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FOREWORD

8 s public
schools

continue to
expand
education
programs to
include three-
and four-year-
old children,
school leaders
need a synthesis
of the best
research and
practice to
develop these
programs and to
enhance existing
ones.

The development of early childhood education during the latter part
of the 20th century has had a profound impact on very young chil-
dren. Recognizing the importance of quality criteria for educating this
population, in 1990 the National Association of Elementary School
Principals published the first edition of Standards for Quality Programs
for Young Children: Early Childhood Education and the Elementary
School Principal. The document became an invaluable resource to
thousands of principals who needed help both in creating classroom
experiences for preschool-age children and in integrating these pro-
grams into their existing kindergarten and primary level structures.

To fulfill our objective of providing NAESP members with the best
and most current information, the second edition of the Standards has
been carefully reviewed and revised by a committee of exemplary
principals and early childhood education experts. In turn, they invited
a panel of distinguished reviewers to comment on their findings. This
comprehensive approach has resulted in this revised edition, a re-
source that underscores:

Increased emphasis on literacy and language acquisition;
Appropriate use of assessment instruments and data;

Creating stronger links with parents and community service
providers;

Sensitivity to the needs of a growing and culturally diverse
student population;
Balancing the academic and socioemotional learning
needs of young children; and

Infusing technology into the curriculum and instructional
practices of teachers.

NAESP believes this second edition will serve principals, teachers,
and parents well. As educators use these standards to strengthen their
existing programs, we would be pleased to learn about your experi-
ences and how we might improve on this document.

National Association of Elementary School Principals



THE YOUNG CHILD AT SCHOOL

Since the initial publication in 1990 of NAESP's Standards for Quality
Programs for Young Children: Early Childhood Education and the
Elementary Principal, early childhood education programs have
increased dramatically across the United States. Federal and state
governments have legislated a wide range of early childhood pro-
grams and services and have allocated considerable funds to ensure
that virtually all states have mandated kindergarten programs. In
addition, full-day and part-time educational opportunities for children
ages 3-4 now exist in great numbers.

Educators, policy makers, and parents welcomed the first edition
of NAESP's Early Childhood Standards because they presented a clear
set of guidelines and quality indicators for the appropriate education
of young children, ages 3-8. This revised publication reflects the bur-
geoning knowledge about the social, emotional, intellectual, and
physical development of young children and, as in the original edition,
translates this contemporary research into concise and practical
guidelines. As part of the revision process, NAESP convened a panel of
distinguished early childhood educators, who reviewed the 1990
edition and recommended changes necessary to reflect best thinking
about the nature and educational needs of young children and their
families. The reviewers faced the realities of increased cultural diversity,
as well as a shift in the structure of families and their economic necessi-
ties which added a dimension of urgency for quality all-day/every-day
early childhood programs. They also focused on literacy and language
acquisition, heightened public concern about student achievement,
the development of comprehensive community service models that
have become an integral part of many school programs, and the
impact of technology on the lives of students and educators. The net
effect of these influences on school systems has challenged school
principals to effectively lead and coordinate the myriad programs and
services now available to children and families.

This revision underscores the uniqueness and significance of a
child's early years. It emphasizes a belief that families and educators
must support each child's unique development, respect and celebrate
individual differences, and promote each child's fundamental right to
learn in a safe, educationally appropriate environment. It also empha-
sizes the interrelationships of how children learn, what type of learning is
appropriate, and when it is best learned. Planning for the education of
young children should be based on a blend of theory and practice that
reflects how children develop and learn:Educational programs should
always acknowledge young children as active and creative learners. .

7
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Student achievement will dominate much of the debate over the
meaning of a quality education well into the 21st century. National goals
for education have made readiness to learn a top priority. Accordingly,
legislators have allotted considerable funding to the implementation of
sound early childhood education programs. Principals, teachers, and
community members who plan these programs will find that the revised
standards carefully define the purpose of early childhood education. For
example, research indicates that young children need to be regularly
exposed to a wide range of experiences to enhance language develop-
ment and create the necessary foundations for reading instruction.

Children in the age range of 3 to 8 acquire knowledge through direct
sensory encounters with the world as well as through teacher-directed
learning. Early childhood is a period of rapid mental growth and develop-
ment, and children seek out the stimuli they need to nourish their developing
mental abilities. Consequently, early childhood programs should consist of a
variety of direct learning experiences for the most of the instructional day.

Young children should have a sound base of experiences that are
essential for later learning, a strong sense of self-esteem, an excitement
and curiosity for learning. Toward that end, early childhood programs must
be based on the ways children learn; they must accommodate the indi-
vidual child's specific developmental needs, abilities, and interests. Early
childhood activities must include play and language activities that provide
for varying rates of child development and learning.

Children in the early years develop meaning as a result of concrete
encounters and experiences. Learning takes place primarily through
sensory experiences and actions. It is essential that children be encour-
aged to explore, manipulate, create, dismantle, and reconstruct things in
their environment. The cognitive and social development of children is
best encouraged through collaboration with others, discussion, discovering
the "how" and "why" of actions, restructuring and analyzing, and develop-
ing personal meaning by the application of what is learned.

The instructional program for young children needs to focus on experi-
ence, providing for active exploration of the environment, allowing for
guided discovery, involving concrete experiences, and providing both
structured and unstructured opportunities for play. Early childhood teach-
ing must provide for child-initiated activities together with involvement with
the teacher in planning, implementing, and evaluating their learning
experiences. With young children, academic skills are developed and
enhanced through programs in which there are both independent activi-
ties and small-group instruction.

Since the initial release of NAESP's Early Childhood Standards in 1990,
public demand that schools be more accountable for student perfor-
mance has become a strong issue. Proficient principals develop strategic

8
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plans to develop and use appropriate measurement and assessment
instruments and report results to their respective communities and media
outlets. The primary purpose of a comprehensive accountability program is
to measure individual performance, to guide educators' decisions for
improving instruction, and to implement staff development activities. An
effective early childhood education assessment program uses reliable and
valid tools to determine each student's learning profile and relies on the
use of portfolios and continuous observation, not standardized tests, to
ascertain a child's academic and socio-emotional progress.

Through conventional professional development activities and appli-
cation of new technologies, administrators and teachers must continually
improve their knowledge of research on brain development, multiple
intelligences, and social and emotional learning. They must use these
findings to improve the level of instruction in classrooms. As the demand for
early childhood teachers grows, principals must lend their support and
expertise to developing high standards to guide the training of future early
childhood educators. In addition, they must be staunch advocates for
improving both the working conditions and compensation of current and
prospective teachers, to ensure that licensed and highly skilled profession-
als work in our nation's classrooms.

Consistent with national efforts to implement site-based decision-
making models, educators regularly involve parents, families, and other
community members in school improvement initiatives. In many school
districts, school officials work collaboratively with other organizations such
as community health and social service agencies to provide a compre-
hensive array of programs to children and families. The emphasis on school
readiness has also resulted in expanded educational opportunities for
young children such as Head Start and private preschool programs. Both
preschool and public school officials must establish sound programs to
assure a smooth transition for students and families. School visits, newsletter
exchanges, joint staff development activities, and family nights are several
examples of effective planning and communication.

The education of young children has become a shared responsibility
of families, schools, and other community groups. Elementary school
principals have an important role in shaping the social, emotional, and
intellectual development of young children. Most experts agree that the
early years of a child's formal education are fundamental to their future
success as lifelong learners and contributing members of society. Skillful
principals, in partnership with faculty and community members, will plan for
and provide the necessary information and resources to assure that their
schools offer an enriching, joyful, and meaningful experience for the
millions of young children whose education they lead. NAESP believes this
revision of its Early Childhood Standards will serve as a useful guide and
invaluable resource to principals and other interested parties who dedi-
cate their time and talents toward making schools places of excellence for
children.

9
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ORGANIZATION

L J
he
organization

of a quality
early childhood
program arises
from the school's
educational
philosophy and
is designed to
meet the needs
of young
children.

The school has a written statement of shared beliefs, mission, and goals
consistent with those of the school district and developed coopera-
tively by school staff members and parents. While the mission is the
basis of all decisions about the program, it is reviewed annually to
reflect current research as well as results of program assessments.

Scheduling practices reflect an understanding of how young
children learn. There is a balance of child-initiated and teacher-directed
activities. Children are encouraged to move about, to play, and to
explore, both individually and in small groups. Learning is unhurried,
with transitions and interruptions kept to a minimum. Children are
seldom or never pulled out of the classroom.

Class size reflects the recommendations of recent research.
Classes for three-year-olds should include one professional and one
paraprofessional for 16 or fewer students. For four- to five-year-olds, a
20:2 ratio is recommended. Grouping practices are designed to pro-
vide a variety of learning experiences for children, including coopera-
tive learning, special interests, peer teaching, and cross-age groups.

To meet the social, emotional, and educational needs of young
children, the school day includes at least five hours of instructional time
for full-day kindergarten and primary level instruction. Half-day kinder-
garten should include at least three hours. For preschool, hours reflect
family needs, district policies, and best practice. The teaching and
planning day is eight hours and teachers are provided ten days in
excess of instructional days for planning, conferences, and professional
development. The principal encourages teachers to pursue staff
development opportunities that will enable them to improve instruction
and enhance learning.

10
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Standard:
The organization
and
implementation
of an early
childhood
program is
based on a
statement of
shared beliefs,
mission, and
goals.

In a quality early childhood program, the philosophy is based on an inter-
active approach, an approach that views children as active learners
experiencing hands-on exploration of many diverse materials, freedom of
movement, and spontaneous conversation with teacher and classmates.
The children are provided the optimal environment for learning in their own
individual manner and at their individual level of development.

Quality Indicators:
A review of recent research and literature is both continuous and
evident in practice.

A mission statement based on shared beliefs is developed coop-
eratively by parents and families, staff members, and community
representatives, thus assuring a sense of ownership among those
involved.

The mission statement and beliefs are consistent with those of the
school district.

A copy of the mission statement and beliefs is posted and avail-
able to anyone interested.

The mission statement is the basis of all decisions.

An assessment of the current program has been conducted and
the results are carefully considered in making changes.

The mission statement is reviewed annually.

National Association of Elementary School Principals 5



Standard:
Scheduling
practices
reflect the
developmental
stages of
children
ages 3-8.

The planning and implementation of an integrated curriculum are made
possible through flexible scheduling of instructional specialists, the consult-
ing staff, and classroom teachers. The schedule takes into consideration
the developmental needs of young children, allowing them time to ex-
plore, converse, move about, and play.

Quality Indicators:
Blocks of time are scheduled in such a way that the children can
become absorbed in their learning experiences without being
interrupted.

The schedule provides a balance of:
Teacher-directed and meaningful child-initiated activities;
Active and quiet activities;
Independent and guided activities; and
Large-group, small-group, and individual activities.

Programs or activities that pull children out of the classroom are
minimal or nonexistent.

About one-third of the day is allowed for child-initiated, teacher-
planned activities.

Extended-day/fullday programs provide a learning environment
that supports all areas of children's development and learning and
resists the inclination to increase academic pressures.

Instructional specialists collaborate with the classroom staff to
prepare and deliver instruction appropriate for the particular
children involved.

Transitions between activities flow at children's individual pace and
are kept to a minimum.

12
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Standard:
The principal
promotes
research-based
recommended
class size.

Quality Indicators:
As recommended by recent research, children are assigned
to a class in accordance with the following ratios:

For three-year-olds: 16:2 (one professional and one
paraprofessional for a class of 20 or fewer students);
For four- to five-year-olds: 20:2 (one profeisional and one
paraprofessional for a class of 20 or fewer students); and
For six- to eight-year-olds: 15:1.

Staff development is provided for teachers to enable them
to enhance learning opportunities created by reduced
class size.

The principal evaluates the effectiveness of the following
changes in teaching practices in response to reduced
class size:

Greater teacher/student interaction;
Greater individualization of instruction;
Increased student participation; and
Greater opportunities for small-group instruction.

National Association of Elementary School Principals 7



Standard:
Grouping
practices
facilitate the
individual
student's total
development
and learning.

Students aged 3-8 learn more readily in small groups.

Quality Indicators:
The teachers regularly employ alternative grouping
strategies (i.e., cooperative learning groups, interest groups,
short-term skill groups, peer teaching groups, cross-age groups).

Groups should be flexible and vary in size consistent with
the learning activity.

Class size is maintained at the following ratios:
Three-year-olds: 16:2 (one professional and one
paraprofessional for a class of 20 or fewer students);
Four- to five-year-olds: 20:2 (one professional and one
paraprofessional for a class of 20 or fewer students); and
Six- to eight-year-olds: 15:1.

121 The grouping practices employed allow for child-initiated
activities.

The grouping patterns foster positive self-esteem; social
and emotional learning; and cognitive, language, and
physical development.

1:1 Appropriate pacing of learning activities enhances
learning.

14
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Standard:
Sufficient time
is allocated
to meet all
educational
needs of
children.

Quality Indicators:

For kindergarten, at least five hours of instructional time,
exclusive of recess and the lunch period, are provided. The
instructional time for less-than-full-day kindergarten is prorated.

The school year includes a minimum of 180 instructional days.

The teaching and planning day is typically eight hours.

Teachers are provided at least ten days in excess of student
instructional days, which are used for staff development, planning,
and conferences.

Interruptions during academic learning time are kept to a
minimum.

For preschool, hours vary according to family needs and to policies
governing time and organization of these programs. The hours
support continuity of experiences for children.

15

National Association of Elementary School Principals 9



CURRICULUM AND INSTRUCTION

n a quality
early

childhood
program,
curriculum
development
involves staff,
parents and
families, and
appropriate
representatives
of the
community.

The curriculum defines what the students are to learn; the skills they are
to master; the concepts they are to develop; and the values, attitudes,
habits, and feelings they are to acquire. Further, the curriculum in-
cludes the day's routines and activities, including grouping practices,
schedules, classroom management, and the physical and social
learning environment.

Above all, the curriculum responds to the differing learning and
developmental needs of young children. Each decision about the
curriculum is made in light of what is best for the particular children
being servedthe teacher adapts for the ages and experiences of
the individual learners. The following principles, based both on first-
hand, day-to-day experience and extensive research into how young
children learn, are taken as fundamental:

1 Throughout the preschool years and into the primary
grades, the curriculum should be presented in an
integrated format rather than in 10- or 20-minute time
segments for each content area. Curriculum should reflect a
conceptual organization that helps children make sense of
their experiences.

2. Children in preschool through primary grades should be en-
gaged in activerather than passivelearning activities. The
curriculum must be seen as more than a program purchased
from a publisher.

3. Spontaneous play, either alone or with other children, is a
natural way for young children to learn to interact with one
another and to understand their environment; play should be
valued and supported in the program plan.

4. Because children come to school with different knowledge,
concepts, and experiences, it is important that new learning be
connected to something that is known and relevant.

The principal must provide strong leadership to ensure that cur-
riculum makes the best use of each child's natural curiosity, abilities,
and interests, and that it builds on prior learning. The task includes
curriculum planning, implementation, securing appropriate resources
of money and time to support it, and monitoring its success through an
established evaluation system. The principal ensures that the curricu-
lum provides opportunities for all children to develop to their greatest
potential in a manner that is consistent with what we know about how
young children learn and develop. That knowledge moves us back to
the fundamentals of child development and emphasizes the belief
that all children can learn.

16
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RRIOU &GEONSTRUCTIO

Standard:
The content of
the curriculum
reflects a
balance of all
areas of learning
offered in an
integrated
manner and
reflecting the
holistic nature of
learning.

An integrated approach to curriculum recognizes that content areas in
instruction are naturally interrelated, as they are in real-life experiences. In
the resulting integrated curriculum, learning is regarded as a process rather
than a collection of facts. Learning is enhanced by the application of
current technologies.

Quality Indicators:
Life experiences are used as a basis for learning.

Language acquisition and development are experience-based.

Content is responsive to the cultural and linguistic diversity of the
children.

Spoken and written language skills interact and influence each
other.

Children learn about reading and writing both by observing and
applying these skills.

Writing and reading are taught simultaneously and are experi-
enced as an integrated part of the total curriculum.

Children hear and read various types of culturally diverse literature.

Children understand that the purposes of reading are to construct
meaning and to experience enjoyment.

The reading program includes a balance of systematic code
instruction (alphabetic principles, spelling, phonemic awareness)
and meaningful connected reading (reading, writing, and appre-
ciation of literature).

Children's progress in reading is continuous, and materials are
provided at a variety of ability levels in each classroom.

Children's progress in writing is continuous and based on identified
levels of proficiency.

Independent writing and reading practice is scheduled each day.

Numbers and numeration are developed through manipulation of
concrete objects and are understood by the children before they
move to operations.

Development of logical thinking and problem solving is fostered.

Many opportunities are made available for children to explore,
investigate, discover, and write about mathematics.

17
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Relationships among mathematical skills and concepts are empha-
sized.

Concepts, dispositions, and the acquisition of skills are addressed in
an integrated fashion; content is not presented as isolated bits of
knowledge.

Children are regularly and frequently involved in scientific inquiry
and investigation.

Creative expression is developed through art, music, drama,
dance, and movement.

Character development is taught through modeling and role
playing, and is integrated into real-life experiences.

Play is respected as an appropriate way of learning.

Content is conceptually organized to include activities in all areas
of the curriculum (e.g.,language arts, social studies, physical edu-
cation, creative dramatics, music, art, science, math, or any
combination of these) rather than short periods of time spent on
each subject area.

18
12 Standards for Quality Programs for Young Children



Standard:
The teacher
uses varied
and effective
teaching
strategies,
depending
on the
developmental
levels and
unique needs
of the children.

The well-designed early childhood program is based on the premise that
the thinking processes of young children are emerging and forming. They
are also qualitatively different from those of older children. Young children
acquire knowledge by manipulating, exploring, experimenting, and think-
ing reflectively about real objects.

Quality Indicators:
Teachers meet the needs of children at their unique levels of devel-
opment and ability.

Teachers present information in multi-sensory ways.

Teachers assist children to refine their thinking skills as they complete
a project or task.

Teachers create a classroom environment that gives the children
many opportunities for exploration, reflective thinking, and prac-
tice with concepts and situations to apply what they learn.

Teachers arrange for developmentally appropriate activities and
materials that provide concrete, experiential learning.

Teachers use instructional strategies that promote interaction with
the other children and expose the children to a variety of materials.

Teachers use questioning techniques that lead children to higher
levels of thinking.

Teachers plan and encourage meaningful, purposeful conversa-
tion, which contributes to language development.

Teachers employ instructional strategies adapted to the pupils'
learning styles, levels of development, and unique needs, capitaliz-
ing on the youngsters' spontaneity and intellectual excitement.

The students work primarily in small groups. Most direct instruction is
also done in small, flexible groups or one-on-one as teachers
interact with the children.

The teaching strategies include integrated, theme-centered, and
project-centered units of learning involving three or more inte-
grated content areas.

Positive guidance techniques (e.g., redirection, reinforcement,
encouragement) help develop self-discipline and self-esteem.

Teachers discuss and illustrate logical thinking skills, toward helping
the students develop sound decision-making and problem-solving
techniques.

Teachers model the rewards of lifelong learning.

Teachers model the use of current technologies.

19
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CIABH MD DKSTRUCTIO

Standard:
Classroom
materials and
equipment are
appropriate
to the
developmental
levels and
unique needs of
the children
involved.

Learning takes place as children touch, manipulate, and think about objects,
experiences, and people. As they develop, they move from concrete
activities and materials to those that are representational.

Quality Indicators:
The classroom contains concrete materials and objects
that the children can think about and manipulate.

There are choices available for a variety of hands-on
activities.

Multi-sensory media are used by students in groups and individually.

Equipment and materials needed for large- and small-muscle
development are used throughout the day.

Equipment and materials are open-ended (blocks,
science materials, paint) and lend themselves to a variety
of activities.

There are ample materials useful for involvement in the arts.

The budget reflects support for a wide range of special experiences
(field trips, visits, hands-on activities).

A balanced reading program is established that includes system-
atic code instruction (alphabetic principle, spelling, phonemic
awareness) and meaningful connected reading (reading, writing,
and appreciation of literature). A wide variety of children's literature
is available.

The materials and equipment are:
Safe and in good repair;
Readily accessible to children for self-selection;
Age-appropriate;
Size-appropriate;
Durable;
Adaptable and inclusive for all children, including those
with special and developmental needs; and
Available for group and individual use.

20
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Standard:
A positive,
responsive, and
caring
environment
promotes the
interaction of
children with
materials, other
children, and
adults.

The teacher establishes a positive learning environment that Is adaptable,
flexible, and welcoming. Learning centers are used to provide for children's
choices. Materials are available, and children feel that they belong and
have a sense of community.

Quality Indicators:
The classroom environment provides for children's purposeful
movement.

Learning centers:
Allow children to make choices based on individual
differences;
Capitalize on children's individual interests;
Are appropriate for a wide range of developmental
capabilities;
Allow for movement;
Provide for a variety of challenges; and
Enhance the development of independence.

The environment is filled with meaningful print and visually rich
materials.

The arrangement of the room's furniture allows for flexible grouping.

There is an area where a child can be alone.

The environment provides for students' purposeful interaction with
one another while involved with materials or during the day's
activities.

The learning environment is child-centered, safe, comfortable, and
adaptable to children's unique needs.

The classroom is physically affractive. Student work and materials
are displayed at children's eye level.

There is a rest area with pillows and carpeting.

The teacher uses a wide variety of teaching strategies to support
student learning.

National Association of Elementary School Principals 15



PERSONNEL

uality early
childhood

programs are
staffed at all
levels by people
who have
specific training
and experience
in working with
children in the
age range of
3 to 8.

State regulations regarding certification requirements are complex and
varied. Therefore, we provide the following general statement regarding
staff qualifications:

The principal encourages all members of the staff (instructional spe-
cialists, support staff, and consultants) to expand their knowledge and
skills in the area of early childhood educationand provides profes-
sional development opportunities that enable them to do so.

In addition to possessing strong skills as an instructional leader,
supervisor, and manager, the principal should have:

A background that includes course work in child development and
areas of cultural and linguistic diversity;

Demonstrated proficiency in understanding how young children
(ages 3-8) learn; and

Broad expertise in instructional and management strategies specifi-
cally applicable to young children, not simply children in general or
those in middle or upper grades.

22
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PERS®

Standard:
The principal is
knowledgeable
about quality
early childhood
programs and is
effective in
explaining,
organizing, and
implementing
them.

The principal has responsibility for:

Taking the lead in articulating the mission and beliefs of the early
childhood program and the rationale behind them;

Assuring the availability of appropriate curriculum and assessment
materials and techniques;

Assembling an appropriately trained and qualified staff;

Stimulating parent involvement in the program; and

Arranging collaboration with other community agencies and
programs that work with young children and their families.

Quality Indicators:
The principal applies expertise in early childhood education when
selecting, recruiting, evaluating, and guiding the teachers and
other staff.

The principal provides instructional materials that are appropriate
to the children's age and developmental levels and recognizes
that they may be different from middle and upper grades.

The principal conveys high expectations for students, teachers, and
other staff members.

The principal uses appropriate disciplinary techniques to help
children take responsibility for their own behavior.

The principal facilitates an ongoing curriculum evaluation process
that considers current ideas and trends in early education and
findings of current research.

The principal provides ample opportunities for all staff members to
benefit from professional development and training specific to
early childhood programs.

The principal meets frequently with the early childhood staff.

23
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Standard:
The principal
collaborates with
other groups,
programs, and
agencies in the
community to
provide all
needed services
for children and
their families.

Quality Indicators:
O The principal specifically allocates time for explaining and discuss-

ing the early childhood program with the staff, the school board,
and the larger community.

The principal arranges for staff members to visit and interact with
early childhood teachers and programs elsewhere in the community.

O The principal has assembled a file of information about a variety of
agencies in the community that provide social, health, and other
services to children and families.

O The principal collaborates with those agencies so that relevant
information may be provided to families.

24
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ASSESSMENT AND ACCOUNTABILITY

uality early
childhood

programs readily
accept the
principle of
accountability.

The performance of the overall program and of the staff and students is
regularly assessed as a basis for expanding on successes and correcting
shortcomings. Plans for improvement are formulated, implemented, and
reviewed regularly, to continue to improve all aspects of the program.

In measuring performance, the principals of schools offering quality
early childhood programs are knowledgeable about the most effective
methods and techniques of assessment and evaluation, and continuously
strive to refine these processes. In doing so, they adhere to the following
general principles:

All children have equal access to the program. Individual assess-
ment is used for planning instruction.

Individual student progress is evaluated frequently. Assessments are
ongoing and performance-basede.g., anecdotal observations,
checklists, and journal entries. Results are used for planning indi-
vidualized instruction.

Many sources of information are used when making decisions
regarding such matters as enrollment, placement, or remedial
support services; decisions are never based on a single test score.

The following instructional strategies should be considered as
alternatives to retention:

Multiage groups;
Looping;
Extended school day/year;
Tutoring; and
Coordinated home involvement.

Standards for the annual evaluation of teachers are consistent with
the early childhood program's philosophy and goals.

Administrators regularly undertake self-assessments, and these
contain items specifically bearing on the performance and
progress of the early childhood program.

There is a plan for monitoring the implementation of the early
childhood program.

National Association of Elementary School Principals 19
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Standard:
The principal
institutes an
approach to
student
assessment that
is consistent with
developmental
philosophy,
curriculum, and
positions taken
by other
professional
associations
involved with the
appropriate
testing of young
children.

Most norm-referenced tests do not reflect developmental theory and
practice. They measure isolated skills and emphasize academic knowl-
edge only and should not be used. However, performance-based assess-
ments that influence effective instructional practices are appropriate and
necessary.

Quality Indicators:
Letter grades are not used to report student progress to parents.
Rather, the staff shares information derived from such sources as
recorded observations, interviews, samples, and examples of
student work.

Student progress is defined in terms of individual development and
learning, rather than by comparisons with other children or against
an arbitrary set of criteria.

O Overall assessments of student progress are cooperative efforts
between teachers, parents, and children.

No major decisions regarding a child's placement or progress are
made on the basis of a single test score.
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Standard:
The school is
ready for the
children, rather
than expecting
children to be
ready for the
school.

Standard:
The principal
demonstrates
understanding of
quality early
childhood
programs and
provides for the
implementation,
support, and
management of
such programs.

The principal is responsible for the coordination of the policies and proce-
dures and for sharing information obtained in the evaluation process. The
principal is responsible for accurate interpretation and reporting of assess-
ment results.

Quality Indicators:
Entry-level testing or screening is not used for exclusion from the
program. Children are admitted to kindergarten solely on the basis
of whether they meet state entrance age requirements.

Teachers adapt curriculum to meet the learning needs of all
children.

Quality Indicators:
Teachers are provided opportunities for keeping abreast of the
continuing advances in early childhood education.

The principal is committed and persuasive in protecting the pro-
gram from pressures to make it more rigid or more like programs for
older children.

The principal conducts periodic self-assessment of the components
of early childhood programs by using the evaluation guidelines in
this document (see Appendix A).

Evaluation statements and reactions are regularly solicited from
teachers and parents and are used to improve the program.

All aspects of the program (i.e., beliefs, curriculum, evaluation
techniques, staff development activities, and parent involvement)
are reviewed annually.
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PARENTS

R) arent
i- nvolvement

is of basic
importance to
the success of all
elementary
school programs.
For an early
childhood
program, it is
crucial and
should be a high
priority for the
principal.

In forming a long-term partnership with parents and families, the principal
and staff create a caring atmosphere. As a result, parents recognize that
the school is a nurturing, supportive place for their child and that they can
approach the principal and staff with any concerns.

The principal and the staff form partnerships with parents and families
in which:

Parents share development of the school's educational program,
and so understand and support it. In meetings, newsletters, conver-
sations, and other ways, the principal and staff provide information
about the developmental philosophy of the program and its goals.

Parents are helped to increase their effectiveness in working with
their children, both at school and in the home, through their in-
volvement in the school's work and their participation in classrooms,
meetings, and conferences.

Parent concerns regarding parenting and their individual perfor-
mance as parents are addressed both formally and informally
through conferences, newsletters, workshops, and in personal
conversations.

Parents are actively involved in the school site council; making
decisions about the program.

A reciprocal relationship is formed and nurtured. Teachers recog-
nize that parents have valuable information to share about their
children. All parties seek to make both school and home places
where young children feel secure and enjoy success.

22 Standards for Quality Programs for Young Children



Standard:
The principal
assures that
there is regular,
sustained
communication
between home
and school.

Standard:
The principal
and staff will
actively seek
parental
involvement and
will establish
partnerships with
parents and
families.

The principal and staff work in collaborative partnerships with parents and
families, establishing and maintaining ongoing two-way communication.

Quality Indicators:
Site councils made up of staff and parents work collaboratively in
developing a strategic plan that is shared with the community and
reviewed annually.

The principal works with the staff to design and implement a range
of communications strategies, such as calendars, phone calls,
notes home, weekly teacher letters, newsletters, visits, and parent
surveys and evaluations, all of which emphasize positive interaction.

Parents and staff communicate in an open, honest, and produc-
tive environment in a variety of ways, including visits, notes, surveys,
the school newsletter and Web site, and e-mail.

There are activities that promote closer home/school relationships.

Quality Indicators:
The school's mission statement emphasizes active parent
involvement.

Family and parent volunteers participate in orientation programs
and training sessions that provide them with ongoing support.

Volunteer opportunities include:
Site councils, PTAs, PTOs, and other organizational
committees;
Assisting in classrooms as tutors, readers, listeners, and
field trip chaperones; and
Assisting in office or library operations, or in keeping
attendance records.

29
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Standard:
The school
supports parents
and families in
making decisions
regarding their
parenting skills
and their
children's
development.

Principals and community agencies work collaboratively with parents and
families to support them and their children.

Quality Indicators:
Through a variety of approaches, including home visits, newsletters
phone conversations, and conferences, the school emphasizes
current research about child development and learning, including
the following:

Parents are a child's first and most important teachers.
Every opportunity should be used to guide and
encourage a child's curiosity.
Children should be helped to respect cultural, gender,
and linguistic differences.
It is important to encourage and recognize a child's
accomplishments.
Children learn best in a family context where they are
protected, their physical needs are met, and they feel
psychologically safe.
Children are active learners, drawing on physical and
social experiences, as well as culturally transmitted
knowledge, to construct their own understanding.

Information is shared on how to provide a home environment in
which:

The child is nurtured in a positive, supportive, caring
manner, and parents' expectations are consonant with
the child's age and level of development.
Parents understand the importance of play in children's
development and learning.
Developmentally appropriate materials are available to
the child to stimulate curiosity and exploration.
The child gets the amount of rest and sleep needed for
proper development.
Parents read to the child daily.
Parents specifically reserve a period of time to spend with
the child each day, during which they concentrate on
listening and encouraging conversation.
Parents try to provide the child with some "personal" space.
Parents recognize good nutrition as crucial to the child's
physical and mental health, and provide nutritionally sound
meals and snacks.
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Standard:
The principal
works with the
home and the
community
toward
supporting
transitions and
addressing
unique needs
and situations.

Schools and early childhood programs provide for transition meetings,
home visits, observations of children with unique needs in their present and
future settings, and planning for future instruction.

Quality Indicators:
Information sessions are held regularly to inform parents and other
members of the community about the progress of the early child-
hood program and any planned changes.

When an individual child would be affected by a planned change,
personal conversations are held with the child's parents to discuss
reasons for the proposed change, and parents are involved in
making decisions regarding their child.

The school is in close contact with other early childhood programs
in the community (such as Head Start, nursery schools, and child
care centers) to assure a smooth transition.

The school provides diagnostic screening for children to determine
if special services are needed; works with the appropriate office or
group to assure the provision of those services, and arranges for
their continuation in planning the child's placement.

3i
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Standard:
Parent/teacher
conferences are
integrated into
the early
childhood
education
process.

Parents must share in their children's education and progress, and in deci-
sions regarding placement. Both the effectiveness and the efficiency of
early childhood programs are closely tied to mutual parent/school plan-
ning and decision making.

Quality Indicators:
The school provides inservice training for teachers in conducting
effective parent/teacher conferences and other forms of commu-
nication between the home and school.

The staff makes frequent contact with parents through telephone
calls, letters, or visitsto discuss progress, and in particular, to pass
along positive information and comments.

Concerns about instructional or behavioral matters are discussed
without delay.

Formal parent/teacher discussions are scheduled regularly, at times
and days accommodated to the parents' and teachers' work
schedules.

The principal is always available to participate in parent/teacher
conferences if requested.
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COMMUNITY

n quality early
childhood

programs, the
focus is not just
on the child,
but on the family
as a unit, with
the child's
progress and
development
influenced
by the
circumstances
and needs that
exist in the home
and community.

Such a focus requires, among other things, that the school be knowledge-
able about the various community agencies concerned with supporting
the familycovering matters from medical and social services to child
care and economic needsand have established collaborative relation-
ships with them.

The number of young children attending programs such as Head
Start, nursery schools, and child care is increasing, and public school is no
longer their first group experience. Schools can collaborate with these
programs to ensure a smooth transition to public school for children and
their families.

The agencies and institutions involved in providing early childhood
education have responsibilities to help meet children's needs, and will be
more successful in that endeavor if they work together.

In general, three considerations underscore the importance of col-
laboration and coordination among the groups and institutions involved in
the education of young children:

Changing families have changing needs that require schools to
deal with more than children's academic education.

Continuity of programming pays significant dividends; children are
going to achieve far more if there are clear links between facilities,
grade levels, and programs.

The learning experiences and general progress of young children
will be far more productive when there is collaboration among
public and private agencies, legislative bodies, civic organizations,
and concerned businesses.

The quality early childhood program sees the child in terms of the
family, and seeks to provide comprehensive services, working with other
entities in the community to serve children's total needs.

33
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Standard:
The principal
and staff
understand that
children's home,
community, and
cultural
experiences
impact on their
development
and learning.

As a result, the early childhood program views children within the context
of their families and culture, and seeks to provide comprehensive services
through collaboration with other community organizations and groups.
Families are linked with a range of services, based on identified resources,
priorities, and concerns.

Quality Indicators:
The principal collaborates with agencies in the larger community
and other professionals concerned with children to support
children's development, learning, and well-being.

The principal cooperates with local, state, and federal agencies in
maintaining a directory of child-focused community agencies and
services, and assists in coordinating referrals to help families receive
needed services.

O The principal and staff communicate with families in the child's
home language (using translators, if needed) and encourage the
active involvement of families in their children's transition to the
school program.

3
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Standard:
The principal
recognizes the
urgent need for
child-care
services and is in
the forefront of
community
collaboration to
provide those
services.

With the increasing number of single-parent families and families in which
both parents work, child care both before and after school has become a
necessity. Parentsand the community in generallook to the elemen-
tary school and principal for leadership and guidance.

Quality Indicators:
Through interviews, questionnaires, and observation, the principal
maintains &continuing, documented assessment of the
community's child-care needs.

In concert with appropriate district officials, the principal regularly
reviews the school transportation plan to assure that child-care
programs are accessible to all children.

The principal initiates collaborative relationships with approved
child-care providers, and where possible, arranges to use school
facilities for before- and after- school child care.

The principal and staff maintain ongoing communication and
cooperation with the staffs of child-care providers to assure a
smooth transition from that setting to the school day.
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Standard:
The principal
works with
preschool and
child-care
providers to
assure a smooth
transition into the
public school.

Child-care and educational settings for three- and four-year-olds include
family child-care homes, Head Start programs, child-care centers, and
preschool programs. Providers include individual home-based providers,
groups such as churches and religious organizations, community organiza-
tions, private companies, and government agencies. Effective transition is
not a single event, but rather an ongoing process involving the child and
family, as well as the sending and the receiving programs.

Quality Indicators:
The school plays a pivotal role in ensuring a child's smooth transition
from the child-care and education setting to the school.

The principal monitors the sharing of developmental information
about children as they pass from one level or program to another,
to ensure continuity of programming between the school and
community-based programs.

The principal and staff invite parents and families to visit schoolwide
events, orientation sessions, the child's new classroom, and to
confer with the child's teacher.

36
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APPENDIX A

Checklist for
Quality
Indicators

The checklist on the following pages is intended to guide the review of
each of the quality indicators included in Early Childhood Education and
the Elementary School Principal.

Respondents are asked to identify the extent to which each of the
quality indicators is evident within the school, according to the following
scale: Always Evident, Usually Evident, Seldom Evident, or Not Evident.
Specific definitions for these terms should be determined through consen-
sus among those using the checklist.

In most cases, those using this checklist will find ready evidence of
quality as they move through the school and classrooms. However, some
quality indicators may require visits with the principal, teachers, other staff
members, students, and/or parents to gain the required information,
understanding, or evidence to make an accurate response.

In completing the checklist, it is important that the "comments or
suggestions" section of each page be used to record specific information
or perceptions that influenced the way in which the quality indicators were
checked. After completing the checklist for each Standard, use this space
again to identify and prioritize specific actions that might be taken relative
to areas where improvement is needed. This will save time during later
steps in the planning process.

Thoughtful observers should be able to identify each of the "Standards
of Excellence" within every quality school. However, this may not be the
case with the "quality indicators." The indicators help define the current
status of a particular Standard and identify characteristics that might be
considered in developing a school improvement plan.

By completing this checklist, you will gather the data needed to begin
the improvement planning process suggested in Appendix B.
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STANDARD OF EXCELLENCE
THE ORGANIZATION AND IMPLEMENTATION OF AN EARLY CHILDHOOD PROGRAM
IS BASED ON A STATEMENT OF SHARED BELIEFS, MISSION, AND GOALS.

QUALITY INDICATORS

A review of recent research and literature is both continuous
and evident in practice.

A mission statement based on shared beliefs is developed
cooperatively by parents and families, staff members, and
community representatives, thus assuring a sense of owner-
ship among those involved.

The mission statement and beliefs are consistent with those
of the school district.

A copy of the mission statement and beliefs is posted and
available to anyone interested.

The mission statement is the basis of all decisions.

An assessment of the current program has been conducted
and the results are carefully considered in making changes.

The mission statement is reviewed annually.

COMMENTS OR SUGGESTIONS
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STANDARD OF EXCELLENCE
SCHEDULING PRACTICES REFLECT THE DEVELOPMENTAL STAGES OF CHILDREN

AGES 3-8.

QUALITY INDICATORS

Blocks of time are scheduled in such a way that the children
can become absorbed in their learning experiences with-
out being interrupted.

El The schedule provides a balance of:
Teacher-directed and meaningful child-initiated
activities;
Active and quiet activities;
Independent and guided activities; and
Large-group, small-group, and individual activities.

Programs or activities that pull children out of the classroom
are minimal or nonexistent.

About one-third of the day is allowed for child-initiated,
teacher-planned activities.

Extended-day/full-day programs provide a learning environ-
ment that supports all areas of children's development and
learning and resists the inclination to increase academic
pressures.

Instructional specialists collaborate with the classroom staff
to prepare and deliver instruction appropriate for the
particular children involved.

Transitions between activities flow at children's individual
pace and are kept to a minimum.

COMMENTS OR SUGGESTIONS
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STANDARD OF EXCELLENCE
THE PRINCIPAL PROMOTES RESEARCH-BASED RECOMMENDED CLASS SIZE.

QUALITY INDICATORS

ID As recommended by recent research, children are assigned
to a class in accordance with the following ratios:

For three-year-olds: 16:2 (one professional and one
paraprofessional for a class of 20 or fewer students);
For four- to five-year-olds: 20:2 (one professional and
one paraprofessional for a class of 20 or fewer stu-
dents); and
For six- to eight-year-olds: 15:1.

El Staff development is provided for teachers to enable them
to enhance learning opportunities created by reduced
class size.

El The principal evaluates the effectiveness of the following
changes in teaching practices in response to reduced
class size:

Greater teacher/student interaction;
Greater individualization of instruction;
Increased student participation; and
Greater opportunities for small-group instruction.

COMMENTS OR SUGGESTIONS
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STANDARD OF EXCELLENCE
GROUPING PRACTICES FACILITATE THE INDIVIDUAL STUDENT'S TOTAL
DEVELOPMENT AND LEARNING.

QUALITY INDICATORS

O The teachers regularly employ alternative grouping
strategies (i.e., cooperative learning groups, interest groups,
short-term skill groups, peer teaching groups, cross-age
groups).

O Groups should be flexible and vary in size consistent with
the learning activity.

O Class size is maintained at the following ratios:
Three-year-olds: 16:2 (one professional and one
paraprofessional for a class of 20 or fewer students);
Four- to five-year-olds: 20:2 (one professional and one
paraprofessional for a class of 20 or fewer students); and
Six- to eight-year-olds: 15:1.

O The grouping practices employed allow for child-initiated
activities.

O The grouping patterns foster positive self-esteem; social
and emotional learning; and cognitive, language, and
physical development.

O Appropriate pacing of learning activities enhances
learning.

COMMENTS OR SUGGESTIONS
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STANDARD OF EXCELLENCE
SUFFICIENT TIME IS ALLOCATED TO MEET ALL EDUCATIONAL NEEDS OF CHILDREN.

QUALITY INDICATORS

For kindergarten, at least five hours of instructional time,
exclusive of recess and the lunch period, are provided. The
instructional time for less-than-full-day kindergarten is
prorated.

The school year includes a minimum of 180 instructional
days.

The teaching and planning day is typically eight hours.

Teachers are provided at least ten days in excess of student
instructional days, which are used for staff development,
planning, and conferences.

Interruptions during academic learning time are kept to a
minimum.

For preschool, hours vary according to family needs and to
policies governing time and organization of these programs.
The hours support continuity of experiences for children.

COMMENTS OR SUGGESTIONS
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STANDARD OF EXCELLENCE
THE CONTENT OF THE CURRICULUM REFLECTS A BALANCE OF ALL AREAS OF
LEARNING OFFERED IN AN INTEGRATED MANNER AND REFLECTING THE HOLISTIC
NATURE OF LEARNING.

QUALITY INDICATORS

Life experiences are used as a basis for learning.

Language acquisition and development are experience-
based.

Content is responsive to the cultural and linguistic diversity
of the children.

Spoken and written language skills interact and influence
each other.

Children learn about reading and writing both by observing
and applying these skills.

Writing and reading are taught simultaneously and are
experienced as an integrated part of the total curriculum.

Children hear and read various types of culturally diverse
literature.

Children understand that the purposes of reading are to
construct meaning and to experience enjoyment.

The reading program includes a balance of systematic
code instruction (alphabetic principles, spelling, phonemic
awareness) and meaningful connected reading (reading,
writing, and appreciation of literature).

Children's progress in reading is continuous, and materials
are provided at a variety of ability levels in each classroom.

Children's progress in writing is continuous and based on
identified levels of proficiency.

Independent writing and reading practice is scheduled
each day.

Numbers and numeration are developed through manipu-
lation of concrete objects and are understodd by the
children before they move to operations.

Development of logical thinking and problem solving is
fostered.

Many opportunities are made available for children to
explore, investigate, discover, and write about
mathematics.

(Continued on next page.)
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STANDARD OF EXCELLENCE
THE CONTENT OF THE CURRICULUM REFLECTS A BALANCE OF ALL AREAS OF
LEARNING OFFERED IN AN INTEGRATED MANNER AND REFLECTING THE HOLISTIC
NATURE OF LEARNING.

QUALITY INDICATORS

(Continued from previous page.)

Relationships among mathematical skills and concepts are
emphasized.

Concepts, dispositions, and the acquisition of skills are
addressed in an integrated fashion: content is not presented
as isolated bits of knowledge.

Children are regularly and frequently involved in scientific
inquiry and investigation.

Creative expression is developed through art, music, drama,
dance, and movement.

Character development is taught through modeling and
role playing, and is integrated into real-life experiences.

Play is respected as an appropriate way of learning.

Content is conceptually organized to include activities in all
areas of the curriculum (e.g.,language arts, social studies,
physical education, creative dramatics, music, art, science,
math, or any combination of these) rather than short periods
of time spent on each subject area.

COMMENTS OR SUGGESTIONS
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STANDARD OF EXCELLENCE
THE TEACHER USES VARIED AND EFFECTIVE TEACHING STRATEGIES, DEPENDING
ON THE DEVELOPMENTAL LEVELS AND UNIQUE NEEDS OF THE CHILDREN.

QUALITY INDICATORS

Teachers meet the needs of children at their unique levels of
development and ability.

Teachers present information in multi-sensory ways.

Teachers assist children to refine their thinking skills as they
complete a project or task.

Teachers create a classroom environment that gives the
children many opportunities for exploration, reflective
thinking, and practice with concepts and situations to apply
what they learn.

Teachers arrange for developmentally appropriate activities
and materials that provide concrete, experiential learning.

Teachers use instructional strategies that promote interac-
tion with the other children and expose the children to a
variety of materials.

Teachers use questioning techniques that lead children to
higher levels of thinking.

Teachers plan and encourage meaningful, purposeful
conversation, which contributes to language development.

Teachers employ instructional strategies adapted to the
pupils' learning styles, levels of development, and unique
needs, capitalizing on the youngsters' spontaneity and
intellectual excitement.

The students work primarily in small groups. Most direct
instruction is also done in small, flexible groups or one-on-
one as teachers interact with the children.

The teaching strategies include integrated, theme-cen-
tered, and project-centered units of learning involving three
or more integrated content areas.

Positive guidance techniques (e.g., redirection, reinforce-
ment, encouragement) help develop self-discipline and
self-esteem.

Teachers discuss and illustrate logical thinking skills, toward
helping the students develop sound decision-making and
problem-solving techniques.

Teachers model the rewards of lifelong learning.

Teachers model the use of current technologies.

COMMENTS OR SUGGESTIONS

ALWAYS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT
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STANDARD OF EXCELLENCE
CLASSROOM MATERIALS AND EQUIPMENT ARE APPROPRIATE TO THE
DEVELOPMENTAL LEVELS AND UNIQUE NEEDS OF THE CHILDREN INVOLVED.

QUALITY INDICATORS

The classroom contains concrete materials and objects
that the children can think about and manipulate.

There are choices available for a variety of hands-on
activities.

Multi-sensory media are used by students in groups and
individually.

Equipment and materials needed for large- and small-
muscle development are used throughout the day.

Equipment and materials are open-ended (blocks,
science materials, paint) and lend themselves to a variety
of activities.

There are ample materials useful for involvement in the arts.

The budget reflects support for a wide range of special
experiences (field trips, visits, hands-on activities).

A balanced reading program is established that includes
systematic code instruction (alphabetic principle, spelling,
phonemic awareness) and meaningful connected reading
(reading, writing, and appreciation of literature). A wide
variety of children's literature is available.

The materials and equipment are:
Safe and in good repair;
Readily accessible to children for self-selection;
Age-appropriate;
Size-appropriate;
Durable;
Adaptable and inclusive for all children, including
those with special and developmental needs; and
Available for group and individual use.

COMMENTS OR SUGGESTIONS
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STANDARD OF EXCELLENCE
A POSITIVE, RESPONSIVE, AND CARING ENVIRONMENT PROMOTES THE
INTERACTION OF CHILDREN WITH MATERIALS, OTHER CHILDREN, AND ADULTS.

QUALITY INDICATORS

The classroom environment provides for children's purposeful
movement.

Learning centers:
Allow children to make choices based on individual
differences;
Capitalize on children's individual interests;
Are appropriate for a wide range of developmental
capabilities;
Allow for movement;
Provide for a variety of challenges; and
Enhance the development of independence.

The environment is filled with meaningful print and visually
rich materials.

The arrangement of the room's furniture allows for flexible
grouping.

There is an area where a child can be alone.

The environment provides for students' purposeful interac-
tion with one another while involved with materials or during
the day's activities.

The learning environment is child-centered, safe, comfort-
able, and adaptable to children's unique needs.

The classroom is physically attractive. Student work and
materials are displayed at children's eye level.

There is a rest area with pillows and carpeting.

The teacher uses a wide variety of teaching strategies to
support student learning.

COMMENTS OR SUGGESTIONS
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ALWAYS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT
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STANDARD OF EXCELLENCE
THE PRINCIPAL IS KNOWLEDGEABLE ABOUT QUALITY EARLY CHILDHOOD
PROGRAMS AND IS EFFECTIVE IN EXPLAINING, ORGANIZING, AND
IMPLEMENTING THEM.

QUALITY INDICATORS

The principal applies expertise in early childhood education
when selecting, recruiting, evaluating, and guiding the
teachers and other staff.

The principal provides instructional materials that are appro-
priate to the children's age and developmental levels and
recognizes that they may be different from middle and
upper grades.

The principal conveys high expectations for students, teach-
ers, and other staff members.

The principal uses appropriate disciplinary techniques to
help children take responsibility for their own behavior.

The principal facilitates an ongoing curriculum evaluation
process that considers current ideas and trends in early
education and findings of current research.

O The principal provides ample opportunities for all staff
members to benefit from professional development and
training specific to early childhood programs.

O The principal meets frequently with the early childhood staff.

COMMENTS OR SUGGESTIONS
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STANDARD OF EXCELLENCE
THE PRINCIPAL COLLABORATES WITH OTHER GROUPS, PROGRAMS, AND
AGENCIES IN THE COMMUNITY TO PROVIDE ALL NEEDED SERVICES FOR
CHILDREN AND THEIR FAMILIES.

QUALITY INDICATORS

The principal specifically allocates time for explaining and
discussing the early childhood program with the staff, the
school board, and the larger community.

The principal arranges for staff members to visit and interact
with early childhood teachers and programs elsewhere in the
community.

The principal has assembled a file of information about a
variety of agencies in the community that provide social,
health, and other services to children and families.

The principal collaborates with those agencies so that
relevant information may be provided to families.

COMMENTS OR SUGGESTIONS

ALWAYS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT
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STANDARD OF EXCELLENCE
THE PRINCIPAL INSTITUTES AN APPROACH TO STUDENT ASSESSMENT THAT IS
CONSISTENT WITH DEVELOPMENTAL PHILOSOPHY, CURRICULUM, AND POSITIONS
TAKEN BY OTHER PROFESSIONAL ASSOCIATIONS INVOLVED WITH THE APPROPRIATE
TESTING OF YOUNG CHILDREN.

QUALITY INDICATORS

O Letter grades are not used to report student progress to
parents. Rather, the staff shares information derived from
such sources as recorded observations, interviews, samples,
and examples of student work.

Student progress is defined in terms of individual develop-
ment and learning, rather than by comparisons with other
children or against an arbitrary set of criteria.

Overall assessments of student progress are cooperative
efforts between teachers, parents, and children.

No major decisions regarding a child's placement or
progress are made on the basis of a single test score.

COMMENTS OR SUGGESTIONS
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STANDARD OF EXCELLENCE
THE SCHOOL IS READY FOR THE CHILDREN, RATHER THAN EXPECTING CHILDREN
TO BE READY FOR THE SCHOOL.

QUALITY INDICATORS

Entry-level testing or screening is not used for exclusion from
the program. Children are admitted to kindergarten solely
on the basis of whether they meet state entrance age
requirements.

Teachers adapt curriculum to meet the learning needs of all
children.

COMMENTS OR SUGGESTIONS

3

ALWAYS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT
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STANDARD OF EXCELLENCE
THE PRINCIPAL DEMONSTRATES UNDERSTANDING OF QUALITY EARLY
CHILDHOOD PROGRAMS AND PROVIDES FOR THE IMPLEMENTATION, SUPPORT,
AND MANAGEMENT OF SUCH PROGRAMS.

QUALITY INDICATORS

Teachers are provided opportunities for keeping abreast of
the continuing advances in early childhood education.

The principal is committed and persuasive in protecting the
program from pressures to make it more rigid or more like
programs for older children.

The principal conducts periodic self-assessment of the
components of early childhood programs by using the
evaluation guidelines in this document.

Evaluation statements and reactions are regularly solicited
from teachers and parents and are used to improve the
program.

All aspects of the program (i.e., beliefs, curriculum, evalua-
tion techniques, staff development activities, and parent
involvement) are reviewed annually.

COMMENTS OR SUGGESTIONS
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STANDARD OF EXCELLENCE
THE PRINCIPAL ASSURES THAT THERE IS REGULAR, SUSTAINED COMMUNICATION
BETWEEN HOME AND SCHOOL.

QUALITY INDICATORS

Site councils made up of staff and parents work
collaboratively in developing a strategic plan that is shared
with the community and reviewed annually.

The principal works with the staff to design and implement a
range of communications strategies, such as calendars,
phone calls, notes home, weekly teacher letters, newsletters,
visits, and parent surveys and evaluations, all of which em-
phasize positive interaction.

Parents and staff communicate in an open, honest, and
productive environment in a variety of ways, including visits,
notes, surveys, the school newsletter and Web site, and
e-mail.

There are activities that promote closer home/school rela-
tionships.

COMMENTS OR SUGGESTIONS

ALWAYS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT
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STANDARD OF EXCELLENCE
THE PRINCIPAL AND STAFF WILL ACTIVELY SEEK PARENTAL INVOLVEMENT AND
WILL ESTABLISH PARTNERSHIPS WITH PARENTS AND FAMILIES.

QUALITY INDICATORS

The school's mission statement emphasizes active parent
involvement.

Family and parent volunteers participate in orientation
programs and training sessions that provide them with
ongoing support.

Volunteer opportunities include:
Site councils, PTAs, PT0s, and other organizational
committees;
Assisting in classrooms as tutors, readers, listeners,
and
field trip chaperones; and
Assisting in office or library operations, or in keeping
attendance records.

COMMENTS OR SUGGESTIONS
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STANDARD OF EXCELLENCE
THE SCHOOL SUPPORTS PARENTS AND FAMILIES IN MAKING DECISIONS
REGARDING THEIR PARENTING SKILLS AND THEIR CHILDREN'S DEVELOPMENT.

QUALITY INDICATORS

Through a variety of approaches, including home visits,
newsletters, phone conversations, and conferences, the
school emphasizes current research about child develop-
ment and learning, including the following:

Parents are a child's first and most important teachers.
Every opportunity should be used to guide and
encourage a child's curiosity.
Children should be helped to respect cultural, gender,
and linguistic differences.
It is important to encourage and recognize a child's
accomplishments.
Children learn best in a family context where they are
protected, their physical needs are met, and they feel
psychologically safe.
Children are active learners, drawing on physical and
social experiences, as well as culturally transmitted
knowledge, to construct their own understanding.

Information is shared on how to provide a home environ-
ment in which:

The child is nurtured in a positive, supportive, caring
manner, and parents' expectations are consonant
with the child's age and level of development.
Parents understand the importance of play in
children's development and learning.
Developmentally appropriate materials are available
to the child to stimulate curiosity and exploration.
The child gets the amount of rest and sleep needed
for proper development.
Parents read to the child daily.
Parents specifically reserve a period of time to spend
with the child each day, during which they concen-
trate on listening and encouraging conversation.
Parents try to provide the child with some "personal"
space.
Parents recognize good nutrition as crucial to the
child's physical and mental health, and provide nutri-
tionally sound meals and snacks.

COMMENTS OR SUGGESTIONS

ALWAYS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT
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STANDARD OF EXCELLENCE
THE PRINCIPAL WORKS WITH THE HOME AND THE COMMUNITY TOWARD
SUPPORTING TRANSITIONS AND ADDRESSING UNIQUE NEEDS AND SITUATIONS.

QUALITY INDICATORS

Information sessions are held regularly to inform parents and
other members of the community about the progress of the
early childhood program and any planned changes.

When an individual child would be affected by a planned
change, personal conversations are held with the child's
parents to discuss reasons for the proposed change, and
parents are involved in making decisions regarding their
child.

The school is in close contact with other early childhood
programs in the community (such as Head Start, nursery
schools, and child care centers) to assure a smooth transi-
tion.

The school provides diagnostic screening for children to
determine if special services are needed; works with the
appropriate office or group to assure the provision of those
services, and arranges for their continuation in planning the
child's placement.

COMMENTS OR SUGGESTIONS

52 Standards for Quality Programs for Young Children

ALWAYS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT

5 8



STANDARD OF EXCELLENCE
PARENT/TEACHER CONFERENCES ARE INTEGRATED INTO THE EARLY CHILDHOOD

. EDUCATION PROCESS.

QUALITY INDICATORS

The school provides inservice training for teachers in conduct-
ing effective parent/teacher conferences and other forms of
communication between the home and school.

The staff makes frequent contact with parents through
telephone calls, letters, or visitsto discuss progress, and in
particular, to pass along positive information and comments.

O Concerns about instructional or behavioral matters are
discussed without delay.

O Formal parent/teacher discussions are scheduled regularly, at
times and days accommodated to the parents' and teach-
ers' work schedules.

O The principal is always available to participate in parent/
teacher conferences if requested.

COMMENTS OR SUGGESTIONS
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STANDARD OF EXCELLENCE
THE PRINCIPAL AND STAFF UNDERSTAND THAT CHILDREN'S HOME, COMMUNITY,
AND CULTURAL EXPERIENCES IMPACT ON THEIR DEVELOPMENT AND LEARNING.

QUALITY INDICATORS

0 The principal collaborates with agencies in the larger com-
munity and other professionals concerned with children to
support children's development, learning; and well-being.

0 The principal cooperates with local, state, and federal agen-
cies in maintaining a directory of child-focused community
agencies and services, and assists in coordinating referrals to
help families receive needed services.

0 The principal and staff communicate with families in the
child's home language (using translators, if needed) and
encourage the active involvement of families in their
children's transition to the school program.

COMMENTS OR SUGGESTIONS
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STANDARD OF EXCELLENCE
THE PRINCIPAL RECOGNIZES THE URGENT NEED FOR CHILD-CARE SERVICES AND
IS IN THE FOREFRONT OF COMMUNITY COLLABORATION TO PROVIDE THOSE
SERVICES.

QUALITY INDICATORS

Through interviews, questionnaires, and observation, the
principal maintains a continuing, documented assessment of
the community's child-care needs.

In concert with appropriate district officials, the principal
regularly reviews the school transportation plan to assure that
child-care programs are accessible to all children.

The principal initiates collaborative relationships with ap-
proved child-care providers, and where possible, arranges to
use school facilities for before- and after-school child care.

The principal and staff maintain ongoing communication and
cooperation with the staffs of child-care providers to assure a
smooth transition from that setting to the school day.

COMMENTS OR SUGGESTIONS

ALWAYS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT

STANDARD OF EXCELLENCE
THE PRINCIPAL WORKS WITH PRESCHOOL AND CHILD-CARE PROVIDERS TO
ASSURE A SMOOTH TRANSITION INTO THE PUBLIC SCHOOL.

QUALITY INDICATORS

The school plays a pivotal role in ensuring a child's smooth
transition from the child-care and education setting to the
school.

The principal monitors the sharing of developmental infor-
mation about children as they pass from one level or pro-
gram to another, to ensure continuity of programming
between the school and community-based programs.

The principal and staff invite parents and families to visit
schoolwide events, orientation sessions, the child's new
classroom, and to confer with the child's teacher.

COMMENTS OR SUGGESTIONS

ALWAYS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT
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APPENDIX B

Planning Guide
for School
Improvement

This planning guide helps identify those Standards on which efforts for
improvement should be focused. The steps to be followed are:

1. Using the data from the Appendix A checklist, make a judgment
about the extent of improvement needed in each of the Standards
according to the following scale: Minimal, Some, or Extensive.
Specific definitions for these terms should be determined by con-
sensus of those using the checklist. A review of the checklist and
"comments or suggestions" listed in Appendix A provide the basis
for making the judgment.

2. When the extent of "improvement indicated" for a Standard has
been determined, identify by consensus three to five specific
actions that might be taken to improve the school's performance in
the Standard area. List these actions, using statements that clearly
define measurable outcomes, in the space provided under "plan
for improvement."

3. Once steps 1 and 2 have been completed for each of the Stan-
dards, prioritize the need for improvement in each Standard area.
Consider the extent of improvement indicated in step 1 and the
plan for improvement identified in step 2 to make priority judg-
ments for each Standard area. It is important to give highest priority
to those areas that will move the school toward desirable out-
comes, and that you take time to build commitment from those
who will be directly involved in implementing the improvement
plan. In the appropriate box, indicate the priority assigned to each
Standard, using 1 as the highest and 18 as the lowest.

4. The next step in the planning process is to set a target completion
date for each of the specific plans. This will help you monitor and
supervise the improvement plan, and it is vital in establishing ac-
countability. It is important to target no more than three to five
Standard areas for initial work, and to ensure that the number of
specific plans for improvement is reasonable. (It is more sensible to
set three or four substantive targets than six or eight of lesser impor-
tance.) Take care to establish a reasonable timeline for completion
of the targeted activity if staff commitment to school improvement
is to be sustained and the planning process is to succeed.

5. The next step is to identify the person(s) responsible for seeing that
each specific plan is implemented. Use the space provided on the
planning form to list such people.
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6. The principal and/or implementation team should develop a master
plan to be distributed to all staff members or displayed prominently
so everyone remains mindful of the plan. This plan of action will
guide staff members in their efforts to improve the quality of the
school.

Maximum gains will be achieved when the principal provides strong
leadership and monitors the plan regularly. Recognizing the changes, and
celebrating the improvement outcomes as they are achieved, will help
sustain staff morale and interest in the process.

V"
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ORGANIZATION

STANDARD OF EXCELLENCE IMPROVEMENT INDICATED:

MINIMAL SOME EXTENSIVE
PRIORITY

ASSIGNED
COMPLETION

DATE

The organization and implementation of an early childhood
program is based on a statement of shared beliefs, mission,
and goals.
PLAN FOR IMPROVEMENT

Person(s) Responsible

Scheduling practices reflect the developmental stages of
children ages 3-8.
PLAN FOR IMPROVEMENT

Person(s) Responsible

The principal promotes research-based recommended
class size.
PLAN FOR IMPROVEMENT

Person(s) Responsible

Grouping practices facilitate the individual student's total
development and learning.
PLAN FOR IMPROVEMENT

Person(s) Responsible

Sufficient time is allocated to meet all educational needs
of children.
PLAN FOR IMPROVEMENT

Person(s) Responsible

134
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CURRICULUM AND INSTRUCTION

STANDARD OF EXCELLENCE IMPROVEMENT INDICATED:

MINIMAL SOME EXTENSIVE
PRIORITY

ASSIGNED
COMPLETION

DATE

The content of the curriculum reflects a balance of all
areas of learning offered in an integrated manner and
reflecting the holistic nature of learning.
PLAN FOR IMPROVEMENT

Person(s) Responsible

The teacher uses varied and effective teaching strategies,
depending on the developmental levels and unique
needs of the children.
PLAN FOR IMPROVEMENT

Person(s) Responsible

Classroom materials and equipment are appropriate to
the developmental levels and unique needs of the chil-
dren involved.
PLAN FOR IMPROVEMENT

Person(s) Responsible

A positive, responsive, and caring environment promotes
the interaction of children with materials, other children,
and adults.
PLAN FOR IMPROVEMENT

Person(s) Responsible

5
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PERSONNEL

STANDARD OF EXCELLENCE IMPROVEMENT INDICATED:

MINIMAL SOME EXTENSIVE
PRIORITY

ASSIGNED
COMPLETION

DATE

The principal is knowledgeable about quality early child-
hood programs and is effective in explaining, organizing,
and implementing them.
PLAN FOR IMPROVEMENT

Person(s) Responsible

The principal collaborates with other groups, programs,
and agencies in the community to provide all needed
services for children and their families.
PLAN FOR IMPROVEMENT

Person(s) Responsible
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ASSESSMENT & ACCOUNTABILITY

STANDARD OF EXCELLENCE IMPROVEMENT INDICATED:

MINIMAL SOME EXTENSIVE
PRIORITY

ASSIGNED
COMPLETION

DATE

The principal institutes an approach to student
assessment that is consistent with developmen-
tal philosophy, curriculum, and positions taken
by other professional associations involved with
the appropriate testing of young children.
PLAN FOR IMPROVEMENT

The school is ready for the children, rather than
expecting children to be ready for the school.
PLAN FOR IMPROVEMENT

Person(s) Responsible

Person(s) Responsible

The principal demonstrates understanding of quality
early childhood programs and provides for the
implementation, support, and management of such
programs.
PLAN FOR IMPROVEMENT

Person(s) Responsible
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PARENTS

STANDARD OF EXCELLENCE IMPROVEMENT INDICATED:

MINIMAL SOME EXTENSIVE
PRIORITY

ASSIGNED
COMPLETION

DATE

The principal assures that there is regular, sustained commu-
nication between home and school.
PLAN FOR IMPROVEMENT

Person(s) Responsible

The principal and staff will actively seek parental involve-
ment and will establish partnerships with parents and
families.
PLAN FOR IMPROVEMENT

Person(s) Responsible

The school supports parents and families in making deci-
sions regarding their parenting skills and their children's
development.
PLAN FOR IMPROVEMENT

Person(s) Responsible

The principal works with the home and the community
toward supporting transitions and addressing unique needs
and situations.
PLAN FOR IMPROVEMENT

Person(s) Responsible

Parent/teacher conferences are integrated into the early
childhood education process.
PLAN FOR IMPROVEMENT

Person(s) Responsible
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COMMUNITY

STANDARD OF EXCELLENCE IMPROVEMENT INDICATED:

MINIMAL SOME EXTENSIVE
PRIORITY

ASSIGNED
COMPLETION

DATE

The principal and staff understand that
children's home, community, and cultural
experiences impact on their development and
learning.
PLAN FOR IMPROVEMENT

1

Person(s) Responsible

The principal recognizes the urgent need for child-
care services and is in the forefront of community
collaboration to provide those services.
PLAN FOR IMPROVEMENT

Person(s) Responsible

The principal works with preschool and child-care
providers to assure a smooth transition into the public
school.
PLAN FOR IMPROVEMENT

Person(s) Responsible

6 9
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