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METHODOLOGICAL SUSPICIONS IN THE FUTURE

STUDY OF ADULT EDUCATION

Science plays an extremely important role in predicting social

phenomena (manifestations and processes) and for that there are certain

theoretical and practical reasons. Basically there are three fundamental

and global tasks of science and scientific perception: first, universal and

correct description and discovery of a subject examined, second,

explanation of the subject of examination, and third, prediction of the

subject, that is the phenomenon that is being examined.

Both the value of scientific notion and the cognitive ability in science are

expressed in the accuracy of descriptions, degree of accuracy and

authenticity of scientific perception, thoroughness of explanations as well

as in the sort and the quality of scientific prediction of what is being

examined. The process of percepting and discovery of scientific

perception itself depends on the specific quality of the subject of

perception, the degree to which the theory and methodology of science

have developed, to what the subject of perception refers. It depends on

the establishment of methodology, explicitness and verification of what is

being examined. Every scientific prediction proceeds from certain facts,
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laws, patterns and lawful tendencies. They serve as the basis for setting

up scientific hypothesis which is about comprehending new facts, laws,

patterns and lawful tendencies.' When predicting social manifestations

and processes certain problems occur regarding possibilities and

adequacy of choosing the facts which are in direct relation to certain

manifestation or process. Furthermore, there are also questions of

discovering cause-and-effect relationships, analysis and explanation of

the facts in the manifestation and process complexity, that is the social

phenomenon that is being predicted.

Connected to that is the question of setting up scientific hypothesis when

predicting social manifestations and processes that are yet to happen.

Prediction, occurrence of manifestation is dealt with on the principle of

possibility, basing it on the most probable hypothesis. Understandably,

the right criterion of truthfulness of the occurrence of the social

phenomenon is the social practice. Education as a social phenomenon,

and as a subject of pedagogy analysis (and not only pedagogy) is the

subject of scientific prediction. In other words, education is, by its nature,

always in the realms of the past, present and future: of the real and the

existing on one hand, and the expected, wanted and projected on the

other.2

The dialectics of educational continuacy as a subjects of the study of

pedagogy and andragogy, the orientation toward the future, what creates

and directs pedagogical and andragogical studies. This is the

futurological component of pedagogical and andragogical studies.

Despite that, futurological components together with the scientific

predictions of pedagogical and andragogical phenomena are the weaker

1B. Segio: Osnovi metodologije druttvenih nauka, Beograd 1978. str. 327.
2 N. Potkonjak: Teorijsko metodolo§ki problemi pedagogije, Beograd 1977. str. 140.
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side of pedagogy and andragogy. Why is it so? There are numerous

reasons for that, and some of them will be listed here. In the scientific

prediction of education certain difficulties occur (difficulties that

otherwise occur in predicting other complex social phenomena,

manifestations and processes), in other words, this is where objective-

subjective laws and lawful tendencies, thus, complex laws of dialectic

cause-effect in various forms dominate. According to that, Frankovie has

the point when he says: "that in predicting the future we are sure only of

its one dimension; it comes after the present."3

Nonetheless, the risk and uncertainty in studying future does not mean

that predicting the future of social phenomena, human activities as well as

education has, as Reichenbach claimed, the meaning of betting and not

comprehending the future. In the scientific prediction of educational

activity, of all aspects of education as human activity and phenomenon,

present state is taken as a starting point. Here the educational components

are analysed and the factors that will cause such phenomenon in the

future are predicted, in other words, the structure of interactive factors,

which determine whether such phenomena will be realised and whether

its realisation is possible at all, is predicted.

Of course, the degree of probability of realizing the predicted

phenomenon depends on an analysis and foundation of components and

conditional factors of predicted phenomenon. The identical thing is with

upbringing and education or one of its aspects. Even here it is necessary

to analyse and establish the components of this multidimensional process

and factors which influence this phenomenon. For scientific prediction of

upbringing and education, it is essential to predict the progress of these

3 D. Frankovio: kola buduanosti i razlike I sli6nosti, 6asopis XXI vek, 1/1986, Beograd, sir. 30
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components, their transformation and the net of factors for which is

probable to assume that they will condition the development of

upbringing and education on the whole or some of its aspects. The

problem appears on the level of establishing the components that make

for the basis, the essence of upbringing and education. The problem

complicates in the choice of factors which influence or which are

supposed to influence upbringing and education on the whole or on some

of its factors. In predicting of pedagogical and andragogical phenomena,

there is an important question when we want to predict the components of

upbringing and education in the future and factors that will influence the

phenimenon. In methotological sense, everybody who predicts the future

of upbringing and education, relies mostly on the well tested methods:

analogy, extrapolation and continuity, and it is clear that these methods,

despite the fact that all futurological research is based on them, have

many limitations. Sudden turns are very possible and probable when it

comes to the question of complex social phenomenon such is upbringing

and education. In that sense, future is "like a mirror image of the present

and past in twisted mirror; but we are not aware of the parameters of its

twi stedne ss". 1

Namely, it is hard to predict the future components of upbringing

and education, moreover, for the fact that "every age sees its components;

nowadays it is, in the first place, scientific and technical- technological

component, informational, ecological, and the component of enabling the

students to live in a society that comprehends the world as a unity"2. And

many futurological reasearch of upbringing and education (adult

education) are based on on these components and in the first place on

scientific and technical-technological component. Foundind the future of

V. vajcer: The Dialectics of continuity and transformation in the projection of education for future
(in: The Future of Education, Beograd, 1988. Pg. 16)
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upbringing and education (adult education) on technical-technological

component and sometimes fashionable insisting on computors and things

like that can be only onesided prediction of upbringing and education,

which distracts our attention from important problems of upbringing and

education as primarily as a realtionship between people. In reasoning

and looking closely at the issue of upbringing and education, in

determining of components and factorsof this multidimensional process,

there are antropologically-critical and apocaliptic approaches,

reasonings, predictions and warnings based on socio-economical, moral,

ecological and other problems and contradictions which exist in the

present but show inclinations to worsen in future. Even if we neglect such

gloomy critical and apocaliptical predictions, we are still left with all

these problems that , in either way, influence or are assumed to inluence

the upbringing and education (adult education) in the future and for the

future. In pedagogical reasearch we are always inclined toward the

research for the future, even when this research is on the present, actual

problems. Namely, the results of pedagogical and andragogical research,

even applied immediatelly, can have influence in near or further future. In

that sense, the object of pedagogical research the upbringing and

education is always the future "that already started".3

Therefore, the results of pedagogical research are oriented on the

future time. The only problem is in the view on the future of upbrining

and education, in which degree is the research scientifically based, and

how much is it a "storm" of ideas, nice wishes of what is and what should

be with upbringing and education, and not what in future will be. In

futurological research and in those that incline to be oriented in that way,

there is often a mix of things that exist and the things that should be ( are

2 v. vajcer;(Same text pg. 16)
' M. Peduljid: Future Already Begun,Beograd, pg. 150
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desirable to exist). There are often the equality between desirable things

that project into the things that exist in reality or they are projected

without any direct relation to the things in reality. However, these

research are just a bunch of nice wishes which are not in the "connection"

with reality. The results of such research which predict the realisation,or

unrealisation, is justified with the fact that certain conditions in which the

predicted could come into reality are not predicted or created.

In that sense, anticipations in futorological researches that do not count

on conditions in which it will be realized are inadequate. In futurological

pedagogical researches it is essential to start with the observation of any

aspects of that research in the complexity of its components and

subcomponents which make or will create that phenomenon in the future,

as well as with the perception of complexity of factors that will determine

it. Therefore, it is vital that these researches are based on interdisciplinary

and multidisciplinary approaches. Moreover, a systemic and structural

approach should be present in their methodological basis. These

approaches, as is known, enable thorough and complex understanding

and acknowledgement of complex phenomena such as upbringing and

education (adult education), or any of their aspects.8 In doing so, we

assume that upbringing and education, or any of their aspects, are specific

phenomena in which human praxis conscious and creative human

activity - plays a prominent role. This means that in the anticipation of

upbringing and education, we assume that people, in their social praxis,

can acquire proficiency not only in natural and social conditions but also

in sociohistorical praxis and subjective facts, which is attained by active,

conscious, organized, planned and creative human activity. Therefore, in

the anticipation of upbringing and education for and in the future, it is

necessary to approach the designing of their part if human praxis in

7
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creative manner, that is, to influence the future aspects of upbringing and

education and not to peacefully wait for the future to come which is

emphasized in many studies. The process of the anticipation of the

phenomena of upbringing and education is not easy to establish in

theoretical-methodological and epistemological manner. The very

theoretical-methodological well-foundedness, as well as pedagogical

researches' and pedagogy's orientation is its drawback. There are many

reasons for that. They lie in the underdevelopment of both theoretical-

methodological basis and apparatus for futurological researches.

Moreover, they rise from the very subject-complexity of the phenomena

of upbringing and education (adult education), structural components, and

factors of determination. Such orientation of futurological researches in

pedagogy and andragogy starts from what it is and transforms into what it

should be. The thing which is projected identifies with what it really is; or

the desired and expected is considered to be the reality. In the subject-

methodological orientation of pedagogical and andragogical researches

the starting position is that upbringing and education (their components

and factors of determination) in social macrostructure plays role of

dependant variable. In other words, all subsystems of macrosocial system

in relation with upbringing and education have role of independent

variables.

Contrary to all subsystems of global social systems that

sporadically encounter crises and demand radical changes, the subsystem

of upbringing and education, despite of all disturbances in functioning

(crises), reflect the role of adaptation of young people to older

generations and their intellectual, social, political, ideological and other

needs. This adaptable position of upbringing and education (adult

education) is the outcome of past continuous result of development and

8 N. Potkonjak: Metodolaki problemi sistemskih istra2ivanja, Beograd, 1987.
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there are no significant differences between 'backward' and 'progressive'

social systems of modern world. The adaptable function of upbringing

and education has its repercussions on the subject-well-foundedness of

the pedagogical and andragogical researches that are oriented towards

value-normative problem area, on what it should be (not on what it is and

what it might be), on things that are based on empirical facts of the

phenomena of upbringing and education and things that stem from the

very nature of these phenomena from the processes that develop and

release all human potentials. Therefore, the reconstruction of the

knowledge of upbringing and education lies in subject-aims of

pedagogical and andragogical researches, in this matter the phenomena of

upbringing and education are studied in the light of their authentic nature

of other independent phenomena. In methodological sense, it is necessary

to differentiate value-normative from cognitive statements of upbringing

and education, that is, to make distinction between the methodological

approach 'the exploration of the future' and the methodological approach

`the creating and modeling of the future'. It is hard to found futurological

researches in pedagogy and andragogy that is not 'the promised future'

without the recognition of the subject-aims of upbringing and education

as a complex, dynamic and growing phenomena in which the adaptable

function is brought down to the level necessary for proper functioning of

the system of a different methodological set of instruments and copy such

line of development which doesn't represent a new quality. In the new

meillenium, this subject-foundation of pedagogical and andragogical

research should be drastically changed. That is, the future research in

pedagogy and andragogyshould be based on the fact that education can

give to the marx-socialistic system and all its subsystems all that ensues

from its authentic nature and functionality. In the subject-foundation of

the future research in the field of pedagogy and andragogy, what should

9
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be changed is the orientation so that the education phenomena can be

viewed as adaptable systems and subsystems of the global social system.

Then, accordingly, the researchers could use the methodological set of

instruments and orientation which could forsee such development in the

future. On the contrary, the education phenomena in the future researches

encompases also the orientation which will take over the more or less

constant position of adjustment. In this context of the future researches in

pedagogy and andragogy, it is necessary to change the syntagm 'the

future of education' into 'education and future', regarding education as a

factor of future. It is already conditio sin qua non of the crises in which

man finds himself today, not able to 'master' the macro and micro

systems of life and work, which is the condition for his survival,

existence and development. Provided they follow authentic needs, the

human potential (of both a child and a grown-up), a man's role in search

for his own identity, his need and the possibility to live and create his

own future and the future of society, the future research in pedagogy and

andragogy will not fall into the trap of the 'optimism of the enlightment

movement', the misconceptions about future being predicted by

technological rationality or seeing the egzistential problems of a person's

forming and self-forming in the short or long term prognoses of social

changes and adaptation of a person and the society to the technological

development. For the future pedagogical and andragogical research

another factor is of great importance, namely the methodological points

of those who consider the questions of future to be dealing not only with

how to provide the material welfare and economic prosperity, but also

how to find the meaning and potential of the life of an individual as a free

entity, who will create the future instead of being just a passive observer

of 'the future to come'. The educational process had its place in this field

in the past, it has now, and it will certainly have it in the future.

10 9



Education, as a creative activity (action) leaves one behin, and also its

internal logic, its necessity, but this logic is not manifested as an

immanent law of 'things', according to the logic of necessity as a

mechanical event. In the theoretical-methodological sense, for the future

research of education it is important to know the inner logic and structure

of the essence of educational phenomena, 'the whole and its parts'. Some

methodological sources of systematic-structural analysis, processes in

studying the educational problems are necessary for establishment of

future researches in the field of pedagogy and andragogy. However, not

only a great number of pedagogical and andragogical researches are not

directed to the future and deal with educational problems non-

systematically, but they are also based on a difficult to accept attitude that

`the theoretical realizations have their meaning if they can produce

hypothesis which can be checked (and confirmed)' and they also claim

that in pedagogical and andragogical research a hypothesis is given which

should confirm a 'theoretical' base.

`The claim that the hypothesis about future can be checked only when the

future comes is completely trivial.' It seems that the future research in

pedagogy and andragogyfaces problems not only in choosing the facts

and the data about educational phenomena, but also in the interpretation

of the whole of these data. In this sense, the 'frame' for the future

research in pedagogy and andragogy is subject and methodological

foundation which will study the educational phenomena through

anthropological role of education as a development phenomenon in the

society and as a process which sets one's potentials free, liberates one

form misconceptions about manipulation with man and his society.

Therefore, the future of education can appear as distorted picture in

the mirror whose parametres of distortion are unknown. After all, there

are many proofs for this in futurological examinations. The adult-

'11 10



education from the futurological aspect is interesting from at least two

aspects: the adults are interested for the future of their education in the

context of the "learning society", and the adults are creators of the future

and the future of education. Therefore, when dealing with the adult-

education in the concept of the all-life-lasting education the "education

for the future" should be transformed into the "education and the future",

meaning the preorientation of the education as the future factor. Even

today, it is necessary condition for changing the position of people in the

conditions of crisis when they cannot control micro and macro conditions

of their life and work, which is essential for their essence and existence.

Although it is an unthankful and insecuretask, because when forecasting

the future we can be sure only about one, and that is: future comes after

the present; (futurists -pessimists would say: " we're not sure in that

either"), but we will try just to mention what is necessary to be done on

the plan of the adult-education in transitional changes for the future.

Adult-education in Croatia should be given the status of the public

activity which, at least in the beginning, won't be left to free market, but

will be financially supported by the state and companies, just like the

formal school education. Moreover, the systemic and legal regulation

should be introduced if that activity is expected to function as a

componential strategy and concept of the education throughout life.

Furthermore, it is necessary to broaden the system and model of the

formal adult-education, but also to promote nonformal and informal ways

of education which should be well organised and available to the

interested users. Models and ways of adult-education should be enriched

with modernisation of methods, forms and technology in working with

adults, and particularly with the systemic training of the program-

performers of adult-education, in order to avoid voluntarism and

pragmatism. It is questionable wheather the transitional countries should

12 11



wait on the economic, political and entire social development, to make

bases for the changes on the plan of adult-education. It is obvious that

education, even if it is the education of adults, doesn't develop from the

social changes, but it has to be the constituent part and factor of

transitional changes. Many transitional countries are aware of that, which

is necessary for all, for Croatia as well, the sooner the better.

REFERENCE:

Apple M.: Education and Power, Rout ledge, 1985, London, New York.

Altabach P.: International Organizations and Research Policy, Comparative

Education Review, 1988.

Bonich A.: Futurologie, 1971, Berlin.

Frankovie D.: §kola buduenosti- razlike i slienosti, easopis XXI vek, 1/1986,

Beograd.

Hogan D.: Education and Class Formation (Cultural and Economic

Reproduction in Education ) Apple M. (ed), 1982, Boston.

Muiie V.: Futurologko-pedago§ko istralivannje:Metodologko polazigte,

problemska usmjerenja, neki rezultati, Buduenost i obrazovanje, 1988,

Beograd.

Muiie V.: Buduenost unutarnje avolucije u srednjem obrazovanju: kola

pred izazovom sutra§njice), 1989, Beograd.

Pedieek F.: Iz uvoda u pedagogko futurologijo, Anthropos 3-4/1987, Ljubljana.

Peeulpe M.: Buduenost je vee pada, Beograd 1969.

Potkonjak N.: Teorijsko- metodoloki problemi pedagogije, 1977, Beograd.

Potkonjak N.: Metodolaki problemi sistemskih istraiivanja, 1987, Beograd.

'egie B.: Osnovi metodologije dru§tvenih nauka, 1978, Beograd.

Simmons J.: Better Schools: International Lessons for Reform, 1983, New

York.

'gvajcer V.: Dijalektika kontinuiranja i transformiranja u projekcijama

obrazovanja za buduenost: Buduenost obrazovanja, 1988, Beograd.

13
12



Collection of scientific papers, 1995, Education for tolerance: approaches,

conceptions and solutions, Faculty of Philosophy Rijeka.

FRANKOVIt, D.: 1958, Povijest gkolstva i pedagogije u Hrvatskoj, PKZ,

Zagreb.

GOLUBOVIt, M.: 1982, Narodna i radniZka sveuZili5ta, Zagreb.

HOLMES L.: 1997, Post-Comunismus. An Introduction.

HUNNTINGTON S.P.: 1991, The Third Wave, Democratization in the Late

Twentieth Century, London.

JUILLIARD J.: 1997, La faute aux elites, Gallmard, Paris.

KLAPAN, A.: 1996, Andragogic als pedagogische Disciplin in der

lehrerausbildung der Republik Kroatien, Erwachsenenbildun in der Aufllarung,

Wien.

KOVAtIt A.. 1961, Kadrovi u narodnim sveueiligtima, Zagreb.

LAVRNJA, I.: 1995, Theoretic and Methodological Research guidelines in the

Field of School reforms, International seminar, Maribor.

LAVRNJA, L-KLAPAN, A.: 1997, Adult Education Based on Social and

Profesional Needs, Andras, Tallinn.

LAVRNJA, L-KLAPAN, A.: 1996, The Selection in Educational Processes and

Democracy of Education, book series "Studies in Pedagogy, Andragogy and

Gerontogogy", Peter Lang Publishing House, Frankfurt.

LAVRNJA, I.-PONGRAC, S.: 1996, Tendenzen der Erwachsenenbuildung in

Kroatien von 1918. bis heute, Erwachsenenbuildung in der Aufldarung, Wien.

OGRIZOVIC, M.: 1959, Problemi andragogije, Savez narodnih sveuZiligta

Hrvatske, Zagreb.

OGRIZOVIe, M.-SUtIt,S.: 1983, Dvadesetpet godina rada §kole za

andragake kadrove, Zagreb.

PONGRAC, S.: 1992, Rethinking Adult Education for development,

Andragogical Centre, Ljubljana.

PONGRAC, S.: 1996, Transition Society and Adult Education, book series

"Studies in Pedagogy, Andragogy and Gerontogogy", Peter Lang Publishing

House, Frankfurt.

SAMOLOVEV, B.: 1963, Obrazovanje odraslih u proglosti i danas, Zagreb.

SAVIt'EVIt, D.: 1965, Sistem obrazovanja odraslih, Zagreb.

14
13



ED: §OLJAN, N.: 1985, Adult Education in Yugoslav society, Zagreb.

TILY CH.: 1995, European Revolutiones 1492-1992,

Oxford/Cambrige:Blackwell.

15
14



t

U.S. Department of Education
Office of Educational Research and

Improvement (OERI)
National Library of Education (NLE)

Educational Resources Information Center
(ERIC)

Reproduction Release
(Specific Document)

I. DOCUMENT IDENTIFICATION:

Deseurces IMMO Center

Title: METHODOLOGICAL SUSPICIONS IN THE FUTURE STUDY OF ADULT EDUCATION

Author(s): Ph.D. Ilija Lavrnja & Ph.D. Anita Klapan

Corporate Source: The article presented in Salzburg (Austria) at
43. Salzburger Gesprache (Salzburg Talking) 2000.

Publication Date:
The paper isn't published

II. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational
community, documents announced in the monthly abstract journal of the ERIC system, Resources in Education
(RIE), are usually made available to users in microfiche, reproduced paper copy, and electronic media, and sold
through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document,
and, if reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the
following three options and sign in the indicated space following.

The sample sticker shown below will be
affixed to all Level 1 documents

The sample sticker shown below will be affixed to all
Level 2A documents

The sample sticker shown below will be affixed to all
Level 2B documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN

PERMISSION TO REPRODUCE AND MICROFICHE, AND IN ELECTRONIC MEDIA PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS FOR ERIC COLLECTION SUBSCRIBERS ONLY, DISSEMINATE THIS MATERIAL IN

BEEN GRAN .. BY HAS BEEN GRAN' BY MICROFICHE ONLY HAS B 'Si GRANTED BY

111;

0
tv

'N' 'N....,
tr,...

. .

..._..,-,...;,..,
4.-..., .

TO THE EDUCATIONAL RESOURCES TO THE EDUCATIONAL RESOURCES ID THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC) INFORMATION CENTER (ERIC) INFORMATION CENTER (ERIC)

Level 1 Level 2A Level 2B

t
X

Check here for Level 1 release, permitting Check here for Level 2A release, permitting
reproduction and dissemination in reproduction and dissemination in microfiche and in Check here for Level 2B release, permitting

microfiche or other ERIC archival media electronic media for ERIC archival collection reproduction and dissemination in microfiche only

(e.g. electronic) and paper copy. subscribers only

Documents will be processed as indicated provided reproduction quality permits.
If permission to reproduce is granted, but no box is checked, documents will be processed at Level 1.



I hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce
and disseminate this document as indicated above. Reproduction from the ERIC microfiche, or electronic media
by persons other than ERIC employees and its system contractors requires permission from the copyright
holder. Exception is made for non-profit reproduction by libraries and other service agencies to satisfy
information needs of educators in response to discrete .nquiries.

Signature:

A.,:i.a
Printed Name/Positionaitle: Ph.D. Ilija Lavmja; Ph.D. Anita Klapan
university professors

Organization/Address: aculty of Philos I, , hy;
University of Rijeka; Departmen of
Pedagogy; 51000 RIJEKA; Otnladinska 14;
CROATIA

Telephone:

++38551 345046
Fax:

++38551 345207
E-mail Address: lilija e

mapefpefri.hr

anita.klapaneri.tel.hr

Date: 24.11. 2002.

III. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document
from another source, please provide the following information regarding the availability of the document. (ERIC
will not announce a document unless it is publicly available, and a dependable source can be specified.
Contributors should also be aware that ERIC selection criteria are significantly more stringent for documents that
cannot be made available through EDRS.)

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the
appropriate name and address:

Name:

Address:

V. WHERE TO SEND THIS FORM:



Send this form to the following ERIC Clearinghouse:

Clearinghouse on Adult, Career and Vocational Education
However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form
(and the document being contributed) to:

EFF-088 (Rev. 2/2001)

..

ERIC Processing and Reference Facility
4483-A Forbes Boulevard
Lanham, Maryland 20706

Telephone: 301-552-4200
Toll Free: 800-799-3742

FAX: 301-552-4700
e-mail: info@ericfac.piccard.csc.com
WWW: http://ericfacility.org


