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Introduction:

There is good news and bad news in the educational progress of rural

youth. In 1993, according to the U.S. Bureau of the Census reports, 88.9% of rural

youth completed high school, a substantial improvement over the 83.2%

completion rate in 1975. By 1993, rural adolescents were as likely as adolescents

from metropolitan areas to graduate from high school, whereas in 1975, even

adolescents in metropolitan area central cities were slightly more likely to

graduate from high school than adolescents from rural (non- metropolitan) areas

(Paasch and Swaim,.1998).

However, according to data from the 1991 National Longitudinal Study of

Youth, rural youth are less likely than youths from metropolitan areas to attend

and graduate from college (Gibbs, 1998). Furthermore, the gap between rural and

metropolitan areas in the percentage of the population that has completed a

bachelor's degree or more grew from 3.4% in 1960 to 9.5% in 1990 (Herzog and

Pittman, 1999). Schmuck and Schmuck (1992) argue that "Too often, because of

the economic despair in many small towns, school is seen as the way to prepare

to leave their community for employment somewhere else or to remain in their

own town only to live on the fringes of society" (p. 27). For those who choose the .

former option, post-secondary education may be the first stop on the road out of

rural life.

Poverty appears to be the primary factor influencing high school

completion rates, as well as college attendance and completion rates. According

to data from the National Educational Longitudinal Study of 1988 (NELS:88),

adolescents from low income families and from families in which the parents did

not complete high school are less likely to complete high school themselves
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(Paasch and Swaim, 1998). And the U.S. Bureau of the Census (2001) reports (see

Table 1) very large differences in college attendance and completion based on

family income. In 2000, of youth ages 18-24 in families with incomes below

$20,000, only 21.11% of males and 23.69% of females were either enrolled in post-

secondary education or had earned a bachelor's degree. By contrast, in families

with incomes exceeding $75,000, 59.10% of males and 70.94% of females, ages 18-

24, were either attending post-secondary institutions or had completed a

bachelor's degree.

Rural adolescents are more likely to live in families with incomes below

the poverty line, and to have parents that did not complete high school, than

adolescents in metropolitan areas, based on data from the 1990 U.S. census

(Paasch and Swaim, 1998). And while lower family incomes in rural areas may

be the greatest obstacle rural adolescents face in going to college, other factors

include the greater distance rural students must travel to get to college and the

lower percentage of rural adults who are college educated and thus potential role

models. Rural versus metropolitan area residence does not influence college

attendance for children of college educated parents with high grade point

averages in high school. But rural adolescents with average grades and parents

who have not attended college are 5% less likely than comparable adolescents

from metropolitan areas to attend college (Gibbs, 1998).

Upward Boiind projects in rural areas attempt to meet the needs of rural

youth who might not otherwise attend college. The Upward Bound program

seeks to promote high school completion and college attendance and completion

for high school students who come from low-income families and/or from

families in which neither parent has completed a four-year college degree.

4



Rural Upward Bound 4

Specifically, Upward Bound projects provide academic instruction, career

planning, and college application services to both rural and metropolitan area

students who meet its eligibility requirements. Services typically begin in the 9th

or 10th grades, and continue through the completion of high school. Some

projects also offer a "bridge" summer program between high school and college.

As of 1993, 40% of the target high schools that Upward Bound students attend

were located outside metropolitan areas. Furthermore, 10% of the target schools

enrolled fewer than 300 students, while another 32% enrolled 300-750 students

(Moore, et. al., 1997).

Upward Bound began in 1965, as part of President Lyndon Johnson's

"War on Poverty," and is now administered through the U.S. Department of

Education. It is one of the Federal TRIO programs, all of which seek to promote

post-secondary education for students from low-income families. In recent years,

the U.S. Congress has funded Upward Bound Math/Science Regional Centers

and Veterans programs in addition to the regular Upward Bound program. In

the Federal government's Fiscal Year 2001, 772 Upward Bound project sites

provided 56,564 students with intensive summer programs at four-year or two-

year colleges, and continuing tutoring and counseling services at their high

schools during the academic year (U.S. Department of Education, 2001).

Purpose of Study:

The purpose of this study is to evaluate the effectiveness of a regular

Upward Bound program site serving rural students. Specifically, since one of the

major factors related to program impact is duration in the program (Myers and

Schirm, 1999), this paper explores the issues of recruitment and retention of rural

high school students in this Upward Bound program.
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Surprisingly, considering the fact that Upward Bound has been in

existence for 37 years and served many thousands of students, there is limited

research available on Upward Bound. The U.S. Department of Education has

funded two major program evaluations of Upward Bound. Most recently, the

Department contracted with Mathematica Policy Research Inc to conduct the

National Evaluation of Upward Bound, which began in 1992 and is still on-

going. For Phase I of the National Evaluation (1992-97), Mathematica gathered

baseline data on a national sample of regular Upward Bound projects, students

and target high schools. Phase II continues the research on the students who

participated in Phase I as they advance through their college years, and has

added an evaluation of the Regional Math/Science Centers.

The final report of Phase I indicated that program impact could be shown

for some categories of students, but not for others. This report explained the

limited program impacts in part by noting that 18% of the students invited to

participate in the sites sampled never actually did so. It also found that no more

than 45% of those in the program sample would remain in the program through

their senior year of high school (Myers & Schirm, 1999). Naturally, in light of

these findings, federal policy-makers now expect greater accountability from all

Upward Bound programs in the country, especially regarding the issue of

recruitment and retention.

Additional investigation of several research questions related to the issues

of recruitment and retention is needed. Our guiding research questions in this

study were: (1) Why do students apply for the Upward Bound program? (2)

What are the influences of Upward Bound staff recruitment activities, school

staff, current students in Upward Bound, other peers, and family members, and

6



Rural Upward Bound 6

personal goals? (3) Why do students continue in the program once enrolled? (4)

How well has the program satisfied their initial expectations? (5) What do the

students do that influences the recruitment of future students? (6) Why do many

students who are eligible for Upward Bound choose not to apply? (7) Why do

some students who have attended Upward Bound decide not to stay for the full

three years of the program? (8) What differences exist between males and

females with respect to the preceding questions that may account for the

predominance of females in the program?

Data Sources:

The data for this paper are from a single-site study of the regular Upward

Bound program at a public university in a rural northeastern state. This

university offers both the regular Upward Bound program and an Upward

Bound Regional Math/Science Center. The regular program has served students

from small, rural high schools in a four-county area since the 1960's. Currently,

the regular program serves about 120 students from 14 high schools, five of

which have fewer than 300 students, while eight have 300-750 students, and only

one of which has over 750 students (and serves eight rural towns). The mean

enrollment at these high schools is 350 students. The target high schools were

deliberately chosen based on their high percentages of eligible students, and

their distances from any urban center. These high schools are 20-80 miles from

the small city that serves as the commercial center of the region, as well as from

the adjacent town, which is home to the university and its outreach services for

public schools. At this institution, about 92% of the regular Upward Bound

students are white, 8% are minorities, and about 68% of the students are females.
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The Regional Math/Science Center at this university serves about 50

students from several states. While about half of the Math/Science students are

from rural high schools, the other half are from cities, and all of these urban

students are members of ethnic minorities (Black, Asian or Latino). Two-thirds of

the Math/science students are female. Nationally, almost three-fifths (3/5) of all

Upward Bound students are African-American, while one-fifth (1/5) of the

students are white and one-eighth (1/8) of the students are Latino. About 60% of

participants nationally are females (Moore, et al. 1997).

The regular Upward Bound program at this site requires that students

participate in an intensive six-week summer program held on campus, as well as

in bi-weekly activities at their respective high schools during the academic year.

During the summer, the regular Upward bound students engage in three

intensive 75-minute classes each weekday morning and have a part-time job each

weekday afternoon, usually off campus, which provides them with extra money.

The day program for Math/Science students is separate and different. However,

regular Upward Bound students participate with students in the site's Regional

Math/Science Center in evening activities, including study hall, career

development, sports, and other recreational activities. Students in the regular

program and Math/Science students also dine together and live together in a

residence hall on the university campus.

During the school year, Upward Bound counselors from the university

meet with regular Upward Bound students and their high school guidance

counselors twice a month to provide academic support, which may include

tutoring, stress management and career counseling on an as needed basis. In

addition, the Upward Bound staff coordinates college visits for seniors and

8
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twice-yearly reunions on campus. The staff also provides assistance with

completing the necessary forms such as admission and financial aid applications,

which are at no cost the student, since all fees are paid by the Upward Bound

program.

Methodology

Three are two methods of data collection in this study: surveys and

interviews, both of which have been administered to students and guidance

counselors. To address the eight research questions in this study, the

investigators used the data obtained from participating regular Upward Bound

program students and guidance counselors from the students' high schools. We

used the ecology of human development model (Bronfenbrenner, 1979, 1993) as a

guide in developing our research questions and data collection instruments.

This study has two data collection phases. The first phase involved

Upward Bound students participating in the summer program during the

months of July and August,1999. A survey was administered to all students who

consented to do so and who had parental permission (for the large majority who

were under the age of 18). Fifty-three (39 females and 14 males) of ninety-nine

students in the regular program (54%) completed and returned the survey. Nine

students were interviewed in person, either individually or in small focus groups

of 2-3 students. These students had just completed their sophomore, junior, or

senior years of high school. The surveys were administered in the third week and

interviews were conducted in the fourth and fifth weeks of the summer program.

The second phase of the study was completed in the fall 2000. Surveys

were hand-delivered by Upward Bound staff to the guidance counselors at the

student's participating high schools, and all fourteen were returned. In addition,
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seven guidance counselors agreed to be interviewed by telephone, and two

agreed to an in-person interview.

This research study has adhered to the University Guidelines for Research

with Human Subjects. All surveys included a cover letter explaining in detail the

purpose of the study. The surveys and interview tapes and transcripts were in a

locked file cabinet in a locked office. To ensure confidentiality, no names of

specific schools, individuals, or other staff members were neither mentioned nor

recorded in the surveys and interview transcripts. Participation was voluntary.

Research Findings:

1. Why do students apply to the Upward Bound program?

Students consider applying for the Upward Bound program for a several

reasons (See Table 2). These advantages can be classified into three categories:

academic, financial and social. The majority of the Upward Bound students,

90.6%, indicated that they decided to apply for the Upward Bound program

because the program would help prepare them for getting into college. Also,

71.7% of the students surveyed responded that the program would help them

improve their high school grades. About two-thirds (2/3) of the Upward Bound

students surveyed felt that the program would help them explore career

opportunities (66%), and while the same proportion reported that they would

like being on a college campus (66%). Guidance counselors perceived academic

reasons as the primary motivation for entering Upward Bound (see Table 3).

When asked why students apply to Upward Bound, 100% of guidance

counselors said getting into college was a common reason for males, and 82.4%

gave the same reason for females. Also, 76.5% cited improving high school

JO
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grades as a reason for males, while 64.7% gave that reason for females. And

64.7% cited being on a college campus as a reason for both males and females.

The second major factor that directly influenced students to apply to the

program was financial. Our results showed that 83% of the students indicated

that having a summer job and money was the reason why they decided to apply

to the program; whereas, 66% wanted to gain work experience (See Table 2).

Interestingly, financial reasons were cited less frequently cited by guidance

counselors, with only 29.4% citing having a job and earning money as a

motivation for males, and only 23.5% giving the same reason for females. Work

experience was also less frequently cited by guidance counselors, at 35.3% for

males and 17.6% for females (see Table 3).

The third major factor was social reasons, which were also cited more

frequently by students than by their guidance counselors. These reasons were

cited by female students in the range of 41% to 69.2%, and by males in the range

of 14.2% to 42.9% (se Table 2). Guidance counselors cited these reasons at 29.4%

and below for males, and 41.2% and below for females (See Table 3)

2. What are the influences of Upward Bound staff recruitment

activities, school staff, current students in Upward Bound, other peers, and

family members, and personal goals?

When asked who encouraged them to apply for the Upward Bound

program, 77% of the students reported that they were encouraged to apply by

their high school guidance counselors, 68% by parents or other relatives, 60% by

high school students, 57% by students already in Upward Bound, 57% by

Upward Bound staff members, and 55% by high school teachers. Students were

11
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most likely to be discouraged from applying to Upward Bound by boyfriends or

girlfriends (19%) or by other high school students (15%).

3. Why do students continue in the program once enrolled?

Once students enroll in the program, the students begin to directly

experience how the program benefits them. These students perceive that they

benefit academically, socially, and financially. We have found that the top eight

reasons that students liked about the program once they attended the summer

program (See Table 4) are:

Helps them get into college (94.3%)

Provides them with summer employment and summer income (90.6%)

Like meeting people who are unlike them (86.8%)

Like meeting other students (84.9%)

Staff is supportive (75.8%)

Improves high school grades (75.8%)

Like being on a college campus (73.6%)

Know someone there (73.6%)

The help getting into college comes the University Upward Bound staff

and counselors, and from the sending high school guidance counselors.

Appreciation of staff support was reported by 75.8% of the students. In addition

to working closely with students during the summer program, Upward Bound

counselors make bi-weekly visits to schools to provide academic and personal

guidance, assist with college search and financial aid application procedures, and

organize trips to visit colleges in the region. The high school guidance counselors

are the nexus between the Upward Bound staff and the high school students. All

of the counselors play a supportive role in helping the students get into college.

12
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We have found that the high school counselors are the primary recruiters for the

program and that they are instrumental in that process. They provide support to

students in completing both the college admissions application and financial aid

applications. They help write recommendation letters, provide transcripts, and

may actually send all the applications off to the colleges to meet the deadlines.

4. How well has the program satisfied their initial expectations?

We asked the students: "Overall, do you feel Upward Bound has lived up

to your expectations?" We found 40 % said, "yes" to this question, whereas 58%

stated they felt "somewhat" satisfied with the program. Only one student (2%)

out of 53 students felt dissatisfied with the program. Thus, overall, the students

felt either somewhat satisfied or satisfied with the Upward Bound program at

this university. Interestingly, 63% of the students stated that they planned to

return to Upward Bound the following summer. Thirty-one (31%) percent of the

students were undecided and only 6 % said they would not return to the

program.

5. What do the students do that influences the recruitment of future

students?

Current students influence future students to participate in Upward

Bound by returning to their high schools and discuss their experiences of the

Upward Bound program. Of the students who had previously attended the

University Upward Bound summer program, 57% of the students told more than

10 students about the Upward Bound program once they returned to their high

schools. Both male and female students in the Classic program contribute to the

recruitment process of other students into the program. A majority of those who

completed the survey indicated that they would encourage both males and

13
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females to apply to the program. From the interviews with students, we learned

that students were more concerned about recruiting good candidates for the

program rather than be overly concerned about the issue of gender imbalance in

the program. The students were not overly concerned that there were more

females than males in the program.

6. Why do many students who are eligible for Upward Bound choose

not to apply?

We have found that there are two main reasons why eligible students do

not apply to Upward Bound: financial and social. On the survey (See Table 5),

52.9% of guidance counselors indicated that eligible female students do not

apply because they can earn more money at home, and this rises to 76.5% of

guidance counselors with respect to eligible males. Interviews with guidance

counselors revealed that although the Upward Bound student has a part-time job

in the afternoon for six weeks while they are on campus, many of these students

could earn more money working longer hours if they decided not to participate

in the program. Furthermore, 26.4% of participating Upward Bound students

(See table 6) indicated that one of their reservations about applying for Upward

Bound was that they could earn more money if they stayed home.

The second reason why eligible students decide not to apply to the

program is social. Over 40% of guidance counselors indicated that being away

from home, family, friends and significant others was a concern for both males

and females (See Table 5). Both males and females stated that the length of the

summer program was something that made them hesitate to apply. Leaving their

families and significant others behind was much more of an issue for females

than for males (See Table 6). Some students indicated during the interviews that

14
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the idea of being way for six weeks (even with most weekends back home) was

terrifying, especially if the student has never been away from his or her small

rural community. We have discovered that students who decide not to apply to

the program do so because they fear the unfamiliar surroundings of a large

university.

7. Why do some students who have attended Upward Bound decide not

to stay for the full three years of the program?

The answer to this question seems to fall into two primary categories:

financial and social. Guidance counselors at the sending high schools believe that

males and females do not return to the program primarily because of financial

reasons. A majority of the guidance counselors indicated in the surveys and

interviews that some students could earn more money at home, or elsewhere in

the state for that matter, as a reason why students do not return. We have found

that this is especially true for the males in the study who live in coastal

communities. For example, in interviews, high school guidance counselors

reported that males who reside in coastal communities may not return to

complete the program because they have the opportunity to work as sternmen

on lobster boats, where they may earn up to $20,000 during a summer. For some

students, this summer work opportunity may be quite difficult to pass up.

Because of the arduous nature of this type of work, males who reside in these

communities typically hold these jobs. Females in these communities are

typically limited to waitressing or baby-sitting jobs that pay far less.

The second reason why some students may drop out of the program is

due to social factors. The guidance counselors believe that some of the students

have decided that they would rather maintain relationships with friends,
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significant others and family members and others who are not involved in the

program. For example, some of the female students did not want to leave their

families, friends, or significant others. Some students feel the social presstire to

drop out of the Upward Bound program before completion in order to spend

time with family and friends. Others seek a respite from academics.

These perceptions of guidance counselors are supported to some extent by

the participating students' feelings about what they disliked about Upward

Bound (See Table 7). "Less money than I thought" was a concern for 22.6% of the

students, and 22.6% also mentioned being "too far from home." However, the top

complaint about the program for both males and females was academic: too

much work, and not enough time to relax.

8. What differences exist between males and females with respect to the

preceding questions that may account for the predominance of females in the

program?

Females outnumber males in the Upward Bound program at this

institution by a ratio of two to one. The gender imbalance is not unique to this

University. Nationally, approximately 60% of the students in the Upward Bound

program are females. Furthermore, according to the U.S. Bureau of the Census,

females ages 18-24 are more likely than males the same age to be enrolled in

post-secondary education or have already completed a bachelor's degree (See

Table 1). According to the Maine Department of Education, males outnumber

females in Maine schools. Hence, why are there more females in this program?

This study sought to answer this question.

Part of this research study focuses on this very question and tries to find

the answers to the gender inequality. From the surveys and interviews with both
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students and guidance counselors, we have found that male students, who are

still in high school, forego the Upward Bound program for financial and social

reasons. According to students (male and female) participating in Upward

Bound, the males who were eligible, but did not apply, preferred to spend their

summers playing sports, hanging out with friends and having fun, and working

and earning money so that they could have fun. When we interviewed the

students about this very issue, one male student told us, "Guys are not willing to

give up their summers and out with their friends and they're a little

more focused on saving money for cars and stuff to impress the girls with. I

think the girls want to do something with their lives and the guys do too, but I

think their (males) priorities are different at this time." The male peer group

influence is powerful at this stage of a boy's life. One Classic female student

commented, "Guys have this thing where they have to be in control of their life...I

think they [males] do like more freedom and I don't think they're into this whole

college thing like we [females] are."

Perhaps another possible reason why there are more females in the

program may be that females tend to actively recruit other females into the

program. In a focus group interview, one male student stated that it was not his

role to try to recruit other students into the program and that the students he

knew had already made their decisions against applying to the program or were

ineligible to participate. Perhaps this phenomenon may be due to the closer

social bonds among females and the way they communicate with one another.

Implications for Practice:

The Upward Bound Program benefits rural students through: (a)

improvement in academics, (b) higher goals and aspirations, (c) increased access

17
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to information about careers, colleges and financial aid, and (d) increased self-

esteem, confidence, and maturation. Based on this study, several

recommendations for Upward Bound programs seem justified:

1) Upward Bound projects should make a special efforts to serve students

in isolated rural areas, where the chances of entering and completing

college are reduced by high rates of poverty, distance to the nearest

college, lack of role models, and other factors. Eligible students in such

areas are the most likely to benefit from Upward Bound services.

2) Upward Bound projects, as well as sending high schools, should be

attentive to the economic development opportunities in rural areas,

and should encourage students in rural communities to pursue higher

education opportunities that will prepare them to work in and

contribute to the communities in which they live. The curriculum of

both Upward Bound projects and rural high schools should include

content which is appropriate to such future employment.

3) The opportunity costs of participating in Upward Bound are high for

any students who have opportunities for summer employment in their

home communities during their high school years. Anything that can

be done to increase payment for work experience during the summer

program would be helpful in recruiting.and retaining students.

4) Campus tours for prospective Upward Bound students could increase

students' comfort level with the idea of spending summer on campus,

and would thereby help to increase enrollment and initial retention of

qualified students.
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5) Guidance counselors have a crucial role in the recruitment and

retention of students in their high schools. Anything that can be done

to promote guidance counselors' understandings of the Upward

Bound program and of their roles in their students' success would be

beneficial to the students.

6) Because of funding limitations, many Upward Bound eligible students

are not served by Upward Bound sites. To the extent that high schools

could learn about what Upward Bound does, and provide similar

services, perhaps with support from their local communities and/or

their states, more students could be served. In addition, there are many

other students that do not meet the eligibility criteria, but that could

benefit from such services as well.
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Table 1: Enrollment Status of Dependent Primary Family Members, 18 to 24 Years Old,
All Races, By Family Income, Level of Enrollment and Sex (in percentages), October 2000
Source: U.S. Census Bureau, Table 14, found at

http://www.census.gov/population/socdemo/school/pp1-148/tab14.txt
Internet release date: June 1, 2001

Male
<$20,000

Family
$20-35,000

Income
$35-75,000 >$75,000

Enrolled, 2-yr college 8.54% 10.36% 12.93% 12.59%
Enrolled, 4-year college 12:28% 17.21% 25.86% 42.00%
Bachelor degree or more 0.28% 1.09% 2.94% 4.51%
Total 21.11% 28.65% 41.73% 59.10%
Female
Enrolled, 2-year college 10.68% 15.12% 16.71% 15.26%
Enrolled, 4-year college 12.12% 28.54% 40.91% 49.24%
Bachelor degree or more 0.89% 0.85% 3.97% 6.44%
Total 23.69% 44.50% 61.59% 70.94%



Table 2: Reasons for applying to Upward Bound,
as reported by regular Upward Bound students (summer, 1999)

Student survey question #8 Female (%) Male(%) Total (%)
N = 39 14 53

Academic Reasons
Help getting into college 92.3 85.7 90.6
Improve high school grades 69.2 78.6 71.7
Explore career opportunities 69.2 57.1 66
Like being on a college campus 69.2 57.1 66
Access technology 51.3 28.6 45.3

Financial Reasons
Have summer job and money 87.2 71.4 83
Gain work experience 69.2 57.1 66

Social Reasons
Meet people unlike myself 69.2 14.2 54.7
I would like other students 66.7 21.4 54.7
Staff would make it fun 46.2 42.9 45.3
Know someone there 46.2 35.7 43.4
Staff would be supportive 41 21.4 35.8

Table 3: Most common reasons that male [female] students might apply to
Upward Bound, as reported by guidance counselors at target high schools,
(fall, 2000)

Guidance counselor survey Question #6 Question #10
N = 17

Academic Reasons
Get into college
Improve HS grades
Be on a college campus
Explore careers

Financial Reasons
Job, earn money
Work experience

Social Reasons
Knows someone
Like other students

Re: males Re: females

100
76.5
64.7
35.3

82.4
64.7
64.7
23.5

29.4 23.5
35.3 17.6

29.4 41.2
23.5 23.5



Table 4: Things about Upward Bound that students liked,
as reported by regular Upward Bound students (summer, 1999)

Student survey question #13 Female (%) Male (%) Total (%) Change (%)
N= 39 14 53 (vs. Table 2)

Academic reasons
Help getting into college 100 78.6 94.3 3.7
Improve high school grades 76.9 71.4 75.8 4.1
Explore career opportunities 69.2 57.1 66 0
Like being on college campus 76.9 64.3 73.6 7.6
Access technology 71.8 57.1 67.9 22.6

Financial reasons
Have summer job and money 89.7 92.9 90.6 7.6
Gain work experience 69.2 64.3 67.9 1.9

Social Reasons
Meet people unlike myself 89.7 78.6 86.8 32.1
I would like other students 89.7 71.4 84.9 30.2
Staff would work hard 66.7 71.4 67.9 22.6
Know someone there 66.7 92.9 73.6 30.2
Staff would be supportive 74.4 78.6 75.8 40

Table 5: Most common reasonbs that male [female] students might NOT apply to
Upward Bound, as reported by guidance counselors at target high schools
(fall, 2000)

Guidance counselor survey Question #7 Question #11
N = 17

Financial reasons
Earn more money at home

Social reasons
Away from friends
Away from boy/girlfriend
Away from family
Far from home
Program too long
Don't know anyone
Family needs

Re: males Re:females

76.5 52.9

64.7
47.1
41.2
41.2
41.2
41.2
17.6

58.8
58.8
58.8
47.1
29.4
11.8
29.4



Table 6: Personal reservations about applying for Upward Bound,
as reported by regular Upward Bound students (summer, 1999)

Student survey question #11 Female (%) Male (%) Total (%)
39 .14 53

Financial reasons
Earn more money at home 28.2 21.4 26.4

Social reasons
Away from family 59 14.3 47.2
Length of program 46.2 42.9 45.3
Distance from home 53.8 14.3 43.4
Away from boy/girlfriend 35.9 14.3 30.2

Table 7: Things about Upward Bound that student disliked,
as reported by regular Upward Bound students (summer, 1999)

Student survey question #14 Female ( %) Male (%) Total (%)
N= 39 14 53

Academic Reasons
Don't get to relax enough 76.9 57.1 71.7
Too much work 35.9 28.6 34

Financial Reasons
Less money than I thought 23.1 21.4 22.6

Social Reasons
Some of the other students 23.1 42.9 28.3
Too far from home 30.8 0 22.6
Some of the staff 15.4 35.7 20.8
Imbalance males-to-females 23.1 0 17
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