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FROM THE EDITOR’S DESK

Joan Franklin Smutny

The need to educate gifted children in the regular classroom
is an urgent one. Federal and state funding for special programs
and services may vary, leaving the education of gifted children
inconsistent and uncertain. Parents become concerned when
they see their children bored and unchallenged. They should be.
Confined to the narrow limits of a curriculum they have already
mastered and lacking any outlet for their talents, these promising
students may drop out mentally.

Schools that care about the fate of high-ability students have
sought to solve this problem with their own resources. Since
many districts cannot afford to hire specialists in gifted
education, the solution to underserved gifted students often lies
with the regular classroom teacher. This is a particular challenge
today when teachers already face increased demands from other
special-needs children mainstreamed into their classrooms.
Designing a curriculum that accommodates students from a
wide range of abilities and learning styles can be an
overwhelming project.

Yet, strategies exist that can help teachers adapt their
curricula to the needs of gifted students. Susan Winebrenner’s
book, Gifted Kids in the Regular Classroom (1992), and Young
Gifted Children in the Regular Classroom (1997) by Sally
Walker, Betty Meckstroth, and myself include many practical
teaching strategies that adapt activities or units for average
students into more challenging ones for the gifted. The multiple
intelligence research by Howard Gardner (1993) has also
opened the regular curriculum up to more diverse possibilities.

This issue of the IAGC Journal explores gifted children in
the regular classroom from a variety of perspectives. It
addresses such questions as: How should we prepare teachers
for this challenge? How have gifted children performed in the
regular classroom since this new intervention began? What
strategies need to be in place for them to grow and develop as
they should? Where has this kind of intervention succeeded and
where has it fallen short of our expectations? What concerns on
the part of parents, teachers, administrators, and the children
themselves do we need to address? These are some of the issues
explored here.

Beginning the issue is a section on overall perspectives on
teaching gifted students in the regular classroom. Based on their
research as well as experience teaching regular classroom
educators, Maurice Fisher’s and Michael Walter’s article
(“Educating All Gifted Children for the 21st Century: Proposal
for Training Regular Classroom Teachers™) offers a clear guide
for enabling teachers to discover and educate exceptional
students. The authors explore the sensibility levels of gifted
children, the applicability of Gardner’s multiple intelligences,
and the importance of understanding the social-emotional

- behaviors as well as unique developmental patterns often found
in gifted populations. They also examine how to use this
knowledge to design a differentiated curriculum, which would
be a challenging education for both gifted and average students.

Dorothy Funk-Werblo in “Gifted Children in Your
sroom” effectively demonstrates a number of useful
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procedures for reaching high-ability students that teachers can
adapt for their own classrooms. The author describes each one
and often shares lively anecdotes that clarify how the procedure
works in actual teaching situations. She emphasizes valuing
individual differences, creativity, and flexibility, but also
provides strong, practical advice on how to keep each child
progressing in a tangible way—how to provide structure for
open-ended, creative learning environments.

Sally Y. Walker (“Making Gifted in the Regular Classroom
Work™) offers useful guidelines for designing a success
inclusion model for educating gifted children. Many students do
not experience the full benefits from such a model because their
school implemented a system that was incomplete. This article
demonstrates the critical elements that need to be in place in
order for this model to work effectively, such as adequate
inservice training, and thematic curriculum and content
complexity.

Jolene Smyth (“The Gifted Child in the Regular
Classroom”) emphasizes the importance of student learning
styles and classroom environment for their development and
success. Gifted children need to feel that there is a place in the
classroom for their strengths and abilities. The author explores
several curricular activities in depth to show how teachers can
serve students at different levels simultaneously.

Sandra Warren (“Parent Expectations: Serving Gifted
Children in the Regular Classroom™) examines how teaching
gifted students in the regular classroom has worked out in
practice. The lack of teacher training on the subject of gifted
(most universities do not require any coursework on the subject)
and the parent’s lack of knowledge about the nature of giftedness
combine to create frustration and misunderstanding about what
these children need, whether or not their needs are being met in
the regular classroom, and what course of action to take. Warren
points out that many educators do not know how to differentiate
the curriculum, and schools can be rigid about placing students
in higher-grade levels for subjects where they excel. Ensuring
the success of this model is a complex project, and many parents
have yet to see significant benefits for their gifted children.

The second section of this journal focuses more specifically
on curriculum and instruction issues. The first article by Jerry
Flack (“The Gifted Reader in the Regular Classroom: Strategies
for Success”) affords a splendid journey into the world of books.
The author shares innovative strategies for stimulating gifted
students’ interests and developing critical and creative thinking
at a higher level. Flack presents a wide range of strategies for
different learning situations—from research activities to
biography studies, to the exploration of languages, to the study
of trials, to the creative exploration of literature. This article has
a wealth of ideas that enable gifted students to take hold of their
own reading in a more independent and versatile way.

In “Climbing the Slippery Pyramid—Gifted Children and
the Social Studies,” Ronald Levitsky shares his own experiences
with gifted children and outlines some basic principles for
developing appropriate activities for high-ability students. He
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emphasizes creativity, differentiation, and flexibility as
fundamental to the process of designing curricular modifications
in social studies appropriate for gifted children. Most helpful for
teachers are examples of units he has implemented in his own
classroom and stories about the kinds of projects his gifted
students did—and some of the surprising results.

John Feldhusen (“Learning Is Serious Business, Not
Entertainment”) is a sober critique of the contemporary trend to
make learning accessible and fun at all times. The attempt to
foster greater self-esteem and interest in learning by making
instruction entertaining does not work in the long run. What this
trend misses and what Feldhusen’s article demonstrates, is that
self-esteem does not come from amusement, but from
competence. Feldhusen argues that education should foster
“intrinsic motivation” in children, gifted or not. Extrinsic
motivation, which depends on external rewards and recognition,
can negatively affect gifted students’ study habits and approach
to learning. They need to be able to tolerate periods of hard
work, even drudgery, to gain mastery in some areas and they
need the opportunity to engage actively in the learning process
as something that has, for them, deep and lasting intrinsic
rewards.

Dan Holt’s article, “Gifted Students and the Need for
Humor in the Classroom” may seem to take the opposite view as
Feldhusen, but in fact, it does not. Holt deftly explores humor
as a common characteristic of gifted children. It is the flexible
viewpoint, the ability to leap on an ironic situation or moment
and spin a joke or tale, take off on a commercial or political
speech in a context that looks absurd or that confers a double
meaning. The author provides some thoughtful examples of how
humor—appropriately used as a critical and creative style of
thinking—can be healthy, constructive, and beneficial for people
generally, and for gifted kids particularly.

“Imagining Trees: A Sample Unit for Young Gifted
Students” by Joan F. Smutny integrates art, science, and
language arts around the theme of trees. It shows how teachers
can take a basic topic in their curriculum and design a unit
creatively—allowing children with different talents and levels of
ability to study a subject in a way most productive to them. The
article emphasizes the need for flexibility in modifying the
curriculum for young gifted students and providing materials
that will enable them to explore their ideas more deeply.

The third and last section of this journal examines the needs
and and special challenges of target populations. It begins with
the groundbreaking work of Dorothy Sisk (“Maximizing the
Potential of Minority Economically Disadvantaged Students”).
Her article addresses the underrepresentation of economically
disadvantaged and culturally different children in gifted
programs. Through a close examination of project STEP UP—
created by Sisk and two other colleagues—the author explains
the need for alternative criteria and methods for identifying non-
mainstream gifted students and shows how project staff
designed these alternatives. The article also demonstrates new
approaches to teacher training and curriculum development and
emphasizes the importance of community mentors (as role
models and instructors) and parental involvement. Project STEP
e f:{mides tangible examples of the main features required for
Emc‘his population of gifted and clear guidelines on how
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readers could duplicate the process in their own district.

Mary Christensen’s article (“The Effects of Transitory
Disabilities on the Highly Gifted: A Descriptive Case Study”)
brings unique insight to a sparsely researched subject in the
field—the highly gifted child with transitory disability. The
author ably uses the experience of a precocious 11 year old to
illustrate the particular challenges faced by children who have to
negotiate both the complexities of giftedness and a new
disability. Temporarily crippled by an auto accident, this child
found his giftedness an asset in some areas and a liability in
others. There is a serious need for heightened sensitivity to the
difficulties high-ability children experience when they suddenly
have to cope with a disabling condition, particularly if they are
already troubled by problems related to their giftedness.

In “Creative Ways to Identify and Serve Talent in Your K-3
Classroom,” Joan F. Smutny addresses the special problems
identifying young gifted students. Uneven development in the
early years, differences in learning styles, language or cultural
background can make talented children invisible to the untrained
eye. The author demonstrates a number of alternate methods for
identifying talent in the K-3 classroom and shows how students
who appear average in ordinary settings may prove to be gifted
when appropriately challenged. She also stresses the
importance of including creative activities in the curriculum so
that children with different kinds of talents have opportunities in
class to express them.

Karen Meador’s “A Kaleidoscope of Life with Young
Creative Children” illustrates the variety of creative behavior
that can occur in young children through examples of original
and imaginative responses from children she has either seen or
heard about from parents. Primarily addressing parents, the
author explains what kinds of behaviors may appear in their
children on a daily basis and what they can do to encourage
creative thinking and problem solving in the home.

This issue may not answer all the questions and concerns
about meeting the needs of gifted students in the regular
classroom, but it explores the issues in a way that will enable
educators, parents, administrators, and scholars to pursue new
lines of inquiry. In reading the articles, I was struck by the
practical concerns repeatedly raised by the authors about the
challenges gifted students continue to face in the regular
classroom. In this issue, we have endeavored to bring some
focus to those areas where more steps need to be taken to ensure
progress for gifted students. These perceptive articles offer
some honest and very sober reflections on where this approach
will take us and what we need to think about in order to make it
one that will genuinely meet the needs of our gifted children.
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EDUCATING ALL GIFTED CHILDREN FOR THE 21ST CENTURY:
PROPOSAL FOR TRAINING REGULAR CLASSROOM TEACHERS

Maurice D. Fisher and Michael E. Walters

“The whole art of teaching is only the art of awakening the
natural curiosity of young minds for the purpose of satisfying it
afterwards; and curiosity itself can be vivid and wholesome only
in proportion as the mind is contented and happy.” Anatole
France

“It is the supreme art of the teacher to awaken joy in creative
expression and knowledge.” Albert Einstein

For 10 years we taught courses on the gifted to regular
education teachers at the University of Virginia Continuing
Education Division. The teachers were eager to learn about how
to identify and provide stimulating educational programs for the
gifted students in their classrooms. These students were either
enrolled in gifted pullout programs for a few hours per week or
were a few points below the gifted selection criterion (based on a
combination of standardized test scores and teacher ratings).

The teachers were working on masters degrees in education
and were from several different school districts in a northern
Virginia suburb near Washington, D.C. One district was among
the 10 largest school districts in the nation, while the others were
considerably smaller. We found the teachers to be bright and
highly motivated to provide the best possible education to all
students. Based on our work with them, we will discuss the type
of information which we believe is most helpful for regular
_ education teachers to learn through course work and inservice
training—information that will help them to be knowledgeable in
effectively educating gifted children. The topics we will discuss
are by no means exhaustive; instead they represent a few of the
most important concepts for educating regular classroom teachers
to teach the gifted.

Assessment of Children’s Sensibility Levels

Since Fisher has previously discussed this topic in the Journal
for the lllinois Council for the Gifted (1992), and in Joan
Smutny’s book, The Young Gifted Child: Potential and Promise,
an Anthology (1998), we will not present a detailed explanation of
the rationale for studying gifted children’s sensibility levels.
However, it should be noted that we have been writing extensively
about sensibility for the last 15 years in two Gifted Education
Press publications: Gifted Education Press Quarterly and Gifted
Education News-Page. '

The major ideas underlying our emphasis on sensibility are as
follows: (1) gifted children develop higher levels of awareness of
their environment (including other people, objects and ideas) than
average children; (2) because of their higher levels of awareness,
they perceive the environment in qualitatively different and more
insightful ways than average children; (3) these higher levels of
awareness also result in gifted children showing more creative and
unique solutions to problems; and (4) the measurement of
heightened awareness through rating scales (e.g., Fisher
Assessment of Giftedness Scale, 1994) is a useful method for
teachers to use in determining whether a child is gifted. Because
of numerous factors related to children’s awareness of their
l: l{ll Conment and their resulting responses, we have used an
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“umbrella” term, Sensibility Levels, to capture the meaning of this
important dimension of giftedness.

Through Walters’ articles and books, he has explored the
influence of different environmental factors (e.g., family, teachers,
mentors, books, libraries, museums, art, music, theater, and
movies) on the early development of highly gifted individuals
who, as adults, produced major works in literature, history,
politics, music, the arts, philosophy, and education. Some of the
individuals discussed in Walters’ essays are Jonathan Swift, Willa
Cather, Johannes Brahms, Benito Juarez, Thomas Jefferson,
Abraham Lincoln, Mary Shelley, George Eliot, Marcus Aurelius,
Langston Hughes, Henry David Thoreau, Ellen Glasgow, Charles
Dickens, Aldous Huxley, John Hersey, Barbara Tuchman, James
Thurber, and James Michener.

An important lesson runs through all of Walters’ essays that
has a major bearing on the education of gifted children in the
regular classroom: feachers and mentors have played a significant
part in identifying and nurturing the sensibility of great minds in
all fields of human endeavor. This lesson must be thoroughly
learned and applied by regular classroom teachers through
studying the lives of highly gifted persons and constantly trying
different techniques for stimulating their gifted children’s
sensibility levels.

To be effective teachers of the gifted, they must also learn to
validly assess children’s sensibility levels by using appropriate
instruments, and nurture these levels so that gifted children can
reach their maximum potential. One important caveat is
necessary: We are not ruling out standardized intelligence and
achievement tests or other factors such as grades in identifying
gifted children. However, these traditional assessment methods
and approaches should be balanced with techniques for measuring
children’s sensibility levels.

By focusing upon the sensibility concept, teachers will judge
children more by their activities, interests and concerns, and by
the questions they ask. For example, a student in Walter’s
classroom who was classified as a low-level learner, was drawing
very detailed pictures of animals one day. Teachers eventually
identified him as highly gifted in the arts. Another time Walters
read Goethe’s Faust during the “Golden Reading Hour” in his
school. The third-grade children asked numerous questions about
this famous play, and many demonstrated an interest in studying
great literature. Another example of peaking children’s interests
had to do with the James Clavell novel Shogun, which was later
made into a TV series. Walters showed this TV series to his
students. Their viewing of this story about Japan motivated many
of them to write haiku poetry, draw Japanese style calligraphy, and
become interested in Japanese food. One last example of using
the humanities and arts to stimulate children’s sensibility in the
regular classroom involved a Shakespeare festival organized by
the school (it happened to be located on Shakespeare Avenue!)
that used children in different scenes from his plays, such as the
interactions between men and women in The Taming of the Shrew.
These performances brought out the sensibilities of many children
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to acting and directing.

All of these situations were used to draw out children’s
interests in subjects they normally would not study. The major
point here is that the class as a whole benefited from these
experiences, and the gifted children with particularly strong
sensibilities were stimulated and identified as showing interests
and abilities in particular subjects.

There are several other factors that regular classroom teachers
should study and apply to identifying and educating gifted
children; all of these interact with their sensibility. levels to
produce the best classroom environment for educating them:
Multiple Intelligences Philosophy and Assessment, Awareness
and Encouragement of Gifted Children’s Social-Emotional
Development, and the Use of a Differentiated Humanities
Curriculum for Stimulating Learning and Knowledge
Development that is Based on Multimedia Computer Technology.

Multiple Intelligences Philosophy and Assessment

Although Howard Gardner’s work (1983) is having a great
impact on the regular education classroom, it has not had as much
of an effect on the gifted field because: (1) this field is still locked
into the unitary or “g” factor approach for measuring intelligence
and human abllmes, and (2) there are few resources available that
explain how to use Multiple Intelligences (MI) theory to identify
and teach the gifted. One exception is Applying Multiple
Intelligences to Gifted Education: I'm Not Just an 1Q Score!
(Willard-Holt and Holt, 1998).

Regular education teachers need to carefully study and apply
Gardner’s work to their classrooms in order to break the
traditional mold of perceiving children as below average, average,
or above average in IQ. MI theory has replaced this narrow, single
“g” concept of assessing human abilities by emphasizing eight
different types of intelligence: Verbal-Linguistic, Logical-
Mathematical, Visual-Spatial, Bodily-Kinesthetic, Musical-

Rhythmic, Interpersonal, Intrapersonal, and Naturalist.

Think of the opportunities that can be opened for all
children’s cognitive and social development by assessing them
with this theory rather than with a narrow perspective of only one
or two IQ scores! To illustrate this broader perspective for
determining children’s abilities, we have included some examples
of items from a self-rating scale designed by Colleen Willard-Holt
and Dan Holt (1998). The following items are used to identify
children’s strengths in each of the eight MI areas:

ASSESSING MY OWN MULTIPLE INTELLIGENCES

Name

Verbal-Linguistic Intelligence:
I can write neat stories or poems.
__Tlike to tell jokes or stories.
I have a good memory.

____ I'enjoy word games.

_ Tlike to read.

__ T'ama good speller.

Logical-Mathematical Intelligence:
I am curious about how things work.
xI ~an do arithmetic problems in my head.

I: KC ke math class.

g

Math computer games are interesting.

I like to play chess, checkers, or other strategy games.
____Tlike to do logic puzzles or brainteasers.
. Ilike to make up and do science experiments.
_____T'like thinking about complicated things.

Visual-Spatial Intelligence:

_____Ican see neat pictures in my mind.

__ T'am good at reading maps and charts.

__ Tlike to daydream.

T like to do art activities.

_ Icandraw well.

__Ilike to watch movies or slides.

——_When I read, pictures tell me more than words.

Bodily-Kinesthetic Intelligence:

T am good at one or more sports.

___ Tt is hard for me to sit still for a long time.

_Tam good at mimicking people’s actions.

__ T'love to take things apart and put them back together.

__ Tlike to touch things that I am seeing for the first time.
T am good at doing things with my hands.

__ Tama good actor.

___Tlike to work with clay or ﬁnger-pamt

Musical-Rhythmic Intelligence:

__ Ican tell when music is off-key.
____ I can remember a lot of songs.
__ T am a good singer.

I can play a musical instrument.
_____I speak or move with rhythm.

_____ T often catch myself humming.
_____Itap on the desk while I am working.

Interpersonal Intelligence:

____ Tlike being with others my age.
___Tlike being in charge of a group.
_____Other kids often look to me to decide what to do.
I give advice to my friends.

_____Ibelong to clubs:

__Tlike to teach other kids.

I like playing games with other kids.

Intrapersonal Intelligence:

____T'am very independent.

__ I'know what I am good at and not so good at.
___Tlike playing by myself sometimes.

I have my own unique way of doing or looking at things.

I have a hobby that I do just for me.

I know what I have to do and then I make sure that I do it.

I like working by myself rather than in groups.

Naturalist Intelligence:

__Tlike being outside.

_____Observing animals is fun. ‘

_____It would be neat to make medicines from plants.
_ T can tell which animals are related to each other.
____ I can recognize poisonous plants.

T like to collect rocks, shells, leaves, or insects.
T like to take pictures of plants and animals.
I 'would like to have lots of pets.

__ T am concerned about the environment.

__ Tlike to grow plants.



What implications does MI theory have for training regular
education teachers to effectively teach gifted children? First, by
learning about the eight types of intelligence identified by
Gardner (1983, 1997), they will acquire a foundation for
noticing behaviors and sensibility levels that indicate different
types of giftedness not usually measured by standardized IQ
tests.

Billy might show advanced Verbal-Linguistic abilities
through his sensibility levels (e.g., environmental awareness,
preferences for learning specific materials, speed of learning,
knowledge of a subject) to different stimuli, and demonstrated
performance on lessons that emphasize these abilities. On the
other hand, Sarah might be more inclined to work on problems
in the Mathematical-Logical area as demonstrated by her
sensibility to and knowledge of advanced mathematics. Regular
classroom teachers must become aware of the differences
between Billy and Sarah in order to give them the best possible
education. This problem of identifying children with different
types of intelligence will stretch teachers’ skills and knowledge
to the limit in such areas as using proper assessment
instruments/approaches for determining sensibility and ability
levels, and selecting an appropriate curriculum for specific types
of ability (as related to the eight multiple intelligences).

In order for gifted children located in the regular classroom
to receive the best possible education, their teachers must make
an existential choice to base their instruction on the concept of
Multiple Intelligences. These teachers might not have all of the
available resources for helping them to identify and educate
gifted children who have one or more of the eight intelligences.
But some classroom learning opportunities in different MI areas
are better than none at all. What can regular education teachers
do to prepare themselves for identifying and working with gifted
children who exhibit high levels of these different intelligences?
Here are a few suggested activities:

1. Teachers must constantly seek academic improvement as part
of their developmental education. This education should
concentrate on developing their sensibility in the humanities,
and how the various disciplines interrelate. For example, by
studying architecture, they can learn about the advantages and
disadvantages of different building designs and materials, the
cultural diversity of various types of architecture such as the
influence of Zen Buddhism on Japanese buildings, or the effect
of Taoism on Chinese houses, or the influence of Medieval
Christian philosophy on the design of Gothic cathedrals. Other
areas of developmental education for teachers who want to
improve their understanding of gifted children’s sensibility are:
studying philosophy, logical analysis, sculpture, dance, poetry,
drama, and ethics. In addition, they need to learn to apply the
ideas of great thinkers to discussing and analyzing contemporary
issues. All of these studies should lead to improved critical-
logical thinking that teachers can apply to analyzing current
issues in our society, and to identifying and teaching the gifted.

2. Read the biographies of gifted individuals to learn about their
early development and education. There are many excellent
biographies of individuals gifted in language, mathematics,
science, art, music, architecture, and other areas related to
Multiple Intelligences. Some excellent ones include Jack
I\'j""‘on, Madam Curie, Albert Einstein, Charles Dickens,
mc‘gang Amadeus Mozart, Richard Feynman, Ellen Glasgow,
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Mark Twain, Frank Lloyd Wright, and Hyman Rickover. By
studying biographies of great geniuses, teachers can acquire
ideas on how to teach gifted children who show potential in
specific domains of knowledge.

3. Involve experts in working with gifted children who may
show specialized abilities far beyond those usually encountered
in the regular classroom. University professors, graduate
students, and retired professionals can be enlisted to provide
advice to teachers and instruction to gifted students. Such
voluntary efforts are usually successful in providing the type of
stimulation and learning experiences that gifted children
desperately need to expand their skills and knowledge.

4. Study the major resources available on teaching gifted
children in the regular classroom. These include:

A. Teaching Young Gifted Children in the Regular Classroom:
Identifying, Nurturing, and Challenging Ages 4-9 by Joan
Franklin Smutny, Sally Y. Walker, and Elizabeth Meckstroth
(1997). Discusses extensive resources and techniques for
providing stimulating learning environments for the young
gifted child such as Centers for Multiple Intelligences and
Curriculum Compacting. In addition, the authors demonstrate
specific methods and approaches in social studies, language arts,
mathematics, and science. Instruction in these areas is based
upon first stimulating children’s creative thinking and
imagination, followed by critical thinking and discovery-
learning activities. The authors describe the process this way:

“The creative imagination is a powerful source for
exploring the properties of an object, a living thing, a
concept, or even a symbol....we've seen the value of
having students identify themselves imaginatively with
someone (or something) they are studying. Pretending is a
very natural activity for young children—one that expands
conceptual thinking. When you empower your students to
draw on their creative resources, you can deepen what
they've already learned and help them explore their
knowledge in new ways... As students begin to understand
scientific and mathematical properties, you can encourage
them (especially those who don’t yet write much) to use a
variety of media for their work—visual arts, short skits,
mimes, or dictated stories and poems. Your goal is to allow
students to step into the world of a math or science topic
and explore its properties and attributes through the arts.”
(Chapter 6, p. 102).

The authors also address such important issues as assessing
gifted children, cluster grouping, working productively with
parents, understanding the social and emotional needs of young
gifted children, and teaching gifted children from diverse
populations.

B. Teaching Gifted Kids in the Regular Classroom: Strategies
and Techniques Every Teacher Can Use to Meet the Academic
Needs of the Gifted and Talented by Susan Winebrenner (1992).

Includes comprehensive descriptions of many useful
methods and approaches for working with gifted students in the
regular classroom. There are detailed and useful discussions of
compacting the curriculum in different subject areas, learning
contracts, creating more challenging activities for the gifted,
providing stimulating reading instruction, evaluating
performance, cooperative learning, and cluster grouping. An



interesting and helpful feature of this book is that all topics are
related to particular gifted children and classroom applications.
This feature makes the examples that Winebrenner discusses
realistic for all teachers.

C. The Young Gifted Child: Potential and Promise, an
Anthology, Joan Franklin Smutny, Editor (1998). The book
contains articles by 48 authors and covers such topics as
optimizing early learning, a sensibility approach to identifying
gifted children, working with special populations, the
importance of early identification, parenting young gifted
children, meeting their social and emotional needs, and creating
effective educational experiences. This is an up-to-date source
of research, applications, and theories concerned with
identifying and educating preschool through primary grade
gifted children. Regular education teachers will find it
particularly helpful in integrating research and theory on early
childhood education with information about the cognitive, social
and emotional development of young gifted children.

D. Gifted Children: Myths and Realities by Ellen Winner (1996).
An excellent resource for learning about the characteristics of
gifted children—particularly those highly gifted in the artistic
and musical areas. Teachers should use this book as a reference
work for developing identification procedures and in designing
a stimulating differentiated curriculum. Winner has studied and
written about giftedness from a psychological and
developmental perspective. Her brilliant analysis of
extraordinarily gifted children, based upon actual case histories
of those who are artistically, musically, verbally, and
mathematically advanced, provides educators with many
insights into their cognitive development. Her discussion of
artistically gifted children is particularly fascinating because of
the numerous children’s drawings used to demonstrate their
development.

Examine the Social-Emotional Behaviors and Development
of Gifted Children

Jim Delisle should be credited with awakening national
interest in this aspect of gifted children through his books and
his organization, Supporting the Emotional Needs of the Gifted
(SENG). He emphasizes that teachers and parents must attend
as closely to gifted children’s emotional responses and social
behavior as they do their academic performance. Daniel
Goleman’s work (1995) on Emotional Intelligence is also
relevant to this area of gifted children’s development. Both
authors argue that our society pays too much attention to
children’s cognitive and academic development to the detriment
of their affective and social development.

If regular classroom teachers study children’s social and
emotional responses in combination with their cognitive and
academic performance, they will have a broader perspective for
identifying and serving giftedness. The implications of such a
perspective for educating gifted children are enormous. Instead
of relying only on standardized test performance to assess their
abilities, teachers will also consider emotional sensitivities and
interactions with peers as indicators of giftedness. Furthermore,
the most successful classroom instruction for these children will
depend upon the sensitivity of teachers to these social and
emotional characteristics. A teacher with little empathy for and
llndtffanding of these responses will have little success in

ERIC

IToxt Provided by ERI

educating them. In contrast, a teacher who takes these factors
into account when dealing with gifted children will help their
overall development, particularly in the areas of Interpersonal
and Intrapersonal intelligence.

Another important factor related to the social and emotional
development of gifted children is the discrimination they receive
from teachers and peers. Unfortunately, schools in the U.S. have
been undergoing leveling and dumbing-down processes for the
last 20 years that have caused negative attitudes toward
giftedness. These processes have also led to the false notion that
all children are equal in ability, and all children should learn the
same curriculum. Such beliefs are based more on sentiment than
hard research evidence—and their impact has been very
detrimental to the learning and social development of gifted
children. '

Stephen Schroeder-Davis (1993) has called this leveling
process in the public schools, coercive egalitarianism — “forced
equalization through neglect and/or compulsion; forced
regression toward the mean.”” This idea, when applied to
education, assumes that all children should be taught the same
lessons at the same rate. Obviously, gifted children will not be
appreciated in such an environment, and they will most likely be
labeled as troublemakers, smart alecks and non-conformists by
teachers and peers alike. The negative attitudes and social
ostracism often result in gifted children disliking both school
and their peers. As a result, their academic performance will
probably suffer, leading to the classic underachievement
syndrome observed in many gifted children.

Schroeder-Davis (1993) has provided numerous
recommendations and resources for eliminating coercive
egalitarianism and the resulting discrimination against gifted
children, such as having all teachers and students study stories
and novels that address the issue of discrimination against the
gifted. His book is a rich source of information that regular
classroom teachers can use to examine this problem to help
make the classroom climate more comfortable for children of
different ability levels. Discrimination against gifted children
must be eliminated in our schools just as such discrimination
should not be tolerated against the handicapped and minorities.
The regular classroom teacher should be on the front line in the
fight against this negative force that reduces learning and social
development in all children.

The gifted education field needs considerably more research
on how social and emotional factors affect the expression of
children’s giftedness and how such factors interact with their
sensibility levels. But for now, regular education teachers must
act under the assumption that the healthy and creative expression
of social and emotional behaviors should be encouraged in the
regular classroom as a vital component of the gifted education
curriculum.

Differentiated Curriculum in the Regular Classroom

The above topics are related to designing a differentiated
curriculum for the regular education classroom—assessing
children’s sensibility levels, using a Multiple Intelligences
perspective to identify and teach the gifted, and studying their
social and emotional development. It is unlikely that a
successful differentiated curriculum can be designed without the
interplay of these factors. Such a curriculum emphasizes the



study of the humanities (Fisher, 1989; Fisher, Walters and
LoGiudice, 1987; Walters, 1984, 1990, 1996) in grades K-12
through the use of highly challenging and comprehensive
lessons (Ward, 1980). This curriculum would also make good
use of multimedia computer technology and the World Wide
Web. Beginning at an early age, the regular education teacher
should motivate gifted children to achieve higher levels of
learning in literature, poetry, history, the arts, theater and drama,
music, English, foreign languages, mathematics and logic, and
the sciences. But the broad emphasis in all of these subjects
should involve learning about the historical development of
these fields during the last 2,000 years of Western civilization.
Every subject is interrelated to every other subject in such a
curriculum, and numerous opportunities are provided for the
independent study of the interrelations beginning in the primary
grades.

Interdisciplinary studies must be an integral part of gifted
students’ work in the regular classroom because they have a
strong need to combine knowledge and information from
different fields into unified concepts and generalizations.
Therefore, teachers must learn how to organize their classroom
and curriculum to encourage these types of studies.

As an example, gifted students can be stimulated by their
regular classroom teachers to study ancient Greek civilization
and culture (900-200 BC) through examining the works of
Homer—the [liad and Odyssey composed nearly 3,000 years
ago (Griffin, 1998; Thomas, 1998); outstanding sculptures from
the Parthenon as shown in the Elgin Marbles (Rothenberg,

1998); the lives and philosophies of Plato, Aristotle, and other

Greek philosophers; the mathematics and science of Pythagoras
and Democritus; dramatic works by Euripides (tragedy) and
Aristophanes (comedy); and Greek history as written by
Thucydides and Herodotus.

By engaging in the study of these disciplines, gifted
students will learn to identify the following common threads that
are a part of ancient Greek culture: the logical analysis of
problems, the study of beauty and form, the search for freedom
and reality, and the expression of ideas and emotions through
discourse, art, and drama. They will also learn that the
foundations of Western civilization go back through time for
more than 2,000 years to a civilization that spawned universal
concepts related to democracy, liberty, choice, comparisons
between the ideal and real worlds, Platonic dialogue, logic,
mathematical analysis, and the scientific study of nature. Gifted
students’ increased appreciation of the historical and cultural
roots of our modern society will be one of the greatest benefits
they can derive from this and similar types of interdisciplinary
studies.

As a high-powered educational resource, the multimedia
computer and World Wide Web can provide gifted students with
stimulating and extensive information for mastering a
differentiated humanities curriculum in the regular classroom.
Such technology encourages the development of all of the
concepts and activities which are part of an excellent
differentiated curriculum: independent learning, learning-to-
learn, studying the major concepts and principles that underlie
different fields of study, and engaging in interdisciplinary
studies. As illustrated in an article on computers previously
O shed in this journal (Fisher, 1997), there are numerous high
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quality CD ROMs and World Wide Web sites that offer
challenging presentations in such areas as art, music, history,
literature, drama, science, space exploration, and museum
programs. This article concluded with the following statement:

“Bill Gates has said the major function of information
technology is to ‘---.amplify the intellect rather than the
muscle of their users.” The amplification of the gifted
student’s intellect will only occur as a result of educated
and sensitive guidance received from knowledgeable
teachers. They must understand both multimedia
computing and the differentiated curriculum as related to
the humanities and sciences in order to fully prepare gifted
students for learning in the 21st Century. Teachers will play
an important role in giving students direction and structure
in using the massive amount of information available from
the world of multimedia computing.”

The recent work of O’Neill and Coe (1998) offers a detailed
description of how computer software and World Wide Web sites
can provide gifted students with instruction in all areas of the
humanities, mathematics, and science. Their book also relates
this information to Multiple Intelligences theory so that teachers
can select particular software and web sites that concentrate on
specific types of MI abilities. Information is included for using
electronic media to develop critical thinking, problem solving,
research and writing skills. The regular classroom can use this
resource to offer a highly stimulating computer-based
curriculum for both gifted and non-gifted students.

Conclusion

We thank Joan Smutny for the opportunity to present our
ideas for training regular classroom teachers to educate gifted
children. Clearly, this is not an easy task, and the differentiated
teaching agenda proposed in this essay is difficult to accomplish.
We expect that the challenges and issues discussed here will
motivate teachers to move far beyond the enrichment concept
toward a more comprehensive perspective for transforming their
gifted children into brilliant learners in the 21st century. By
applying the differentiated education ideas discussed in this
article, regular classroom teachers can provide high-quality
education to all children, while at the same identifying and
focusing on the gifted.

During the 1960’s and 1970’s, there was an important
movement in American education concerned with developing a
theory of instruction and rigorous curriculum for all students. It
was led by outstanding psychologist and educator Jerome
Bruner (1964, 1965, 1966). This movement also had a positive
impact on pioneering educators of the gifted such as Harry
Passow and Virgil Ward. It emphasized such approaches as
applying child development research (e.g., research on the
development of reasoning abilities as exemplified by the works
of Bruner and Piaget) to teaching and learning, using discovery
learning in the classroom, and teaching the structure of a
particular subject area. The following statement by Bruner
helped to advance these approaches based upon integrating
research and theory from psychology and education:

“We begin with the hypothesis that any subject can be
taught effectively in some intellectually honest form to any
child at any stage of development. It is a bold hypothesis
and an essential one in thinking about the nature of a
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curriculum. No evidence exists to contradict it;
considerable evidence is being amassed that supports it.”
(1965, p. 33).

Today, as we enter the new millennium, educators must
reawaken the enthusiasm generated by Bruner and his
colleagues over 30 years ago by designing a rigorous theory of
instruction and challenging curriculum for the gifted that are
derived from research in psychological development (both
cognitive and social) and educational practice.  Such
information can be used to train classroom teachers to provide
the most stimulating and intellectually challenging educational
programs for both gifted students and their non-gifted peers.

To assure continuity and progress in our public schools, it is
important that Bruner’s lessons regarding curriculum and
instruction be used in today’s regular education classroom to
achieve this goal. The concepts discussed in this paper related
to sensibility, multiple intelligences, the social and emotional
development of gifted children, and the design of a differentiated
curriculum represent a promising beginning which points in that
direction.
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