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This symposium is about nontraditional professional development school sites,

atypical collaborations, and the responsibility of schools, colleges, and departments of

education (SCDEs) in selecting and developing those sites. Since their inception in the

mid-1980s, professional development schools (PDSs) have been touted as an important

educational reform mechanism in public schools as well as in restructuring the

curriculum of colleges and universities that prepare educators (Holmes Group, 1986).

PDSs are a growing phenomenon with over 1,035 PDSs in existence in 47 states in 1998

(Abdal-Haqq, 1999) and with 46% of surveyed SCDEs participating in them as of 1993

(AACTE, 1995).

The basic premise of this paper is that the influence of PDSs on both school reform

and the preparation of educators is likely to be attenuated by the way in which they are

typically being defined and implemented. The objective of this symposium is to describe

some nontraditional PDSs and what is being learned from them.
(
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How can I speak about nontraditional PDS sites when the question of what

constitutes a PDS is far from settled at this point in time? Indeed, a number of authors

have noted that universal agreement about what a PDS is does not exist (e.g., Metcalf-

Turner, 1999; Teitel, 1996). Although a focus on student achievement, pre-service

professional training, in-service professional development, and school-based research are

frequently cited characteristics of PDSs, a variety of definitions and criteria for

professional development schools have been offered (e.g., Holmes Group, 1990; Murray,

1993; NCATE, 1997). What I can speak about is "modal tendencies" or most common

characteristic of PDS and compare the nontraditional sites to these modal tendencies.

Thus, what do these nontraditional sites do and what do they tend not do as compared to

some of the frequently-cited definitions and descriptions of professional development

schools such as those proposed by the Holmes Group (1990) and by NCATE (1997)?

Traditionally, PDSs are almost exclusively conceptualized as single physical sites

or single locations within public schools. "We define PDSs as a regular elementary,

middle, or high school that works in partnership with a university..." (Holmes Group,

1990). "The [PDS] unit is defined as the partnership as it resides within a P-12 school"

(NCATE, 1997). Moreover, the most common PDS appears to reside in an elementary

school (Abdal-Haqq, 1997). As such, sites that are located outside of a school, especially

an elementary school, multi-site PDSs, and an entire school system as a PDS represent

nontraditional PDS sites and atypical collaborations. In an effort to respond to multi-site

PDS, the NCATE PDS Draft Standards Project is currently working on the challenge of

accommodating multi-site PDSs within the PDS Draft Standards.
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Secondly, professional development schools are primarily a teacher education

rather than a more general educational movement. As originally defined by the Holmes

Group, PDSs were viewed as a "promising alternative to traditional sites for preparing

prospective teachers" (Holmes Group, 1986). More recently, NCATE specified teacher

preparation rather than education preparation as one of the four functions of a PDS, and

the NCATE PDS Draft Standards refer almost exclusively to teacher preparation and

teacher education (NCATE, 1997) rather than to education in general and the preparation

of educators. As noted by Ross, Brownell, Sindelar, and Vandiver (1999), "...other

professionals are essentially absent from this literature." Abdal-Haqq (1997) reached the

same conclusion and stated that "This too constitutes a potentially serious constraint on

the overall impact that PDSs can have." Thus, preparation of educational professions

such as principals and other educational administrators, school counselors, school

psychologists, and related professionals (e.g., school social workers) has been largely

overlooked in the PDS movement. PDSs that are concerned with the preparation of these

professionals represent nontraditional and atypical collaborations.

A third issue is the stage of professional development that we focus on in PDSs. A

number of the major PDS documents stress the importance of both preservice and in-

service professional development occurring in a PDS site (Clark, 1999; Holmes Group,

1990; NCATE, 1997). In reality, however, the professional development emphasis in

most PDSs appears to be on the SCDEs need to prepare teachers at the preservice level.

According to Clark (1999), "almost all schools calling themselves professional

development schools emphasize some element of preservice education. Only a few focus

on retraining practicing teachers or on some other form of staff development. Foimany,
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staff development activity is limited to incidental learning by the teachers in the PDS."

Abdal-Haqq (1999) has cited research indicating that educators perceive the PDS

"...primarily as a venue for preservice teacher training." As such, PDSs that focus on in-

service professional development represent nontraditional sites.

If PDSs are primarily concerned with preservice professional development, a fourth

issue is the criteria that SCDEs use in selecting PDSs as training sites. Although Abdal-

Haqq (1999) noted that some PDS partnerships are deliberately located in low-

performing schools with low-income and ethnically or racially diverse communities,

SCDEs are concerned with providing exemplary role models and settings for teacher

preparation. Low-performing schools frequently do not meet these conditions. As a

result, it is often the case that the schools selected and the student population within the

PDS schools comprise groups who tend to be successful in terms of student achievement

(AACTE, 1992). Thus, PDS sites that are located in inner city schools and poor rural

schools represent nontraditional sites.

Although PDSs are intended to include multiple stakeholders; a fifth issue is that, in

reality, most PDSs include only schools and university partners (Abdal-Haqq, 1999). A

number of authors (e.g., Lawson et al., 1995) have asserted that reform of schools and

teacher education alone will not be sufficient to serve the needs of children in poverty

areas. Community-school-university partnerships that develop support and

empowerment for children and families are viewed as necessary step for removing

systemic constraints on children's learning (Abdal-Haqq, 1999; Lawson et al., 1995).

However, PDSs that include parents and community partners representnontraditional

sites at this time.
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This lack of connection between and among professionals in the schools, the lack of

involvement of those preparing for roles other than teaching within a school setting, and

the scarce attention to students and schools in which problems are the greatest could

weaken and/or doom PDS as an educational reform and restructuring movement. As

such it behooves SCDEs to review their agendas and responsibilities when selecting PDS

sites. The sites that have traditionally been selected are unlikely to enable us to

accomplish the goals of reforming schools and restructuring the curriculum of colleges

and universities that prepare educators.

The objective of this symposium is to broaden perspectives about what constitutes a

PDS, what is possible in a PDS, and about the responsibility of SCDEs to select sites that

support equity for all student and adult learners, not just the most successful (NCATE,

1997). These objectives will be accomplished, in part, by panel members describing a

variety of nontraditional PDS efforts in which they are involved and what they are

learning from these collaborations. It will also be facilitated through their dialogue with

you, the audience, and with two discussants who are well known for their PDS

contributions.

References

Abdal-Haqq, I. (1997). Professional development schools: Weighing the evidence.

Thousand Oaks, CA: Crown Press, Inc.

Abdal-Haqq, I. (1999). Unraveling the professional development school equity

agenda. Peabody Journal of Education, 74(3&4), 145-160.



6

American Association of Colleges for Teacher Education (AACTE). (1992).

Professional development schools: A directory of projects in the United States.

Washington, DC.

American Association of Colleges for Teacher Education (AACTE). (1995).

RATE VIII Teaching teachers Relationships with the world of practice. Washington,

DC: Author.

Clark, R. W. (1999). Effective professional development schools. San Francisco,

CA: Jossey-Bass Inc.

Holmes Group. (1986). Tomorrow's teachers. East Lansing, MI: Author.

Holmes Group. (1990). Tomorrow's schools: Principles for the design of

professional development schools. East Lansing, MI: Author.

Lawson, H. A., Flora, R., Lloyd, S., Briar, K., Ziegler, J., & Kettlewell, J. (1995).

Building links with families and communities. In R. T. Osguthorpe, R.C. Harris, M. J.

Harris, & S. Blacks (Eds.), Partner schools: Centers for educational renewal (pp. 205-

228). San Francisco: Jossey Bass.

Metcalf-Turner, P. (1999). Variable definitions of professional development

schools: A desire or a dilemma? Peabody Journal of Education 74(3&4), 33-41.

Murray, F. (1993). All or nonecriteria for professional development schools.

Educational Policy, 7, 61-73.

National Council for Accreditation of Teacher Education (NCATE). (1997). Draft

standards for identifying and supporting quality professional development schools.

Washington, DC: Author.



7

Ross, D., Brownell, M., Sindelar, P., & Vandiver, F. (1999). Research from

professional development schools: Can we live up to the potential? Peabody Journal of

Education 74(3&4), 209-223.

Teitel, L. (1996). Professional development schools: A literature review.

Unpublished manuscript, Washington, DC: National Council for Accreditation of

Teacher Education.



U.S. Department of Education
Office of Educational Research and Improvement (OERI)

National Library of Education (NL.E)
Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE
(Specific Document)

I. DOCUMENT IDENTIFICATION:

AERA

ERIC

e% S-e "P.-411.)1,-) -rey .*J)..3 'rev >-,ct

cc light) )reCti 4 1"s Rh ("I

ct

,--va 5 le s
Title: d 3.e C l ccite,%) ),e/ AIv.)). _1!;),,- 1'1" d'f'"

)., s A,
izirs4,:1'd,;,1../4,..)1(t) 5 ,i,12(.5,,4 p.,:::S1;37.1, 4ce:ii tc'44%-.4-4,__.

0,40

6.01-,--c4-3 4' k.-41

AUttlor(S): p 5; (J4-*.A.
14. , ).

Corporate Source:

A.4.1e/5,4", eirkwil

IL REPRODUCTION RELEASE:

Publication Date:

(2e 0 01 /4-pre ))

In order to disseminate as widely as possible timely end significant materials of interest to the educational community, documentsannounced in themonthly abstract journal of the ERIC system, Resources in Education (FUE), are usually made available to users in microfiche, reproduced paper copy,and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, ifreproduction release is granted, one of the following notices Is affixed to the document

If permission is granted to reproduce anddisseminate the identified document, please CHECKONE of the following three options and sign at the bottomof the page.

The awnple dicker shown below MI be
allbred to d Level I downer*

1

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS

BEEN GRANTED BY

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 1

Check hare fa Level 1 Meese. penreing
reproduction end dissembelion microfiche or other

ERIC archival media (64., electronic) mime'
coff

The ample stkker shown below will be
affixed to al Laval 2A dominants

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN

MICROFICHE. AND IN ELECTRONIC MEDIA
FOR ERIC COLLECTION SUBSCRIBERS ONLY,

HAS BEEN GRANTED BY

\e

2A

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 2A

Check here for Level 2A Meow permildrip
reproduction end dissemination In mloolkhe and to

electronic roadie for ERIC ordeal cola:don
subecolbers only

The sample sticker shown below will be
affixed to all Level 28 documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN

MICROFICHE ONLY HAS BEEN GRANTED BY

2B

\e

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 28

Check here for Level 28 Meese. permitting
reproduction and dissemtradion it microfiche only

Documents we be processed as Indicated welded reproduction guilty pennksk permission to reproduceb wonted, but no box Is checked, doosnente will be processed at Level 1.

Sign
here,-)
please

hereby grant to the Educational Resources Information Center (ERIC) nonexdusivepemOssion to reproduce and disseminate this documentas indicated above. Reproduction hum the ERIC micrafiehe or electronic media by persons other than ERIC employees and Its systemoontractorerequires permission born the copyrightholder. Exception is made fornon-profit reproduction by erodes and other service agenciesto satisfy information needs of educators in response to discrete inquiries.

A-)

3d1r,.=1,te5',
q41---fi9*

t_ eWl
001 ) Llvvt

tit

MI) y '2- --(Ja?
Dale X221'

(over)



March 2000

Cllearinghouse o Assessment and Evalluation

Dear AERA Presenter,

University of Maryland
1129 Shriver Laboratory

College Park, MD 20742-5701

Tel: (800) 464-3742
(301 ) 405-7449

FAX: (301) 405-8134
ericae@ ericae. net

http://ericae.net

Congratulations on being a presenter a AERA. The ERIC Clearinghouse on Assessment and
Evaluation would like you to contribute to ERIC by providing us with a written copy of your
presentation. Submitting your paper to RIC ensures a wider audience by making it available to
members of the education community ho could not attend your session or this year's conference.

Abstracts of papers accepted by ERIC app r in Resources in Education (RIE) and are announced to over
5,000 organizations. The inclusion of your ork makes it readily available to other researchers, provides a
permanent archive, and enhances the quali of RIE. Abstracts of your contribution will be accessible
through the printed, electronic, and internet ersions of RIE. The paper will be available full-text, on
demand through the ERIC Document Re roduction Service and through the microfiche collections
housed at libraries around the world.

We are gathering all the papers from the RA Conference. We will route your paper to the
appropriate clearinghouse and you will b notified if your paper meets ERIC's criteria. Documents
are reviewed for contribution to educati s n, timeliness, relevance, methodology, effectiveness of
presentation, and reproduction quality. ou can track our processing of your paper at
http://ericae.net.

To disseminate your work through C, you nee to sign the reproduction release form on the
back of this letter and include it ith two copies o your paper. You can drop of the copies of
your paper and reproduction r ease form at RIC booth (223) or mail to our attention at the
address below. If you have no ed your 1999 Conference paper please send today or
drop it off at the booth with a Reproduction Release Form. Please feel free to copy the form
for future or additional submissions.

Mail to:

Sincerely,

Ze.,(4/12-PLAA- )7

AERA 2000/ERIC Acquisitions
The University of Maryland
1129 Shriver Lab
College Park, MD 20742

Lawrence M. Rudner, Ph.D.
Director, ERIC/AE

ERIC/AE is a project of the Department of Measurement, Statistics and Evaluation
at the College of Education, University of Maryland.


