O

ERIC

Aruitoxt provided by Eic:

\

ED 460 132

AUTHOR
TITLE

INSTITUTION
PUB DATE

NOTE

AVAILABLE FROM
PUB TYPE

EDRS PRICE
DESCRIPTORS

IDENTIFIERS

ABSTRACT

DOCUMENT RESUME

TM 033 516

Borger, Jeanne; Eckert, Karen

Handbook of Kindergarten-Primary Assessment Tools.
Consultation Draft.
Chicago Public Schools,
1999-00-00

161p.; Copyrighted by the Chicago School Reform Board of
Trustees.

For full text: http://intranet.cps.kl12.il.us/Assessments/
Kg_PrimaryTools/Full_Handbook. pdf.
Guides - Classroom - Teacher (052)
(160)

MF01/PC07 Plus Postage.

*Elementary School Students; Kindergarten; *Kindergarten
Children; *Mathematics Tests; Primary Education; *Reading
Tests; *Student Evaluation; Test Use; *Writing Tests
*Chicago Public Schools IL

IL. Office of Accountability.

-- Tests/Questionnaires

This handbook was developed to assist teachers in monitoring

and charting the progress of kindergarten and primary grade students in the

Chicago,

Illinois, public schools. It is a loose-leaf binder of formal and

informal tools designed to provide teachers with ongoing information about
students' learning so they can promote continuous growth through appropriate

intervention. The handbook is divided into five sections:
awareness; (2) reading -comprehension; (3) writing;

(1) phonemic
(4) mathematics; and (5)

record keeping. Some of the instruments are appropriate for students at each
grade level, kindergarten through second, but most are for use at one or two
specific grades. The mathematics section includes a separate instrument for
each of the skills listed in the Chicago Academic Standards. Within each

section,

instruments are presented with an introduction, a summary of key

regsearch findings, instructions to the teacher, directions to the student,
the assessment itself, scoring, and interpretation information. A teacher
survey, which readers are invited to complete, is included at the back of the
handbook. There are approximately 60 academic assessments and 8
record-keeping instruments. (SLD)

Reproductions supplied by EDRS are the best that can be made

from the original document.




ED 460 132

TM033516

Q

ERIC

Aruitoxt provided by Eic:

- Handbook of
~~m,1ergarteﬁn-Prlma‘

3 gm N i = 3 N i Ed

AU DEPARTMENT OF EDUCATION w B PERMISSION TO REPRODUCE AND \7

Office of Educational Research and Improvement
DISSEMINATE THIS MATERIAL HAS
EDUCATIONAL RESOURCES INFORMATION BEEN GRANTED BY

CENTER (ERIC)
C. Declman

This document has been reproduced as
received from the person or organization
originating it.

O Minor changes have been made to
improve reproduction quality.

- " O TO THE EDUCATIONAL RESOURCES

® Points of view or opinions stated in this INFORMATION CENTER (ERIC)
document do not necessarily represent : S

official OERI position or policy.

S .. ... . .. CHICAGO PUBLIC SCHOOLS
oo ‘ S Office: of Accountabn!uty
‘ Departmem of Research Assassment and Quatity Rewews )

Prasidem, Chncago Reform: Board of: Trustees:

SRt

Paul G. Vallas
Chief Executive Ofﬂcer

2 BEST COPY AVAILABLE




Handbook of
Kindergarten-Primary
Assessment Tools

Principal Writers
Jeanne Borger Karen Eckert
Student Assessment

Kindergarten-Primary Assessment Committee

Lenora Akhibi, Sullivan Karen Anderson, DuBois

Ann Briggs, Tanner Rosa Brown, Curriculum and Instruction

Rosie Coleman, Mann Jie-Qu Chen, Erikson Institute

Carol Friedman, Teachers Academy Sharon Frost, Norwood Park

Margo Gottlieb, /llinois Resource Center Eileen Guerin, Stevenson

Sheri Hagemann, Byrd Mavis Hagemann, Early Childhood Consultant
Patricia Hight, Early Childhood Dept. Debbie List, Hansberry

Rudy Lubov, Curriculum and Instruction Gayle Mindes, DePaul University

Pam Rehacek, Palmer Edie Suchar, Hawthorne

Ethel Wells, Warren Mattie Williams, Curriculum and Instruction

Student Assessment

Carole L. Perlman, Director

Department of Research, Assessment and Quality Reviews

Joseph E. Hahn, Director

Office of Accountability

Philip J. Hansen, Chief Accountability Officer




This work may only be reproduced by local education agencies for educational purposes in
the City of Chicago. All others wishing to reproduce or transmit all or part of this document
in any form or by any means (electronic, including photography, recording, or any

information storage and retrieval system) must receive prior permission in writing from the
Chicago Public Schools. '

© 1999 Chicago School Reform Board of Trustees
All rights reserved

Printed in the United States of America



Chicago School Reform Board of Trustees

Gery J. Chico, President

Trustees:
Norman R. Bobins
Dr. Tariq Butt
Avis LaVelle
Gene R. Saffold

Chicago Public Schools

Paul G. Vallas
Chief Executive Officer

Cozette M. Buckney
Chief Education Officer

Philip J. Hansen
Chief Accountability Officer

It is the policy of the Chicago Public Schools not to discriminate on the basis of race, color,
creed, national origin, religion, grade, handicap unrelated to ability, or sex in its educational
program or employment policies or practices.

Inquiries concerning the application of the Title IX of the Educational Amendments of 1972
and the regulations promulgated thereunder concerning sex discrimination should be referred
to the Title IX Coordinator, Chicago Public Schools, 125 S. Clark Street, Chicago, IL 60603.




Acknowledgments

The authors extend their grateful thanks to the teachers and administrators who reviewed and piloted
drafts of these assessments and made many insightful recommendations; Jesse Qualls, Student
Assessment, who took the photos; George W. Rumsey, Computer Resource Center, Inc., the graphic
designer; Rosalie Fruchter and Rachel Fowler, who collaborated in linking these assessments with
the structured curriculum; and Andrea Kerr, Curriculum and Instruction, Kris Reichmann and Petrine
Ashley, North Lawndale Learning Community, Richard Swastek and Karen Sykes, Pupil Support,
Silvia Lopez and Geraldine Woolfolk, Reading Recovery, Rosalie Fruchter, Structured Curriculum,
and Debbey Thomas, Teachers Academy, who assisted in developing a standardized reading miscue
observation form.



Table of Contents

Preface
INTOAUCLION ..cvtiniiiieiiiiieeeeiei ettt sttt et st I-1
Directory of Kindergarten-Primary Language Arts TOOIS I ...c..cccocvvevvevienieciiiinnnn I-3
Directory of Kindergarten-Primary Language Arts Tools IT ... I-4
Directory of Kindergarten-Primary Mathematics TOOIS ........cccceiniiiiiiiiiiinninnnns I-5

Phonemic Awareness

Beginning CONSONANES ........cccveiciriierierieiee et eetestese st eeeess e sressressrssss s sasssassssnanens P-1
Phonemic Awareness—RIYME .......cccevviirerreeineniiiiiiii e, P-7
Phonemic Awareness—Rhyme (Spanish) .......ccccceeveevevvennninininiininicenen P-10
Phonemic Awareness—Initial and Final Sounds.........ccccocevevienencinininniniinnnnn, P-13
Phonemic Awareness—Initial and Final Sounds (Spanish) .........cccociiininininnnnne. P-14
Phonemic Awareness—Segmenting Words into Phonemes .......c.ccoccceeveeeeeeennnnnnn P-15
Phonemic Awareness—Adding and Deleting Phonemes ..........cccceeeveeveereennnennnnn. P-16

Reading Comprehension

OFal RELEIING ..oevieeieieecee ettt st s see s sre s srn s sra s sar s R-1
Oral Retelling Record FOIM ..........ocooiiiiiiiiiiiiceeceeese ettt e e e R-2 i
Written RESPONSE t0 TEXE .....ovuiiieiiiieieiiiieeerie ettt st st s R-3
Syntactic Structure — RePEeLItiON ........cccceveveviieriereestiiiiiiiii et R-6
Syntactic Structure — DICIAtION ....eecveeciiriieiiiiieieneee ettt creeseereere e eres R-8
SIGNE WOTAS ...cvvieieiieicietee ettt sae s ae b esee e sbeseebesees e sassrs st sassnsennins R-10
First Grade WOord LiSt .......ccoeciiviiiiiiiiniieeree et see st sttt s s R-11
Second Grade WOrd LiSt .......c.cccuceuevevcuiuiieieeeieestei et sesssssssssss s essas R-14
Instructions for Reading Observation — Miscue Analysis .........ccooovivviiiiinennn. R-18
Reading Observations — Miscue Analysis Symbols ..o, R-20
Record Sheet for Reading Observation — Miscue Analysis.......cccoovvviiiiiiiennen. R-21
Reading Observation — Miscue Analysis Calculation and Conversion Tables ...... R-22
Benchmark Books — Text and Comprehensive QUESLIONS.........ccoeeiiiiiiiiiiinennns R-24
Characteristics 0f BOOK LEVEIS .....c..cccuvrriiiiriiiiieierirt ettt sresiisne e R-41
Writing

“The Dragon” — A Developmental Spelling Test .......ccccceveveereereniininninniinninn,
Speedy SPElling TSt ......c.ccveurieuieririiries ettt eere sttt
Instructions and Scoring Rubric for Kindergarten and First Grade

Written COMPOSITIONS ...vecvveriieiiriieirieeieteerereerer s ereessesssbesas e bess e ssensees
Instructions and Scoring Rubric for First and Second Grade

WIItteN COMPOSILIONS ..occveeeveiiieeieeieereesesseeeeteereemeeseeseseeneessessensesseeseessensesseesensnens W-7
Graded Writing SAMPIES .........c.viieveeeiiiccereeecereeeete st et e W-9




Mathematics

Kindergarten Mathematics
Counting and Number Recognition

AQAITION ..ttt ettt sttt esa e saesa s e s ba et e s e esaesaereesnesnenes
FIACHIONS ..ottt ettt et sttt st sttt
TiMeE ANd MONEY ...ccoovviiiiiiiiieieieiiseeeet et es et ess st et sae b ebe e et ses b e
Shapes and Patterns .........c.cocceiierieenieiiierce ettt ettt sbe e ee e s
Number Relationships and SYMDbOIS ........cccceveirieeieriiniteeneeeee et eeereaeens M-9
Picture Graphs ..ottt M-10
First Grade Mathematics
Counting and NUmMber Order..........coocveiiiiiieiiieiieieeieieetie et re e e seeeseeeeens M-11
Addition and Subtraction Facts ..........cccevieieeieriineciiniiieiereee et eeeenreseensens M-12
Place ValUE ..ottt sttt s et nen M-13
WOTA PrODIEIMS ......covieieiiiieicetece ettt et e sss ettt e s asaeseensesmeneens M-14
FLACHIONS ..eniiiitiieeteee ettt ettt sttt e sttt sttt e s se e M-16
THIMIE .ttt sttt e s bt ers e bbb b e s st e s st et en e st ebe st b et et et et e bt be s M-17
MEASUTEIMIEIIE ......eeiiiiieieieeiete e et ettt teste et esre e et ebes e e sesse e seenseessenseenseenseensennnen M-18
MOMIEY ..ottt ettt ettt se e et e st e e e e e e e e e e e s neeene M-20
PAtteIns ..ottt e et r e neennen M-21
Number Relationships and Symbols ..........cccoevieviniiinnccce e, M-22
Geometry and GraphiS........c.ooviiiiiiiiiicieeceeeeee ettt e s M-23
Second Grade Mathematics
Reading and Writing Number Words .........c.ccovevrevnninnnennicecneceeneeeeee s M-25
Addition and SUBLIACHION ........c.ccveviviiiiieiieiecetee ettt ettt ettt e e M-26
Addends and Subtrahends ...........c.coveveiiviineciirceee et M-27
Place ValUE ......ooiiiiieiceeeee ettt sttt en e s M-28
WOIA ProODIEMS ......ooviiiieieiieecetetees ettt sttt e st sbes e beeseentan M-29
Fractions ..........ccviviiiiiiiiccc e greeeres e eaens M-31
THINIE ottt ettt st ettt e e st e e s be e maeb e eneebs st enbers e s ent s M-32
Measuring Length ..ottt M-33
ESHIMALION ...ttt ettt ses s et eseemesbeemeesee b e seeseesesussnseneas M-34
IMIOMIBY ..ttt ettt ettt ettt e eb e s et bt et et e ae e ene e sae e e nee e ereeens M-36
PAtterns ....coiiiieeiecieeeee et sttt et et nn s raeen M-38
SYMDOLS ..ottt sttt ettt st et bbbt e M-39
GEOIMELTY oeveeieeieeiecteeteeteeteteeteeeeteeteete s ete et e esbenseeas e e e eseensesse et tesssensaensenseense snnenneen M-40
GIAPNS ...ttt st st st st e s e s e se e s e e e neseres M-42
First Grade Mathematics
End of YEar TESt.....ccceniiiiiiiieieiecee ettt et s s M-46
Second Grade Mathematics
End 0f YEAr TSt .....cceviiieiiieieeeiee sttt st et e sbeesese bt st st sasns s s M-49
Record-Keeping
Kindergarten Assessment Profile Language Arts ........c.cccooeivniinicccnnininiinines K-1
Kindergarten Checklist — Language ATtS ..........ccccoveverrerreereerenreneereeeneesesssesiesensans K-2
First Grade Checklist — Language ArS ........ccccveeiririeininieninrineereenieeeeeneenseesensens K-4
Second Grade Checklist — Language ArtS .........cccovueeveevenervenienenreeneneeseeniinine e K-7
Kindergarten Assessment Profile Mathematics ............ccecevererereerevenenenvnne i K-10
Kindergarten Checklist — Mathematics.........c.cceeveereeeererreeneniree et K-11
First Grade Checklist — MathematiCs ..........cccueeureeveeieveririireeereie et eneeen K-13
Second Grade Checklist — Mathematics ...........coeeeeerienenienienieneeeeeeeenee e K-16
TEACKET SUIVEY ...eeiniiiiieiiitceee ettt st ettt e s s K-19




Chicago Public Schools
Office of Accountability

Kindergarten-Primary Assessment Tools

Preface

District mandate for instruction at its meeting in May of 1997. The Office of Accountability
provides a comprehensive system to support schools by aligning standards, instruction, and
assessment.

T he Chicago School Reform Board of Trustees adopted the Chicago Academic Standards as a

The Handbook of Kindergarten-Primary Assessment Tools was developed to assist teachers in
monitoring and charting the progress of our younger students on the standards. Teachers and

schools may use the enclosed tools to identify students’ strengths and needs, provide targeted

learning help, and document student achievement.
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Chicago Public Schools
Office of Accountability

Kindergarten-Primary Assessment Tools

Introduction

The Illinois Goals and Chicago Academic Standards set forth what
children should know and be able to do in the core subjects. Chicago
Public School teachers are teaching to these standards, but how do we
know the children are learning? We know how well our students are
doing because we observe them, we examine their work products, and
we assess their achievement formally and informally.

The Kindergarten-Primary Assessment Handbook was developed to assist teachers in assessing and record-
ing the progress of kindergartners, first and second graders in reaching the Chicago Academic Standards in
language arts and mathematics. The handbook is a loose leaf binder of formal and informal tools designed
to provide teachers with ongoing information about students’ learning so they can promote continuous
growth through appropriate interventions. This assessment system, which is aligned with the Chicago
Academic Standards, includes checklists, student work, and informal performance measures in reading
readiness, phonics, reading comprehension, writing, and mathematics. Although assessment is often done at
the end of the year to make decisions about promotion or to determine progress, these instruments are to be
used throughout the year to inform teaching. Hopefully, they will provide information which is more useful
in the classroom than what is generally obtained from a standardized test given once a year.

Use of this handbook is not mandated. The descriptions and reproducible informal assessment instru-
ments are intended to be a resource so teachers can more easily conduct informal assessments throughout the
year. You may already be using assessments developed or purchased by your school. We encourage you to
continue to use any that meet your needs. Instruments in this handbook are an additional resource to be used
at your discretion.

The Kindergarten-Primary Assessment Handbook is a work in progress. All of the Standards are not cov-
ered by these instruments. Additional tools addressing the Standards will be sent to you as they become
available. A standardized reporting form for informing parents and/or students’ next teachers about stu-
dents’ progress is currently under development.

Instruments for use with kindergarten and primary students who speak other languages need to be developed.
Several of the assessments in this handbook can be appropriately used with children who speak a language
other than English because students can respond in their own language. A few of the included instruments
are available in English and Spanish. Others, such as the ones for segmenting, adding and deleting pho-
nemes, may not be appropriate in other languages. Teachers need to use their professional judgement in
determining the appropriateness of any given assessment for their students.

The handbook is divided into five sections: phonemic awareness, reading comprehension, writing, math-
ematics, and record keeping. Some of the instruments are appropriate for students at each grade level,
kindergarten through second. Most are for use at one or two specific grades. However, since children grow
at different rates and since all students do not enter school with the same experiences and background
knowledge, the assessments from another grade level may be more appropriate for some of your students.
Therefore, assessments for all three grades are included in one handbook.

BEST COPY AVAILABLE i0
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Three sections cover the language arts. The phonemic awareness section contains instruments addressing
reading readiness and basic word decoding and analysis skills. The section on reading comprehension is
broad, covering skills such as oral comprehension for non- and beginning readers, recognition of sight
words, and syntactic awareness, as well as a running record/miscue analysis assessment. The Reading
Observation — Miscue Analysis is a comprehensive, objective tool for assessing reading achievement and
can be used as a summative assessment tool at the end of each marking period. Its real strength, however, is
in providing information to teachers for planning appropriate instruction. For this purpose, it js best used
periodically throughout the year with classroom texts. As an accountability measure, it can be used with the
benchmark books provided. Each school received at least one set of benchmark books covering the Reading
Recovery levels for first, second, and early third grade (Levels 3 - 24). Teachers will need to share these
books to conduct standardized assessments. The writing section covers developmental and correct spelling
and original student compositions.

The mathematics section includes a separate instrument for each of the skills listed in the Chicago Academic
Standards. It also includes summary or end-of-year tests for first and second graders.

A list of the instruments which can be used to assess students’ progress on each standard is in the record
keeping section. A checklist for tracking coverage of the standards at each grade level is included there, too.

Within each academic section, the instruments are presented in the following format:
¢ Introduction Gives a brief statement of the purpose of the instrument and the students for

whom it is appropriate.

+ Key Research Findings Presents a concise summary of the latest research on the contribution of this
skill to reading, writing, or mathematics ability and/or the appropriateness of
the given tool for assessing student achievement in that skill.

. Instructions to Teacher Provides information about the assessment and how it should be adminis-

tered.
¢ Directions to Students Gives a standard script for teachers to read aloud so students know what
they are to do.
¢ The Assessment Presents the assessment items and includes a student page if appropriate.
¢ Scoring Gives information on how teachers should score the assessment.
¢ Interpretation Gives guidelines on what is expected performance at each grade level and,

in most cases, a few suggestions for instructional activities that may help
students who are not doing as well as they should.

Teachers from across the city and representing most constituency groups collaborated with university and
assessment specialists to develop these assessment tools. The instruments were then piloted in several
Chicago Public Schools. Based on the pilot results, instruments were revised or eliminated and a few new
ones were added.

We’d like to have your feedback too. A teacher survey is included at the back of the handbook. Please let
us know if these tools provide useful information for you and/or how they or the handbook can be improved.
The teacher survey forms should be returned to Student Assessment, Accountability, 11" Floor, 125 S. Clark,
Chicago, 1l 60603, Mail Run 125.

We hope these assessment tools are helpful to you as you plan the instructional program for each of your
students. If you have any questions or need additional information, please call Student Assessment at 773-
553-2413 or 2414.

I-2

Y
P‘ <7



Chicago Public Schools
Office of Accountability

Directory of Kindergarten—Primary Language Arts Tools |

The language arts tools cover most of the Chicago Academic Standards. The table below lists each of the
language arts tools enclosed in the handbook, the page on which they can be found, and the Chicago Academic
Standard they address. The chart on the following page lists the instruments addressing each language arts
Chicago Academic Standard by grade level. The standards are listed in the format Illinois State Goal (Arabic
numeral) Chicago Academic Standard (capital letter). For example, 3B means Illinois State Goal 3, Chicago
Academic Standard B.

Instrument Standard Page
Beginning Consonants 1B P-1
Rhyme 1B P-7
Initial and Final Sounds (Word Families) 1B }?—13
Segmenting Words into Phonemes 1B P-15
Adding and Deleting Phonemes 1B P-16
Oral Retelling 1A, 1D, 24, 4A, 4B, 4C R-1
Written Response to Text 1A, 1D, 2A R-3
Syntactic Structure — Repetition 4B }'126
Syntactic Structure — Dictation 1A R-8
Sight Words 1B, 3A R-10
Reading Observation — Miscue Analysis 1C R-18
Dragon Developmental Spelling Test 1B, 3A W-1
Speedy Spelling Test 1B, 3A w4
Written Composition 1B, 3A, 3B, 3C W-5

[T
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Chicago Public Schools
Office of Accountability

Directory of Kindergarten—Primary Language Arts Tools I|

Standard | Standard Kindergarten First Grade Second Grade
1A Strategic Oral Retelling Oral Retelling Oral Retelling .
Reading Syntactic Structure— Syntactic Structure— Written Response to Reading
Behaviors Dictation Dictation Syntactic Structure—Dictation
1B Word Beginning Consonants Rhyme Segmenting Words into
Analysis Rhyme Initial and Final Sounds Phonemes
Strategies Initial and Final Sounds Segmenting Words into Phonemes Adding and Deleting Phonemes
Written Composition Dragon Spelling Test Dragon Spelling Test
Sight Words Sight Words
Written Compasition Written Compdsition
Speedy Spelling Test Speedy Spelling Test
IC Reading Fluency Reading Observation Reading Observation
D Response Oral Retelling Oral Retelling Oral Retelling
to Text Written Response to Text Written Response to Text
A Literary Oral Retelling Oral Retelling
Techniques Written Response to Text
B Literature of Various Cultures
3A Writing Written Compasition Written Composition Written Composition
Conventions Dragon Spelling Test Dragon Spelling Test
Speedy Spelling Test Speedy Spelling Test
3B Writing Style Written Composition Written Composition Written Composition
k14 Writing Process Written Compasition Written Compasition Written (ompt;sition
4A Listening Oral Retelling Oral Retelling Oral Retelling
48 Ora! Communication Oral Retelling Oral Retelling Oral Retelling
Syntactic Structure — Syntactic Structure — Syntactic Structure —
Repetition Repetition Repetition
i« Speaking Oral Retelling Oral Retelling Oral Retelling
SA Research
) 4 14
§ i3




Chicago Public Schools
Office of Accountability

Directory of Kindergarten—Primary Mathematics Tools

The math sheets cover 13 different skill areas in kindergarten, first and second grade. The chart indicates the
Illinois State Goal and the Chicago Academic Standard (CAS) addressed on each sheet. As needed, pull out

the appropriate sheet, so you can address your students’ mastery of that specific skill. On some of the sheets
the top half contains the less difficult problems. Printed on the bottom half of the sheet are the more difficult

problems.
Skill State Goal, Page Number
CAS
Kindergarten First Grade Second Grade

Counting 6A M-1,2 M-11 M-25
Addition 6B M-3 M-12 M-26, 27
Subtraction 6B M-12 'M—26, 27
Place Value 6B M-13 M-28
Word Problems 6C M-3,9 M-14 M-29
Fractions 6D M4 M-16 M-31

Time 7C M-5, 6 M-17 M-32
Measurement 7C M-18, 19 M-33
Estimation 7C M-18, 19 M-34, 35
Money 7D M-5, 6 M-20 M-36, 37
Patterns 8A M-7 M-21 M-38
Symbols 8B M-9 M-22 M-39
Geometry 9A M-7,8 M-23 'M-40, 41
Graphs 10A M-10 M-23, 24 M—42, 43, 44, 45

I-5
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Chicago Public Schools
Office of Accountability

Kindergarten-Primary Assessment Tools

Phonemic Awareness

called phonics. Phonological awareness, or the awareness of the sounds which make up
words, is both a precursor to and a product of reading. Children need to become interested in
and learn to recognize upper and lowercase letters and the sound(s) each letter makes. In addition,
they must be able to hear these sounds in the words they and others speak. Word analysis and
decoding skills usually increase in tandem with early reading skills.

l z mergent readers and writers need to develop a functional command of what is commonly

This section contains tools to assess students’ growing ability to recognize and match sounds and
letters, the phonemes in words, and the onset (beginning) and rime (vowel and ending) in syllables.
The tools are arranged developmentally; that is, success on the later tools generally depénds on
success on the earlier ones.

Phonics or phonemic awareness skills can be taught through whole language or basal reading pro-
grams. They do not necessarily have to be taught in separate, daily lessons, but may be integrated
into almost everything that happens during the day. Research suggests that the best plan may be to
teach phonics and phonemic awareness in the context of reading and writing to all children and to
provide tutoring for children who need more individualized or direct help.

p
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Chicago Public Schools
Office of Accountability

Kindergarten-Primary Assessment Tools

Beginning Consonants

This assessment examines students’ abilities in lettersname and letter-sound knowledge. It is primarily for
use with kindergartners but also may be used with first graders who are having trouble associating sounds
with letters.

Key Research Findings: Research has shown that phonemic awareness is the most powerful predictor of
learning to read and spell. The next best predictor is letter-sound correspondence. Beginning readers focus

on letter-sound relationships when looking at printed material.

Instructions to Teacher: This assessment consists of two parts for each semester. It can be administered to
the entire class or small groups of students. Each student needs his or her own page.

First Semester

Directions to Student: Listen for sounds in words. Put your finger under the first picture. Listen while I
name the three pictures. Circle the picture that has the same beginning sound as the first picture.

Example A: Look at the first picture, fan. Listen to the beginning sound in its name. Now look at the other
two pictures, fish and bat. Which picture begins with the same sound as fan?

1. ten 10 ball @ table ﬂ
i

2. comb A cow Wf‘ bell

3. rake x ring S kitten
4. bike (% duck @’i book
L]
-]
5. ladder é lamp

Directions to Student: Put your finger under the letter. Listen as I name the letter. (For kindergartners,
you may say the letter’s sound, also.) Look at the two pictures next to the letter as I name the pictures.
Draw a circle around the picture that begins with that letter.

Example B: Look at the two pictures, penny and bread. Which one begins with the sound of the letter b?

6. n telephone @ nest @I

7. ‘m mitten G}.ﬂ"_{? pail E

8. d bus

s
P

dog

9. f pig fish

10. S sock % kite Q’

P-1
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Second Semester

Directions to Student: Put your finger under the picture I name. Listen as I say the picture. Look at the
two letters next to the picture. Draw a circle around the letter that has the same sound as the beginning
sound of the picture.

Example C: Look at the picture of the cow. Listen to its beginning sound. Now look at the two letters next
to the picture, s and ¢. Which one has the same sound as the beginning sound in cow.

L. jar d ]

2. vase S v
3. watch u N4
4. gate ] g

5. zebra % z n

Directions to Student: Put your finger under the letter. Listen as I name the letter. Look at the two pic-
tures next to the letter as I name the pictures. Draw a circle around the picture that begins with that letter.

Example D: Look at the two pictures next to the letter, dragon and girl. Now look at the letter, d. Which
of the pictures has the same beginning sound as the letter, d?

6. p pencil AT book '
7. h umbrella ﬂ hand <8
8. k ring & keys

9. y yo-yo éﬁ bow ./(%g

(5
10. gl clock (4] glass @

Scoring: The child’s score is the number correct.

Interpretation: Most kindergartners are beginning to hear initial sounds by the end of the first semester and
can do the “First Semester” part by the end of the year. Students who are making expected progress can do
both sections by the end of the first quarter in first grade.

Students who are having difficulty need more practice hearing and identifying sounds. Play games such as

sorting objects by their initial sound or skating from one large letter on the floor to another, saying the letter
sounds aloud as they go.

P-2
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Chicago Public Schools
Office of Accountability

Child’s Name

Kindergarten-Primary Assessment Tools

Beginning Consonants
Student Page
Semester 1

ID#

Room

Example A
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Example B

-
et
8. '
9.
10.
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Second Semester

Example C
Ty
L=
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Example D

10.
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Chicago Public Schools
Office of Accountability

Kindergarten-Primary Assessment Tools

Phonemic Awareness—Rhyme

This assessment is appropriate for kindergarten students or older students who are making little
progress in learning to read. It can also be used at the beginning of first grade if you want to check
whether students can distinguish ending sounds. A Spanish version is included.

Key Research Findings: A prerequisite for learning to read is being able to hear and distinguish various
sounds. Because of its appeal to young children, rhyme is often used to give children opportunities to hear
the similarities in certain sounds. It can also be given to assess children’s ability to hear ending sounds.

Instructions to Teacher: In this assessment children select the word which rhymes with a given word using
pictures. The words and reduced-size pictures are given below. The student page contains only the full-size
pictures.

Read each of the words pictured. You may repeat the words as necessary. This assessment can be adminis-
tered to small groups of children or to an entire class.

Directions to Students: Look at the first picture in the row. Now look at the other two pictures in that row.
Circle the picture that rhymes with the first picture. 1’1l name each picture.

Example A: Look at the first row. We have pictures of a house, a mouse, and a flower. The first picture is a
house. Which word rhymes with house — mouse or flower?
Example B: Look at the next row. We have pictures of a truck, a shovel, and a duck. The first picture is a
truck. Which word rhymes with truck — shovel or duck?

1. man % | fan L d mail =0

2. cake & | rake z bug &

3. pail & I lamp 5!? whale ™%

4. cat k I can & bat W

5. fish s dish dog ™

6. ring @& | kite o king q

7. star % | bike &b car gl

8. keys . | trees ﬁ bus frem

9. dog iy | frog 3 phong B

10. sock K | chick o clock

Scoring: The child’s score is the number correct. Does the child hear the rhyme only if the rhyming words
are said in succession? Does the child confuse initial and ending sounds? Analysis of items answered
incorrectly may suggest specific areas where help is needed.

Interpretation: Most end-of-year kindergartners will have little difficulty with this activity. If a student has
trouble, follow-up to determine whether hearing sounds is the problem or if the problem is procedural —
following directions, marking pictures, attending to tasks independently, etc. Children having a hard time
hearing ending sounds will benefit from singing songs, reading books, and playing games with rhyme.
Children can brainstorm rhyming words while having snack or waiting in line. The words can be real or
nonsense, i.e., wing — ring, sing, bing, ping, etc. In another game, a child suggests a word and the rest of the
class names as many real words as possible that rhyme with it. Teachers can also read stories with thyme and
wait while children supply the rhyming words.
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Chicago Public Schools
Office of Accountability

Kindergarten-Primary Assessment Tools

Phonemic Awareness—Rhyme

Child’s Name ID# Room

Select the word that rhymes with the given word. Circle O the picture that rhymes
with the given picture.

Example: A
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Chicago Public Schools
Office of Accountability

Kindergarten-Primary Assessment Tools

Phonemic Awareness—Rhyme (Spanish)

This assessment is appropriate for Spanish-speaking students in kindergarten or those in first grade who are
making little progress in learning to read. It may also be useful at the beginning of first grade to check
whether students can distinguish ending sounds.

Key Research Findings: A prerequisite for learning to read is being able to hear and distinguish various
sounds. This is particularly important in a syllabic language such as Spanish. Because of its appeal to
young children, rhyme is often used to give children opportunities to hear the similarities in certain sounds.
It can also be given to assess children’s ability to hear ending sounds.

Instructions to Teacher: In this assessment children select the word which rhymes with a given word using
pictures. The words and reduced-size pictures are given below. The student page contains only the full-size
pictures. Read each of the words pictured. You may repeat the words as necessary. This assessment can be
administered to small groups of children or to an entire class.

Instrucciones: Mira el primer dibujo que aparece en la fila. Luego mira los otros dos dibujos de la fila.
Escoje uno de los dibujos que su nombre rima con el nombre del primer dibujo de la fila. (Read each of the
words pictured.)

Ejemplo A: Mira los dibujos en la primera fila. Ve los dibujos: manzana, rana y mano. El primer dibujo es
una manzana. ;Cual de las palabras rima con manzana—rana o mano? Haz un circulo alrededor de la rana.

Ejemplo B: Mira los dibujos en la segunda fila. Ve los dibujos: gato, perro y pato. El primer dibujo es gato.
(Cual de las palabras rima con gato—perro o pato? Haz un circulo alrededor del pato.

1. anillo : cuchillo =~ llama &

2 espejo Q i conejo & ocho 8

3. bicicleta &b "~ maleta - cabeza f

4. nifia 2 g lave 3 piia

5. avion e ™ corazon @ arbol  #»

6. ratén & - jamon Y reloj @

7. melén @ ™ leén A 0S80 [

8. puente &b ™ fuente : pluma

9. casa &b - manzana taza <
10. foca S - boca fruta g

Scoring: The child’s score for each part is the number correct.

Interpretation: Most end-of-year kindergartners will have little difficulty with this activity. If a student
has trouble, follow-up to determine whether the problem is hearing sounds or procedural — following
directions, marking pictures, attending to tasks independently, etc. Children having a hard time hearing
ending sounds will benefit from singing songs, reading books, and playing games with rhyme. Children can
brainstorm rhyming words while having snack or waiting in line. The words can be real or nonsense, i.€.,
wing — ring, sing, bing, ping, etc. In another game, a child suggests a word and the rest of the class names
as many real words as possible that rhyme with it. Teachers can also read stories with rhyme and wait while
children supply the rhyming words.
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Chicago Public Schools
Office of Accountability

Kindergarten-Primary Assessment Tools

Phonemic Awareness—Rhyme (Spanish)
Nombre del Estudiante:

Escoje la palabra del dibujo que rima con la palabra del primer dibujo. Pon un O en el dibujo que
rima con el primer dibujo.

Ejemplo: A

)

Ejemplo: B
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Chicago Public Schools
Office of Accountability

Kindergarten-Primary Assessment Tools

Phonemic Awareness—Initial and Final Sounds

This assessment is appropriate for first graders who associate sounds with letters and are beginning to read
some words. It is useful in determining if your students are catching on to the idea that words are made up
of distinct sounds. It can also be used at the end of kindergarten if your kindergartners have mastered
associating sounds with letters. A Spanish version is included.

Key Research Findings: Research shows that the ability to recognize a series of sounds in speech is a
precursor to reading. Before children can learn to sound out words, they have to hear the distinct sounds that
make up words. Every syllable in a word contains two sections — the opening (onset) and the ending
(rime). Once children know letter-sound correspondences and are aware that words are a blend of these
letter-sounds, they can begin to segment words either by individual phonemes or by initial sounds (the onset)
and the ending sounds (the rime). An awareness of onset and rime is very helpful before reading begins but
increases as reading skills develop.

Instructions to Teacher: This assessment should be individually administered. No student page is neces-
sary. Children listen as you say the word; then they orally segment the word into two parts — the initial
sound and the sounds in the rest of the word (the onset and the rime). You may repeat the word as neces-
sary. Do not segment the word as you say it. You may need to practice with several examples to be sure
students understand what they are to do.

Directions to Students: Listen as [ say a word. You’re going to separate the word into two pieces — the
beginning sound and the rest of the word.

Example A: Listen to the word: dog. Separate the word into two pieces: the initial sound /d/ and

the remaining ending sound or sounds /og/. d-og

Example B: Now try the word whip. Separate whip into its initial sound and its ending.

wh-ip.

Other Examples: chalk i ch-atk shop | sh-op
green I green fight | f-ight
trip | tr-ip branch | br-anch

1. cap 6. doll
2. think 7. lunch
3. church 8. milk
4. bear 9. grass
S. fudge 10. bridge

Scoring: The child’s score is the number of words correctly divided into beginning and ending sounds.

Interpretation: Most first graders should have little difficulty with this activity in the second half of the
year. If a child has a problem doing this activity, first be sure it is not just a procedural one — knowing what
is expected. If the problem is hearing the sounds, the child needs more practice “playing” with words
through songs, stories, and games. The child can practice matching pictures or objects that begin or end with
the same sound.
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Chicago Public Schools
Office of Accountability

Kindergarten-Primary Assessment Tools

Phonemic Awareness—Initial and Final Sounds (Spanish)

This assessment is appropriate for Spanish-speaking first graders who associate sounds with letters and are
beginning to read some words. It is useful in determining if students understand the idea that words are
made up of distinct sounds. It can also be used at the end of kindergarten if your kindergartners have
mastered associating sounds with letters.

Key Research Findings: Research shows that the ability to recognize a series of sounds in speech is a
precursor to reading. Before children can learn to sound out words, they have to hear the distinct sounds that
make up words. Every syllable in a word contains two sections —— the opening (onset) and the ending
(rime). Once children know letter-sound correspondences and are aware that words are a blend of these
letter-sounds, they can begin to segment words either by individual phonemes, by initial and ending sounds,
or by syllables. Note that although an awareness of onset and rime is very helpful before reading begins, it
increases as reading skills develop.

Instructions to Teacher: This assessment should be individually administered. No student page is neces-
sary. Children listen as you say the word; then they orally segment the one-syllable words into two parts—
the initial consonant sound and the sounds in the rest of the word (the onset and the rime). In the second part
of the assessment, students segment two-syllable words into their syllables. You may repeat the word as
necessary. Do not segment the word as you say it. You may need to practice with several examples to be
sure students understand what they are to do.

Instrucciones: Escucha mientras yo digo la palabra. Ti vas a separar la palabra en dos partes — el sonido
inicial y el sonido final.

Ejemplo: Escucha la palabra: luz. Separa la palabra en dos partes: el sonido inicial /lu/y el sonido
final /z/. lu-z (light) .

1. dos (two) -3. gris (grey)

2. sol (sun) 4. sur (south)

Instrucciones: Escucha mientras yo digo la palabra. T vas a separar la palabra en dos silabas— la silaba
inicial y la silaba final.

Ejemplo: Escucha la palabra: mano. Separa la palabra en dos partes: la silaba inicial (primer silaba) /ma/ y
la silaba final (ultima silaba) /no/. ma-no (hand)

5. perro (dog) 8. leodn (lion)
6. tribu (tribe) 9. brisa (breeze)
7. playa (beach) 10. llave (key)

Scoring: The child’s score is the number of words correctly segmented.

Interpretation: Most first graders should have little difficulty with this activity in the second half of the
year. If a child has a problem, first be sure it is not just a procedural one — knowing what is expected. If
the problem is hearing the sounds, the child needs more practice “playing” with words through songs,
stories, and games. The child can also practice matching pictures or objects that begin or end with the same
sound.
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Chicago Public Schools
Office of Accountability

Kindergarten-Primary Assessment Tools

Phonemic Awareness—Segmenting Words into Phonemes*

This assessment is appropriate for first graders and for kindergartners who already know that words are
made up of sounds. It can be used at the beginning of first grade to learn more about students and plan
appropriate literacy experiences for them, or it can be used selectively with individual children who are
having difficulty with reading tasks. This instrument is not appropriate for non-English speakers.

Key Research Findings: Studies have found that poor readers have a low awareness of phonemic struc-
tures. In fact, the research has identified phonemic awareness as the most important predictor of success in
learning to read. If children cannot hear and manipulate the sounds in spoken words, they have an extremely
difficult time learning how to map those sounds onto letters and letter patterns.

Training in hearing and identifying the sounds in words is often necessary because many children enter
kindergarten without the conscious awareness that words are made up of distinct sounds; rather they hear
words as complete units. [Adams, M. J. (1990) Beginning to Read: Thinking and Learning about Print.
Cambridge, MA: Bolt, Beranek, and Newman, Inc. ED 317950.]

Directions to Teacher: In this assessment, students either segment a given word into its individual sounds
or identify the word when given the individual sounds. Both skills are important in learning to read and,
while highly correlated, distinct. You may try a few items from each part in the same admintstration or
administer the parts on different days.

This assessment should be individually administered. Record students’ responses, at least the incorrect ones,
on a separate sheet of paper. Later,.you can look for patterns which may indicate the child has problems
with certain vowel, consonant, or blended sounds.

Part 1 Part 11
Directions to Student: We’re going to play a word Directions to Student: This time 1 will say the sounds in
game. | will say a word and I want you to break the word | the word and I want you to put them together and tell me
apart into its Separate sounds. You are going to tell me the word. For example, if | say /s/-/a/-/t/, you should say
each sound in the word in order. For example, if | say sat. (Be sure to say the sounds, not the letters, when you

“old,” you should say /6/-/\/-/d/. (Say the sounds when segment the word.)
you segment the word, not the leiters.)

Examples: (Assist child as necessary.) Examples: (Assist child as necessary.)

shy /sh/-fi/, knee /n/-/&/, wake Iw/-/al-Ik/ /d/-/oo/ do, /fi-1a/-Is/ face, N/-fal-/n/-/d/  land
1. ten ___ /t/-/&/-n/ 6. whale __ /wh/-/a/-/l/ 1. /b/-/al-Ik/ ___ (bake) 6. /n/-/o/-it/ ___ (not)
2. meet ___ /m/-/&/-t/ 7. fan ___ [fi-lal-in/ 2. /g/-Itl-lool ___ (grew) 7. fl-/s/  ___ (ice)

3. side ___ /s/-fi/-/d/ 8. zoo __ lz/-loo/ 3. /p/-lal-id __ (pat) 8. /ch/-fi/-/ ___ (chin)
4. bow ___ /b/-/o/ 9. rip __ It/-fil-pl 4, fbr/-/&/-/d/ ___ (bread) 9. /h/-/d/-/p/ ___ (hop)
5.see ___ /s/-f&l 10. job  ___ /j/-/o/-Ib/ 5. fe/-fal-Ip/ ___ (cup) 10. /th/-/r/-/o/ ___  (throw)

Scoring: The child’s score on each part is the number of words correct.

Interpretation: First graders who are ready to learn to read should have little difficulty with this activity
after practicing with several examples. Phonemic awareness can be strengthened by providing children with
rich language experiences that encourage active exploration and manipulation of sounds. Some children
need more extensive practice and assistance than others. Start by segmenting words with two sounds; then
work up to three and four sounds. Children can categorize words that begin or end with the same sound or
they can predict words in shared reading activities when they can see only the initial letter(s). The latter
works especially well in stories with rhyme.

* Adapted from the Yopp-Singer Test of Phoneme Awareness. The Reading Teacher (September 1995), Vol. 49, No. 1.
P-15
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Chicago Public Schools
Office of Accountability

Kindergarten-Primary Assessment Tools

Phonemic Awareness—Adding and Deleting Phonemes*

This assessment is appropriate for most second graders and many end-of-year first graders. It involves an unusual
manipulation of sounds but students with good phonemic awareness usually like this activity once they understand
what to do. Although a more difficult phonemic awareness activity, this task can be useful for identifying specific
difficulties of students who are not making expected progress in learning to read.

Key Research Findings: Research indicates that phonological awareness, or the ability to deal with units of sound
smaller than the syllable, is the best predictor of ease in learning to read [Stanovich, K., (1993-94) “Romance and
Reality (Distinguished Educator Series,” Reading Teacher, 47(4)]. Although the ability to add and/or delete pho-
nemes shows a high level of phonemic awareness, children not only need to be aware of the order of sounds so they
can be blended correctly, but they must be able to generalize from known to unknown words by dropping sounds in
specific positions and substituting others.

Instructions to Teacher: This assessment consists of two parts. In the first part, the child forms a iew word by
adding a phoneme to the beginning or end of a word. In the second part, the child forms a new word by deleting a
phoneme from the beginning, middle or end of a word. The first part is easier than the second for most students.
Although related tasks, they are two separate skills and should be given on different days. This assessment should be
individually administered. Note the words to which the child correctly adds or deletes the indicated phoneme.

Part | Part 11
Directions to Student: We’re going to play a word game. | Directions to Student: This time I will say a word and [ want
will say a word and [ want you to say the new word we would you to say the word that we would make if we took a sound
make by adding another sound to the word. For example, if | away from the word. For example, if I asked what word would
asked what word we would make if the /b/ sound were added be left if the /I/ sound were taken away from the beginning of
to the beginning of and, you should say “band.” lend, you should say “end.”
Examples: (Assist child in providing the correct words as Examples: (Assist child in providing the correct words as
necessary.) What word do we make if: necessary.) What word is left if:
the /k/ sound is added to the beginning of a? (cat) the /s/ sound is taken from the beginning of spin (-pin)
the /m/ sound is added to the end of war? (warm) the /d/ sound is taken from the end of card (car-)
the /d/ sound is added to the end of cry? (cried) the /f/ sound is taken from the middle of lefi? (le-t)
What word is made if the indicated phoneme is added to the What word is left if the indicated phoneme is taken away from
following words? the following words? .
1. /f/ added to the beginning of arm (farm) 1. /s/ from the middle of nest (ne-t)
2. /j/ added to the beginning of am (jam) 2. /k/ from the end of fork - (for-)
3. /&/ added to the end of fair (fairy) 3. /t/ from the end of tent (ten-)
4. /th/ added to the beginning of ink (think) 4. /n/ from the middle of sent (se-t)
5. /m/ added to the end of for (form) 5. /n/ from the beginning of nice (-ice)
6. /k/ added to the beginning of old (cold) 6. /t/ from the end of waiter (wait-)
7. /&/ added to the end of part (party) 7. Ip/ from the beginning of plate (-late)
8. /p/ added to the end of she (sheep) 8. /&/ from the end of every (ever-)
9. /b/ added to the beginning of right (bright) 9. /b/ from the beginning of bring (-ring)
10. /n/ added to the beginning of ear (near) 10. /t/ from the middle of stand _ (s-and)

Scoring: The child’s score for each part is the number of words correct.

Interpretation: Because of the close relationship between a child’s control over sounds and his or her reading ability,
a second grader who is performing near grade leve! should be able to do Part I by mid-year and Part II by the end of the
year. If students have difficulty with this activity, direct instruction in phonemic awareness may be indicated. For
example, turn the assessment tool into a game; have students think of other words which can be made by adding or
deleting a phoneme to a given word.

* Adapted from “An analysis of word sounds by young children” by D. Bruce, 1964, British Journal of Educational Psychology, p. 170.
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Chicago Public Schools
Office of Accountability

Kindergarten-Primary Assessment Tools

Reading Comprehension

ood readers construct and reconstruct meaning from printed material. While decodiﬁg

letters and words are necessary first steps, reading is communication or shared meaning.

Teachers gather information about students’ progress by asking them to read along with Big
Books, trade books, or chapter books; demonstrate their understanding by illustrating, retelling, or
responding to questions; and connect the story or information to their own experiences. Teachers
may also conduct a miscue analysis and note the use of reading strategies as individual students read
aloud. If students are struggling with too many words and not reading for meaning, they should be
given easier reading material so they can incorporate a variety of reading strategies into a smoother,
message-getting process.

This section includes instruments assessing a broad range of reading behaviors from recognition of
sight words to oral and written response to text. Comprehension skills such as sight word recogni-
tion, word analysis, and knowledge of syntactic structure should be taught in the context of meaning-
ful material at the appropriate reading level. Some of the enclosed tools can be used with kindergart-
ners because they involve listening and then retelling. Other instruments are more appropriate for
use with second graders who can read a story and prepare a written response.

The enclosed Reading Observation — Miscue Analysis tool is probably the best indicator of stu-
dents’ overall reading ability because students are engaged in reading and demonstrating understand-
ing of authentic text. In addition, miscue analyses have face and content validity and good reliability
when done by trained observers. Teachers gain valuable information to inform instruction as they
observe and make notes while a student reads. Any text can be used for this purpose.

The observation-miscue analysis can also be used as a systematic measure to provide more stan-
dardized information about students’ progress. In this case you need to use text which has been
leveled by the publisher on a standard scale, i.e., the Reading Recovery or Guided Reading levels.
Your school received a few

benchmark books leveled by

Reading Recovery. Copies of

selected text and comprehension

questions for the benchmark

books are included in this hand-

book so that teachers can make

standardized assessments of

students’ reading comprehension

abilities. This data can be used

to document a student’s or

class’s progress as well as to

make decisions about instruc-

tional programs.
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Chicago Public Schools
Office of Accountability

Kindergarten-Primary Assessment Tools

Oral Retelling

This assessment is appropriate for use with kindergartners through second graders. It can be used to assess students’
understanding of stories read to them or, with older students, on stories they read themselves. Oral retelling can be used
to assess children's progress on many of the Chicago Academic Standards and is one way to determine comprehension in
a reading observation. While retelling works best for narratives, other texts may lend themselves to the retelling format
and rubric, too. The story and/or the response can be in whatever language the child is most comfortable.

Key Research Findings: Allowing listeners or readers to retell a story or book in their own words helps
them develop language structures, comprehension, and a sense of story structure. It emphasizes holistic
comprehension instead of the isolated pieces of information which questioning elicits. It is very important
that children monitor their own comprehension as they read. They should be aware of when they are not
understanding and be able to apply appropriate strategies as needed, i.e., rereading, reading more slowly,
looking up unknown words, etc.

Instructions to Teacher: Oral retelling can be very time-consuming. To minimize this inconvenience,
make the oral retelling assessment part of your regular reading activities. After reading a story or passage to
your class or to a small group, ask one of the students to retell it. Since oral retelling requires only simple
recall, you may want to add questions which require more complex thinking such as making inferences or
drawing conclusions. -

Directions to Students: Let students know before you or they read the story that you will be asking some of
them to retell it either immediately or later in the day. After the student has read or listened to a story, say:

. “Tell me the story in-your-own words,” or “What was the story about?”> or “Tell me what you remember

about the story.” You may prompt the child who gives an incomplete response by saying, “Tell me more,”
or “Tell me more about that.” If necessary, direct questions can be used, i.e., “Who is the story about?” or
“How was the problem solved?”

Scoring: Use the rubric below or another retelling rubric to rate the child’s overall performance. The
Chicago Public Schools’ School Based Problem Solving Process has a reading retelling rubric and there are
several retelling rubrics in The CPS Performance Assessment Idea Book. You may find it convenient to
make notes or use a check-off list of key elements (main character, setting, plot, resolution, etc.) as the child
retells the story. An optional checklist is provided on the following page. A child receives a score of “0” if
he or she cannot retell or answer questions about the story.

Oral Retelling Comprehension Rubric

4 Excellent 2 Adequate

Major points covered without prompting Direct questioning may be necessary to elicit major points
(Main character, plot/problem and solution) Few or no details

Some details included Sequencing may be inaccurate

Logical sequencing

3 Good 1 Poor

Most major points covered with little or no prompting | Some response related to story but weak story line

Some details included Few major points included

Logical sequencing Sequencing may be confusing

Interpretation: The above rubric is developmental rather than grade specific. The difficulty level of the
text should increase as students become more proficient readers or practiced listeners. At the end of the
school year, students should be able to score a “3” or better on grade-level appropriate text read to them. For
text read independently, first and second graders need a score of “3” or better to demonstrate good under-
standing of the text.
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Chicago Public Schools
Office of Accountability

Kindergarten-Primary Assessment Tools

Written Response to Text

This assessment is appropriate for use with second graders. It can be used to assess students’ understanding
of stories read to them or stories they read themselves. A written response can be used to assess children’s
progress on many of the Chicago Academic Standards and is one way to determine comprehension. It can
also be used to document growth for accountability purposes. The story and/or response can be in whatever
language the child is most comfortable.

Key Research Findings: Allowing a listener or reader to construct meaning from a variety of texts both at a
literal level and at a conceptual level enables them to extend meaning beyond the text. Teachers often assess
students’ understanding by asking questions or by having students retell the story in their own words. Third
grade students are asked on the Illinois Standards Achievement Test (ISAT) to respond in writing to narrative
and informational text they read. This tool can be used to assess comprehension in a similar manner.

Directions to the Teacher: Teachers can use a variety of devices to get students to write. After reading a
story, the students can respond to a question, write a sequential retelling or a written summary. Some
examples are: “What happened each time the moose was given something?” “Did you like the way Amelia
Bedelia handled the ball game? Why or why not?” “Did you like (or agree) with the main character? Why
or why not?” Students can give a sequential retelling by writing what happens in The Very Quiet Cricket or
The Day Jimmy's Boa Ate the Wash.

Rubric for Grading
* Excellent 4 points
Response shows good understanding of text. Student clearly answers question and provides informa-
tion to substantiate his or her response. Response includes many details from the text and/or interpreta-
tion of the text based on their personal experiences.

* Satisfactory 3 points
Response shows basic understanding of the text but may include some gaps. Response may include a
few general details but lacks specific, text-based support.

* Needs Help 2 points
Unclear from response whether student understood the text. Response may be vague.

* Insufficient 1 point
Response is unrelated to text, is insufficient, or shows significant misunderstanding of text.

Interpretation of Scores
Teachers can calculate scores for their own class. A score of 3 or 4 points suggests the student is making
very good progress. Students whose papers are not as developed need practice writing short descriptions of

pictures or stories. Use predictable or patterned books to help students develop clear beginning, middle and
ending sentences.
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Scoring Examples (Student work)

Written Summary

A Chair for My Mother by Vera B. Williams, Greenwillow Books, New York, 1982

Score:2
The girl and her family like to sav monee. They were a nice family. I like them. They need things. There
good. It was a good story. It was my favrit. )

Score:3
There was a fire their house. The girl and her mom saved monee in a big jar. When they had lot of monee
they got a chair. Everyone liked the chair.

Score:4

A girl and her mother and her grama needed new fernechur becus their house got burned down. They did
not have much money so thay saved there koyns in a jar when the jar was full of koyns they went to the stor
and found the chair they rellee wanted. They took it home and were happy.

Sequential Retelling
Millions of Cats by Wanda Gag, Putnam, New York, 1996

Score:1
Cats are good. Cats are nice. I like cats. I am good.

Score:2
A man and ladee got lots of cats. Cats are black. Cats are white. Cats are big. Cats are small. Ther are lots
and lots of cats

Score:3
A man and ladi were alon. They had no kids. The man went out to get his wife a pet cat. He 'walked and
walked and walked. He found lots of cats and took them home to make his wife happy.

Score:4

One day, an old lady and old man wanted pets. The old man went walking to find one cat. But he found
millyons of cats. He loved all the cats he saw. He put a lot of cats in his arms and walked back home to his
wife. Cats and cats went with him. Cats drank all the water in the pond. Cats ate all the gras on the hill.
All the cats were fighting each other. 1cat was left to be with the old lady and old man for a very long time.




Responding to a question
Young Harriet Tubman. Freedom Fighter by Anne Benjamin, Troll Assoc., 1992
Did you like the character? Why or why not?

Score:1
She ran very fast.

Score:2
I didn’t like her because she could have saved more people. She just wanted to be famous.

Score:3
I liked Harriet because she was a nice lady that saved a lot of slaves. She had a hard life. She was brave and
I liked her.

Score:4

I liked Harriet Tubman because she helped save many peoples lives. She was only 3 when she started
working. I can’t image myself working at such a young age. She found the Underground Railroad. She had
a lot of courage. She is the bravest woman in the whole world and I liked her.
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Syntactic Structure — Repetition
(Developed by UCLA/CRESST)

This assessment is appropriate for kindergarten through second grade students who are making little
progress in learning to read. It is administered individually. This assessment is not appropriate for second-
language learners.

Key Research Findings: Children’s knowledge and use of complex syntactic structures (patterns of words,
regularities, and relationships of words in sentences) is related to reading and writing achievement. Accurate
imitation of complex syntax has been used as an indicator of children’s comprehension abilities.

Instructions to the Teacher: In this assessment you read each model sentence and ask the children to repeat
the sentence exactly as they hear it. You can repeat an item if the child does not respond or if he/she explic-
itly asks for a repetition. You may not repeat the sentence if the child has given an incorrect response;
simply move on to the next item. If the child makes errors or gives no response on three (3) consecutive
items, stop and calculate the total score. )

Additional Instructions for Second Grade Teachers: You may want to begin with item #10 since most
second graders will have mastered simple declarative or declarative conjunction sentences. If the second
grader makes errors on items #10, #11, and #12, begin again with item #1.

Directions to Students: Listen very carefully. I’m going to say some sentences. I want you to listen and
then say them after me. (If the child fails to respond, the examiner repeats the test sentence one time onlyo
before moving on to the next item.)

Example A: Now listen very carefully. Say the sentence after me. The dog ran after the cat.

Example B: Let’s do some more. Listen carefully and repeat exactly what I say. The car was towed by the
truck.

Item | Sentence Type Score

1. The boy read the book. Simple Declarative 1 0
2. The girl did not walk to school. Simple Negative 1 0
3. Is that your new teacher? Yes/No Interrogative 1 0
4, What did the teacher talk about today? WH-Interrogative 1 0
5. The boy and girl went to the playground. Coordinating Conjunction . 1 0
6. The students wanted to finish their homework. Infinitive Phrase 1 0
7. We read the books in school during quiet time. Prepositional Phrase 1 0
8. “The children traced and colored the pictures. Sentential Coordination 1 0
9. The teacher wrote a sentence and the students copied it. Coordinating Conjunction 1 0
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Item| Sentence Type Score

10. | Ithink that the teacher’s gone. Object Noun-phrase Complement 1 0
11. | Ifitis cold, I will bring a sweater to school. Subordinating Conjunction 1 0
12. The teacher corrected, scored, and returned

the homework assignments. Sentential Coordination 1 0
13. | The girl did not go to school today because she is sick. Subordinating Conjunction 1 0
14. Chantelle saw where the student went. Embedded Wh-Question 1 0
15. | What does he think is for lunch today? Complex Wh-Interrogative 1 0
16. | I know how to do my homework. Complex Infinitive Phrase 1 0
17. '} The people who work at school are nice. Relative Clause 1 0
18. | I see the boy who rides his bike to school every day. Relative Clause 1 0

19. | The girl who lived next door decided to

go to school with them. Relative Clause 1 0
20. | The book was read by the girl. Passive i 1 0
21. | The book was not bought by that girl. Passive Negative 1 0
22. | Was the book borrowed from the library? Passive Interrogative 1 0
23. | .Wasn’t the story written by the teacher? Negative/passive Interrogative 1 0
24. | The teachers were dismissed to recess by the students. Non-intuitive Passive Construction|{ 1 0

Total Score

Scoring: The child’s score is the total number of correct responses. The answer is correct if it is an exact
repetition of the test item or if it reflects acceptable dialectal variations. The answer is considered incorrect
if the repetition contains substitutions, omissions, additions, or inversions of either words of clauses. A child
receives a “0” score for an incorrect response or no response.

Interpretation: Most kindergartners and many first grade children will still be in the process. of acquiring
complex syntactic structures. Kindergarten children will have acquired simple declarative sentences,
negative and interrogative constructions, as well as declarative sentences with prepositional and infinitive
phrases. First graders should have acquired conjunctions, sentential coordination, and sentences with simple
relative clauses. By the end of second grade most children fully comprehend and spontaneously produce
sentences comprising complex syntax. They should be receiving full marks, with the possible exception of
the non-intuitive passive constructions which research shows can be challenging even for nine-year-old
children. Children who do not do as well as expected on this assessment may profit from increased opportu-
nities with language — listening to stories (being read to or listening to books on tape), telling their experi-
ences, or engaging in extensive discussions on high-interest subjects with you or others who model complex
syntax.
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Syntactic Structure — Dictation
(Developed by UCLA/CRESST)

This assessment is appropriate for kindergarten through second grade students who are making little
progress in learning to read. It is individually-administered. Although this assessment requires more time
to score and the scores may be more subjective than the Syntactic Structure — Repetition assessment, it may
give a clearer picture of their comprehension ability. This assessment is not appropriate for second-lan-
guage learners. ’

Key Research Findings: To assess children’s communicative ability, it is important to look at their under-
standing of the syntax of language: patterns of words, regularities, and relationships of words in sentences.
Children’s production of sentences with complex syntax can be elicited by asking them to retell a familiar

story. Their ability to generate novel sentences using constructions with relative clauses and subordinating
conjunctions is an indicator of their reading and writing achievement.

Instructions to the Teacher: In this assessment you ask the student to retell a familiar fairytale or the events
from a familiar storybook. (For example, you may suggest Goldilocks, Red Riding Hood, or a Disney
children’s movie.) Write down the children’s sentences verbatim. If possible, tape record the child’s
retelling for accuracy. You may need to limit the child’s story telling if he or she is too long-winded. Use
the attached rubric to score the dictation.

Directions to Students: I want you to tell me the story of (suggest a fairytale or
storybook familiar to the child). Be careful not to go too fast because I’'m writing down everything you say.
.Tell me at least three things that happened in this story.

Name of story: (fill in title)

Retold by: Score:

R-8
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Scoring: Score only the syntactic structures the child produces. Grammatical errors such as incorrect
subject verb agreement or incorrect past tenses should be ignored.

Scoring Rubric*

3 Competent Production of Complex Syntax
Uses a relatively even mix of both simple (e.g., simple declarative and negative sentences,
sentences with prepositional or infinitive phrases) and complex sentences (e.g., relative
clauses and subordinating conjunctions).

2 Emergent Production of Complex Syntax
Uses primarily simple sentences (e.g., simple declarative and negative sentences, sentences
with prepositional or infinitive phrases). Uses only a few complex sentences (e.g., relative
clauses and subordinating conjunctions).

1 Production Limited to Simple Sentences
Accurately uses simple sentences (e.g., simple declarative and negative sentences, sentences
with prepositional or infinitive phrases). Uses no complex syntactic structures.

0 No Response or Impaired Production of Simple Sentences
Child does not respond to story retelling prompt. Inaccuracy in both simple and complex
sentences (e.g., sentence fragments, word order inverted).

Interpretation: Most kindergartners and many first grade children are still in the process of acquiring
complex syntactic structures. Kindergarten children will have acquired simple declarative sentences,
negative and interrogative constructions, as well as declarative sentences with prepositional and infinitive
phrases (score = 1 or 2). First graders should be using some complex sentences and many will use an even
mix of simple and complex sentence structures (score = 2 or 3). By the end of second grade most children
fully comprehend and spontaneously produce many sentences comprising complex syntax. They should be
scoring “3.” Students who do not score as well as expected on this assessment may profit from increased
opportunities with language — listening to stories (being read to or listening to books on tape), telling their
experiences, or entering into extended discussions with you or others about subjects of high interest.

.

* Examples of Sentence Types

Simple Declarative
She ran home.
Simple Negative
He did not like the wet weather.

Prepositional Phrase
I am bringing a friend home for the holidays. '

Infinitive Phrase
The children liked to draw pictures.

Relative Clause

The students who finished their homework had a party.

Subordinating Conjunction

I'll help you if I have time.
When Mary comes. send her upstairs please. .

R-9
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Kindergarten-Primary Assessment Tools

Sight Words

First and second graders need a sizable bank of sight words in order to read fluently. This assessment can
assist you in determining your students’ recognition of common words. The words on the attached word list
were adapted from the Dolch and Fry words lists. According to Edward Fry in the Reading Teacher’s Book
of Lists, Prentice Hall (1993), the first grade list (100 words) makes up about half of all written material.
The words on the second grade list are also frequently-used words.

Key Research Findings: Fluent readers instantly recognize many words. Many sight words do not have a
sound-symbol relationship and cannot be sounded out or analyzed. In addition, most of the words are not
nouns which make them more difficult for children to remember because they do not have a concrete refer-
ent. Children who read widely see these words often enough that they automatically recognize them. Some-
times children are specifically taught to memorize the words on these lists. However children leamn them,
reading teachers agree that effective readers have substantial sight-word vocabularies.

Instructions to Teacher: You may put the words on flash cards, write them on the board, use the columnar
word lists enclosed, or use some other method to determine how many of the words each of your students
knows. Pages are included which list the sight words — two columns on each side of the paper. If you fold
the paper in half lengthwise, students can use a place marker and read down the column.

Ask each student to read the words in a column. Generally, only one column is presented at a sitting.
However, if the student reads the words in a column confidently and correctly, you may ask him or her to
read the next column also. Some of your students may be working on words above or below their grade
level. For example, some second graders may still be learning first grade words, and a list of bonus words is
included for second graders who know the second grade words.

Instructions to Student: These words are often found in the books we read. Read the words down the
column. If you come to a word you don’t know, skip it and continue with the next one. You may use a
marker to help you keep your place.

Scoring: As the child reads the words, follow along using the student’s individual word list sheet. Check
the words the child correctly reads and put the number correct for that column at the bottom of the column.
At the end of the school year, put the total number of words recognized in Total Score.

Interpretation: Beginning readers need a steadily increasing bank of sight words. In order to read at grade
level, students should know 90% or more of the sight words for their grade level by the end of the year.

(R
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Kindergarten-Primary Assessment Tools

First Grade Word List

Name ID
School Room

First Quarter Second Quarter Third Quarter Fourth Quarter
a - all about __ ask  ___
and an - as _ been ___
are _ but ___ from ____ call ___
at - by - get _ could ___
be - can __ has . day ____
come _____ do ____ her . dd ____
for - had him - down __
go - his ___ into - find __
have _ how _ like - first _
he _ if - make ___ here __
I S jump _____ many ___ its .
in - look more long ____
is - my other __ made __
it . no _ out _ may ______
me  _____ not __ play ___ now ____
on  __ of ____ some ____ people _____
see _ one ____ them ___ SO -
the - or . then . than __
they __ said __ there _ want ___
to - she __ these __ way
up S that ____ time  ____ went ___
was this two - which
we o were will _ who _
with what write why
you ___ your ____ yes - weuld
Score Score Score Score

Total Score
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First Grade Word List

First Quarter Second Quarter
a all
and an
are but
at by
be can
come do
for had
go his
have how
he if
I jump
in look
s my
it no
me not
on of
see one
the or
they said
to she
up that
was this
we were
with what
you your
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Third Quarter

Fourth Quarter

about
as
from
get
has
her
him
into
like
make
many
more
other
out
play
some
them
then
there
these
time
two
will
write
yes

ask
been
call
could
day
did
down
find
first
here
its
long
made
may
now
people
SO
than
want
way
went
which
who
why
would
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Kindergarten-Primary Assessment Tools

Second Grade Word List

Name ID
School Room

First Quarter Second Quarter Third Ouarter Fourth Quarter
away ____ after _____ always _____ along -
before ___ again  _____ around ___ . between _
came __ ' any _ both - children ___
don’t because ____ carry - city -
every ____ far _— does - country  ___
four ___ give - found __ different ____
going __ got _ ~ grow - each -
good ___ keep ___ hold R enough R
help __ kind ____ just - family _
know _ light ____ laugh - few -
little _ new _ live - found _
must __ once __ much _ great -
night ___ over  _____ never  ___ large -
off read _ only - move .
od ____ right open R myself -
our __ take - own . next _
out - those _ show - often _
put o try _ start _ picture -
saw under __ tell o please _
soon _ us _ thank . really -
stop  _____ very their - something ____
think __ walk together _____ sometimes ____
too __ when __ use - thought _
want _ where ____ wash - until -
work white well _ world -
Score Score Score Score

Total Score
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Second Grade Word List

First Quarter

Second Quarter

away
before
came
don’t
every
four
going
good
help
know
little
must
night
off
old
our
out
put
saw
soon
stop
think
too
want
work

after
again
any
because
far
give
got
keep
kind
light
new
once
over
read
right
take
those
try
under
us
very
walk
when
where
white
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Third Quarter

Fourth Quarter

always
around
both
carry
does
found
grow
hold
just
laugh
live
much
never
only
open
own
show
start
tell
thank
their
together
use
wash
well

43

along
between
children
city
country
different
each
enough
family
few
found
great
large
move
myself
next
often
picture
please
really
something
sometimes
thought
until
world
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Second Grade Bonus Words

__above
__ answer
__ aunt
__beach
__ beyond
__chase
__earth
__ favorite
__ fight
__goes
__ ground
__hero
__island
__ joke
__journey
__ pencil
__ poor
__ qQuiet
__soft
___teacher
__ treasure
___turn
__watch
__ weather

R-17

50




Chicago Public Schools
Office of Accountability

Instructions for Reading Observation—Miscue Analysis

This reading observation is an individually-administered, authentic assessment tool appropriate for evaluat-
ing first or second graders’ reading skills. It can inform instruction when used during the year to note
Students’ reading strategies. It also can be used to document growth in reading for accountability purposes.
Using the reading observation assessment with leveled text can confirm teachers’ judgments about materials
which are at students’ instructional levels, determine focus for reading instruction, and monitor students’
progress. While doing a reading observation assessment may be time-consuming, especially at the begin-
ning, many teachers find the information it yields well worth the trouble.

Key Research Findings: Research shows a student’s independent reading level in first or second grade is a
significant predictor of reading performance in third grade, as measured by standardized, norm-referenced
reading tests. A reading observation assessment shows how students process print and helps teachers
understand whether the reader is attempting to construct meaning or is just decoding sound-symbol relation-
ships. If a child misreads a word and does not notice the loss of meaning, the teacher might infer that the
reader relies heavily on graphophonic cues and may not be thinking about or comprehending what he or she
reads. In addition, an analysis of students’ oral reading gives teachers information about students’ sight
word identification, ability to decode, and the specific areas where students may be having problems.

Instructions for Teachers: Two methods — with any text or with benchmark books. The reading observa-
tion may be done in different ways depending on its purpose. If the purpose is to inform instruction, teach-
ers can use this method with any text to evaluate students’ use of reading strategies, decoding ability, and
comprehension. Knowing the approximate level of the text (early first grade, middle second grade, etc.)
informs teachers about the level of text materials which should be provided for instruction and for indepen-
dent reading. If the purpose is to document progress in a systematic way, teachers may use the enclosed
benchmark books to conduct the reading observation. The enclosed books are leveled by Reading Recovery
and, therefore, provide a standard which can be used citywide.

Selecting the text. The observation/miscue analysis is done on an individual basis, generally with unfamiliar
text. You may use part of a basal reader story or tradebook or a passage from a content textbook. Depend-
ing on your purpose, select a book from your classroom collection or one of the benchmark books your
school received. Select one which you think the student can read with 90 to 95% accuracy. (Please note
that the reading assessment can be done in English or the child’s home language. In fact, youmay want to
do it for some students in both languages.) In general, select a text with 60-100 words for beginning readers
and longer text (200-250 words) for older students (end of second grade).

Introduction. Establish a relaxed atmosphere. Give a brief introduction to the text , i.e., title and a one or
two sentence overview. An introduction is provided for each of the benchmark books. Ask the student to
read aloud as if he or she were reading alone. Remind the student to do whatever he would do if no one was
there to help him with words he doesn’t know. Also, be sure the student knows before he begins reading that
when he is finished, he will be asked to retell or answer some questions about what he read. While this is
not a timed assessment, you may want to note and record the students’ reading fluency — reads smoothly,
reads with some hesitation, or reads haltingly, word by word.

Marking the errors. (Tape recording the child’s reading helps in coding the miscues but may not be practi-
cal.) Encourage a child to read independently when he or she looks to you for help. If he or she hesitates on
a word for six or seven seconds, say the word and mark it as an error. As the child reads from the book,
mark his or her errors, self-corrections, and repetitions according to the attached coding system. You may
also mark the words read correctly if you wish. (Make small check marks for each word read correctly.)
Mark on a blank piece of paper or, for the benchmark books, on the typed copy of text included. Mispronun-
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ciations of proper nouns, repetitions, and self-corrections are not considered errors. Total the number of
errors — substitutions, omissions, insertions which change the meaning, and words you had to tell the
student. In addition, note the strategies the child uses as he reads. Record this information on the attached
record sheet, noting any other behaviors which may assist you in helping the student become a proficient
reader. Through careful observation and analysis of repetitions and self-corrections, you can determine
whether a student uses picture clues, sounds out words, or uses word structure clues. Most importantly, you
will be able to tell if students monitor their reading and recognize when something is wrong. *

Checking comprehension. After the student reads the text selection, ask the student a few questions about
the text or ask the student to tell you about what he or she read. Four comprehension questions are included
for each of the benchmark books. Two questions are recall (R) and two questions require the student to use
critical thinking skills (A) to analyze, compare, or make inferences about what was read. Be sure to include
analysis or inference questions if you make up your own questions.

Directions to Students (after introducing the text as indicated): I’d like you to read to me. Read the words
aloud. If you come to a word you don’t know, do whatever you would do to figure it out if you were alone.
While you read, I’m going to use my own system to record what good things you’re doing. When you finish
reading, [ want you to tell me about what you’ve read.

Scoring: Three separate scores should be calculated to gain the most information from the observation.

Computation of accuracy rate. To calculate the accuracy rate, divide the number of words correct by the
number of words in the passage and multiply by 100%. Alternatively, you may use the included table to
calculate the accuracy rate. (See examples and table on pages R—22-23.)

Computation of self-correction rate. To calculate the self-correction rate, divide the number of self-correc-
tions by the number of errors plus the number of self-corrections. Write the quotient as a ratio, i.e., 1:4, 1:6,
2:5, etc. (See examples and table on pages R-22-23.)

Computation of comprehension. For the benchmark books, note the number of questions answered correctly
(Excellent = 4; Good = 3; Adequate = 2; Poor =0, 1). For other text, note the percentage of teacher-con-
structed questions answered correctly or use a rubric to evaluate the student’s retelling.*

Interpretation: The goal is for students to read increasingly more difficult text (higher level) accurately and
with understanding. According to the Reading Recovery system, levels S - 14 are considered appropriate
first grade texts, levels 15-20 are considered second grade, and levels 22-26 are considered third grade.

Accuracy. As a general guideline, if the rate is greater than 95%, the text is easy for the reader (the student
is an independent reader at this level). If the rate is between 90 and 95%, the text is at the student’s instruc-
tional level. If the rate is less than 90%, the text is at the student’s frustration level. Students should be

. provided with many opportunities to read material at both their independent and instructional reading levels.

Continually providing reading materials at the child’s frustration level will not promote learning; in fact, it
may hinder reading improvement because trying to decipher text which is too difficult is discouraging.

Self-correction. Students who are correcting one or more of every four miscues (self-correction rate > 1:4)
demonstrate they are monitoring their reading and making sufficient progress to recognize and correct mis-
takes. Students who are not self-correcting their errors need additional help in using structure, visual, and
meaning cues.

Comprehension. For the benchmark books, students who answer three or four questions correctly can be
considered readers at that level. If the student answers two of the four questions correctly, he or she can be
considered an emergent reader at that level — demonstrates simple understanding of the text read. Students
who answer fewer than two questions correctly have not demonstrated they understood what they read and
may not really be readers at that level. For text other than the benchmark books, apply your professional
judgment or a rubric to the student’s response to text.*

*See the oral retelling rubric in this handbook or the ones in the CPS Performance Assessment Idea Book.
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Reading Observation—Miscue Analysis Symbols

Marking Errors
Use the conventions below to mark errors the student makes in reading the passage selected for the reading
observation. Only four types of errors are recorded.

Substitution: substituted word
text word
Omission
added word
Insertion text word /\text word
Told text word or te)(—tI;-vord

Tell children the unknown word if they hesitate 6 or 7 seconds or if, after repeated
tries, they are unable to sound out the word.

It’s important to mark all errors which the-student self-corrects because they are no longer errors. In addi-
tion, students who self-correct at least some of their errors are beginning to use either meaning, visual,
sentence structure or a combination of these cues to monitor their reading. .

Self Corrections SC

You may also want to mark word(s) which a student rereads. Although it depends on the situation, this is
often an indication that the student notices something is wrong even if he or she can’t correct the problem.

Rereads R

Many reading teachers find it helpful to mark the words read correctly as well as the words read incorrectly.
As the student reads the passage, the observer m