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This presentation focuses on integrating "educational" and "training" approaches in
the Communication Training and Development classroom. Distinctions between
the two approaches, and the implications for instructors of the course will be
discussed. Ten concrete suggestions for navigating between communication
"education" and communication "training" approaches will be offered.

Knowing and Doing Communication Training and Development

I operate from the premise that educational processes are qualitatively different than
training and development processes. The two are intertwined and reinforce each
other, but the learning processes and the measurement of outcomes associated with
each differs. It is my contention that students in Communication Training and
Development classes learn the nuances of effective methods of educating and
training via instructors' modeling and facilitating of the two learning modes.

I see the two functions of the Communication Training and Development
instructor as educating (helping students to know about training and development)
and training (helping students to do training and development). The role of the
educator is to impart knowledge to potential trainers and evaluators of training
services about educational theories and concepts relative to communication
training and development. Generally speaking, this education includes topics such
as: adult learning theories, the scope and field of communication training and
development, societal issues impacting training and development, organizational
dynamics and politics, qualitative and quantitative approaches to needs assessment
and evaluation, ethical issues in training and development, training modes, and
training resources and technologies. The instructor also serves in a train-the-trainer
capacity. This requires the instructor to provide/ reinforce training in: interpersonal
communication skills, presentation foundations, conducting a needs assessment,
techniques for measuring training and development outcomes, administering
instruments, responding to trainees, and so on. Navigating between the two
educational modes is not always a smooth journey.
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Following are ten suggestions for navigating smoothly between the two
instructional modes. These ideas have been culled from my experiences teaching
Communication Training and Development at the undergraduate level, as well as
from over ten years of training experience in organizational settings.

10 Suggestions for Navigating Between Educational and Training Modes

1. Include a brief explanation in the syllabus that the course will promote different
modes of learning. For example:
"This course will require you to be an active participant in the learning process. We
will be alternating between traditional educational approaches to theories and
concepts in communication training and development, and a hands-on, applied
approach to training and development in communication..."

2. During the first class session, explicitly explain to students that you will be
operating in two modes. First, you will serve as an educator, imparting knowledge
and helping them to understand the theoretical issues in communication training
and development. Second, you will be acting as a trainer, demonstrating techniques
and providing various avenues for them to practice skills.

3. Facilitate a discussion among students regarding similarities and differences
between education and training so they can compare and contrast with specific
examples. Ask them to share their experiences with on-the-job training, Resident
Advisor training, sports training, music or dance lessons, computer training, and
other topics with which they are familiar. (This discussion flows well from II
above.) For example: education training

theories skills
thinking doing
open-mind hands-on
memorization practice

4. A related discussion is the difference between content and process dimensions of
training. Help students see the difference between the "what" and "how" of
training by asking them to comment on their reactions to all structured activities.
First ask about content: "What did you learn from this?" each level. Then ask
about process: "How did you learn about this?"

5. Alternate among learning modes during the progression of the course and clearly
identify to students the transitions from one mode to another. One option is to
identify modes in the course syllabus or lesson plan by devoting the first part of the
course primarily to concepts, and the second part of the course primarily to
application of concepts and skills. Another option is to plan each class session as
"learning segments." This helps establish classroom norms that clarify behavioral
expectations regarding different learning modes. For example, the first class
segment is lecturette, the second class segment is a training experience with students
practicing skills or engaging in an activity such as a role-play or simulation, the
third class segment focuses on debriefing students' experiences, and the fourth class
segment sums up issues and focuses on implications for doing training and
development.
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6. Suspend course content for periodic discussions regarding the educational
process. Questions might include the following:

In which mode am I currently operating?
Tell me about process dimensions.
Are there other ways to present this material?
How could this material be adapted to a different audience?

7. Provide structured learning experiences for students which require you, as the
instructor, to model the use of different modes. To illustrate, a class session on the
use of instruments might proceed as follows:

a. Teach about theory and issues behind instrument
b. Briefly comment on your experiences with this particular instrument
c. Administer instrument to students to increase familiarity and to

demonstrate techniques for using instruments
d. Conduct debriefing on instrument and outcomes
e. Run a training session on how to administer instruments with detailed

step-by-step instructions and attention to trainee issues such as
learning disabilities, literacy, sight, and math abilities.

f. Facilitate debriefing session on using instruments and students' levels
of comfort and understanding.

8. Share several samples of a variety of training designs and approaches, including
professionally produced videos, training manuals, CD-ROM, on-line courses, and
seminars. Promotional brochures distributed by organizations like Career Track,
and the American Management Association are helpful in highlighting the range of
communication-related topics offered, promotional work, instructional designs,
delivery systems, and costs. To strengthen the educational component, include
articles evaluating the effectiveness of certain communication programs (e.g.,
Braithwaite & Labrecque, 1994; Clark, Willihnganz, & O'Dell, 1985; Siebold, Kudsi, &
Rude, 1993; Wurtele, Saslawsky, Miller, Marrs, & Britcher, 1986). Students also
respond well to viewing segments of current training videos and then critiquing
them according to principals taught in the course.

9. Employ graded learning projects and assignments which expose students to a mix
of traditional educational measures (such as a test on theories and concepts) and
applied projects (such as conducting a brief needs assessment). The final project
should require students to design, implement, and present a communication-based
training module which incorporates all elements of the training process. Students
in my course have delivered high quality projects on such topics as introduction to
communication models for elementary school teachers, communication skills for
new employee orientation leaders, interpersonal communication basics for
telephone operators, and relational skills for working with students with
disabilities.

10. Model effective training and development techniques throughout the course.
Include as many training elements as is practically possible. For instance:

Compile student data prior to course and conduct a brief needs assessment
for students during first session.

Run an "expectations check" at the beginning of the semester and report
back with the list at the end of the semester.
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Conduct session evaluations at the end of each class/ week/ course segment.
Use ice breakers periodically.
Have students wear name tags and/ or use name tents.
Use flip charts and presentation technologies to reinforce content.
Provide debriefing sessions after each key topic.

Most importantly, allow yourself to be educated and trained by students in your
class. This helps to demonstrate and reinforce one of the strengths associated with
adult learners: they have numerous life experiences to share and will learn most
effectively in an environment where they feel supported.

Summary,

Instructors of Communication Training and Development courses must position
themselves as both educators and trainers. They must model these learning
approaches for students by acting in both modes, by creating a course that sustains
education and training, and by facilitating structured learning activities that allow
students to learn equally from both approaches. The ten suggestions offered here
are intended to assist instructors in educating and training students about
Communication Training and Development.

Suggested Resources

Arnold, W. E., & McClure, W. E. (1999). Communication training and
development, (2nd. Ed.). Prospect Heights, IL: Waveland Press.

Braithwaite, D. 0., & Labrecque, D. (1994). Responding to the Americans with
Disabilities Act: Contributions of interpersonal communication research
skills and training. Journal of Applied Communication Research, 22, (3),143-
155.

Clark, R. A., Willihnganz, S., & O'Dell, L. L. (1985). Training fourth graders in
compromising and persuasive strategies. Communication Education, LI, 331-
342.

DeWine, S. (1994). Evaluation of organizational communication competency: The
development of the communication training impact questionnaire. ournal
of Applied Communication Research, 5 (1-2), 113 -127.

DeWine, S. (1994). The consultant's craft: Improving organizational
communication. New York, NY: St. Martin's Press.

Draves, W. A. (1988). How to teach adults in one hour. Manhattan, KS: Learning
Resources Network.

Feldman, M. (1990). Making training work: One hundred guideposts for trainers,
supervisors and all personnel who train. Elmhurst, IL: Magnum Press.



Page 5
Jarboe, S. (1989). Teaching communication consulting and training (or,

Reminisces of a trainer). Southern Communication Journal, 55 22-41.

Margolis, F. H., & Bell, C. R. (1986). Instructing for results. San Diego, CA:
University Associates.

Mill, C. R. (1980). Activities for trainers: 50 Useful designs. San Deigo, CA:
University Associates.

Neher, W. W., & Waite, D. H. (1993). The business and professional communicator.
Needham Heights, MA: Allyn and Bacon.

Nunnally, E., & Moy, C. (1989). Communication basics for human service
professionals. Newbury Park, CA: Sage.

Porter, L., & Mohr, B. (1982). Reading book for human relations training, 7th. Ed.
Arlington, VA: NTL Institute.

(
Reddy, W. B., & Hendersen, C. C. (1987). Training theory and practice. Alexandria,

VA: NTL Institute for Applied Behavioral Science.

Reichard, B., Siewars, C., & Rodenhauser, P. (1992). The small group trainer's
survival guide. Newbury Park, CA: Sage.

Sauer, S. F. , & Holland, R. E. (1981). Planning in-house training. San Diego, CA:
University Associates.

Siebold, D. R., Kudsi, R., & Rude, M. (1993). Does communication training make a
difference? Evidence for the effectiveness of a presentation skills program.
Journal of Applied Communication Research, 21, (2), 111-131.

Taylor, B., & Lippitt, G. (1983). Management development and training handbook.
New York: McGraw Hill.

Tracey, W. R. (1974). Managing training and development systems. New York,
NY: AMACOM.

Warshauer, S. (1988). Inside training and development. San Diego, CA:
University Associates.

Wurtele, S. K., Saslawsky, D. A., Miller, C. L., Marrs, S. R., & Britcher, J. C. (1986).
Teaching personal safety skills for potential prevention of sexual abuse: A
comparison of treatments. Journal of Consulting and Clinical Psychology, a
688-692.

Zemke, R., & Kramlinger, T. (1990). Figuring things out: A trainer's guide to need
and task analysis. Reading, MA: Addison-Wesley.

6



ERIC Reproduction Release Form

U.S. Department of Education
Office of Educational Research and Improvement

(OERI)
National Library of Education (NLE)

Educational Resources Information Center (ERIC)

Reproduction Release
(Specific Document)

I. DOCUMENT IDENTIFICATION:

rage 01

ERIC

CS 510 483

Title: mot n.t1 o-nA Co_c2k l 1-1-0.--14 -10-se Como,k.s.,,i ;evi oxsa.Des.leitiernerri- Ct&SSro 0 *A

Author(s): Zor,r) e o-S

Corporate Source: 1.10.-Vontal (Drnmo-niectAiN. PK-Cae-Ick-+;ar, ancerent Publication Date: 00V ) a000

II. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community,
documents announced in the monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually
made available to users in microfiche, reproduced paper copy, and electronic media, and sold through the ERIC
Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if reproduction release is
granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following
three options and sign in the indicated space following.

The sample sticker shown below will be
affixed to all Level I documents

The sample sticker shown below will be affixed to all
Level 2A documents

The sample sticker shown below will be affixed to all
Level 2B documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS

BEEN GRAN BY

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN

MICROFICHE, AND IN ELECTRONIC MEDIA
FOR ERIC COLLECTION SUBSCRIBERS ONLY,

HAS BEEN GRAN" 4 BY
\\.

1.1,Th

PERMISSION TO REPRODUCE AND
DISSEMINATE. THIS MATERIAL IN

MICROFICHE ONLY HAS 8 'N GRANTED BY

.....,.,
''''"

.0.
'.:P--

,,..".
.1-,

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level I Level 2A Level 2B

t t t
N/

Check here for Level I release, permitting
reproduction and dissemination in microfiche
or other ERIC archival media (e.g. electronic)

and paper copy.

Check here for Level 2A release, permitting reproduction
and dissemination in microfiche and in electronic media

for ERIC archival collection subscribers only

Check here for Level 213 release, permitting
reproduction and dissemination in microfiche only

Documents will be processed as indicated provided reproduction quality permits.
If permission to reproduce is granted, but no box is checked, documents will be processed at Level I.

http://eric.indiana.edu/submit/release.html 1/24/01



ERIC Reproduction Release Form rage z or z

I hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and
disseminate this document as indicated above. Reproduction from the ERIC microfiche, or electronic media by
persons other than ERIC employees and its system contractors requires permission from the copyright holder.
Exception is made for non-profit reproduction by libraries and other service agencies to satisfi, information needs of
educators in response to discrete inquiries.

Signature: golvy,,,,4_4cu41-

Organization/Address:
Oenmi.a..ni CA. an sbefi,

4-ivern GoNnec.-1:L.0- Utn
Lre-Sce_evt-

Neu.) venj cr tesis-

Printed Name/Pasition/Fitle:0 n fa_rwAl Li. cas ASSOdo--leSroCS6Or

Telephone: a03- 39.1- 53517

E-mail Address:6'6icSalicAcM

Fax: 0201- 394 9311

Date: oipa_lot

III. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from
another source, please provide the following information regarding the availability of the document. (ERIC will not
announce a document unless it is publicly available, and a dependable source can be specified. Contributors should also
be aware that ERIC selection criteria are significantly more stringent for documents that cannot be made available

through EDRS.)

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate
name and address:

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse:

ERIC/REC Clearinghouse
2805 E 10th St Suite 140

Bloomington, IN 47408-2698
Telephone: 812-855-5847
Toll Free: 800-759-4723

FAX: 812-856-5512
e-mail: ericcs@indiana.edu

WWW: http://eric.indiana.edu
EFF-088 (Rev. 9/97)

http://eric.indiana.edu/submit/release.html 1/24/01


