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Forewa rd

Last fall the Presidents' Task Force on Education of the

American Council on Education (ACE) published a report enti-

tled To Touch the Future: Transforming the Way Teachers are

Taught. The report includes an action agenda for college and

university presidents with ten recommendations for improving

the education of teachers.

The recommendations in the ACE report are ones that I fully

endorse. When I became the President of the University of North

Carolina, one of my first actions was to create a Division of

University-School Programs under the leadership of Vice

President Charles Coble as a way of signaling my intent to make

teacher preparation a priority.

I am keenly interested in the University-School Teacher

Education Partnerships, which are helping the University of

North Carolina fulfill some of the pals of the report by the

American Council on Education. Some examples are the

emphasis on simultaneous improvement of the Partnership

Schools and teacher preparation programs; extended intern-

ships that involve pre-service teachers in increasing levels of

involvement and responsibility as the year progresses; methods

courses that are jointly taught by public school teachers and

university faculty; and increased collaboration with

colleges of Arts and Sciences.

I applaud the deans of education and faculties across the

University for their initiative and leadership as they work to

improve both the quality and the quantity of teachers for the

public schools of North Carolina The University's commitment

to bold visionary efforts is imperative.

Molly Corbett Broad, President

The UniversiO) of North Carolina

1



introduction

This monograph presents second-year progress reports on the

University-School Teacher Education Partnerships under way at

15 locations across the state. After two years of putting such

partnerships into motion, the 15 projects are discovering a dif-

ferent paradigm for preparing teachers and improving student

learning in schools. Increasingly, participants are learning that

the transition from status quo to true partnership is no simple

matter. Dealing with the complexity of a partnership between

two educational entities is mind-bogglingsimultaneously

establishing a new governance structure, defining new roles and

responsibilities, altering entrenched attitudes and habits, mesh-

ing the cultures of P-12 schools and the university, and fash-

ioning a broader communication system. At the same time,

establishing partnerships has involved cooperatively conducting

a variety of programs preparing teachers for P-12 schools;

training mentors and cooperating teachers; providing profes-

sional development for teachers and professors, with an empha-

sis on introducing technology into teaching; conducting action

research; supporting beginning teachers; involving arts and sci-

ence faculty; recruiting and selecting candidates for teaching,

particularly minorities; improving curriculum in elementary,

middle, and secondary schools; and evaluating and disseminat-

ing results.

Anyone who assumed that implementing a university-school

teacher education partnership might be simple ran into some

surprises. The surprises may have slowed partnerships in getting

up to speed. They have not deterred effort, however.

Governance

The structures of governance have been established and refined

in all partnerships, even if not to everyone's satisfaction. At first,

universities were dominant. The word "collaborative" was used,

but equity was not present among members. As it became clear

in the second year that school curriculum, students, and teach-

ers (and principals) had to benefit as well as university pro-

grams, students, and faculties, there began to be a stronger

voice for school personnel in decisions. This caused the gover-

nance structure in most partnerships to review and redefine

roles and responsibilities of all the playersprospective teach-

ers, teachers, principals, university faculty, administrators, and

even community and business personnel.

Moving to greater equity for school people in decision making

inevitably forced a recognition of the inadequacy of resources

for such considerations as participation in professional meet-

ings, stipends for clinical teachers, and adequate supervision of

student teaching. Adding the energy and the person power need-

ed meant that people had to take on additional responsibilities.

The expectation of an increased load for already busy people

became unrealistic. The hoped-for benefits of the partnership

idea reached limits. In the process of examining resources, it

became apparent that teacher education operates on the cheap.

The allocation of funds per prospective teacher is the lowest of

any collegiate program on most campuses. When clinical

requirements for students were increased and made more rigor-

ous, the cost escalated, as it had done in nursing, social work,

and medicine. Although there have been indisputable strides in

establishing partnerships, inadequate resources may be the

greatest deterrent to fully reaching the goals laid out for this

ambitious endeavor. The deans are focused on plans to attract

new resources.

Program

In terms of program, partnerships generally have emphasized

improving and extending clinical experiences. This has meant

special preparation for selected teachers to supervise prospective

teachers, now more commonly called "interns." This training,

which adds to the cost of university-school teacher education

partnerships, has enhanced the supervising teachers' repertoire

in coaching, reflection, and analysis of teaching. The emphasis

on clinical experiences also has meant that the supervising

teachers, often called "clinical teachers," must spend time with

their protégés to observe and counsel. This too boosts the cost.

Most of the partnerships have expanded the prospective teachers'

student teaching to a yearlong internship. The first semester

entails methods courses in teaching and work with school stu-

dents. In many partnerships, methods courses are taught on the

school site. The proximity enables prospective teachers to view

demonstration lessons that more directly relate theory to prac-

tice. The quality of preparation in the best of these yearlong

internships gives school district administrators a chance to

observe the performance skills of neophytes. For this reason,

school administrators choose to hire many graduates who have

interned in their schools.

Research

Action research and experimentation are prominent in the part-

nerships. Whole schools, groups of teachers, or individual teach-

ers, working with university faculty, have begun investigating

questions related to teaching or curriculum in their school or

classroom. By the end of the third year, there should be some

significant results to report. The collaboration between school

and university personnel joins the experience and the insights of



the practitioner with the theory and the scholarship of the pro-

fessor. Both can benefit, practitioners by having a chance to

probe real-life issues and solve practical problems from in-depth

study, professors by testing theories in actual teaching situations

and publishing findings in professional journals. In some part-

nerships, advanced graduate students, working with teachers,

have conducted research for doctoral dissertations.

Recruitment and Selection
Several partnerships have given major attention to recruitment

and selection of candidates for teaching, especially minorities.

They have brought high school and middle school students who

have expressed an interest in teaching to campus and given

them a chance to see what college is like and what preparing to

teach entails. A few partnerships have enrolled students from

such efforts. Seeking a variety of approaches to attracting people

into teaching has not been tried by many partnerships, but

some have made special efforts to recruit career changers and

more mature people, while others have provided opportunities

for teacher assistants to become certified teachers by using a

career ladderthat is, by completing licensure requirements in

steps while they remain employed as teacher assistants. One

university has already graduated teachers who came from the

teacher assistant ranks.

Induction
Programs to support the induction of beginning teachers are

under way in several partnerships. Attendance is voluntary and

reportedly good. Some partnerships support only graduates of

the university in the partnership; others assist all beginners in

their region. Typically this involves seminars held periodically

during the first year of teaching for discussion of the problems

that new teachers are experiencing. At some projects the Model

Clinical Teaching Program has been commingled with the part-

nership. That has enabled beginners to be mentored by specially

prepared teachers during their first two years.

Helping beginning teachers still is not a heavy commitment at

most partnerships, for a couple of reasons. First, work with

prospective teachers and experienced school personnel has

taken precedence. Second, most universities do not have the

resources to assign staff to beginning teachers. Higher education

budgets do not typically provide for such responsibility. This is

partially because universities see their jurisdiction as ending at

graduation and school districts see support for inservice teachers

as their responsibility. Support for beginning teachers is a role

inherent in university-school partnerships, but who takes initia-

tive for that has not been certain, except in a couple of partner-

ships in which follow-up and support for beginners have some

history.

Participation of Arts and Science Faculty
The involvement of arts and science faculty in partnerships has

been slow to develop, because of tradition and the absence of

policy and resources to delegate teacher education responsibili-

ties to arts and science professors. The history in the arts and

sciences has been that pedagogy is unnecessary; indeed, it is

absent in the training of arts and science professors. At some

universities involved in these partnerships, subject-matter spe-

cialists belong to school of education faculties. These professors

are responsible for teaching their discipline and methods of

teaching it. More involvement of arts and science faculty is on

the drawing boards and in the goals of partnerships, but this

thrust lacks the necessary impetus.

Sites of Partnership Activity
Most partnership activity is in elementary schools. Nearly four

times more elementary schools are involved in partnerships

than middle or high schools. There are feWer middle school

teacher education programs than elementary ones, of course,

and that means less activity in middle schools. Innovation in

secondary schools always has been more difficult to generate,

partially because high schools are departmentalized by subject.

Their teachers usually have a less holistic concept of school

improvement. To get in the door, a few partnerships have started

working with teachers in a single area or subject, such as sci-

ence or math. More action is needed in secondary education,

and it has gradually increased in the second year.

Reform of Curriculum and Instruction
Innovation in curriculum and instruction is less prevalent in

partnership schools than in schools of education. For example,

revisions of elementary and middle school teacher preparation

curricula have occurred at several universities, but only a few

reports mention changes in schools. Schools of education also

have introduced more innovation in instruction and in the use

of technology. For example, many are using E-mail to increase

communication between students and instructors, teaching

courses on site in schools, and establishing two-way multimedia

communication between school and college classrooms.

1 0



Evaluation
Measurement of results has begun in six areas: partnerships as a

total operation, teachers prepared in partnerships, cooperative

investigations and research, the co-teaching assignments of

teachers and professors, student learning in partnership schools,

and professors' growth and functioning. Some of it is minimal,

and some substantial. The order of the foregoing indicates the

prominence of each of these thrusts.

Most evaluations of a partnership as a total enterprise have been

internal. Two have been external. Evaluations have led to such

changes as requiring that every full-time professor rotate into

an assignment in partnership schools, reconsidering participa-

tion by some of the involved schools, and questioning continua-

tion in partnerships. Evaluation also has raised questions about

the length of time that a school should participate in a partner-

ship; one site has begun to shift partnership involvement among

schools.

At the outset, partnerships generally were eager to start profes-

sional development schools; testing that idea caused some sites

to shift to a broader concept of university-school collaboration.

At one partnership the label was changed to "professional devel-

opment system." One conclusion in every location is that the

staff and the time required to accomplish the promise of the

partnership idea have been insufficient.

Assessment of the impact on prospective teachers has received

constant attention. One way of assessing impact has been com-

parison of the outcomes of traditional student teaching with

those of a yearlong internship. An important indicator of impact

has been districts hiring new teachers who have done intern-

ships in their schools.

Clinical teachers and university supervisors assess intern perfor-

mance constantly during student teaching. With the emergence

of yearlong internships, there is opportunity over time to observe

and assess interns' skills and knowledge. The use of portfolios

also has helped partnerships evaluate and document the

achievements of interns.

This volume describes many of the action-research studies

under way, but most partnership reports do not present results.

This is mainly because findings are not yet available. Almost all

such studies are collaborative efforts between teachers and pro-

fessors. Next year's reports should be rich in the results of these

projects and give information on how findings have been

applied.

Co-teaching by teachers and professors, particularly in methods

courses, has become ubiquitous in partnerships. Informal eval-

uation and general concurrence on the desirability of such col-

laboration are probably the most significant indicators of the

success of this innovation. A few partnerships have given select-

ed teachers full-year clinical assignments on campus because

they contribute substantially to the integration of theory and

practice.

Some teachers are teaching college courses on their own, as well

as supervising clinical experiences. New titles, such as "clinical

instructor," have emerged for these new players in teacher

education.

Measuring student learning in partnership schools still is in its

infancy, partially because it is so difficult to do. So far, the main

basis of measurement is standardized tests.

Evaluation of the growth of college faculty has had the lowest

priority among partnerships. On the one hand, professional

development activities for professors have been minimal. On the

other hand, there is no consensus on what professors should

learn or who will evaluate the outcome. One institution has

introduced evaluation of college supervisors of student teaching

by clinical/cooperating teachers and interns. Professors have

long been required to have students evaluate them at the end of

courses, but this has not been initiated by partnerships.

Conclusion

The accomplishments of partnerships so far are many and

diverse, but perhaps not as dramatic as some would wish. The

primary reasons for this are the difficulty of implementing part-

nerships and the limited resources available. Of course, there

are other factors, such as the difficulty of breaking with tradi-

tion, of bridging two educational entities, and of broadening the

commitment of these entities beyond their traditional missions.

Nevertheless, the progress in just two years is impressive, as

readers of this report will note.

The second year marks the end of the first phase of the

university-school teacher education partnership innovation.

The second phase will bring emphasis on better preparation of

teachers to bring about student learning in schools, and more

involvement of arts and science faculty in partnership activities.

The resources for partnerships must be increased so that these

two thrusts can be incorporated into the already copious list of

efforts under way.

Ideally, other aspects of teacher education will be addressed.

Among the most important of these are selection standards and

procedures that predict teacher quality better, personal counsel-

ing and academic advising of prospective teachers, joint experi-

mentation on curriculum and instruction to better meet the

needs of children and youth, and review of the foundation sub-

jects that enable teachers to bring a knowledge of sociology and

psychology to their teaching.

I applaud the many faculty and administrators in the

universities and in the public schools,for the progress made

to date in creating viable University-School Teacher Education

Partnerships. As noted earlier the work has been impressive.

And there is much work yet to be done!

1 1

Charles R. Coble

Vice President

UniversiOr-School Programs

The UniversiO) of North Carolina

General Administration



Appalachian State Unily rsf
in partnership with Alexander, Alleghany, Ashe, Ay" yi\ Edwel,

Watauga, and Wilkes Co n hoo

Highlights of 1998-99
Cohorts of elementary teacher education faculty and interns

were paired with clusters of public schools to increase the

number of field experiences and on-site methods courses.

Student teachers mentored preservice "interns" (students par-

ticipating in pre-student-teaching field experiences) in pro-

fessional development schools.

Preservice interns reported high levels of satisfaction with

enhanced field experiences at professional development

schools.

Public school students significantly increased their reading

achievementan instructional focus at one professional

development schoolas a result of collaboration among

interns, student teachers, faculty, and practitioners. A number

of students showed a year or better gain in performance.

The partnership employed two practitioners-in-residence for

the academic year.

The Reich College of Education revised undergraduate and

graduate programs in elementary and middle-grades teacher

education to reflect its conceptual framework, national stan-

dards, and best practice in teacher education. This effort

involved more than 40 university faculty and practitioners.

The college revised 14 other graduate teacher education pro-

grams to achieve better alignment of coursework and field

experiences with public school curriculum and assessment.

Forty university faculty and 30 practitioners participated in

this effort.

The college revised second academic concentrations to align

more closely with teaching fields.

Integration of technology across teacher education 'curricula

increased.

Overview
The ASUPublic School Partnership connects Appalachian State

University's Reich College of Education with seven area school

districts (representing 86 schools): Alexander, Alleghany, Ashe,

Avery, Caldwell, Watauga, and Wilkes County Schools. In

1998-99 the partnership supported a variety of projects that

addressed its own goals as well as three major initiatives of the

college: (1) development of a new undergraduate program in

middle-grades teacher education with a strong professional

development school (PDS) orientation; (2) creation of a new

undergraduate program in elementary teacher education with

an increased number of early field experiences that align more

closely with the PDS model; and (3) implementation of three

elementary PDSs. These efforts involved 60 university-base

educators, 30 school-based educators (teachers, administrators,

and other school personnel), and several support personnel

from the Northwest Regional Education Service Alliance.

Goals

The partnership has four major goals, each grounded in the

college's "social-constructivist" conceptual framework, which

is designed to develop a community of practice that includes

preservice students, faculty, classroom practitioners, and their

students:

To extend the college's community-of-practice model to the

public schools with the purpose of improving both teacher

preparation curricula and public school practice

To design, equip, and sustain learning environments that

give faculty and students the opportunity to use state-of-the-

art telecommunications and multimedia in their everyday

work and to integrate technology into all curriculum areas

To provide the faculty development necessary to sustain the

community-of-practice model

To document and evaluate the effects of partnership activity

Key Components and Implementation
Strategies
The strategies designed to achieve these goals can be grouped

into four essential and interdependent areas of change, follow-

ing an assessment framework suggested by Lee Teitel (in an

April 1998 presentation at the annual meeting of the American

Educational Research Association): (1) partnership develop-

ment; (2) adaptations in roles, structures, and culture;

(3) development of best practice in teaching, learning, and

leading; and (4) learning improvement. This multidimensional

approach to partnership work and assessment is based on an

assumption that educational change is a complex sociocultural

phenomenon. Effective partnerships must continually attend to

each of these areas.

Outcomes
Following is a representative sample of outcomes for each of the

four partnership goals.

Goal I : To improve teacher preparation curricula and pub-
lic school practice through a communi0)-of-practice model

One of the most significant changes in the elementary teacher

education program in 1998-99 was that faculty began to work
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in cohorts (groups) to deliver instruction in assigned clusters of

schools. Further, they became responsible for building field

experience components into the curriculum for their students.

The students, who are called "interns" while they are participat-

ing in field experiences that precede student teaching, also

worked in cohorts. As a consequence, faculty participated more

in instruction and evaluation of interns; classroom practitioners

had closer working relationships with university faculty; and

interns had longer and more varied field experiences through-

out the semester. The partnership envisions new elementary

PDS clusters emerging that will work directly with particular

cohorts of faculty and interns. During 1998-99 the partnership

implemented four such clusters, involving 6 elementary schools,

15 public school teachers, 15 university faculty, and 200 interns.

For two years, two PDSs have engaged in extensive partnership

activity. This year college faculty spent 282 hours at these sites,

working with teachers and administrators, 250 K-6 students,

and 36 interns on curriculum and teaching strategies. The 36

interns spent 6,864 hours in the partnership schools, and 5 stu-

dent teachers spent approximately 5,000 hours in the same

schools. From the experience gained at these two PDSs, partner-

ship personnel are developing similar activities and commit-

ments at four other elementary schools that are likely to become

full-fledged PDSs within the next year or two.

Revisions of the undergraduate middle-grades teacher educa-

tion program also were critical forces for change in the develop-

ment of the partnership. More than 30 university faculty

(including faculty from the College of Arts and Sciences) and

public school practitioners redesigned the program to integrate

curriculum areas and emphasize the role of the PDS in provid-

ing authentic teaching experiences. The program was imple-

mented in fall 1999.

Approval of the new undergraduate program in elementary

teacher education is expected in spring 2000. As part of the

redesign, faculty in the Colleges of Education and Arts and

Sciences reviewed all the courses in the required concentra-

tions-24 hours in an academic area such as English, foreign

languages, or social studies. The result of the review of second

academic concentrations was a number of changes in the

required courses, and the introduction of several new concentra-

tions such as the performing arts and the visual arts.

Program development in elementary teacher education

occurred hand-in-hand with the pilotirig of best practices. For

example, interns first worked with faculty to learn how to

administer and interpret spelling assessments. Then they went

into the partnership schools to assess K-6 students. Finally, the

interns shared findings with classroom teachers to assist them

in improving instruction. The partnership conducted similar

efforts to improve reading and mathematics instruction in the

partnership schools.

In addition to developing new relationships, the partnership

created new roles. For example, it employed two teachers as

practitioners-in-residence (a full-time person in elementary

teacher education and a half-time person in middle-grades

teacher education) for the 1998-99 academic year. They taught

university courses, assisted in supervision of interns, presented

papers with faculty at professional conferences, and worked

closely with the Middle Grades Advisory Committee or the

Elementary Education Upgrade Committee. Also, student teach-

ers at the elementary PDSs created new roles for themselves,

serving as mentors to the interns at their schools. Further, PDS

interns and student teachers made community connections that

resulted in after-school activities such as tutoring students in

academic areas and assisting students in developing Web pages

or other media to support their classroom learning. University

faculty assumed new roles in schools by modeling instructional

practices in PDS classrooms and participating in professional

development activities alongside classroom teachersfor

example, a mathematics study group of classroom teachers and

university faculty examining curriculum alignment of mathe-
matics content.

In the Reich College of Education, personnel in other programs

also explored new roles. For example, the graduate program in

school counseling collaborated with various teacher education

programs by sending counseling students to education classes to

discuss topics such as the influence of peer group pressure on

student behavior and the relationship between the classroom

teacher and the school counselor.

Enhancement of field experiences continued, with an emphasis

on giving students opportunities to work with diverse student

populations and on connecting field experiences more directly

to university course work. The cohort model for scheduling

interns led to the development of special field experiences to

acquaint interns with issues arising from ethnic and cultural

diversity. Among the experiences were visits to a variety of

schools with diverse student populations, including a Japanese

magnet school in Charlotte. To make their fieldwork more

meaningful, 200 preservice students a year participate in a

tutoring project called Learning Partners. This project is part of

the first course required of all students in teacher education. In

this semester-long course, preservice students first receive inten-

sive training in tutoring strategies. They then engage in a

semester-long tutoring assignment with a variety of students.

They use this experience as a basis for examining concepts and

strategies taught in the course.

Partnership funds supported the practitioners-in-residence, pro-

vided a variety of materials and equipment for faculty and stu-

dents in partnership schools as well as in the college, and sup-

ported the participation of school-based educators in the

monthly meetings of the Middle Grades Advisory Committee.

Partnership funds also made it possible for more than 30 practi-

tioners to work with college faculty on the revision of 16 mas-

ter's programs in teacher education, and they enabled a number

of practitioners to share their ideas in prepared papers at profes-

sional conferences.

Goal 2: To provide technologically rich learning envi-

ronments

The partnership provided technologically rich learning

13



environments for faculty and students at the university and in

partnership schools. In the Reich College of Education, partner-

ship funds financed renovation of three student computer labs,

which now record more than 2,000 student uses a month;

equipping of a faculty development area to promote multimedia

technology applications; and equipping of a multimedia class-

room to enhance the use of technology in teaching and learn-

ing. Faculty now have direct access to interactive video equip-

ment, CD-ROMS, document and digital cameras, audiotape

equipment, and slide projectors, all linked to enable faculty to

mix and match media as a complement to their teaching. As a

result of this access, the college has revised two required under-

graduate courses to meet university requirements for a comput-

er designation. This designation permits preservice students to

meet university general education requirements while learning

how to integrate computers into teaching and learning. A closed

Web site that bypasses the Internet to speed communication has

been designed to facilitate dialogue between interns and student

teachers, on the one hand, and college supervisors, college fac-

ulty, and other college students. Twelve university supervisors,

200 university students, and 50 cooperating teachers have been

involved in field-testing the Web site. A special summer work-

shop sponsored by the partnership assisted 20 cooperating

teachers in working with student teachers on the state-required

Advanced Technology Competencies. Software and computer

equipment have been placed in partnership schools for use by

faculty, students, and preservice students. A video developed by

faculty and practitioners describing the middle-grades teacher

education PDS model has been used in several conference pre-

sentations.

Effective integration of technology into teaching and learning

in the teacher education programs became more evident. Some

faculty initiated student electronic portfolios. Others, such as

faculty in Music Education, developed technology resources for

preservice students to demonstrate how to integrate technology

into music classes. In a telecommunications mentoring project,

doctoral students served as on-line mentors to preservice

students.

Further, the college implemented the state's required Basic and

Advanced Technology Assessments. Student teachers demon-

strated their technology skills in the field and had their portfolio

of technology products reviewed by their cooperating teachers

and university supervisors. No student passed student teaching

until he or she satisfied the Advanced Technology Competencies.

The college, in cooperation with the North Carolina Department

of Public Instruction, hosted a conference on the Advanced

Technology Competencies, which drew 125 participants from

both public and independent colleges in North Carolina.

Goal 3: To provide faculty development

Continuing professional development is an essential aspect of

the partnership. Second-year activities in this area included

completion of the ABCs staff development project, carried out in

collaboration with the Northwest Regional Education Service

Alliance. The project involved 400 teachers and administrators

in aligning curriculum and developing appropriate teaching

strategies to increase student achievement on the state's ABC

assessment.

Faculty and practitioner attendance at professional conferences

to learn more about developing PDSs, and joint presentations by

university- and school-based educators at professional confer-

ences, provided other professional development experiences. A

special series of weekly technology colloquia for college faculty

enabled several faculty to showcase their practices in integrating

technology into teaching. Also, 13 faculty participated in a

university-supported computer-training initiative that provided

each one with a laptop to use in integrating more technology

into his or her teaching.

College faculty and public school teachers engaged in joint pro-

fessional development opportunities. For example, mathematics

educators from the Department of Mathematics and the

Department of Curriculum and Instruction joined practitioners

in a study group to align the teacher education curriculum with

the public school curriculum at the secondary school level.

Staff development also occurred at PDS sites, focusing on

increasing student achievement in mathematics and reading.

For example, a group of faculty and teachers examining best

practices in teaching mathematics developed new teaching

materials, and interns and student teachers then used the mate-

rials with K-6 students in their classrooms. At one PDS site,

classroom teachers initiated literature discussion groups after

staff development and a visit to a master teacher's classroom to

see the concept in practice. At another PDS site, staff develop-

ment enabled teachers to conduct spelling lessons focused on

students' abilities (see the next section). Also as a result of staff

development, teachers used computers and other multimedia

tools more often in classroom instruction.

Goal 4: To document and evaluate partnership activities

During the 1998-99 academic year, documentation and evalu-

ation became more systematic, and more dissemination of find-

ings occurred. Further, collection and analysis of data related to

partnership activities continued. School- and university-based

educators presented 15 papers focusing on aspects of the

ASUPublic School Partnership.

The partnership assessed the effectiveness of the ABCs staff devel-

opment project, which had been operating since fall 1996. Data

revealed that the project had a positive influence on student per-

formance. Curriculum alignment and focused teaching strate-

gies had led to greater student achievement overall. Faculty

work in PDSs was considered in promotion, tenure, and merit

decisions, and documentation of such activity now will be

expected in annual faculty reviews. Revisions of curricula paved

the way for the Reich College of Education to meet the stan-

dards of the National Council for Accreditation of Teacher

Education and the Interstate New Teacher Assessment and

Support Consortium. Reading and spelling scores on end-of-

grade tests in one of the PDS schools improved as a result of a

partnership-sponsored initiative in that school. In fact, some of

the lowest-scoring students in the previous year made a year or
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better gain in performance. Overall end-of-grade scores in the

same school improved. Other PDSs are collecting baseline data

to establish benchmarks against which they can measure

growth in student achievement.

The partnership also documented the effects of its initiatives on

interns. A study comparing students in traditional teacher edu-

cation programs arid those participating in PDS activities

showed that PDS interns understood more clearly how course

work and school-based experiences related. They also demon-

strated greater depth in understanding key concepts, more con-

fidence in their ability to implement instruction in classrooms,

and a greater ability to practice what they learned in their

course work. A notable difference showed up in the teaching of

mathematics: PDS interns tended to address issues of mathe-

matics process while traditional students focused on the use of

manipulatives and rules without showing much understanding

of the underlying learning processes. Regarding students' per-

ceptions of faculty, PDS interns believed that faculty at PDS sites

were more effective in sharing assignments across courses and

in coordinating the topics for study than faculty who were not

actively engaged at PDS sites.

Compared with faculty in traditional programs, PDS faculty

showed a dramatic increase in collaborative planning activities,

more awareness of preservice students' progress, and more flexi-

bility in scheduling activities at the PDSs. College faculty also

reported that they had noticed a change in their working rela-

tionships with students. Students now were interested in dis-

cussing instructional issues such as the reasons for teaching a

particular mathematics concept or using a specific reading

strategy, rather than their merely asking about grades and

assignments.

Effects on curricula were evident in the ongoing revisions of

both the elementary and middle-grades courses of study. Faculty

came to understand that reconceptualization and reorganiza-

tion of field experiences were possible, and they are applying

this finding to revisions of curricula.

Another discovery was the positive effect of having interns in the

same school classroom with student teachers. Student teachers

who worked as interns in the school before doing their student

teaching there felt more comfortable in mentoring interns. They

were knowledgeable about what interns were doing, could anti-

cipate difficulties, and could suggest solutions. At the same time,

they saw the interns as peers who could help them assess their

own progress during student teaching. As a result of this positive

interaction, faculty plan to use this model at other PDSs.

Lessons Learned: Challenges and
Interactions
As partnership work continues, participants are learning many

lessons. Following are some representative ones:

Continuing communication among partners is critical

because schools and partners change.

Roles and responsibilities should be discussed and clearly

defined regularly.

Heavy teaching responsibilities on campus hinder faculty in

building effective PDSs.

To foster stronger PDSs, the partnership needs additional

resources to support reallocation of faculty time, more travel,

and more materials.

Ensuring the integration of effective pilot projects into exist-

ing programs, especially in the area of technology, requires

commitment of more funding for equipment, personnel,

materials, and other needs.

The development of partnerships requires long-term relation-

ships facilitated by stable cohorts of university faculty and sta-

ble clusters of schools.

Changing the culture of schools and universities takes time,

but groups of committed, well-supported people can make

significant differences.

The potential of collaboration is not overrated. Positive results

emerge when stakeholders work together to benefit students

and their learning.

Effective staff development must be sustained over time, not

done on a short-term basis. This means that there must be

sufficient funding to establish such efforts.

Preservice students need to work with university faculty in the

schools if the connections between university course work and

school practice are to occur.

Preservice students can help classroom teachers learn how to

integrate technology into instruction.

No one model should govern PDSs; attention to context and

personnel is necessary in establishing an appropriate part-

nership.

A two-year commitment for practitioners-in-residence is a

more realistic expectation than a one-year commitment if

these professionals are to make major contributions to the

partnership.

Rewarding teachers with time and funding for working with

interns and student teachers at PDSs is essential if the part-

nership expects teachers to make long-term commitments.

Future Directions

Building on the lessons learned, the partnership sees itself

addressing the following tasks in the future:

Finalizing the criteria and the process for selecting PDSs,

master teachers, school site coordinators, and practitioners-

in-residence

Designing a long-term plan for assessing student perfor-

mance at each stage of the middle-grades teacher education

program

In field experiences, continuing to support attention to

diverse student populations

Supporting the curriculum development efforts of local

schools by creating study groups of practitioners and universi-
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ty faculty in areas traditionally associated with elementary,

middle, and secondary schools (mathematics, social studies,

science, and reading/language arts)

Adapting lessons learned from PDS activities in elementary

and middle-grades education to secondary education

Developing plans for program assessment that dovetail with

the overall assessment plan of the college

Disseminating information about partnership-related projects

(promising practices and procedures) in the partnership

counties and at professional conferences

Continuing to develop the closed Web site among partnership

members to facilitate communication and expand learning

opportunities

Continuing to implement the new undergraduate middle-

grades teacher education program, begun in fall 1999, and

beginning to implement the new master's elementary and

middle-grades teacher education programs in spring 2000

Moving the new undergraduate elementary teacher education

program through the university's approval process in spring

2000, expecting to implement it in 2001

Exploring how undergraduate distance-education programs

can incorporate the increased emphasis on field experiences

and involvement in PDSs

Increasing technology resources for both students and faculty

and providing more professional development opportunities

in technology integration for cooperating teachers

Continuing to assess the impact of the partnership on preser-

vice students, faculty, practitioners, public school students,

and curriculum

Profile of USTEP Based at Appalachian State University

SCHOOLS

Number of school districts

involved in partnership 7

Number and types of schools involved in partnership:

Elementary 57

Middle 8

Secondary 14

Other 7

Student enrollment in schools
involved in partnership 39,348

Number of teachers in partnership

schools involved in partnership

activities 300

Number of nationally certified

cooperating/clinical teachers in
partnership schools Unknown

UNIVERSITIES

Number of education faculty (overall):

Full-time 78

Part-time 28

Number of education faculty
involved in partnership:

50

Part-time 12

Number of arts and science faculty

involved in partnership:

Full-time 10

Number and level of graduates

who completed teacher education

program in 1998-99:

Elementary

Middle

Secondary

Other

% Minority

189

56

12

109

5
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r, Martin, Nash, Ons low, Pamlico, Pitt, Wayne, and Wilson County

Highlights of 1998-99
All Master of Arts in Education programs at East Carolina

University were revised in accordance with the state's new

advanced competencies license, and a Master of Arts in

Teaching program was designed for people with bachelor's

degrees in content areas.

Four more school districts (Carteret, Johnston, Jones, and

Pamlico) joined the partnership, bringing the total to 15

districts.

The partnership funded more action-research projects by fac-

ulty and school partners.

The partnership initiated three professional development

schools in Pitt County.

The partnership directed more resources toward a summer

program to support lateral-entry teachers and conducted its

second annual Lateral-Entry Symposium.

Through efforts to recruit minorities, the proportion of

minorities in the teacher education program rose from 10.5

to 12 percent.

East Carolina University and the Pitt County Schools jointly

supported professional development on diversity of student

populations.

Staff of the partnership teamed with master teachers in the 15

school districts to conduct workshops on performance-based

licensure for teacher education and school faculty.

Two new pilot projects focused on supporting initially

licensed teachers.

Overview

The partnership based at East Carolina University (ECU), called

the East Carolina Clinical Schools Network, continues to operate

as a collaborative support system for teacher education and the

public schools it serves. During its first year, success was evident

in (1) the well-attended monthly planning meetings of the 11

participating school districts and ECU; (2) implementation of

numerous jointly designed professional development programs;

(3) revisions of undergraduate and graduate curricula, involv-

ing teacher education faculty and school personnel; (4) sus-

tained minority recruitment efforts; (5) successful operation of

Eastnet, an electronic communication system linking partner-

ship personnel; (6) ongoing action-research projects focusing

on curriculum improvement and change; (7) continued

improvement of the yearlong senior internship; and (8) support

for lateral-entry teachers in the region.

Second-Year Goals

The goals for the 1998-99 academic year, developed by the

partnership's advisory board, were as follows:

To include four more school districts that desired to become

part of the partnership

To initiate and support three professional development

schools (PDSs) in Pitt Countyone elementary, one middle,

and one secondaryto enhance exchanges among teacher

education faculty and "clinical" (cooperating) teachers

To hire a PDS coordinator jointly supported by Pitt County

and ECU

To revise all Master of Arts in Education programs in line

with the state's advanced competencies license, with input

from teachers certified by the National Board for Professional

Teaching Standards and from other school personnel

To develop a Master of Arts in Teaching program with input

from school personnel, to allow midcareer people to enter

teaching

Through a collaborative modelthat is, faculty and school

personnel working togetherto deliver professional develop-

ment sessions in line with identified needs, at various sites

and times, with an emphasis on diversity of student popu-

lations

To continue to fund collaborative action research and in-

depth research focusing on curriculum improvement and

student achievement

To initiate and expand undergraduate curriculum revision

with sustained input from school partners

To sustain efforts to recruit minority faculty and students

To broaden the support network for lateral-entry teachers

through sponsorship of an annual symposium and strength-

ening of a summer program

To provide support to initially licensed teachers as part of the

continuum of teacher preparation

Key Components

Partnership Advisory Board
An advisory board serves as the coordinating mechanism for all

activities and initiatives of the partnership. It consists of 15

liaisons from the school districts, 3 teachers rotated each year

among the school districts, teacher education faculty, clinical

schools staff, and the director of the partnership. During

1998-99 the advisory board formed subcommittees to work on



various projects in more depthfor example, diversity of stu-

dent populations, recruitment of minority students and faculty,

and professional development for clinical teachers.

Curriculum/Program Revision
ECU now undertakes all revisions of undergraduate and gradu-

ate curricula and programs with input from school partners.

Partnership resources cover pay for substitutes, stipends for

teachers, and funds for the summer development work of col-

laborative committees. More and more, these efforts are being

driven by research that focuses on particular areas of the teacher

education program.

Yearlong Senior Internship
All students in teacher education participate in a yearlong

senior internship. Partnership staff have developed many useful

materials for coordinating the experience and managing the

continuing communication necessary for it to work wellfor

example, handbooks, agreement forms, and seminars.

Professional Development Schools
Although all 15 school districts are part of a professional devel-

opment system within the partnership, three schools in Pitt

County, where ECU is located, serve as PDSs. A steering commit-

tee for this initiative includes the three principals; the associate

superintendent of Pitt County Schools; the associate dean of the

ECU School of Education; the director of clinical experiences at

ECU; three faculty coordinators from elementary, middle,

and secondary school areas; teachers from each school; and

the PDS coordinator. At each school site, a leadership team

involves the appropriate faculty coordinator in planning and

implementation.

Clinical Teacher Training
The School of Education initiated a training program for all

clinical teachers in 1996, when it implemented a yearlong

senior internship for all preservice teachers. The initial training

has since been enhanced through numerous continuing profes-

sional development programs for clinical teachers. This compo-

nent will become a priority in the third year as the partnership

emphasizes a more formal, developmental model of continuing

education for clinical teachers.

Lateral-Entry Programs
As the need for alternative licensure programs escalates, the

School of Education has focused substantial resources on

two initiatives in this area: Project Act, an intensive five-week

program for lateral-entry teachers; and a Lateral-Entry

Symposium. The partnership envisions continual expansion of

this component.

Research and Development
The partnership has used some of its resources to support

research projects in line with the School of Education's research

agenda and public school issues. Particular emphasis goes to

collaborative action research involving both teacher education

and public school faculties.

Implementation Strategy
The partnership conducts the business of its many agreements

through an advisory board. At the monthly meetings of this

group, members generate ideas and mechanisms. They take

these ideas and mechanisms back to departments in teacher

education and to school districts in the partnership, and solicit

feedback. The partnership then puts improved or new strategies

into practice and evaluates them.

Outcomes

Organization and Structure
Four more school districts (Carteret, Johnston, Jones, and

Pamlico) joined the partnership in 1998-99.

The advisory board formed subcommittees around selected ini-

tiativesthe field experience in the first semester of the year-

long internship, diversity of student populations, recruitment of

minority students and faculty, and so forth. This structure pulls

in participants from all groups (schools, teacher education,

business, and the like) to address particular needs and concerns.

ECU and Pitt County Schools hired and supported a PDS coor-

dinator.

The partnership enhanced an internship support program and

then extended it to all school districts in the partnership after

successfully pilot-testing it in four and then seven school dis-

tricts. The purpose of the program is to ensure optimal articula-

tion between clinical teachers and methods professors in the

first semester of the yearlong internship. Data from the pilot

tests show the types of problems that were successfully handled,

the matters 'needing more attention, and the overwhelming sup-

port for continuation and expansion of the program.

Curriculum Improvements
The revision of all Master of Arts in Education programs will

provide, beginning in fall 2000, graduate education for inservice

teachers that will emphasize teacher leadership, work with

diverse student populations, and action research. The new pro-

grams also will support culminating products, such as a portfo-

lio or an action-research project, in line with the requirements

of the National Board for Professional Teaching Standards.

The initiation of a Master of Arts in Teaching program will

allow midcareer people to pursue teaching through an acceler-

ated, clinically based model of teacher education.
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Curriculum revision committees in the School of Education

began to involve public school personnel on a regular basis.

Within the teacher education program, a minimum require-

ment for intern portfolios was established, and a structure for

checking the products before graduation was developed.

Professional Development Programs
The partnership now consistently promotes joint design and

delivery of all professional development programs. Thus profes-

sional development sessions regularly involve both higher edu-

cation faculty and school partners.

In summer 1999, university faculty and teams from partnership

school districts attended a three-day Diversity Institute held on

the ECU campus and taught collaboratively by university and

school partners. The purpose of the institute was to give partici-

pants enough information about diversity of school populations,

and enough time for self-reflection, that they could plan and

conduct a one-day workshop in their school districts. Before the

institute, 90 percent of participants rated their knowledge level

low to moderate, and 10 percent rated it high, on 10 compo-

nents of diversity. After the institute, 49 percent rated their

knowledge level low to moderate, and 51 percent rated it high.

More than 130 initially licensed teachers, mentors, and admin-

istrators, some from the partnership and some from other parts

of the state, attended a two-day Performance-Based Licensure

Workshop conducted by university and public school partners.

The partnership offered this workshop in response to school

districts' pleas for updating on the new state mandates in

performance-based licensure.

The partnership held its second annual Lateral-Entry

Symposium in response to lateral-entry teachers' requests to

network and collaborate as they work toward licensure.

General/Overall Outcomes
The partnership published a monograph entitled Excellence

Through Partnerships: Research in Action, which highlights

and describes 10 collaborative action-research projects.

Partnership resources have funded more than 25 such projects,

involving more than 40 teacher education faculty and 30 school

personnel.

Typically, higher education faculty are rewarded for teaching,

research, and scholarly publishing, not partnership work.

Throughout 1998-99 a School of Education committee consist-

ing of faculty, the associate dean, and the dean conducted focus

groups to elicit comments on and analyses of present faculty

roles and ways of evaluating performance. The committee now

is proposing and sharing some new models. The intent is to rec-

ognize faculty involvement in school-based teacher education

activities and research.

Lessons Learned

Promising Practices
A professional development model that consistently involves

both the higher education faculty member and the practitioner

creates a kind of parity that the partnership believes it needs in

order to ensure deep, sustained collaborative work. Action

research on real school problems supports this model and inte-

grates the advanced, theoretical knowledge of university educa-

tors and the applied knowledge of school-based educators.

Support for initially licensed teachers in the 15 partnership

school districts now is viewed as the responsibility of both the

schools and the university. Teacher education programs must

continue to provide support for beginners in order to reduce

attrition and support teachers' continuing development. Pilot

programs along this line, as well as new initiatives, have

received positive feedback and support.

A small research project sponsored by the partnership, which

sought input from clinical teachers and interns regarding their

preparation for the teaching of reading, generated qualitative

data that can be used in curriculum redesign. Such research on

curriculum and instruction has potential for continuous

improvement of teacher education courses and programs if

done through collaborative models. With this kind of sustained

inquiry into real school problems, there is a greater chance of

changing curriculum to meet the needs of preservice teachers

and practitioners.

Bridging of the Cultures of the School and
the University
The structure of the partnership seems to work in promoting the

concept that the school and the university are connected and

that improvements in one will occur only in concert with

improvements in the other. The use of PDSs for in-depth, clini-

cally based work and collaboration has, as the literature indi-

cates, potential for bridging the two cultures in ongoing, mean-

ingful ways if there is a commitment and a resource alloca-

tion from higher-level administrators in both settings.

Future Directions

The partnership will emphasize the following areas in the next

years of its operation.

Professional Development of Clinical Teachers
The partnership will institutionalize a model of continuous pro-

fessional development for clinical teachers. Thus far, the devel-

opment program involves a mandatory initial training session

of three days and numerous optional experiences. In the next

year there will be more emphasis on clinical supervision and

cultural sensitivity to diverse student populations.
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Research-Driven Curriculum Change
Through systematic action research and continuous feedback,

the teacher education curriculum will adapt and improve to

meet the needs of preservice and inservice teachers. Also, school

curriculum will change. The partnership will continue to allo-

cate resouras in this direction.

Student Achievement
The partnership has emphasized professional development ses-

sions that address performance-based licensure. University and

school partners now must strengthen the portfolio process to

focus on what public school students learn, by assisting preser-

vice and inservice teachers in learning and applying better

assessment practices. For example, at its PDSs the partnership is

emphasizing analysis of student work samples and standardized

test scores. It must begin to address the link between teacher

education and the achievement of public school students.

Lateral-Entry Programs
ECU is one of six regional centers for NC TEACH, a statewide

program targeted at college graduates with at least five years of

successful employment experience who want to enter the teach-

ing profession. It offers six weeks of intensive preparation and

then provides mentors and weekly seminars for continuing sup-

port during the school year. Through direct involvement in NC

TEACH, the partnership will sustain and enhance its programs

and network for lateral-entry teachers.

Profile of USTEP Based at East Carolina University

SCHOOLS

Number of school districts

involved in partnership 15

Number and types of schools

involved in partneiship Variable from semester to

semester

Student enrollment in schools

involved in partnership Variable from semester to

semester

Number of teachers in partnership
schools involved in partnership activities 1,454

Number of nationally certified
cooperating/clinical teachers

in partnaship schools 40

UNIVERSIIIES

Number of education faculty (overall):

Full-time 106

Part-time 88

Number of education faculty
involved in partnership: 50

Part-time 45

Number of arts and science faculty

involved in partnership: 20

Part-time 25

Number of graduates who completed
teacher education program in 1998-99:

Elementary

Middle

Secondary

Other

% Minority

157

46

41

158

6.2%

20
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Schools

Hig lights of 1998-99
Participants examined the value of a yearlong field experi-

ence for improving the quality of prospective teachers of

grades K-12.

Partners held ongoing planning meetings to restructure

methods courses and integrate them more fully with public

school classroom practice.

Selected preservice teachers participated in staff development

activities at the partnership schools, enriching their field

experiences.

Technology workshops enhanced the skills of teachers and

media specialists from partnership schools.

Participation in the partnership increased collaboration

among university faculty within the Division of Education.

Overview

The Elizabeth City State UniversitySchool Teacher Education

Partnership is a collaborative effort between the university's

Division of Education and the Edenton-Chowan, Elizabeth

CityPasquotank, and Gates County Schools. The partnership

made much progress during the first year, largely in planning

implementation strategies. In 1998-99 the initial steps for

implementing those strategies took place. The partnership advi-

sory council, consisting of 45 members representing the part-

nership's several constituencies, met twice to provide leadership

and review goals. Further, the council's Curriculum Committee

held an all-day meeting to refine the methods curriculum for

teacher education majors.

Also during the first year, principals identified clinical teachers

(teachers with special skills, such as mentoring) to work with

preservice teachers"interns"in a yearlong internship. The
clinical teachers then received training in supervision and men-

toring. The internship was voluntary, and in 1998-99, the pro-

gram's first year, only four interns participated. The internship

involved a semester of clinical observation and participation

(one day a week) related to university course work and a semes-

ter of student teaching (full-time), which included some video-

taping of the interns teaching lessons. The first group of year-

long interns successfully completed the program. All of them

now are employed as teachers, one in the district where she did

her internship.

Results from surveys completed by interns indicated that the

program was valuable in preparing them for entry into the

teaching profession. The responses indicated that being involved

in the partnership had better prepared interns for teaching. They

had more realistic expectations of what happens throughout a

school year. They had opportunities to build relationships with

teachers, students, and other staff at their schools before begin-

ning the student teaching component. Also, the program

enabled them to reflect on their videotaped lessons and offered

them many observation and teaching experiences with master

teachers.

After continued collaboration between the university and the

public schools to determine what types of outreach services were

needed, the principal at Sheep-Harney Elementary School asked

the partnership's clinical coordinator to serve on the school

improvement team. This would aid the university in staying

abreast of the school's needs.

Second-Year Goals

The second year of the partnership focused on recruitment and

retention of more interns. University faculty, interns, and clini-

cal teachers met to restructure the elementary education meth-

ods courses and integrate them more thoroughly with field

experiences. Structured field observation and participation

began with the Teaching Reading and Language Arts course for

juniors. It was changed from a two- to a three-semester-hour

course to allow the students to observe and participate in ele-

mentary reading instruction from a clinical teacher.

A similar process has begun with the elementary education

methods courses in mathematics, science, and social studies.

These courses, which are required, were taught as a five-week

block. The students met every Monday and Wednesday. Mondays

were reserved for instruction in methods and theory by the uni-

versity instructor, while Wednesdays were reserved for students'

observation and participation in the participating school dis-

tricts under the guidance of a clinical teacher. These changes

gave the students more opportunities to relate theory to practice,

which is essential to improving public school students' perfor-

mance. The process also allowed students to see how the ideas

presented in university classes might be applied in public school

classrooms.

Another focus for the second year was continued training in

technology for clinical teachers and media specialists in the ele-

mentary schools participating in the partnership. The training

covered basic computer skills as well as introduction of comput-

er technology into the classroom. It emphasized four broad

areas: communicating, gathering data, organizing data, and

publishing information. Specific topics were computer basics,

simple networking theory, Windows '95/'98, file management,

desktop publishing (using a word-processing program), spread-
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sheets and database applications, scanning, use of digital cam-

eras, Internet basics, E-mail, attachments, real-time chat

modes, and Web page design, development, and publication.

Participants now are more knowledgeable about and more com-

fortable with computers.

The training led to more application of technology in the class-

rooms of the partnership schools. The teachers designed lessons

that required the use of technology in all curricula.

Communication among partners was enhanced by the use of

E-mail. All interns and clinical teachers have access to the

Internet. The clinical teachers received credits toward continu-

ing licensure after they completed the workshops.

The clinical teachers not only supervised interns but also

mentored experienced teachers new to the district and teachers

with less than three years of experience. Mentor-novice relation-

ships provided a stable source of support and professional

assistance to the beginning teachers as they went through the

performance-based licensure process.

The clinical teachers and other experienced teachers were

encouraged to seek certification by the National Board for

Professional Teaching Standards. This also is the ultimate goal

for the interns after several years of teaching experience.

The last major focus for the second year was collaborative

action research. University faculty, public school faculty, and

interns engaged in collaborative action research on school prob-

lems that affected teaching and learning, mostly how to work

with students with learning disabilities. This enhanced both the

initial preparation and the continued professional development

of teachers, and it helped learners with special needs.

Key Components

The partneiship identified five key components: (1) recruitment

of prospective teachers, (2) initial preparation, (3) induction,

(4) continuing professional development for all teachers, and

(5) collaborative action research. These were the focus of the

partnership's implementation strategies.

Recruitment
Partners collaborated to recruit and retain prospective teachers.

Strategies for outreach were as follows:

The interim director of teacher education, along with the

Elizabeth City Chapter of the National Association of

University Women, held a workshop to identify and recruit

high school seniors who might be interested in a teaching

career. Sixty high school students attended.

The clinical coordinator talked to freshman students enrolled

in the General Education 1221 Learning Strategies course

and secured a list of names, phone numbers, and E-mail

addresses of students who indicated an interest in teaching.

Public school faculty and university faculty advised these stu-

dents, provided them with a clear picture of a career in teach-

ing, and offered them opportunities for interaction with

Teachers of the Year and master teachers.

Flyers were posted in dorms and classroom buildings to make

students aware of the partnership and to provide contact

information.

The clinical coordinator talked to students in Sophomore

Seminar, another general education course, to recruit them

for teaching. She secured a list of names, phone numbers,

and E-mail addresses of those interested in teaching. They

were invited to a Prospective Teachers' Interest Meeting, at

which they had an opportunity to interact with the clinical

teachers, university faculty, and the clinical coordinator, con-

cerning a career in teaching.

Prospective Teachers Interest Meetings were held for juniors.

Follow-up calls were made to students interested in participat-

ing in the partnership program. As a result, some of them

applied and were admitted.

To compete with other districts in recruiting and retaining

new teachers, the Elizabeth CityPasquotank school district

gave monetary supplements: $800 to teachers with 1-3 years

of experience, $1,000 to teachers with 4-7 years of experi-

ence, and $1,200 to teachers with 8 years of experience or

more. Also, the district raised mentor teachers' salaries to

compete with the salaries of their counterparts in other school

districts. Three-day workshops for teachers new to the district

and teachers with less than three years of experience were

held at the beginning of the school year to help them become

aware of laws, county and school regulations, and school dis-

trict initiatives. Follow-up workshops occurred during the

school year to give further support on school district initia-

tives. A nonprofit organization called Excellence in Education

held a banquet for new teachers, at which a speaker offered

words of encouragement and motivation for the teachers to

remain in teaching.

Initial Preparation
The yearlong interns were placed with clinical teachers at the

beginning of the school year. Early in the fall they attended staff

development activities in the participating school districts. They

also helped set up the classrooms. For the first semester, they

were in the schools one day per week, rotating to have different

experiences with different clinical teachers, at different grade

levels, and with children from different socioeconomic back-

grounds. Several seminars were conducted to facilitate the tran-

sition from student to teacher. Site coordinators met with

interns on a regular basis and conducted seminars to assess and

address their needs.

Induction
The clinical teachers/mentors provided support to five teachers

as they went through the performance-based licensure process.

The clinical teachers/mentors focused on audiotaping or video-

taping lessons and reviewing them with novices, analyzing evi-

dence and artifacts, and facilitating reflection. They also helped

beginning teachers and teachers new to the system develop and

monitor individual growth plans to meet their needs.
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Professional Development
Partners from the three school districts collaborated to provide a

model of excellence in continuing professional development for

all teachers. Professional development activities were tied to

teacher standards, such as those of the National Board for

Professional Teaching Standards. Six seminars were required of

the interns, the clinical teachers, and the clinical coordinator.

These seminars were given both at the university and in the

schools. They focused on the linking of technology to the class-

rooms, reflective teaching practices, the teaching of phonics, lit-

eracy through the teaching of literature and writing, and the

assessment of students. Partners also attended and made presen-

tations at conferences.

Collaborative Action Research
Partners collaborated in providing opportunities for university

faculty, public school faculty, and internS to conduct school-

based research designed to develop new knowledge and skills

related specifically to their schools and classrooms. One project

dealt with how to help students be more successful with reading

and mathematics on the end-of-grade tests. After the research

was'completed, information was shared and disseminated

among partners.

Implementation Strategies
Five goals drive the work of the partnership. Implementation

strategies in 1998-99 aligned with the five goals.

Goal 1: To strengthen relationships and shared responsibili-

ties among schools, universities, and communities in the

initlal preparation, induction, and continuing professional

development of teachers, administrators, and other school
personnel

The partners engaged in extensive planning. In meetings from

summer 1998 through summer 1999, they redesigned the field

experience component of the teacher education curriculum to

give interns more opportunities to put theory into practice.

Integration of the methods courses with field experiences

occurred during these meetings.

Technology workshops were offered at the university to clinical

teachers and media specialists.

The clinical teachers, the clinical coordinator, and university

faculty made a presentation at a state conference for profession-

al development schools on bridging the communication gap

among partners in order to build an effective partnership.

Goal 2: To build on successes of current Model Clinical

Teaching Programs and established partnerships

In 1998-99 the partnership continued to focus on reflective

teaching. Through reflection the interns begin the ongoing

process of blending the art and the science of good teaching

practice. Understanding why an activity or a practice was pro-

ductive or nonproductive in the classroom is a key element of

reflection. Reflection is an individual's needs assessment and

self-monitoring.

Videotaping was used to capture the real classroom performance .

of the interns. The performances were analyzed by the university

supervisors, the clinical teachers, and the interns, using a set of

questions to guide thought and reflection.

The yearlong internship is being piloted only in the counties

currently participating in the Model Summer Student Teaching

Project

Goal 3: To extend and improve the school-based components

of initial preparation and continuing professional develop-
ment programs

Interns participated in staff development activities on linking

literacy and technology in the classrooms of the partnership

schools.

Partners held planning meetings to restructure and integrate

methods courses so that more interns could participate in the

program and have more opportunity to put theory into practice.

Beginning teachers, teachers who were new to the district, and

teachers with less than three years of experience attended work-

shops on performance-based licensure.

Goal 4: To strengthen the linkage between the theory and the

practice of teaching and learning, thereby narrowing the

gap between what is known to be effective practice and how
it is applied

As mentioned earlier, a yearlong voluntary internship program

now is operating, with a limited number of students. The interns

are in the schools one day a week during the first semester and

full-time during the second semester. They rotate among the

clinical teachers at the school sites to see different grade levels

being taught. Also, they interact with a diverse group of students

as they observe and participate in the different classrooms.

The interns keep journals for reflection and use them as a basis

for discussion with clinical teachers, the clinical coordinator,

and university supervisors. Reflective teaching conferences are

facilitated by use of interns' videotaped lessons.

Goal 5: To focus and share resources of the universi0), col-

leges, and communities to improve curriculum and
increase student learning in P-12 schools and universiO)
teacher education programs

The clinical coordinator served on the school improvement

team of one of the partnership schools to stay abreast of its

needs. The school improvement team consists of the principal,

parents, classroom teachers, teacher assistants, fine arts teach-

ers, and physical education teachers. Any decisions made for

students that are not mandated by the state have to go before

this team for approval.

Outcomes

In 1998-99 the partnership planned, organized, and established

policies and procedures for implementing its program. One out-

come of this effort was the establishment of a partnership advi-

sory council and four committees to serve under it: the Core

Committee, the School Services Committee, the Technology
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Services Committee, and the Curriculum Committee. The Core

Committee served as the steering body of the council. The

School Services Committee provided organized services and

assistance to the public schools. It also collaborated with schools

and districts on coordinating placements for early field experi-

ences and student teaching experiences. The Technology

Services Committee provided students, clinical teachers, and

media specialists with workshops on how to integrate technolo-

gy into classrooms. The Curriculum Committee served as the

governing body for all curriculum-related experiences for the

partnership.

Technology workshops were offered to clinical teachers and

media specialists from partnership schools. Ten teachers and

two media specialists attended them and now are applying the

competencies in the classroom.

Results of surveys of interns and their students indicated that

both benefited from the program. Interns reported that partici-

pation prepared them to handle emergencies that occurred daily

in the classroom's. Further, the first semester of observation/

participation gave the interns an opportunity to build a rela-

tionship with clinical teachers and students before beginning

their student teaching. Interns also had more observation expe-

riences with their clinical teachers, and the videotaped lessons

gave them an opportunity to reflect on their teaching. The stu-

dents felt that having the interns in the classrooms gave them

more individual attention.

Results of a survey of teachers, school administrators,

district/central office administrators, and university personnel to

determine the quality of communication among partnership

members indicated that communication was better among cer-

tain members.

Lessons Learned

Although the partnership is in its second year of implementa-

tion, personnel have learned several lessons and continue to be

challenged. This section focuses on some of those lessons:

Allowing students to participate voluntarily in the internship

has resulted in a very low number of interns.

There must be a realignment of elementary and special edu-

cation methods course schedules in order to strengthen the

field experience component required by the partnership.

Several meetings on realignment have been held, but there

still needs to be more refinement.

The elementary and special education faculties are too small

to handle the additional responsibilities required by the part-

nership. More faculty members are required to implement

this initiative successfully.

Additional resources are needed to give clinical teachers

larger stipends in order to encourage the best teachers to

participate.

Ongoing professional development in action research is

critical for both university faculty and partnership school

personnel.

Future Directions
To support the growth and the continued success of the partner-

ship, partnership personnel will continue to collaborate, and to

review and refine strategies. The following goals for the future of

the.partnership have been established:

To identify and work with university freshmen, sophomores,

and juniors who are interested in teaching careers, and to

encourage them to participate in the yearlong internship

program

To conduct action research and disseminate the results

To continue to restructure elementary and special education

methods course schedules to complement the field experience

component of the partnership

To offer school personnel more training in technology and

its use

To initiate more professional development activities for

interns

Profile of USTEP Based at Elizabeth City State University

SCHOOLS

Number of school districts

involved in partnership 3

Number and types of schools

involved in partnership:

Elementary

Student enrollment in schools
involved in partnership

Number of teachers in partnership schools
involved in partnership activities

3

1,357

22

Number of nationally certified

cooperating/clinical teachers
in partnership schools 0

UNIVERSITIES

Number of education faculty (overall) 9

Number of education faculty
involved in partnership 3

Number of arts and science faculty

involved in partnership INP

Number and level of graduates

who completed teacher education
program in 1998-99:

Elementary

Middle

Secondary

% Minority

18

1

6

INP

INP = Information not provided
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ille State University
with Cumberland County Schools

s of 1998-99
niversity faculty became increasingly involved at partner-

ship school sites, teaching courses, delivering professional

development sessions, and initiating action-research projects.

Public school partners provided input on the restructuring of

undergraduate and graduate programs at Fayetteville State

University.

Four university faculty members participated in a joint initia-

tive on diversity for educators from the Cumberland County

Schools.

The partnership successfully implemented four professional

development schools.

University and school faculty collaborated in teaching meth-

ods classes in the participating professional development

schools.

University and school faculty and fourth-year preservice

teachers shared best practices at regional and state

conferences.

University faculty were identified to coordinate activities in

the professional development schools.

Two more partnership schools were established at Ferguson-

Easley and W. T. Brown Elementary Schools.

Overview

During the 1997-98 school year, Fayetteville State University

(FSU) entered into a University-School Teacher Education

Partnership with Cumberland County Schools and implemented

professional development schools (PDSs) at the following sites:

Luther "Nick" Jeralds Elementary School, Pauline Jones

Elementary School, Reid Ross Middle School, and E. E. Smith

Senior High School. Each school had specific areas of focus to

guide its collaborative work. Also, each school became a labora-

tory for third-year preservice teachers enrolled in educational

methods courses and a practice site for teacher "interns" (pre-

service students in their fourth year).

At the elementary and middle school levels, preservice teachers

worked directly with students in the schools as part of their

observation and field experiences. They were given valuable

opportunities to plan and teach demonstration lessons to whole

groups of students and to provide one-on-one tutoring to stu-

dents experiencing mathematics and reading problems. The

teacher internship experience allowed the preservice teachers to

plan instruction based on careful diagnosis of students' test

scores and classroom performance. Such activity reinforced the

program goal of linking studies of theory in the university class-

room to practice in the elementary classroom.

At the high school level, third-year preservice teachers visited

and observed master teachers in various disciplines. Clinical

observations were used to validate lessons taught by methods

faculty and to increase students' preparation for the internship.

Realization of the PDS model at the high school was slow,

however.

At year's end, program administrators found the PDSs to be at

different stages of implementation. Internal evaluations of

progress helped each site shape goals and objectives for the sec-

ond phase. Feedback and interest surveys were conducted by the

faculty coordinators of the PDSs in an effort to assess what need-

ed to be done differently for improvement. The success of the

first-year implementation of PDSs energized program expan-

sion. In 1998-99, FSU expanded its partnership efforts to

include two more elementary schools, Ferguson-Easley and

W. T. Brown.

Second-Year Goals and Objectives

The initial goal of the partnership was to improve teaching and

learning through better preparation of teachers, administrators,

licensed personnel, and nonlicensed staff. In the second year of

implementation, this goal was expanded to include the follow-

ing goals:

To create more effective models of preservice preparation

To strengthen the teaching profession, from initial prepara-

tion through career-long professional development and

renewal

To redesign the written and taught teacher education curricu-

la in order to reduce the gap between theory and practice

To redefine and clarify the professional roles of teachers and

university professors to be consistent with the demands of the

21st century

To improve 13-16 learning experiences through university-

school collaborative efforts

To increase the number of elementary schools in the

partnership

To provide educational technology services to schools in the

partnership districts

Key Components

The key components of the PDSs, which provide the nucleus for

all other strategies, are (1) preservice preparation, (2) induc-

tion, (3) inservice education and professional development,

(4) integration of technology into the classroom, (5) collabora-

tive research, and (6) recruitment.
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The schematic in Figure 1 depicts the framework within which

the key components of the program are implemented. Four

domains are reflected in the schematic, which strengthen the

key components: (1) professional development, (2) design and

delivery, (3) best practices, and (4) research. The schematic is

circular to depict continuous improvement. Achievement of

public school students is the focal point, and research is the

domain that influences the key components and other domains.

Outcomes
The implementation of second-year goals and objectives

involved the collaboration of many partners. Activities in the

elementary schools focused on preservice preparation, inservice

education, professional development, and collaborative

research. In the middle and secondary schools, the focus was

preservice preparation, induction, integration of technology,

and collaborative research.

The faculties at Jeralds and Ferguson-Easley Elementary

Schools hosted 19 teacher interns in 1998-99. While assigned to

their respective schools, the interns engaged with university fac-

ulty and public school teachers, who voluntarily contributed to

and significantly supported the interns' professional develop-

ment. Master teachers demonstrated lessons and best practices

both in and outside the classroom. University faculty provided

inservice workshops, professional development seminars, and a

graduate course for teachers and instructional support person-

nel in classroom management and successful instructional

techniques. Action-research projects, a natural outgrowth of col-

laborative efforts, were initiated at each site. For example, at one

site, partners evaluated the effectiveness of one-on-one tutoring.

Middle school partners supervised the clinical experiences of 8

teacher interns and codirected the early field experiences of 15

preservice teachers. The School of Education provided profes-

sional development experiences for both preservice and inservice

teachers in classroom management and successful instructional

techniques.

Additionally, at the Reid Ross Middle School, to expose their stu-

dents to the realities of the classroom and to help link theory

and practice, five middle-grades university faculty conducted

classes in classroom management and methods of teaching

social studies, mathematics, science, and language arts, for two

consecutive semesters. Preservice teachers tutored students and

participated in classes on methods of teaching.

The secondary school's participation was not immediately ener-

gized. Although the school welcomed preservice students for

field experiences, internal changes stymied partnership efforts

and school participation. The School of Education provided

technical assistance in development of the school as a mathe-

matics and science academy (a theme that had been initiated

before the school became a PDS in the partnership). Also, the

School of Education's technology specialist conducted a series of

workshops on Microsoft PowerPoint and Microsoft Word. Sixty-

two teachers participated.

In summary, the collaborative activities resulted in the follow-

ing outcomes:

Increased involvement of university faculty at partnership

school sites, supervising teacher interns, teaching courses,

delivering professional development sessions, initiating

action-research projects, and enhancing the collaborative

atmosphere.

Input from public school partners on the restructuring of

undergraduate and graduate programs.

Participation of four university faculty members in a joint

initiative on diversity, cosponsored by Fayetteville State

University and the University Center for International Studies,

The University of North Carolina at Chapel Hill. Targeted per-

sonnel were educators from the Cumberland County Public

Schools. Presentations by School of Education faculty con-

centrated on historical perspectives and cultural and ethnic

issues related to the Native American, African-American, and

West Indian students in the public schools.

Successful involvement of 10 university faculty at four PDSs,

which resulted in expansion of the program to two more

schools. This involvement included teaching professional

education methods courses and conducting preservice and

inservice workshops.

Identification of university faculty to coordinate the elemen-

tary and middle school PDSs. Coordinators visited partnership

schools regularly and scheduled and planned seminars with

interns, clinical teachers, and principals. They also consulted

with principals. Roughly 50 percent of the coordinators' time

was spent on PDS issues.

Program promotion in the partnership schools and through-

out the School of Education. The elementary school coordi-

nator authored a brochure (Elementary Professional

Development Schools) outlining partnership successes and

highlighting the shared benefits of the partnership. The mid-

dle school coordinator published and distributed a newsletter

entitled S.UC.C.E.S.S. (Students Using Communication

and Collaboration to Enhance Success), which extolled the

4 6
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efforts of partnership teachers, university faculty, and the partic-

ipating preservice teachers. These publications were used for

program recruitment as well as for dissemination of informa-

tion.

Provision of professional development opportunities for interns

and partnership teachers, including attendance and presenta-

tions at professional conferences. One team (a university faculty

member, a partnership school administrator, and two teacher

interns) made a presentation entitled Universi0)-School

Teacher Education Partnership: Preparing for the Future at

"Partnerships for Excellence in Education," North Carolina's

second annual Education Partnership Conference, in April

1999. Another team (university faculty and elementary and

middle school teachers) presented Professional Development

Schools: Lessons Learned at the annual meeting of the North

Carolina Teacher Education Forum in September 1998.

Involvement of the following key personnel in the partnership

effort: (1) school site coordinators, (2) partnership teachers, (3)

the clinical supervisor of teacher education, and (4) teacher

interns.

School site coordinators were identified in each of the partici-

pating PDSs. Each was responsible for overall coordination of

site-based activities related to the PDS's partnership with the

university, including placements, training, induction, seminars,

and collaborative research. School site coordinators were not

expected to supervise teacher interns. They served as an admin-

istrative and logistical link between the PDS and the university.

Each coordinator was compensated $800 per semester.

Partnership teachers are career professionals committed to

excellence and quality for all learners. They have been trained

as mentors and also have completed Effective Schools training

as required by their district. Their number varied from site to

site, depending on the number of teacher interns assigned to the

particular school. They mentored, instructed, and developed

teacher interns. They were compensated at the rate of $200 per

semester.

The clinical supervisor of teacher education, a full-time

university faculty member, was responsible for coaching

and mentoring partnership teachers in effective practice in

learning-centered supervision. In collaboration with the

partnership teacher, the clinical supervisor monitored the con-

tinuing development of the teacher intern. She also

provided assistance with and analysis of instructional methods

and strategies appropriate for the assigned grade level.

Teacher interns are preservice teachers eligible for student

teaching who have been approved by the director of teacher

education. They participate in supervised internship experiences

that attempt to meet the standards of the Interstate New Teacher

Assessment and Support Consortium (INTASC). Additionally

they participate in seminars and professional development and

other initiatives in the participating schools. Twenty-seven ele-

mentary and middle school preservice teachers did internships

in the partnership schools during 1998-99. No interns were

assigned to the high school in 1998-99.

Provision of continuing professional development to teachers

on integrating technology into their classroom teaching. In

1998-99 the technology specialist made his services available

to two elementary schools, two middle schools, and one high

school.

Lessons Learned

Each year, partnership participants learn important lessons

and gain fresh experiences. Following are critical lessons

learned in the second year of implementation:

Preparation for preservice teachers should not be limited

to university classroom experiences.

Retraining and retooling of university faculty must be

systemic in nature.

Teacher interns benefit greatly from extended high-

quality experience in the classroom before and during

their internship.

Increased planning between university faculty and partner-

ship teachers must occur in order to maximize the learning

experiences of all teacher interns.

University-school partnerships and PDSs are labor-intensive.

They require sustained involvement of personnel and contin-

uing financial support.

Implementation of a PDS at the high school level is very

challenging, more so than at the elementary or middle school

level.

To date, three cohorts (groups) of teacher interns have partici-

pated in the professional development initiative. Summative

evaluations were conducted with them as they exited the pro-

gram. Following are examples of their comments:

Cohort 1: "Overall, the PDS experience was a useful learning

experience. I learned so much that will make my transition
into my own classroom much easier. It was hard work, but
worth it."

Cohort 2: "The intern experience at Jeralds Elementary School

proved to be very rewarding. I particularly enjoyed the extra

time spent with the students prior to beginning the actual
teaching."

Cohort 3: "The PDS experience was a positive experience for

me. This system of internships brings reality to the intern in a
way that I do not think occurs in the 'traditional' student
teaching. We were able to start on the ground floor, and the

students accepted us from the start. The first-day jitters were

taken care of before we actually had to plan any classes. The

accessibility of the cooperating and supervising teachers was

also a benefit. There was never a time that I felt that I could
not approach my cooperating teacher or the clinical supervi-
sor. This may well have happened in a traditional internship,

but I believe that being part of the PDS internship program
made me feel like part of a team. I knew where to go for

answers and I knew that I would not be turned away."

It is apparent to all that there is value in this model of preservice

training and preparation.
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Promising Teaching and Learning
Practices

Following are two examples of promising practices of the PDS

initiative:

Teacher interns have numerous opportunities for professional

development. They participate in staff development with their

partnership teachers. Additionally, they have opportunities to

attend statewide conferences. On their return, interns present

information garnered while attending conference sessions

(workshops, seminars, etc.). An intern from cohort 3 referred

to the experience as "getting a taste of reality."

Two of the partnership's elementary PDSs are low-performing

schools, and many of the children are socioeconomically and

academically challenged. However, the interns overwhelm-

ingly have endorsed these schools as an excellent proving

ground for potential teachers. To continue to place, support,

and demonstrate excellence in teaching in such locations can

only sharpen the skills of preservice teachers while preparing

them for problems found in almost any school.

Future Directions
The PDSs provide a well-defined basis for other partnership ini-

tiatives. A continued emphasis will be on early and continuous

clinical experiences; enhanced field-based research; professional

training and development of university faculty and partnership

teachers and administrators; and recruitment of a diverse popu-

lation of preservice teachers. Ultimately the goal is to improve

the quality of teacher and administrator preparation through

rigorous entry and program standards and a relevant array of

real-life experiences.

Several themes will provide a focus for future efforts:

Expanded partnerships

Defined leadership roles

Evaluation and dissemination

Shared governance

Technology applications

Sustained success of the PDS initiative will depend in part on

identification of someone to be responsible for coordinating the

University-School Teacher Education Partnership based at FSU.

Profile of USTEP Based at Fayetteville State University

SCHOOLS

Number of school districts

involved in partnership

Number and types of schools

involved in partnership:

Elementary

Middle

Secondary

3

1

1

Student enrollment in schools

involved in partnership 3,248

Number of teachers in partnership

schools involved in partnership activities 183

Number of nationally certified

cooperating/clinical teachers

in partnership schools

UNIVERSITIES

Number of education faculty (overall)

Number of education faculty
involved in partnership

Number of arts and science faculty
involved in partnership

12

10

6

Number and level of graduates
who completed teacher education

program in 1998-99

Undergraduate 98

Graduate 55
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arolina Agricultural

hnical State University
ip with Alamance-Burlington and Guilford County Schools

igblights of 1998-99
Four more schools joined the partnership, bringing the total

to 16.

Nearly two-thirds of the seniors in teacher education partici-

pated in a yearlong internship.

Two public school teachers on leave from Guilford County

completed their first year as "clinical faculty," monitoring

preservice students' field experiences and helping plan school

curriculum.

Several public school teachers made presentations and con-

ducted demonstrations in university methods classes.

Two partnership schools initiated programs to improve stu-

dent achievement.

The partnership helped schools organize special events to

meet their particular needsfor example, recognition cere-

monies and preparatory sessions for standardized tests.

Partnership recruitment efforts drew more than 600 middle

and high school students to the campus of North Carolina

Agricultural and Technical State University.

Overview

The University-School Teacher Education Partnership based at

North Carolina Agricultural and Technical State University (NC

A&T) is a collaboration between the university and 16

Alamance-Burlington and Guilford County public schools desig-

nated as professional development schools (PDSs): 9 elementary

(Bessemer, Brown Summit, East lawn, Erwin, Grove Park,

Hampton, Sternberger, Sumner, and Washington); 3 middle

(Eastern Guilford, Lincoln, and Southern Alamance), and 4

high (Dudley, Eastern Guilford, Northeast, and Williams).

Major emphasis is given to increasing learning and achieve-

ment by all students, to integrating technology into instruction,

and to addressing issues arising from the diversity of student

populations.

All the activities of the partnership are governed by a coordinat-

ing council, which consists of representatives from each part-

nership school, the teacher education program, the partnership

school districts, and the community.

Numerous enhancements and innovations occurred in the

1998-99 academic year. The partnership increased school

membership by four, implemented new videoconferencing tech-

nology, initiated a "clinical faculty" component (which

involved public school teachers monitoring preservice students'

field experiences and helping plan school curriculum), and

strengthened support services to partnership schools. Via the lat-

ter, the university bolstered its recruitment and marketing efforts,

bringing more than 600 middle and high school students to the

campus for various PDS activities.

Key Components

The partnership works to achieve its goals through six compo-

nents: (1) preservice field experiences, (2) action research,

(3) faculty exchanges, (4) faculty development, (5) clinical

faculty, and (6) support services.

Second-Year Objectives

The partnership identified 11 objectives for 1998-99:

To implement the second stage of the clinical model of teacher

education

To continue to develop and enhance faculty exchanges by using

clinical faculty to develop and promote exchange activities

between public school teachers and professors

To conduct quarterly meetings of the coordinating council

To conduct, at a minimum, two meetings of the governing

board

To design professional development activities for preservice

teachers, inservice teachers, and university faculty, as needed

To continue participation in state, regional, and national meet-

ings as determined by the coordinating council

To continue development of a working relationship with the

partnership based at The University of North Carolina at

Greensboro that will complement the efforts of each partnership

in the participating school districts

To develop collaboration between the public schools and all

university divisions that will enhance and promote the use of

technology in teaching

To develop and maintain a recruitment process for partnership

districts and schools

To facilitate research activities in the partnership

To develop a plan to influence school district and university

policy

Implementation Strategy
The coordinating council is the major governing arm of the part-

nership. Cochaired by the School of Education's PDS coordinator

and a public school representative, the council uses seven major

committees to address problems and issues. These committees,

which consist of representatives from NC A&T's teacher education
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program and each PDS, meet monthly, or as required. The

committees and their areas of concern are as follows:

The Preservice Field Experiences Committee focuses on devel-

opment of field experiences, including the student teaching

internship. This committee addresses placement, required

hours, and general description of field experiences.

The Curriculum Committee focuses on collaborative curricu-

lum development, identifying resources (current curriculum

materials, for instruction and assessment) to be used.

The Research/Inquiry Committee identifies and directs col-

laborative research projects for the partnership.

The Faculty Development Committee focuses on conferences,

workshops, and other inservice activities that might interest

partnership members. Specifically, the committee leads the

efforts of partnership members to attend and present collabo-

ratively at conferences. Additionally, the committee seeks

guest speakers for the partnership.

The Finance Committee makes decisions related to funds

available to the partnership. It promotes in-kind services and

is a joint reviewer of all proposals submitted by the partner-

ship to outside sources or received by the partnership from

constituent organizations or individuals.

The Technology Committee is responsible for acquisition of

the most appropriate technologies to enhance teaching and

learning, and for training in the use of them.

The Grantsmanship Committee focuses on ways to obtain

outside funding for the partnership. It is the focal point for

the partnership's proposal-writing activities.

Successes of Key Components

The 1998-99 school year was a very productive period of coop-

erative planning and implementation of five of the six key com-

ponents, as follows. Only one component, faculty exchanges, did

not flourish.

Preservice Field Experiences
A yearlong internship was successfully instituted, with 61 per-

cent of seniors in teacher education remaining in the same

school or classroom for their methods course and their student

teaching assignment. (The yearlong internship is operationally

defined as a 60-hour methods field experience followed by stu-

dent teaching in the same classroom or school.)

The preservice field experiences component had a ripple effect

on the university campus as well as in the public school envi-

ronment. It energized many activities simply because of the

interaction of the university student with the public school

teacher.

Action Research
With $3,000 grants from the partnership, two partnership

schools implemented programs based on findings from educa-

tional research. Both programs sought to reduce behaviors

hampering student achievement.

At Lincoln Middle School the aim was to curtail discipline

problems and raise student achievement. The first step was to

provide Lincoln Middle personnel and university faculty with

professional development in cooperative discipline. In addition,

university faculty developed and presented strategies to combat

Lincoln Middle's increasing discipline problems. As a result of

the training, Lincoln Middle, in cooperation with the partner-

ship, developed the Lincoln Hornet Academy, a mentoring pro-

gram designed to assist students who were labeled "at risk."

The academy set out a planned schedule of activities that each

participant had to complete. The activities focused on self-

development.

Dudley High School initiated a leadership institute, whose mis-

sion was "to increase students' positive involvement through

enhancing student programming with technology, effective

communication, leadership training, and peer-on-peer

accountability." This has become an ongoing event and now is

in its second year. The 100 student participants in 1998-99 were

representative of every class, every student organization, and

every sports team in the school, and 15 community organiza-

tions. Focusing on the theme "Preparing Tomorrow's Leaders

Today," the institute involved Dudley's students in extensive

leadership training, from following parliamentary procedure

and preparing effective presentations to conducting meetings

properly and successfully. In addition, the program emphasized

the use of effective communication skills. Because of the

emphasis on technology as a tool for effective communication,

the students' use of computers, the Internet, and graphics in the

media center and computer labs dramatically increased. In

addition, students effectively and confidently used Power Point

software to enhance their projects in English, history, science,

and mathematics. The results of these activities were increased

cooperative assignments among teachers and a greater interest

among students vying to become a part of the institute.

Faculty Development
The faculty development component operates on the premise

that all constituents of the partnership should participate in

professional development as participants or consultants. Several

university faculty and public school teachers shared their exper-

tise in the achievement of this component:

A university professor of reading coordinated the Reading Is

Fundamental (RIF) distribution at Washington Elementary

School.

Guilford Counys 1998 Teacher of the Year, an English

teacher at Dudley High School, shared survival skills for

beginning teachers with preservice students in a methods

class.

Three fourth-grade teachers from Brown Summit Elementary

School presented Guilford County's new writing benchmarks

to the elementary education methods class. They also dis-

cussed strategies for implementing the benchmarks, which

incorporate varying types of writing across curriculum areas.

A clinical faculty member used the same benchmarks to

teach narrative writing to fourth graders at Erwin and

Washington Elementary Schools.
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A social studies teacher at Williams High School spent 14

days in Germany and England helping supervise seven stu-

dent teachers. The experience not only benefited the student

teachers but provided the teacher with valuable exposure to

use in her classroom and her school. She also shared the

information in subsequent partnership activities.

Clinical Faculty
Two public school teachers on leave from the Guilford County

Schools completed their first year of involvement in the PDS

program. These clinical faculty monitored preservice students'

early field experiences in the PDSs. Additionally they were heavi-

ly involved in curriculum planning in the schools to ensure a

high degree of congruency between the curriculum of the

teacher education program and the curricula of the schools.

Serving as a liaison between the public schools and the partner-

ship, clinical faculty helped develop and maintain professional

rapport between the university and its elementary, middle, and

secondary school partners. Also, because clinical faculty were

frequently in the public schools, they were able to detect the dis-

tinct needs of the schools and to design special activities to meet

those needs.

An evaluation was conducted each semester to ascertain the

effectiveness of the clinical faculty component. Student interns

participated in an exit seminar; school and university personnel

held formal conferences and completed written evaluations.

Both sources revealed that the clinical faculty positively affected

other key components of the partnership.

Support Services
Throughout the school year, the partnership assisted partner-

ship schools in producing programs to meet their needs. For

example:

Alamance-Burlington Schools' Pro Team/Teacher Cadet visit

to the NC A&T campus: This was a day of orientation to col-

lege life for 115 eighth- and twelfth-grade students participat-

ing in two teacher-recruitment programs. University student

leaders facilitated sessions on development of the total stu-

dent, and university faculty explained college admission

requirements and application procedures.

Dudley High School's Awards Banquet and Leadership

Institute cookout: These end-of-the-year activities took place

on the university campus.

Dudley High School's High Schools That Work testing: These

sessions were held in the auditorium of the School of

Education building.

Northeast High School's fall and spring sessions to help

juniors and seniors prepare for the Scholastic Aptitude Test:

These sessions were held in an NC A&T campus facility.

Several resources of the university were made available to part-

nership schools, among them workshops, consultation, mentor-

ing, computer technology, and library privileges.
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Outcomes
As PDSs emerge across the nation as centers of best or promising

practices in the preparation of educators, the partnership has

moved into the foreground of PDSs and will become one of the

nation's leaders in this effort.

Involvement with 16 schools in two school districts has resulted

in positive outcomes for the partnership. These outcomes are

evident in schools, administrative levels of the school districts,

central administrative levels of the university, and the faculties

of the teacher education licensure areas. Reflecting the success-

es of all the components of the partnership, they can be summa-

rized under the categories of inquiry and reflection, diversity,

flexible and innovative organizational structure, curriculum,

clinical experiences, and best practice. An explanation of each

category follows.

Inquiry and Reflection
Members of the partnership are involved in systematic, collabo-

rative, and continuous inquiry and reflection about teaching

and learning. Educators are engaged in disciplined considera-

tion of and discourse about professional standards and practice.

Further, they are committed to a knowledge base founded on

research.

Diversity
The partnership has respect and appreciation for diversity and

the understanding that all learners bring to their work. Through

its own diversity, the partnership gives rigorous attention to

individual learning styles, multicultural issues, and curricula

that enhance the self-worth of groups of people. Participants

demonstrate a caring attitude toward one another that joins

them in a system to serve all children, families, and society

effectively. The partnership embraces the concept of full-service

schools by realistically addressing the needs of students in

today's society.

Flexible and Innovative Organizational
Structure
The partnership has created a new organization in which gover-

nance and decision making are shared. There is parity, mutual

trust, and mutual respect, resulting in collective ownership of

the enterprise.

Curriculum
The teacher education curriculum seeks to reflect excited stu-

dents talking with enthusiastic teachers about important issues.

Its central intellectual purpose exemplifies a commitment to

equal access to knowledge and information. All the active com-

ponents of the PDS, including the faculties of the public schools,

teacher education, arts and sciences, business, technology, and

agriculture, contribute to this.

Clinical Experiences
Clinical experiences are a vital component of the initial and

continuing development of professional educators. The partner-



ship has collaboratively identified and developed personnel to

coordinate and implement the complex components leading to

exemplary clinical experiences. Both the university and the

schools have enough qualified, committed faculty to support

extensive, high-quality clinical experiences at the school

site. Further, the partnership addresses the need for quality

induction-year experience by working within the programs of

the school districts to support beginning teachers and teachers

new to the districts.

Best Practice
The partnership subscribes to and can demonstrate the follow-

ing essential elements of best practice pertaining to the behavior

and the development of learners:

There is appropriate planning for the curriculum and learn-

ing environment.

Students are actively involved in learning in diverse instruc-

tional arrangements with an emphasis on individual and

small-group work.

There is evidence of integrated curriculum, a wide range of

instructional resources, and a variety of authentic assessment

techniques.

There is continual effort to provide opportunities forStudents

to develop skills in critical thinking, problem solving, infor-

mation literacy, and social competency.

Learner ideas are encouraged, respected, and used.

Educators demonstrate enthusiasm for teaching and learning

and show evidence of commitment to the profession.

Faculty and staff interact with students and other adults in a

positive manner,

Educators manage the school and classroom environment,

curriculum, and student behavior in a positive way that sup-

ports self-discipline in a community of learners. Classroom

and school activities are directed in a comfortable yet orderly

manner.

Practice reflects equal access to knowledge and the belief that

all can team.

Lessons Learned

There has been much discussion of bridging the cultures of the

university and the public schools. From the interactions of the

members of the coordinating council, who include people at the

vice-chancellor and associate-superintendent levels, partnership

personnel have concluded that they must look at the two cul-

tures in the same light as they view diversity in the general soci-

ety. That is, each culture must make a concerted effort to under-

stand and interact with the other, rather than the two cultures

making massive efforts to bridge the distance between them.

Students must understand that the university and the school

will each retain their identity as they interact with the other.

An important lesson of the last year is that parity and mutual

respect among partners must be in place and be viable for other

actions to follow. The partnership has learned to invest in the

talents and the expertise of its partners. Without a doubt this has

been a catalyst for progress.

Many students have commented that the real world of teaching

is markedly different from their courses and their short stint in

student teaching. Beyond the early field experiences, the year-

long internship is the single program element that gives preser-

vice students more than a glimpse of the work-a-day classroom.

Future Directions
Having learned that parity and mutual respect are keystones to

collaboration, the partnership sees its charge as moving from a

critical mass in each school and licensure area to the whole fac-

ulties of the participating schools and the university. It must

make a concerted effort to develop in each culture a better

understanding of the other culture.

From this understanding, the partnership will strengthen the

components of faculty exchange and clinical experiences.

Through these components in particular, the partnership can

ease preservice students' transition into the real world of teach-

ing and reduce attrition.

Partnership personnel expect the Ricca% and the stability of the

clinical faculty component to generate new and renewed interest

in the concept of clinical teacher education.

It is envisioned that the action-research and faculty develop-

ment components will be enhanced with advocates for such in

the public schools.

Profile of USTEP Based at
North Carolina Agricultural and Technical State University

SCHOOLS

Number of school districts

involved in partnership 2

Number and types of schools

involved in partnership:

Elementary

Middle

Secondary

10

5

4

Student enrollment in schools

involved in partnership 12,671

Number of teachers in partnership

schools involved in partnership

activities 100

Number of nationally certified

cooperating/clinical teachers
in partnership schools 4

UNIVERSITIES

Number of education

faculty (overall) 67

Number of education faculty

involved in partnership 30

Number of arts and science faculty

involved in partnership 18

Number and level of graduates who

completed teacher education

program in 1998-99:

Elementary 41

Secondary 77

% Minority 95
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n City Schools

lights of 1998-99
Twenty-two students piloted a yearlong internship in two pro-

fessional development schools, engaging in more substantive

field experiences than previously available.

Four university faculty members spent up to half of their time

in three professional development schools, supervising

interns, training and supporting cooperating teachers and

teacher-mentors, facilitating instruction in classrooms, and

acting as liaisons between the university and the schools.

More than 200 partnership faculty members participated in

extensive professional development activities, on such topics

as middle school achievement, clinical supervision and men-

toring, visual impairments and mobility, cooperative disci-

pline, and cognitively guided instruction.

Partners designed a program to support teachers seeking cer-

tification by the National Board for Professional Teaching

Standards.

26 Six partnership school teachers and administrators taught

on-site methods courses and senior seminars, and co-taught

campus-based courses in special education and other areas.

The partnership expanded to include Durham and Piedmont

Technical Community Colleges and Weldon City Schools.

Partners participated in proposal writing that led to more

than $4 million in funds to support teacher training, recruit-

ment, scholarships, and curriculum redesign over a five-year

period.

The teacher education program adopted North Carolina State

University's clinical supervision model for cooperating teach-

ers, clinical supervisors, and mentor teachers by incorporat-

ing two three-hour courses in the new master's degree pro-

gram in elementary teacher education.

Overview

The Central Carolina University-School Teacher Education

Partnership was established in June 1997, bringing together

North Carolina Central University (NCCU) and five public

school partners: Durham Public, Franklin County, Person

County, Wake Public, and Warren County Schools. The goals

were (1) to improve teaching and learning for an increasingly

diverse student population; (2) to provide and support a contin-

uum of professional development for university, preservice, and

inservice educators; and (3) to engage the community as active

participants in the educational process.

For much of the first year, the partnership focused on planning,

building relationships and structures, and piloting selected
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components of its plan. Specifically the year's work included

training faculty members and selected teachers in the clinical

supervision model developed by North Carolina State University,

and building and refining collaborative working relationships

with school-based educators. Teachers began to share the clini-

cal supervision role traditionally filled by university faculty

members, to co-teach methods courses and senior seminars,

and to assist in redesigning preservice courses.

In addition, the first year saw initiation of a school-based

action-research agenda and establishment and operation of

three professional development schools (PDSs).

In its second year, the partnership continued to build on the

national dialogue about "tomorrow's schools of education" and

on lessons learned in the North Carolina partnerships, site visits

to other partnerships, and its own first-year experiences. In

addition, the work focused on improving K-12 teaching and

learning through action research, professional development,

and support for new teachers. Finally, partnership personnel

devoted considerable time and attention to ensuring the align-

ment of specific initiatives with state and national standards

(those of the Interstate New Teacher Assessment and Support

Consortium, the National Board for Professional Teaching

Standards, the National Council for Accreditation of Teacher

Education, and others) and to addressing the major challenges

identified during the first year.

Second-Year Goals

The partnership's second-year goals were essentially the same as

the first-year goals:

To attract talented people to teaching and to the professions

that support teaching

To implement a continuum of professional development,

including redesigned preservice preparation, induction, and

continuing professional development

To demonstrate appropriate approaches for involving parents

and the community in the continuing professional develop-

ment of teachers and the improvement of the teaching

profession

To establish PDSs as models for demonstrating promising

practices across the entire spectrum of the educator's

development

To use technology to facilitate communication among part-

ners, establish problem-solving circles, and resolve dilemmas

associated with student achievement

To develop and recommend policy initiatives and changes

that support better teaching and enhance teaching.as

a profession



To support research directed at improving teaching and

learning

Although the goals remained the same for the first two years, the

emphases in the second year included refining and scaling up

major initiatives begun in the first year, and acquiring resources

to support the implementation plans around those goals. For

example, the partnership planned for and submitted three propos-

als to the U.S. Department of Education under Title II of the

Higher Education Act. The Tech Teach Initiative, responding to

the Preparing Tomorrow's Teachers to Use Technology request for

proposals, supports the second and fifth goals just stated. This ini-

tiative was designed to improve teaching and learning by prepar-

ing teacher education faculty members and preservice teachers to

integrate content knowledge, higher-level uses of technology

(visualization, simulation, and interactive Web pages), and expe-

rientially and culturally based strategies for teaching complex

concepts and skills in elementary and middle-grades mathemat-

ics and sciences. This initiative was funded for $1.2 million, start-

ing in fall 1999 and extending over the next three years (depend-

ing on Congressional budget reauthorization).

The second proposal, for a project entitled Teaching Matters,

Quality Counts, was developed in support of the first, second,

third, fourth, and seventh goals stated earlier. It provides for the

establishment of a Center for the Elimination of Achievement

Discrepancies, scholarships for promising teacher education can-

didates, professional development and recruitment initiatives in

partnership with Durham and Piedmont Technical Community

Colleges, and extensive collaboration between NCCU education

and arts and science faculty members in improving the content

knowledge and the teaching skills of preservice and inservice

teachers. This initiative was funded for about $3 million, starting

in fall 1999 and extending over the next five years (again,

depending on Congressional budget reauthorization).

Finally, the partnership submitted a recruitment proposal in sup-

port of the first goal stated earlier. This proposal was not funded.

With a relatively small teacher education facult)i, competing

interests of public school partners, and historically very little

financial support and institutional rewards for faculty or teacher

involvement in school partnerships, the acquisition of additional

resources was crucial to the partnership's ability to continue

working toward its rather ambitious goals.

Key Components

The partnership's key components are essentially the same as its

goals:

Recruitment and selection of prospective teachers

Establishment of PDSs, and other expansions of school-based

and clinical practice

Redesign of preservice education curricula

Induction of and support for beginning education professionals

Use of technology to address problems in teaching and learning

Establishment of a cohesive, coordinated system of continuing

professional growth for both public school and university per-

sonnel

Development and support of policy initiatives to support

teacher development and further development of teaching as

a profession

Identification and dissemination of promising practices

Implementation Strategies
The partnership relies largely on its governing bodies to facili-

tate the work necessary to accomplish its goals. The dean of the

NCCU School of Education chairs a 33-member policy board

composed of university, school, community college, and com-

munity representatives. The board meets annually to establish

direction, assess progress, and set policy. A second level of gover-

nance, the planning team, carries out the more detailed activity

of developing and implementing work plans. This team is com-

posed of individual planning teams from each of the partner-

ship districts and the three PDSs. At the partnership level, the

planning team meets at least twice a year to identify and priori-

tize needs that can best be addressed through the partnership

and to identify human and financial resources. At the school or

school district level, committees consisting of teachers, adminis-

trators, university faculty members, and university staff form as

needed around specific initiatives.

Much of the work of the partnership continues to be done within

the context of the three PDSstwo elementary schools

(Pearsontown and C. C. Spaulding in Durham Public Schools,

and one school for the visually impaired (Governor Morehead

School for the Blind, in Wake County). Although PDSs, like

other partnership initiatives, come under the governance of the

policy board, the operation of the PDSs is largely the responsi-

bility of site-based steering committees. Each PDS has a univer-

sity and a school liaison who manage and facilitate communi-

cation between the school and the university and who play

major roles in PDS operations (e.g., intern supervision, new

teacher support, mentor training, curriculum redesign, and

teaching of on-site preservice courses). Four faculty members

spend up to half of their time in the PDSs.

In addition to its governance bodies and the PDScentered

activities, the partnership employs other strategies, as follows:

Academic-year and summer training institutes for cooperat-

ing teachers and mentors

Action research supported by minigrants to teachers and uni-

versity faculty members

Involvement of first-semester senior interns in direct instruc-

tion of low-performing students and in focused interaction

with parents

Participation in state and national conferences

Active participation in the North Carolina Model Clinical

Teaching Consortium and the Model Clinical Teaching

Program based at North Carolina State University

Outcomes
Accomplishments in the second year included the following:

Thirty-eight low-performing African-American students in the

3 4
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Pearsontown PDS were involved in a small research project

designed to determine if direct instruction in a Saturday

Academy would result in increased learning. PDS interns pro-

vided individual tutoring, small-group instruction, and activ-

ities for students and their parents. Ninety-two percent of the

students posted gains in mathematics, and 87 percent posted

gains in reading scores averaging 5.64 points. The positive

results of this project led the PDS to repeat and attempt to

institutionalize this activity.

A wide range of professional development opportunities

resulted in increased learning among cooperating and inser-

vice teachers as indicated by evaluations of the individual

activities. NCCU provided professional development opportu-

nities for its school partners that included course offerings

through the Model Clinical Teacher Consortium at two com-

munity college campuses; mentor teacher training; mentor

counselor training; middle-school team training through the

Middle School Achievement Model Project; technology train-

ing through an action-research project; and workshops, semi-

nars, and graduate course work through the Visual

Impairment Training Program and the Community Partners

Program in Behavioral and Emotional Disabilities.

In a "difficult but successful" professional development

model, a group of parents from Pearsontown Elementary sub-

mitted and received funding for an action-research project

designed to determine if hands-on technology training of

teachers and student interns would result in increased and

better use of technology to support teaching and learning.

The parent technology group provided a session for all teach-

ers and teacher assistants in the PDS to expose them to some

of the philosophical considerations in using the Internet in

schools and to some basic technology skills. Pour two-hour

sessions focused on curriculum-based research topics. In

evaluations of the activity, 73 percent of the teachers who par-

ticipated said that they would incorporate some of the train-

ing materials into their instruction.

The partnership successfully increased involvement and equi-

ty in decision making among school partners as indicated by

their extensive participation in planning and applying for

funding to support key initiatives. Collaborative grant-seeking

initiatives resulted in the award of more than $4 million to

support teacher education program reform and school part-

nerships over the next five years.

Arts and science faculty members and education methods

instructors continued to collaborate in revising curriculum

through a $22,952 grant from Project NOVA (NASA Oppor-

tunities for Visionary Academics). The project resulted in the

design and the piloting of an integrated mathematics, sci-

ence, and technology course for elementary teacher education

majors.

Communication between and among the PDSs and the uni-

versity was greatly enhanced by the use of E-mail and on-site

liaisons, addressing one of the major challenges noted during

the first year.

The National Boards Support Program (designed to assist

teachers seeking board certification) is just getting under

way. So is a schoolwide literacy assessment at South

Elementary School in Person County.

Lessons Learned

Three important lessons from the second-year experience stand

out among all the others. The first has to do with "approaches

for involving parents and the community in the continuing pro-

fessional development of teachers" (the third goal stated earli-

er). The parent technology committee at Pearsontown

Elementary School launched a faculty and intern professional

development activity that participants rated as extremely useful

and well organized. The majority of participants indicated that

the training will help them do a better job and that they will

incorporate training activities into their work. Although merg-

ing the cultures of a university, a school, and the community is

difficult, this activity speaks to the potential contribution that

such mergers can make to public education. Parents, as design-

ers and trainers in this activity, demonstrated that they have

valuable expertise in key areas of concern and need in the pub-

lic schools, that they can apply democratic principles in decision

making, and that they can and should be viewed as equal part-

ners in all aspects of their children's education.

A second major lesson learned during the second year is the

value of equity in decision making among university, school,

and community partners. Collaborative decision making

across institutional boundaries is both challenging and time-

consuming. Yet it is essential to the successful launching of

authentic and sustainable partnerships. The very process of col-

laboration helps break down barriers by clarifying goals, identi-

fying common interests, and instilling trust among partners.

Equity in the process ensures maximum use of human and

financial resources. Perhaps most important, it ensures that

partnership activities accrue to the common benefit of partners.

A third lesson is the potential effect of well-prepared preservice

interns on the academic achievement of K-12 students when

those interns are treated as colleagues within the school com-

munity and given meaningful roles and responsibilities. Such

was the case with the Pearsontown Saturday Academy and the

success of the academy's targeted low-performing African-

American students.

Future Directions
One of the major challenges of the partnership continues to be

financial and human resources and the equitable sharing of

those resources among the partners. The successful collabora-

tion on several grants during the second year has helped

increase various partners' knowledge about the availability of

resources and will shape future discussions on this matter. The

partnership's policy board will address this issue at its next

meeting.

35



Another major focus in the coming year will be candidate

assessment and the effect of interns and new teachers on

achievement of K-12 students. The partnership will devote con-

siderable effort to developing a comprehensive plan for assessing

preservice teachers' competencies at various stages in their

preparation. For example, the Tech Teach Initiative provides for

live portfolio presentations at the end of the junior year, before a

panel of students, university faculty members, and public school

partners. The panel then will make a recommendation to the

teacher education program regarding the candidate's proficien-

cy in integrating content knowledge, pedagogy, and technology.

Other candidate-assessment measures will include examination

of student work and live and videotaped observations of candi-

dates' first-year teaching.

A third focus will be the junior-year field experience. The revised

field experience program, which was piloted this year, will be

refined on the basis of lessons learned. For example, one lesson

was that attaching field experiences to some specific courses was

not feasible, given that preservice teachers were not enrolled in

those courses as distinct groups. In addition, many of the col-

lege's students are part-time. An academic-year project in the

public schools would make implementation more practical,

both for nontraditional students who may not be enrolled in the

full professional-studies course sequence and for traditional stu-

dents who are not yet sequenced as current program plans rec-

ommend.

Fourth, the partnership will focus on fully integrating its new

partners, including the two community colleges. Two people

will be hired part-time to teach an on-site course, Orientation to

Teaching, for community college students who plan to transfer

into the teacher education program at NCCU, and to act as

liaisons between the community college and the university in

recruitment, scholarship, and research initiatives under the

Teaching Matters, Quality Counts project. The partnership also

will establish Learning Plus laboratories at both community

colleges to assist potential transfer students in preparing for the

teacher education program's entrance examination, Praxis I

(part of the Educational Testing Service's test that replaced the

National Teacher Examination).

Recruitment will be a major focus of the third year, in that the

partnership has a goal of doubling enrollment in the teacher

education program over the next three to five years. Scholar-

ships, mule possible by recent grants, will be offered to promis-

ing candidates.

Technology to support teaching and learning also will be a

major focus. The TechTeach initiative will provide intensive,

project-oriented professional development for university faculty

members and teachers to ensure their proficiency in integrating

technology, constructive teaching strategies, and deep content

into the preservice teacher education program. Faculty and

teacher teams will learn how to develop and use computer-

based visualizations and interactive Web-based activities to

teach complex concepts in elementary and middle-grades

mathematics and science. Additional professional development

experiences will be provided through partnerships with the

University of Virginia Curry School of Education, Southeast

Regional Visions for Education (SERVE). In these partnerships,

faculty members will align preservice courses with national and

international technology competencies and identify where with-

in the preparation program those competencies are taught and

demonstrated. Finally, preservice students will be required to

demonstrate higher levels of competency in the use of technolo-

gy to support teaching and learning.

The partnership will continue to refine and expand its research

agenda through its minigrants for action research and through

the Center for the Elimination of Achievement Discrepancies,

which is under development The center will involve higher edu-

cation institutions, preservice students, public school partners,

business partners, and the community in research directed at

closing the academic performance gaps between Caucasian and

non-Caucasian students at both the K-12 and the higher edu-

cation level.

Profile of USTEP Based at
North Carolina Central University

SCHOOLS

Number of school districts

involved in partnership 6

Number and types of schools

involved in partnership:

Elementary

Middle

Secondary

Other

5

3

4

1

Student enrollment in schools

involved in partnership 5,200

Number of teachers in partnership

schools involved in partnership activities 60

Number of nationally certified
cooperating/clinical teachers in

partnership schools INP

UNIVERSITIES

Number of education faculty (overall) 44

Number of education faculty
involved in partnership 20

Number of arts and science faculty

involved in partnership INP

Number and level of graduates
who completed teacher education

program in 1998-99 INP

INP = Information not provided
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arolina State University
with Franklin, Johnston, and Wake County Schools

rnore schools in the participating districts became part-

nership schools.

The partnership streamlined membership on its governance

council to include six high-level administrators from the con-

stituent organizations and the partnership coordinator.

o The partnership acquired additional financial resources from

the participating school districts to achieve partnership goals.

The partnership organized the state University-School

Teacher Education Partnership conference, "Partnerships for

Excellence in Education," in April 1999, at the North Raleigh

Hilton. The conference offered teachers in partnership schools

opportunities for professional development through atten-

dance and presentation.

The partnership hired a half-time program assistant to pro-

vide secretarial and accounting support.

Overview

The University-School Teacher Education Partnership based at

North Carolina State University (N.C. State), called Triangle

East Partners in Education, includes Franklin, Johnston, and

Wake County Schools, in addition to the university. The partner-

ship's goals for the first year were practical, for the most part.

The partnership established an office and a governance council;

continued N.C. State's work with Cary High School, begun

before the partnership; and identified additional partnership

schools. Further, it identified school personnel already trained to

be mentors, who also had experience with preservice teachers, to

serve as clinical faculty; supported the professional development

of career teachers; and identified and provided stipends for uni-

versity faculty who served as university-school liaisons and

schoolteachers who served as site coordinators for the partner-

ship schools.

In the second year, the partnership provided professional devel-

opment for teachers and university faculty through workshops,

support for travel, and opportunities to share experiences at con-

ferences. Experienced mentor teachers taught courses at N.C.

State, supervised field experiences, and served as guest speakers

in college classes. Further, the partnership began working with

the five new partnership schools: Bunn and Cedar Creek Middle

Schools in Franklin County, Smithfield-Selma High School in

Johnston County, and Apex High and Martin Middle Schoolsin

Wake County (in the latter two schools, the science departments

only). The coordinator and the assistant coordinator visited

these five schools, made presentations to their faculties, and

secured support from each school's administration and faculty.

The second year was one of intense efforts directed at organiza-

tion, implementation, and evaluation. It culminated in May

with a thorough review of the partnership by an external evalu-

ator, who visited schools, interviewed teachers, and met with

deans and faculty of N.C. State's College of Education and

Psychology. His visit resulted in a comprehensive report.

Second-Year Goals

Following are the partnership's goals. The partnership tried to

address each one during its second year.

To revise the preparation of preservice teachers for middle

and secondary schools through increased interaction among

partnership schools and the university

To provide support for the induction of initially licensed

teachers into the professional community

To design and implement a comprehensive program of

opportunities for the professional development of educators

To implement effective communication strategies and collab-

oration opportunities within the partnership

To provide opportunities for school and university collabora-

tors to conduct school-based research that informs decision

making and classroom practice

To provide the resources essential for creating a culture of

success based on high expectations

To disseminate information concerning the successes of the

partnership in order to foster a positive perception of the

teaching profession

During the second year, the partnership focused on two particu-

lar goals: to implement effective communication strategies and

collaboration opportunities and to disseminate information

concerning the successes of the partnership. The purpose was to

buttress the preparation of preservice teachers and to support

initially licensed and veteran teachers in order to improve stu-

dent achievement.

Key Components

The key components of the partnership are the university, the

six partnership schools, and the partnership's governance coun-

cil. Six university faculty members serve as liaisons between N.C.

State and the six schools, aiding the schools in implementing

their individual objectives. The partnership's coordinator, assis-

tant coordinator, and administrative assistant oversee the opera-

tions of the partnership as a unified entity. At the district level,

central office administrators provide links between the universi-

ty and the districts by developing and offering mentor training
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programs to the teachers at the partnership schools. Also, they

encourage the partnership schools to be actively involved in N.C.

State's Model Clinical Teaching Network. At the individual

school level, classroom teachers serve as site coordinators, for

which they receive stipends and funds for professional develop-

ment. Each site coordinator organizes committees that serve the

needs of the school. The site coordinators and committee chairs

make up Partnership Implementation Teams, or "PIT Crews."

These members represent a wide array of subject matters: math-

ematics, science, English, social studies, health occupations,

exceptional children, leadership, program development, cur-

riculum, and instruction.

The partnership's governance council consists of seven mem-

bers: the dean and an associate dean of the College of Education

and Psychology and the senior vice-provost for academic affairs,

representing the university; two superintendents and one associ-

ate superintendent; representing the school districts; and the

partnership coordinator.

Implementation Strategy
Once the structure of the partnership was in place, the university

and the partnership schools began to focus on the goals for the

second year. To foster a collaborative spirit, the partnership

hosted monthly meetings of the coordinating council (the day-

to-day decision-making group that works under the aegis of the

governance council) for the purpose of planning strategies and

sharing successes, problems, and concerns. School site coordi-

nators, university faculty liaisons, the partnership coordinator,

the assistant coordinator, the administrative assistant, other

involved faculty, and members of the university administration

attended regularly, further reinforcing the trusting, caring, and

open relationship among constituents. Initially, some members

of both the public school and the university community feared

that the partnership would demand too much commitment of

time and effort. However, school and university personnel have

gradually demonstrated commitment, as evidenced by their

increased willingness to participate in partnership committees,

inservice opportunities, and student-centered activities.

Partnership schools' PIT Crews consist of various committees

that address the unique needs of each schoolfor example,

communication; teachers new to the profession or to the school;

professional development; and student/parent/community

involvement. These committees meet independently and report

to the larger group during monthly PIT Crew meetings at the

schools. The coordinator, the assistant coordinator, and/or the

faculty liaison serve as advisers to the PIT Crew members and

assist them in planning and implementing activities. The coor-

dinator, the assistant coordinator, and the faculty liaisons also

attend the PIT Crews' monthly meetings.

Outcomes

Goal 1: To revise the proaration of preservice teachers for

middle and secondary schools through increased interaction

among partnersh0 schools and the university

N.C. State's preservice field experiences begin in the sophomore

year. For example, at Apex High School in 1998-99, an N.C.

State faculty member taught Introduction to Teaching Math

and Science, and, at Cary High School, a school faculty member

taught Introduction to Teaching Humanities and Social

Sciences. (These are sophomore-level courses required of all

teacher education candidates in the mathematics and science

and humanities and social science programs.)

During the junior year, all preservice teachers take Tutoring

Adolescents. In 1998-99 the partnership's assistant coordinator

taught this course and placed about 45 of her 75 preservice stu-

dents in partnership schools as tutors.

As seniors, two groups of student teachers benefited from pro-

gram revisions that the partnership made possible. The first

group was at Apex High School, where an N.C. State faculty

member taught the physical science methods class on site, and

her students continued at the school, making a seamless transi-

tion into their student teaching. The cooperating science teach-

ers at Apex High School formed a cohort that served as a support

team for the student teachers as they rotated among all the

cooperating teachers. The student teachers had the opportunity

to observe a variety of teaching styles as well as experience dif-

ferent science classes and a diverse population of students. Such

a framework ultimately resulted in greater and better learning

for the preservice teachers.

At Martin,Middle School, the second group of student teachers,

under the direction of university faculty members, taught with

both mathematics and science teachers whenever possible. (To

encourage integration of middle school mathematics and sci-

ence curricula, the state now requires mathematics and science

teachers at the middle school level to acquire dual licensure.)

Goal 2: To provide support for the induction of initially

licensed teachers into the professional communi0)

In support of initially licensed teachers, the partnership formed

an alliance with N.C. State's Model Clinical Teaching Program.

The director of that program represents it on the partnership's

coordinating council. In keeping with theory and research on

adult learning and developmental supervision, the partnership

supported activities ranging from a Beginning Teacher Institute

at Cary High School to on-site orientations and monthly semi-

nars at the other schools, attended by cadres of teachers new to

the profession or new to the school. At Apex High School, initial-

ly licensed teachers worked with student teachers and their

cooperating teachers, and that resulted in growth for both the

student teachers and the initially licensed teachers. To free

mentors and initially licensed teachers for valuable confer-

encing time, the partnership's assistant coordinator substituted

for them.
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Goal 3: To design and implement a comprehensive

program of opportunities for the professional development

of educators

In his evaluation of the partnership, the external evaluator

noted that the partneiship needed to focus on a more compre-

hensive program of professional development that would benefit

both university and school faculties. Most of the professional

development efforts in 1998-99 were ad hoc and based on the

needs of individual schools. Although not comprehensive in

nature, each program had value to its constituents. The activi-

ties were designed to lead to greater achievement by public

school students, improved experience for preservice teachers,

and continued professional growth for initially licensed and vet-

eran teachers. For example, there were half-day planning and

goal-setting sessions at Smithfield-Selma High School and

Bunn and Cedar Creek Middle Schools, a technology workshop

for Cary High School at SAS Institute, and a Cooperating

Teacher Institute cosponsored by the partnership, the Model

Clinical Teaching Program, and Wake County Public Schools.

Partnership school and university faculty members also attend-

ed national conferences as both delegates and speakers. Two

such conferences were the University of Louisville Professional

Development Schools Conference and the Annual Holmes

Partnership Conference. Further, in April 1999 the partnership

hosted the state conference, "Partnerships for Excellence in

Education" (a gathering of representatives from all 15

University-School Teacher Education Partnerships). This con-

ference focused on three strands: practices, issues, and research.

Again, faculty from both the university and the partnership

schools attended the conference as delegates and presenters.

Goal 4: To implement effective communication strategies

and collaboration opportunities within the partnership

The partnership fostered an atmosphere of open communica-

tion among the schools and the university. The monthly meet-

ings of the governance council were well attended by both

school and university personnel. That attested to a positive atti-

tude and enthusiasm among partnership participants. Efforts to

keep the lines of communication open ranged from the infor-

mal to the formal. Frequent phone calls, E-mails, and faxes

facilitated day-to-day operations. The assistant coordinator was

instrumental in fostering efficient communication.

The Model Clinical Teaching Program is dedicated to accelerat-

ing the growth of beginners as teachers, reducing the high rate

at which beginners leave the profession, and broadening the

base of competent, experienced teachers. Because University-

School Teacher Education Partnerships also are committed to

serving pre- and in-service teachers, joining forces to work

toward common goals seemed a natural progression for the two

initiatives. An ongoing vehicle for communication was

Connections, the Model Clinical Teaching Program's newsletter

that reported news not only of the N.C. State partnership but

also of other partnershipsfor example, that of North Carolina

Central University. Members of the Model Clinical Teaching

Network received copies of Connections at the biannual
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meetings. All faculty members of the N.C. State partnership

schools received copies as well.

Another vehicle for communication, the partnership's Web site

(www2.ncsu.eduincsu/cep/partners), was functional in

1998-99. However, it did not serve the partnership as well as it

might have.

Goal 5: To provide opportunities for school and universiOi

collaborators to conduct school-based research that informs
decision making and classroom practice

In his evaluation the external evaluator noted "limited evidence

of school-based collaborative research." The most significant

research, entitled Science Teacher Education and Mentoring, or

STEAM, was conducted at Apex High School under the direction

of a university faculty member. In February 1998, eight Apex

High teachers volunteered to be members of a project team

along with a professional facilitator, a research consultant, an

N.C. State science education faculty member, and two seniors in

science education. The goals of the research project were to

develop and implement an on-site methods class for the physi-

cal sciences, to identify and develop a cadre of teachers to men-

tor teaching interns, to provide instructional support for entry-

year and other nontenured science teachers, and to develop a

collaborative community for the continuing development of

teachers across all levels of professional experience. A series

of meetings ensued that focused on the purpose of an

undergraduate-level science teacher education program; the
role of inservice teachers in an undergraduate science teacher

education program; the roles of cooperating teachers, teaching

interns, and university supervisors in the development of

prospective teachers; and finally, the uses of methods courses

and the coordination required between university and school

faculty to develop and implement classroom-based methods

courses. The research consultant gathered data from the high

school students, the university teaching interns, and the cooper-

ating teachers using surveys, interviews, and live and videotaped

observation of the classroom-based methods course. Results

showed that the high school students and the cooperating

teachers felt the greatest benefit. The teaching interns indicated

that balancing the preparation for the actual science class and

the demands of the methods course was difficult. This research

resulted in two papers that were presented at state and national

conferences: Examining a Novice Teacher's Professional

Development in the Context of a School-UniversiO)

Partnership and Our Class: Developing a School/Universio)

Partnership in a High School Classroom. The findings were so

positive that the partnership has continued to implement the

methods course at Apex High.

Goal 6: To provide the resources essential for creating a cul-

ture of success based on high expectations

Among the goals of the partnership, this one is quite broad.

However, the partners value a commitment to students, to one

another, and to excellence that leads to growth, development,

and scholarship in a learning atmosphere that respects diversity,

demands integrity, and ensures equity. Consequently the



partnership has high expectations. Perhaps the most significant

accomplishment in the second year was the Im Pack Conference

held at Cary High School. The goal of the conference was to

make the partnership more visible and to encourage more dia-

logue among the students and the faculties of both the universi-

ty and the school. After two school days of guest speakers drawn

from the university faculty, the conference culminated on a

teacher workday. About 1,200 high school students voluntarily

returned to school that day to attend concurrent sessions of their

choice. Most of the guest speakers and session speakers were

professors from N.C. State colleges other than the College of

Education and Psychology. This represented increased involve-

ment of the arts and sciences. Students were drawn to an array

of topics that ranged from dream interpretation to fiction writ-

ing to ecology and the environment. Such an exchange engen-

dered a positive perception of school partnerships and of the

teaching profession in general.

Although the partnership's state funding and its contributions

from Franklin, Johnston, and Wake Counties are earmarked for

many purposes, they make opportunities such as this possible.

Goal 7: To disseminate information concerning the successes

of the partnership in order to foster a positive perception of

the teaching profession

As mentioned earlier, the Model Clinical Teaching Program's

newsletter, Connections, reported on the partnership's develop-

ment and achievements. In addition, the Raleigh News &

Observer and Cat)) News were generous in their coverage. The

Raleigh News & Observer reported on the early partnership

between N.C. State and Cary High School and featured the cur-

rent partnership as a multisystem collaboration. Cary News

covered the ImPack Conference at Cary High School (described

earlier) and also gave the history of the relationship between

N.C. State and Cary High School.

Presentations at state and national conferences by university

and school faculty, already mentioned, have bolstered the image

of partnerships and the teaching profession. They also have

enabled partnership personnel to share experiences and ideas.

Perhaps the most significant event that increased the credibility

of partnerships was "Partnerships for Excellence in Education,"

the April 1999 conference, also mentioned earlier.

Approximately 250 educators from across the state, many of

whom belonged to various North Carolina University-School

Teacher Education Partnerships, attended the two-day confer-

ence. That number is indicative of the need among educators to

share noteworthy accomplishments. Both school and university

members of partnerships recognized the importance of continu-

ing the dialogue and learning from one another's successes and

failures. The public perception of public schools and teacher

education programs improves when it becomes evident that

schools, universities, and students all benefit from strong

partnerships.

Lessons Learned

From their collective reflection and from the valuable feedback

that the external evaluator provided, partnership personnel

learned valuable lessons that will guide the partnership as it

grows and strives to fulfill its mission and goals. For one, part-

nership personnel learned that more preservice activity needs to

occur in Franklin and Johnston Counties. Lack of transportation

for university students and the increased demands on university

faculty's time hampered efforts in 1998-99 to place more pre-

service teachers in these two districts.

Another lesson, which can be easily resolved, is the need for

more documentation of developing trends. This need not be the

result of formal research but might come from informal obser-

vations.

As noted by the external evaluator, the partnership's goals are

ambitious, given the available resources. The lesson learned

here is that the partnership can function in a meaningful way

with a modest budget but it needs more resources to implement

more comprehensive plans.

Partnership personnel also learned that they must plan more

comprehensive programs of professional development. Although

each school has its unique needs, professional development

encompasses growth that transcends the boundaries of individ-

ual school buildings. For example, staff development that cen-

ters on instructional technology, effective proposal writing, mul-

tiple teaching strategies, and diverse student populations would

benefit all partnership schools.

Furthermore, the partnership must encourage formal, school-

based research. Action-research projects driven by the needs of

students and faculty in the partnership schools can provide

valuable data. For example, in fall 1999 at Martin Middle

School, a graduate student began studying students' conceptual

understanding of multiplication of whole numbers.

Finally, the partnership acknowledged the need for a plan

whereby university faculty's service to the schools would count

toward promotion and tenure. A reconceptualization of the defi-

nition of service, from service to the university to service to the

schools, needs to be considered. Whether the school service

comes in the form of teaching a class for a quarter, substituting

for a teacher or an administrator on medical leave, or coaching

initially licensed teachers and their mentors, it goes largely

unrecognized and unrewarded.

Future Directions
The end of the second year and the beginning of the third year

have been exciting times for the partnership. It has seen the

newly identified schools embrace the philosophy of university-

school partnerships and imagine possibilities previously thought

to be impossible.
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Because of a modest carry-over budget, the partnership is mak-

ing minigrants available to individual schools to fund projects

in keeping with the partnership goals. In addition, several part-

nership schools have taken the initiative to find more funding

and have requested inservice workshops on proposal writing.

Another direction that the partnership is taking is to encourage

faculty in the new and veteran schools to continue to be active

in state and national conferences. Plans are under way for

school faculty members to attend the University of South

Carolina National Professional Development Schools

Conference in March 2000, as both delegates and presenters.

Such conferences enable teachers to showcase the valuable part-

nership work for which they are largely responsible.

The partnership is making efforts to communicate and collabo-

rate with other partnerships, especially that of North Carolina

Central University. The Model Clinical Teaching Program is the

logical liaison between N.C. State and North Carolina Central.

Another exciting development for the partnership is the opening

of the Centennial Middle School in fall 2000. In all likelihood

that school will become another key component of the partner-

ship and will afford N.C. State students a unique venue for pre-

service activities.

Finally, the partnership is aware that the issue of accountability

touches all participants. A move toward assessing the impact of

preservice teaching on student learning or achievement is

imminent. The partnership has not begun to develop strategies

for such assessment, but its collective consciousness has been

raised. The ultimate goal is to serve the needs of the students of

North Carolina Public Schools.

Profile of USTEP Based at North Carolina State University

SCHOOLS

Number of school districts
involved in partnership 3

Number anil types of schools
involved in partnership:

Middle

Secondary

3

6

Student enrollment in schools
involved in partnership 8,013

Number of teachers in partnership
schools involved in partnership activities 229

Number of nationally certified

cooperating/clinical teachers
in partnership schools 14

UNIVERSITIES

Number of education faculty (overall):

Full-time

Part-time

42

40

Number of education faculty
involved in partnership 8

Number of arts and science faculty
involved in partnership INP

Number and level of graduates

who completed teacher education
program in 1998-99:

Elementary

Middle

Secondary

Other

% Minority

4

28

89

71

INP

INP = Information not provided
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The University of North Carolina at A
in partnership with Asheville City, Buncombe County, an

Co

Highlights of 1998-99
A new program called Asheville-to-Asheville Mentoring

expanded the experience of preservice teachers and helped

high school students prepare for college.

A Teacher Cadet Program was established in an inner-city

high school to recruit a diversity of students into the teaching

profession.

A team of education and arts and science faculty and public

school teachers in various subject areas took the content-area

examinations of Praxis II (part of the Educational Testing

Service test that replaced the National Teacher Examination)

and analyzed the examinations to understand better what is

required of prospective teachers.

Retreats for review and revision of teacher preparation curric-

ula began involving education, arts and science, and clinical

(cooperating) teachers.

More faculty and clinical teachers participated in team-

teaching.

Field experiences for preservice teachers were extended

and diversifiedfor example, by introducing a yearlong

internship.

Initially licensed teachers received support through work-

shops, socials, and seminars; and university faculty and clini-

cal teachers took on expanded roles in mentoring beginning

teachers and teachers new to the district.

The partnership collected data regarding attitudes toward and

needs for professional development from teachers and admin-

istrators in all the partnership schools and from education

faculty at the university.

All cooperating teachers received training in clinical supervi-

sion and mentoring.

Grants were awarded for action research by UNCA faculty and

clinical teachers.

Overview

The University-School Teacher Education Partnership at

Asheville is a collaborative effort among The University of North

Carolina at Asheville (UNCA) and three surrounding school dis-

trictsAsheville City, Buncombe County, and Henderson

County. Formalized in 1998, the partnership grew from the uni-

versity's long-term commitment to serve regional schools and

from the Model Clinical Teaching Program based at UNCA since

1988. The partnership has been endorsed by the chancellor, the

vice-chancellor of academic affairs, UNCA faculty, preservice

teachers, area superintendents, administrators, and teachers.

Implementation is based on the active collaboration of a steer-

ing committee, an executive committee, and several large

committees representing all partner institutions and community

leaders.

During 1997-98 the partnership held retreats to explore ideas,

plan activities, and develop time lines. Members of the steering

committee visited other such partnerships in North Carolina

and Virginia. Subcommittees met and developed a two-year

work plan for initial preparation, induction, and professional

development. University students trained through the partner-

ship as tutors worked with a diversity of at-risk students in area

schools. Workshops for initially licensed teachers were planned,

and three master teachers trained as clinical teachers through

the partnership were selected by education faculty members to

teach methods courses in UNCA's Department of Education in

1998-99.

Second-Year Goals

In keeping with the conviction of the UNCA Department of

Education that every child in the public school has a right to

teachers who are knowledgeable, skillful, and caring, the part-

nership's core areas of focus for the second year were as follows:

Sharing responsibility among the partners for initial prepara-

tion, induction, and professional development of teachers

Attracting and preparing a diversity of candidates for the

teaching profession

Improving the preparation of teachers to be effective with a

diversity of students

Expanding and strengthening induction and career develop-

ment opportunities for teachers

The specific goals focused on the development of a formal part-

nership:

To develop a shared commitment to improving the initial

preparation of teachers and the quality of teaching in the

schools

To ensure the continuance of high-quality undergraduate

preservice education by restructuring licensure programs and

aligning them with state and national standards

To attract, recruit, and retain a diversity of high-quality can-

didates for teacher education based on academic background

and ability to work with children

To develop a support network for initially licensed teachers

that focuses on professional growth

To establish a telecommunication system to support all ini-

tially licensed teachers in area schools

To expand the partnership's knowledge base to include

definitions of key terms, data on model staff development
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programs, research on staff development, and research on

using technology to enhance teaching and learning

To survey partnership districts and UNCA faculty regarding

their professional development needs and to assess the capa-

city of participants to meet those needs

To establish a formal professional development plan for all

teachers who supervise student teachers

To identify resources that will enable teachers, professors, pre-

service teachers, and students to (1) attend national confer-

ences and (2) engage in collaborative research

Key Components

The key components of the partnership are (I) an executive

committee (the chair of the Education Department, the codirec-

tors of the partnership, and the partnership assistant), which

meets weekly; (2) a steering committee consisting of 28 mem-

bers (education, arts and science, and clinical faculty from the

university, the vice-chancellor of academic affairs, preservice

teachers, business leaders, policy makers, community members,

and K-12 partners), which meets monthly; and (3) three sub-

committees, which meet monthly, (a) one addressing initial

preparation, consisting of 15 members (school administrators,

clinical teachers, initially licensed teachers, student teachers,

central office personnel from the partnership districts, and edu-

cation and arts and science faculty from the university); (b) one

addressing induction of beginning teachers, consisting of 13

members (initially licensed teachers, teachers certified by the

National Board for Professional Teaching Standards, central

office personnel, a beginning teacher specialist from the

Buncombe County Schools, the Buncombe County Teacher of

the Year, education and arts and science faculty, and a North

Carolina Association of Educators representative; and (c) one

addressing continuing professional development, consisting of

17 members (school administrators, clinical teachers, teachers,

central office personnel, education and arts and science faculty,

community members, and policy makers).

Implementation Strategies
Partnership activities in 1998-99 focused on exploring the part-

nership concept, developing new relationships involving shared

responsibilities, improving communication among all mem-

bers, and implementing activities to improve the initial prepara-

tion of preservice teachers, the induction of new teachers into

the schools, and the continuing professional development of

UNCA faculty and public school teachers. The frequency of

requests to education and arts and science faculty from initially

licensed teachers, career teachers, and administrators, for assis-

tance, classroom visits, consultation, tutoring, and the like,

increased considerably because of better communication among

partnership members. University collaboration with the partner-

ship schools also accelerated, with appeals for assistance in

teaching or co-teaching methods classes, presenting workshops

on campus for education and arts and science faculty, etc.

Specific organizational actions taken were as follows:

Each subcommittee met monthly to plan and develop strate-

gies (sponsoring workshops, conducting surveys, aligning

curricula, etc.) to fulfill the goals and objectives identified in

the partnership plan.

Individual members and subcommittees carried out plans

according to the established timeline.

Executive committee members met weekly to review progress

toward fulfillment of the proposed goals and objectives, to dis-

cuss budgetary matters, and to plan future steering commit-

tee meetings.

Steering committee members met monthly to receive reports

of progress from each subcommittee chair, to discuss and

plan future activities, and to review and revise the original

goals and objectives.

Outcomes

In 1998-99, the first year of funding, the partnership realized

the following outcomes:

Goal I: To develop a shared commitment to improving the

initial preparation of teachers and the quality of teaching in
the schools

Members of the steering committee met off campus for a two-

day summer retreat to develop a theoretical framework for the

partnership, including a mission statement that defines goals

and objectives to be addressed over the next year. The informal,

neutral setting of the retreat provided the environment needed

to build relationships and trust among all participants.

After the retreat, the executive committee made follow-up visits

to superintendents and administrators to discuss common con-

cerns, such as the effect of a new yearlong internship for student

teachers, put into place during the 1998-99 school year, on

end-of-course tests and teacher accountability. The partners

agreed that, in the first semester of the yearlong internship,

preservice teachers would spend some time tutoring and co-

teaching with the classroom teacher. They further agreed that to

diversify field experiences, students would observe, tutor, and

teach at several grade levels, with different cooperating teachers,

and with different populations of students.

In reflecting on the success of the partnership in changing how

teachers are prepared, one teacher commented, "It will take a

while to mesh the two cultures [schools and university], but

now we have a new relationship and ways to work together."

Teachers and administrators both agreed that the partnership's

agenda had been created by the school and university partners,

rather than being predetermined by the university; and that

there had been substantial change in working relationships

among schools and UNCA faculty.

Goal 2: To ensure the continuance of high-qualiO) under-

graduate preservice education by restructuring licensure

programs and aligning them with state and national
standards
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Teams representing the education, arts and science

(seven members representing the mathematics, social studies,

literature, art, science, and foreign language departments), and

clinical faculty (eight public school teachers from the academic

areas just identified) met in a spring 1999 retreat to review the

current curriculum and discuss potential revisions. Members of

these teams also took the content-area examinations of Praxis

II (part of the new test for teachers developed by the Educational

Testing Service to replace the National Teacher Examination)

in their areas of academic expertise and analyzed the examina-

tions to understand better what is required of education stu-

dents. Education faculty presented the professional standards set

forth by the National Council for Accreditation of Teacher

Education and those required for approval by the North

Carolina Department of Public Instruction (both achieved by

the UNCA Department of Education), to the subcommittee on

initial preparation. This provoked discussion about improving

programs and aligning them better with recognized standards.

Workshops were held for students preparing for certification in

education, on such topics as managing the classroom, working

with the diverse needs of students in the classroom, and achiev-

ing passing scores on the Praxis II content-area examinations.

The Partners in Learning tutoring program involves training

preservice teachers to work with at-risk students in Asheville

Middle School for an entire school year. In 1997-98 this pro-

gram resulted in a substantial increase in the performance of

the 40 participating students and allowed the preservice teachers

to hone their teaching skills. During 1998-99 the program was

expanded to include three more middle schools and one ele-

mentary school. One teacher commented, "The real need of the

student may not have been the reading itself but, more likely,

self-esteem or attention, and that need was met when the tutor

worked with him." That teacher thanked the coordinator of the

tutoring program for allowing UNCA students to be a part of the

school's attempt to "meet this need in our student's lives."

Another teacher shared a similar view: "The students liked the

personal attention, and it motivated them to work harder and

achieve more."

Goal 3 To attract, recruit, and retain a diversity of high-

quali01 candidates for teacher education based on academic

background and abili0; to work with children

The partnership initiated several programs that demonstrate

shared action between UNCA and partnership schools to recruit

and retain teacher education candidates. The Teacher Cadet

Program, a course specifically designed for able high school

seniors who show interest in becoming teachers, was created by

Asheville High School teachers and UNCA education faculty.

Teachers and education faculty were trained through the suc-

cessful Teacher Cadet Program in South Carolina and received

materials to implement the program at Asheville High with a

companion course on the UNCA campus. Eight students were

involved in this course during spring 1999, attending classes at

Asheville High and UNCA and working in area schools.

In another new program, Asheville-to-Asheville Mentoring, 14

UNCA preservice teachers mentored 25 high school students who

had come through the aforementioned Partners in Learning

tutoring program and who planned to attend higher education

institutions. The high school students worked with their men-

tors on creating portfolios of their high school achievements,

and they learned to research universities and colleges on the

Internet, using facilities on the UNCA campus. Students also

were on campus frequently, attending sporting events, using the

library, and becoming familiar and comfortable in the universi-

ty setting. One teacher in the high school wrote, "Jennifer [a

UNCA preservice teacher] organized and conducted much of the

Asheville-to-Asheville Mentoring program. The student whom

she mentored plans to attend UNCA as a direct result of

Jennifer's concern, effort, and time. I'd like to clone Jennifer!"

Another Asheville High teacher related that the mentors had a

"strong desire to make a difference." A final teacher comment:

leromy [a high school student] has become much less with-

drawn. Jason [jeromy's tutor] has an unusually clear under-

standing of the learning process and knows how to cut straight

through to where the child is and build from there."

Some of these students qualified in middle school to apply for

the Legislative College Opportunity Grant Program. This pro-

gram, which provides a scholarship to UNCA covering tuition,

fees, and books, requires that an applying middle-grades student

(1) be the first in his or her family who will attend college,

(2) show financial need, and (3) agree to enroll in high school

courses that meet minimum requirements of the UNC Board

of Governors. Through the partnership, applicants are sup-

ported throughout the process of applying and being admitted

to UNCA.

Partners in Learning (see Goal 2) involved 55 students and gave

about 25 preservice teachers the opportunity to learn through

hands-on experience with the kinds of students they will be

teaching. These tutors were selected through an application

process, and they attended extensive training sessions before

beginning to work with students in the middle school. It is

hoped that many of these students will elect teaching as a pro-

fession because of their continuing contact with university stu-

dents who are studying to become teachers.

Other recruitment efforts resulted in the creation of brochures

for each licensure program and a Web site providing informa-

tion about the Department of Education (http://www.unca.edu/

education).

Goal 4: To develop a support network for initially licensed

teachers that focuses on professional growth

To expand mentoring from initial preparation to induction,

current university faculty and clinical teachers nominated 13

more teachers to become clinical teachers, bringing the total to

22. Six clinical teachers also served on the partnership's induc-

tion subcommittee, two as cochairs. A seminar was held each

semester during the 1998-99 school year, jointly to train coop-

erating teachers and university faculty as mentors.

A support team organized through the partnership provided ini-

tially licensed teachers with formal and informal guidance

through mentoring, workshops on preparing for performance-

based licensure, social activities, and ongoing communication
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(e.g., by E-mail). In addition, at the request of two partnership

school districts, two all-day Saturday orientation workshops

were provided by the induction subcommittee for first-year

teachers who had been hired after the first student day of school.

About 50 teachers (including some second- and third-year

teachers who opted to participate) attended the two workshops,

which were jointly funded by the partnership and the two school

districts. Sessions covered such topics as managing the class-

room, working with parents, managing stress, using the

Internet in the classroom, and building classroom Web pages.

Members of the induction subcommittee worked with appropri-

ate personnel in the three partnership school districts to train

mentors/clinical teachers and to pair them with initially

licensed teachers.

Goal 5: To establd a telecommunication system to support

all initially licensed teachers in area schools

A member of the induction subcommittee established a bulletin

board on the Internet to disseminate information to initially

licensed teachers, mentors, clinical teachers, university faculty,

and others. This approach proved to be ineffective, however,

because most initially licensed teachers did not have access to

the Internet or time to take advantage of the service. Further,

most new teachers were not able to use what they had learned in

the technology workshops presented by the induction subcom-

miftee members because adequate technology for E-mail con-

nection was not available in their schools. The subcommittee is

searching for ways to improve teachers' access to this valuable

teaching tool. A database of first-, second-, and third-year teach-

ers was established with the assistance of the partnership school

districts. About 60 initially licensed teachers participated in vari-

ous workshops provided by clinical teachers and the induction

subcommittee. They continue to consult with both education

and arts and science faculty (through either written invitations

or informal phone and E-mail requests) on best practices.

Goal 6: To expand the partnership's knowledge base to

include definitions of key terms, data on model staff devel-

opment programs, research on staff development, and
research on using technology to enhance teaching and

learning

A professional development survey conducted in March 1999

identified areas of interest for professional development. In con-

junction with the survey, the subcommittee reviewed best prac-

tices in professional development as described in current litera-

ture. A school district member of the partnership provided an

overview of the National Humanities Center's Professional

Development Initiative (funded by the Kenan Foundation),

which funds projects to draw faculty in the arts, humanities,

and social sciences into closer relationships with colleagues in

the university and public school settings. One of the partnership

schools, North Buncombe Middle, became involved in this pro-

ject along with a UNCA Literature Department faculty member,

to pursue similar academic interests and concentrate on new

ways to engage students in literature studies.
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Goal 7: To survey partnership districts and UNCA faculty

regarding their professional development needs and to assess

the capacity of participants to meet those needs

The professional development survey, developed collaboratively

by all members of the professional development subcommittee,

was distributed by mail to teachers in 67 area schools. Letters

were sent to principals, and contact was made by phone with

each school before the surveys were mailed. Near the proposed

return date, phone reminders were made. The outcome was a 72

percent return rate. The responses were categorized by grade

level and academic area. The survey also included an inventory

of technology capacity by school district. Some areas of need

and possible solutions were identified, as follows:

Need

Assistance with integrating

technology into
the curriculum

Lack of sufficient funds

in the public school for

teachers to participate in,
make presentations at,

or even attend conferences

in their academic
areas for essential

professional growth

Solution

Technology workshops on the

teacher-teaching-teachers
model, sponsored by

UNCA and the public schools

Funds from the partnership
and the public schools to

partially offset conference

expenses

Results were shared with local school districts and the entire

partnership membership.

Goal 8: To establish a formal professional development plan

for all teachers who supervise student teachers

Training in clinical supervision, along with a $200 stipend,

library privileges, and membership in a state-of-the-art fitness

center at UNCA, was provided to 40 cooperating teachers attend-

ing a training session. Plans for development of an extensive

databank on the research interests of cooperating teachers, stu-

dent teachers, and university supervisors were discussed at the

training session but have not yet been formally established.

Goal 9: To identift resources that will enable teachers, pro-

fessors, preservice teachers, and students to (1) attend

national professional conferences and (2) engage in collab-
orative research

The professional development subcommittee researched and

listed national and state conferences that paralleled teachers'

requests tabulated in the survey results, and tentative registra-

tion fees (excluding lodging and travel). Plans were made to

budget future funds to offset the cost of attendance.

A process by which university faculty, clinical teachers, and pre-

service teachers may apply for grants for action research was

created. It resulted in the awarding of funds to a clinical teacher

and an education faculty member to co-teach a fourth-grade

class and a university methods class in an effort to improve the

reading skills of elementary school students. This action-

research collaboration was planned during summer 1999 and is



being implemented in the 1999-2000 school year. It includes

the clinical teacher, the university methods faculty member, two

student teachers, and the methods students, who will be placed

in the school where the clinical teacher and UNCA faculty mem-

ber are co-teaching.

Lessons Learned

Partners have learned several lessons:

Clearly stated goals and objectives are necessary to keep

efforts focused and gauge progress.

Extraordinary effort and commitment of time by faculty,

teachers, and administrators are required to make funda-

mental changes in preparing.teachers. It was difficult to plan

meetings, seminars, and retreats around the schedules of edu-

cators with many other commitments. Holding more meet-

ings away from a busy campus with few available parking

spaces will help. So will frequently moving the meeting places

to various school districts to accommodate all partnership

participants better.

Continuous communication across all levels of the partner-

ship is essential, but success depends on continued expansion

of the network of teachers and faculty. Too few people in the

schools and at the university seem to be doing most of the

work, and many administrators and teachers are unaware of

the benefits of participating in a university-school partner-

ship. Better communication is needed to inform public school

personnel and UNCA arts and science faculty about partner-

ship activities and new roles and responsibilities, and to

enable true collaboration and greater participation.

Increased funding would free additional university and public

school faculty to engage more actively in partnership activi-

ties. Release time is necessary for substantive involvement.

Future Directions
The partnership, although just getting under way in 1998-99,

made important strides in changing roles and program struc-

tures at UNCA and in the public schools. Its vision for the future

includes these endeavors:

Redirecting campus resources to support the partnership, thus

allowing for broader involvement of arts and science faculty

in partnership planning and activities

Generating additional school-based research through collab-

oration among all partners to examine and modify curricu-

lum for improvement of instruction in both the public

schools and teacher education programs

Providing greater quality in preservice students' field experi-

ences by extending their time in the schools and ensuring

that they receive competent and caring mentoring from

trained clinical teachers

Researching the connection between theory and practice,

and, more specifically, the linkage between teacher behavior

and student performance

Profile of USTEP Based at
The University of North Carolina at Asheville

SCHOOLS

Number of school districts

involved in partnership 3

Number and types of schools

involved in partnership:

Elementary

Middle

Secondary

40

13

12

Student enrollment in schools
involved in partnership 39,380

Number of teachers in partneiship schools

involved in partnership activities 500

Number of nationally certified

cooperating/clinical teachers
in partnership schools 43

UNIVERSITIES

Number of education faculty (overall)

Number of education faculty
involved in partnership

Number of arts and science faculty

involved in partnership

11

11

15

Number and level of graduates who
completed teacher education
program in 1998-99

Elementary licensure

Middle School licensure

Secondary licensure

K-12 liceniure

6-9, 9-12 licensure

Total

18

2

26

2

2

50
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Highlights of 1998-99
More than 205 preservice teachers and education graduate

students received training in the four partnership districts.

The partnership conducted three teacher-support groups

for first-year elementary school teachers in the partnership

districts.

The clinical focus of the university's teacher education pro-

gram increased by engaging more faculty and students in

field-based instruction.

The America Reads tutoring program continued in at least

one school in each of the four partnership districts. More than

125 children who were experiencing reading difficulties par-

ticipated in the program, along with more than 30 university

work-study students.

A partnership-wide project on high school literacy was initiat-

ed. Professional educators from the partnership districts along

with faculty from both Duke University and The University of

40 North Carolina at Chapel Hill worked together in planning a

number of strategies related to improving high school literacy

in the partnership districts.

The partnership became involved in a self-study at one site, as

part of a pilot-test of the proposed standards of the National

Council for Accreditation of Teacher Education for profes-

sional development schools.

As the result of a review, the policy board for the partnership's

professional development schools modified its mode of opera-

tion and its governance structure. Each year the policy board

will hold a miniconference at which site-specific as well as

partnership-wide efforts will be shared with educators

throughout the four districts. The policy board modified its

governance structure, specifically creating a finance and gov-

ernance committee that will serve in lieu of the policy board

between the latter's meetings. New charges were given to each

of the standing committees.

versity of North Carolina at Chapel Hill
p with Chapel HillCarrboro City, Chatham County, Durham Public,

County Schools

Overview

This was the second year of operation for the University-School

Teacher Education Partnership based at Chapel Hill. It evolved

from the Research Triangle Professional Development School

Partnership (RTPDSP), which is a six-year contractual collabo-

ration between UNCCH and four school districts: Chapel

HillCarrboro City Schools, Chatham County Schools, Durham

Public Schools, and Orange County Schools. The partnership

operates both site-specific and partnership-wide projects. The

site-specific projects function largely to provide professional

development activities for preservice and inservice educators. In

1997-98 the formal sites were one multischool site (the At-

Risk/Dropout Prevention Program, part of the Chatham County

Schools), two elementary schools (Forest View and Grady A.

Brown), one middle school (McDougle), and one high school

(Orange). In 1997-98 the three partnership-wide projects

included preservice education of teachers, administrators, and

counselors; the AmericaReads tutoring program for children in

grades K-3; and support groups for new teachers.

In 1998-99 the partnership continued and elaborated on the

site-specific and partnership-wide projects. Among new develop-

ments for this year were (1) addition of a High School Literacy

Project to the partnership-wide projects; (2) completion of a

self-study by the Chatham County At-Risk/Dropout Prevention

Program'; (3) completion of three partnership-supported student

research projects and one partnership-supported faculty

research project on professional development; (4) acceptance of

10 articles for publication in refereed professional journals; and

(5) completion of four doctoral dissertations on various aspects

of the partnership program.

Second-Year Goals

The goals of the partnership in its second year were as follows:

To complete an initial draft of a master's degree program for

experienced teachers

To update the directory of community resources at the

Chatham County professional development school (PDS)

To implement a Central Office Administrators' Forum at the

Chatham County PDS

To develop and implement a Student Support Project at the

Forest View PDS

To expand the kindergarten literacy program at the Grady A.

Brown PDS

To continue the Collaborative Inquiry Partnerships (CIPs

study groups) at the McDougle PDS and to evaluate their

impact

To implement a unit on Russian literature in the world litera-

ture course at the Orange PDS

To develop and implement a writing club for students at the

Orange PDS

Key Components

The key components of this partnership are the site-specific and

partnership-wide projects.
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Site-Specific Projects
In the Chatham County At-Risk/Dropout Prevention Program,

the components included (1) Intercede-to-Succeed (ITS), a case

management initiative that targeted first and second graders of

low literacy; and (2) the Principals' and Central Office

Administrators' Forums, which were concerned with data-based

decision making related to programs for at-risk students.

At Forest View Elementary School, there were four initiatives:

(1) teacher study groups, which conducted research and applied

knowledge about best practices to topics of interest, including

literacy, student support, mentoring, and preservice education;

(2) the Centers of Exploration, a collaborative effort of specialist

teachers (art, mathematics, music, etc.), who implemented an

interdisciplinary, inquiry-based approach to learning about

China; (3) the Student Support Project, which involved work on

a conflict resolution curriculum, a buddy program, fifth-grade

clubs, and a student patrol to welcome visitors to the school; and

(4) the School Governance Committee, which focused on site-

based decision making.

The initiatives at Grady A. Brown Elementary School focused on

literacy. They included (1) the Kindergarten Screening Project,

which assessed the literacy skills and needs of students entering

kindergarten; (2) the Support Teachers Project, which trained

parents, undergraduates, and graduate students to provide

literacy-related tutoring to K-3 students; (3) the family involve-

ment endeavor, which provided parents with materials and train-

ing to enhance their children's literacy skills; and (4) on-site

courses for the continuing development of preservice teachers.

At McDougle Middle School, much of the partnership effort

focused on the CIPs and preparation of preservice educators.

Twelve CIPs conducted inquiry on professional development

topics of interest: progression (students remaining with the same

instructional team throughout their middle-school years),

resiliency (the capacity to develop social, academic, and voca-

tional competence despite exposure to stress), gender in educa-

tion, the World Wide Web, middle-grades literature, physical

activities for advisory group, inquiry-based instruction, promo-

tion of fitness and healthy competition, certification by the

National Board for Professional Teaching Standards, differentia-

tion (the matching of instruction to the needs of various stu-

dents), new teachers, and diverse student populations.

At Orange High School, a teacher induction program, teaching of

English as a second language, teaching of creative writing, a

biology curriculum on the Internet, and Slavic languages consti-

tuted the professional development efforts.

Partnership-Wide Projects
In addition to placement and training of preservice educators,

partnership-wide activities included (1) the America Reads

program, which trained and placed university work-study

students as tutors in four elementary schools; (2) the support

program for beginning teachers, which involved biweekly sup-

port groups providing teachers with opportunities for problem

solving and peer support; (3) the High School Literacy Project,

which addressed reading and literacy; and (4) the Chatham

County At-Risk/Dropout Prevention Program, which continued

pilot-testing the draft standards of the National Council for

Accreditation of Teacher Education (NCATE) for PDSs.

Ompiementation Strategies
The main strategy for implementing site-specific projects

was appointment of a public school coordinator, a university

coordinator, and a steering committee at each site. The two

coordinators and the steering committee are responsible for

directing the efforts at a site.

The strategies for implementing partnership-wide projects var-

ied project by project. For example, clinical experiences for pre-

service teachers were a collaborative effort among the assistant

director for PDSs, a designated staff person in each district, uni-

versity program faculty, and clinical instructors from each dis-

trict. This group has the responsibility for selecting clinical

placement sites, appointing cooperating teachers, selecting clin-

ical instructors to serve as members of the university's instruc-

tional team, and evaluating the effect of clinical experiences.

For the partnership as a whole, a policy board representing

stakeholders from public schools, the university, and the com-

munity is responsible for overall planning, implementation,

and evaluation. In 1998-99 the policy board modified its gover-

nance structure, creating a Finance and Governance Committee

to serve in its stead between meetings, and issuing new charges

to its other standing committees (Research and Evaluation, Site

Selection, and Curriculum).

Outcomes
Site-Specific Projects
Cbatbam County At-Risk/Dropout Prevention
Program

The Chatham County PDS involved the entire school district in

addressing the education of children at risk. The school district

defined at-risk students as those with reading and writing skills

below grade level. There were two major components to this

PDS: the Principals' Forum and the early intervention and pre-

vention programs. The outcomes of the Principals' Forum were

as follows:

Principals reviewed their practices on transitions from grade

to grade, looked at what the literature suggested, and imple-

mented new transition practices for at-risk students in an

effort to support them more effectively.

The forum provided principals with the opportunity to make

collective decisions on transition and summer school.

In the early intervention and prevention programs, both sup-

ported by the Principals' Forum, PDS "interns" (education stu-

dents doing field experiences) and "externs" (school psychology

students doing a practicum) provided direct services to 30 ITS

students. Five received social skills training, and benefits were

extended to all their classmates through follow-up training, and

practice, in the regular classroom setting. Interns and externs

learned techniques for teaching social skills, mediation, anger

management, coping, and problem solving. Further, they
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worked with ITS staff, Chatham County Schools, and communi-

ty agencies in preparing a second edition of the Chatham

CounO) Schools and CommuniO, Resource Directmy and dis-

tributing it to Chatham County School administrators, resource

staff, and the central office, and to every community agency

listed, thus benefiting all students in the district. Thirty-three

district-wide programs and services were listed in the directory,

together with approximately 50 programs sponsored at individ-

ual schools. In addition, 25 programs and services from the sur-

rounding community were included.

A preventive effort undertaken at the district level was projec-

tions of staffing needs relative to the number of at-risk students.

Detailed projections were prepared for each principal at the

seven ITS schools. A summary identifying at-risk students, and

services available, also was prepared. Through this process, for

the first time in Chatham County, all first and second graders at

high or moderate risk were systematically identified.

Forest View Elementary School

At Forest View Elementary School, the partnership's goals and

activities were evaluated. As noted earlier, the school undertook

four projects: teacher study groups, Centers of Exploration, stu-

dent support, and governance. The projects interfaced closely

with the goals and objectives of the partnership. However, the

products of these projects likely would have been much more

worthwhile if more university faculty had been involved and

adequate time had been built in to the school calendar for fac-

ulty and staff to plan, develop materials, and implement the

various aspects of the projects.

A more detailed example of the types of projects conducted at

Forest View during 1998-99 is the preservice teacher education

effort. In this project a study group of student teachers from

UNCCH and their cooperating teachers explored issues related

to best teaching practices for beginning teachers and best ways

to provide clinical instruction and support for student teachers.

This study group produced a detailed report and an evaluation

of its activities for the year. Ten school faculty and staff mem-

bers participated in this study group, along with one university

faculty member. The group gave itself a rating of 9 (on a 10-

point scale) on the extent to which it accomplished its goals and

objectives for the year, and a rating of 9.5 on the usefulness or

the significance of the outcomes it produced this year.

Highlighted in the group's comments were the professional

growth of the participating teachers and the quality of the con-

tribution by the participating university faculty member. The

group viewed members' sharing of ideas and practices as espe-

cially important. As a consequence of working together, the

group reported, its members established a strong collegial rela-

tionship. These points were echoed by the seven teachers who

evaluated this study group in the general evaluation of all the

projects at Forest View PDS this year.

Grady A. Brown Elementary School

At the Grady A. Brown PDS, 107 kindergarten students were

screened during the 1998-99 year. Kindergarten teachers

reported that, because of the screening, children identified as at

risk were evenly distributed across the classrooms. Incoming

kindergartners and their families received improved take-home

packets about literacy. Both parents and teachers expressed

high satisfaction with the comprehensive, child-focused, and

family-friendly information contained in the packets. Both

groups described the packets as an effective means to introduce

families to the school and to promote positive school-home

communication.

McDougle Middle School

The McDougle PDS concentrated on three goals: professional

development, renewal of the curriculum, and school-based

research. This year 12 groups of faculty and staff from

McDougle Middle School and UNCCH worked together in CIPs

studying questions related to the preceding goals. Also, an inter-

nal evaluation of the PDS was conducted to provide comprehen-

sive information about the effectiveness of the CIP projects and

about their outcomes.

Following are some conclusions about the impact of the CIPs:

Overall, the CIP approach has merit. Although there was vari-

ability in the quality of work of the 12 CIPs, this approach to

staff development and school-based research produced the

desired result of improving the curriculum and teaching

pract.ices.

The advantages of the CIP approach were teachers choosing

professional development projects, in-depth pursuit of profes-

sional development topics, an active hands-on approach to

topics as contrasted with a sit-and-listen approach, and use of

colleagues as resources. Faculty and staff at the McDougle

PDS overwhelmingly preferred the CIP approach to staff

development over the traditional approach.

The features that were key to the successful operation of the

program were active support from the principal, and man-

agement of the program by a site coordinator with close ties

to the UNCCH faculty, staff, and graduate students who par-

ticipated in the program.

The major flaws in the CIP approach were lack of time to do

the needed work and lack of enough UNCCH faculty and

staff to work with all the CIPs.

Orange High School

At Orange High School, the Slavic Language Department of

UNCCH worked with the high school faculty in planning and

teaching a Russian literature unit to 150 tenth-grade students.

Three advanced graduate students under the direction of a pro-

fessor from the Slavic Language Department served as the

instructors.

Partnership-Wide Projects
Placement and Training of Preservice Educators

Placement and training of preservice educators were the main

components of partnership-wide PDS activities. (See Table 1

for the number of preservice teachers, administrators, and

others involved as student teachers or interns in the partnership

districts, and for the number of Courses offered at various

school sites.)
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Table 1

Participation in Clinical Experiences, and
Teaching of Courses at School Sites, 1998-99

Number of Students

95

86

12

3

9

4

Pre-student-teaching

Student teaching

School counseling internships

School psychology internships

School social work intemships

Educational leadership intemships

Number of Courses

Education courses taught at school sites 18

America Reads Program

Now in its third year at UNCCH, the America Reads program

trains and places university work-study students as tutors for

children in grades K-3. The tutoring, which is one-on-one and

consists of two 40-minute sessions per week, supplements class-

room reading instruction. UNCCH Literacy Studies faculty and

the project coordinator provide tutor training throughout the

school year. Six coach-mentors, all UNCCH graduate students,

supervise the tutors at the tutoring sites.

In 1998-99, thirty-seven tutors worked in four schools, one in

each district: Carrboro Elementary in the Chapel HillCarrboro

City Schools; Central Elementary in the Orange County Schools;

North Chatham Elementary in the Chatham County Schools;

and Parkwood Elementary in the Durham Public Schools. The

initiative assisted approximately 125 children with about 5,000

hours of individual tutoring. America Reads had 37 tutors, all

qualified for federal work-study grants.

Support Groups for First-Year Teachers

The first year of teaching can be especially difficult. To help

beginning teachers during this tumultuous time, the partner-

ship provided assistance through new-teacher consultation

groups. Since 1996, fifteen groups, totaling 76 beginning ele-

mentary school teachers (27 in 1998-99), have participated in

the biweekly meetings. The meetings are designed to provide

teachers with opportunities to address current and future prob-

lems and obtain peer support. Two graduate students, one in

school psychology and the other with elementary school teach-

ing experience, facilitate each group.

In the 1998-99 academic year, almost all the new teachers

reported that the groups were extremely helpful. A comment

from one expressed the feelings of many: "This group helped

new teachers find strategies to counteract the feelings of power-

lessness that run rampant when confronting the 'real' educa-

tional system for the first time." Work with the new-teacher

groups also prepared the graduate students to continue this kind

of interaction with beginning teachers in their future roles as

teacher educators and school psychologists.

High School Literacy Project

In 1998 the UNCCH School of Education, in conjunction with

partnership schools, began a project funded by the UNC General

Administration. The goal was to address high school reading

and literacy. During the 1998-99 school year, a team of

UNCCH and Duke University faculty, district administrators,

and teachers from four area high schools (Chapel Hill, Jordan,

Jordan Matthews, and Orange) set out to address school context

and teacher preparation in relation to reading and literacy.

Inquiry teams at each of the schools engaged in a yearlong

qualitative research process, from which some important find-

ings emerged:

Many teachers appear to lack understanding of reading and

writing problems (probably because they are not English

teachers by training).

Although students enjoy creative writing,-they do less of it in

high school than in middle school. There appears to be an

overemphasis on lecture in most classrooms.

Pilot-Test of MATE Draft Standards for PDSs

The Chatham County At-Risk/Dropout Prevention Program is

one of 20 sites selected nationally to field-test NCATE's draft

standards for PDSs. The site completed a self-study in prepara-

tion for a site visit from NCATE in March 2000. In addition,

three of the Chatham County participants and a university fac-

ulty member completed training to serve as site visitors for

NCATE at other PDSs.

Sharing and Dissemination

Partnership personnel had 10 articles accepted for publication

in refereed journals. They made 13 presentations at state and

national professional meetings. Also, four doctoral students

completed dissertations on aspects of the partnership program.

Lessons Learned

A number of the lessons learned in 1998-99 related to main-

taining successful collaboration in a maturing partnership. As

mentioned earlier, 1998-99 represented the second year of the

USTEP but the third year of site-specific and partnership-wide

operations under the RTPDSP. Thus the partnership had moved

beyond the formation and implementation stages and had

reached a stage of critically examining its operations and goals

and determining future directions.

By now a number of issues that affect successful long-term col-

laboration between a university and public school partners have

emerged and remain to be solved. Time is the single biggest bar-

rier to successful long-term collaboration. For public school fac-

ulty, it is not only a lack of time to participate in study and

research related to professional development but an inflexibility

of time in fixed teaching schedules. University faculty members

have greater flexibility, but demands on their time are no less

intense.

On the time issue, both public school personnel and university

faculty view participation in a university-school collaboration as

an additional duty in an already stressful job, rather than as an

integral part of their professional responsibilities. Successful

long-term collaboration between schools and universities will be

greatly facilitated by job descriptions that include partnership

activities, by tangible benefits for both school and university

P.."
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participants, and by other efforts that influence perceptions of

the benefits of collaboration.

Successful efforts to reform public schools and revitalize univer-

sity preparation programs for educators require a critical mass

of public school personnel and university faculty working

together. One or two university faculty working with a handful

of teachers tends to result in minimal change in both institu-

tions. Steps to ensure wide-scale commitment for an extended

period (three or more years) are required for major changes to

be possible in either institution. The evaluation of the Forest

View PDS indicated a lack of a critical mass of UNCCH faculty.

Only 3 faculty were involved in that project, whereas 12-15 fac-

ulty were involved at the McDougle PDS at any given time.

Changes are needed so that university faculty have assignments

in the PDSs for longer periods. In addition, resources such as

funds for release time are necessary to support the long-term

assignments.

Finally, in addition to needing a broad commitment from

teachers, successful collaboration requires support, commit-

ment, and involvement from principals and university faculty.

Such personnel can help make time and other neoassary school

resources available to the collaboration. They also can model,

sanction, and reinforce collaboration among their faculty.

In summary, the challenges involved in maintaining a

university-school partnership are somewhat different from and

more difficult than those involved in establishing one. As the

partnership matures, personnel must identify and overcome

these challenges if successful long-term collaboration is to

become a reality.

Future Directions
The 1999-2000 year is one of decisions for the RTPDSP.

Established by a six-year agreement implemented in January

1995, the RTPDSP will be reviewed in 2000 to determine

whether it will continue in its current form, be modified, or be

discontinued as of January 2001. If the decision is not to contin-

ue the agreement, UNCCH will have to develop a new partner-

ship during 2000.

In addition, 1999-2000 represents the fourth of five years of

PDS site operation. Thus the current sites also are scheduled for

continuation or discontinuation in 2001. If the partnership con-

tinues, the process of selecting new sites must begin in fall 2000.

As a result, the criteria and the procedures for selecting new

sites, and perhaps for allowing continuation of current sites,

must be established in spring 2000. When the original sites were

selected, priority was given to sites that were not poor in

resources, in order to increase the likelihood of successful col-

laboration. Now that the members of the partnership have had

experience with one another, it is likely that lower-achieving

schools will receive greater consideration in site selection.

A third decision that must be made is the relative emphasis to be

given to partnership-wide activities versus site-specific projects.

With finite financial and human resources, the partnership

must consider how best to distribute them to improve student

achievement and facilitate professional development.

A fourth decision relates to increasing resources for the partner-

ship. Additional resources are needed to engage more public

school and univeisity faculty in transforming both public

schools and teacher education. Again, time is a major factor.

Funds are needed to support reassignment of facultyfor

example, through buyouts of a portion of current assignments.

Profile of USTEP Based at
The University of North Carolina at Chapel Hill

SCHOOLS

Number of school districts
involved in partnership 4

Number and tmes of schools
involved in partnership:

Elementary

Middle

Secondary

Other

Student enrollment in schools
involved in partnership 3,690

Number of teachers in partnership
schools involved in partnership activities 140*

Number of nationally certified

cooperating/clinical teachers
in partnership schools 3*

UNIVERSITIES

Number of education faculty (overall):

Full-time 50

Number of education faculty

involved in partnership:

Full-time 21

Number of arts and science faculty
involved in partnership:

Full-time 4

Number and level of graduates who

completed teacher education
program in 1998-99:

Elementary

Middle

Secondary

Other

% Minority

29

17

7

14

INP

INP = Information not provided

*Total for two districts only.
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The University of North Carolina at C
in partnership with Cabarrus County and Charlotte-Meckle

Highlights of 1998-99
The number of preservice courses taught in the public schools

more than doubled, from 6 in 1997-98 to 14 in 1998-99.

Sixty-four student teachers (approximately 50% of all UNC

Charlotte student teachers) participated in the yearlong

internship, up from 40 the previous year.

University and public school faculty participated in 10

collaborative-research projects funded by minigrants.

University-school teamwork to support induction programs

for new teachers and professional development for career

teachers increased.

The partnership provided stipends to "clinical instructors"

(cooperating teachers) for their work with students in the

yearlong internship.

Overview
The network of University-School Teacher Education

Partnerships based at The University of North Carolina at

Charlotte (UNC Charlotte) was originally designed to increase

the degree of integration and alignment between professional

education programs and school programs, in order to bridge the

gap that often exists between the college classroom and the real

world of schools. This philosophy continues to drive collabora-

tive efforts. The main purpose of the network of partnerships at

UNC Charlotte, operated in collaboration with the Cabarrus

County and Charlotte-Mecklenburg Schools, is to improve

teacher education for all teachers. This will ultimately improve

the performance of students in P-12 schools.

Teacher learning and development and student learning are

central to the success and the purpose of the partnerships.

Specifically, with respect to preservice education, the partner-

ships were created to enable UNC Charlotte students to spend the

last year of their preparation in a yearlong internship, taking

courses and completing clinical experiences in the partnership

schools, linking with their cooperating teachers early in the first

semester of their last year, and becoming part of the culture of

the school by participating in an array of activities across a two-

semester sequence.

The partnerships also have provided an opportunity to recognize

and reward the instructional expertise of those who serve as

cooperating teachers by bestowing on them the title of "clinical

instructor" and paying them stipends for supervision and men-

toring of preservice teachers. Selection and training of clinical

instructors are very important. To be effective with fledgling

teachers, master teachers need not only generic instructional

skills but also skills in coaching, supervising, leadership, confer-

encing, and observation; information on and ski

with adults; and an understanding of adult developme

For the first time UNC Charlotte has been able to provide a

stipend of $400 for clinical instructors who work with preservice

teachers. As the program expands and the yearlong internship is

required of all preservice teachers, additional funding will be

necessary to accommodate the commitment to well-trained

clinical instructors.

The vision of the partnerships was to create a model for exten-

sive and continuing collaboration among the university, public

school partners, and their surrounding communities. This col-

laborative model provides an exchange of personnel, resources,

and time that benefits preservice teachers, continuing profes-

sionals, university instructors, and P-12 students.

The operational objectives that guided creation of the partner-

ships included (1) to build on existing strong relationships with

elementary, middle, and secondary schools that were relatively

close to UNC Charlotte; (2) to create partnerships of at least two

schools so that a cadre of 20-25 preservice students could be

assigned to each partnership; (3) to encourage each partnership

to use programmatic or curricular themes, such as Total

Quality Education, the Boyer Basic School Curriculum, innova-

tive instructional technologies, and middle-grades education;

and (4) to identify a teacher at each school and a faculty mem-

ber at the university to act as liaisons between the university and

the school.

The First Year
In 1997-98, the first year, there were four partnerships encom-

passing 10 schools, with membership and themes as follows:

David Cox Road Elementary School and University Meadows

Elementary School (both in Charlotte-Mecklenburg Schools):

Boyer Basic School Curriculum and Corner School

Development Model

Windsor Park Elementary School and Devonshire Elementary

School (both in Charlotte-Mecklenburg Schools): the princi-

ples and practices of Total Quality Education

Concord Middle School (Cabarrus County Schools) and

Northridge Middle School (Charlotte-Mecklenburg Schools):

the philosophy, principles, and practices of middle-grades

education

The Governors' VillageNathaniel Alexander Elementary

School, Martin Middle School, Vance High School, and (as of

fall 1998) Morehead Elementary School (all part of

Charlotte-Mecklenburg Schools): multiple foci but especially

the extensive use of information technology to enhance

instruction
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The Second Year
During 1998-99, the four partnerships begun in 1997-98

stayed intact. However, most UNC Charlotte teacher education

programs (birthkindergarten, elementary, middle, and sec-

ondary) began requiring students to participate in the yearlong

internship. This called for more schools that would select and

train clinical instructors and host preservice teachers for a full

year. Therefore, in addition to the 10 partnership schools, 17

"alliance schools" were identified to serve as sites for yearlong

internships: Boiling Springs, Catawba Springs, Coltrane-Webb,

Dilworth, H. H. Beam, Hickory Grove, Hornets Nest, Indian Trail,

J. H. Gunn, McAlpine, Mt. Mourne, North Belmont, Rockwell,

South, and Steele Creek Elementary Schools; and East

Mecklenburg and Northwest Cabarrus High Schools.

Second-Year Goals

To achieve the broad goals of the statewide initiative, the part-

nerships identified the following working goals for 1998-99:

To increase the number of partnership schools by adding

Garinger High School (Charlotte-Mecklenburg Schools), a

magnet school with an emphasis in communication arts,

finance, and medical sciences, as a "stand-alone" partner-

ship; and a special education partnership focused on direct

instruction, inclusion, and life skills, consisting of six schools

from four school districtsDilworth and Statesville Road

46 Elementary Schools (both in Charlotte-Mecklenburg

Schools), Indian Trail Elementary School (Union County

Schools); Winecoff and Bethel Elementary Schools (both in

Cabarrus County Schools); and North Belmont Elementary

School (Gaston County Schools)

To increase the number of alliance schools

To develop new guidelines and requirements for the yearlong

internship and to communicate them in a timely manner to

all involved

To increase the number of preservice students involved in the

yearlong internship, with the goal of eventually engaging all

of them in it

To refine the current guidelines for selecting clinical instruc-

tors and to define more clearly their roles and responsibilities

during both the pre-student-teaching semester and the stu-

dent teaching semester

To increase the involvement of clinical instructors in plan-

ning and scheduling activities, teaching university courses,

and interacting with and observing their colleagues at other

public schools

To continue to increase the number of undergraduate and

graduate courses taught in public school settings

To continue to enhance the structure of schools, curricula,

and programs to accommodate the needs of both P-12 teach-

ers and students and university faculty and students

To implement a minigrant program to encourage collabora-

tive research, instruction, and creative activities among staff

in the university and in partnership schools

To strengthen the infrastructure, policies, activities, and for-

mal structure of the partnerships

Key Components

The partnerships have many levels of activities, but two ele-

ments in particular have become significant: the yearlong

internship and the minigrant program.

The yearlong internship was voluntary until 1998-99, when the

elementary education faculty voted to make it a requirement of

the program. Other programs (child and family development,

middle-grades education, secondary education, and special edu-

cation) are following suit. Feedback from yearlong interns dur-

ing 1998-99 indicated that they felt they had ample opportunity

to observe model teaching, they got to know the students in their

class, and they were a part of the public school community.

Clinical instructors also saw the yearlong internship as benefi-

cial. One said, "It's giving [the intern] a good feel for what's

going on in my classroom. She can gradually learn about

the students, parents, staff, procedures, etc. (provides time to

assimilate)."

The minigrant program engaged public school personnel and

university faculty in joint research projects that enhanced both

instruction and research. In 1998-99 the partnerships received

10 proposals and, after review (and in some cases, requests

for revisions), funded all 10, at $1,500 each. The projects

were based in seven schools, representing all three levels of

education.

Implementation Strategy
The yearlong internship began in 1997-98. Because of the com-

plexity of incorporating it into every teacher education program,

this component is not yet fully implemented. In 1997-98, year-

long interns were placed in the partnership schools only with

clinical instructors who participated in a series of professional

seminars. Forty students participated that year. In 1998-99 the

number of participants increased to 64. The internship is no

longer voluntary, but the transition to including all students

must be carried out in a manner that does not disrupt schools,

teacher education curricula and courses, and preservice teach-

ers' ability to progress. As mentioned earlier, in 1998-99,

alliance schools were identified to expand the pool of schools

hosting yearlong interns.

During both 1997-98 and 1998-99, the yearlong interns were

involved in a fall-spring cycle. That is, in the fall semester, they

worked part-time in schools, and in the spring semester, they

did their student teaching full-time. Because the number of

teachers graduating from UNC Charlotte is almost equal in May

and December, in 1998-99 the partnerships began planning for
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a spring-fall cycle of yearlong interns. Having the two cycles will

allow all students to participate in a yearlong internship no

matter when they complete their program of study.

A major undertaking has been to prepare guidelines for the first

semester of the yearlong internship. In that semester, all clinical

activities are linked to specific courses. Based on feedback from

both interns and clinical instructors, a set of guidelines has

been established that requires interns to participate in activities

that meet national standards (for example, those of the

Interstate New Teacher Assessment and Support Consortium

INTASC). Interns must get verification from their clinical

instructors when they complete activities that engage them in

"readiness for student teaching."

Implementation of the second key element, the minigrant pro-

gram, has required strategic planning and careful monitoring

because it hinges on school and university faculty engaging in

thoughtful and meaningful projects to enhance classroom

activities, student learning, and teacher development. The pro-

gram began following a visit in 1997-98 to East Carolina

University, which had allocated some of its partnership funding

for minigrants. The partnerships based at UNC Charlotte pilot-

tested their minigrant program in 1998-99.

A training and information session was held in fall 1998, during

which the proposal requirements were described. An effort was

made to connect school personnel with university personnel of

similar interests. A committee reviewed the proposals once they

were submitted. Schools, teachers, students, and university fac-

ulty across the P-12 spectrum were eligible for grants. Ten pro-

posals were funded at $1,500 each. They ranged from the

Pathways Project, which helped broaden elementary, middle,

and secondary school students' environmental awareness by

involving them in creating a nature trail with work stations,

revitalizing a pond, and constructing an amphitheater in the

Governors' Village; to A Quilter's Tale: A Collaborative Fine-Arts

Project about North Carolina, which helped elementary school

students improve their social studies, reading, and writing skills

through an integrated fine-arts unit based on North Carolina

history. A conference and celebration was held in April 1999 to

give each participant the opportunity to display posters and

products and to disseminate results.

Some recommendations from the pilot year are that the part-

nerships evaluate the effectiveness of the minigrant program,

expand it to involve more schools, consider requiring each part-

nership school to participate, develop a more convenient mech-

anism for transferring the grant funds, and assist the partner-

ship schools in writing collaborative proposals for grants to sup-

plement the funds from the minigrant program.

Outcomes
The partnerships based at UNC Charlotte were evaluated using

two questions:

What value do they add to teacher education?

What value do they add to programs, teachers, and students

in the participating schools?

Several methods of data collection were usedquestionnaires,

interviews, focus groups, and analysis of documents from multi-

ple sources (student teachers, clinical instructors, school

liaisons, principals, and university liaisons).

Value Added to Teacher Education
In assessing the value added to teacher education, sources indi-

cated that the most positive effect was on the student-teaching

experience. Compared with students who participated in the tra-

ditional semester-long student-teaching experience, students

who participated in the yearlong internship reported (1) a better

relationship with their clinical instructor, (2) greater knowledge

of policies and procedures, (3) more experiences working with

students of different ages, (4) greater support from other student

teachers, (5) better relationships with other student teachers,

and (6) enough time in public schools to become familiar with

how schools function throughout the year.

Data from the clinical instructors, school liaisons, principals,

and university liaisons supported the findings from students.

They reported that the yearlong interns (1) experienced the

school year from beginning to end, (2) saw rules being estab-

lished at the beginning of the year, (3) had a better relationship

with students and their parents, and (4) were more comfortable

handling behavior management problems.

Also seen as adding value to the teacher education programs

was the increase in the number of courses offered in public

schools, from 6 in 1997-98 to 14 in 1998-99. Also, some lec-

tures for other courses were held on site. Respondents said that

offering the courses on site added value because it provided a

two-way interaction between teachers and preservice classes

the preservice students could observe as a group and then be

debriefed. Also, it allowed teachers to be in the preservice stu-

dents' classrooms more. If the classes had not been held on the

school site, teachers would have had to travel to the university,

and the teachers did not have the travel time.

Value Added to Public Schools
Some themes surfaced in the data on value added to the public

schools, especially in the responses of the school administrators.

They reported that teachers became better qualified because of

(1) a smoother transition from being "students of teaching" to

"teachers of students"; (2) more hands-on experience, which
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helped new teachers understand the day-to-day operations of the

school; and (3) a greater and earlier awareness of current trends

in education, contributing to a more effective learning environ-

ment for children.

The value added for schools varied according to the "maturity"

indicators of the partnership. That is, the more mature the part-

nership was, the more value was added. Maturity indicators were

factors such as schools that (1) had hosted yearlong interns;

(2) had had both a university and a school liaison for the entire

academic year who were in direct, constant, and meaningful

contact for the benefit of both the university and the school;

(3) had provided all interns with a sense of trust and aided them

in feeling that they were truly a part of the school faculty;

(4) had given interns specific responsibilities in the context of a

structured yearlong experience; (5) had connections to the uni-

versity beyond the yearlong internship placements, such as host-

ing principal fellows or other graduates; (6) had participated in

minigrants; (7) had participated in other collaborative activities

and projects involving teams of university and school personnel,

such as research and staff development; and (8) had assisted in

making connections between the university and the school

involving multiple departments within the Colleges of

Education and Arts and kiences. All these indicators ultimately

enhanced and improved the performance of the students in the

partnership schools.

Other values added for schoolsand for the universitywere
48 the opportunity to engage in collaborative research through the

new minigrant program and the stipends and library privileges

that clinical instructors received for their professional involve-

ment with yearlong interns.

Support groups for new teachers were reported to be of value

in helping beginners make the transition from student to

teacher. Also, dissemination and sharing of what was learned

in the partnerships, among teachers in local school buildings

and at professional conferences, were valuable outcomes. In

the second year, more clinical instructors engaged with

university faculty in attending and presenting at professional

conferences. This augmented the work of both university

faculty and public school teachers, and could ultimately benefit

students at all levels.

Lessons Learned

Genuine collaboration presents challenges, and challenges pre-

sent opportunities. The most positive lesson learned is that some

public schools and universities can and do develop trusting,

authentic relationships that benefit all stakeholders. Another

lesson, though, is that in some situations, no matter how great

the need, changes in personnel and the time needed for adjust-

ment to a new environment and and new priorities become a

barrier. Partnership personnel experienced both the positiveness

of stability and the challenges of change and adjustment. The

team assigned to evaluate the partnerships, consisting of two

UNC Charlotte research faculty members, concluded that the

partnerships must more clearly articulate and consistently apply

a definition of what constitutes a partnership school. To assist

with that effort, the team developed an assessment guide defin-

ing the characteristics of a fully implemented or mature part-

nership. It is difficult to measure relationships because the envi-

ronments, personalities, needs, and commitments are all so var-

ied, and long-established habits and attitudes are difficult to

change. Partnership personnel did learn, however, that mature

partnerships provide a two-way street of trust and authenticity.

Another lesson learned is the need to examine the pre-student-

teaching semester to make sure that it continues to benefit, and

is authentically tailored to the needs of, preservice teachers,

P-12 students, and clinical instructors. In 1998-99 the partner-

ships developed some new guidelines for the first semester of the

yearlong internship, to be implemented in 1999-2000. The

guidelines call for preservice teachers to participate in more

activities that will help provide a smoother, more gradual tran-

sition to student teaching and ultimately to the beginning year

of teaching. For example, preservice teachers will interview the

principal, the media specialist, and other teachers and profes-

sionals in the school; observe faculty and staff meetings; discuss

and review school policies and procedures; learn more about

their students' diversity and exceptionalities, teachers' instruc-

tional and noninstructional duties, and parents and the com-

munity; and develop instructional and technology skills.

Future Directions
In planning for the next two years, the partnerships are shifting

from the establishment of continuing collaboration with specif-

ic schools to a project focus for a specified period (two years).

Although the two years of continuing collaboration have been

quite successful, establishment of a professional development

school is a time- and labor-intensive endeavor that requires

ongoing commitment, collaboration, and resources to main-

tain. (The partnerships based at UNC Charlotte use the term

"partnership schools" rather than "professional development

schools," but the two types of schools have many of the same

characteristics.) Therefore, in assessing UNC Charlotte's vast

service area and in examining the changes in personnel at

many of the public schools that brought about some shifts in

priorities, partnership personnel decided that it was a good time

to open the door to new ideas and projects that will benefit addi-

tional schools, university and school faculties and programs,

and ultimately more university students and P-12 children. The

planning for the shift to establishing multiple, project-focused,

two-year partnerships began in spring 1999 as partnership per-

sonnel examined possibilities for providing additional opportu-

nities for more faculty of the Colleges of Education and Arts and

Sciences to be involved and for new schools to participate in

some special projects related to partnership activity.
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Future directions, then, will entail involving more education

and arts and science faculty and tying together teaching and

student learning. The following steps will help operationalize

these two key directions:

Establishment of an advisory council. The major task of the

council will be to guide partnership efforts. Specific tasks

include development of a call for proposals for university-

school partnerships, selection of partnership proposals for

1999-2001, and development of a university-school mini-

grant program for action research for the next two years. It is

anticipated that the council will meet two times a semester for

a total of four meetings a year. It will be made up of selected

faculty from the Colleges of Education and Arts and Sciences

who represent programs that contribute to the preparation of

professionals for teaching, counseling, administration, and

other significant responsibilities in the public schools. Public

school colleagues also will serve on the council.

Issuance of a call for proposals and subsequent selection and

implementation of at least five university-school teacher edu-

cation partnerships. The proposals must be submitted jointly

by a team consisting of at least one UNC Charlotte faculty

member and one public school partner. Any school in the

UNC Charlotte service region is eligible. Proposals that

involve clusters of schools as well as those that involve only

one school will be considered. Public school partners must be

currently engaged in student teaching/yearlong internship

efforts or be willing to take on this responsibility. A university

liaison and a school liaison for each proposal must be identi-

fied. A subcommittee of the advisory council will review pro-

posals and make recommendations for funding. All proposals

should emphasize collaborative efforts to prepare educational

personnel and describe the value to be added to public school-

ing and teacher education.

Continuance of the very succPssful minigrant program, in

which university faculty and public school teachers and

administrators engage in collaborative research on an identi-

fied area of need or interest that will ultimately benefit the

schools and the teacher education program.

UNC Charlotte will continue its commitment to strong partner-

ships that support the improvement of both P-12 schools and

faculties and university-based professional education programs

and faculties. The yearlong internship, stipend payments to

clinical instructors, a university and a school liaison for each

partnership, and the minigrant program will continue to be key

elements of the program. An element that will be at the core of

each partnership will be a more explicit focus on the connec-

tions between practices that teachers use in the classroom and

their effects on student learning. This will support the ultimate

goal of sharing the responsibility to improve the performance of

students in North Carolina P-12 schools.

Profile of USTEP Based at
The University of North Carolina at Charlotte

SCHOOLS

Number of school districts

involved in partnership 2

Number and types of schools

involved in partnership:

Elementary

Middle

Secondary

Other

6

3

2

5

Student enrollment in schools

involved in partnership 13,400

Number of teachers in partnership

schools involved in partnership activities 75

Number of nationally certified

cooperating/clinical teachers
in partnership schools 8

UNIVERSITIES

Number of education faculty (overall) 65

Number of education faculty
involved in partnership 20

Number of arts and science
faculty involved in partnership 6

Number and level of graduates who

completed teacher education
program in 1998-99:

Elementary

Middle

Secondary

Other

% Minority

129

12

30

50

INP

INP = Information not provided
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versity of North Carolina at Greensboro
p with Guilford and Rockingham County Schools

s of 1998-99
niversity faculty and school district personnel made joint

presentations at the national conference of the American

Association of Colleges for Teacher Education and the state

conference, "Partnerships for Excellence in Education."

The partnership cohosted (with the Department of

Curriculum and Instruction) a two-day consultative visit by

Lee Teitel, a noted expert on governance issues in professional

development schools.

The executive committee and the partnership council pre-

pared and adopted a formal governance document and orga-

nizational structure.

The partnership funded 11 school-improvement projects in

the two partnership school districts.

The executive committee developed a set of organizing princi-

ples and recommended directions for 1999-2000.

The partnership sponsored its second Summer Leadership

Institute for Teachers.

Overview
University and public school personnel jointly established the

Triad University-School Teacher Education Partnership to

extend the range of already existing university-school collabora-

tions and to initiate new ones. Housed at The University of North

Carolina at Greensboro (UNCG), the partnership grew out of the

UNC Deans' Council on Teacher Education's plan to involve

school districts in the preparation and development of educa-

tional personnel and the improvement of learning by public

school students. The two school districts participating with

UNCG in the Triad partnership are Guilford and Rockingham

County Schools.

For the past two years, the Triad partnership has focused on four

key areas:

Preservice preparation of teachers and other certified

educators

Professional development of practicing teachers, other certi-

fied educators, and university faculty

Inquiry and research focused on K-12 students as learners

and on teacher development

Identification of best practices in educationpractices that

result in improved levels of student learning

During the 1998-99 academic year, the partnership's executive

committee and council engaged in reflective assessment of the

first two years of operation. The executive committee includes

UNCG's dean of education, the superintendents of the Guilford

and Rockingham County Schools, the university and school

cochairs of the partnership council, a school representative, a

university faculty representative, and the project coordinator.

The partnership council includes members of the executive

committee and additional representatives from schools, teacher

education programs, and the wider community.

The assessment led to adoption of policy that builds a founda-

tion for the future, committing the partnership to an important

but limited set of initiatives:

Comprehensive clusters (groups of elementary, middle,

and high schools in proximi0i to one another): to provide

opportunities for principals, teachers, students, parents, and

community members to discuss the sequencing and the con-

tinuity of K-12 programs within the clusters

Connecting conversations: to develop and/or strengthen

connections (1) between preservice and inservice education;

(2) among professional education programs within the

UNCG School of Education; (3) among professional educa-

tion programs across the university (particularly teacher edu-

cation programs outside the School of Educationin the

College of Arts and Science, the School of Health and Human

Performance, the School of Human Environmental Studies,

and the School of Music); and (4) between partnership dis-

tricts and schools within the partnership

Clinical teaching faculty: to involve skilled and knowledge-

able teachers from cluster schools (master teachers, mentor

teachers, and teachers certified by the National Board for

Professional Teaching Standards) in a continuum of activi-

ties, from assisting in curriculum development to teaching

courses such as methods, adolescent development, and read-

ing in the content area

These initiatives provided objectives for the partnership as it

sought to move to more sophisticated levels of university-school

collaboration. Implementation of the initiatives also ensured

congruence between K-12 programs of study and all teacher

education curricula.

Second-Year Goals

The partnership's second-year goals were similar to those of the

first year, focusing on preparing teachers, engaging in collabo-

rative research, and identifying and supporting best practices.

More specifically, second-year goals were as follows:

To continue supporting school-based research and develop-

ment projects

To provide numerous opportunities designed to broaden com-

mon understandings
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To continue improving undergraduate teacher preparation

programs

To continue promoting the development of instructional

leaders

To bring together educators across K-12 levels and subjects to

share perspectives through a series of connecting conversations

To share professional personnel among school districts and the

university

Key Initiatives and Implementation
Strategies

Comprehensive Clusters
The comprehensive-cluster concept appears to be a viable means

to organize and focus the efforts of the partnership and other

teacher, administrator, and counselor preparation programs at

the university. Partnership members have sought to identify

actions that the partnership might take to promote interaction

among and articulation across schools. In Guilford County, for

example, outside funding has enabled primary, middle, and high

school faculty to develop a collaborative community in support

of K-12 students' successful passage through the gateways of stu-

dent accountability. This includes quarterly meetings among

teachers, other certified educators, and university faculty about

transitions (from grades 2 to 3, 5 to 6, and 8 to 9).

Connecting Conversations
Preservice-Inservice Connections

Partnership staff have provided structured opportunities for pre-

service teachers to talk with initially licensed teachers in their

first and second years of teaching. In addition, the partnership

has made funding available to support projects that provide nat-

ural bridges between preservice and inservice teacher education,

such as performance-based licensure projects.

Connections Among Programs in the School of
Education

The School of Education consists of six departments: Counseling

and Educational Development, Curriculum and Instruction (ele-

mentary education, middle-grades education, and core academic

secondary education), Educational Leadership and Cultural

Foundations, Educational Research Methodology, Library

Information Studies, and Specialized Education Services.

Continuing attention and incentive resources have been made

available to programs in these departments when assurances

were received that proposed projects and cooperative initiatives

adhered to the principles of the partnership (e.g., mutual benefit

and program integrity). An example of this type of connection is

a CD-ROM project involving the Departments of Curriculum and

Instruction, Counseling and Educational Development, and

Educational Leadership and Cultural Foundations. The three

departments developed an interactive CD-ROM to help university

students understand what the roles of teachers, counselors, and

administrators are and how professional educators can collabo-

rate in promoting the academic and social development of K-12

students.

Connections Among All University Teacher
Education Programs

UNCG has more than 30 teacher licensure programs. These pro-

grams are administered by the College of Arts and Sciences and

the Schools of Business and Economics, Education, Health and

Human Performance, Human Environmental Studies, and

Music. In 1993, UNCG established a Teachers Academy to bring

cohesion to these licensure programs. Among other purposes it

serves as the accreditation, governance, and administrative unit

for university-wide teacher education programs.

In 1998-99 the partnership made resources available to support

events and projects of teacher education programs housed in the

School of Health and Human Performance (the Departments of

Dance, and Exercise and Sports Science), the School of Music,

and various departments of the College of Arts and Sciences,

such as Art, English, Latin, and Theater Arts. These initiatives

sought to increase K-12 levels of interaction with public school

personnel and, more specifically, to enhance cross-grade articu-

lation of subject-matter content in various disciplines.

Connections Between Partnership Districts and
Partnership Schools

This year there was an effort to increase communication among

professionals across administrative levels in the Guilford and

Rockingham County Schools. A visit to the partnership by Lee

Teitel, a noted expert on governance issues in professional

development schools, provided an opportunity for preliminary

discussions about establishing some kind of network or league

involving these schools, both within each partnership district

and across the two districts.

Clinical Teaching Faculty
The rationale for establishing a cadre of clinical teaching facul-

ty is simple. Skilled and knowledgeable teachers in the Guilford

and Rockingham County Schools, including board-certified

teachers, constitute a pool of talent that should be used in the

activities of the partnership. It is hoped that, in time, members

of the clinical teaching faculty will undertake a range of activi-

ties, such as teaching classes, developing curricula, modeling

good practices, and mentoring preservice and newly licensed

teachers.

Outcomes

Budgeting
In 1998-99 the partnership adopted important budgeting prin-

ciples that will provide guidelines for future allocations of funds.

One of these principles is that all budget actions must be defen-

ible in terms of the benefits provided to both the university and

the public school partners.

Summer Leadership Institute for Teachers
For the past two years, the partnership has sponsored a Summer

Leadership Institute for Teachers. In 1999, twenty-two regular

classroom teachers attended the weeklong event. Participants
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were selected or recommended by school principals; each

received a $300 stipend. During the institute the teachers partic-

ipated in workshops and seminars designed to increase their

leadership capabilities and to introduce them to innovative

instructional techniques.

Organizing Principles
In 1998-99 the partnership committed itself to five key organiz-

ing principles, which represent the partnership's philosophical

foundation:

Commitment to openness: As many of UNCG's professional

education programs as possible, and a growing number of

schools (and possibly school districts), should be associated

with the partnership.

Commitment to honor the educational plan and piorities
of the partnersh0 school district: Although agreements may

be made with specific schools, these agreements must be

developed within the framework of each school district's cul-

ture and characteristics.

Commitment to honor professional development stan-

dards: Partnership activities must honor the standards of

professional-education program areas and accrediting orga-

nizations (e.g., the Southern Association of Colleges and

Schools and the National Council for Accreditation of Teacher

Education).

Commitment to higher levels of involvement: Programs

and activities featuring more intense joint involvement of

university and public school people should receive more

resource support than those featuring less involvement.

Commitment to assess: Once programs, projects, or ideas are

supported, they must be evaluated in terms of their benefits to

both the university and the school. Neither programs, pro-

jects, ideas, nor schools will be supported perennially with

partnership funds.

School-Based Projects
The partnership developed a simple request-for-proposal form

for school-based projects. Individual schools presented proposals

for review by the executive committee. Criteria for funding

included such variables as (1) clear involvement of both univer-

sity and school-based partners, (2) the importance of the prob-

lem being addressed, (3) the possibility for replication of the

project in other settings, (4) the originality of the project, and

(5) the adequacy of the plan for reporting results to the larger

education community. Each project received a $2,000 grant.

Summaries of the 11 funded projects follow.

Archer Elementary School: Guided Reading

At Archer Elementary School, all classroom teachers and student

teachers were trained in Guided Reading. Under Guided

Reading, students receive one-on-one tutoring and instruction

in use of independent-reading strategies.

Guilford Middle School: Sbared Visions for
Preservice Education

Six teachers at Guilford Middle School collaborated among

themselves, with other faculty, and with university faculty to

develop a manual and some common procedures and experi-

ences for student teachers at the school. Partnership funds were

used for release time and publication of the manual.

Guilford Primary School: Guided Reading

University faculty, school faculty, and student teachers collabo-

ratively assessed the reading program at Guilford Primary

School. On the basis of the assessment, the school decided to

train teachers and student teachers in the use of Guided

Reading. Partnership funds were used to purchase the Guided

Reading materials and carry out the training.

Hunter Elementary School: Collaborative
Experiences with Comprehension Strategies

Classroom teachers, teachers of special programs, and student

teachers at Hunter Elementary School implemented techniques

designed to develop critical-thinking strategies in students in

grades 2-5. Student teachers received instruction in strategies as

part of a reading methods course taught on site by a Hunter

Elementary faculty member. Evaluations revealed that the

interns became proficient in the use of several validated

methodologies.

Jackson Middle School: At-Risk Students

The project at Jackson Middle School involved a tutorial pro-

gram to improve the reading and mathematics scores of at-risk

students. Students received two hours of tutoring per week. In

addition, the program focused on improving students' atten-

dance, discipline, and self-esteem. End-of-grade reading scores

for the group as a whole showed an average increase of 3.8

points. Eleven of the 15 students who took the test made

progress. Four of them moved from Level I to Level II.

Jamestown Elementary School: Tutoring Program
for At-Risk Third, Fourtb, and Fifth Graders in
Reading and Writing

The project at Jamestown Elementary School focused on evalu-

ating the viability and the usefulness of STAR, a reading assess-

ment program, and then on integrating STAR into the school's

overall literacy plan. All teachers were trained in the STAR pro-

gram. After implementation of the program, a survey question-

naire and a focus-group discussion showed that teachers

(1) were very satisfied with the program's ease of use; (2) were

satisfied with the validity of the data compared with their own

reading assessments; and (3) felt that they would continue to

use STAR as a basis for their reading assessments and instruc-

tional strategies.

Jamestown Middle School: Collaborative
Leadership

The program at Jamestown Middle School emphasized use of a

collaborative-leadership model to promote schoolwide improve-

ment through a renewed school vision, collegiality, shared input

into decision making, consensus, and new initiatives for staff

development and curriculum development.
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Moss Street Elementary School: Writing Skills

The program at Moss Street Elementary School focused on

improving the writing skills of learners in grades 3 and 4.

Students participated in special after-school writing activities

taught by teachers who had received special training in writing

improvement Results included (1) improved writing instruc-

tion by teachers and (2) improved scores for students-2.5 or

betteron the state writing test.

Reidsville Intermediate School: "Write On . . ."

Reidsville Intermediate School employed a consultant to

improve the writing performance of all fourth-grade students.

Classroom teachers, preservice teachers, and students became a

community of learners, creating the most successful and posi-

tive staff development opportunities ever experienced at the

school.

Union Hill Elementary School: Integrated Units

In an intensive one-week summer project, 25 teachers at Union

Hill Elementary School developed two- to four-week instruction-

al units that integrated content from reading, writing, mathe-

matics, science, social studies, and the fine arts. The units were

anchored to the North Carolina Standard Course of Study.

Western Guilford High School: Best Practices

In the project at Western Guilford High School, teachers in the

core-academic-subject areas focused on developing an integrat-

ed and interdisciplinary approach to curriculum and instruc-

tion. In addition, they purchased resources for inclusion in a

teachers' professional library and some materials for students to

use in conduct.ing research.

Lessons Learned

After two years of implementation, external evaluations, and

internal reflective assessments, the partnership has learned the

following lessons:

Having written partnership agreements is necessary to address

critical issues in university-school collaboration.

The Summer Leadership Institute for Teachers provides an

excellent opportunity for teachers across sites and partnership

districts to compare best practices. It also is an excellent vehi-

cle for teachers and teacher educators to develop or expand

an inquiry-based approach to teaching and learning in

schools and at the university.

Involving teachers and other staff in presentations at national

conferences adds immeasurably to professional development

and university-school collaboration through the dissemina-

tion of ideas.

Funding site-based projects developed and implemented by

teachers enhances leadership capability and professional

development.

Future Directions

Partnership personnel consider the following future directions,

to be accomplished by 2001, critical to the partnership's contin-

ued growth and development:

O Develop written agreements with each partnership school

Continue to develop cluster collaborations and expand con-

necting conversations

Offer renewal credits for participation in the Summer

Leadership Institute for Teachers

* Strengthen the partnership's assessment procedures, especial-

ly in terms of linking teacher performance (across the contin-

uum of professional development) to student learning

Expand opportunities for teachers to learn about require-

ments and procedures for board certification; also, provide

opportunities for teachers to meet with other teachers going

through the process

Collaborate with North Carolina Agricultural and Technical

State University in developing and implementing partnership

activities

Profile of USTEP Based at
The University of North Carolina at Greensboro

SCHOOLS

Number of school districts

involved in partnership 2

Number and types of schools

involved in partnership:

Elementary

Middle

Secondary

Other

8

5

2

1

Student enrollment in schools
involved in partnership 8,524

Number of teachers in partnership schools
involved in partnership activities 260

Number of nationally certified

cooperating/clinical teachers
in partnership schools 7

UNIVERSITIES

Number of education faculty (overall) 116

Number of education faculty

involved in partnership 18

Number of arts and science faculty

involved in partnership 10

Number and level of graduates who

completed teacher education
program in 1998-99:

Elementary

Middle

Secondary

Other

% Minority

86

16

58

207

10

60
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tversity of North Carolina at Pembroke
13 with Bladen County, Columbus County, Cumberland County,

Moore County, Richmond County, Robeson County, Scotland
Whiteville City Schools

gh ights of 1998-99
The partnership enjoyed a strong sense of joint ownership and

governance by the public schools and the university in the

preparation of teachers.

The partnership supported a closer relationship between theory

and practice in the preparation of preservice teachers.

Clinical (cooperating) teachers and preservice teachers became

more reflective practitioners in their delivery of classroom

instruction.

The number of teachers who participated in The University of

North Carolina at Pembroke's clinical-teaching training

model, involving cognitive coaching and reflective practice,

increased from 134 to 179.

A teacher-in-residence, on loan from one of the partnership

elementary schools, worked in the program.

A School Services Advisory Committee, comprising public

school representatives and teacher education faculty, met twice

54 during the year to discuss future directions of the teacher edu-

cation program.

Professional development sessions on use of technology and

writing of proposals were conducted for clinical teachers and

teacher education faculty.

Area teachers already certified by the National Board for

Professional Teaching Standards provided information ses-

sions, activities to facilitate completion of portfolios, and men-

toring to approximately 400 regional teachers who expressed

interest in seeking board certification.

Overview
The University-School Teacher Education Partnership at

Pembroke includes The University of North Carolina at Pembroke

(UNCP) and the Bladen County, Columbus County, Cumberland

County, Hoke County, Moore County, Richmond County,

Robeson County, Scotland County; and Whiteville City Schools.

The partnership builds on the work previously initiated under a

clinical schools program with Bladen, Hoke, and Robeson County

Schools. A distinctive feature of the partnership is the wide range

of school districts included, from rural to urban and with a diver-

sity of student populations, including a significant population of

Native American students. Since its inception the partnership has

focused on identification and selection of partnership schools,

selection and training of clinical (cooperating) teachers to super-

vise interns (preservice teachers), extension of the internship (the

student teaching experience) to a full academic year, and collab-

oration of university and public school faculty in the redesign

and the further development of the teacher education program.
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In the first year of implementation, an advisory committee con-

sisting of university faculty, public school teachers and adminis-

trators, and community business leaders was appointed to guide

the partnership in design, development, and implementation of

activities. First-year activities focused on selection of partnership

schools, provision of professional development opportunities for

career teachers, revision of observation and evaluation protocols

for the internship, and creation of technology links between the

partnership schools and UNCP.

By the end of the second year, several personnel changes had

taken place in the administration of the UNCP teacher education

program. The chair of the Education Department/director of

teacher education, the director of the partnership, and the assis-

tant director of the partnership all had left their positions, creat-

ing a void in the program. Achieving established goals became

difficult. The advisory committee did meet at least twice, though,

and through subcommittee work it addressed some of the estab-

lished goals: sponsorship of information sessions on certification

by the National Board for Professional Teaching Standards, revi-

sion of the internship handbook, development of a preinternship

handbook, implementation of technology initiatives through

inservice training, and provision of technical assistance through

proposal-writing sessions.

Second-Year Goals

The mission of the teacher education program at UNCP is to pre-

pare, and promote the further development of, effective profes-

sionals for service as teachers and student support personnel. The

teacher education program, in addition, supports and enhances

the university's mission, which calls for a balanced program of

teaching, research, and service, and it shares the university's com-

mitment to academic excellence, cultural diversity, and lifelong

learning. In keeping with this mission, the overarching goals of

the partnership that were established during the first year were

continued into the second year. These goals are as follows:

To improve the initial preparation, the inductio' n, and the con-

tinuous professional development of teachers by establishing

relationships with selected schools in the university's service

area that will serve as sites for preparation of preservice teach-

ers and professional renewal of public school teachers and uni-

versity faculty

To close the gap between theory and practice by providing pre-

service students with real-world experiences in public school

classroom settings

To maximize the collective talents, energies, and resources of

those involved in the partnership to produce measurable

improvements in the learning of university students as well as

public school students



To redefine the role of clinical teachers to include direct partici-

pation in redesign and implementation of the teacher educa-

tion program

To support direct, continuous involvement of university faculty

in the public schools as teachers, advisers, researchers, and

learners

In keeping with these goals, the advisory committee projected the

following outcomes for the 1998-99 academic year:

Written agreements signed with partnership school districts

Revision of the UNCP clinical-teaching training model

Training of university faculty in the UNCP clinical-teaching

training model

Development of a Web page

Implementation of the technology plan, to include a course in

computer applications for clinical teachers

Provision of awareness sessions on certification by the National

Board for Professional Teaching Standards.

Implementation of a Teacher Cadet Program (a program

designed to encourage academically able high school students

to consider teaching as a career) in two newly selected high

schools where student teachers are placed

Development of a preinternship handbook

Revision of the internship handbook

Completion of an internal audit of the partnership

Cataloging of the employment status of program graduates

Surveys of teachers, administrators, arid students regarding

their satisfaction with the teacher preparation program and

their teaching field

Solicitation of financial support from local businesses

Completion of collaborative research projects

Completion of a comprehensive evaluation of clinical-teaching

activities

Key Components

Key components of the partnership include (1) identification and

selection of partnership schools; (2) selection and training of clin-

ical teachers to supervise student interns; (3) collaboration of uni:

versity and public school faculty in staff development and action

research; and (4) shared governance and responsibility through

the advisory committee.

Implementation Strategies
During the 1998-99 school year, the advisory committee met

twice as a whole. It established the following subcommittees to

implement its work:

National Board Certification/Teacher-in-Residence

Clinical-Teaching Training

Internal Auditing/Program Staffing

Protocols/Handbooks

Written Agreements/Site Selection

Internal Evaluation of the Partnership

Technology

Private-Sector Support

Teacher Cadet Program

Each subcommittee met at least once. Final reports and recom-

mendations were submitted to the advisory committee in the

spring semester.

Outcomes

On the basis of feedback received from university personnel and

school representatives during an end-of-the-year site visit, the

partnership was considered successful. Participants stated that the

teacher education program had been strengthened by the collabo-

ration. They noted the following accomplishments over the two-

year implementation period:

Implementation of a yearlong internship for elementary educa-

tion, birthkindergarten, special education, physical education,

and art education majors, replacing an 11-week internship

Realignment of course schedules to accommodate the yearlong

internship

Revision of the internship evaluation instrument

Expansion of the clinical teacher program through the training

of additional clinical teachers

Implementation of a teacher-in-residence program, under

which a master teacher spent a year at the university on loan

from a school district

Provision of inservice training in instructional technology for

selected partnership teachers

Revision of teacher education courses to reflect the mission of

the teacher education program, including preparation and con-

tinuing development of effective professionals for teaching in

North Carolina's schools

Provision of technical assistance in proposal writing to clinical

teachers and teacher education faculty

Provision of information sessions and technical assistance to all

teachers in the partnership districts interested in seeking certifi-

cation by the National Board for Professional Teaching

Standards

Because of the personnel changes that occurred in the program, it

was not possible to achieve all the projected outcomes for

1998-99. Those not achieved were carried into the 1999-2000

academic year. They included the following:

Revised written agreements signed with partnership school

districts

Revision of the UNCP clinical-teaching training model

Training of university faculty in the UNCP clinical-teaching

training model

Development of a Web page

Implementation of a Teacher Cadet Program

Completion of an internal audit of the partnership

Cataloging of the employment status of program graduates
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Surveys of teachers, administrators, and students regarding their

satisfaction with the teacher preparation program and their cur-

rent teaching field

Solicitation of financial support from local businesses

Completion of collaborative research projects

Completion of a comprehensive evaluation of clinical-teaching

activities

Lessons Learned

Several lessons have been learned. Foremost among them is the

recognition that good communication among the partners and

other participants is essential to success. Communication has defi-

nitely been a challenge. Personality conflicts have impeded the

efforts of everyone, creating apathy for the projects. Therefore, lead

administrators need good organizational skills as well as good

"people skills."

Committed members with a common purpose and goals also are

essential to success. Again, lead administrators should focus on the

needs of the group.

Participants must have adequate time to meet regularly and devel-

op working relationships, design activities, and organize efforts. For

example, there must be funds to pay for substitute teachers so that

teachers have time to join in partnership activities.

More documentation of improved student learning in partnership

schools must occur.

56 Funds are needed to support collaborative research by university

faculty and classroom teachers.

Clearer definitions of partners' roles and responsibilities are needed

so that all members understand the long-term nature of their com-

mitment.

Future Directions

In the future it will become important for the partnership to reeval-

uate its efforts and to articulate more clearly the expected outcomes

for the university, the partnership schools, and the students. There

must be wider participation from the teacher education faculty and

from the university faculty as a whole. A broader interpretation of

the university's role in professional development for classroom

teachers is needed. Greater attention must be placed on improving

student learning in the partnership schools. Further, the partner-

ship must collect evidence of the effects of its activities on the per-

forrnance of both school and college personnel. A collaborative

action-research agenda involving education and arts and science

faculty and faculty from public schools must be emphasized.

Increased attention to both short- and long-term professional

development of teachers, student interns, and university faculty,

including sustained technological capabilities, is needed. Finally, it

will be important for the partnership to prioritize its needs and

goals.

University personnel and school representatives consider the part-

nership successful. However, attention must be given to several

aspects of the partnership:

Reducing the heavy teaching loads of university faculty and pub-

lic school teachers to free them for more collaborative work

6 3

Involving more university faculty in inservice and induction

activities in the schools

Finding a workable formula for identifying university faculty to

supervise interns

Achieving timely communication between the university and the

schools where interns are placed

Creating a workable schedule for notifying participants of intern
placements

Overcoming difficulties in scheduling methods classes at school

sites

Increasing public schools' buy-in to the partnership idea so that

more schools participate

Expanding clinical sites from elementary schools to middle

schools

Responding to requests by classroom teachers for additional

training in pedagogy and subject matter

Profile of USTEP Based at
The University of North Carolina at Pembroke

SCHOOIS

Number of school districts

involved in partnership 9

Number and types of schools

involved in partnership:

Elementary 11

Student enrollment in schools
involved in partnership

Black

White

Indian

Asian

Hispanic

Other

Total

2,188

3,132

1,464

37

174

41

7,036

Number of teachers in partnership
schools 349

Number of teachers in partnership

activities 56

Number of nationally certified

cooperating/clinical teachers
in partnership schools 7

UMVERSITIES

Number of education faculty (overall):

Full-time 16

Part-time 28

Number of education faculty

involved in partnership:

Full-time 9

Part-time 5

Number of arts and science faculty
involved in partnership:

Full-time 5

Number and level of graduates who

completed teacher education

program in 1998-99 INP

INP = Information not provided



The University of North Carolina at Wilm
in partnership with Brunswick County, Camp Lejeune, Clinton Cit
County, Duplin County, New Hanover County, Ons low County, Pen

Sampson County, and Whiteville Cr

Highlights of 1998-99
All 10 partnership school districts recommitted themselves to

the partnership in formal three-year contracts.

The university, the partnership school districts, and external

funding sources effectively pooled their resources to address

some of the region's educational issues.

The partnership enhanced its organizational structure,

including development of a new university position of site

coordinator liaison to improve communication and enhance

collaboration.

Evaluation processes were established for interns, cooperating

teachers, and university supervisors, and all partnership roles

were realigned.

A collaborative placement process for intemships was refined.

Twenty-three technology workshops were delivered to more

than 400 teachers and administrators.

The partnership organized and hosted the second annual

Coastal Educational Technology Conference and Vendor Fair,

which was attended by more than 500 people.

Five annual training conferences were delivered to all

Professional Development System partners.

Overview
This second-year report of the University-School Teacher

Education Partnership based at The University of North

Carolina at Wilmington (UNCWilmington) and operated in

collaboration with 10 area school districts reflects a 10-year his-

tory of collaboration between the university and public schools

in the region. In 1989 the university began to align efforts and

resources to improve education for students in southeastern

North Carolina. The early collaboration of the university and

the schools now has been subsumed under the partnership

described in this report. School and university educators recog-

nized early that true systemic reform of teacher preparation

would require honest and aggressive collaboration among

schools of education, public schools, and the general public.

Given this reality, in 1989 the university's Watson School of

Education became involved in two major and parallel initia-

tives, the Model Clinical Teaching Project (MCTP) and the

School Reform Initiative of the Consortium for the Advance-

ment of Public Education (CAPE). The MCTP operated in col-

laboration with teachers and administrators from Duplin and

Brunswick County Schools. Significant understandings about

the roles of classroom teachers and university faculty, the roles

of mentors and interns, and the development of professional

decision makers occurred as a direct result of this effort. The

School Reform Initiative was an undertaking among CAPE

(itself a partnership of 21 school districts, UNCWilrnington's

School of Education, community colleges, businesses, and the

Southeastern Technical Assistance Center) and seven school

districts. These important efforts laid the foundation for and

ultimately defined the partnership currently in place at

UNCWilmington.

The critical elements of these two initiatives were formally

embraced by university and school participants, resulting in the

establishment of a comprehensive university-school collabora-

tion in 1993, the Professional Development (PD) System. This

effort, supported by special funding from the North Carolina

General Assembly, rapidly developed into a comprehensive part-

nership with 10 school districts, including 67 partnership

schools. Unlike some professional development school initia-

tives that affect a single school and a narrow subset of teachers,

students, and university faculty, this model created a more com-

prehensive approach to partnerships. It is broad-based and pow-

erful enough to include the entire teacher education faculty,

more than 300 teachers-in-training, and more than 500 public

school educators each year. The model involves the establish-

ment of collaborative structures that engage in problem solving

and focus attention on improvement in student learning in the

university and public schools.

The current partnership is integrated throughout the universi-

ty's 24 baccalaureate and graduate programs and the schools.

UNCWilmington has undergraduate majors and licensure pro-

grams in education of young children (birth through kinder-

garten), elementary education, middle-grades education, and

special education; and licensure programs for teaching in

grades 9-12 in biology, English, physics, chemistry, history, sci-

ence, geology, mathematics, and social studies. Licensure pro-

grams for grades K-12 are available in French, music, physical

education/health, and Spanish. At the graduate level, the

Watson School of Education offers a Master of School Admin-

istration; a Master of Education in elementary education,

middle-grades education, reading education, special education,

and curriculum/instruction supervision; and a Master of Arts in

Teaching.
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Second-Year Goals

Given the beliefs developed by members of the partnership about

the nature of meaningful collaboration, the overarching goals

of the PD System continue to be as follows:

To improve the quality of teacher and administrator prepara-

tion programs through rigorous entry and program standards

and a relevant array of real-world applications

To create more powerful and effective models to strengthen

the professions of teaching and school leadership from the

initial stages of preparation through socialization, induction,

and continuous renewal

To close the gap between theory and practice by ensuring that

each is responsive to the other and by widely disseminating

knowledge about best teaching and administrative practices

° To redefine and clarify the professional roles of teachers and

administrators consistent with the needs and the demands of

the 21st century

To improve P-12 schools through better prepared educators

and school cultures focused on learning outcomes

To produce measurable improvements in classroom learning

for all students at all levels through collaboration that com-

bines, focuses, and uses the collective talents, knowledge,

energies, and resources of the partners

Key Components

The 12 key components of the partnership are as follows. They

are tied directly to the six aforementioned goals.

Formal contractual agreements are negotiated with and

signed by senior administrative officers of each of the 10

school districts and UNCWilmington, and approved through

formal action by each governing board.

Policies and procedures for the involvement of university fac-

ulty in schools have been established, with expectations and

incentives designed to increase their engagement in the field.

All School of Education faculty, regardless of rank or tenure,

are required to take rotations (assignments) in PD System

schools to engage in supervision or other relationships with

school district partners.

Intensive classroom experiences and intemships for prospec-

tive teachers and administrators occur in carefully selected

PD System schools with experienced, trained partnership

teachers and administrators. The preparation programs,

including the site-based experiences, are designed to address

the differences in jobs (elementary, middle, high school, spe-

cial education, etc.) that teachers and administrators will be

taking in schools.

Comprehensive, yearlong field experiences for interns begin

early and are designed to be developmentally appropriate to

ensure maximum learning by prospective educators. Clinical

experiences are required of all prospective educators before

they are admitted to the School of Education. For instance, all

students interested in applying for admission to education

must demonstrate successful completion of Education 200

and its related lab, which gets students into schools at all

grade levels to gain multiple experiences with different age

groups in a variety of classrooms. All field programs culmi-

nate in a 15-week, full-time student-teaching experience.

Cohorts (groups) of teacher education candidates are placed

in partnership schools during much of the fieldwork and dur-

ing full-time intemships to ensure the development of profes-

sional support groups for students.

Prospective teachers are assigned to a single teacher but

get support, experience, and exposure to varying styles of

teaching by working with other partnership teachers in the

building.

Criteria and processes have been established that are used in

partnership schools and for teacher selection. Orientation or

training is required for specific roles, including intern, part-

nership teacher, school administrator, site coordinator, and

university supervisor.

A full-time technology outreach coordinator provides technol-

ogy training and support for PD System schools, especially for

partnership teachers with interns. This ranges from develop-

ing computer literacy and examining current software to

assisting teachers and interns with applications of technology

to teaching.

During the internship semester, 4-10 site seminars are held

with teacher and administrator interns, teachers, supervisors,

and school administrators on effective ways to teach and the

consequences of teaching for the learning of students in their

classrooms.

University and school district partners engage in collaborative

research and other initiatives that relate to student perfor-

mance, school organizations, and other educational issues

and that address critical needs and interests of professors,

teachers, and administrators.

PD System K-12 educators are recognized as extended faculty

and parallel instructors at the university, and many co-design

and co-teach courses on campus.

Implementation Strategies
During 1998-99, to achieve the six goals, the partnership estab-

lished additional organizational substructures, strategies, and

processes as necessary to support a complex change effort. The

following sections outline a number of these.
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New Collaborative Structures
The PD System Implementation Team was formed to serve as a

clearinghouse for identifying issues and facilitating design and

implementation of appropriate solutions to guide the develop-

ment of the PD System and respond to issues that affect the part-

nership. It includes 24 university and school faculty who have

been deeply involved. The team meets monthly with the partner-

ship director and reports to the advisory council.

In addition to forming the implementation team, the partner-

ship established six teams to work in areas critical to the part-

nership: technology; training; research, development, and eval-

uation; dissemination; communication; and placement. School

and university educators with interests and expertise in these

areas are members of the teams.

Professional Development
Strategies for addressing the professional development needs of

university and public school faculty include regional training,

three major conferences, and optional graduate course work in

supervision. In 1998-99, regional training sessions were held in

PD System schools for 155 people, including new site coordina-

tors, partnership teachers, and principals. These sessions provid-

ed an introduction to the concepts, theories, and practices of the

partnership and to a model of supervision adopted for use in

teacher and administrator internships. Hands-on technology

training was provided for school personnel both on site and at

the university.

The year (1998-99) began in August with a working conference

for more than 110 site coordinators, central office personnel,

and principals. Participants analyzed the effectiveness of current

efforts, including the favorable impact in schools and class-

rooms, and they identified future needs related to work with

novice and veteran teachers. In addition, two full-day confer-

ences were held for all partnership teachers who had interns in

their classrooms. These conferences were attended by 150 teach-

ers and university faculty. They examined (1) ways to strength-

en preparation; (2) field experiences; (3) roles of the partner-

ship teachers, interns, and supervisors; and (4) the effect of

teacher performance and subject-matter standards on teaching.

Two graduate courses in learning-centered supervision were

offered each semester and in the summer. Many districts recog-

nize these courses as equivalent to basic and advanced mentor

training. Teachers and administrators are encouraged by all

districts, and required by two, to take these courses before hav-

ing an intern.

Site Coordinator Liaison
The partnership has established strong relationships between

the university and school partners. As the system has developed,

the need to have closer links and more frequent interactions

among partnership schools has emerged. In response, a new

half-time university position, site coordinator liaison, has been

established to create a more effective linkage between school

partners and education faculty and staff. The liaison has direct

contact weekly with school site coordinators and makes on-site

visits to affiliated campuses, clarifying and supporting duties

and expected roles of all partners. Furthermore, the liaison

facilitates dialogue among school site coordinators, partnership

teachers, and university faculty. This new outreach position

already has proven worthwhile by effectively linking university

and school educational goals, maintaining meaningful ties

with all partners, and serving the needs of teacher interns and

partnership teachers.

Reciprocal Evaluation of Roles
Traditionally, of the three people involved in the intern-

supervisor-teacher relationship, only the intern and the

super-visor have been evaluated. The partnership model has

prompted a closer look at the dynamics of this three-sided rela-

tionship, and now all three evaluate one another using agreed-

on criteria for each role. Evaluation instruments for interns

were redesigned in 1997-98. Those for teachers and university

supervisors were collaboratively developed, or existing instru-

ments were modified by university faculty and representative

school district partners. During the semester the instruments are

used informally to provide feedback and suggestions for

improvement At the end of the semester, they are used formally

to justify grades for interns and performance ratings for univer-

sity faculty, and to assist in selection of teachers for supervision

of future interns.

Response to Higher Education and
Public School Issues

A number of efforts were developed in 1998-99 in response to

stated needs of school district and university educators. These

included development of a collaborative initiative to address

local, state, and national issues, such as teacher quality, P-12

and higher education accountability, middle school issues for

administrators, and methods to ensure more effective and equi-

table decision making for various components of the partner-

ship. Descriptions of a representative sample follow.

Executive Leadership Academy for Middle School
Principals
As part of the university's efforts to be responsive to issues facing

school partners, the School of Education, with funding from the

Carolina Power & Light Foundation, established an academy on

issues and challenges that are specific to middle-grades educa-

tion. Southern Regional Education Board reports citing the dis-

couraging pattern of achievement at this level sparked the orga-

nization's support of this academy. The school and university
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developers recognized that rarely are there opportunities for

middle school principals to work with peers and design respons-

es to issues that are specific to the social, economic, and politi-

cal environment of their region. In the first year the academy

conducted intensive work sessions and provided assistance from

state and national leaders in the field. Twenty-five school

administrators from five districts took part in the first-year acad-

emy. Plans are being made for a second year of the academy,

which will expand the opportunity to the rest of the partnership
districts.

Matching Incentive Grants

Separate funding provided by the legislature for

UNCWilmington's Office of Service to Public Schools and the

preexisting partnership relationship resulted in grants being

awarded this year to five partnership districts, which targeted

specific goals identified by each district. These grants, which

ranged from $2,500 to $10,000 and were matched by the dis-

tricts, funded such initiatives as improving middle-grades math-

ematics instruction, improving reading performance of low-

performing K-1 students, and developing a community/parent

network to ensure a smooth transition to first grade for students.

Education faculty with interest and expertise in the targeted

areas were paired with school educators to work on these

district-specific initiatives. This Matching Incentive Grants effort

will continue in 1999-2000.

National Forum on the Future of
Teacher Preparation

The PD System and CAPE cosponsored a large national forum

attended by more than 200 partnership educators in southeast-

ern North Carolina. Nationally known speakers in education,

including Ron Brandt, Jacqueline Grennon Brooks, Bernard

Badiali, Nelda Cambron-McCabe, James Cowardin, and Paul

Houston, spoke and then interacted with conference participants

on important issues that affect teacher educators and school

partners, such as education reform and collaborative work.

Placement Meetings for Internships

In 1998-99 the School of Education's field experience coordi-

nator and the PD System director established a new process for

ensuring the best possible decisions in intern placements. They

traveled to each partnership district and consulted with a central

office contact person, a school administrator, and the site coor-

dinator to improve communication and procedures related to

the placements of interns and to reach agreement on a proce-

dure for the pairing of interns and partnership teachers. In the

placement process, all participants develop a good understand-

ing of each intern and each partnership teacher and try to make

the best intern assignment. During the fall and spring semes-

ters, 310 teacher interns and 10 administrator interns were

placed in partnership sites using this process.

District Technology Meetings

Since the establishment of the partnership and the specialized

technology outreach initiative, a number of significant changes

in the school districts' focus on technology have been realized,

such as district-level training programs for employees. To

ensure that the efforts of the PD System in technology were still

serving the primary needs of the partnership and the common

goals of the partners, a series of meetings were held in each

school district. The technology outreach coordinator and the PD

System director met with each district's technology and staff

development coordinator to ensure better communication on

issues related to technology-rich classroom environments and to

establish a closer alignment of technology training efforts pro-

vided by the district and those provided by the PD System. The

result was agreement on the overall focus of the technology out-

reach efforts for the upcoming year and establishment of priori-

ties for each district that served both the School of Education

and the district.

Research and Evaluation
The research and development initiative of the partnership this

year has focused on (1) creating a mechanism for responding to

requests for assistance from P-12 schools; (2) conducting

applied research with PD System partners on important issues of

immediate concern; (3) providing education students with

authentic opportunities to conduct literature reviews, develop

program plans, and collect and analyze data; and (4) creating

vehicles for dissemination of related information or products.

Following is a sample of studies undertaken during 1998-99.

Informing Professional Practice: Secondary
Interns' Inquiry Projects

All teacher interns in secondary education were required to

engage in an inquiry project that identified and investigated a

question pertaining directly to their teaching. The objective was

to ensure that they made informed assessments of 'different

approaches to instruction by evaluating the effects of different

strategies on student learning. The emphasis of the inquiry pro-

ject was on process. The results indicated that interns were suc-

cessful in conducting applied research and in understanding the

implications of their studies in their teaching. Completed

reports of these projects were published for dissemination to

future interns, partnership teachers, and other faculty.

Partnership Schools Profiling Study

During the 1998-99 academic year, surveys were sent to nearly

2,000 teachers in all the partnership schools. The questionnaires

were designed to identify schools that embody key aspects of pro-

fessional work cultures, aspects that center on the character of

social interaction in the work environment. The results were

analyzed and used to supplement the school and district profiles

developed for partners' use.
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APPLE Project: Action on Principled Pedagogy amt
Learning Evaluation

As a result of a long-standing relationship with one of the PD

System districts, a comprehensive collaborative international

research project was developed in 1996 and has been a main

focus for the district's school improvement efforts. Duplin

County Schools, Barking and Dagenham Borough Schools (in

England), and the Watson School of Education are engaged in

a cross-cultural research and development project funded by

one of North Carolina's School Improvement Grants. The foci of

the project are analysis of instruction in primary or elementary

classrooms against criteria of effectiveness, investigation of

teachers' craft and professional knowledge, and illumination of

the notion of "super-teacher." The project is concerned with

practical approaches to teacher and organizational development

in schools and school districts and with the application of

inquiry findings in real settings. One result of the project is the

emergence of a classification system of teachers, or teaching

styles, with clearly defined characteristics that will inform

teacher education programs and teacher performance evalua-

tion systems.

Outcomes

For the University
Faculty and administrative searches for the Watson School of

Education explicitly favor new hires who can demonstrate

their commitment to and have experience in university-

school partnerships.

Graduates of the teacher and administrator preparation pro-

grams are sought after by school districts because of the

known high quality of the applicants, as attested to by perfor-

mance evaluations of beginning teachers and by school dis-

trict administrators.

The implementation team has been able to bring a more

"authentic agenda" to the advisory council for decisions, one

jointly developed by faculty and school partners that reflects

the needs and the priorities of all partners.

Faculty report that the PD System has "opened up classroom

doors" and that the trust level developed through the partner-

ship has allowed continuing conversations on a variety of

issues, not only among faculty at the university but between

school and university personnel.

For the School Districts
The program is sufficiently institutionalized in school dis-

tricts that even when superintendents or principals are

changed, the district or school remains committed to the

partnership.

A high percentage of PD System interns are hired by the dis-

tricts where they completed their internships, providing new

teachers of proven quality to the region.

Teachers and administrators in the schools report feeling that

they have genuine opportunities to influence the content of

teacher preparation.

Teachers report that joint PD System training experiences

with the school administrator have provided a highly valued

common language for talking about instruction and

supervision.

For the Partnership Schools
Increasingly, many partnership teachers are playing signifi-

cant leadership roles in schools, often serving as mentors for

new teachers because of the quality training they receive in

supervision and coaching, as well as their familiarity with

teacher performance standards and the licensure process.

Teacher and administrator interns are working as colleagues

with school educators, participating in staff development,

team meetings, and grade-leveVsubject-area planning

sessions.

All partners are emphasizing student outcomes while attend-

ing to the maintenance of a healthy and positive relationship.

Many schools with self-identified issues and needs are being

aligned with human and financial university resources.

Lessons Learned

During the two-year life of the present partnership and from

UNCWilmington's longer experience with collaboration, many

lessons have been learned that are useful to partnership person-

nel and to others working on such a comprehensive effort:

It is critical to view the partnership as a system rather than a

program.

Reform of public schools should occur simultaneously with

the reform of teacher education programs, and each should

inform, challenge, and shape the other.

Partnerships require mutual respect and equitable input from

both schools and universities, and must be governed by

norms of expertise and technical competence. Partnerships

are successful to the degree that the partners center their work

on issues of mutual concern, continuous renewal, and satis-

faction.

Effective partnerships must acknowledge the benefits of com-

bining the wisdom of theory and practice with the wisdom of

practitioners. Such partnerships reach beyond improvements

in technical skills and teaching, to sophisticated understand-

ings of instructional design and delivery in the context of

school cultures that support and foster good practices.
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Future Directions

UNCWilmington and the partnership schools have entered a

new phase of relationships. As 1998-99 drew to a close and the

third round of contract negotiations with each of the 10 school

districts was completed, all partners agreed that, although they

have succeeded in establishing a comprehensive and effective

partnership, they should strive for even higher standards of

excellence. The decision was collectively reached that the focus

must turn to improving the quality of the PD System rather

than simply ensuring that full implementation of the compo-

nents has been achieved. To accomplish this goal, future direc-

tions will focus on the following:

Collective efforts to tie delivery of preservice teacher education

programs to support programs for beginning teachers and

continuing professional development of career teachers

Reexamination and clear articulation of current and future

connections between academic program and clinical site

applications that involve university-school partners

Renewal of partnership schools' commitment to the PD

System and the inherent roles and responsibilities

Recommitment of partnership teachers and administrators

and university faculty based on established, well-defined roles

and responsibilities as well as redefined qualifications

Establishment of stronger and well-articulated links among

various components of the partnership efforts, educator

preparation, and P-12 student learning

Collaborative efforts of the School of Education, the College of

Arts and Sciences, and the public school partners to address

critical issues related to recruitment and retention of minority

teachers and those who work in high-need areas such as sec-

ondary mathematics and science, and special education

Development of better research and data systems, to improve

understanding of the results of the partnership's efforts on

graduates, school students, schools, and School of Education

programs
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Profile of USTEP Based at
The University of North Carolina at Wilmington

SCHOOLS

Number of school districts

involved in partnership 10

Number and types of schools

involved in partnership:

Elementary

Middle

Secondary

41

12

14

Student enrollment in schools
involved in partnership 40,914

Number of teachers in partnership
schools involved in partnership activities 663

Number of nationally certified

cooperating/clinical teachers
in partnership schools 41

UNIVERSITIES

Number of education faculty (overall):

Full-time 31

Part-time 16

Number of education faculty

involved in partnership:

Full-time 31

Part-time 16

Number of arts and science faculty
involved in partnership:

Full-time 5

Number and level of graduates who

completed teacher education
program in 1998-99:

Elementary

Middle

Secondary

Other

% Minority

166

22

50

92
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Eft
Western Carolina Un

in partnership with Asheville City, Cherokee Central, Hay Wyop
Jackson County, and Swain CoOTly

Highlights of 1998-99
More than 80 people representing all the major stakeholders

in the partnership attended a spring retreat for evaluation

and planning.

Two high schools with large minority populations became

partnership schools.

Public school and university faculty liaisons formed a new

working body for the partnership.

Four professional development sessions on diverse student

populations were held.

Public school teachers, university faculty, and "interns"

(formerly, student teachers) developed a handbook to be

used by all educators involved in the partnership's yearlong

internship.

Recruitment, selection, and placement of interns became the

responsibility of Western Carolina University's Office of Field

Experiences.

Through the partnership's efforts, university faculty were pro-

vided release time to conduct approved projects with students

and teachers at partnership schools.

Twenty-five teachers completed the revised Mentor Training

Program provided by the partnership, and received certifi-

cation.

The College of Education and Allied Professions initiated a

study comparing the yearlong internship with the traditional

student-teaching experience.

Overview

In its first year the University-School Teacher Education

Partnership based at Western Carolina University (WCU) took

significant steps toward realization of a full partnership with the

goals of preparing quality teachers, increasing teacher reten-

tion, and improving student achievement in the public schools

of western North Carolina. The accomplishments of that year

were as follows:

Recruiting more than 90 potential cooperating teachers and

16 students to participate in a yearlong internship

Establishing a mechanism for awarding instructional

improvement and technology grants

Developing a process for awarding action-research grants

Providing induction workshops for beginning teachers

Offering professional development workshops

An advisory board with membership from all partnership

ties monitored partnership activities and suggested initiatives

and changes. Chaired by the partnership coordinator, the advi-

sory board convened once during the year.

An external evaluator, who was a consultant for the Western

Regional Service Alliance and a former teacher and administra-

tor, reviewed the original proposal, minutes of meetings, and

other documents, and interviewed a sample of key participants.

This effort led to a written report offering eight recommen-

dations:

Review communication patterns with all program audiences.

Consider selecting interns earlier (interns being preservice

teachers engaged in a yearlong field experience in the senior

year that has replaced the traditional one-semester student-

teaching experience).

Consider options to encourage interns to experience both the

opening and the closing of school.

Review incentives for participation across all audiences.

Increase the frequency of advisory board and executive com-

mittee meetings.

Stimulate more participation in the school-based research

component.

Organize a more formal evaluation of the program, includ-

ing feedback from focus groups of participants.

Review the process of selection and placement of interns.

Second-Year Goals and Activities

Priorities for the second year were as follows:

To conduct more professional development activities

To institute a more systematic process of internal evaluation

To ensure that all partnership schools have cohorts (groups)

of interns

To increase the number of students who participate in the

yearlong internship

To involve more secondary schools in the partnership

To integrate the partnership better into the academic main-

stream of the College of Education and Allied Professions and

the College of Arts and Sciences

As the second year progressed, these goals were revised as a

result of moving toward a more systematic process of internal

evaluation. It became clear that all the partnership schools
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needed to become more involved in partnership activities,

including goal setting. Therefore another major goal in the sec-

ond year of operation was to increase participation of all stake-

holders in the partnership's activities.

Advisory Board

The advisory board met three times during the second year, not

including the partnership-wide retreat held in the spring.

During the meetings the board discussed the recommendations

of the external evaluator. One of the recommendations led to

the addition of two high schools to the partnership, to increase

options for K-12 and secondary education interns.

The meetings of the advisory board progressively became more

interactive. The format of the first meeting involved reporting

from the coordinator and discussion. For the second and third

meetings, the format was modified. The coordinator held plan-

ning sessions with a small group of representatives to set the

agenda. Meetings included presentations from interns, princi-

pals, and cooperating teachers and small-group work on

partnership issues, such as areas of need for professional

development.

Intern Recruitment and Placement

During the second year, the partnership coordinator increased

efforts to recruit interns. To reach students, the coordinator used

the campus newspaper, flyers, and a portable sign moved to dif-

ferent locations in the building where the bulk of education

courses are taught. To inform faculty (so that they could advise

prospective students), the coordinator used E-mail, flyers, and

personal discussions. The coordinator also spoke with principals

at schools without any interns about ways to entice candidates

to select their schools for the internship. The result of these three

efforts was an increase in the number of students selecting the

internship, from 16 in the first year to 51 in the second year,

and placement of interns in all partnership schools.

To achieve placement of interns in every school and to establish

a cohort of interns at each school, the director of field experi-

ences and the partnership coordinator developed a plan with the

Department of Elementary and Middle Grades Education and

the elementary schools in the partnership to rotate the schools

that would be available for the internship by semester

(explained later).

At this point during the second year, the director of field experi-

ences took over the responsibility for recruiting, selecting, and

placing interns in the schools. Before that time the partnership

coordinator had taken that role. The result was to bring this

important field experience component under the university's

Office of Field Experiences and thus to use university resources

more efficiently.

Action Research

In early 1998 the partnership coordinator developed and

released a competitive request for research proposals. To provide

information about action research and to answer questions

about the proposal process, the partnership held a workshop for

interested teachers from partnership schools. Eight proposals

were received and reviewed by university faculty. The top three

proposals were critiqued, strengthened, and funded. University

faculty served as consultants to the grant recipients while they

completed their research. Grants were awarded for testing the

effects of using computers with first-grade writing projects,

examining the effects of a systematic mathematics-assessment

procedure in improving elementary school student achievement

on standardized mathematics tests, and examining different

modes of stimulating class discussion in high school English

classes.

Instructional Improvement Grants

Cooperating teachers who hosted interns during the year

received $400 grants to buy materials and equipment for their

classrooms. In most cases the interns worked with the cooperat-

ing teachers to choose the materials that they thought would

improve the quality of their instruction on a given topic or unit.

Teachers bought books, videotapes, microscopes, calculators,

CD-ROMs, lab packs, dictionaries, art supplies, software, and

printers, among other items. No follow-up information was

requested on the use of the materials. However, teachers and

principals stated that the materials purchased had the positive

effect of updating technology used in instruction and facilitat-

ing more active student involvement in the classroom.

Technology Grants

Each of the nine partnership schools received $4,000 to pur-

chase technology that would increase instructional options for

teachers and interns in the school. Generally the schools pur-

chased computers, printers, and projection systems for class-

rooms and gave cooperating teachers and interns preference in

the use of the equipment Schools were not required to provide

information about the impact of the grants. However, teachers

informally shared examples of how they were using the materi-

als, including a software package on the solar system, software

showing mathematical models, and a printer that helped pro-

duce reports and images from the Internet.

Diversity and Multicultural Workshops

During 1998-99 the partnership sponsored a series of four

workshops on diverse student populations. Evening sessions with

guest presenters were held to discuss educational issues and

instructional approaches that would encourage learning among

Hispanic, African-American, Native American, and exceptional

students. Participation by partnership teachers, university facul-

ty, and interns was low.
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Release Time for Faculty

The exchange of faculty between the university and partnership

schools greatly enriched both learning environments. In

1998-99 the partnership funded clinical and adjunct faculty

positions for veteran teachers in the public schools to co-teach

university classes. The partnership also provided release time for

university faculty to undertake semester-long projects in the

schools. For example, one professor worked with an elementary

school in Jackson County and an elementary school in another

part of the state to develop Internet-based classroom-to-

classroom audio and video connections. The aim was to

establish an affordable communication link that would allow

teachers and students at different schools to share perspectives

on lessons that were being taught simultaneously in both loca-

tions. A classroom-to-classroom connection was established,

and both students and teachers shared information.

Mentor Training

Soon after the North Carolina Department of Public Instruction

approved the revised Mentor Training Program in 1998, the

partnership and the North Carolina Center for the Advancement

of Teaching cosponsored a 30-hour training course for 25 part-

nership schoolteachers-24 hours of mentor training and 6

hours of information about working with interns and university

supervisors in a clinical practice setting. Enrollment in this

course has been very good, and the partnership plans to offer the

course each semester over the next few years.

Induction of Beginning Teachers

For the second year, the partnership invited beginning teachers

from the region to participate in a New Teacher Induction

Institute. The WCU Center for Math and Science Education and

the partnership cosponsored the event. Personal letters went to

each teacher in the region with less than three years of teaching

experience. Participants could receive three semester hours of

graduate credit at no cost. This weeklong institute matched new

teachers with mentors to develop and implement a yearlong

personal professional development plan. The plan was designed

to help new teachers overcome difficulties and strengthen their

effectiveness. Teachers received release time, in the form of pay

for substitutes, so that they could visit classrooms of master

teachers and meet with their mentors throughout the school

year to assess progress towani their goals and make necessary

adjustments.

Induction Ceremony

The partnership sponsored an induction ceremony for all stu-

dents fully admitted to the teacher education program in the

previous semester. Most students were in the second semester of

their sophomore year or the first semester of their junior year.

They were welcomed to teacher education by an intern in the

program, a teacher in the field, and the dean of the college.

This activity served as recognition of the students' entry into the

profession. It also served as a recruiting opportunity for

the internship program because an intern and a former intern

talked to the students about the program. The students received

a brochure about the internship as well as a partnership

bookmark.

Partnership Retreat

A representative ad hoc committee was formed to plan a

partnership-wide retreat, held April 1. More than 80 people

attended. The agenda included remarks by WCU's chancellor

and the dean of the College of Education and Allied Professions;

a presentation on the East Carolina University partnership by

the associate dean of that university's School of Education; and

same- and mixed-role discussion groups of interns, teachers,

principals, university faculty, and others (such as community

representatives, superintendents, and other administrators). In

addition to learning about activities of another partnership, the

participants provided feedback on their own partnership and

male recommendat.ions for improvement and future directions.

The major recommendations were to establish better communi-

cation among participants and to develop a handbook for the

internship. The partnership improved communication by iden-

tifying liaisons at each school and in each university depart-

ment, who now meet monthly, and by initiking a bimonthly

newsletter. A handbook was developed in the summer.

Site Visit

In May an external evaluator from the Southern Regional

Education Board visited for a day and subsequently submitted a

report of her findings based on site visits to a school in the part-

nership and to the university, a review of written materials, and

interviews with teachers, students, faculty, and administrators.

Following that visit, the dean of the College of Education and

Allied Professions and the partnership coordinator took several

steps to address the evaluator's concerns about inadequate

involvement of upper-level administrators in the school districts

and the university, and to reinforce the strengths of the partner-

ship. They visited every superintendent in the partnership to dis-

cuss the collaboration. Also, they formed an advisory group of

several people, including the associate dean of the College of

Arts and Sciences. The group meets monthly to hear about the

partnership's activities and provide input. Additionally, they

arranged for the partnership coordinator to be included in sev-

eral committees concerning teacher education.

Elementary School Rotation

Also in May, the director of field experiences and the partnership

coordinator made appointments with principals and individual-

ly visited each school in the partnership to discuss a plan for

rotating the placement of interns among elementary schools.

The plan was designed to give all the schools an opportunity to

host interns, to create cohorts of interns for mutual support, and

to facilitate activities within the cohorts. Some of the elementary

.2
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schools were designated to host interns beginning their intern-

ship in the fall, the others to host interns beginning their intern-

ship in the spring.

The director of field experiences and the partnership coordinator

also discussed with the principals the reallocation of partnership

funds to support the goals of the program more directly, and the

appointment of liaisons to meet monthly to provide better com-

munication throughout the partnership (as described in the

preceding section). The principals agreed to a reallocation of

some of the partnership funds. Previously, all teachers with

interns had received instructional improvement grants, and all

partnership schools had received technology grants. If the num-

ber of interns increased as anticipated, more schools and more

teachers would participate, and automatic grants could not be

supported. Therefore, principals agreed to discontinue instruc-

tional improvement and technology grants.

Principals also agreed to appoint school liaisons to act as the

primary contact point for the partnership and to attend meet-

ings as needed.

Internship Handbook

In early summer a group of university faculty, public school

teachers, and internswoluntarily assisted the partnership coordi-

nator and the director of field experiences in developing a com-

prehensive internship handbook. Developing a handbook, a

consensus recommendation from the retreat, necessitated criti-

cal decisions about partnership operations. The handbook, in

loose-leaf format to allow for additional changes as the partner-

ship matures, was used in the summer to train public school

liaisons (primary partnership contacts at each school appointed

by the principal) to orient new cooperating teachers and interns

in their schools. The handbook was distributed to all schools,

interns, and university supervisors.

Outcomes

A major outcome was the requests to join the partnership that

came from schools and school districts not currently participat-

ing. The partnership coordinator and the dean of the College of

Education and Allied Professions both received inquiries from

principals and superintendents in the region about joining and

about hosting interns. The director of field experiences discussed

the partnership in every school district in the region and report-

ed 100 percent support for the yearlong internship.

Administrators, teachers, university faculty, and interns involved

in the partnership attested to the quality of the internship expe-

rience at conferences, in interviews, in working groups, and in

preliminary results from an ongoing comparative study.

University faculty, public school faculty, and interns made pre-

sentations at two statewide conferences on teacher education.

Also, they spoke at advisory board meetings, at the spring

retreat, and to the external evaluator. Furthermore, in various

faculty meetings, university faculty members participating in

the partnership advocated further university involvement.

Preliminary results of the study comparing the internship and

the student teaching experience indicated that students valued

both experiences as a way to prepare quality teachers. However,

those who participated in the yearlong internship volunteered

unsolicited praise for it in questionnaires. One intern stated, "I

can't imagine that I would have been as prepared if I had done

student teaching instead of the internship." Another said, "I

really feel like I have a year of teaching experience because of

the internship. I felt like part of the faculty at my school."

Partnership communication increased in very tangible ways. In

addition to sponsoring the spring retreat and developing the

internship handbook, both described earlier, the partnership

established a Web site (http://www.ceap.wcu.edu/sutep/

sutep.htm), which includes an on-line copy of the handbook,

recent newsletters, and links to partnership schools, the North

Carolina Department of Public Instruction, university depart-

ments, and other important educational sites.

Lessons Learned

A major lesson has been that all participants need a forum for

expressing concerns and initiating changes. At the spring retreat

in 1999, same-role groups expressed a need for more communi-

cation and a way to suggest and make changes in the program.

As stated earlier, steps were taken to increase communication in

the partnershipappointment of liaisons, development of an

internship handbook, initiation of a bimonthly newsletter, and

establishment of a Web site.

Another lesson is that communication in a partnership takes

time and effort. This lesson, stemming from the first, has been

challenging to address. Participants are busy, and it is difficult

to schedule a time and a place for them to meet, talk through

the operation of the partnership, and grow. Except for the coor-

dinator, participants have maintained their usual responsibili-

ties in addition to undertaking partnership duties. The people

active in the partnership tend to be the people who also have

taken on many other professional responsibilities.

It has been a special challenge to find a way for teachers to par-

ticipate in partnership activities beyond working in the class-

room with interns. Teachers in public schools and university

faculty already are involved in professional development activi-

ties and express little need for more of the one-event kind if the

subject is not high on the accountability agenda or carries little

incentive. Very few attended the cultural diversity workshops. On

the other hand, public school teachers readily attended the

mentor training, for which a certificate was to be awarded, an

increase in pay was possible, continuing education units were

offered, and pay for a substitute was available.
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Future Directions
The partnership is moving forward in the following areas:

It is becoming a partnership of equals, in which all the stake-

holders communicate regularly and have a voice in opera-

tions, including governance.

It is becoming an integral part of the teacher education pro-

gram and is seeking to involve all teacher education students

and faculty in one or more of its components. The elementary

education and middle-grades programs have been more easi-

ly and readily integrated. Including K-12 and secondary edu-

cation programs requires more effort and adaptation.

It is expanding to include all schools in the WCU service area

by involving them in one or more components of the partner-

ship, including teacher induction, professional development,

action research, and the yearlong internship.

It is involving more arts and science professors, particularly

because they can contribute to the subject-matter competence

of prospective teachers.

It is expanding the summer teacher-induction activities.

It is coordinating curriculum revision and alignment activi-

ties with the state's Incentive Grant activities, which have

been provided to align teacher preparation curricula more

closely with state priorities.

Profile of USTEP Based at Western Carolina University

SCHOOLS

Number of school districts

involved in partnership 5

Number and types of schools

involved in partnership:

Elementary

Middle

Secondary

6

1

4

Student enrollment in schools
involved in partnership 8,196

Number of teachers in partnership
schools involved in partnership activities 459

Number of nationally certified

cooperating/clinical teachers
in partnership schools 7

LJNIVERSITIES

Number of education faculty (overall):

Full-time 29

Part-time 45

Number of education faculty
involved in partnership:

Full-time 29

Part-time 45

Number of arts and science faculty
involved in partnership:

Full-time 10

Number and level of graduates who
completed teacher education

program in 1998-99:

Elementary

Middle

Secondary

Other

% Minority

10

20

37

3

INP = Information not provided

67



68

-Salem State University
with Winston-Salem/Forsyth County Schools

s of 1998-99
e partnership conducted a summer enrichment program

for high school juniors and seniors of color who are interested

in education careers.

The partnership pilot-tested distance-learning courses for

teacher assistants in Yadkin County.

The teacher education program implemented a yearlong

student-teaching experience for all degree and certification-

only candidates.

The special education program realigned its projected learn-

ing outcomes to match the recommendations of the Council

for Exceptional Children and North Carolina's Advanced

Technology Competencies.

The National Council for Accreditation of Teacher Education

selected the elementary teacher education program at

Winston-Salem State University as one of five sites to pilot-test

its new accreditation standards.

The partnership established a collaborative computer labora-

tory in Konnoak Elementary School for parents, preservice

teachers, teachers, and students.

The partnership submitted two grant proposals to the

National Endowment for the Humanities: Reading and

Writing Through the Arts: A 21st Century School Program, to

provide services to five elementary schools in the Winston-

Salem/Forsyth County Schools; and Global Education for At-

Risk Students in an Urban Setting, to provide services to one

elementary school in the same system.

Overview
In the first year of the partnership, called the Coalition for

Educational Leadership and Learning, faculty of Winston-Salem

State University (WSSU) and Winston-Salem/Forsyth County

Schools initiated activities focused on four goals and related

activities, as follows:

By the year 2003, to increase the number of minority teachers

prepared by WSSU by 30 percent

Planning took place to recruit prospective minority teachers

by identifying teacher-mentors at the eight high schools in

the district to help identify and recruit ninth graders, as well

as eleventh and twelfth graders, who might be interested in

teaching.

To enhance collaborative teacher preparation through earlier

and extended field experiences

About 200 preservice teachers actively participated in early

field experiences. The total number of hours in the field

experienced by each student was based on the number of

hours required per course. For example, a three-hour course

entailed 12-15 clock hours of field experiences. Twenty-six

students participated in an extended (one-semester) field

experience.

To increase retention rates among first-year teachers

Once each semester, on Saturdays, the partnership sponsored

programs for 15 first-year teachers. The programs involved

roundtable discussions and computer activities to develop

advanced computer competencies identified by the North

Carolina Department of Public Instruction.

To enhance professional development by capitalizing on

WSSU's strengths, such as its diverse faculty, its long tradition

of preparing teachers, and its regionally and nationally

accredited teacher education program.

The partnership conducted a workshop on problem-based

learning in collaboration with the Center of Excellence for

Research, Teaching, and Learning. Three teachers in the

Winston-Salem/Forsyth County Schools, eight preservice

teachers at WSSU, and three WSSU faculty members attended.

Second-Year Goals

The partnership focused on the same goals in 1998-99.

However, it refined some of the objectives.

Goal 1: By the year 2003, to increase the number of minori-

ty teachers proared by WSW by 30 percent

Objectives under this goal were, from the eight high schools in

the local school district, to identify ninth graders who are inter-

ested in becoming teachers; from this group, to identify ninth

graders to recruit for teacher education; and then to implement

activities for them, including Saturday classes. The latter

focused on study skills, organizational skills, computer activi-

ties, and preparation for the Scholastic Aptitude Test. Twenty-

five students regularly participated.

The partnership also conducted a summer enrichment program

for 22 high school juniors and seniors of color who are interest-

ed in a career in teaching. Enrichment activities centered on

English, mathematics, science, and technology. Each student

was required to produce a "learning product."

Goal 2: To enhance collaborative teacher proaration

through earlier and extended field experiences

Two hundred fifty preservice teachers from the Divisions of

Education and Arts and Sciences participated in early field expe-

riences in the Winston-Salem/Forsyth County Schools. Further,

35 students participated in a required yearlong student-teaching

experience at 10 schools. During their first semester, students



spent one day a week with their cooperating teachers; during

their second semester, they worked with their cooperating teach-

ers full-time.

Goal 3: To increase retention rates among first-year teachers

Thirteen first-year teachers who attended WSSU participated in a

fall induction program. As part of the program, the superinten-

dent of Northampton Public Schools talked about performance-

based portfolios and described an initial licensure program that

she implemented in her school district. Also, there was open dis-

cussion of classroom management, technology, parent confer-

ences, learning styles, and several other topics.

Members of Phi Delta Kappa sorority attended the spring induc-

tion program to offer their services as mentors to the first-year

teachers. The sorority consists of practicing and retired teachers

from the Winston-Salem/Forsyth County Schools, several of

whom have been trained as mentors. There is a wealth of

knowledge and years of experience among these teachers .

Goal 4: To enhance professional development by capitalizing

on IVSSU's strengths, such as its diverse facul01, its long tra-

dition of preparing teachers, and its regionally and nation-

ally accredited teacher education program

Faculty members in the Divisions of Education and Arts and

Sciences held a weekend workshop on multiculturalism and

technology during the spring 1999 semester. University faculty

members and classroom teachers from the local school district

attended. The workshop, called Retooling Education for

Diversity, was implemented in collaboration with the director of

a K-12 outreach project based at The University of North

Carolina at Chapel Hill and the coordinator of international

studies at WSSU. The 20 participants reviewed and discussed the

relationship between African and American history and culture.

An assistant professor of education at WSSU demonstrated how

teachers could integrate Microsoft Encarta Africana with the

North Carolina Standard Course of Study.

Key Components

The yearlong student-teaching experience, one of the partner-

ship's key components, has been an integral part of the educa-

tion program. Student teachers have been able to assess public

school students' mastery of learning, and there has been strong

collaboration between preservice and inservice teachers in the

classroom. For example, they are planning research to assess

empathy, attitudes toward diversity, ethical development, and

success with diverse student populations in the partnership's

professional development schools (PDSs). Two university faculty

members (the coordinator of the partnership and the coordina-

tor of the Model Clinical Teaching Program) and an adminis-

trator at Konnoak Elementary School will coauthor an article

on the effects of the yearlong student-teaching experience on

student learning.

The partnership has stimulated the collaborative development

of proposals for external funding to address issues that have

been identified in the schools. For example, Latham

Elementary, one of WSSU's partnership schools, was an integral

part of a proposal-writing process, along with WSSU's three

National Education Association PDSs. The outcome was a pro-

posal submitted to the National Endowment for the Humanities

entitled Global Education for At-Risk Students in an Urban

Setting, envisioning a more diverse curriculum that would

encompass other cultures.

Latham Elementary was one of five elementary schools included

in another grant proposal submitted to the National Endow-

ment for the Humanities, Reading and Writing Through the

Arts: A 21st Century School Program. This proposal was not

funded by the National Endowment, but the partnership plans

to submit it to other funding agencies.

Other significant components of the partnership are as follows:

Pilot-testing of distance-learning courses for teacher assis-

tants in Yadkin County

Alignment of projected learning outcomes in the special edu-

cation program with the recommendations of the Council for

Exceptional Children and North Carolina's Advanced

Technology Competencies

Participation of WSSU's elementary teacher education pro-

gram in the pilot-testing of the National Council for

Accreditation of Teacher Education's new accreditation

standards

A collaborative computer laboratory in Konnoak Elementary

School for parents, preservice teachers, teachers, and students

Outcomes

The outcomes for 1998-99 were as follows:

Better and greater learning by first-year teachers. Feedback

from the first-year teachers who participated in the induction

program was quite favorable. Sample comments follow:

I was thrilled with the information I received on NC LEARN.

My mentor has been quite helpful to me.

I think WSSU has prepared me well for the classroom.

WSSU is a great place to get a strong base to begin a very

rewarding caner.

University faculty and school administrators gave the first-

year teachers this advice:

1. Team with another first-year teacher at your grade level,

and plan together.

2. Exchange ideas with another teacher for different class

activities.

3. Don't allow school work to take over your life.

4. Remember that your input is just as important as the expe-

rienced teacher's input.

Improvement of prospective teachers' performance

Preservice teachers' early and extended field experiences

introduced them to best practices such as learning styles and

effective classroom management. The first cohort of preser-

vice teachers in the yearlong student-teaching experience,
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their cooperating teachers, and administrators completed sur-

veys about the experience. Sample comments are as follows:

I'm happy; I am currently feeling pretty good about my stu-

dent teaching experiences; however, I wish that I could
devote 100% to my student teaching planning rather than to

other class commitmentspreservice teacher

Excellent situation; excellent package(s)/planning. My stu-

dent teacher is doing an excellent job. However, in our con-
versations I have been answering her questions about ABCs,

EOG [end-of-grade tests], etc. I am not sure how well pre-

pared students were for all of thisA cooperating teacher

The full-year experience is critical for preparing excellent

teachers to meet students' needs. The students are very

knowledgeable.. .. Keep up the good work!In adminis-
trator

Greater involvement of teachers, professors, community peo-

ple, and representatives of business, industry, and government

The partnership's relationship with Konnoak Elementary

School and its business partners was quite beneficial to all

involved. The volunteers from the general community at

Konnoak Elementary were helpful not only to the inservice

teachers but also to WSSU's preservice teachers. Several politi-

cal leaders of Forsyth County expressed interest in the activi-

ties and the support that the partnership provided to Konnoak

Elementary and other partnership schoolspurchasing

computers, increasing the level of volunteerism, creating an

awareness of the Internet, and more.

Efforts to create a more diverse teaching force

To create a more diverse teaching force, education and arts

and science faculty have organized workshops on multicul-

turalism. As noted earlier, in 1998-99, university and school

faculty took part in a workshop on multiculturalism and

technology, titled Retooling Education for Diversity. An asso-

ciate professor of English and foreign languages, who also is

the coordinator of international programs, spearheaded the

workshop. Guest speakers included an archivist from the

Avery Center, Charleston, South Carolina; the director of the

K-12 Outreach Project, University Center for International

Studies, The University of North Carolina at Chapel Hill

(UNCCH); a senior research fellow at UNCCH; an anthro-

pologist from UNCCH, presenting on the "Caribbean

Connection"; a political scientist from Wake Forest University,

presenting on the "West African Experience"; the interim

dean of education at WSSU; an instructional technologist

from WSSU; and a faculty member from the University of

Missouri, St. Louis, also presenting on the "West African

Experience."

More and different types of technology used in instructional

practice

The partnership assisted Konnoak Elementary School in set-

ting up a computer laboratory for preservice teachers, teach-

ers, parents, and students. The laboratory is useful for addi-

iional help to public school students who need to prepare for

end-of-grade tests, for special tutorial sessions, for establish-

ing new curricula (through Internet searches), and for

Internet activities that support problem-based learning.

Changes in professional development efforts for teachers, pro-

fessors, prospective teachers, and administrators

Involving teachers, professors, prospective teachers, and

administrators in professional development activities was an

ongoing effort. The partnership's technology coordinator

developed computer workshops for preservice teachers, teach-

ers, parents, and students at Konnoak Elementary School

for example, workshops on how to use Skillvantage to help

students prepare for the eighth-grade competency examina-

tion. These workshops were replicated for other partnership

schools.

Curriculum revisions, such as integration of general educa-

tion, professional education, and clinical experiences

Preservice teachers in the yearlong student-teaching experi-

ence identified best practices in teaching; for example, they

observed effective classroom management. Also, they con-

ducted case studies; for example, they each collected data on

one student during the first semester of student teaching.

The partnership is preparing student teachers to place

technology-supported instructional applications on CDs in

their professional portfolios. That is, faculty are helping stu-

dent teachers produce a document that will meet the require-

ments for their teaching and technology portfolios. When stu-

dents put this document on a CD, they will be able to post

their portfolios on their personal Web page or send their port-

folios as an attachment to an E-mail message.

Student teachers in the yearlong student-teaching experience

assisted classroom teachers in aligning their curriculum with

goals and objectives of the North Carolina Standard Course of

Study.

The curriculum revisions contributed to preservice students'

learning and to application of their learning to daily tasks.

The curriculum revisions also have been completed and are

in place for preservice teachers to learn how to assess their

students' learningfor example, the partnership plans to

use information that was disseminated at the regional work-

shops sponsored by the Department of Public Instruction.

More and better ways of communicating

Some ways in which the partnership shared information were

as follows:

Workshops: These offered people opportunities to share

experiences, study different cultures, and learn about

diversity.

Professional development: Partnership personnel engaged

in computer-lab activities such as browsing the Internet,

assessing students' performance, and seeking new infor-

mation.

Presence of university facultY members in the schools and

in the community at large: Two faculty members served on

the board of directors of the Center of Excellence for

Research, Teaching, and Learning; the partnership direc-

tor visited schools weekly; and faculty members taught

methods classes in the schools.
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Greater involvement of arts and science professors

Arts and science professors were involved in the workshop on

multiculturalism and technology. The momentum from that

workshop carried over into collaborative projects among the

faculty of the Division of Arts and Sciences, the Division of

Education, and the Winston-Salem/Forsyth County Schools

on the use of Microsoft Encarta Africana and Web-based

resources on cultural competence to support the North

Carolina Standard Course of Study. The faculties of both divi-

sions also were actively involved in the early and extended

field experiences of preservice students.

Alterations in reward systems to reflect the partnership's

purposes

In 1998-99 the Division of Education began implementing

three-year professional development plans for faculty and ini-

tiated discussions of how to broaden the definition of scholar-

ship in the university's reward structure. WSSU is primarily

an undergraduate teaching institution. The Division of

Education is examining Boyer's concepts of scholarship by

asking faculty to reflect on their teaching, research, and ser-

vice and to submit some of their reflections for peer review.

The use of a three-year development plan brings more speci-

ficity to the annual evaluation and reports on progress toward

tenure.

Refinements and improvements in the partnership's concept

of collaboration

The members of the partnership established a schedule of

quarterly meetings. People who attended these meetings were

from the local school system, Salem College (which shares a

PDS with WSSU), and WSSU. They discussed what activities

were in place and what the partnership expected to achieve

from those activities. Participants recommended that the

partnership improve communication and documentation of

its efforts and that it consider systemic schoolwide initiatives.

Changes in attitudes and habits of partnership participants

Partnership participants were excited about these develop-

ments:

Active involvement of preservice teachers in the schools

The yearlong student-teaching experience

Distance-learning courses for teacher assistants

The computer laboratory in Konnoak Elementary School

Continuing activities for which there are not yet clear results

Continuing activities for which there are not yet clear results

are as follows:

Funding for partnership schools

Pilot-testing of distance-learning courses for teacher assis-

tants in Yadkin County

Participation of the elementary teacher education program

in the pilot-testing of the National Council for

Accreditation of Teacher Education's new accreditation

standards

Orientation sessions for 38 teachers on preparation for cer-

tification by the National Board for Professional Teaching

Standards

Lessons Learned

Partnership personnel learned a number of lessons in 1998-99:

Effective communication is key to collaboration. Through

communication, partnership personnel have shared informa-

tion about their most rewarding activities and about activities

needing improvement.

As the partnership expands within the local school system and

eventually into neighboring counties, there will be glut con-

cern about equity among partners. To ensure equity, the part-

nership must look for additional faculty to take an active role

in the partnership schools and related school activities.

Attracting more minorities into teaching requires active

recruiting. Recruitment can start in the middle grades and

continue through high school. The partnership must do a

better job of communicating to principals, veteran teachers,

guidance counselors, and students about the importance of

recruiting people of color.

There are several relatively simple ways to reduce attrition

among teachers:

Treat teachers with respect.

Provide assistance in the classroom from volunteers and

teacher assistants, and reduce class size.

Provide a climate conducive to learning and professional

growth.

Provide a knowledgeable and helpful mentor.

These points were learned through interactions among uni-

versity faculty and staff, school faculty and staff, and preser-

vice teachers.

There are many ways to increase the percentage of students

graduating from high school:

Create before- and after-school tutorial sessions.

Provide programs that address character building in the

students.

Set up a buddy/mentor system.

Provide academic activities to address the needs of students.

Provide caring people to work with students, people who

are sensitive to students' needs.

These points were gleaned from data provided by the

Winston-Salem/Forsyth County Schools.

There is a need to bridge the cultures of the school and the

university:

The school and the university must view the partnership as

a common ground for sharing ideas about theory and

practice.

The partnership is a collaborative effort in which all inter-

ested parties must share responsibilities.
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The partnership should be viewed not as a threat to any

one institution but as an opportunity to create new ideas in

education.

Tying WSSU's core value, service to the community, to new

technology, high expectations, collaborative problem solving,

and data-based decision making holds great promise for

improving student learning.

Future Directions
The partnership has provided services to university faculty, pre-

service teachers, inservice teachers, staff, students, and parents.

Members of the partnership expect to pursue the following goals

in 1999-2000:

To increase the number of faculty members who are actively

involved in schools

To expand the partnership to neighboring counties such as

Davie, Suny, and Yadkin

To initiate more staff development in technology for preser-

vice and inservice teachers

To help develop instruments and procedures for authentic

assessment of preservice teachers' learning

To create a database to support the partnership, containing

records of activities generated by the university and the

schools (such as the summer enrichment program for high

school students), learning outcomes for students, etc.

Cost Analysis by Goal

Initial preparation $ 23,735

Recruitment 50,531

Professional development 20,000

Induction 34,000

$128,266

Profile of USURP Based at Winston-Salem State University

SCHOOLS

Number of school districts

involved in partnership 1

Number and types of schools

involved in partnership:

Elementary

Middle

Secondary

Other

12

4

4

2

Student enrollment in schools

involved in partnership 13,000

Number of teachers in partnership
schools involved in partnership activities 100

Number of nationally certified
cooperating/clinical teachers
in partnership schools

UNIVERSITIES

Number of education faculty (overall):

Full-time 8

Part-time 3

Number of education faculty
involved in partnership:

Full-time 4

Part-time 3

Number of arts and science faculty
involved in partnership:

Full-time 3

Part-time 1

Number and level of graduates who

completed teacher education
program in 1998-99:

Elementary 21

Middle 3

% Minority INP

INP . Information not provided
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