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a paper to assist those working with groups of parents to consider issues they might encounter

Introduction

The aim of this paper and guidelines
is to provide a background and
framework for considering the wide
range of issues involved in the
development and delivery of group-
based parenting programmes and
support services. While the broad
principles underpinning these
guidelines apply to parent
training/support groups in any
setting, the focus for this document is
to highlight the issues regarding
groupwork with parents of teenagers
and in particular parents of those
young people who have come into
contact with Youth Offending Teams.

Briefing notes

Background and context

Since 1997 working with parents to
support the parenting role has
become an integral part of many
services. To their credit, the incoming
government in that year recognised
that what parents do and the way
that they do it, has an enormous
impact on public life, the culture(s)
we live in, our ability to form healthy
relationships, our individual well-
being and the capacity to become
productive members of society. This
approach represented a significant
perceptual shift from the previous
viewpoint which saw parenting and
family life as an entirely private
enterprise which had no connection
with public life. The reasons for this
change lay partly in the recognition
of research into brain development
which confirmed that the first three

years in a child’s life are vital for
laying down the foundations of
healthy emotional and social as well
as physical development. But it was
also influenced by the growing
numbers of troubled and troubling
children who appeared to be the
public and private manifestation of
parents who no longer knew what
their role was. What was going on?

The massive changes that have
taken place in values, relationships
between men and women and in the
workplace in the past 30 years or so
have left many people feeling that the
world is a very different place from the
one they grew up in. Finding the
balance between nurturing and setting
limits for behaviour can seem
impossible for parents when they no
longer know what is expected of them
and children’s demands are so
powerful. One of the major casualties
of the changes in roles, relationships
and working practices has been a loss
of confidence in the function of
authority as a positive force.
Exercising appropriate parental
authority is often mixed up with being
authoritarian by parents who through
conviction or confusion attempt to
have a relationship with their children
which avoids exercising the benign
power which is at the heart of
effective parenting. This reluctance to
behave authoritatively, however, leaves
children uncertain of where they stand
and what the limits are and parents
irritated and frustrated because
children are whiney and demanding
and won't do as they are told.

Parental attitudes to authority are
particularly tested when babies
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become toddlers and are driven to
make sense of their world. Their
strivings towards independence often
start with mastery of the words, ‘No’
and ‘Do it myself’ which can come as a
shock to parents who may have
delighted in their pliable, sweet and
co-operative baby. The parent’s task
at this time is to come to terms with
the child’s need to be under the care
of an adult who is able to set limits
and handle strongly expressed
feelings firmly but with tolerance and
flexibility. Tantruming toddlers can,
in the final analysis, be picked up and
removed from the scene of their
distress. Not so adolescents, who in
their equally passionate striving for
identity and independence, display
almost identical behaviours to those
previously encountered in
toddlerhood. Teenagers require similar
qualities of response from parents in
order to give them the stability they
require as a backdrop to their
explorations of self at this time of
transition. Parents who have managed
a reasonably equitable balance
between nurture and boundaries up to
this point may have little trouble
with the extra patience and flexibility
required by parents of adolescents.
Those who have had difficulty with
this balance, tending towards one side
or the other or finding consistency
difficult, may find this is the time
when things feel as if they are sliding
out of control.

Working with parents

Working with parents, any parents, is
qualitatively different from working
with other types of groups. Parenting is

1
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very personal. It is about people’s sense
of identity, values, standards and life-
style; partly chosen, partly the result
of life circumstances and partly the
result of how parents were parented
themselves. Parenting is also about
power, control and status. The vast
majority of parents who attended the
two programmes studied by Andy Gill
(unpublished PhD thesis) consistently
experienced and reported feelings of
powerlessness, loneliness and seeing
themselves as failed parents.

Parents of teenagers

The developmental stage of life that

parents have reached when their

children are in their teens, makes
them particularly vulnerable to these
feelings. Over the years parents have
built up a range of intuitive and
learned behaviours and beliefs which
they bring to bear on their
relationship with their teenager.

These habits may have become firmly

entrenched (much more so than in

the toddler years) and are therefore
likely to be more difficult to change
and take a longer time.

Those contemplating working with
parents of adolescents should be
aware of the following issues which
may affect parents ability to be able
to engage with an intervention,
whether in a group or as an
individual:

* A sense of hopelessness about the
possibility of change in themselves
or their teenager. They may feel time
is running out for things to improve
(more hope in the toddler years).

* A loss or diminished sense of belief
in their effectiveness as a parent.
They may feel undermined and de-
skilled.

¢ Resentment and/or a sense of
stigma or shame about the impact
of an adolescent’s behaviour and its
consequences, on self and other
family members.

* Being ‘out of sync” with other
parents at this stage who may be
celebrating achievement and seeing
their adolescent moving towards
greater independence and maturity.

For all the above reasons, and
probably many more, parents of
teenagers may find the requirement
for change, implicit in being sent on a
parenting programme (in the case of
Parenting Orders) or even in one being
offered, threatening to their sense of
self.

The dynamics of change

The capacity of an individual to
change will be affected by many
factors. It will depend on their sense
of security and their trust in
themselves as well as others. The
nature of the difficulties and the
strength available to be brought to
bear on problems, will also have an
impact. Change is a process that
requires time, patience and
persistence. Parents need to be helped
to anticipate that things may get
worse before they get better as issues
are addressed and adolescents adjust
to new parental behaviour.
Programmes advocating new ways of
relating or communicating may be
experienced as an attack on existing
skills/habits/ methods, which in turn
will be resisted.

There are many stakeholders in the
wish for change in the context of
running parenting programmes in the
Youth Justice system. Everyone
involved in a parenting group, from
funders to participants has an
interest in it. The Government wants
parents to change the way they bring
up their children, so that they can
participate fully in school and
economic life and not cause trouble
to others; agencies have an
investment in change, partly for
altruistic reasons and partly for their
own auditing purposes; group
facilitators are interested in helping
parents find appropriate ways to
change their behaviour, but also need
to adhere to the aims and
expectations of the agency; some
parents will recognise that they need
to make changes, but don’t know how
to go about this; other parents will
be convinced that it is their teenager
who needs to change, not them.

Each of the above will have their
own agenda and their own illusions
about the possibilities and potential
for change. Programmes may serve to
change parents’ image of themselves
and relationships with children,
providing an illusion that things are
or can be different, but without
sufficient time being allowed to
produce actual change in the way a
parent operates internally. The risk
may be that this ‘illusion’ satisfies the
wish of both the provider and the
parent that change has taken place,
thereby creating expectations in all
concerned that no further effort or
support is necessary.

Most people find change difficult
and as we have seen above, parents of
teenagers, particularly when their
offspring are getting into trouble with
the law, are very vulnerable. Times of
crisis or transition, however, are often
valuable opportunities for introducing
new ideas as parents struggle to deal
with situations and behaviours they
have not faced before. Change,
however, means lowering defences so
that shifts in attitude and behaviour
can occur. It follows from this that
adequate support during this time of
vulnerability needs to be available,
together with follow-up to help
parents withstand on-going stresses.
If these supports are not in place,
then parents may be left with their
vulnerabilities exposed, struggling to
manage changes that have not yet
been incorporated into their normal
way of functioning. They will
effectively have been set up to fail.
There is no such thing as a quick fix
in this work.

Research has consistently shown
that bringing together a group of
people (usually more than three and
less than twelve) with a particular
focus, aim or purpose can be more
effective in achieving agreed goals
than by working with each member as
an individual. Implicit in this is that
there is something about what
happens when a group comes
together, that cannot occur when

) {ewer than three people are present.



Working with parents
in groups:
what works and why

When is a group a group?

First there is an individual.

Then there is a group of individuals.
Then there is a group.

Group process, or what happens in a
group between participants and the
facilitator in each session and over
time, is not magic but it is powerful.
Making a group feel safe enough for
participants to engage in, to move
from being a group of individuals to ‘a
group’, is one of the most important
skills of group facilitation as part of a
helping process.

Helping parents to be more
effective in what they do is not, as
Hilton Davis says, just about knowing
the skills of parenting and imparting
this to parents; it includes a much
more complex process of
communication. Since few helpers
(whatever their qualifications) have
covered in depth the theory and skills
involved in these communication
processes, or the theory and skills of
groupwork with parents, in their basic
or even advanced training, the
following serves as an introduction to
what is involved in group-based
parenting interventions. It should
not, however, be used as a substitute
for high-quality initial training and
on-going professional development.

When thinking about groupwork in
the context of running parenting
programmes, it is useful to retain a
distinction between the process that
occurs as a result of a group of people
coming together and the content of
any programme that is used. It is the
facilitation of the former process that
is the main focus of these guidelines.

There is no published research
specifically on the groupwork aspect
of parenting programmes, but the
following are common threads which
have emerged from research into the
efficacy of group-based parenting
programmes for children between

Q  and ten years.

Parents reported that they:

e felt less alone with their problems

¢ felt valued and respected in their
role as parents, which in turn
changed the way they felt about
themselves as parents and
increased self-confidence

¢ felt they had improved
communication skills within the
family and generally

¢ had changed the way they
perceived their children; their
enjoyment was increased

¢ had increased the range of
strategies they would use for
managing children’s behaviour.

Feedback from parents taking part in

programmes currently being evaluated

by the Policy Research Bureau on

behalf of the Youth Justice Board are

typified by the following comment

from one evaluator:

‘Positive feedback has been
received. Many parents continue
to experience difficulties with their
children but are saying that they
benefited from attendance in
various ways, including learning
new skills, feeling better able to
cope with difficult behaviour and
feeling better supported by other
people experiencing similar
problems.’

But groups are not approprate for
everyone. Webster-Stratton and
Herbert and many others have long
recognised that groups are not always
a suitable forum for helping people to
learn and change. Individual work
may meet their needs better or be
necessary before a parent is ready to
gain from a group experience.
Preliminary evidence from the
National Evaluation of the Youth
Justice Board's Parenting Programme
supports this and suggests that Youth
Justice parenting projects need to be
flexible in the range of support they
have on offer.

These are some of the advantages
and disadvantages of groupwork.

S

Advantages of group work

¢ Potential to offer and receive
support from other group members.

¢ Chance to learn through
interaction with group.

¢ Opportunity to try out new skills
and behaviour.

¢ Opportunity to challenge and
confront negative behaviour in a
positive way.

¢ Chance to learn negotiating and
decision-making skills.

¢ Opportunity to learn how to obtain
attention legitimately.

Disadvantages of group work

¢ Too little attention to individual
members who may be in great
need.

¢ Too little time to spend developing
a trusting relationship with the
worker.

¢ Inhibited members may not feel
able to participate fully.

The following are some of the reasons
for choosing individual over
groupwork and some of the
disadvantages.

Advantages of individual work

¢ Individual attention for those who
receive very little.

¢ Time and space to develop a
trusting relationship with a worker.

¢ Opportunity to increase feelings of
self-worth before joining a group.

¢ Time to check out some concerns
that may be private or
embarrassing.

Disadvantages of individual

work

¢ Interaction with peers prevented.

¢ No opportunity to monitor
relationships in a group.

¢ No development of peer group
support.

¢ No arena for testing out
appropriate behaviour with peers.

BEST COPY AVAH ARIF .



Components of
effective group-
based parenting
programmes

n effective group is made up of

many components. The thought
and planning that takes place before,
during and after the sessions, the
human qualities and skills of the
facilitator(s), the environment in
which the group takes place, the
appropriateness and quality of the
content of any programme used, the
pace at which a programme is run and
not least, the engagement,
commitment and contributions of the
participants. Bringing together all
these elements takes time. An
effective group begins by being a well
thought-through group.

Thinking and planning

Offering a programme to parents
conveys a message about how they are
viewed by the service. It is important
to consider how this message will
come across to the parents who are
being targeted. On the whole, parents
are not accustomed to being
considered as respected clients’ or
‘valued customers’ as the so-called
partnership culture would have us
believe. Nor is it often that the
professionals with whom they have
contact (social workers, teachers, GPs,
police) consider their needs as parents
separately from those of their
children. So a recommended model of
working would attempt to address
this incongruence of rhetoric and
actions in order that parents
attending a programme feel respected
and valued. This message should
permeate planning, publicity, delivery
and follow-up of any programme
being run. The following are all part
of this process:

o Issues of time Allocate sufficient
time to enable all staff to become
involved in thinking about the

x issues and planning the details of

B l{‘lcthe programme. This will both

A ruiToxt provided by ER

~ create a team approach which

acknowledges the contribution of

all, and reduce the number of

problems that inevitably occur.

Clarity about the aims of the

programme It is important from

the outset that it is clear what the
programme is aiming to achieve. Is
it to help parents better
understand adolescent development
and behaviour? Change parents’
attitudes and expectations? Change
the way they relate and
communicate with their teenagers?

Develop more effective behaviour

and discipline skills? Reduce

offending behaviour in their
offspring? All of these? Others?
Identifying the aims and range
of themes to be covered will partly
determine how many sessions the
programme needs to contain.

Clarity about the target

population It is always important

to identify the likely or targeted
membership of any programme that

is being offered. This will enable a

more realistic assessment of the

following:

- What the content of a
programme needs to be, e.g. the
themes to be covered, the
structure of each session and
the learning/teaching methods
to be employed.

- The starting point parents are
likely to be at, e.g. do they first
need to feel safe, tell their story
and let off steam or are they
ready to begin learning skills
from the outset;

- The appropriate combination of
participants, e.g. is this group
only for parents on Orders or
will it include voluntary
participants from the Youth
Justice system and/or parents of
teenagers from the general
population? The implications for
running groups mixed in this
way are:

Attracting voluntary participants
Excellent referral networks,
creative ideas and lateral
thinking are all important as

6

general advertising has been
shown to be largely ineffective
in recruiting parents of
teenagers to groups. Involving
fathers requires particular
consideration.

Addressing difference between
voluntary and non-voluntary
status Consider how this will be
handled within the group.
Research has shown that skilled
facilitation is the factor which
makes most difference in the
successful running of mixed
groups.

e The number of sessions the
programme will need to run for
This will be determined by the
starting point of the parents (see
above), the aim(s) of the
programme and the time estimated
to be required in order to meet the
needs of the parents attending and
cover the material adequately. The
number of sessions should not be
determined by a pre-written
programme or, ideally, by finance.
Arrangements for following up
participants after the programme
has ended will also need to be
considered.

¢ Issues of gender, ethnicity and
other difference Consider the
implications for the group dynamic
and individuals involved of there
being oniy one man (or woman),
black person, person with a serious
disability attending a group.
Consider holding separate groups
for mothers and fathers,
particularly in areas where
traditional male attitudes and/or
domestic violence are pervasive.

¢ Issues of place and time Consider
whether the venue is likely to
affect parents’ willingness to
attend, i.e. has negative
associations? Is it easily reached by
public transport? Does timing mean
that parents are able to attend if
they are working? Will a
creche/child-care be provided?

e Issues to do with literacy
Research done by the Trust for the
Study of Adolescence has shown



that many parents attending

groups set up by YOT teams have

low levels of literacy. Consider the
implications of this when choosing

a programme and methods of

delivery.

Pre-group visits Home visits can

provide an opportunity to begin

building relationships of trust and
can also be used for assessment of
suitability for group membership.

The following points, developed by

a parenting group co-ordinator in

the Youth Justice field, may be

useful:

- Timing Arrange a visit shortly
before the group is planned to
start. This is very important to
maintain the client’s interest
and to begin to develop a
rapport. If the visit is too far in
advance you will need to return
before the group starts.

- Emotional checkout Enquire
how the client is feeling
generally as well as about

diegy restrictions, bus fares, a
map or directions.

Connection Give a telephone
number and name of a person to
ask for and explain that they
can call prior to the start of the
group should they think of
anything they want to know.
Information Explain some of the
themes the programme will
cover, the number of people
expected to attend and the
potential group make-up, i.e.
men, women, etc.

Relationship assessment
Couples (if both parents are
attending) need to consider how
they will deal with different
opinions in a group setting and
generally how they handle
conflict. Part of the assessment
should take into account
relationship issues, i.e. history
of domestic violence. Some
couples may need to be placed
in separate groups.

attending the programme.
Normalise their anxiety by
explaining that it is very
common for people to feel
uncertain about what might be
in store. Acknowledge that they
may have many other worries
that might make it difficult to
attend the sessions, but others
have found that the time and
effort invested has been
worthwhile.

Clarifying Be clear about
whether they are on a Parenting
Order or coming voluntarily and
discuss if or how this might be
made known in the group. Give
some feedback from past
members.

Identify literacy level Check
out sensitively whether they can
read or write so you can plan
the sessions accordingly.
Practical issues Discuss
practicalities such as whether
they need a creche place (if you
are able to offer one),
refreshment preferences or

Creating the environment
Attention to detail is one of the
ways in which a safe place is
created for parents to be able to
trust that they will be listened to.
Use the following list and add your
own ideas:

- Atmosphere Choose or adapt a
room so that it reflects the
atmosphere you wish to create.
Effort taken, like fresh flowers
(even in a jam-jar), will be
noticed by participants.

- Chairs Use comfortable, adult-
sized chairs which are as similar
in height and type as possible.
Arrange them in a way that
allows people to see each other
and interact.

- Making people welcome Think
through welcoming arrangements
that will help put people at
their ease. Direction signs,
someone available to greet
people, an organised room and
somewhere to hang coats will all
convey a message that
participants are respected. Name
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badges, at least for initial
sessions, can help break the ice.

- Quiet and privacy Try to make
sure that you will not be
interrupted by external noise or
people coming in, for the
duration of the group.

- Food and drink Have available
good quality refreshments that
are culturally appropriate to the
people you anticipate attending.

¢ Evaluation Evaluation criteria
may be laid down by an agency,
funders or the government. This is
likely to consist mainly of
statistical data. It is important also
that participants and facilitators
have a way of capturing, session by
session, how things are going. For
the parents this could be how the
content of the programme is
affecting their feelings about
themselves and their children,
their continued commitment to
attend the programme, their ability
to apply the skills they are learning
etc. For the facilitators this will
mean monitoring points such as
their group leadership skills, how
appropriate the themes and
activities are for the group
membership, whether all of the
session content was covered, any
changes that need to be made etc.

We also strongly recommend that

you have an evaluation
methodology in place from the
outset to ensure that you have met
your aims and objectives. The

Parenting Education & Support

Forum has developed an Evaluation

Toolkit which can help.

Choosing a facilitator

Two of the most experienced
practitioners in the field of
interventions with parents and
children, Gerald Patterson of the
Oregon Social Learning Centre and
Carolyn Webster Stratton from the
University of Washington in Seattle,
have come separately over the years
to a similar conclusion about what



they consider to be one of the most
significant components of a
programme. The key factor, they
agree, is the quality of relationships
parents develop with the facilitators
of the programme. It is this, rather
than the content of the course, which
allows a parent to realise that they
have the power to make changes in
the way they respond to their
children, sustain these changes over
time and carry them into other parts
of their lives.

As a result of this realisation both
Patterson and Webster Stratton place
considerable emphasis on the selection
and training of people with appropriate
skills and personal qualities.

An effective facilitator is likely to:
¢ hold beliefs and attitudes that

contribute to building authentic

partnerships with parents

¢ understand the processes involved
in a helping relationship and how
to apply the appropriate skills in
practice

e be able to use an appropriate range
of counselling and communication
skills

¢ be self-aware and able to manage
feelings and experiences triggered
by discussing sensitive issues

¢ understand the key role that
relationships have in fostering the
capacity to learn

¢ understand how the range of
experiences and feelings which
parents may bring can affect,
positively and/or negatively, their
capacity to learn, grow and change

¢ be able to understand his/her own
biases

¢ understand the importance of
being open to learning about the

~ Polster, 1988) and found that ‘in

relation to group process and
effectiveness there has been
significant evidence to suggest that
mutual support, problem solving and
sharing are vital ingredients, and the
methods which enable such a process
have been identified. These are as
shown in the table below.

The skills in the table can be
acquired through professional training
and experience, but the capacity to
apply them in ways which engender
trust and promote learning is
contained in the following core
personal attributes and values.

A parent group facilitator needs to
be:
¢ anti-discriminatory (including

anti-sectarian)

e creative

¢ empathetic

¢ enthusiastic

¢ humble

¢ non-judgemental

o reflective

o respectful and value others

o self-aware and self-confident
e supportive,

Groupwork and a skilled group
facilitator have been identified as
important resources in the complex
process of helping people learn and
change. An appropriate programme
for the intended group of parents
completes the picture.

Choosing a programme

The choice of a parenting programme
will vary according to the remit of an
agency and the needs of parents in
different communities. In the
document Parenting in a Youth Justice
Context the authors Coleman,
Henricson and Roker (1999) identify a
number of criteria against which
programmes for parents of young
offenders should be measured for
successful outcomes:

Effective group leader skills across both programmes

Role Definition/skill - ‘ : :
Building a supportive Self-disclosure; use of humour and being optimistic
relationship about change (believe in and sell the potential

effectiveness of the programme).

Collectivising

Collectivise parental experiences and strengths.

Encourage mutual support to enable problem-solving

and change.
Empowering parents

Reinforce parental insights, challenge powerless
thoughts and promote support systems. To build

momentum ('rollercoaster effect’) focus on positive
parental and child behaviour improvement.

Teaching

Teach and practise skills through experiential exercises

to help make connections (incremental step-by-step

approach).
Interpreting

Use analogies to explain theoretical concepts and

biases of others.

In his PhD thesis, Andy Gill
identifies the main ingredients
contained within parenting training
that are important in enabling group
process and change to take place. He
compared two programmes for parents

Leading and
challenging

of teenagers: the Fun and Families, Prophesising
Leicester programme and the

WINNING programme (Dangel and

ERIC
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reframe parental explanations to reshape beliefs about
the nature of child behaviour problems. Link theory to

- individual examples and experiences.

Provide structural frameworks for pioblem-solving;
pace group so individual needs are met; work
collaboratively with parents to understand resistance.
Balance the needs of the individual within the group.
Predict and acknowledge problems and setbacks;
emphasise the effectiveness of the programme to deal
with such difficulties.
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. changes in behaviour of young .
people
* changes in the attitudes and

behaviour of parents
¢ changes in the behaviour of other

family members
¢ parental satisfaction.

In order for these outcomes to be
achieved, it was suggested in the same
document that the focus of programmes
should be on the risk factors for
criminal behaviour which have been
identified as being most malleable, i.e.
parental neglect and lack of supervision
and ineffective, harsh and erratic
discipline. Put in a more positive way,
this involves the promotion of
authoritative parenting which entails a
combination of warmth and
demandingness on the part of the
parent, coupled with respect for the .
young person’s psychological autonomy.

The programme content of such a
parenting course is likely to include:
¢ understanding adolescent

development
¢ the parents’ role in adolescence
e active listening, communication

and negotiation skills
¢ setting limits
* managing challenging behaviour .
¢ looking after yourself as a parent.

Whatever the content, however, the
factor that is likely to make the
programme most effective is the

skill of the facilitator in

understanding group needs and

process and being able to use

groupwork skills to provide an o
optimum environment for learning

and change to take place.

Groupwork skills

The skills used when leading a group

and facilitating learning are gleaned

from a variety of contexts and

settings ranging from personal

experiernce to specialist training. The
following is a summary of those .
considered particularly relevant for

the work involved in running groups

forl parents:

 BEQT LOPY AVAIl ARI E

Creating a framework/setting

boundaries A secure, positive and
caring atmosphere will develop if
the leader owns his/her authority
within the group by taking charge
and showing (modelling) warmth
and respect for each member.
Because each parent will bring
their own code of behaviour and
way of relating which will affect
the group dynamic, it is important
from the outset to create a group
code, often referred to as ‘ground
rules’ or guidelines. These rules
encourage the group to function in
a respectful and empathic way,
enabling every member to
contribute and be heard, as well as
providing a reference point should
difficulties arise.

Tone setting This is a crucial
dimension of managing group
effectiveness which will affect the
atmosphere and attitudes which
make up the mood of the group.
The physical aspects of tone setting
are covered in the section on
Creating the Environment. Tone is
also set by actions, words and what
the facilitator allows to happen.
Active listening This essential tool
for group functioning involves
tuning in to tone of voice and choice
of words, body language, individual
feelings and needs and interaction
between participants. Active
listening provides the clues to group
process — what is happening in the
‘here and now’ in a group.
Reflection In order to clarify or
check out a correct understanding
of what a speaker is expressing the
facilitator can reflect back what
s/he has heard, e.g. You seem to be
saying ... or My understanding of
the point you are making is ... This
can be used for both content and
feelings, to point out differences
and make connections, e.g. I get
the feeling that everyone is ...
Clarification and questioning
Asking for clarification can help
members who are confused, speak
in vague terms or incomplete

9

thoughts, become understood by
others. This can be specific but is
often most useful when put as
open-ended question ... Can you
tell us a bit more about that?
Summarising It is important to
use any opportunity to summarise
what has been covered and collect
together the various contributions
people have made. This bringing
together of disparate points or
details can help individuals to feel
heard, differences to be
acknowledged, connections to be
made and enables the group to
validate what has been learned or
achieved before moving on to
another theme or the end of a
session.
Teaching Presenting ideas or
theories in a more formal way is
sometimes appropriate and will fit
more easily with some parents’
learning style. It will particularly
appeal to those who are more
comfortable with information than
experiential learning, or need to
know why a strategy is effective or
the theory behind behaviour
management skills before being
willing to put them into practice.
Whenever including a more didactic
approach it is important to keep in
mind the following:
- make it interesting and
energising
- make it relevant
- consider cultural and gender
differences
- keep it brief: 5-8 minutes
- be sure information is current,
correct and objective.
Encouraging and supporting At
the beginning of a programme or
session it is helpful for the
facilitator to acknowledge that
many people may feel
uncomfortable in groups to start
with, but that this is likely to
subside as people get to know each
other. Support and encouragement
will continue to be important
throughout the life of the group
when difficult issues or themes are



being discussed and/or new skills
are being learned which are
unfamiliar and seem challenging.
Modelling and self-disclosure As
the subject matter is parenting, the
facilitator will inevitably be
experienced, probably
unconsciously, as an authority
figure i.e. a parent. This is not
because he or she sets themself up
as an expert but because of the
nature of group dynamics.
Understanding this and working
with it in a constructive way will
not create dependency, but rather

affecting roles and values of

parents attending a programme is
essential for effective group
leadership. Each member’s culture
will also affect their way of
participating in the group. The
leader’s modeling of how
differences can be accommodated
and common denominators
identified will support the
development of a tolerant and
respectful group culture.

Co-facilitation

Monitoring and evaluating is easier
when done jointly.

It protects the course if one of the
leaders feels de-skilled, distracted,
unwell or out of their depth; it
allows continuity even if one leader
is absent.

Members have two leaders to show
interest in them or concern about
them; two distinct personalities
that they can relate to, or test
themselves against, or identify
with. When they differ in race, sex,
class, age or some other relevant
factor, this may permit members to

give an experience of positive
parenting, which can be very
helpful. Self-disclosure can be
helpful if used appropriately to
show that everyone has had a share
of difficult experiences and that
these can be spoken about without
losing face.

¢ Use of eyes As powerful a tool as
speech in communicating and

Although it is possible for a skilled
facilitator to run an effective group
single-handed, co-working is often
preferred, particularly for groups
where there is a perceived high level .
of need. The following is an overview
of the advantages and disadvantages
of working in this way.

Co-leading a group is an option
that is often chosen for the wrong Disadvantages of co-leading
reasons, e.g. the group is seen as .

work on any prejudices they may
have about one of the pair being
able to deal with the topic or lead
the group for them.

Members can see two adults
working collaboratively with
mutual respect, despite their
differences.

receiving information from

members, eyes can be used in four

ways:

- observation, to scan for non-
verbal cues

- to get members to look at other
members when talking

- to draw out members

Competition, stress and tension
between two leaders can be
distracting and unhelpful for all
concerned. The co-leaders must
negotiate their goals and roles very
carefully in advance to avoid or
minimise this.

‘difficult’ in some way; for support

and protection because neither

facilitator is experienced or because

two people (perhaps from different
agencies) have been instructed to co-
operate in this way. Co-leading is a

skill in itself, requiring substantial .
prior negotiation, attention to each

other during the session and

systematic review between scssions

and afterwards. When done well it is .
of benefit to members as well as

leaders. Choosing to co-lead is also a
matter of temperament and

willingness to trust others as

partners. Enforced, or done badly, it

can do more harm than good.

Differences in assumptions,
- to cut off members.
® Use of voice The leader’s voice can
be used to influence the tone,
atmosphere, pace and content of
the group, i.e.
- astrong, stern voice may
intimidate and inhibit sharing
- anon-assertive/tentative voice
may cause lack of respect or
undermine the confidence in the
leader
- a warm, encouraging voice may
help anxious or withdrawn
members

orientation, style and pace need
ironing out so they don't affect the
running cf the session.

Course members may make one out
to be the baddie and the other the
goodie (even among adults!) in
difficult times. The co-leading
relationship has to be strong
enough to address this.

Handling difficult

Advantages of co-leading moments in groups

¢ Sharing of leadership tasks, e.g.
one observing or keeping a record
while the other leads; one offering
emotional support while the other

are being expressed, or to focuses on the task; taking turns
encourage reflection and to lead.
sensitivity. ¢ The quality of planning review and
¢ Multicultural understanding feedback for each leader can be
Awareness of multicultural issues greatly improved by co-leading.

Group workers, however experienced,
are from time to time likely to
encounter situations where they feel
unsettled or lost for words. This may
be due to the behaviour of a group
member, the mood of the whole
group, a challenge or question that
touches a nerve or de-skills, or the
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- aquiet, calm voice can be
soothing when strong emotions




leader’s pre-occupation with concerns
from outside of the group. In other
words, difficulties can arise from
problems within the group or from
within the facilitator(s). Both
situations are, however, normal and
probably inevitable, given the
fallibility of all human beings and no
facilitator should ever feel inadequate
just because difficult issues arise. The
good-enough facilitator is able to
convey authority without knowing all
the answers and be ‘in charge’ whilst
continuing to share power with group
members. Being able to acknowledge
that you don't have the answer, need
to take a break to think about how to
proceed or to allow recovery time
following a highly charged emotional
outburst, is a valuable opportunity to
model the key qualities of
authoritative parenting.

But of course every facilitator will
have their worst fears and fantasies
about what might happen that would
cause them to feel powerless. It is
through training and experience that
these fears can be allayed. Over time
a repertoire of skills will be built up
that will at least minimise both the
frequency and scale of problems, and
confidence in one's capacity to handle
any difficult moments will develop.

There are many tried and tested
strategies for dealing with difficult
behaviour in groups but the
facilitator’s best friend is preparation,
anticipation and ground rules (or
group guidelines) which have been
worked out and agreed by all members.

Some level of anxiety is normal
when taking part in anything new.
For parents coming to a group about
something as intimate as the way
they parent their children, a high
level of anxiety is almost inevitable.
Feelings of uncertainty about what to
expect or how to behave in an
unfamiliar setting are more likely to
trigger extreme or disruptive
behaviour. Anticipating these
feelings, a group leader can take a
number of steps to help members feel
mﬁrp comfortable. For example:
ERIC
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¢ Visit potential members at home
prior to the group starting so a
relationship with one person has
been established.

¢ (reate a welcoming environment
with someone available to put
people at ease as they arrive.

o Plan an activity to break the ice
and help people relax or have a
laugh.

* Begin the actual session by
explaining that people have many
reasons for attending (even if they
have been Ordered to do so) e.g. to
learn new strategies, meet other
parents, understand children’s
behaviour etc.

o Talk about what happens in groups
and how different sorts of
participation are all acceptable,
e.g. listening quietly but speaking
little, participating actively, etc.

¢ Explain how Ground Rules or
Guidelines help a group to function.
In addition it can be helpful to let

members know that there may be times

during the course of the group when
they will feel odd, uncomfortable or
even de-skilled for a while. This is
because trying out changes in
behaviour can feel quite de-stabilising

- new approaches don't feel natural at

first. Members are likely to feel self-

conscious and clumsy when trying out
new ideas or strategies and of course
they may not always work straight
away. These are some of the difficult
feelings members may go through
during the course of the programme:

o expectations that they will learn
magic solutions

¢ disappointment that there are no
quick or easy answers

¢ confused, even angry, when long-

held views are challenged

frustrated with different views
impatient with people who are pre-

occupied with their own concerns

envious of others who seem to
have things easier.

It can help members to feel
‘normal’ by mentioning that they
might experience some of the above
feelings. Also that as human beings

T

we may not be able to behave in as
mature a way as we wish when
experiencing difficult feelings. This is
why it is important to be
understanding of each other.

On the positive side, it is important
to emphasise that experience has
shown that as confidence grows,
parents have a real sense of
achievement and excitement about
their new skills and improved
relationships with their children.

More about ground rules or

guidelines

Everyone in the group will want to

get their differing needs met. One of

the ways to ensure this is to spend
time at the beginning working out
together what sort of rules might help
everyone to be heard and get what
they want from attending the
programme. The list might include the
following:

¢ the boundaries of confidentiality

¢ listening respectfully to each other
- no interrupting

¢ one person to speak at a time

» owning feelings and opinions by
starting sentences with T’

e commenting on what is said and
not the person saying it

» respect for different points of view

¢ expressing all feelings is acceptable

(some actions may not be)
¢ regular attendance and punctuality

as part of respect for others

¢ responsibility for what it is
comfortable to share (no
expectations that it is necessary to
reveal all)

e creation of an agreed signal (like
holding up a wrist with a watch on
it} to be used by any member if
they feel like someone is taking up
too much time.

Others can be added to suit
particular circumstances.

These rules or guidelines can then
be re-stated or raised as a way of
responding to particular behaviours
and reinforcing the agreed values and
aims of the group.



Useful phrases to use when
reminding members of ground rules
are:

* ‘We need to remember what we've
agreed about ...’

* ‘T want to stop you now because
we've lost track of ... ground rule
about language, letting one person
speak at a time, etc!

¢ ‘This is clearly a very important
issue for you but we need to move
on now - we could continue this
discussion during the break, after
the session ..."

Session recording

Active listening is the channel for

understanding group process during

sessions. De-briefing with a co-leader,

recording and regular supervision are

the ways of comprehending what is

happening in a group over a period of

time. A simple session record sheet

can help facilitate this learning.

Details to be recorded might include:

¢ date of session

¢ where in sequence (e.g. third of
10)

¢ plan for the session

* who was present

¢ who was absent

¢ seating plan (useful for thinking
about alliances, etc.)

¢ what happened that was relevant
to the theme of the session

¢ what happened in relation to the
exercises

* comments on individuals

¢ comments on leadership/co-
leadership

¢ summary (link what happened to
what was planned and identify
next steps, concerns, what to look
out for next time).

Supervision/consultation

Supervision is a term taken from
counselling and psychotherapy. It
describes the process of talking
through with a suitably qualified and
experienced person, the experience of
rimning a particular group (or

ERIC
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individual intervention). Supervision,

or consultation as it is sometimes

called, may work best when it is with
someone from outside of the
management hierarchy. This could be
someone from an allied but separate
agency, and takes place away from the
work setting so genuine independent
thinking can take place. This allows
the facilitator to develop a secure and
trusting relationship with the
supervisor and use the time to reflect
on difficult feelings, to think about
issues from an objective perspective,
without anxiety regarding how s/he
might be perceived as a colleague or
member of staff. A contract with the
supervisor needs to be made at the
outset which will define what is
appropriate to bring to the sessions,
how frequently meetings will take
place and the boundaries of
confidentiality. Supervision is an
invaluable learning opportunity,
about oneself and the work under
discussion, as well as being an
essential part of professional
development for all parent support
workers. The main facets are:

¢ Self-reflection How the leadership
role, group dynamics and session
themes affect the facilitator.

* Process How members are
developing with the programme
over time, both as individuals and
as a group

¢ Content of sessions What themes
were covered and how the planned
content fitted into the time-scale
of the group; the flow of discussion
and success of activities and
exercises; issues arising and where
to go next.

¢ Frequency Initially supervision
should take place following each
group session. As the group
progresses and the facilitator
becomes more experienced, then
sessions may be wider apart.
Supervision may take place
individually, with a co-leader or in
a small group of group leaders.
These briefing notes and guidelines

have set in a contemporary context

work with parents, and parents of
teenagers in particular, and outlined
the complex and multi-faceted nature
of groupwork with parents. This is an
area which is only now beginning to
be researched. We urge you to
incorporate into your work findings
which indicate good practice as they
emerge and to seek high quality
training, regular supervision and
professional development
opportunities. Parents deserve no less!

Elizabeth Howell and Olivia Montuschi

with contributions from

Norma Angeli, Health Visitor, Trainer,
Family Counsellor

Sue Regan, Parent Co-ordinator, Kinara
Centre, Greenwich YOT



References

Coleman J, Henrickson C and Roker D
(1999) Parenting in the Youth
Justice Context, Brighton: Trust for
the Study of Adolescence

Dangel R F and Polster R A (1985)
Teaching Child Management Skills,
Oxford and New York: Pergamon
Press

Gill A (1998) What makes parent
training groups effective: promoting
positive parenting through
collaboration, unpublished PhD
thesis, University of Leicester,
website http://www.practical
parent.org.uk/results1l.htm

Bibliography

Groupwork

Corey M S and Corey G (1996) Groups:
process and practice, USA: Brooks/
Cole Publishing Company

Doel M and Sawdon C (1999) The
essential groupworker: teaching and
learning creative groupwork,
London: Jessica Kingsley Ltd

Jacobs E and Masson R (1998) Group
counseling: strategies and skills,
USA: Brooks/Cole Publishing
Company

Manor 0 (2000) Choosing a groupwork
approach: an inclusive stance,
London: Jessica Kingsley Publishers

Manor O (ed) (2000) Ripples:
groupwork in different settings,
London: Whiting & Birch

Thompson S and Kahn J (1987) The
group process as a helping
technique, Oxford: Pergamon Press

Whitaker D S (2000) Using groups to
help people, London: Routledge

Adolescent development/

behaviour management

Bluestein J (1993) Parents, teens and
boundaries: how to draw the line,
USA: Health Communications Inc

Coleman J (2001) Sex and your
teenager: a parent’s guide,
Chichester: Wiley

Steinberg L and Levine A (2000) You
and your adolescent: a parent’s
guide for ages 10 to 20, USA:
HarperPerennial

Working with parents

Alvy K (1994) Parent Training Today,
California, USA: Centre for the
Improvement of Child Caring

Coleman J and Roker D (2001)
Supporting parents of teenagers:
a handbook for professionals,
London: Jessica Kingsley

Dwivedi K (1997) Enhancing parenting
skills: a guide for professionals
working with parents, Chichester:
Wiley

Galinsky E (1987) The six stages of
parenthood, USA: Addison-Wesley
Publishing Company Inc

13

Howgll E, Montuschi 0 and Kahn T

(1997) Parenting perspectives: a
guide to teaching parenting skills,
Suffolk: Courseware Publications
Jaffe M (1998) Understanding
parenting, USA: Allyn and Bacon
Neville D, King L and Beak D (1998)
Promoting positive parenting of
teenagers, Aldershot: Arena
Smith C (1996) Developing parenting
programmes, London: National
Children’s Bureau
Webster-Stratton C and Herbert M
(1996) Troubled families: problem
children, Chichester: Wiley
Wolfendale S and Einzig H (eds)
(1999) Parenting education and
support: new opportunities,
London: David Fulton Publishers

Supervision

Fenichel E (ed) (1992) Learning
through supervision and mentorship
to support the development of
infants, toddlers and their families,
USA: Zero To Three

Scaife J (2001) Supervision in the
mental health professions: a
practitioner’s guide, London:
Bruner-Routledge

Documents

Angeli N (in preparation) Parenting
groups: curriculum modules 1 & 2,
The Adlerian Society (UK) and the
Institute of Individual Psychology

Cusick J, Lindfield S and Coleman J
(2000) Working with parents in the
youth justice context, UK: Trust for
the Study of Adolescence

Henricson C, Coleman J and Roker D
(2000) Parenting assessment: a tool
for youth offending teams, UK:
Trust for the Study of Adolescence

Howell E (2000) Guidelines for
developing parenting programmes:
a series of questions designed to
assist in the setting up of parenting
interventions, Parenting
Connections Consultancy

11



Notes about the authors

Elizabeth Howell is a group and
individual counsellor,v a clinical
supervisor and child development
consultant. Her work in the

parenting field spans many years
and a wide range of contexts:
running short-term and on-going
groups; developing materials and
delivering courses for professionals
-working with parents, including

groupwork; supervising managers
and staff in a variety of settings;
acting as consultant to organisations
re parenting services, staff training,
and curriculum content for
professional development; and
designing and realising conferences,
e.g. 'Responsible Parenthood
Requires a Responsible Saciety’,
‘Parent-Child 2000', ‘Parenting
Solutions for the 21st Century.’
Elizabeth is Director of Parenting
Connections Consultancy, Chair of
the Introductory Course for IAN
(International Attachment Network)
and an associate of the Parenting
Education & Support Forum.

Olivia Montuschi trained as a
teacher and counsellor and has
worked in the field of parenting
education and shpport for fifteen
years. She has co-devised, written
and run groupwork courses for those
working with parents in groups and
also collaborated in the writing and
running of training courses in
working with parents for Youth
Offending Teams. She is currently
working as a freelance writer and
trainer.

This paper was commissioned by TSA's
National Support to Youth Offending
Teams Project, funded by the Youth
Justice Board. The Trust for the Study
of Adolescence can be contacted by
telephone on 01273 693 311 or visit
their website at www.tsa.org.uk

© Parenting Education & Support
Forum, 2002

The Parenting Education & Support
Forum is the national umbrella body
for individuals and agencies who work
with parents.

Further copies of this document are
available from:

Parenting Education & Support Forum
Unit 431 Highgate Studios

53-79 Highgate Road

London NW5 1TL

tel 020 7284 8370

fax 020 7485 3587

email pesf@dial.pipex.com

website www.parenting-forum.org.uk

Registered charity‘ 1076942

Registered in England and Wales 3588930
A company limited by quarantee

14



U.S. Department of Education 2
Office of Educational Research and Improvement (OERI) | " ,
National Library of Education (NLE) |
Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE

(Specific Document)

. DOCUMENT IDENTIFICATION:
Title: %—(’Ov\ewOr\& witk \~ (Da.—eﬁks' oy ado\esce <

/ " E L 2ol etm Howeiltask
Author(s): Cov poke PESE /T"‘*"‘J""‘““ O\:S.‘Q Momtiase\l

Corporate Source: (%§ \',,\S EdwcaNa~ & gu?eor(- Publication Date:
TOorvwma www. Par @ing Lorumm . oro -« K 20 2

il. REPRODUCTION RELEASE:

In order to disseminate as widely as possibie timely and significant materials of interest to the educational community, documents announced in the
monthly abstract joumal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy,
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if
reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom

of the page.
The sample sticker shown beiow will be The sampie sticker shown below will be The sample sticker shown below wil! be
affixed to alf Level 1 documents affixed to all Leve! 2A documents affixed to all Level 2B documents

*, } PERMISSION TO REPRODUCE AND
i SERMISSION TO FEPRODUCE AND ! i DISSEMINATE THIS MATERIAL iN PERMISSION TO REPRODUCE AND
i SISEEMINATE THIS MATERIAL HAS ! { MICROFICHE, AND IN SLECTROMIC MEDIA DISSEMINATE THIS MATERIAL IN
i 3EEHN SRANTED 3¢ : FOR ERIC COLLECTION SUBSCRIBERS ONLY, MICROFICHE ONLY HAS BEEN GRANTED BY
} : HAS BEEN GRANT:=D BY
‘ i ~
1 i (%
| ,:;\'2’ i O\Q Q\a
! 1«\‘._‘\\) : - ‘b’\c“ ’ D
: k) i o S
: i
} O THE SEUCATIONAL RESOURGES ; ! TO THE EDUCATIOMAL RESOURCES TO THE EDUCATIONAL RESOURCES

N 4 ‘ 1 S ¢ {4 ' , = |

MECRMATICN CENTER (ERIC) i INFORMATICN CENTER {ERIC) INFORMATION CENTER (ERIC)
' i ..
! ZA 2B
i
Laven i tavel 2A Lavel 2B
! ! I
Check here for Level 1 release, penmitting Check here for Level 2A release, permitting Chack here for Level 2B releass, permitting
reproduction and dissemination in microfiche or other reproduction and dissemination in microfiche and in reproduction and dissemination in microfiche onty
ERIC archival media (e.g., electronic) and paper electronic media for ERIC archival collection
copy. subscribers only

Documents will be processed as indicated provided reproduction quaiity pemmits,
If permission to reproduce is granted, but no bax is checked, documents will be processed at Level 1.

{ hereby grant to the Educational Resources lnformathn Center (ERIC) nonexclusive permission to reproduce and disseminate this document
as indicated above. Reproduction from the ERIC microfiche or electronic media by persons other than ERIC employees and its system
contractors requires permission from the copyright holder. Exception is made for non-profit reproduction by libraries and other service agencies
to satisfy information needs of educators in response to discrete inquiries.

Sian Signaturs: Printed wwmu.: Ke q o
heg'e,-) m @ ' fuolicavaas oQéAg(
OrganizatiorVAddrass: TAX.

T :
please sephens .,
Parenting Education & Support Forum E€-Mail Address: Date:
Unit 431 Highgate Studios —_— 11‘[ " ,[ 02
53-79 Highgate Road (over)
London NW5 ITL - 4___/
Q tel 020 7284 8370 —

ERIC fax 020 7485 3587

email pesf@dial.pipex.com
web www.parenting-forum.org.uk



il. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source, please
provide the following information regarding the availability of the document. (ERIC will not announce a document uniess it is publicly
available, and a dependable sourca can be specified. Contributors should also be aware that ERIC selection criteria are significantly mare
stringent for documents that cannot be made available through EDRS.)

Publisher/Distributor:
Parenting Education & Support Forum
Unit 431 Highgate Studios
. 53-79 Highgate Road
Address: London NW5 ITL
tel 020 7284 8370
fax 020 7485 3587
email pesf@dial.pipex.com
web www.parenting-forum.org.uk

Price: % Z

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

if the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and

address:
Name:
Address:
ERIC Clearinghouse on Urban Education

V. WHERE TO SEND THIS FORM: Box 40, Teachers College

Columbia University

525 West 120th Street ]
Send this form to the following ERIC Clearinghouse: New York, NY 10027

T: 212-678-3433 /800-601-4868
F:212-678-4012

http:/ /eric-web.tc.columbia.edu

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being
contributed) to:

ERIC Processing and Reference Facility
4483-A Forbes Boulevard
Lanham, Maryland 20706

Telephone: 301-552-4200
Toll Free: 800-799-3742
FAX: 301-552-4700
e-mail: info@ericfac.piccard.csc.com
WWW: http:llericfacility.org

Q
|- R ] C-088 (Rev. 2/2000)

IToxt Provided by ERI



