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Introduction

This is the third edition of this manual and many thanks are in order for first and second
edition editors, Kathy St. Clair and Jeanne Ohl. In addition to eleventh, twelfth and eighth
grade writing samples, this edition includes fourth grade annotated samples. This will assist
teachers with assessment and instruction; it will provide students with a glimpse at the
variety of responses to topics as well as the reasons for scores; and parents will gain some
background on expectations for student achievement.
Special thanks to annotation authors: Jacquie Moore, Barbara Smith, Joanne Walen, Esther
Cooper, Juliana Gabica, Marian Clish and to all the Nevada teachers who have assisted in
developing and revising rubrics, writing prompts and scoring papers. Their work and
expertise are greatly appreciated.
Special acknowledgment to Cindy Sharp for proofreading, Carol Mason for graphics and
Bobbie Paul for paste-up work of student samples.

© Nevada Department of Education. Permission is granted to photocopy from this book for
classroom use. Written permission is required to reproduce for sale or distribution to other
agencies.
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Instructional Guide for the Nevada Proficiency Examinations in Writing

Background and Purposes of Assessment
The strength of the Nevada Writing Assessment Program is that it has been developed,
implemented and facilitated by Nevada classroom teachers. They have adapted, designed
and continually revised the scoring criteria; they design the assessment writing prompts; they
evaluate and choose anchor papers; they lead the scoring sessions and read and score all the
student papers; and they make the classroom connections from assessment to instruction to
improve student writing.
Scorers have noted that participating in scoring sessions allows them a broader viewpoint of
student writing beyond their own classrooms, schools and even districts. It also provides
teachers with the opportunity to focus solely on the merits of an individual piece of writing,
without the extraneous information of individual student progress and the unique situations
of individual classroom settings.
Large-scale assessments in education are designed to note trends and patterns in the student
performance of large groups. While large-scale, standardized writing assessment is not new,
it has undergone tremendous changes in the last 25 years. It has progressed from multiple
choice formatted questions that measured how well students are able to find errors in others'
writing, to performance-based testing of individual student writing, to portfolio assessment
with collections of student writing that are both self-assessed and teacher evaluated. In
Nevada, these assessments are based, in part, on the need to provide accountability data so
that assistance may be given to those schools and students who are in greatest need of
additional resources. However, for most writing teachers the importance of this type of
assessment is its potential for directing students in thinking and talking about their writing.
The assessment criteria gives them the language to define and discuss the essence of good
writing, their own as well as others, so that they are able to self-assess, evaluate and improve.
Writing, like reading, is a meaning making activity that requires a variety of related thinking
skills, processes, and strategies depending on the mode and purpose of the writing.
Additionally, writing processes are employed in different ways by writers and even by the
same writer for varying purposes. Types of writing measured and their real world uses are:

Narrative writing tells a story by sharing the details of an experience.
Examples include: writing stories, accident/incident reports, sporting event reports,
meeting minutes, job performance review.

Expository writing instructs, gives information or explains something about a topic.
Examples include: writing messages, invitations, directions, explanations, reports,
evaluations.

Persuasive writing gives a writer's opinion on a topic and tries to get the reader to agree
with it.
Examples include: campaign literature, business correspondence, petitions, editorials,
proposals, solutions, marketing/sales materials.

Descriptive writing describes a person, place, thing or idea. It is often used in
conjunction with the other modes to provide details that strengthen the purpose of the
writing.
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In Nevada, the 4th and the 8th grade writing prompts are each selected to assess
narrative/descriptive writing. The 11th/12th grade writing assessment uses two prompts; one
is narrative/descriptive and the other is expository/persuasive.

Types of Writing Assessment Used in Nevada
The Nevada Writing Assessment Program uses two types of direct writing assessment:
holistic and analytical trait scoring.

Holistic
This type of scoring is used for high school writing proficiency examinations as a
requirement for receiving a diploma from a Nevada high school. The score reflects an overall
impression of the writing with a balance of the strengths and weaknesses. It focuses on the
entire piece of writing, maintaining that the whole can be greater or worse than its individual
parts That is, adding up the sum of a piece of writing's individual features does not
necessarily reflect an accurate evaluation of the writing.
Nevada teachers, who are trained in scoring procedures and techniques, assign a score from
one to six, with six being the highest possible score. The value reflects an overall impression
of the writing based on established criteria in the holistic scoring rubric and on sample range-
finder papers. (See page 7 for holistic rubric.) One of the benefits of the holistic scoring in
Nevada has been helping students to develop their own evaluation abilities to assist in writing
and revision practices.

Analytical
Analytic trait scoring considers the interrelated components of good writing and describes
their features with a score from one to five, with five being the highest. The Nevada State
Standards define the teaching of six writing traits: ideas, organization, voice, conventions,
word choice and sentence fluency. However, only four: ideas, organization, voice and
conventions are tested at the state level. (See pages 8-15 for analytic rubrics and
accompanying developmental continuums.) Analytic trait scoring is more useful in
diagnosing writing skills and giving specific instructional feedback, and is therefore more
comprehensive and more closely tied to instruction than holistic scoring.

Writing Prompt Selection Importance and Process
Writing prompts for large-scale writing tests are different from classroom topics in that
students must be able to understand and respond to the prompt quickly and have something
to say without further research or assistance. Therefore the prompt must be stated clearly and
have a broad base of interest and understanding to meet the varied backgrounds and
experiences of students. And while a prompt should engage students and allow for some
individual development, it must not force students to become so involved with the task that
they lose control of their writing. It is also important that the prompt not be so difficult nor
so bland that it prevents writers from finding a topic that evokes the kind of personal
engagement that elicits the best writing.
Writing prompts used in Nevada testing have been submitted by teachers and are reviewed
by a bias review panel consisting of educators, community representatives and members of
special populations designed to address the perspectives and needs of all of Nevada's
students. They are further reviewed and revised by the teachers who are head readers for the
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state. To see previous prompts used in our writing assessment program, please visit our
web site at http://www.nsn.k12.nv.usinvdoe/

Testing Session Procedures
In high school writing examinations, students are asked to write to two prompts, one
narrative/descriptive and one persuasive/expository. They have two hours in which to draft
and edit both pieces. High school students are not allowed the use of a dictionary or
thesaurus.
Students in eighth grade write over a two-day period, in approximately two 35 minute
sessions. They are given a narrative/descriptive prompt and they are permitted theuse of
dictionaries.
Fourth grade students write over an extended three-day period with one 50 minute and two
35 minute sessions. Their prompt is also narrative/descriptive and they receive teacher
assistance that is directed to the whole class with the prewriting portion of the test during the
first session. They are encouraged to use the dictionary to edit their final drafts.
Each of the assigned 4th and 8th grade writing pieces must be limited to one page of a lined,
8" x 11" Scantron© sheet. Special accommodations are provided for students in certain
learning categories. Please see a copy of the High School Administration Manual or the
Fourth & Eighth Grade Writing Administration Manual for those provisions.

Scoring Session Procedures
Several days prior to a scoring session, approximately ten experienced teacher-readers meet
for a sample pull to select "anchor papers" or range finder samples from that test's
administration. They use the rubrics and their considerable experience to select, from
hundreds of papers, those that best meet the established standards and criteria.
Next, table leaders, an additional group of approximately ten teachers, meet and decide if the
sample pull papers are adequate indicators of the target scores. They give evidence, based on
the scoring rubric, of specific examples or descriptors for each of the sample papers. The
morning of the scoring session, all readers work with the sample papers and the scoring
rubrics to train for the scoring process. Because of this process, scorers who are thoroughly
trained to work with the rubric criteria, score papers with great inter-reader reliability.
Each paper is read twice and if the two scorers are more than one point discrepant, the paper
is reread by a third reader with extensive scoring experience who decides on the final score.
Any single score may contain, to a varying degree, the characteristics of that particular score
point. For instance, all papers with the score of 4 will include papers that are high 4s, low 4s,
and middle 4s. So, while one scorer may consider a paper a low 4, another might rank it a
high 3 and they might both be correct, thus allowing for a one point disparity.

Writing Scores Appeals Process
Any request to check and review an individual student's writing scores, on any test (4th, 8th
or 11/12th grades) must come to Nevada Department of Education through the appropriate
district test director who will field questions and provide necessary information about scores.
If a test director contacts the Department about a writing score that s/he truly feels may be
erroneous, the writing evaluation consultant will pull the actual student test and read and
evaluate the given scores. If s/he determines that the scores are accurate representations of

7 4



the student's work, she/he will prepare annotations supporting the scores and send the
annotations and a highlighted photocopy of the student's paper to the district test director.
If the paper has been given scores with which the evaluation consultant disagrees, s/he will
first prepare annotations to support changing the scores. The paper will be re-copied with the
scores hidden. It will then be sent by FAX or mail to two head readers at opposite ends of
the state. They will be asked to score it "blind" and provide an annotation justifying the
scores they give.
When the writing evaluation consultant receives the annotations and scores from the two
head readers, s/he will check them for agreement or discrepancy. If the two head readers'
scores are identical or adjacent, and together indicate that the original scores were erroneous,
the evaluation consultant will change the state records, notify the district test director of the
change, and send copies of the changed report and annotations to the district.
If the scores from the two head readers are discrepant, (one indicates a change in the student's
score, but the other doesn't), the score will stand as recorded. The evaluation consultant will
then notify the district that the paper has been read a total of five times, and that three of the
five readers have assigned identical or adjacent scores, and the score will stand. Supporting
annotations will be sent to the district.

Readers for Writing Proficiency Examination Scoring Sessions
Nevada writing examinations are scored by Nevada teachers. A team of head readers, who
are also Nevada teachers, train teachers to score the tests both at intensive inservice
workshops and again prior to every scoring session. They also monitor reader accuracy
during scoring sessions. If a reader is found to be consistently inaccurate in his/her scoring,
he/she is invited to re-train at another inservice training session prior to scoring again for the
Proficiency Examination Program.

Writing Proficiency Examination Scores as Performance Indicators
Large-scale writing assessments are not complete indicators of how well an individual
student is progressing in writing. It is but one indicator, one sample of student work,
performed under testing conditions, that gives limited information on an individual student's
level. A large sampling, or student portfolio would provide a more accurate picture of
student achievement. Skill in planning and managing a writing portfolio, including selecting
work to add to the portfolio, analyzing and reflecting on personal growth as a writer, and
setting goals for improvement is beyond the scope of this manual. However, there are many
fine resources available on the subject of portfolios and the variety ofways they can be
collected and organized, i.e., by self-designated "best examples of writing", by in-progress
drafts and final copy, or by a variety of modes of writing. Please see additional resources at
the back of this manual.

8

5



Scoring Rubrics
A rubric, or scoring guide based on a set of described criteria or standards, is used to assess
the writing of Nevada students. The following rubrics for holistic and analytic
trait scoring were developed and have been revised by Nevada teachers.
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NEVADA STATE WRITING PROFICIENCY EXAMINATION
ANALYTIC SCORING GUIDE*

IDEAS AND CONTENT (DEVELOPMENT)
5: This paper is clear, focused, and interesting. It holds the reader's attention.
Relevant anecdotes and details enrich the central theme or story line. Ideas are fresh
and original.

The writer seems to be writing from experience and shows insight: a good sense of how
events unfold, how people respond to life and to each other.
The writing has balance; main ideas stand out.
Supporting, relevant, telling details give the reader important information that he or she
could not personally bring to the text.
The writer works with and shapes ideas, making connections and sharing insights.
The writer seems in control and develops the topic in an enlightening, entertaining way.

3: The paper is clear and focused. The topic shows promise even though development
is still limited, sketchy, or general.

The writer does seem to be writing from experience but has some trouble going from
general observations to specifics.
Ideas are reasonably clear and purposeful even though they may not be explicit, detailed,
personalized, or expanded to show in-depth understanding.
The writer is beginning to define the topic but is not there yet. It is pretty easy to see
where the writer is headed although more information is needed to "fill in the blanks."
Support is attempted but doesn't go far enough yet in expanding, clarifying, or adding
new insights.
Themes or main points seem a blend of the original and the predictable.

I: As yet, the paper has no clear sense of purpose or central theme. To extract
meaning from the text, the reader must make inferences based on sketchy details.
More than one of the following problems is likely to be evident:

The writer has not yet begun to define the topic in a meaningful or personal way.
Information is very limited or unclear.
The text is very repetitious or reads like a collection of random thoughts from which no
central theme emerges.
Everything seems as important as everything else; the reader has a hard time sifting out
what's critical.
The writer may still be in search of a real topic or sense of direction to guide
development.

*The Nevada Department of Education gratefully acknowledges Vicki Spandel and the teachers of Beaverton,
Oregon School District who developed the original trait scoring in 1984.

Revised 6/25/99
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Ideas
The message or story

* Clear, focused sense of purpose
* Attention to detail
* Relevant information
* Captures readers' attention
* Fresh, original ideas
* Vivid details
* Insightful
* Showing vs. Telling

* Support is attempted
* General statements
* Basic development
* Reasonably clear
* "Telling" not

"Showing"

* Beginning to define the topic
* Predictable
* Recognizable message
* Functional early draft
* Shows promise

* Still in search of a topic or purpose
* Repetitious
* Limited or unclear information
* Sketchy details

Score Level of
Development

Developmental Description

1 BEGINNING Searching, exploring, struggling - looking for a sense of purpose or way to begin
2 EMERGING Moments that may engage.the reader - stories/ideas buried within the text
3 DEVELOPING Writer begins to take control, begins to shape ideas - writing gaining definite direction,

coherence, momentum, sense of purpose
4 MATURING More control, writer has confidence to experiment about a draft away from a finished

product
5 STRONG Writer in control, skillfully shaping and directing the writing - evidence of fine tuning

13
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NEVADA STATE WRITING PROFICIENCY EXAMINATION
ANALYTIC SCORING GUIDE*

Organization
5: The organization enhances and showcases the central idea or thesis. The order,
structure, or presentation is compelling and moves the reader through the text.

An inviting introduction draws the reader in and a satisfying conclusion leaves the reader
with a sense of resolution.
Details seem to fit where they're placed; sequencing is logical and effective.
Transitions are smooth and weave the separate threads of meaning into one cohesive
whole.
Progression of ideas is very well controlled; the writer delivers needed information at just
the right moment, then moves on.
Organization flows so smoothly the reader hardly thinks about it.

3: The organizational structure is strong enough to move the reader from point to
point without undue confusion.

The paper has a recognizable introduction and conclusion. The introduction may not
create a strong sense of anticipation; the conclusion may not leave the reader with a
satisfying sense of resolution.
Sequencing is usually logical. It may sometimes be too obvious or otherwise ineffective.
Transitions often work well; at times though, connections between ideas are fuzzy or call
for inferences.
Progression of ideas is fairly well controlled although the writer sometimes spurts ahead
too quickly or spends too much time on the obvious.
Despite a few problems, the organization does not seriously get in the way of the main
point or story line.

1: The writing lacks a clear sense of direction. Ideas, details, or events seem strung
together in a random, haphazard fashion or else there is no identifiable internal
structure at all. More than one of the following problems is likely to be evident:
The writer has not yet drafted a real lead or conclusion.
Sequencing and details, if they are present, need work.
Transitions are not yet clearly defined; connections between ideas seem confusing or
incomplete.
Pacing feels awkward, with lots of time spent on minor details or with big, hard-to-follow
leaps from point to point.
Lack of organization makes it hard for the reader to get a grip on the main point or story
line.
*The Nevada Department of Education gratefully acknowledges Vicki Spandel and the teachers of
Beaverton, Oregon School District who developed the original trait scoring guide in 1984.

Revised 6/25/99
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Organization
The framework

* Logical, effective sequencing
* Showcases central idea
* Inviting introduction
* Satisfying conclusion
* Well-controlled
* Smooth transitions
* "Hooks readers"

* Recognizable structure
* Ideas progress
* Irregular pacing

* Adequate introduction
* Obvious conclusion
* Reasonable sequencing

* Lacks direction and/or structure
* Missing real lead and/or conclusion
* Awkward pacing
* Information strung together haphazardly

Score Level of
Development

Developmental Description

1 BEGINNING Searching, exploring, struggling looking for a sense of purpose or way to begin
2 EMERGING Moments that may engage the reader - stories/ideas buried within the text
3 DEVELOPING Writer begins to take control, begins to shape ideas - writing gaining definite direction,

coherence, momentum, sense of purpose
4 MATURING More control, writer has confidence to experiment - about a draft away from 'a finished

product
5 STRONG Writer in control, skillfully shaping and directing the writing - evidence of fine tuning

11



NEVADA STATE WRITING PROFICIENCY EXAMINATION
ANALYTIC SCORING GUIDE*

VOICE
5: The writer speaks directly to the reader in a way that is individualistic, expressive,
and engaging. Clearly, the writer is involved in the text, and the writing is writing to be
read.

The paper is honest and written from the heart. It has the ring of conviction.
The language is natural yet provocative; it brings the topic to life and indicates writers
attitude towards subjects through various strategies.
The audience feels a strong sense of interaction with the writer and senses the person
behind the words.
The projected tone and voice give flavor to the writer's message and seem very
appropriate for the intended purpose and audience.
Strong presence of the writer on the page.

3: The writer seems sincere, but not genuinely engaged, committed, or involved. The
result is pleasant and sometimes even personable, but short of compelling.

The writing communicates in an earnest, pleasing manner. Moments here and there
amuse, surprise, delight, or move the reader.
Voice may emerge strongly on occasion, then retreat behind general, vague, tentative, or
abstract language.
The writing hides as much of the writer as it reveals.
The writer seems aware of an audience, but often weighs words too carefully and stands
at a distance to avoid risk.
Developing a presence of writer on the page.

1: The writer seems indifferent, uninvolved, or distanced from the topic and/or the
audience. As a result, the writing is flat, lifeless, or mechanical; depending on the topic,
it may be overly technical or jargonistic. More than one of the following problems is
likely to be evident:

The writing communicates on a functional level with no apparent attempt to move or
involve the audience.
The language is a kind of monotone; it tends to flatten all potential highs and lows of the
message.
The writer is not yet sufficiently engaged or at home with the topic to take risks or to
share himself/herself. The audience has a hard time sensing the writer behind the words.
The writer does not seem to reach out to an audience or makeuse of voice to connect
with that audience.
Little or no presence of the writer on the page.

*The Nevada Department of Education gratefully acknowledges Vicki Spandel and the teachers of Beaverton,
Oregon School District who developed the original trait scoring guide in 1984.

Revised 6/25/99
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Voice
The writer's connection

* Individualistic, expressive and engaging
* Writer-reader interaction
* Brings topic to life
* Commitment to the topic
* Honest, lively style
* Conviction

* Pleasant or personable
* Short of compelling
* Avoids risk
* Tentative
* Safe

* Sincere, but not committed
* May emerge, then retreat
* Weighs words too carefully
* Stands at a distance, vague
* General, abstract language

* Indifferent to the topic
* Uninvolved with the audience
* Flat, lifeless, mechanical
* Monotone

Score Level of
Development

Developmental Description

1 BEGINNING Searching, exploring, struggling - looking for a sense of purpose or way to begin
2 EMERGING Moments that may engage the reader - stories/ideas buried within the text
3 DEVELOPING Writer begins to take control, begins to shape ideas - writing gaining definite direction,

coherence, momentum, sense of purpose
4 MATURING More control, writer has confidence to experiment - about a draft away from a finished

product
5 STRONG Writer in control, skillfully shaping and directing the writing - evidence of fine tuning
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NEVADA STATE WRITING PROFICIENCY EXAMINATION
ANALYTIC SCORING GUIDE*

CONVENTIONS
5: The writer demonstrates a good grasp of standard writing conventions (grammar,
capitalization, punctuation, usage, spelling, paragraphing) and uses them effectively to
enhance readability. Errors tend to be so few and minor the reader can easily skim
right over them unless specifically searching for them. Only light editing would be
required to polish the text for publication.

Standard usage is correct and contributes to clarity and style.
Punctuation is smooth and guides the reader through the text.
Spelling is generally correct, even on more difficult words.
Paragraphing tends to reinforce the organizational structure.
The writer may manipulate conventions particularly grammar for stylistic effect.

3: The writer shows reasonable control over a limited range of standard writing
conventions. Errors are numerous or serious enough to be somewhat distracting, but
the writer also handles some conventions well. However, the paper would require
moderate editing prior to publication.
Problems with grammar or usage are not serious enough to distort meaning.

Terminal (end-of-sentence) punctuation is almost always correct; internal punctuation
(commas, apostrophes, semi-colons) may be incorrect or missing.
Spelling is usually correct (or reasonably phonetic) on common words.
Paragraphs sometimes run together or begin in the wrong places.
The paper seems to reflect attempted, but not extensive or thorough, editing.

1: Errors in spelling, punctuation, usage and grammar, capitalization, and/or
paragraphing repeatedly distract the reader and make the text difficult to read.
Extensive editing would be required to polish the text for publication. More than one
of the following problems is likely to be evident:

Errors in standard usage are very noticeable and may affect meaning.
Punctuation (including terminal punctuation) is often missing or incorrect.
Spelling errors are frequent, even on common words.
Paragraphing is irregular or so frequent that it does not relate to organization of the text.
The reader must read once to decode, then again for meaning.

*The Nevada Department of Education gratefully acknowledges Vicki Spandel and the teachers of Beaverton,
Oregon School District who developed the original trait scoring guide in 1984.

Revised 6/25/99
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Conventions
Proofreading for correctness

* Standard writing conventions enhance readability
* Correct usage contributes to clarity and style
* Punctuation guides the reader
* Spelling generally correct
* Paragraphing reinforces structure
* Control
* Light edit only

* Minor, consistent errors
* Reasonable control
* Paragraphing effort
* Edit attempts

* Moderate editing needed
* Some incorrect punctuation
* Errors somewhat distracting
* Limited range of conventions

* Extensive editing required
* Errors distract reader and distort meaning
* Punctuation often missing or incorrect
* Frequent spelling errors, even on common words
* Reader must read once to decode, then for meaning

Score Level of
Development

Developmental Description

1 BEGINNING Searching, exploring, struggling - looking for a sense of purpose or way to begin
2 EMERGING Moments that may engage the reader - stories/ideas buried within the text
3 DEVELOPING Writer begins to take control, begins to shape ideas - writing gaining definite direction,

coherence, momentum, sense of purpose
4 MATURING More control, writer has confidence to experiment - about a draft away from a finished

product
5 STRONG Writer in control, skillfully shaping and directing the writing - evidence of fine tuning

1 9
15



Eleventh Grade Sample Papers
Topics A and B



The "Topic I I -A" papers on the following pages were written in response to the
following prompt:
Because middle school or junior high is so different from high school, many freshmen or
sophomores have some trouble adjusting to high school. Explain some of the most
important of these differences to an incoming freshman or sophomore so that his first
year of high school will be successful.
Topic I I -A-6

WRITING TEST TOPIC A
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Six papers are creative, original and insightful. They surprise us with words and phrases and their
twists and turns. Lines make us laugh, sigh with recognition, and perhaps even disagree. While a
six paper does not have to be perfect, this piece shows a writer in nearly complete control. She
begins by painting a mental picture of an idealized high school experience and follows that with a
warning. With tongue-in-cheek throughout, she warns of the pitfalls of high school. The
organization is unobtrusive, but certainly effective. Each of the three warning paragraphs
contains some wise advice, or more accurately some wise- cracking advise. Truly, all the parts of
this piece work together to form an impressive whole: the ideas are creative, and often very
funny; the organization is effective and sophisticated; the personality of the writer shines through
her words brightly; and the matter of mechanics and erammar are handled viith_ease.
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Topic 1 1 -A -5

NRMNG TEST - TOPIC A
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A five paper is generally a strong paper that is very coherent and organized. The writer seems to
be in control of where he/she wants the paper to go, although the sense of control is not so
strongly-apparent as in a six. The reader gets an idea of the writer behind the words; the paper
has a personality, a voice. These are not perfect, error-free papers; the mistakes that are made are
very few and/or minor.
The I example starts off with a wonderfully cynical opening sentence directed toward that
innocent, the freshman, and is followed by another rather dire warning. It is here that we really
encounter our first minor problem with this piece, because the author suddenly seems to lose his
focus a bit. We are not quite certain what he might mean by his statement, "people in high school
begin to differ much more than they did in middle school." As readers, wewould appreciate
some explanation of this rather cryptic paragraph, thus restoring some of the sense of control
noted earlier, but again he seems unable to maintain the tone throughout, because, in his next
sentence, his reference to violence suddenly becomes quite serious. Although his observation is
definitely true, we are left wondering if we are to see this as humorous. This author's control is
wavering. The control returns, though, in that final paragraph where he advises the freshman to
relax, perhaps his best advice of all. So, even though this author cannot manipulate language as
well as the author of the six example, we still have a piece which is quite weH-dane.

22
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Topic 1 1-A-4

WRMNG TEST - TOPIC A
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Four papers are adequate; they deal with the topic and they are satisfactory, yet they do contain
mistakes. There are some grammar and spelling errors, but overall they are still adequate papers.
They are polished enough to be acceptable, but they don't display any qualities that make them
outstanding.
"Adequate" is about all the enthusiasm we can muster for example 11-A-4. We see clearly that
this piece addresses the topic, as the author offers advice to an incoming freshman. The author
has a pattern of organization in mind, too. We can see that the author first discusses the
challenges- of high school, and then the advantages. This pattern does break down somewhat near
the end of the piece where he seems briefly to revert to the challenges portion of the pattern rather
than concluding with the advantages section. This occurs when he discusses the homework one
would have to complete in high school. However, this slight breakdown in the organizational
pattern is not serious enough to cause any misunderstanding or confusion on the reader's part.
Usually the language is clear enough that we understand all the author's points, but there are also
some instances of ineffective diction, as in the sentence, "Being in high school they do give a lot
of work." Grammar and mechanics errors are numerous. Sentence fragments and misspellings
are frequent. Despite our lack of enthusiasm for the quality of this piece, however, we must
admit that the student has successfully conveyed his message for his younger counterpart to, "stay
in school and survive that freshmen year."

2 3
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Topic 11-A-3

VRITING TEST - TOPIC A
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The three papers tend to use limited language. There are no surprises or anything that engages
the reader. There are mistakes in the authors' sentences, including incorrect punctuation and run-
on sentences. The ideas are not developed in an interesting way to make the reader want to
continue reading. If a paper is scored a three, it is considered inadequate.
The I I-A-3 paper "addresses the topic but does not display mature style or well-developed
content." The language here is "limited, simplistic, mundane, or otherwise inappropriate," as is
certainly apparent in a sentence such as, "High school students are do tend to be ruder then
Middle School students espically the Sophmores." In addition, the sentence structure of this
writer is often convoluted, if not downright run-on, as in the statement: "In-High School for the
most part teachers leave you alone, they don't bother you what you should and should not be
doing." These kinds of errors are frequent enough that even though they do not "impede
meaning," they certainly demonstrate "consistent misunderstanding of the conventions."
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Topic 11-A-2

WRITING TEST - TOPIC A
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The authors of two papers attempt to address the topic, but usually haven't gotten a clear idea
where they want their ideas to go. The pieces have little detail and very little development to
draw a reader in. There are serious problems with sentences, such as run-ons, fragments, and
incorrect punctuation that interfere with the reader's understanding and enjoyment of the piece.
Example 11-A-2 most definitely "reveals serious and persistent problems in communications."
Although we cannot really say that the language is "simplistic," as the rubric suggests, we can
certainly see that it is "inappropriate." This student seems to use language carelessly, without
concern for meaning: "lt would seem practical, simply to be able to lay out a system of
regulations which must be obeyed in coralation to a list of resulting consequences for those
incoming freshmen/sophmores." We can guess that this means something such as "new students
must obey the rules," but still we're not certain. We might also imagine that this student is
attempting to impress us with his vocabulary. Hopefully, the score of two on this piece sends him
the message that he must have an idea and state it clearly in order to achieve a passing score on
this test.
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Topic 11-A-1

WRITING TEST - TOPIC A
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PapePs_scored as a one are extremely weak. The writers do not make it at all clear to the reader
what they are trying to say. Ideas are very difficult, if not impossible, to follow and understand.
There are so many errors in all areas that getting through the paper is largely a matter of
decoding.
The II-A-I example "overwhelms the reader with serious violations of sentence structure,
grammar/usage, and mechanics." After we have completed the first sentence of this piece, we
know that this writer has extreme difficulty communicating in writing: "the many things for thoos
peoples when will they incoming to high shoot of the middle school or Junior high are very
different for what in this school are here berg much people big which they." While we are fairly
sure that the author is addressing the topic, since we see the word "school" repeated several times,
we wonder about the rest of the ideas and development of this piece. Probably the most blatant
problem is this student's confused diction, leading us to guess that his/her first language is not
English. Despite the fact that we are sympathetic to this possible difficulty and would like to
provide encouragement, we cannot allow this to overshadow the fact that this writing is not
proficient.
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The samples in this section were written in response to the following prompt:

TOPIC 11-B: It seems that money plays an important role in every person's life. Tell
about an experience in which you earned, lost, spent, saved, or were given money. Also
be sure to tell what you learned from this experience.

Topic 11-B-6
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The 11-B-6 example is not quite as strong as the 11-A-6; it therefore serves to illustrate that there
is a range of responses within a single score. While 11-A-6 is an extremely strong six, 11-B-6
may fall in the lower part of the six range. Clearly, this is an excellent writer who has crafted an
effective response to the prompt. He begins by identifying his major flaw in his ability to handle
money matters: "I'm too impulsive." With this organizing idea, he proceeds to relate an anecdote
meant to illustrate this impulsiveness. He draws in his reader with his mother's warnings and then
brings home the final irony of his experience in his closing sentence. Because he had no money,
he had to walk to school for a week, thus ruining his new shoes. Although there are some
grammatical errors in this piece, this is a writer who can organize his thoughts, illustrate them
with specific examples and even demonstrate his understanding of the difficult idea of irony.
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Topic 11-B-5
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The author of 11-B-5 shows a strong sense of ideas. This writer has obviously learned a hard
lesson about the dangers of attempting to impress her friends with material objects. Through her
experience, she has learned to accept that sometimes fantasy Camaros must become real-life
Plymouth Dusters. Although there are some fairly serious grammatical problems here: "would of
had to do" and a pronoun-antecedent problem in "every sixteen year old feels the need for a car
the day they turn sixteen, the overall organization and clarity of the piece is very good. Although
this writer does not attempt much in the way of manipulating language for effect, she still
manages to tell her story in a way that is clear and comprehensible. There are some strong
moments in this piece, such as the sentence, "I just wanted a new Camaro for all of my friends to
ohhh and ahhh at." Not only has she reached a rather mature understanding of her own actions,
but she has expressed that understanding in a clever, original sentence. This writer's ideas are
showcased here. The style of the piece is secondary, but there are still enough moments of
excellence to keep the piece sagely in the five range.
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Example 11-B-4 is a clear instance of a writer who has great strengths in some areas of his
writing, yet who also exhibits some overwhelming weaknesses. The ideas of this particular piece
are compelling, especially the powerful opening sentence. The strength of ideas is also apparent
in his description of those six "crisp, and clean one-hundred dollar bills in the purse." We have a
clear image of a young person standing there in the parking lot, wrestling with options for that
money. Despite the clarity of this author's thought processes, we cannot help but notice the
serious flaws in grammar. The spelling and punctuation are quite problematic and the piece
contains numerous sentence fragments. Unlike 11-A-4, which is adequate in all aspect of writing,
I l-B-4 is excellent in some ways and abysmal in others. One can see that this author would
benefit from an analytical trait model summary, to help isolate the weaknesses and build on the
strengths of this piece.
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The proUlems with example 11-B-3 are not so much in the area of mechanics and grammar as in
the realm of ideas. This paper "displays minimal development," as the rubric suggests in its
description of a three. The writer realizes that her problem with money results from spending
funds foolishly, but she gives us very little detail about the exact nature-of-the problem. She does
say that she would often spend money on "junk food or something," but beyond that, she does not
provide much support for her general statements. She realizes that she does need to learn how to
save money, "Because one day I will need something and I won't have the money for it," but
again, she has no specific plan of operation in mind. We would simply like this author to fill in
those missing details. Alone, this lack of detail might not be enough to drop this paper into the
inadequate range, but coupled with consistent problems in grammar such as sentence fragments,
this paper displays serious enough weaknesses to deem it not proficient.
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In addition to language which is "highly limited, simplistic, or othenvise inappropriate," the 11-
B-2 paper "contains serious flaws in development, organization, and coherence." The writer
begins by telling about an experience when his grandmother gave him $80.00, but rather than
explaining this incident in any detail, he soon redirects readers to an occasion when he had $20.00
and lost it. In addition, this author commits "consistent violations in sentence structure,
grammar/usage, and mechanics that impede understanding. " We can see this clearly in the
following excerpt "I should have put It in my wallet and kept It in there when l got home I got in
trouble but that taugt me not to put money in Empty pockets." No only does this author run
complete sentences together, but he is also ignoring some basic rules for capitalization.
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The 1 I-B-1 paper is "extremely weak" especially in terms of development. The author mentions
that he "had savd up a lot of money and [he] bot a gitar." Rather than giying us any notion at all
about why he did this, he simply goes on to another experience: "then a feaW(?) years later I bot a
amplofir." There is virtually no development of ideas and those ideas that are present are
obscured by the overwhelming grammatical errors. Again, we do have enough mention of the
topic to convince us that the writer does understand the topic, but this student's writing definitely
"fails to provide adequate information."
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Twelfth Grade Sample Papers

The following twelfth grade papers are samples of writing that minimally passed or failed
the writing proficiency examination. They include suggestions for improvement.
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Eighth Grade Sample Papers
Topics A and B

Additional Scores for Samples

Page Ideas I Org. Voice Cony Page Ideas Org. Voice Cony
40 5 0 4.5 5.0 5.0 60 5.0 5.0 5.0 5.0
41 4 0 4.5 4.0 4.0 61 4.0 4.0 4.5 4.5
42 3.0 3.0 3.0 3.5 62 3.0 2.5 3.0 2.0
43 2.5 2.0 3.5 1.0 63 2.0 2.0 2.5 2.5
44 1.0 1.0 2.0 2.0 64 1.0 1.0 1.5 1.5

45 4.5 4.5 5.0 4.5 65 4.5 5.0 4.5 4.5
46 4.5 3.5 4.0 3.5 66 4.5 4.0 3.5 3.5
47 3.5 3.0 3.0 2.5 67 2.5 3.0 3.0 3.0
48 2.5 2.0 2.0 2.5 68 3.0 2.0 3.5 2.0
49 1.5 1.0 1.0 1.0 69 1.0 1.0 1.0 1.0

50 5.0 5.0 5.0 5.0 70 5.0 5.0 5.0 5.0
51 4.0 3.5 4.0 4.0 71 4.5 4.5 4.0 4.5
52 3.0 3.0 3.0 3.0 72 3.5 4.0 3.0 3.5
53 2.0 2.0 2.0 2.0 73 2.0 1.5 2.0 2.0
54 1.0 1.0 1.0 1.0 74 1.0 1.0 1.0 1.5

55 5.0 4.5 5.0 5.0 75 5.0 4.5 5.0 5.0
56 4.0 4.0 4.0 4.5 76 3.5 3.5 3.5 4.0
57 3.0 3.0 2.5 3.0 77 1.0 1.5 1.5 3.0
58 2.5 3.0 3.0 2.0 78 2.0 3.0 2.0 2.0
59 1.0 1.0 1.0 1.0 79 1.5 1.5 1.0 1.0
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The "Topic 8-A" papers on the following pages were written in respons&to the following
prompt:
Describe your favorite childhood toy, object, or place. Describe your choice and tell
about so your reader can understand why it was so important to you.
Writing Sample 8-A-I-5
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This paper was rated a five in ideas and content. As the five descriptor from the rubric suggests,
we would expect afive paper to hold the reader's attention and to include relevant anecdotes and
details. This sample provides an excellent illustration of the power of detail. We are with this
writer as she makes her way to the top of the hill. We can feel the sand in her shoes and the effort
she expends on her way up. The pay-off for the reader, as well as for her, is in the view that
awaits her at the top. We can feel that this author is writing from experience, and the writer
seems in control throughout, molding her piece to achieve the desired effect. Note especially the
"pivot" sentence that we find about midway through, "Here at the top of the mountain is where I
find the sanity to be me." After this sentence, the writer proceeds to connect the superficial
meaning of the experience --- the spectacular view from the top of the hill--to the true,
underlying meaning of the eventthe opportunity that the time alone affords her to assess and
understand the meaning of her more chaotic life at home. This is a writer who is in control of her
ideas and who can manipulate them for effect.
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Writing Sample 8-A-I-4
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The four example paper is also clear and focused, but the author does not possess quite the sense
of control that the author of the five paper exhibited. The ideas are developed clearly, but the
paper lacks the overriding sense of manipulation for effect that we would find in the five paper.
We do not find a stylistic device such as the pivot sentence in the five sample that ties the entire
piece together. The author knows what she is doing, certainly, but there is not the sense that she
is completely in control of the direction her writing takes. One of the most powerful sentences in
the piece, "Snoopy was often an escape from all the bad things such as my arguing parents, my
mean older brother, or the boogie man under my bed," points out the underlying significance of
the toy in her childhood. After this one spell-binding sentence, though, the development stops as
the writer draws her piece to a conclusion. We certainly have a feeling that this writer is perhaps
just one draft away from true excellence in ideas and content.
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Writing Sample 8-A-I-3
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The three paper in ideas and content is a clear example of that paper right in the middle, with an
equal amount of strength and weakness in this trait. For instance, the manner in which the writer
describes her childhood perceptions is strong. We can clearly sense her nostalgia for the park
where there were "birds chirping and ducks quacking and playing in a clear pond as if they were
always cheerful." However, we wonder about why the writer chose to include a detail such as
"the toy horses... were yellow and reddish orange." Why is this information needed? Further,
the author does attempt to draw some conclusions about the deterioration of the park, but she has
trouble when it comes to applying these general observations to her own life. Why was the
deterioration of the park such a disappointment to her? This would certainly be one area where
she could add more information to "fill in the blanks," as the rubric suggests.
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Writing Sample 8-A-I-2
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In the two paper, we expect to find the weaknesses overshadowing the strengths. This is true of
the ideas and content in this example. A key phrase from the rubric for the score of one on ideas
and content, "To extract meaning from the text, the reader must make inferences based on sketchy
details" would apply to this piece. While it is true that we are hard-pressed to "extract meaning"
from this piece, we cannot truly say that this is because of sketchy details. Indeed, the details are
numerous; we simply cannot understand what they mean. Thus, we know that the flag takes him
back to his childhood, that his children also like the flag, and that he was afraid he would not be
allowed to bring this object with him into the United States. It is this wealth of detail that, while
confusing, still keeps this piece from quite falling into the one category. All the information we
need is here; the writer simply has not found a way to make it clear to us yet.
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Writing Sample 8-A-I-I
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This example of a one paper in ideas and content can be described very well by two of the bullets
under the one descriptor, "Information is very limited" and "the writer may still be in search of...
a sense of direction to guide development." Initially, this paper shows some promise. We know
that the child loved his monster truck, and that he "had them scatered all over the house." We
know that he received his first monster truck as a Christmas gift. Then the paper just stops, mid-
sentence. If this is the result of a two-day attempt to address the topic, then we know that the
student has serious problems in developing ideas. Even if the response was written in one 35 -
minute session the student still has great difficulty in committing his ideas to writing. At any
rate, this student's teacher would know that he needs to work on generating ideas with this
student. Pre-writing activities might be helpful for this student.
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Writing Sample 8-A-0-5
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This paper is an extremely well-organized response. Indeed, the fifth bullet under the five score
could have been written precisely for this piece of writing, "Organization flows so smoothly the
reader hardly thinks about it." Yet, when we look closely at this piece, we can see how truly
masterful the organization is here. The introduction guides us smoothly into the piece; we move
from the generality that all children have items that are special to them to a description of the
specific object that was special to this author, a blanket. What follows at this point is a two
paragraph description of the blanket itself, with just enough detail to help us envision it. Then,
the author proceeds to the next level: the small crisis of childhood that showed just how important
the blanket was. This, in literary terms, is the climax of the story. The, as every well-constructed
story should, the piece moves to the denouement, the tying up of loose ends in the final
paragraph, the nostalgic look back to the object that had somehow lost the almost magical powers
it had possessed in the eyes of a child. The story is complete.
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The four example in organization still gives us a definite feeling of purpose and direction when
we read it, yet the overall organization is not as powerful as we found in the five piece. For
instance, the author identifies her topic clearly at the beginning, but there is no attempt to go from
a generalization to specifics as we found in the five example. Rather, the author plunges us
immediately into the topic, "When I was younger I had a favorite toy." Next, the author talks
about the power of a child's imagination, "This toy let my imagination take exciting adventure to
far off castles, the moon, gigantic mountains, and so on." This seems to be taking us in an
intriguing direction, but in the next sentence the author drops this idea and instead gives a
physical description of the bear. Granted, none of this is terribly obvious or bothersome, but it
does suggest a slightly less developed control of organization than we found in the five example.
As in the five example, the author does conclude with some overall observations about how her
feelings toward Joey have changed over the years, but the structure of the piece is just not quite as
tight as we found in our previous example. This author may be one draft away from finding the
key to organization that will allow her to produce a structurally satisfying piece of writing.
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The three example of the trait of organization demonstrates the main phrase from the rubric, "The
organizational structure is strong enough to move the reader from point to point without undue
confusion." The organization while not particularly compelling, does not confuse us in any
serious way. The introduction and the conclusion are enough to guide us in and out of the piece
fairly easily, yet there is no "strong sense of anticipation" created by the introduction nor any
"satisfying sense of resolution" to be drawn from the conclusion. From the introduction, we
know only that the toy gave him "something to do when [he] was board." In conclusion, we learn
that Voltron was eventually replaced by video games; but rather that wrapping up what he has
already talked about, the final sentence seems to lead us into another topic. This is definitely not
a "satisfying" conclusion. The sequencing of the middle parts of the piece is usually logical, but
sometimes the author will take off in a direction that is never fully developed, such as the portion
of the essay where he talks about how playing with Voltron helped him create a bond with his
brother. As the rubric states, "despite a few problems, the organization does not seriouslyget inthe way of the main point." The strengths and weaknesses in organization balance each other atthe three level.
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The two in organization should find us somewhere between the lack of "undue confusion"
characteristic of the three and the stringing together of ideas in a "random, haphazard manner"
that we would expect of find in a one paper. This author seems to fit into that "emerging"
category we find described on the continuum. Rather than giving us a completely haphazard
listing of the joys of Disneyland, the author does make a slight attempt at development. We
know, for instance that Splash Mountain and Space Mountain "are the best rides in the park."
Rather than dropping this and going immediately to another aspect of Disneyland, the writer
continues to discuss the other rides, "The rest were alright but not as good as I thought it would."
In other instances in the paper, though, there is a tendency toward random listing, and a feeling of
confusion develops as the author hops from one topic to the next. Food and gift shops are
mentioned briefly at the beginning and then food again toward the end of the piece. This student
needs assistance in finding a pattern to organize his ideas and group them together to insure an
organized piece of writing.
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This writer is in the "beginning" stages in terms of organization. His writing contains very little
sense of direction, and what was there at the beginning of the paper has disappeared completely
before the end. At the beginning we are hopeful for this writer, as he starts out by discussing his
favorite toy, "Heman." He continues to discuss Heman fora few sentences, not in any real
satisfying way, but with enough direction to stay "on topic." Suddenly, however, the entire
organization of the piece falls apart in the second sentence where the author jumps to a different
topic, his favorite place when he was a child. From " Heman" to "Chucky Cheese," we have little
sense that this author has any control of organization at all. This student's teacher could begin by
stressing that he needs to stay focused in his writing by dealing with only one topic at a time. It
would also help this student to read the promptmore carefully, since it asked him to describe only
one favorite childhood object, toy, or place.
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This example of afive in the trait of voice illustrates the main descriptor from the rubric, "The
writer speaks directly to the reader in a way that is individualistic, expressive, and engaging." We
hear the ring of conviction as this author takes us back to a time when he was five years old,
"sitting in the middle of [his] room, ... admiring his favorite toy." We agree that this author
"shows courage and confidence" in his willingness to share some of his more frightening
childhood memories. Looking back from the perspective of an older child, these fears may now
seem trivial and immature, but still, the author shares the truth with us. He's not afraid to tell that
at times, when he was "feeling sad or lonely," he crawled under [his] bed with his clown, and
pull[ed] the string over and over." He has recreated this powerful childhood memory in his mind
and on this paper; we can truly say that we sense the person behind the words.
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This example of a four in voice shows a writer who is leaning strongly toward a five. This piece
of writing goes far beyond the three descriptor of writing which "seems sincere, but not genuinely
engaged, committed, or involved." This author is involved in her description of the Red
Elephant. Perhaps what kept the two readers from bumping this paper up to afive is the hesitancy
this author displays at the beginning of the piece. The introductory paragraph is weak as the
writer tells us what she plans to do in her description rather than just proceeding to do it. This
piece would be much stronger in voice if we could simply eliminate that opening paragraph.
From that point onward, however, the voice in this description grows stronger and more
powerful. We sense the author's attachment to the elephant as she describes its frayed and torn
features, "He has two oval-shaped blue button eyes. I say had because he is missing one now... I
used them like a chew toy when I was teething. His trunk a big red thing now flops to one side
from being dragged and yanked around when I started running..." We smile with amusement
when the author mentions that her mom "says [she] skipped the 'walking stage' and went right to
the 'running stage."' The voice of this author continues to reverberate right up through her final
concluding sentence, "All I know is that once new and adored red elephant is now an old and
loved red elephant memory." Again, the phrase "a draft away" fits the voice in this piece.
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This paper was rated a three in voice. Although the readers saw it as "sincere," it did not go much
beyond that. In terms of the rubric, this writing does seem to "hide as much of the writer as it
reveals." While he recalls events that happened while he was still in diapers, we wonder if he is
simply recounting something that was told to him. Voice is the trait where we deal with
questions of authenticity. The author speaks in generalities, "it made me feel comfortable and
secure to be with it at all times." It would be more powerful if he could have given any specific
instance of comfort. The voice does, however, emerge in a few instances where the writer shows
in sight and understanding as in the sentence where he writes about how he always loved his
blanket "because it was the only thing I desired and could physically manage." This statement
provides a fairly perceptive insight into the reality of a child's life. This author's voice is
developing, as the continuum suggests, but it is not yet fully realized.
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The author of the two example in voice tries to convey why he likes Seattle so much, but without
a great deal of success in this particular trait. It is difficult to visualize him in Seattle, since he
tells very little about his own experiences there. Instead, he simply lists the attributes of the city.
We learn that "Seattle looks like a rain forest in some places" while in other places, "it looks like
a big city." This is an interesting dichotomy, but the author foils to place himself in either the rain
forest or the city. Likewise, we know that Seattle is important to him "because it has a lot of trees
and nature," but we see virtually nothing of the author's own experiences in this place. The
closest he comes to achieving authenticity in voice is in his sentence, "when I am in Seattle I feel
very happy and free to do anything I want." If only the author would tell us about those happy
times or moments of freedom. Some hint of voice is beginning to emerge here, but is not there
yet.
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The author of this example of a one in voice obviously has problems in all areas of writing, not
just in this trait. Because of the overwhelming difficulties we face in simply decoding this
writing, it becomes virtually impossible to tell if there is much voice present here or not. It is
apparent, though, that this author does not possess enough control of the writing process to
involve his reader in his topic. Indeed, we cannot even decipher what it is that this student may
be talking about. Before this writer can make progress in the area of voice, he must also make
progress in other areas, especially ideas and content and conventions. Here we have an example
of a writer who "does not seem to reach out to an audience or make use of voice to connect with
that audience." Before he can do so, he must learn to communicate. This author has no voice
because he lacks literacy.
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The piece entitled "Smokey" is a wonderful example of afive in the trait of conventions. This
writer "demonstrates a good grasp of standard writing conventions... and uses them effectively to
enhance readability." Only "light editing would be required to polish the text for publication." A
closer examination of this writing reveals just how masterfully this student handles conventions.
She knows, for instance, that two independent clauses linked together by a coordinating
conjunction require the use of a comma before the conjunction. She knows how to very sentence
length and how to use a very short sentence for effect, "He was my friend. At times, he was my
only friend." She knows the intricacies of using a semi-colon correctly, "When I would feel
lonely or upset, he was there for me; I could talk to him and he would listen." This author knows
the rules and she knows how to "manipulate conventions for stylistic effect," as the rubric
suggests. Although there are a couple of very minor error in this writing, this author's use of
conventions should make any English teacher proud!
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The author of the four in conventions also shows control of a wide range of mechanical and
grammatical matters, but not quite to the same degree as we found in the five example. This
writer, for example, knows how to use quotation marks to punctuate dialogue, but she has not
quite mastered avoiding sentence fragments, "like in my backyard, stores, parks and even the
dinner table." Likewise, this author may know that whenever a different person speaks, it is
necessary to begin a new paragraph, but she misses an obvious use of the possessive, as in "Bobs
ears." The feeling that we have about the conventions in this piece is that the author is usually in
control, but not always. Sometimes that control slips away, yet never to the extent that his
grammatical errors impede understanding. A bit more than "light editing" might be required, but
not much more. Because of this writer's overall ease with the use of writing conventions, we are
free to enjoy the delightful story of Bob, the dirty, earless, yet adored stuffed animal.
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The author of a three paper in conversions would be expected to show "reasonable control over a
limited range of standard writing conventions." The range here is quite limited. For example,
this writer does seem to have some basic understanding of the use of commas, yet he also creates
several run-on sentences. Similarly, he understands the necessity for paragraphing, yet does not
create fully developed or fleshed-out paragraphs. We should make it clear, however, that while
the physical act of indenting paragraphs is a consideration in the scoring of conventions, the
problem of lack of well-developed paragraphs falls more in the trait of organization. The author
of this piece also has some fairly serious problems with spelling, but they are never serious
enough to "distort meaning" Here we have an author who, with some further review of the rules
of conventions, can probably produce a very readable piece of writing. At present, though, the
piece does not seem to reflect "extensive or thorough editing." This student's teacher could help
him by placing more emphasis on the editing phase of the writing process.
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Although the author of the two example in conventions commits enough errors to make this text
"difficult to read," we cannot say that "the reader must read once to decode, than again for
meaning." Meaning remains quite apparent throughout the piece even though the errors are
frequent and serious. That quality of readability is what probably keeps this piece from slipping
into the one range in conventions. Despite that, this author does not use some of the most basic
conventions of writing, such as complete sentences. In at least three places the author runs
compete sentences together without punctuating correctly between them, and in his closing
sentence, he strings sentences together with and... and... and. In addition, there are overwhelming
spelling and punctuation errors. Because at no time in his piece do we ever completely lost sight
of meaning, this author can build upon that base of essential readability to improve his
mechanics.
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This paper, scored as a one in conventions, is a classic example ofa piece that we "must read
once to decode, then again for meaning." Furthermore, even the second reading does not always
answer the questions that arise in our minds about just what it is that this author is talking. In this
piece, the words are not even spelled in a phonetic way that could suggest meaning. For instance,
we can decipher the first two sentences, but then when we reach the third sentence, we are lost
because of the overwhelming seriousness of errors in spelling and punctuation. In the next
sentence, we again see a flicker of meaning, but still we are not quite certain. We know that the
writer and her mother pick up the grandmother and apparently go to dinner, but beyond thatwe
cannot tell exactly what is going on. hi a sense, this a very illustrative paper because it remind us
that a one paper does not have to be short. In fact this author seems to have a definite idea in
mind for this writing; it is unfortunate that readers are unable to understand what it might be.
Perhaps one way to help this student would be to work on very short pieces at first.
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The "Topic 8-B" papers on the following pages were written in response'to the following
prompt:
Tell about an event that you did not want to attend, but that you had to attend anyway.
What happened?"
Writing Sample 8-B-I-5
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This paper was scored a five in ideas and content. As the rubric suggest the story the writer has to
tell is clear and focused, including many details that give the reader important information. The
opening paragraph sets the scene for us, as the office clerk comes to the author's first grade
classroom and brings her to the father who "was waiting sullenly." In the car, she "was shocked
to see that [her] moire was shaking violently." This excellent use of detail establishes just the
right tone of mystery and impending doom. The second paragraph builds upon this sense the
child has of being left out of the adult's world: she was "tired and afraid and angry that no one had
told [her] what was going on." Perhaps more shattering than the loss of a loved one, though, was
the realization that her own mother is not always strong and in control. The death of this writer's
aunt becomes more than just an occasion for sadness; it is one of those important learning
moments when a child loses innocence. This is an author who "seems in control and develops the
topic in an enlightening, entertaining way."
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The four paper is also clear, focused, and interesting, but lacks the overall power of the five
example. The author, however, does manage to entertain us with his tale of "Mackerel Man."
Perhaps the overriding difference between the two samples lies in the life lessons that the two
authors gained from their experiences. The paper starts off strongly, with an entertaining account
of the fishing trip. The problem here is that the fishing trip an event the author did want to
attend is far more interesting that the account of the event he did not want to attend the
movie. Therefore, the piece loses some of its impact near the end because of this sense of
trivialization. We are left wondering why this student didn't find a way to focus solely on the
fishing trip rather than the incident at the movies. If the author could shift his focus in this piece,
we would feel more secure in the conclusion that "the writing has balance."
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The three paper in ideas and content is a good example of the middle range paper where strengths
and weaknesses are nearly equal. Many details about the trip to Bass Lake are perfectly clear,
such as the information about poison oak and what it did to everyone's outlook on the trip.
Sometimes, though, development of ideas remains hazy, at best. For instance, in the third
paragraph, the author first says that the Ranger made them move their campsite, but in the next
sentence , he says they did not have to move. This kind of contradiction is very disconcerting for
the reader. This piece is a "blend of the original and the predictable"; with a little more emphasis
on the original the mix-up with registration, the bout with poison oakand less emphasis on
the predictable the boredom of the trip, for instancethis author could have constructed a truly
creative and entertaining piece of writing.
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This two paper in ideas and content demonstrates extremely sketchy development of ideas. We
get the notion that this author did not want to attend the Italian Fest at the Rio, but the problem
occurs when he begins to explain this reluctance. We understand that the food at the festival was
not particularly appealing because he had just been to a barbecue, but what, precisely, did his

' sister do that was so annoying? Details like this, and maybe an explanation of the Chicken Dance
that hold promise for another draft of this paper. The paper leaves the reader feeling frustrated,
because so many questions that it poses are left unanswered.

BEST COPY AVAILABLE L- 76 63



Writing Sample 8-B-I-1

-Th ups eer)p\e
JCO S n 1-Am i '471 o34* u p e co irlo

grupe..-,(1-\D 6 f\d- y\A 03 k.c.4:>4,-k-c\r f;.nd

--\-\A1 4-D Cr'ykA?-e-
3-e 6

k)-(54- no, ; eonc --tenp(-e
'\r) tA-p 6C(1). 601, mk)

CCir A-kr\Q Ct IrrA-ea

P-Q CAli kAr\eXL.) to eCNA rte L_KF

_sr .D-4 -CIA12 V, 4--\f\k c.stv,? *Ann tij
C30 A- Me clq:Ay,a O4 0 ( Atrcf
-Mr, 1 no c, u-NN/D 'On& OrNk QV\

Az-NNo (At u p Ina 4-- O.

Or\ LAP<
Co( c cy-NA inexce.

tac-1-- V)e 6iCk c.knv tkca (P_calLs
bthe) 10 tA --k-V-IcA L CI CA k Qfc cob . LOIrst c. :117 Ci.(!)--\--

v3ilk 4.VC2 *(e_C'kf-)0n
ne cot),Se_ =t $r\nooe3

n.c.f k \co v3,3) vv; i-srA nftc,

Y\i-\ c)1(16 moo-to
\r\Qc e pond c)s4 pu-V- %0.e. 4aNc6 (:;04-v\sz AAR; knc

boic

It is true of this one paper in ideas and content that "the reader must make inferences based on
sketchy details." This student's involvement with the "the rong grupe" is clear to us, but the
nature of the involvement and the seriousness of the acts committed while she was part of the
group are never quite clear to the reader. We do know that "they beat her [the author's best
friend] up, but when it comes to revealing the extent of the author's personal involvement, details
are "sketchy" since she indicates she left before "a lot of bad stuff' happened. Even though this
writer is in the beginning stages as a writer, we can follow her thinking. Her teacher could help
her by showing how to add detail to her writing.
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The organization of this paper "enhances and showcases the central idea or theme." The
introduction sets up the situation, the family reunion, and the author's particular role on this
occasion, babysitting the younger children. The pacing of thepaper is well-controlled as the
author describes for us numerous incident that illustrate just what a pain those children (or
"monsters" as he terms them) can be. From "refereeing who got to be the car in Monopoly" to
trying to keep the "rugrats" under control as they stood "on the leather furniture and jumpedup
and down," the author does seem to deliver needed information at just the right moment." The
only place where the organization may break down even momentarily is in the section of the
paper about the buffet. There, rather than focusing on the children, the writer shifts to a
discussion of the "gross Russian heritage food." However, rather than losing control of
organization at this point, the author ties it all back together again with description of what the
children have done with the food. In fact, the writer uses the food incident as a way to end his
piece as he wonders "how a bunch of five-year-olds could cause this much trouble." The piece
feels complete at this moment; the organization is "compelling and moves the reader through the
text."
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Although the organization of the piece may be short of compelling, it is nevertheless, very good.
This student moves us from a description of his initial humiliation at the first tumbling practice to
a depiction of how his skills increase with more preparation over the next few months. There are,
however, occasional breakdowns in organization here. For instance, when the author remarks,
"All I new how to do was a front roll, although I was very athletic," we find ourselves in need of
more detail or explanation. In what sense was he "very athletic?" The last two sentences also
seem to offer a less than satisfying conclusion, perhaps because the meaning of the sentences is
not entirely clear. However, it was the conclusion of the two readers that these problems were not
serious enough to merit the lower rating of three on organization. This writer has certainly
organized his piece in such a way that his emotional passage from depression to frustration to
ultimate enjoyment of his tumbling group is quite evident to his reader.
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The organization of this paper was given a three. The reader moves "from point to point without
undue confusion," but some problems do exist. The organization is usually perfectly satisfactory,
but there are places in the essay where the reader is left with many unanswered questions. For
instance, what particular qualities made her friend's dad "really mean," and why did the writer
feel she "had done something wrong" as she left the church? This is an intriguing idea, and yet
the writer pursues it no further. In these places, pacing could definitely be more satisfactory; the
phrase from the rubric that suggests that "the writer sometimes spurt aheadtoo quickly" seems
very applicable. Furthermore, the writer's conclusion that "now that I have my own religion, I
like it way better" again creates a sense of incompleteness. We are left wondering why. That
"satisfying sense of resolution" mentioned in the rubric is missing in this piece.
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This two paper in organization offers a stronger level of organization than events merely "strung
together in a random, haphazard fashion," as the descriptor of a one score from the rubric
suggests. However, the descriptor from the three score that the organizational structure is "strong
enough to move the reader from point to point without undue confusion" does not seem to apply
either. Rather the organization seems to fall at the midpoint, thus explaining the two score. The
paper has no specifically recognizable introduction. Instead, the writer drops us right into the
middle of his topic, "the cementary." Once there, though, he does provide a fairly well-organized
list of the things he hates about this place: the heat, the weeks, and the snakes, but we could
benefit from some further discussion. What kinds of snakes? How many? Isn't this dangerous?
Pacing at this point definitely "feels awkward." Finally, the one sentence conclusion seems to not
do much in terms of tying the previous text together. The reader has a lingering feeling that
perhaps the real reason the writer dislikes going to the cemetery so much, his fear of what the
place represents, has not even been mentioned in this paper.

BEST COPY AVAILABLE 81 68



Writing Sample 8-B-0-1

-; u3p..nk \otmpx;-c...n
to 3.c,- bi;1/2 a z M y. h 0 ct31, cc

n0 kuA&t ,00.5 scon <103 rne, ane)ii,h e n al goo 111 f_X; C-0 -10 flit .1- nfi 5 131 ch h 0 3,S t Qnd
n h.) 0 .00( S:k o \- A andnn fi r)7" iv a ha o1 o cy) \-o elnut_c

1/1 .(mns do,Qn 31.-okAN P Q f) /`eh ;v., 4 ,70 whp he '74At /./j
j? 0d (701-1'S

This one paper in organization illustrates the statement from the rubric that "the writing lacks a
clear sense of direction." There is no real lead, although we are able to conclude that this student
"didn't want to go" to Mexico. There is very little control of sequencing in this piece. We know
that they went to his dad's house where they stayed for six month and attended a church that was
located downtown. To use the description from the rubric, "transitions are not clearly defined."
This writer goes from one idea to the next without providing the necessary glue to hold all his
ideas together. The end result is a mixture of ideas with no clear connection between them. We
are nearly as unclear about why this student didn't want to go to Mexico at the end as we were at
the beginning. This student might benefit from learning to slow down and take one idea at a time
thoroughly before moving on to the next.
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In this five example of voice, the author speaks "directly to the reader in a way that is
individualistic, expressive, and engaging." We have no trouble hearing the voice of "Braceface"
as she describes the scene of torture she will soon be facing, "I don't want metal things jammed
into my mouth, I don't want colorful rubberbands, I want to get out of that office, but I am forced
to sit and go through that excruciating pain." Here is an author who knows how to play on that
universal fear of dentistry. In the final paragraph of her piece, she brings her raging nighttime
fears into the light of day. Here, the tone is again perfect for showing that reality was much less
frightening than she imagined, but that she would "still have to go through the embarrassment of
being a 'braceface.'" The reader feels "a strong sense of interaction with the writer" as she
explores a common source of fearthe fear of the unknown.
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This paper was scored as afour in voice. In other words, two readers felt that it was very good, if
not quite excellent. It does, however, illustrate some of the traits of the five paper, especially the
bullet which describes a five paper as "honest and written from the heart." We do not doubt the
love of this author for her cat, "I petted her for what seemed like a minute, butwas actually a
whole hour. My mother told me it was time to go to school and I left my cat with a lump in my
chest." Perhaps the readers felt that the piece was too maudlin, lacking the control oftone and
voice that are the hallmarks of a five in voice; perhaps they felt that the concluding sentence
trivialized the impact of the event somewhat; perhaps they disapproved of showing this level of
concern for an animal, seeing it as immature and childish. Regardless, nobody can deny the basic
power of the voice in this piece to speak to humans' often deep attachments to their animals.
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This paper scored a three in voice, and it illustrates many of the characteristics of that score. For
instance, we can see that "the writer seems sincere, but not genuinely engaged, committed, or
involved." One of the bullets that applies particularly well to this piece is the one that says, "the
writing hides as much of the writer as it reveals." We know, for instance, that she is dreading the
dance that she must attend, "I didn't really want to go, but I had to." The problem here is that the
author never reveals or explores what is causing this sense of dread. Rather than delving into
these deeper issues, the author instead stays focused on surface details such as the appearance of
the gym. Typical of a three score in voice, there are moments when "voice may emerge strongly,
then retreat behind general, vague, tentative, or abstract language." Such a moment occurs late in
the essay. "On the dance floor, ghosts danced closely and vampires and goblins and witches held.
hands." We are enchanted by the originality of the sentence; the only problem is that such
moments are few and fleeting in this essay.
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Writing Sample 8-B-V-2
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This paper, an example of a two paper in voice, provides the reader with just enough hint of a
personality to intrigue slightly, but never really carries through on this potential. We learn, for
instance, that the movie got a little better once "the fighen started." However, the author does not
fan the spark of interest any further. "Then it started to get better, but like all things it came to an
end." The author has avoided revealing anything of himself to his audience. The piece continues
in the same vein throughout, producing an effect that is "short of compelling," but perhaps just a
step above "lifeless," thus explaining the score of two for voice.
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Writing Sample 8-B-V-1
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Aside from other fairly basic problems, this piece of writing, a one example in voice, speaks in a
manner that could definitely be described as "indifferent, uninvolved, or distanced." We know
that this author did not want to attend school "because [she] didn't know anybody," but we learn
little beyond this basic fact. We never find out why she didn't know anybody, nor do we discover
how she "got to know everybody." Perhaps the best description of the problems with voice in this
piece is found in the first bullet of the rubric, "The writing communicates on a functional level
with no apparent attempt to move or involve the reader." This student's teacher could help by
asking the student questions about her piece, such as, "Why was their experience so scary?" or
"How did you go about making new friends?" By answering these questions, the author can
begin to move beyond the beginning phase in the trait of voice.
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`Alrirn t4, ofy. 5,(13) ttl +14 o ibtityn
foirth rvizto rittitnlicE. -Lbina

t ewiti Lark tilep, 0. PALA/P2,2, rrui

Oat ni tin & (31; trii041
fill quint m1%, rt6', t and -((mo. trrt,eulftaini .

nt1)41, Afituvi itylA Luipplturtibbs,
1 ri4 Itll ' .1L

Pit-4A

4

7
t+

ply, ax, 111Q, a, ft o4/1P HOW,
1

Mg, 61445%Ct. ttkikfn pth,:_inv
&flu, ell inajitt hm, 11,14

toit-
opps, caft, of Hitt

coicitbot 4,60.4Muttit
Nit °eh erffp hopLpzuntlik ginu 1,0410
a g u i t i a & L i m I i M t i o f f u l e i Irto YI

ditilAtu PH) rtttlii'4 )10

-MA 4btlAii 016, pittria,
( .0 Et% triAi.06 mull ayitlau, togovAlat

itl4ohLoyariittitift 4 aatimounav I ow, ty

ii

I"
MAU 41,0240 (Ma tta nyttalielziabkionttliarntr-

k .d t .1 1 1. L LA .1 lad_ It 11 6.0, 41

IthI.111. i lit I P

-411;rtig,toke,. t ttitottintakpm,thusp [411 /Intim flu r4t9i2,12in el-juAA,

t, pont.
1 k ettawfozny itt.giAM.kh&b CLOK.A° Mai. 41A Veli.M13 WU A.CAZL,34.4 lata/

1

clANA, PUIGLtIO uelvtileu pum-(4. 1.0 LOW' kJ , by .

. i. '.1 a 41 dil

This example of afive in conventions illustrates that the writer has "a goodgrasp of standard
writing conventions." One particularly strong point is this writer's use of a variety of sentence
lengths and structures. She includes both short and long, simple and complex in the choices she
makes when constructing sentences. She seems to know intuitively when a short sentence will be
particularly effective. "So I gave up." Furthermore, this writer includes a good deal of dialogue
in her piece, and she knows how to punctuate it correctly. Even when she uses a word in an
incorrect form, as in the case of "snippin," such a dropping of the final "y" seems totally
intentional and effective. As the rubric suggests, "Errors tend to be so few and minor the reader
can easily skim right over them." Here is an author who can manipulate conventions for effect,
which is very sophisticated talent for an eighth-grade writer.
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Although the author of this example of a four in conventions demonstrated a control of many
writing conventions, we start to see more errors than we did in the five paper. Sometimes these
errors even border on the "somewhat distracting" that is a hallmark of the conventions in a three
paper. An example of this would be the sentence fragment in the final paragraph, "Knowing that
I had a one thousand mile trip ahead of me." A bit more that "light editing" would be required to
polish this piece for publication, but not too much more. If this author can learn to recognize and
correct fragments and to check spelling a bit more diligently, his small problems with
conventions can easily be corrected.
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Writing Sample 8-B-C-3
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Although the conventions in this three paper are not strong, they are clearly the strongest aspect
of this writing. This paper serves to illustrate the notion thatan essay can be solid in one or more
traits while demonstrating weakness in others. The errors we find in conventions are "numerous
or serious enough to be somewhat distracting." However, the writer "also handles some
conventions well," as "tiered" for "tired", "friend" for "friend" but also the correct use of the
possessive on "Tommie's" and the almost-correctly punctuated use of dialogue. "Moderate
editing" of conventions would be required prior to publishing.
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This example of a two paper in conventions contains serious errors that make the paper difficult
to read, but it has some redeeming features that keep it in the two range. Spelling is certainly a
consistent problem but the author does appear to understand most matters of punctuation, even
using a colon correctly in the first sentence. The most serious problem seems to be in sentence
structure. This author needs to learn to vary sentence structure so that fewer sentences begin with
"so." For this student's teacher, this would probably involve pointing out the repetition to the
student so he becomes aware of it.
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Writing Sample 8-B-C-1
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The author of this one paper in conventions commits many errors that "repeatedly distract the
reader and make the text difficult to read." Although she has enough control of conventions that
meaning remains relatively clear throughout the piece, the reader is still in the position of having
to "read once to decode, then again for meaning." This is evident in the following sentence, "My
mom make me go to the shore store and buy a peace of shore and then we when home." The
writing problems faced by this author are so profound that it is hard to know where to begin, but
one method might be to help this author work on constructing individual sentences before moving
on to a longer piece of writing.
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The "Topic 4" papers on the following pages were written in response to the following
prompt:
There are many amazing people, things, places, and events in our world. Tell a story
about one of them.
Writing Sample 4-1-5 Sample 1
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This paper was scored a five in ideas by two readers. The writer uses specific details, "jet black
night on October 9, 1990", "knocks, pounds, and screeching noises," to effectively set the scene
for a frightening incident. He builds suspense and develops the central story line in a way that
holds the reader's attention with a good sense of how events unfold. His main ideas stand out and
his details give important information and a sharing of insights that is interesting and entertaining.
Although the ending is a predictable one, we are not sure that this fourth grader has enough
experience to know this ending is not an original one and he seems in control of the topic from
beginning to end.
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Writing Sample 4-1-5 Sample 2

\le re re e 9y _ M7 rOCO_CNS Ske g) ee n 4c Mo y?10,C
41.100e.c9p ..4 Ao.y0/11.4en fs,Nde, ijiro_SD exine..4.9 Q.-leG

tetZte9 c-%/A.c- hie-p.c% -Vs 0154 oc% +-1--Who ...AI-% 1-1 _10 %AIMS

Menks&e_ - P pm exrt wmvo cSe oy P A./ I-% o n

Ass.- (-)Pop\ %AfP chxk rid Sure-, v./P-1MA Astmc-V. Do ,.,t

puc ' Y Ay- DPi3 .( \\-\°-bniAinc^ ° e s\: 9-
I ?;trA An. At NAIP CA ArN 6(1 ircAN kV. P ho. yfirno\flNe

VfP. ..votAcS) S 'it ck to c-,t-Ac3 e:%or, -1-cAk gp r,
c,pw wrIcsiecIAi is:1D .1V1p eA SC uC9 1AW

A-V\ y uett- nfhmc s 4 h f2si ,f9 h0u<e S oor; eci %.1

y AAA vk Z,t5,0 c e-1A- .2.41

3 '.w 001 4str5 VIA, a 04 C 4 ci,,

NI 0.11, "La,(9 k-10`\ ex11 po,cs-Vo Sc ,c9.
Aey- k .1 w.,c sr 12e r\- o CP- in/ Zrn e cars Okc

1-.40+,SP .S-IANQ-CN '4,40- V+ Q ca'clO n cnk.Se c".\\ cAo pea - TV, 0 irN

0111 Tr"Cl ;0, r Wel."C 0 A' CitA .qe,;(C) fNeArne 4r0AA.F1 mtee

" Vke "'"t9 "P P "s 4V".'"4^ 43" `'"' " °
no ',A citry /AmP %At. o'.r \Ans, srke, cm-k, o 0 IN

ve pcks4 :%;./ r, 9P cf..S-k- Ve..s4e_cp 3 &c..ys.
,

VNo it %A 0.5 "vv. 4A.0 1- r,A.an t9 .

Ame,Stp 1 c"A- An gQ_ \C C\ e

1.-,,1 Br- 43:a tOr: c e- D 1, . v-v1 \JANP Np
-111 oi-14 o I-- CYIAPP C.

This author uses a historical fiction genre to respond to the prompt. It was rated a five in ideas by
both readers. She does a good job of using specific observations to develop the topic in an
interesting and entertaining way. She makes connections and uses supporting, relevant events
and details to move the reader through the story line in an interesting way. Here is a writer who
is using learned information to address the prompt. While she doesn't specifically address the
topic, "It was trully amazing," until about half-way through the paper, it comes at just the right
moment to bring us back to our original focus.
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Writing Sample 4-1-4 Sample 3

The piece entitled, "Poetry" was rated a four in ideas by both readers, undoubtedly because they
found some bullets in both the five and the three descriptors to explain this writing. They felt the
main ideas, with supporting, telling details stood out; however, they were not sure the details
demonstrated in-depth understanding. And, while the topic was developed in an entertaining
way, the development was perhaps still somewhat limited. The topic was a cut above simply
showing promise and was therefore above a three, but not quite yet at a five.
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Writing Sample 4-1-4 Sample 4
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"John Glenn" was rated a four in ideas by both scorers. This informational story give interesting,
relevant details and provides important reader information about John Glenn's age and travel
itinerary. However, development in places is still limited and repetitive. He does not go far
enough in talking about the "two more people up in space with him." It is further than "beginning
to define the topic" but more information is needed to "fill in the blanks."
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Writing Sample 4-1-3 Sample 5
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The story about the man who eats bees and wasps was rated a three in ideas by the teachers who
read it. This piece is clear and focused and the topic is interesting; however, while it is easy to
see where the writer is headed, more detailed information is needed. Support doesn't go far
enough in clarifying what the TV show was all about and who the man was as well as why he was
eating bees and wasps.
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Writing Sample 4-1-3 Sample 6
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The story, "My fear" was rated a three in ideas. This piece of writing shows promise although
development is still limited, sketchy and general. The writer is writing from personal experience,
and at times the writing is explicit and personalized to show in-depth understanding as with the
description of falling asleep in a mosquito net while looking up at the stars. At other times
support doesn't go far enough in expanding the thoughts, for example, was he unable to sleep
from grief or fear? Was the food gone in the morning? What made him forget about it?
Additional drafts with coaching could make this piece more powerful.
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Writing Sample 4-1-2 Sample 7
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The paper about "Kenny A" drifts back and forth between topics. At times, it is focused on
Kenny A, but it also disconnects from that focus to the author's pleasure in his name, his
greenhouse that "stank" and football being a fun sport. In the portions that attempt to develop the
idea that Kenny A is amazing, the writer is defining the topic but is not there yet as indicated in
the three descriptor of the rubric. However, no central theme emerges and the reader has a hard
time sifting out what's critical as indicated in the one descriptor. Therefore, this piece was scored
as a two in ideas.
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Writing Sample 4-1-2 Sample 8
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The storystory describing Johnny Appleseed Park was scored a two in ideas by the two
readers. While the writer does seem to be writing from experience, the information is
very limited. The writer is beginning to define the topic, but it reads like a collection of
random thoughts. Support is attempted but the reader has a hard time sifting out what's
critical. With so many indicators of both a three and a one paper, this paper falls into the
two category.
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Writing Sample 44-1 Sample 9
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The sample that begins with "I like basketball" was judged as a one in ideas by both readers. The
paper has no clear sense of purpose or central theme. It shifts from liking basketball, to wanting
to be famous, to grades in school, to loving dogs, to liking to try new things, and then to being
glad he was born. It reads like a random collection of thoughts with no central theme, with the
reader having to try to sift out what's critical. The writer seems to still be in search of a real topic.
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Writing Sample 4-1-1 Sample 10
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The story, "Driving Around" received a one in ideas from each of the readers. It has no clear
sense of purpose or central theme. Information is very limited or unclear and everything seems as
important as everything else. There is a lack of direction to guide development and the reader is
left wondering what was amazing or even important in the story.
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The story about the twister tree was scored a five in organization by two readers. The order of the
story moves the reader through it effortlessly with details fitting where they're placed.
Sequencing is logical and effective using chronological order as a framework, with the opening
sentence establishing the setting and the ending of the story concluding with the topic sentence.
Transitions, "after a while," "In a year or so....," work effectively to move the piece into a
cohesive whole.
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Both scorers scored the legend of how we got clouds with afive in organization. The writer uses
a recognizable and inviting introduction, "At the beginning of time..." and concludes with a
satisfying, "... and that's how we got clouds." Pacing is well controlled and information is
delivered at just the right moment and moves on. The order and the sequencing are effective and
flow so evenly the reader hardly thinks about it.
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The informational story about lizards received a four in organization by each of the readers.
While the paper has a recognizable introduction and conclusion, it is simply a repetition of the
topic sentence. However, details do seem to fit where they're placed and facts are presented in a
logical and effective manner. The writer uses a compare-contrast structure that works well in
delivering information at the right moment. Although the organizational structure is strong
enough to move the reader from point to point, it is not done with the sophistication of the five
descriptor.
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The story "Whale" was given a four by both readers in the trait of organization. It begins with an
inviting introduction, "One summer evening, Julie, a small 10 year old girl, went fishing with her
father." It also ends with an agreeable conclusion, "They will never forget that whale." However,
there are places in between, where the focus shifts awkwardly. For example, after a fin shoots in
the air, the information about living off the coast of Mexico is inserted. And, the transition from
the harpoon flying out and Julie crying, "It's out!" to "they rode home" is somewhat abrupt. The
reader must make connections and inferences that the writer has not provided. Therefore, there
are enough five and enough three descriptors for the readers to label this writing a four.
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The story about good pets going bad, has a strong enough organizational structure to move the
reader from point to point without undue confusion. While there are three examples of pets "gone
bad": the whale, the alligator and the dog, there is no attempt to transition from one example to
the next. And, although the story has a recognizable introduction, the conclusion does not
attempt to tie the piece into a cohesive whole. Despite these few problems, the organization does
not seriously get in the way of the main point or storyline; therefore the readers scored this paper
a three in organization.
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The story entitled, "A Strange Man" was scored as a three in organization by both readers. While
this paper has a recognizable introduction and conclusion, the introduction does not crate a strong
sense of anticipation. The transitions are simple sentence structures, i.e., "He lives...," "He only
has...", "He has...", and "He also has..." The organization of this story is adequate, but not
exceptional. It fits most of the three descriptors.
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The story about the alien worm gives all the appearance of being a well-organized piece of
writing with its division between parts one, two and three. However, on closer examination after
part one, the story becomes unfocused and hard to follow. Connections between ideas seem
confusing or incomplete and the lack of organization makes it difficult for the reader to get a grip
on the main point as the storyline shifts so dramatically. The readers, therefore, both gave this
piece of writing a two in organization.
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"William Shakespeare" was given a two, albeit a strong two, in organization by both scorers. It
has a recognizable introduction and conclusion; however, the sequencing and details, when
present, need work. Connections between ideas, even ignoring questionable facts and details,
seem confusing or incomplete. While the organization does not get in the way of the main point
that Shakespeare is a famous figure in history, the big, hard-to-follow leaps from point to point
are difficult.
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The writing sample address "a long night" was graded a one by the scorers. The writing lacks a
clear sense of direction. Ideas, details and events seem strung together in a random manner. The
lead and conclusion are not connected, and the minor details are as important as the larger ones.
The leaps from point to point in the story line are so difficult that connections between ideas is
confusing and incomplete.
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"A Summer in Hawaii" was scored a one in organization by both readers. While there is an
attempt at chronological organization in this piece, the chronology becomes confusing almost
immediately. Readers are left to wonder when the author and her family arrived in Hawaii and
what might have prompted the family's disappearance on her awakening as the volcano arrived
"standing right where 1 was." The detail about her grandmother's wedding further convolutes the
organizational problems. Connections between ideas are confusing and incomplete.
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The two readers of this paper determined that the "Francis Scott Key!" is a five in voice. The ring
of conviction in, "It is three verses long!" as well as all the interaction the reader dreamed about if
Francis Scott Key were alive today gave the piece its individualistic, expressive, and engaging
voice. They felt a strong sense of interaction with the writer and the person behind the words.
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This sample wrote to an alternate prompt, "Write about something surprising."
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This paper was rated a five in voice. It employs humor at the outset and the writer definitely
speaks to the audience in an individualistic and engaging way. The author uses conventions, i.e.,
ellipses, exclamation marks and dialogue to enhance the voice of this piece. The lively tone
engages the reader form beginning to end and displays courage in attempting to use humor and
dialogue. The projected tone and voice give flavor to the writer's message and seem very
appropriate for the purpose and audience.
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"Something Amazing" was scored a four in voice by the scorers. It starts off seeming sincere, but
not genuinely engaged, committed or involved. However, by the middle of the piece, "Somebody
who is rich doesn't have to be one of your heroes, but he just happens to be one of mine," he has
convinced us of his personal engagement with the topic.
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The story about a dolphin named Flipper was given a four by both readers. The tone and voice of
this piece seems appropriate to a storytelling audience. The language is reminiscent of a picture
book tale with which the author might be familiar. In places, there is some repetition, "He tried
the trampoline. Then he tried the monkey bars. Next he tried dumbbells." It is followed by
several other simple sentences, "He had...," He thought...," "So he went...," and "He tried..."
These kept this paper from being a five, but the readers agreed that it was superior to a three
because of some notable word choices i.e., "the little dolphin," "peanut butter and jellyfish
sandwich," "determined to beat him," and "Flipper the wonder dolphin."
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"One day at dinyland" was scored a three in voice by both readers. The writer seems sincere in
this piece, however the result is short of compelling. Moments here and there amuse the reader,
especially in the beginning of the piece. However, while the voice emerges on occasion, it
retreats behind a listing of events in the middle and the end of the adventure.
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"Space" was scored a three in voice. Readers felt that it communicated in an earnest and pleasing
manner with moments here and there amusing the audience. However, while the voice emerged
on occasions, "Space is way way above earth's atmosphere, above the clouds and up above," it
then retreated behind general, vague language, "Comet, meteors, and asteroids hit earth because
they go so fast that they get into Earth's atmosphere and will not stop till it hits." The writer
seems aware of an audience, but doesn't address the audience in as compelling a manner as a four
or five paper might.
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This piece was scored a two in voice by both readers. They felt that the piece sometimes
communicated in an earnest, pleasing manner, "It was cool too," but that it more oftenreverted to a kind of monotone, especially in the first and last paragraphs. Because thisdescription could fit some bullets in both the three and the one rubric descriptors, they
scored it a two.
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This sample shifted from a three to a one range. At some points, it holds promise, when the
author climbs the tip top of Mountain Rose; but then he reverts to a flat description of havingno
food or water, so they ate snow. The climax of reaching the top and signing the book, "... so we
did and then we went back down to the car and we drove home" is aptly described in the one
descriptor, "... communicates on a function level with no apparent attempt to move or involve the
reader." Scorers gave this paper a two in voice.
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Readers felt that the voice in this piece rated a one. This writing communicates on a functional
level with no apparent attempt to move or involve the reader. The language is monotone and it
tends to flatten all potential highs and lows of the message.
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The piece of writing about how TV changed the world was rated a one in voice by both scorers.
The writer doesn't seem very involved with the topic, and is simply reporting the facts. He also
doesn't seem to make use of voice to connect with the audience at any level. Readers had a hard
time sensing the writer behind the words.
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This selection was scored a five in conventions by both readers. While it is not perfect, it would
require only light editing to make it publishable. The use of capitalization and commas in correct
places add to the readability of the text. Errors are so few and minor that a reader can easily skim
right over them unless specifically searching for them.
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The writing sample about deer was scored as a five by both readers. The writer demonstrates a
good grasp of standard writing conventions. The spelling error on the word "usually" is really
only one spelling error that occurs twice. He uses correct capitalization in proper nouns and
complete sentences.
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The piece about school lunch was scored a four by two readers. The writer takes some
risks in attempting more sophisticated conventions with dialogue and this adds to the
style of the piece. However, with corrections to punctuation and paragraphing, readers
felt that somewhere between moderate to light editing would be in order.
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"Horse Show" was scored a four in conventions by two readers. Although, the paragraphs
run together, there are few problems in grammar usage and spelling. However, while
there are few errors, the text is too simple to show control or skillful use of conventions
to warrant a five.
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The story about Jorden was graded a three in conventions by the scorers. Paragraphing is not
present and there are consistent spelling errors on high frequency words: friend, dollars, carnival,
together, and forever. This paper would require moderate editing prior to publication.
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The story, "The Amazing Unicorn" received a three in conventions from both readers. The writer
shows reasonable control over a limited range of standard writing conventions and problems are
not serious enough to distort meaning. However, in addition to the lack of paragraphing, there
are some incomplete sentences and misspellings that would require moderate editing prior to
publishing.
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The story entitled "Matches" received a two from the readers who scored it. While the problems
are usually not serious enough to distort meaning, the errors are very noticeable. Sentence
fragments and grammatical errors occur often enough to occasionally affect meaning. Somewhat
more than moderate editing will be required for this piece of writing prior to publishing.

BEST COPY AVAILABLE
130

117



Writing Sample 4-C-2 Sample 38

e A-roct-z;ny nicif happen
i . 4 is

ravin wide. 5 and her vioalm. is CT baj &a (-ca. 0 no-
illehT To schad 411-

374 94;a1145.. _LeAk1,0 4106,n 'Mei

61 16 TO 11 Thv-cmci hex- bctnek
Whey) 51.)c I/ a.fra4' and Scho0 1 1-A-EsTgo( hou rs_

1.2} PP- th jd Sdf r"." R1444.j
61°115 361" cst. lace) Ke: art-I1 s-c)rci,
C.-we (46,,A. 5 Said it iThril Utsrs IfIcalret1 rt5 --re)

lihnib4n \AI (-)561.

Q hae re(3 90,1 70 sViers) c_Lin0)f Oa s oyer,e..
Cind, 17/1 a- 14/ e A-t-r Me) r C;jer toac

iPi f r, trA

T 11,e. F vv)

This sample of writing received a two in conventions from both readers. Spelling errors are
frequent, even on common words. She has partial knowledge of the correct use of quotation
marks, but does not indicate understanding for any of the rules for paragraphing. There are times
in the piece when the meaning is clear and others when the reader must read once to decode and
then again for meaning.
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This piece requires extensive editing. The errors overwhelm the reader and it takes considerable
decoding skill to understand the intended meaning. Spelling errors are frequent, even on common
words. There is no paragraphing. Because of the thorough editing required, the readers rated this
paper a one in conventions.
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This paper was scored a one in conventions. Errors in spelling, punctuation, usage and grammar,
capitalization and paragraphing repeatedly distract the reader and make the text very difficult to
read.
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Writing for Assessments
Teacher tips for student preparation for writing assessments

Provide practice sessions of writing
in different modes
to prompts for a variety of audiences and purposes
in timed situations

Share scoring rubrics and examples of writing that meet the criteria
in single traits
using two or more traits
applying a holistic rubric

Have students practice scoring and discussing examples
in large and small groups
as an individual/center activity

Structure opportunities for students to self-evaluate writing using the rubrics in
personal reflection with portfolio assessment
teacher-student conferences
peer review situations

Model writing techniques as a group, then allow sufficient practice time to
imitate and experiment
to reflect and revise
share with others

Consider individual parts of the process, i.e. only introductions, conclusions,
transitions, generating, organizing ideas or editing techniques, because not all writing

needs to go completely through the process
should eventually be published
must be shared with writing groups

Create group and/or individual checklists for
revision practice
editing procedures (Revision and editing are different operations.)

Write for and with your students on a regular basis to model the craft of writing
Read aloud for and with your students on a regular basis to examine and discuss those
writers whose craft you admire

Trait-by-trait Tips

Ideas and Development
Quality, not quantity is the hallmark of good idea development. It is using precise
information with specific details at just the right moment that makes for an excellent
piece of writing.
In whole group and small groups, help students to carefully understand and explain what
the prompt might be asking for and what best strategies could be used in responding.
Then, experiment with pre-writing tactics: clusters, lists, word associations, drawings or
diagrams, monologue freewrites, etc., so that a variety of tools will be available to
produce ideas.
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Organization
This is often the trait that provides the most difficulty for students. Once ideas are
generated and main points are determined, students need information on various
organizational patterns, i.e., time or spatial orders or most/least important. They also
need techniques for framing their ideas once the order is established: outlining, arrows,
color-coding, post-it sorting, graphic organizers can be used to build the framework of
the piece. Some students benefit with practice using concrete visual organizers for
reasons/ideas including the "hamburger paragraph" and the five-part essay. Students
need practice with a variety of introduction styles as well as formats for conclusions.

Voice
An understanding of appropriate diction and style for audience and purpose are a part of
voice, as is the individualistic, expressive flair that demonstrates ownership ofa piece of
writing. Writers with voice show strong awareness of audience and can purposely use
voice to influence the response of the audience. Direct students in using vivid word
choices to show rather than tell readers about ideas.

Conventions
Coach students in how to silently "read aloud" their pieces to listen for errors or
irregularities in their writing. Share proofreading strategies, i.e. reading for only one type
of error such as punctuation at a time or reading from the end to the beginning, or
isolating one section at a time for careful perusal. Students may make correction on the
original drafts of their writing tests, provided they are done neatly and legibly. This is
important during a timed writing assessment, as there is often not sufficient time to copy
over when an additional error is discovered.

Lower scored papers tend to:
Provide generalities that sound like a list
Omit specific details
Ramble and get off track
Offer no recognizable organizational structure
Have difficulty with sentence formation and include fragments and run-ons
Include errors to spelling and grammar that distract the reader from the ideas

Higher scored papers tend to:
Have a clear focus and stay on topic
Include fresh original ideas and language
Organize and elaborate ideas in ways that engage and maintain interest
Use standard conventions correctly and creatively
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Writing Process

Writing is a means of discovering, of reflecting on thought processes, and a means of
sharing those thoughts with others. It involves problem solving, decision making,
conceptualizing and critical thinking skills as well as information processing skills.
Young writers use writing to develop social awareness by collecting and exchanging new
insights and thereby enriching each others' concepts. They use writing as a powerful
means to persuade, inform, explain, and influence, as well as a means of interacting with
texts and with others' perspectives. Writing is an across-the-curriculum activity.

When teachers describe writing as a process, they are attempting to describe the complex
system of transforming thought into written communication. Teachers of writing have
revised their practice of simply assigning and evaluating a writing piece by proofreading
and editing, to concern for each of the stages writers go through in producing the end
product. Those stages: prewriting, composing, sharing/ responding, revising, editing,
publishing, and evaluating, are all seen as tools in developing creative thinking and
writing. However, these tools are not a rigid set of procedures to be followed in a linear
manner. The process is individual and recursive in that the sequence in which the
procedures and strategies are used varies with each writer and each new piece of writing.
Some activities are necessarily repeated and overlap one another. For example, while the
writer is still in the early prewriting or thinking stage, before ideas are even set down on
paper, he/she may seek response to confirm and/or revise for the intended purpose and
audience of a writing piece.

In order for writing to improve it is recognized that:
Writers must read as well as write
Writing is a skill that must be practiced
Writing instruction must allow experimentation and adaptation
Writers should practice flexibility by trying a variety of forms and contexts and for
different audiences
Writers should speak and listen to their own words
Writers learn by reflecting on the processes they use
Writers must assume editorial responsibility and take pride in what they write to be
published.

Prewrite

Prewriting activities are designed to help the flow of ideas before any formal writing
begins. Since writing stems from a need or desire to communicate, it is the portion of the
process that contains activities that encourage writers' abilities to generate ideas fluently,
to help them discover what they want to say and how to communicate it. In includes any
directed activity or exercise that motivates the writer to produce and express his/her ideas
for the intended audience and purpose (describe, explain, persuade, share, etc.) It is a
gathering of thoughts, often by first exploring what is already known, and discussing
what is additionally needed on a self-chosen topic. It can be done as a member of a
group or as an individual activity.
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It can include all or any of the following methods:
Discussing
Brainstorming
Mapping
Clustering
Venn diagrams
Listing
Reading
Debating
Listening
Viewing
Sketching/drawing
Interviewing
Designing and evaluating questionnaires
Freewriting
Jotting down key words and phrases, dialogues, facts
Developing sensory details
Graphic organizers
Fantasizing or dramatizing
Answering who, what, where, when, why, how questions

As in all phases of the writing process, it is important to allow writers, after they have
been introduced to a variety of techniques, their own choice of methods. Prewriting
techniques can be revisited during periods of "writers block" during the drafting and
revisions phases, and again during the evaluation phase of the writing process.

Draft

This step in the writing process allows the writer's formulated ideas to take shape by
putting words to paper. Because the writer may still be unaware of what he/she wants to
communicate, this is sometimes a process of discovery by which shape and form begin to
emerge. At this stage, writers consciously construct sentences, paragraphs, and longer
compositions, keeping in mind the topic, the purpose, the audience, the tone/voice, and
the organization and structure to be used. These activities should not be impeded by
grammatical editing concerns.
Writing in this phase usually consists of more than one draft of writing. Instruction might
include methods designed to prioritize, classify, elaborate and/or connect ideas. The best
teaching techniques encourage students to pull topics from their own minds to maintain
responsibility and ownership of the expression of their own thoughts and ideas. Often,
this is a place where writers discover what they really want to say in a piece of writing;
ideas and whole drafts are sometimes abandoned and redrafted. It is a place to
experiment with a variety of modes and techniques to express ideas, and it requires
adequate time and ample encouragement.
While some writers like to plan an opening sentence or lead and begin there, some writers
simply begin writing about their topic and worry about structure later. Some write telling
sentences, then work on transforming them into showing pieces. Others write dialogue,
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then transform that dialogue into prose or poetry. Like the writing process itself, drafting
is not a linear activity and varies with each writer and each piece of writing.

Response

Response is a powerful stage of the writing process that allows an author to share a
writing draft with an audience, often peers, who can provide positive feedback and
reinforcement of good writing. It provides an opportunity for writers to examine if what
they are saying is indeed what they want to say, and if their purpose to communicate a
specific idea has been accomplished. It is a time for students to talk through their ideas
and assess their own thinking, and it allows writers time to revise or possibly reassess
their intention. It gives student writers a sense of power of their words to impact others
while gaining a sense of what distinguishes effective from ineffective writing.
Additionally, it encourages enthusiasm for ideas and the writing that expresses those
ideas Perhaps, most importantly, response brings a necessity for revision and editing
skills, the next stages of the writing process.

Response activities can come from individual peers, conferencing with teachers, parents,
or other adults or with peer feedback groups. Instructional lessons for peer feedback
groups are teacher directed and might include:

teacher modeling of appropriate and helpful response techniques which usually
include at least one read aloud by the author
the use of training papers fictitiously or anonymously authored for response modeling
and practice
role playing of successful and unsuccessful collaborative response groups and
debriefing on the aspects of each
check list models
active listening instruction and practice in paraphrasing techniques
author directed response whereby an author requests limited response about a specific
aspect of the writing piece

In addition to response-for-revision, students need response opportunities to share their
writing and thinking activities simply for the sake of sharing, with no attempt at gaining
response. The emphasis in these cases is, of course, on communicating rather than
receiving response for the sake of revision. It allows the establishment of a risk-free
environment for later response sessions, where authors actively seek response to revise.

Revision

Revision is a time to re-view or revisit a piece of writing. It can and does happen at any
time during the writing process. Some writers revise as they draft; others draft quickly,
then revise. It can be in response to new ideas or different perspectives, or to the
feedback given in the "response" portion of the process, but it is always an effort to
strengthen the writing and to provide clarity of purpose and meaning. Revision is usually
attempted through revision for ideas and revision for form. It is seldom neat and tidy for
it is here where writers scratch out, mark over, add, delete, rephrase and reorder with
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concern for consistency and structure. Writers may move back to see what they've said
and move forward to elaborate. It is a time to check for supporting details, add
descriptions or explanations. It may even be a time to start over again. The writer now
reworks the piece for not only word choice, but how those words work together, and how
fluently sentences work to make the writing vivid and clear. Organization, including
beginning, ending, transitions, and internal structure is examined.

Teacher instruction might include:
play and exploration with the written word and details
experiments with various word choices and transitions
sentence combining activities
check list problem/solution charts
use of flow charts or time lines or outlines
methods of elaboration and achieving unity
teacher modeling of revision devices (i.e. cross-outs, carets, arrows, asterisks coloring
and other codes, cut and tape, etc.)

Edit

This portion of the writing process prepares a piece for publishing by dealing with
correctness as identified by the generally accepted standards of written English. It
includes editing for spelling, grammar, punctuation, capitalization, usage, sentence
combining, sentence fragments, run-on sentences, paragraphing, or anything that would
detract from the enjoyment and understanding of the piece of writing. Good proofreading
often takes several perusals and can be accomplished through one or all of the following:

personal editing using edit checklists, dictionaries, thesauruses, usage handbooks,
word processing spell and grammar checks
peer/group or family editing
teacher conferencing

It is sometimes useful to proofread several times, each time for different kinds of
mistakes. It is also beneficial to allow enough time to put the paper aside for a while
before editing a second time.

Teacher instruction may include:
read alouds for specific errors (i.e. punctuation, run-on sentences, missing words,
etc.)
mini lessons on editing rules
teacher directed conference where individual editing skill is taught
introduction and practice with proofreading symbols
techniques for ease in finding errors (i.e. reading aloud, starting with the last word
and reading backwards one word at a time, circling questionable spellings, etc.)
practice in desktop publishing techniques
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Publish

This portion can take many forms, but they each celebrate the finished piece of writing by
sharing it with an audience or a variety of audiences. As the writing is shared it
reinforces the initial writing purpose and validates the entire writing process.

Writing pieces can be read aloud, posted in the classroom, put into a class book, framed
in a poster, sent home to friends and family, published in a class/school publications,
performed for a variety of audiences, entered in an anthology, audio or videotaped,
submitted to general publications or contests, or any of a number of additional forms of
publishing that recognize the accomplishment attained by the writer.

Evaluation

Self-evaluation can happen at the end of the piece, or any time during the writing process.
It is an assessment or judgment where decisions are made about what worked well and
has met the writer's expectations and intentions. When written up it can be attached to
the piece being evaluated and can become part of a portfolio assessment.
Teacher evaluation is where the writer receives teacher feedback. This can come in many
forms: a grade, a mini lesson, a portfolio assessment, an oral conference and is best
accomplished when the writer is a part of the evaluation process, and is aware of the
criteria by which the evaluation is being made.
Trait scoring, based on a set group of writing traits: ideas, organization, voice, and
conventions, is used in Nevada state writing assessments. Students can develop
individual rubrics based on their expectations of good writing early on in the writing
process, and use it as a guide during prewriting, drafting, response, and revision.
An important part of the evaluation process, in addition to reflecting on current writing
efforts, is a discussion of future writing goals based on the current evaluation. It makes
evaluation an occasion for students and teacher to analyze and write together and
provides a chance to extend writers' involvement and development.

Writing is a meaning-seeking process, an invitation to active involvement as thinkers and
as learners. Even when writing is not taken through the entire writing process, it is still a
valuable tool in encouraging students to explore, categorize, compare/contrast, invent,
interpret, and evaluate ideas. It assists in problem solving and decision making, is a
format for examining reasoning and critical thinking skills, allows the expression of
thoughts in creative ways, and perhaps most importantly for educators, provides for the
transference of thinking skills from one subject to another.
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Trait Card Bookmarks

Reproduce the bookmarks on the following pages, one per student, and mount eachon a different
colored piece of construction paper leaving a one to two inch border all around the sides. Have
the entire class use the same color for each trait, i.e., blue ideas, yellow organization, pink voice,
green conventions, purple word choice and red sentence fluency. Have each student indicate
his/her initials on the back of each bookmark. Laminate for durability.

Teaching/leaming practice with bookmarks:
Color-coded traits: Have the class write and then vote on best trait color to use for each
bookmark. For older students, tie into metaphor discussion.
Trait card collections: As each trait is introduced, have students make and/or collect cards to
use as bookmarks to indicate a section of a shared text or entire book that illustrates
best/worst examples of that trait. Follow up with class discussion of the reading.
Traits up: For read-aloud participation, begin to read a book/story aloud. Pause and have
students hold up the trait they think is best depicted. (With same color trait cards, teacher can
easily see who is picking which trait.) Have students explain their choices.
Jigsaw: Divide students into equal groups by whichever traits they will be examining. Have
that group become that trait's expert and have them discuss the merits of that trait in an
indicated piece of writing. Reconfigure the groups so that each new group has one expert for
each trait in the group and have them explain their trait group's findings to their new group.
Response: Have students paper-clip a single trait bookmark to a piece of their own writing
for peer/teacher response, indicating specific trait for response request.

Ideas and Content
SHOWING, NOT TELLING

DETAILS, DETAILS, DETAILS Interesting to the reader
SSSTF WORDS Dialogue

Unusual/small details others might not notice

Organization
Good beginning. Gets your attention.

Beginning, middle, end (Plot)
Sequence makes sense

Easy to follow
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Voice
Reader know you were really "into it"

Laughter, tears, feelings
Individuality (your own style)

Passion

Word Choice

Strong action verbs

SSSTTF Words
Fun with language

Just the right word
Word pictures

Sentence Fluency
SMMM0000000TH FLOWING

Rhythm to the piece
Language with a beat

Variety of lengths and structure and beginnings

Conventions
Good sentences: smooth flowing

Punctuation correct: periods, commas, quotation marks
Capitalization Makes reading simple

Clean copy, publishable, polished work
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Thank you to Chris Hansen, Fallon, Nevada teacher for the following SSSTTF Word List
and for the wording on the bookmarks

Name

SSSTTF WORD LIST
(Sight, Sound, Smell, Touch, Taste / Feelings)

SIGHT WORDS
FAST: scamper, skip, scramble, dart, spring, sprint, stride, streak, dash, race, zoom, zip,
plummet, swoop, plunge, fly, sail, flick, whisk, swerve, bolt, gallop, trot.

SLOW: creep, crawl, plod, amble, saunter, slink, stalk, sneak, stagger, lope, canter,
waddle, soar, drift, droop

SHAPES: flat, round, wavy, globular, ruffled, frilled, crinkled, chubby, rotund, portly,
swollen, lumpy, angular, spindly, thin, wiry, twiggy.

LOOKS: freckled, spotted, blotched, wrinkled, striped, bright, shiny, glowing, glossy,
shimmering, sparkling, iridescent, glassy, flashy, sheer, transparent, translucent, opaque,
muddy, grimy, drab, dingy, dull, dark, dismal, rotted, old, worn, untidy, shabby, messy,
cheap, ugly, ramshackle, tired, exhausted, awkward, crooked, flat, stout, wide, flat,
narrow, overloaded, congested, cluttered, crowded, jammed, packed, bruised, stretched,
tall, erect, lean, slender, supple, lively, muscular, sturdy, robust, strong, healthy, frail,
pale, fragile, pale, sickly, small, tiny, miniature, timid, shy, nervous, frightened, wild,
bold, tantalizing, irresistible, energetic, perky, arrogant, regal, stately, elegant, large,
huge, immense, massive, gigantic, dazzling, lavish, exotic, radiant, fiery, blazing, fresh,
clean, scrubbed, tidy, handsome, pleasant, calm.

RED: pink, salmon, rose, coral, raspberry, strawberry, cherry, crimson, cardinal, ruby,
maroon, burgundy

BLUE: sky, sapphire, azure, turquoise, aquamarine, violet, peacock, royal, navy,
porcelain, cobalt.

YELLOW: beige, buff, peach, butter, lemon, canary, gold, topaz, sulfur, mustard,
butterscotch, orange, tangerine, persimmon

BROWN: sandy, almond, amber, tawny, hazel, cinnamon, nutmeg, chocolate, coffee,
copper, rust, ginger, bronze, walnut, mahogany

GREEN: celery, mint, apple, lime, kelly, emerald, olive, chartreuse

WHITE: snow, milky, marble, cream, ivory

GRAY: ashen, dove, steel, oyster, silver, platinum
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PURPLE: lavender, lilac, orchid mauve, plum, mulberry, magenta

BLACK: jet, ebony, licorice

LOUD SOUNDS: crash, thud, bump, thump, boom, thunder, bang, smash, explode, roar,
scream, screech, shout, yell, whistle, whine, squawk, bark, bawl, bray, rage, blare,
rumble, grate, slam, clap, stomp, jangle, rasp, clamor, tumult, riot, racket, brawl, bedlam,
pandemonium, hubbub, raucous, earsplitting, piercing, rowdy

SOFT SOUNDS: sigh, murmur, whisper, whir, rustle, twitter, patter, hum, mutter, snap,
hiss, crackle, bleat, peep, buzz, zing, gurgle, swish, rush, chime, tinkle, clink, hush,
speechless, mute, faint, melody, musical

SPEECH SOUNDS: stutter, stammer, giggle, guffaw, laugh, sing, yell, scream, screech,
snort, bellow, growl, chatter, murmur, whisper, whimper, talk, speak, drawl

TOUCH WORDS: cool, cold, icy, lukewarm, tepid, hot, steamy, sticky, damp, wet,
slippery, spongy, mushy, oily, waxy, fleshy, rubbery, tough, crisp, elastic, leathery, silky,
satiny, velvety, smooth, soft, wooly, furry, feathery, fuzzy, hairy, prickly, gritty, sandy,
rough, sharp, thick, pulpy, dry, dull, thin, fragile, tender.

TASTE WORDS: oily, buttery, salty, bitter, bittersweet, sweet, hearty, mellow, sugary,
crisp, ripe, bland, tasteless, sour, vinegary, fruity, tangy, raw, medicinal, fishy, peppery,
hot, burnt, spoiled, rotten

SMELL WORDS: sweet, scented, fragrant, aromatic, perfumed, fresh, balmy, earthy,
piney, pungent, tempting, spicy, savory, sharp, gamy, fishy, briny, acidy, burnt, reeking,
putrid, rotten, sour, rancid, sickly, stagnant, moldy, musty, mildewed, damp, dank, stench

In some kinds of writing, it's important to let the reader know how the writer feels
inside.

FEELING WORDS: love, warmth, zeal, thrill, elation, joy, satisfaction/satisfied,
happiness / happy, sympathy/sympathetic, etc., tenderness, concern, grief, remorse,
sorrow, sadness, melancholy, despair, depression/depressed, worry, dread, fear, hate,
resentment, jealousy, greed/greedy, anger, rage, shame, pride/proud, hysterical,
enthusiastic, impulsive, nervous, temperamental, sensitive, sentimental, affectionate,
loving

Add words you find that you'd like to use in your stories.
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Resources for Writing Teachers

National Professional Organizations
National Council of Teachers of English
1111 Kenyon Road, Urbana, IL 61801
Publications including books and periodicals. Collegial group meetings.
http://www.ncte.org/teach/

National Writing Project
5511 Tolman Hall, #1670
University of California, Berkeley, CA 94720
Three Nevada sites.
http ://www-gse.berkeley.edu/Research/NWP/nwp.html

Southern Nevada Writing Project
Rosemary Holmes-Gull, Director
Dr. Marilyn McKinney Co-Director
Department of C & I Box 455016
4505 Maryland Parkway
University of Nevada, Las Vegas
Las Vegas, Nevada 89154-5016
phone (702) 895-3247 fax (702) 895-4898
http://-vvww.unlv.edu/programs/snwp/

Great Basin Writing Project
Nancy Remington, Director
Robert McGinty, Vicki Rossolo, Co-Directors
Great Basin College
1500 College Parkway
Elko, NV 89801
phone (775) 753-2226 fax (775) 738-8771

Northern Nevada Writing Project
Kay Henjum, Director
Dr. Kathy Boardman, Launie Gardner, Co-Directors
College of Education, MS 288
University of Nevada, Reno
Reno, NV 89557
phone (775) 784-4951 fax (775) 784-4758
http://www.unr.edu/unr/colleges/educ/nnwp/
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Northwest Regional Educational Laboratory
Assessment and Evaluation Program with 6-trait writing model.
Website has pre-scored student samples, writing lessons and products
hftp://www.nwrel.orgieval/writing/

References for Writing Assessments

Black, Laurel, Daiker, Donald A., Sommers, Jeffrey, and Stygall, Gail. New Directions in
Portfolio Assessment: Reflective Practice, Critical Theory, and Large-Scale Scoring.
Portsmouth, NH: Heinemann, 1994. ISBN 0-86709-338-2.

Cheville, Julie B., Sunstein, Bonnie S. Assessing Portfolios: A Portfolio. Iowa English
Bulletin, 1995 Edition. Urbana, IL: NCTE, 1995.

Myers, Miles, Spalding, Elizaberh (Eds.) Assessing Student Performance : Grades K-5
(Standards Exemplar Series) Urbana, IL: NCTE, 1997.

Perrone, V. (Ed.). (1991). Expanding Student Assessment. Alexandria, VA:
Association for Supervision and Curriculum Development.

Spandel, V & Stiggins, R.J. (1997). Creating Writers: Linking Writing Assessment and
Instruction. New York, NY: Longman.

Tchudi, Stephen, (Ed.). Alternatives to Grading Student Writing. Urbana, IL: NCTE,
1997.

White, E. M. Assigning, Responding, Evaluating: A Writing Teacher<s Guide. 3rd
Edition. New York: St. Martin<s, 1995.

Wolcott, W. (1998). An Overview of Writing Assessment: Theory, Research, and
Writing. Ubana, IL: National Council of Teachers of English.
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