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EDITOR’S FOREWORD

It was July 1999, and over 180 speakers, workshop presenters and delegates gathered on
the northern shores of Lake Windermere for Brathay’s bi-annual youth conference. This
year’s conference programme, on the theme of the role of experiential learning in youth
development, boasted a broader range of speakers and workshop opportunities than ever
before. In particular, delegates were offered topics grouped around four main conference
strands, namely the process of experiential development, the nature of the experience,
sharing practice in experiential development, and research & evaluation.

The aim of the conference was to make the case for an experiential approach to personal
and social development, as an essential foundation for lifelong learning, social inclusion,
active citizenship and employability. To meet this aim, it brought together those who use
experiential methods both in formal education and training and in informal settings with
those who use a variety of types of experience as practitioners in other fields, and offered
an opportunity for people to make connections, find common threads and be inspired with
new possibilities. The conference was structured to include a number of keynote speakers
interspersed with 28 interactive workshops. An outline of the conference programme is

given in Appendix 4.

As an educational charity committed to the personal and social development of young
people, irrespective of their means and circumstances, Brathay Hall Trust regularly plays
host to researchers and practitioners in the field of youth development for this type of
event. Such events allow participants to hear new ideas across a broad range of related
topics, to share best practice and experience, and to enjoy an unrivalled opportunity for
networking and reflection at Brathay’s unique 360-acre location.

The conference format allowed delegates to enjoy a range of activities and experiences as
well as giving them time to reflect on what they had seen and heard. Many delegates
commented that they valued the inclusion of a spiritual theme, and all welcomed the
topicality and variety of the material presented. Inevitably, people would have liked to
attend more of the workshops on offer, and to have more opportunity to question the
speakers. This is always a difficult balancing act, and calls for a longer conference were
also heard. Delegates appreciated the many new ideas and perspectives presented by
speakers and workshop leaders, with some seeing the event as an affirming experience for
their own work and methods. Seen as particularly important were the inspiring inputs
from young people themselves — more of this was requested for future events — and the
insight into young-people-friendly research. As ever, networking was a strong feature of
the conference, with many new working relationships being forged for the future.
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It was with great regret that Brathay said goodbye to Conference Chair, Susan
Woodeson-Barr at the end of the first day, due to a close family bereavement. She had
been closely involved in the design and planning of the conference and was disappointed
not to be able to see it through to fruition.

Marian White
Editor
Brathay Hall Trust
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SECTION 1

CONFERENCE CHAIR’S REMARKS

Susan Woodeson-Barr

Susan Woodeson-Barr’s Opening Remarks

Thank you, Steve (Steve Lenartowicz, Youth Development Manager, Brathay and
conference organiser), for your welcome, and can I add my own warm welcome to you. I
think it’s going to be rather a warm day, but please take my warm welcome first. We will
try to make sure there is sufficient air passing through the marquee to make it
comfortable for everybody, but I think it is going to be somewhat warm this morning.

Here we are in a unique setting for our exciting two-day conference. And I hope you
enjoy to the full the two days, with all the opportunities of meeting and sharing
experience with so many people who are involved right at the leading edge of work with
young people. We have an impressive and diverse range of topics, both in our speakers
today and tomorrow and also in our workshops. It falls to me to try to knit together in
some cogent form for you, very rapidly at the end of the conference, the sense of a most
extraordinarily diverse range of workshops. I will attempt to do that during the time of
the conference. I hope that your own participation in your own chosen area of workshops
will be particularly worthwhile for you personally.

It is an extraordinarily various and ambitious programme and it is a tribute to Brian
(Brian Liversidge, Chief Executive, Brathay) and his team — to Steve, to Jane (Jane
Kissock, Youth Development Administrator), to the Youth Team that Brian has also
mentioned. There is also a terrific team effort that has been going on — and is going on —
throughout the whole of the Brathay team to field this event. We are fortunate, because
this is a very important opportunity for all of us who are interested in the development of
young people to share ideas and to examine some key areas of development for young
people. The variety, in fact, reflects the many types of situation in which young people
find themselves today. So the aims of the conference, as Brian has touched on, centre
around identifying the needs of young people, and examining experiential learning as a
means to achieve personal development, social inclusion, active citizenship and
employability.

So without more ado, let’s go into the first session.
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SECTION 1

(Unfortunately Susan Woodeson-Barr had to leave the conference at the end of the first
day due to a close family bereavement. Steve Lenartowicz and Brian Liversidge stepped
in as Joint Chair for the second day.)

Steve Lenartowicz’s Workshop Review

To sum up, I’m going to give a flavour of the workshops which I’ve taken by talking to
as many people as I can, dipping into one or two, and reading the reports of the trainers
who were chairing the workshops. Then Brian is going to sum up the conference with
some closing remarks.

The workshops were in many ways the heart of the conference, enabling us to share good
practice, which will enable us to take on the challenge which was laid down by the
speakers. It’s clear that many of the workshops were real experiences in themselves: they
were experiential learning events, they weren’t just about experiential learning. The
process of being involved in them was as important as their content, and for that reason
my biggest personal regret for the conference is not being able to participate in them
myself. I wonder what the themes were that came out: just looking at some of the
reports, and some of the comments I’ve heard, I’ve tried to group my highlights under a
few headings. I’'m not going to try to cover the 28 or so workshops; that would be
impossible here, but you will get a conference report that will cover them all.

I think that the first word which comes to mind is inspiration. The powerful input by the
young people from Skerton High School in Lancaster, Geese Theatre’s workshop, the
poems out here hanging in the trees by the creative workshop, the impressive creative and
practical work by Brian Melrose down by the lake, Peter Williams’ Living Values
workshop showing how we can develop emotional as well as cognitive intelligence in
schools, Eric Maddem’s work on rites of passage.

Another word which came to mind was reflection. In terms of reflection as a tool,
something we use with the young people we work with, and also the reflection that
occurred during the conference. Several people reported to me remarkable personal
experiences during workshops: often intense reflection, perhaps during the Being and
Doing workshop out here on the lawn and the creative workshop again. Some of the
workshops were reflective in terms of issues: reflecting, for example in Judy Ling
Wong'’s workshop on the involvement or lack of involvement by black young people and
black workers in this field.

Something else that came to mind was Tony Saddington’s idea of different villages and
how much we have to learn from each other, and how we sometimes put up the blinkers.
There were quite a number of workshops around the fields using outdoors and drama and
creative arts and music and so on, often as metaphors for other aspects of life. But there
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SECTION 1

were two workshops, in particular, that we could see as being from ‘other villages.” The
workshop on skills competitions, using work-based learning, a rich area that I think a lot
of us could learn a lot from. And TTE’s workshop on capability development, which for
me reflected a lot of what Valerie Bayliss had to say.

Then there was research. One of the things that initially surprised me and then pleased
me about this conference, was the number of delegates who chose to do the research
options. When I set the conference up I thought that the research option would be a bit of
a specialist one. In fact, I think we had the largest take up of any workshop at one of the
research workshops. They were also lively, perhaps not something which we associate
with research. I know there was quite a lot of heated debate, and people were often on
the edges of their chairs. It seems obvious to me that we are approaching a critical mass
in researchers in this area, and as we do that, we get a community of researchers and
things can start to move on. [ think in the past people have felt very isolated. At the
moment there is an outdoor research support group where researchers are able to gain
support from each other. That has only happened in the past year or so.

As an outcome from the conference, Brathay has decided that the proceedings of those
four workshops (led by Peter Allison, Chris Loynes, Colin Fletcher, and Kaye Richards &
Barbara Smith), will be published separately, in more depth. The conference report will
obviously only give a sketch of what happened in all 28 workshops, but in terms of
publishing that research we will publish separate detailed papers.

Another area was that of relationships. A theme that seemed to come out both from some
of the key speakers and from many of the workshops was the crucial importance of
engaging young people, accepting them and building relationships with them as the basis
of our work. Also, the relationships that were created here among those of us who were
at the conference. I think that’s an important function, probably the most important
function, of a conference like this: creating the community of interest in this field which
enables us to go forward together and learn from each other and to make a difference out

there.

The last theme I noticed both in the workshops and through the conference was that of
passion and commitment. The enthusiasm from our South African friends, sharing with
us the exciting developments in their country and their immense desire to learn as much
as possible whilst they’re here. And, of course, the obvious passion for experiential
learning across all the workshops. Perhaps the issue is not actually, does it work but how
are we going to convince others that it works?

What I would like to do now is hand over to Brian Liversidge who is going to sum up the
conference for us by pulling together what some of the speakers had to say.
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SECTION 1

Brian Liversidge’s Closing Remarks

Reflecting over the last couple of days I’ve got a great sense of possibility and the power
of collectivism: the fact that we’re like minded and the things that we can do by
collaboration for the greater good of young people. Not for entirely altruistic reasons:
I’m concemed about things like security, I’m concemed about prosperity, national pride,
the desire to see ideas and business flourishing so that we can all enjoy the benefits that
might accrue. I’d like, on behalf of all of us, to start out by leading a vote of thanks to
Steve Lenartowicz. He’s been the mastermind behind this, and he’s mentioned a number
of people in supporting him. But at the end of the day, in the last 12 months what has
caused Steve, mainly, to lose sleep has been this event. I’m sure in the last two weeks, if
my previous experience is anything to go by, a loss of quite a lot of sleep. But I can say
unreservedly that it’s worked out enormously well, Steve.

There was something in it for everybody. Geese got us off to a flying start by exposing
our alter egos, and demonstrating the power of theatre in raising and dealing with the
issues of youth and the street. The masks captured nicely the emotions inherent in
interpersonal relationships. The joker and his pet vulture - I think Mark’s not actually
like that, to be truthful - surely rang true with all of us. They reminded me of a quote I
heard, once upon a time, which said,

“it’s not what we say, but what we don’t say that’s the crux of modern communications.”

George Mudie reminded us, if we needed it, of the worrying trends and statistics that are
upon us, and the need to do more with less, or at least more with the same. The failure of
traditional education, the insanity in doing what we’ve always done and expecting the
results to be different. The £16 million underspend, in the youth service audit: I’m sure
we’ve all got handsome ideas for that. The success of work with this generation of young
people and the affect that would have on subsequent generations. And that’s a
particularly telling comment; the government’s determination that organisational
imperatives will come second to young people’s needs.

Valerie Bayliss took us through her work looking at the future of organisations and work
at the RSA. ~She pointed out, and I’m sure we’re aware of this, that attitudes are
changing. There are no jobs for life and this affects the attitudes of young people. 70%
of new jobs are non-conventional jobs. Flexible working is now the norm, work is not a
place, but an activity, and employment is predicated on output not attendance. The
growth in the ‘not for profit’ sector that is, in fact, filling gaps in provision. However,
we’re still educating young people for a Victorian economy. We need to re-think
education radically, we’re already behind New Zealand, Australia and Hong Kong, to
name three. Competences should drive the curriculum: skills that we’re talking about can
only be learnt, they cannot be taught. We should value intelligences, the work by
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SECTION 1

Howard Gardiner and Daniel Goleman, for example. Experiential learning is too often a
bolt on, an afterthought, perhaps. I would add also, very often therapeutic and remedial
rather than mainstream. Despite trends in mass customisation in virtually all the
consumer goods industries we are still, in education, providing the model T: one colour,
black and that’s it, variety.

From the TUC perspective, Mark Holding reminded us that despite congruency between
the TUC’s values and those of young people — in particular, equality and respect — the
numbers of young people in unions is being eroded all the time. He encouraged us not to
overlook the aspirations, or underestimate the motivation of young people. And implored
us, I thought quite nicely, not to do for young people what they can do for themselves.

Andrew Cossar, speaking for BYC, pointed out that less then 25% of young people
receive any citizenship training and yet there are seven million 16 to 25 year olds. They
can’t be overlooked as a huge reservoir of potential energy and their non-involvement can
only lead to alienation.

Sister Jayanti, who has devoted her life to spiritual development, reminded us of the
erosion of spiritual values. The fact that respect and trust — and not competition — are the
likely keys to the future. She also reminded us that the outdoors awakens the sacred
inside us.

Turning to today, Tony Saddington used arboreal metaphors and our participation very
effectively to illuminate the theory underpinning our practice and our tribal connections,
perhaps. Apparently, I’m a radical humanist; I can add that category to ESTJ for those
who know what that means. And I’m sure there are many more names that I might be
called. He reminded me — or reminded us — that we often overlook our ancestral roots: the
academic foundations of our experiential development. He classified these memorably
and advocated some hard pruning and lots of manure — I think that’s what he said — to
allow new buds to flourish and to sustain old stock.

Isabel Atkinson spoke passionately as a ground-up researcher but as a practitioner as
well. She spoke about the need to engage young people in the research process. It sounds
sensible, doesn’t it? But how often do we do it? Young people are the future; we know
that. They’re influenced most by their peers; we tend to overlook that. They’re expert —
they’re unique and expert. You’ve got to involve them if you want honest answers. And
finally, effective research costs: costs money and costs time. Isabel was supported by Eva
Pomeroy, who reinforced the need for a clear strategy, and organisation-wide
commitment to meaningful research.

In terms of outcomes and the way ahead, this event was aimed at practitioners and

practice. So what did they get out of it? Well, I’m sure it’s unique. Being pushed into the
role of co-chair caused me to reflect on learning from conferences. I even wrote a
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SECTION 1

dissertation on the subject, you may or may not believe, and on that occasion my findings
were unremarkable. One delegate put it very succinctly, and he was one of the first
people I spoke to so I could have closed the book right then. He said to me, “I go to
conferences to learn, to network and to benchmark.” Lyton and Pareek put it, perhaps
more colourfully, when they said:

“The ecstasy was in the ambiguity. We passed the word around, pondered the case put by
different people and commentators and we changed our minds to reach understanding.
Understanding evolves from the unique capacity of individuals to comprehend and learn
from others.”

What about the way ahead, then? Well, Steve has talked about a couple of initiatives. But
we have a responsibility as a conference to take the challenge forward, to take the
message to the policy makers — it is perhaps observable that, short of the Minister, we
didn’t have any policy makers here — and not least we need to get stuck in to mainstream
education. The R&D strand, as Steve has said, have decided that they are going to
produce a paper as a result of their deliberations over the past two days. And that is an
exciting outcome.

We shall be back in 2001: same place, might move a couple of feet. And we’d like you to
help in constructing that event, so your comments will be grist for the next event. Id like

to close, finally, by saying thanks to everyone for your interest and wholehearted
involvement and have a safe trip home.

14
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SECTION 1

LIFTING THE WEIGHT

Geese Theatre Company

We’re Geese Theatre Company: my name is Mark.
My name is Hilary. Mine’s Lou. Mine’s Paul.

OK. These three are going to go backstage and sort out things like masks and costumes
and things like that, and I'm going to give you a potted history. There’s stuff written in
your packs about us, but we’re going to try to give you, as much as possible, a similar
experience to the people who work with us. The experience they will have. And what
we usually do is give them a potted history. The company began 20 years ago in the US.
John Bergman, an ex-patriot in America, saw that a prison wanted a play that needed 14
black men. He went to the prison and said, “There is no such play. You need to improvise
it.” And immediately the seed was in his head and he thought, “Wow! Theatre in prisons
— wouldn’t that be exciting.” This was the 1960s, and he was a little bit political, so what
he did was to make a play about the history of the American penal system. Because, I
guess, he wanted some serious change to happen.

And they did the play and they got a round of applause. And a bloke came up to him
afterwards and he said, “Listen, man, that was great, thanks for coming in. But what’s
that got to do with my life?”” And immediately another seed was sown. “Wow, I should be
doing plays about people and their lives; not about my agenda but getting in touch with
their agenda.” And so what he did was to create a play about visits, in prisons. Because
visits are the connection with the outside. Keeping those visits alive — keeping the
relationships alive — is probably the most important thing you can do when you are inside.
So he created a play about visits. And he co-created this work with some prisoners and
one of the prisoners — doing a theatre workshop — said, “If you are going to do a play
about visits, you need to use a mask. Because when I go on a visit, I’'ve got to make sure I
keep my partner - my Missus — sweet, because I want her to bring me things. She’s going
to have to be the one who looks after me. If I upset her, she won’t bring me anything, so I
have to keep her sweet. And she isn’t going to want to upset me. Things are going to be
going wrong on the outside, but she doesn’t want to upset me — to make my time in
prison hard. She doesn’t want me to kick off. So she’s going to lie as well — we’ll both be
lying to one another and hope we can make it through.”

So he began using the masks. The mask, on the outside, is all the things people will do
and say to live their lives and to survive. And underneath that mask — well, we have
anything you think might be underneath. Some people will think it’s thoughts, feelings.
But it could be a whole host of things, I think.
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SECTION 1

So that was where this work began, probably about 18 years ago in America. And then 11
years ago, that company thought it would be interesting to push this into the UK.
“They’ve got a prison system just like we have. Also, it’s much more compact. So it will
probably work really well there.” And we’ve been going ever since. We do the show
about visits and we began by doing a show about the street. Similar mask theory, but it
was more about what challenges life puts up to people and how they respond.

And what we do is, at each point where a person running through the show has a
challenge, we go out to the audience and we ask the audience for ideas. What should this
man do? What should this woman do in this situation? How can she make it better? And
what we do is a sort of statistical analysis of all that stuff and we use the most frequent
suggestion. And in that way we follow where the audience as a whole are at. And, I
guess, take them through a developmental process, which lasts an hour. And it works
every time! People go out and they are totally changed! (laughter) And, of course, you
can see that because the crime rate is falling so fast! (laughter)

Anyway, we started doing work in prisons, then in probation, then youth justice work.
We’ve done a lot of young offender institutions. And slowly but surely we realised that
the concept of the mask, the concept of the cage, the concept of having to get skills and
be self aware, is applicable just about everywhere.

We primarily focus in the prisons and probationary system and with youth at risk. We do
workshops as well and we also do residencies. But wherever we work, it’s always about
the people we are working with. We try to mirror their experiences as much as possible.
It’s very uncomfortable doing a piece of drama about yourself, but it’s not so
uncomfortable to tell somebody on stage who is like you what they should do. And I
guess that’s the concept of how our performances work. People giving suggestions as to
how you might change and then talking about what’s behind that. What might be
supporting it that’s behind the mask? Asking people, “Is this the way you want to live?
And if you don’t, how do you want to live?”” And once you make those decisions, you can
begin the process of changing.

The work is educational and therapeutic, promoting self-awareness and change. That’s
the kind of thing you’ve got to say somewhere, isn’t it? (laughter)

The show you are going to see is a devised show. It’s devised from “Lifting the Weight”,
which is our show about life on the street. What we’re doing here is just giving you a
little bit of how the process works for people. By “devised” I mean it’s more structured
than normal. We’ve structured it to try to hit the issues we feel need raising for today.
Some of them will be parallel issues for yourselves but other ones may be things that
you’ve not thought of or are not particularly meant to be at the centre of this conference.
And I won’t apologise for any of those differences because I get the sense that this is
going to be a real place of joint exploration. I hope that does not offend anybody. It’s our
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SECTION 1

take on the work we do and, I hope, mirrors to some extent your work. You’ll have to
bear with us if there are things we do that are different from the things ydu do: I suggest
you don’t get hung up on the practicalities and details of the show. Actually look behind
the scenes for what are the broader issues being thrown out here, so you can take those

away and talk about them.

OK. As I’ve said, we use masks. At any point during the show you, the audience — any
one of you — can say, “Lift that mask!” Can we practice that?

Audience: Lift that mask!

Good. You are very good! And then, The Fool — who is a character I'm going to talk
about in a minute — is going to come to any one of you and say, “Whose mask do you
want to see lifted and what is the question you want to ask them?” And then you get to
ask the people on stage a question about a little piece of their lives. You may not always
like what they say, but I guess that’s the way it goes.

There is another character, and this character is called The Fool, who never lifts his mask.
He is like the Master of Ceremonies. He is the character who wants to pull this tent down,
so that you lot can’t have this conference. He will challenge, he may be threatening,

because he wants chaos.

We come in here knowing that you are the expert. That is always the way we come in; we
always say that you are the expert in your own lives. You are the people who take
yourselves forward. And it’s exactly the same today. You are the experts about what goes
on show. And if you’re not, we’re putting you into that role. If you don’t feel you’re the
expert, then for an hour you can think, “I am the expert.” (laughter)

I’m going to go off now. Before we can begin, we need the biggest round of applause you
can possibly give us. Thank you. (loud applause. drums)

The Fool: Love me. (to the Chair) Love me, Susan. I need love. (to a man in the front
row) Please love me. Not that kind of love, you stupid man! (laughter) Hey, nice blue
shirt — lovely! You know, I thought, this morning is always going to be difficult. To
decide what to do — fleece or suit, fleece or suit? Isn’t it, ¢h? Hahahaha! (laughter)

What’s the difference between an outdoor development worker and a sheep? A sheep’s
only got one fleece! (laughter) This is my game — stop laughing! (laughter) Or smirking,
sir. There’s a lot of you, isn’t there, here today? I bet you’re all clever, aren’t you? Are
you clever, sir? Are you clever? Nar, look at the mask: “Ooh, I’m not so sure. I wish he’d
get away from me.” (laughter) (reading delegate’s name badge) Technikon Pretoria:
where’s that?
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Delegate: South Africa.

The Fool: Oh man, you must have travelled miles! On an aeroplane — weeeeeee!
Whenever you go in an aeroplane, I’m there. I’ll tell you a bit about myself. I’'m in your
head. And in your head, that’s where I play. That’s where I want to play my games, here
in your heads. When you’re in an aeroplane, what do you think I’m doing in your heads?
I’m telling you it’s going to crash! I was in a plane the other week and the two hostesses,
they were serving us, and one of them said to the other, “It’s a bit bumpy today. Do you
want to go and see if they are doing hand steering?” (laughter) I overheard this! Can you
imagine what it did to me? Hand steering an aeroplane! Anyway, she went in there, to
talk to the captain. You know what, she came back and she said, (whispers) “The
autopilot’s broken.” (laughter) I didn’t hear anything — I just heard “broken.” Broken!
Broken! Then save me, save me! I'm going to die!

OK, enough of that. Right. I come from the beginning of time, when everything was
beautiful: everything was like Brathay, you know! The grass was green, the mountains
high, the sky was blue, the flowers were growing beautifully — lots of different colours:
purples, blues, reds. And the sheep — or was it the outdoor development workers, I can’t
remember (laughter) — the sheep were playing on the grass. And I hated it. Because I
like chaos, and I like destruction. So I shot all the sheep! Or was it the.... (laughter) I
trampled on the flowers. I torched all the grass and I pulled the clouds across the sky.
And turned everywhere into Manchester. (laughter) (to Brian Liversidge, who had made a
light-hearted remark about Manchester in his opening remarks) Sure that’s not unequal
treatment, for those people who come from Manchester?

Brian L: Possibly.

The Fool: Because that’s what I do. And how do I do it? Well I bring my masks. On the
outside everybody can do and say whatever they want to get what they want. But on the
inside is the thoughts of The Fool. And I love to see people doing, and I love to see
people suffering for the thoughts that they have. I’m every rule and no rule — baby, that’s
what I am —it’s a very old song, some of you might remember it. (laughter)

(sings) The hills are alive with the sound of music.

You lot think you’re all Maria, don’t you, in that film? All Maria, getting everybody
singing along. Isn’t it, eh? Go on, sing the song. Shall we do that? Shall we try that now?
Lovely. You’re lovely people. Now, I’ll go one, two, three, four, and we’ll have “the hills

are alive with the sound of music”, OK? One, two, three, four...

Audience sings badly: The hills are alive with the sound of music.
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The Fool: Oh, my goodness, you were flat. (laughter) OK, OK. I bring with me my
masks, I bring with me my inner voices and I’m talking to you constantly. And I bring the
cage: this is what this show is about. You may be able to open the door and the sides of
this tent, but can you break down the bars of the cage? (makes theatrical gesture) I
should have been in Shakespeare. (laughter)

The cage is anything you want it to be. The cage is anything which holds you back. The
cage is anything which stops you, and I am the jailer. Any one want to play my game?
(silence) Any body want to play my game? (more silence) You're all playing it anyway.
(nervous laughter)

So let’s see my ready made contestants, please. One and two. (noisy entrance) In the
cage! OK, what’s your name?

Girl in cage: Suzanne.

The Fool: Suzanne. Tell us a little bit about yourself, Suzanne.

Suzanne: Well, I’m fifteen, and, well, you know, I just live at home and go to school...
The Fool: And live at home and go to school and live at home and go to school. And
school and school and school and school.

Suzanne: Yeah.

The Fool: So what’s your dream, Suzanne?

Suzanne: Well, I've got to do my GCSEs and then my A-levels and then I’'m hoping that
I’ll go to university and then, maybe, I’m thinking about medicine or maybe law.

The Fool: Lift your mask, lift your mask! What do you want to do?

Suzanne: Well that’s what my mum and dad want me to do, but well I want to work with
kids — you know, like a nursery nurse — or something like that. But my dad says that’s a
stupid job and my mum says I’m not using my God-given talents, so ...

The Fool: I’'m the eater of dreams, I’'m the eater of dreams and I’'m going to eat your
dreams and spit them out. Thank you. Lovely. You can see I’m a nice guy, can’t you?
Are you clear about that? I’m the nice guy. Sir, what is your name?

Boy in cage: My name’s Darren.

The Fool: Ooh, lovely, Darren. Nice bit of attitude there, Darren. Yeah! Tell us a bit
about yourself.

Darren: What are you talking about? Attitude?

The Fool: Bit of attitude, bit of niceness, bit of loveliness. You’re playing my game,
playing my game! You’re an idiot, man, you’re in a cage. Why are you in the cage?
Where are you?

Darren: ’'m in a cage.

The Fool: Where is that cage?

Darren: Anywhere you want it to be.

The Fool: O, it’s everywhere. It’s everywhere for you. The cage is everywhere. It’s not
like that one — it’s somewhere else. OK, Darren, tell me about your dreams. Tell me
about your dreams — what do you want to do?
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Darren: I’'m going to be a DJ, right. I’m going to have my own club in, like, Ibiza.

The Fool: Oh, man, Ibiza. Has anybody been to Ibiza? Hands up those people who have
been to Ibiza. Hey, that man there, what’s your favourite dance track?

Man: 1 don’t know.

The Fool: No idea! Well, he’s never been to Ibiza, has he? He’s never been there if he
hasn’t learned the music.

Darren: He can come to my nightclub, if he wants to.

The Fool: Yeah, he can come to your nightclub. Brilliant. Lift your mask — that’s rubbish.
Darren: Well, I’ve got to save up some money first to buy some decks and that but...
The Fool: Hahahahahaha! OK, what else have I got in my show? I get them in my cage
“and 1 keep them in my cage with the thoughts that I give them or the thoughts I take
away. And I’ve got my little friend there (actress enters with DEATHBIRD mask, a large
skeletal prey head mask): my little friend death-bird. Little friend, deathbird’s going to
eat them all up. Going to destroy their lives any way we can. Going to eat their flesh,
inside their cage. Where hast tha’been since I saw thee? On Ilkley Moor, ba’tat. Then
t’'worms will come and eat thee up. Then t’worms will come and eat thee up. Hehehehe!
OK! Off my stage! I’'m a meglomaniac. I’'m an egomaniac. But the show has to go on,
doesn’t it? How much of me do you want to see? I can carry on for another hour if you
want. Love me — I need it — but I must give them some time. So let’s see the first
contestant, please. Play the game!

(Editor’s note: Geese then enacted a number of scenes following each of the young
people’s attempts to break out of their cage. For brevity, this report will follow Suzanne’s
attempts only.)

The Fool :What’s your name again?

Suzanne.: Suzanne.

The Fool: And where are you going with that bag, Suzanne?

Suzanne: I’m just off to school.

The Fool: Ooh, let’s see you at school, then.

Second girl: Hello, Sappy Suzanne. Have you got my homework?

Suzanne: Yeah. It took me ages, y’know. I hope they’re all right. I don’t know if I got
them all right.

Second girl: Yeah, I hope they’re OK, because if they’re not you’re going to have to pay,
aren’t you?

Suzanne: But I haven’t got any money.

Second girl: You’ve got your dinner money, haven’t you?

Suzanne: But I need my dinner.

Second girl: No, y'ou don’t eat dinner do you? Give me half of it now. (Suzanne hands
over some money) Right, I’ll see you - four o’clock, school gates, alright?

The Fool: That’s when it starts, isn’t it? Earlier than this. It starts eating away and which
bits does it get and which bits can you keep away from them? Where are you going to
now, love?
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Suzanne: Well, I’ve got to go home.

The Fool: Oh, go home then. Let’s see what joys are going to be there for us. Hehehehe!
Come on then. Oh, goody, goody! Imagine a sitcom, any sitcom.

Mum: (ironing) Hello, darling. OK?

Suzanne: Hello, mum. Hello, dad.

Dad: (without looking up from his newspaper) Alright, dear?

Mum: Had a good day at school?

Suzanne: Uh, yeah, it was alright. But, well, I couldn’t do PE because my asthma was
bad and the teacher said that next week, if I couldn’t do it, I’ve got to bring a note.

Mum: Oh, well, that’s it. We’ll send you with a note. I’'m not having you standing out on
a cold games field with your chest. I mean, we ought to get you some more medication. I
think we’ll go and see the doctor again. You’re not doing that. No, no, Suzanne.

Man in the audience: Lift the mask!

The Fool: Who said that? You’ve got a very loud voice, sir. Do you want a job?
(laughter) Who do you want to ask a question?

Man: The young girl.

The Fool: Oh, Suzanne. What question would you like to ask her?

Man: How do you really feel about today, Suzanne?

The Fool: Lift the mask! Really.

Suzanne: (lifting her mask) Well, I hate it, because I would like to do PE really, but I do
get asthma and it does stop me but, well, my mum just goes on about it.

The Fool: ltsy, witsy, pooh, pooh! Don’t want to hear any of that. It’s rubbish! It’s
rubbish and you’re listening to it. I don’t want that either. I want to find your deathbird as
well as their deathbird. Let’s see the show.

Suzanne: I’ll just do my homework, then.

Mum: Yeah, you stop in here and do your work. It’s warmer in here.

Dad: What homework have you got then, Suzanne?

Suzanne: Maths.

Dad: Maths? Let’s have a look.

Mum: 1t’s all Greek to me, maths.

Dad: Are you using a calculator for that?

Suzanne; Yeah.

Dad: And one of these computers?

Suzanne: Well, the school, yeah, they said...

Dad: You see? They’re not teaching them to think these days. It’s all computers this and
calculators that. I don’t know, in my day it was different. You had to think for yourself.
Where’s that going to get her?

Mum: Yes, but Gordon, times have changed. It’s all different now, isn’t it? I don’t know
but they seem to get on, don’t they?

Dad: 1 can’t keep track of all these things.

Suzanne: Mum... I’ve got this note. It’s about this course that I could go on at school.
Mum: Ooh. well, if it’s going to cost us any money, you’d better ask your dad.

Dad: A course?
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Suzanne: 1’d really like to go, dad. It’s this course and I can sign up for it at school.

Dad: Well, what is this course? '

Suzanne: Well, you see, the thing is...

The Fool: Hahahaha! OK, so you’ve seen her life or a little bit of it. I’m going to ask you
a big, big question. What does she need? And what course are you going to supply for her
so that you can deliver to her needs? Yes, hahahaha! Company out to the audience! Let’s
get some advice from the audience, otherwise the show cannot go on.

(Actors seek views from the audience, who also discuss possible options amongst
themselves)

The Fool: Can’t talk to all 120 of you, we just haven’t got time. And we wouldn’t
remember. There isn’t a chance of us remembering. OK, over there at the end.

I Actor: Oh, me first? Jolly good. Lots of assertiveness courses; things that will build
her confidence; stuff out in the community, maybe; outdoor activities with a group,
maybe made up of people who are her peers; or could include the bully as well to
challenge that dynamic.

2" Actor: Yeah, I got a lot of people mentioning outdoor activities; quite a lot mentioning
Brathay, funnily enough. (laughter)

The Fool: What is this, a big sales pitch? (more laughter)

2" Actor: Again, people mentioned building up small achievements rather than piling her
in; other people mentioned that perhaps she should be with a group of her friends so that
she’s not thrown in at the deep end; perhaps a course where her parents could be
involved, where the young people are educating their parents.

3" Actor: Yeah, I got all that. Lots of confidence building, outdoor stuff; someone said
that perhaps she didn’t need a course at all, but maybe a mentor figure that’s constant in
her life so she can check in with them on a regular basis; I also got that she needs
something on how to understand your parents and how to get along with them, because
they’re not communicating as a family at the moment.

4" Actor: 1 got most of the same; I also got that she needed a big three week outdoor
adventure course, probably in Scotland judging by what I was reading on their name
badge (laughter). I also got a real switch of tack: I got that what this person needs is
something to help with the fact that she’s not dealing with the standard curriculum we
have at the moment; maybe what she needs here is something that’s going to look at
giving her what she’s asking for. She wants to look after kids: maybe school could begin
a process of moving towards where young people are at, or towards where this particular
young person is at. And what I liked about that is that it sort of dragged in the whole of
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the education system, which to me was fun because it sounded a little bit like (resuming
the Fool’s mask) chaos. Yes! Is there anything to say? Tell your dad!

Suzanne: Um, well, it’s this course, right, dad. And it says that what you do is, like, have
four sessions at home with a group from here and then you go away and do a residential.
And on the residential you do some outdoor activities and you do some theatre as well.
Dad: That sounds like good character building stuff to me. Of course, you won’t be very
good at it. You’ve never been very good at expressing yourself, have you?

Mum: How can she survive on her own? She hasn’t been away from us ever, I don’t
think, for more than one night.

Dad: Well, we’re not going to live for ever. She’s got to learn to look after herself.
Woman in the audience: Lift the mask!

The Fool: Lift the mask! Who said that? What do you want to ask?

Woman: Lift the mask, dad!

The Fool: Dad, lift your mask! What do you want to ask him?

Woman: What are you really scared of letting her do?

Dad: I’m scared of losing her. Yeah, I’m scared of losing my little girl.

The Fool: That’s what he’s scared of, isn’t it? He’s scared of her getting better than him.
Yeah! Let’s get to the end of this scene, please, it’s getting a little bit tedious.

Mum: Look, I’m going to make some tea. What do you want?

Suzanne: Not much for me. I’m not very hungry.

Mum: Oh, right, we’ll have a salad or something, then. (exits)

Dad: I’d better come and supervise that because you know how generous you are with
the salad cream at times. (exits)

The Fool: Oh no, man! What have we got here? We’ve got every kind of self-destruction
we can imagine. This show is evil — I made it that way. (laughter)

Suzanne: 1 forgot to tell them but it says here that when you get back from the residential
you have some days when you get your parents to come in and talk about...

The Fool: What do you think about that, then? Getting your mum and dad in on this?
Suzanne: No, the thing about mum and dad is — I know they’re a bit funny and they’re
probably older than some parents, but they’re very supportive.

The Fool: Lift your mask! Lift your mask!

Suzanne: 1 don’t want to...oh, alright. (lifts her mask) I don’t know why dad thinks I’'m
so stupid. He never let’s me do anything. And mum goes on about my asthma.

The Fool: What do you think about this course?

Suzanne: (mask on) I’m really looking forward to it. It will be great!

The Fool: Lift your mask!

Suzanne: (lifting her mask) Well, I do want to go and I do think it will be really good but
I get scared ‘cos, like...

The Fool: 1t’s going to ratify everything you already know and it’s just going to show that
you can’t do any thing. Off my stage! Hahahaha!

(Scene with Darren — omitted)

« 1
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The Fool: 1t’s building up. We’re going to get there. They’re going to do something.
They’re going to experience something. They’re going to be successful. They’re going to
be winners. They’re going to break out of the cage and escape. Or are they? Next scene,
please. Oh, Suzanne. Long time, no see. Where are you?

Suzanne: I’'m at this place in the Lake District.

The Fool: Ooh, nice! |

Suzanne: And it’s really sunny and everything and it’s great. And we did some things this
morning to get to know everyone’s names, and that was alright because all I had to do
was say my name.

The Fool: Yeah?

Suzanne: So 1 didn’t feel too bad about that.

The Fool: What’s coming up next?

Suzanne: 1don’t know. We’ve got to do some tasks.

The Fool: Ooh, tasks. I like tasks. Come on, what’s the task? Oh, is that your mate, who’s
always bullying you?

Suzanne: No, it’s not her.

The Fool: O, it’s not her. It looks like her.

Suzanne: No, that’s Karen, I think her name is.

The Fool: Oh, well, she’ll bully you anyway because everyone bullies you.

Suzanne: Yeah, probably. (laughter)

The Fool: Who are you?

Barry: My name is Barry and I’m the group worker this afternoon. _

The Fool: No you’re not — you haven’t got a fleece on. It’s a lie! (laughter) It’s a fib. OK.
Barry: 1t’s the first afternoon and I need an activity to give to my group to encourage
them to work together. And to encourage teambuilding. Has anyone got any suggestions
of an activity I can set them.

The Fool: Pretty quick, we’ll make it up. Come on.

Woman in the audience: A low ropes course.

The Fool: A low ropes course, on you go Barry. Would you like to stand up and explain
a bit about that to the group. You’re to co-facilitate now. (laughter) Smarty-pants.

Barry: What’s your name?

Woman: Carla.

Barry: OK, Carla. If you can explain this activity to the group, I’ll be back in ten
minutes. So if you could set it up for me.

The Fool: But you don’t have to come up on stage unless you’re really desperate.
(laughter) Aren’t I nasty?

Barry: Explain to the group, Carla, the low ropes course.

Carla: Basically you’ve got to work in pairs to look after each other. All of the exercises
are low to the ground so there’s no actual physical danger, but hopefully it will present
challenges for you which you’ll be able to overcome if you work together.

Man in the audience: Lift the mask!

The Fool: Lift the mask, very clever, sir! Lift your mask, Karen!

24

16 EXPERIENCING the difference



SECTION 1

Karen: Oh, well, that’s easy, isn’t it? I can do that.

The Fool: Lift your mask, like I asked nicely.

Karen: (lifting her mask) I wish Craig would hurry up and get here because otherwise
I’m going to have to work with Sappy Suzanne, aren’t I?

The Fool: Yeah, it’s going to be a threesome, I think.

Karen: Come on, Craig! Where are you?

The Fool: Here we go. Now you’re holding the role of co-facilitator so you’d better be
watching carefully, because you’re going to be involved in the review.

Karen: Have we got to have Suzanne in our group.

The Fool: Yes, because there’s three of you.

Karen: We’ve got to get across here...

Craig: Now stand on that thing...

Karen: Hang on to me...

Craig: Hold on, now that’s it...

Karen: Come on then...

Craig: Right. Go on then...

The Fool: Suzanne, I can’t hear you. What’s going on? You two, I know it’s a funny
position but freeze. (laughter) I can’t hear you.

Suzanne: 1t’s alright. They’re doing it so it doesn’t matter.

The Fool: But I can’t hear you. You’re supposed to be...

Suzanne: 1 know but I don’t like shouting and they won’t listen anyway.

The Fool: Oh, get on with the scene.

Craig: I’m going to take the next step up...

Karen: I’'m going to fall...

Craig: I’ve got you, I’ve got you. I’ve got your leg, there...

Karen: I’'m falling...

Craig: I’'ve got you. You’re alright...

The Fool: OK, I’'m suffering for her. I am. Now you’re the co-facilitators. You’ve seen
what’s going on. So — company out to the audience — let’s see how you’re going to
involve yourself in the situation to move it forward for Suzanne. Any way you want, just
give us your answers, quickly. ’

(Actors seek views from the audience)

I* Actor: 1 got that it was badly set up. The facilitator, Barry, should have been more
directive in the way the groupings were arranged so that Suzanne wasn’t the third one in a
group; perhaps a pairing with the boy so that things would have been different from the
start; people also mentioned that the group goal needed emphasising so that it was clear
the group didn’t achieve the task unless everybody was involved and got to the end of it.
And Barry should have had more of an idea of where the individuals in the group were at
before he started the activity.
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2" Actor: Yes, a lot of people said it was set up wrong; it shouldn’t have ended up with a
three and particularly not this three; Suzanne should have been put with someone who
was going to be more supportive, perhaps with the boy; someone also suggested that the
facilitator could work with Suzanne and take on the role of someone who needs her help
so that she can achieve by giving that help.

3 Actor: 1 got change the groupings; if it’s an activity that’s meant to be in a pair then
put Suzanne with one of these people; split these people up because they seem to be
bonding and sort of mates, so try to get Suzanne to do that; I also got let them fail at the
whole exercise and review it afterwards and talk about the process and what was
involved.

4" Actor: 1 got that you could be really directive here, maybe ask the boy to stand back
and just be the support and let the two girls get on, because initially there seemed to be
conflict between those two and maybe we could then move towards talking about the
support they could give each other and where that might be applicable outside; I also got
be a little clearer that this is about the whole team succeeding, not about just those two
people. So... ( puts on the Fool’s mask) What are you going to do?

Craig: ’ve got to go for a pee!

The Fool: Oh, yes, you've got to go for a pee. (laughter) I wonder why that is. It’s
because there’s one actor short! It’s a long wee that is; he must have been out on the
drink last night.

Karen: Come on!

Suzanne: Barry?

Barry: Right, so how did you get on with the exercise, then?

Karen: Well, Craig’s gone off, hasn’t he, so we haven’t got across yet.

Barry: So would you like to talk about your experience of it?

Karen: Well, like, we couldn’t do it because, like, it’s stupid, isn’t it? You just fall off.
You can’t hang on. There’s nothing to hold on to except each other.

Suzanne: That’s just it. (nobody hears her)

Barry: So you thought the exercise was stupid? How about you, Suzanne, what did you
think?

Suzanne: Um, yes, I agree. (laughter)

Barry: (to the audience) OK, help, what can I say?

The Fool: You see this is the point in the show where we play incredibly ignorant and we
just expect a little bit more give from you lot. I see a lot of take in you and I want a bit of
give.

Barry: She says she thinks it’s stupid. What can I say to her?

Woman in the audience: Ask her to say what she thinks she’d like to do if she had to do
this exercise.

Second woman: Ask her for her ideas. If she thinks it’s stupid, what would she do to
make it less stupid.
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Barry: OK, Suzanne, you thought the exercise was stupid. Do you have a suggestion to
make it not so stupid?

Suzanne: Well...no.

Karen: Yeah, come on Suzanne, you didn’t say much.

Man in the audience: Lift the mask!

The Fool: Lift your mask, go on! Lift your mask! Lift your mask! Sounds like her dad,
doesn’t it?

Barry: 1 think, Mr Fool, that’s being really easy on Suzanne. Just saying, lift your mask,
in that situation. I’ve got to help her as the facilitator, surely, to lift her own mask. Don’t
you agree, Mr Fool?

The Fool: Yes, well you just go like this. (lifts her mask) That’s how you do it. (laughter)
Magic. You can do it, too. Oh, no physical contact, sorry. (laughter)

Suzanne: See, this is what always happens. Everything’s going on around me.

The Fool: We’d better do the hard work. More, more, more. Give us more. Ask her now.
Suzanne: No, I did have an idea. I just thought that, maybe if — um — there was somebody
here and they held on to somebody and they reached across to that rope that’s hanging
over there, and then they got hold of each others hands...

Karen: Oh, yeah...

Suzanne: Just like this...

Karen: Yeah, and then I can...

Suzanne: Are you alright...

Karen: You’re quite little, aren’t you, so you can probably...

Suzanne: If you can, like...

Karen; You won’t fall off so much...

The Fool: No! No!

Suzanne: I've got you...

The Fool: No, I don’t want this to happen!

Karen: Catch it! You have to...

Suzanne: Hold on to that tree, and then I’'m alright...

Karen; Quick, give me you hand...

The Fool: Oh, the tree has broken, haha! (laughter)

Suzanne: Right, I’ve got the rope...

Karen: Bring it this way...

Suzanne, Right...

The Fool: OK, we’ve seen enough. We’ve seen enough. Move it on five minutes. Move it
on. I’m suffering now.

Karen: Hey, we did it!

Barry: OK, Suzanne, would you like to talk about that second experience, because that
was different from the first, wasn’t it?

The Fool: Etc, etc, etc, aargh!

Karen: Come on, Suzanne, let’s go and get some pizza!

The Fool: Aaargh! Terrible!

Suzanne: 1 thought it was quite good, actually.
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The Fool: Yes, it was. The thing is, though, Suzanne, you’ve got to remember that
everything that happens here is not going to happen when you get home, OK? (laughter)
That’s when you’ve got to rely on somebody else to do the work, isn’t it? That’s the most
difficult thing, isn’t it? Off my stage!

(scene with Darren — omitted)

The Fool: Off my stage! Because at the end of the day, I’m still here. I’'m still here every
minute of the day. Every time you listen to these silly little voices in your head, it’s me.
And I’m going to spoil it for you. I’'m going to spoil everything for you. All the changes
you made. All the development you’ve done. I’m going to be there trying to pull the rug
out from under your feet.

You’ve been here an hour and it’s time for me to go, but remember when those voices
come, it’s me. It’s me. It’s me. And I love you. I love you all and your lovely, lovely tops,
and your lovely, lovely shoes, and your lovely, lovely cars, and your lovely, lovely jobs.
It’s better than digging holes for a living, isn’t it? The only way you’re going to get rid of
my clattering clap-trap is to give me a round of applause. Thank you. (loud applause and
cheers)
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THE GOVERNMENT PERSPECTIVE

George Mudie MP, Minister for Lifelong Learning

(Editor's note: the following notes were prepared by the Minister as the basis for his
address to the conference. On the day, he spoke informally around these issues.)

Preparation for adult life is a principal function of school education, enabling young
people to meet the challenges of citizenship and work. Active, responsible citizenship is a

basic condition of modern, inclusive society.

We've been alone among our European partners and other developed countries in not

having citizenship education in the curriculum.

We're revising the National Curriculum to include citizenship, to hélp young people
develop rights and responsibilities, to play a full role in communities. Pupils will be
actively involved in their school, neighbourhood and wider communities - taking greater
responsibility. They will develop skills, knowledge and understanding to become
effective in - discussion, debate and negotiation. They will take responsibility for projects
which make practical differences.

From 23 July, the QCA will consult to enhance teaching citizenship and democracy in
schools - at Key Stages 1 and 2 as part of a non-statutory framework including personal,
social and health matters, and at Key Stages 3 and 4 as a statutory entitlement.

The new National Curriculum will be available to schools in the autumn to prepare for

statutory introduction in September 2000.

Youth Service

Citizenship is high on the Government's agenda, but has been at the heart of the youth
service curriculum for many years.

Youth workers have skills to engage young people on planned programmes of personal
and social education, with the right environment to learn life skills - confidence building,
improving self esteem, to become part of an inclusive society. Essential skills for social

inclusion.

The Youth Service has a proven record working with disaffected. The youth service in
Kingston upon Hull is a good example. Hull's youth service works with secondary
schools supporting 11 to 16 year olds who exhibit attitudes and behaviour linked to
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underachievement. At the time of the audit the project had run for three years - 526 young
people engaged. Schools have indicated significant improvements in attendance,
behaviour, self-esteem and motivation.

Voluntary Sector

Voluntary youth organisations have equally vital role working with marginalised young
people. Many achieve impressive results. Youth at risk - works with disaffected, often
desperate young people. Uses sophisticated volunteer mentoring - innovative and hard-
edged approaches developed in the USA. Many young people reduce or cease at risk
behaviour. Sample who have participated - 75% subsequently participated in a
community youth project and 18% design and lead such project.

I was pleased to announce a thirty per cent increase in my Department's grants to
National Voluntary Youth Organisations (NVYOs) for the next three years. Two broad,
vitally important objectives - tackling social exclusion and inequality, and raising
standards of youth work. Support more than 80 NVYOs providing planned programmes
to negotiate the difficult transition from childhood to adult life. Increase in funding clear
evidence of our support for the voluntary sector.

Millennium Volunteers (MV)

Encouraging voluntary activity among young people, through flagship programme, MV.
Offers the chance to contribute to communities, and learn new skills. Develop into more
mature people. And be part of a local community.

Increasing numbers of young people will become Millennium Volunteers - enhances
employability - have fun - learn new skills.

Millennium Volunteers Awards will recognise achievements and commitment. An MV
on your CV will show evidence of the softer skills that employers value so much. Look at
the recent report from National Skills Task Force - emphasises importance of key skills.

Millennium Volunteers must change the image of voluntary activity that some young
people have. Bring opportunities to many who would not have thought of volunteering.
Employed and unemployed, those with disabilities, ethnic minority groups, at school and
university. Learn from diversity. Millennium Volunteering will change values and
beliefs.

Millennium Volunteers must have credibility. To achieve that, a very wide range of high
quality opportunities accessed by all who become involved.
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Already thirteen demonstration projects. Announced the results of the first bidding round
of £20 million and invited bids for further £20 million. Increasing numbers taking up
opportunities from the summer.

I send voluntary sector a message of Government's support. You are great innovators,
bringing enthusiasm and commitment to your work. Value your role and look forward to
continued close co-operation and partnership.

Partnership

Partnerships are key in helping get the best start to adult life. Urge local authorities to
actively work to refocus youth services to join together with other agencies - not just
voluntary organisations, but, eg, careers and social services - in helping those in need.
Many have done that, but more can - needs - to be done. Fact: the audit showed 70% of
local authorities already worked with careers and probation services - 90% with social

services.

By this kind of refocusing tackle social exclusion and promote social inclusion. Problems
of social exclusion don't fit neatly into the portfolio of one department or organisation.
Need to work together to develop consistent, combined policy.

Consultation Paper

Tackling social exclusion is a key objective for my Department and underpins current
policy, including youth. You've been waiting for consultation paper for some time now.
Not sensible consulting on the youth service in isolation.

Social Exclusion Unit

Worked closely with Social Exclusion Unit on report on young people (aged 16-19) not
in education, training or employment. The Neighbourhood Renewal Policy Action Team
(12) on Young People reporting later this year on joined up provision in poor areas and
areas of disaffection.

Additionally tackling youth disaffection, re-engaging young people in learning; and
ensuring all young people in education, training or work through refocused careers

service, New Start, and New Deal programmes.

Prevailing Circumstances/Attitudes Among Disaffected/Socially Excluded Young
People

So what are the prevailing circumstances/attitudes among disaffected/socially excluded
young people:
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*  often have same hopes and expectations as others; home, family, job. Need to offer
supported transitions into adulthood, independent living. Abrupt withdrawal of
support from vulnerable at, say, 16, unlikely to enable them to succeed.

* they see learning as vital to improving circumstances, but must create right pre-
conditions for participation and achievement in learning. Improving co-ordination
among our advice and support services, and providing easier access is starting point.

» disaffected/excluded need to relate learning to experiences, interests and immediate
priorities. Experiential learning, such as peer mentoring, and tailored, flexible
packages of learning, delivered in innovative environments (e.g. art, sport, the
community), backed up with Key/Basic/Personal skills training can be effective in
re-engaging non-learners, and the disaffected.

New Start

New Start initiative and Learning Gateway key strands of Government's strategy to
improve participation and achievement in learning - Investing in Young People (IliYP)

IiYP covers 16-19 year olds and focuses on those not in learning or in danger of dropping
out. Much already achieved under New Start which motivates and re-engages 14-17 year
olds who have dropped out or at risk of doing so. Important part of New Start is funding
local partnership projects to build on and draw together existing initiatives.

Learning Gateway

Building on lessons learnt from New Start Partnership Projects, plan to introduce from
September, Learning Gateway for hard to help 16-17 year olds who need substantial
support to enter mainstream learning.

Key elements include outreach work, involving close co-operation between Careers,
Youth Service, Voluntary Sector. Assessment and guidance, and innovative activities.

Provision of personal advisors providing 1-to-1 support at heart of Gateway. Bring young
people into contact with support agencies, monitor progress and help in drawing up an
Individual Development Plan. Successful progression to mainstream learning
opportunities.

Extra resources made available to Careers Service and TECs. Much to be done in a short
time, but much enthusiasm for this. Will monitor progress, review and make changes as
required.
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New Deal

Government's determination to enable youngsters to fulfil potential exemplified in New
Deal. Unemployment is harmful and hurtful to young people, it's damaging to
communities and drain on the economy. We will not tolerate it.

In this hall are representatives of organisations already involved in parts of this
programme. Thank you for commitment. Some people need more help and
encouragement to succeed, all our responsibilities' that everyone in society given chance.
New Deal is different from previous employment and training schemes - puts the person

at the centre.

Allows Personal Advisors time to work with clients, help with job search or prepare for
work experience and training. Gives access to specialist help.

New Deal focuses on what each needs to help re-connect with work. May mean
rethinking how to look for a job, or suitable and available type of work. Longer term
help, can be provided through four New Deal Options.

Options designed to develop young people by giving them valuable work experience and
qualifications useful to the labour market.

New Deal recognises how damaging it can be to drift into long term unemployment.

Fact: the New Deal is a year old. In first year it helped 70,000 young people into
sustained jobs. Further 64,000 received training or work experience to improve
employability. Claimant unemployment in the client group fallen over 40% over year.
Tremendous achievement, credit to all, who have given time and effort to invest in young

people, our future.
Post-16 Review of Education and Training

Aware of review we've been carrying out of structures needed to deliver high quality

education and training for all.

We have decided education and training system. Structures confusing. Contains
duplication and unhelpful competition. Does not always respond to needs of individuals
or deliver skills employers need.

Publication last week of White Paper on Post-16 Review sets out steps we'll be taking to

put in place radical new structure to deliver high quality opportunities. For individuals to
realise potential, and economy to be competitive.
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It will encourage wider participation in education and training to make real progress
towards vision for more inclusive society. Unsure that all young people have opportunity
to fulfil potential. ’

Substantial improvements in numbers gaining qualifications, more to be done to keep
young people engaged in learning, to stop disaffected from opting out, and to help opted
out come back into education.

Young people deserve chance to be better qualified and have best start to working lives.
Too many stop learning at 16, many before then. Will significantly affect chance of
successful life.

Young people disengaged from learning or employment often face other problems -
crime, offending, financial. These make return to mainstream living more difficult and
reinforce need for quality support and guidance.

Must increase numbers continuing in education and training. Must reduce post-16 drop
out level. Must increase attainment levels. Must make education and training more
accessible and interesting, especially for alienated and excluded. These new arrangements
will do that.

Education and training will be driven by individuals and employers, not suppliers’
interests. Will ensure that it's more relevant, to the needs and interests of young people,
and the needs of employers.

Must also provide young people with help to make the right choices about learning, and a
smooth transition from school to further education and employment. Building on
Learning Gateway and Excellence in Cities, we intend to create new support service for
young people.

Youth Support Service
New service will provide a comprehensive structure for advice and support for 13-19 year
olds. Will improve coherence of what's provided through Careers, youth service and other

agencies.

Will help smooth transition from school to work or further study. And will cover all
young person's needs - making links with voluntary organisations and activities.

But creating an inclusive society requires us to work together, to give fresh opportunities
to those who've become disillusioned or at a disadvantage.
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Voluntary sector provides important links with hardest to help. Working in partnership,
voluntary sector has an important role to play in planning and supporting access to
learning. New arrangements also bring new opportunities for you to become involved in
planning and delivering post-16 education and training.

I value greatly the work which you are doing. White Paper acknowledges many examples
of excellent work. Shows clearly that effective advice and support can make a difference.
Quality provision not available consistently countrywide.

Should build on best practice; share good ideas and develop skills so that all benefit from
high standard of support.

Consulting soon on detail of what service might do and how its role might be co-
ordinated with other relevant agencies. Let us have your views.

Lifelong Learning

All this contributes towards goal of a "learning society”" where everyone continues to
learn throughout life.

Why? Unqualified, earn 20% less than average; 25% less than those with A-levels; 50%
less than graduates. If you lack skills and qualifications, you lose out. Learning is key to
hope, ambition, satisfaction, prosperity, success. A key everyone should have.

Pleased to report excellent progress with ‘learning society’ agenda:

*  extra places in FHE by 2002;

* generous discounts for individuals who plan learning through learning accounts -
and for employers who invest in the accounts of their employees;

* the University for Industry - bringing learning to home, workplace and community -
launched in autumn 2000; and

*  extra £250m this year to help up to 160,000 through Investing in Young People
strategy, including Modern Apprenticeships and National Traineeships.

Together I'm sure we can all make a real impact on the lives of the young people most in

need.
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REDEFINING LEARNING FOR THE NEXT GENERATION

Valerie Bayliss, Royal Society of the Arts (RSA)

I want to start by asking you whether you expect the education system of 2020 to look
much like the one we have today. My guess is that few of you would answer other than
by saying that it's likely to look very different. That is, you understand that the world is
changing and that education has to change too.

If I went on to ask you what it would look like in 2020 the answers, if my recent
experience is anything to go by, would be diverse and, I fear, somewhat unfocused.
Something would certainly be said about the impact of technology. Beyond that there
would be little consensus, not just on alternative visions for the future, but even on the
factors that might affect the course of change. We are a pragmatic race, and in education
more than other areas there is not a strong tradition of visionary thinking. And these days
debate about where education might be going always gets bogged down in discussion of
the short term impact of whatever batch of reforms is being forced onto the system by the
government of the day.

. This is, to put it no higher, a pity, because we are I believe coming up to one of those
great staging posts in history where we need to look at the really big questions about
education. The strategy plant is not one that should be pulled up by the roots very often.
But it does need looking at occasionally. We have had a flood of education reform for
fifteen years now but we have not looked at the fundamental strategy since 1944, which
suggests it might be time for another look. And the questions that need to be asked are -
'what is education for? What do we want education to do for the young people we require
to undertake it?

I came to believe these questions need debate through running a two year study for the
RSA on what work might look like in 2020. It became clear very quickly that the analysis
was throwing up issues about life, not just about work, and that education was a central
issue. What I want to do now is to share with you, albeit very briefly, the conclusions of
the RSA study and then to look at the implications for education.

Our first conclusion was that the days of the 'job-shaped job' - working for an employer,
often on the 40/40 model - are numbered. In 20 years' time it will be almost unknown.
Very few people will have conventional jobs. We are well down this track already. Over
70% of the new jobs created in the last 5 years have not been conventional full-time or

permanent jobs.
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Second, flexible working, in every sense, will be the norm. People will move along a
spectrum of activity embracing an infinite variety of working patterns: more will work
'for' themselves, rather than 'for' someone else; even where there is a long-term employer,
the relationship will often focus on delivery of a specified output rather than on
attendance at a fixed time and place to carry out a fixed role. The home will be the place,
or base, for work for at least part of the time for more people than we can currently
imagine working this way. More people will work for more than one employer at a time.
The labour market has always been a complex and shifting phenomenon; it will become
more So.

Third, that flexibility will also affect the way we think about the structure of the economy
and industries. By 2020 it will be hard to tell the private, public and voluntary sectors
from another or, in many cases, to define industry sectors as we do now. The reasons are
on the one hand the spread of the virtual organisation and the emergence of new forms of
national and international mobility as technology abolishes the limitations of geography;
and on the other the growth of an intermediate labour market - non-profits, community
businesses, co-operatives etc - to meet the wishes of some workers for alternative work
methods and more importantly to fill the gaps left by the mainstream economy, which
won't provide enough jobs to go round. People's careers will go where their skills take
them.

Fourth, more people will welcome and expect flexibility in their work. They will expect
more family-friendly working, not least because they see that technology makes it easier
to organise. Business and governments will want it as the costs of not having it rise and
rise. People will want to spread their working/earning lives over more years than they do
now - one of the consequences of better health and longer lives.

Fifth, the effects of all these changes will spread far beyond work. The great revolution of
flexibility will blur the boundaries between life and the part of life that is work. The skills
people will increasingly need at work are also the skills they will, to take just a couple of
examples, need to be successful in personal relationships, to manage their dealings with a
whole range of organisations that will themselves be operating in new ways.

Why did we conclude this is what is going to happen? Mainly because all the factors that
are pushing in this direction are already well-established and will continue to be
influential.

Pressures from globalisation and open markets will continue to demand that organisations
of all kinds do more for less. This isn't just something for business. Governments will
take the same view, because of tension between providing public services and paying for
them. Pressures to re-examine the way work is done will be constant. Both the public and
private sectors are already changing their views on how best to organise their business as

3%
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work increasingly moves across boundaries. In 20 years' time it will be impossible to
make assumptions about what work 'belongs' to any particular kind of organisation.

Meanwhile technology is already changing our understanding of how work can be
organised and managed, and where it can be done. There will be new goods and services,
shorter product life cycles. Most important, technology will impact on the psychology as
well as the geography of work. Peter Cochrane of BT talks of work as 'not a place but an
activity that can be conducted anywhere'. Technology is already challenging our
understanding of what constitutes expertise, where you put it and how you manage it. I
don't think we can over-emphasise the potential of technology - not just ICT - to impact

on work.

Nor can we ignore the information explosion. It is hard to get one's head round this, but it
is already a huge influence on life and work and will become more so. Where a century
ago the volume of information and knowledge was thought to have doubled in a century,
and is now thought to double in a few years, some have calculated that by 2020 it is likely
to double every seventy-three days.

And let's not overlook social attitudes. The workers of 2020 will have been brought up in
a more technology-driven world. They will expect to work in a technology-driven way.
We know that the easy assumption that there are no more jobs for life is affecting young
peoples' expectations about their working lives; they hanker for security, but don't expect
to get it; they expect to work flexibly, and rather like the idea; and they expect to have to '
look after their own interests in areas where their parents might have looked to an
employer - social insurance, pensions and education and training.

I've been describing the knowledge economy. The world in which it sits is not a
comfortable one: an uncertain world which offers great opportunity to many but which
some will find threatening. In all the uncertainties about the future, however, there are
two things about which we can be certain. One is that the effective platform of general
education that people will need to function successfully, in and beyond work, will
continue to rise. More people will need a better general education than at any time in the

past.

The other is, as I have already said, that we can already see this new world coming, and
fast. Work, and life, are redefining themselves. And we have to redefine learning too. The
case for taking a strategic view of developing education for the longer term seems to me
incontrovertible. We do need a view on what education should be about in 2020.

There is a huge amount that is going to have to change. We are still educating people for
the Victorian economy and society, in spite of the great wave of reform that has washed
over schools in the last fifteen years. A Victorian teacher could go into a school and
recognise the aims and organisation and the processes underway. Basic philosophy,
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structures and organisation have not altered. The curriculum still assumes that there is a
quantum of information and knowledge which will equip people for life. The pattern of
the school day and year are those of an agricultural society. The expenéive physical plant
of schools is still closed more than it's open. The addition of IT has been just that - an
addition. We are not using the opportunity to rethink how things are done. People
working in education tend to assume they have been subject to enormous change in the
last fifteen years or so. In some ways they are right. But as a Dutch educationalist
commented to me recently, teachers think they have changed but their jobs have actually
changed less than almost anyone else's. The fundamentals of education have changed
very little.

This is I know harsh criticism. It is certainly not aimed at the teachers in our schools who
are coping with the initiative of the week. It is a criticism of the failure of society to
address seriously the long-term future of education: well beyond the standards agenda or
even school improvement as we now know it.

So how should we be trying to change the way we do things? For me, the starting point
has to be the curriculum, because that is what answers my central question about what
education is about, what it's for. In this area, we are miles off an implementation path for
2020. We are still using the curriculum to drill quantities of information into children's
heads. That is largely what is assessed - and what matters in education is what is assessed.
Of course there has been much work on development of key skills in the last 20 years,
and schools have always had a role in socialisation. That's important, but in formal terms
it's been, and in spite of recent improvements remains, on the margins - largely outside
the assessment system,

This isn't going to help young people to manage life in the information age (and how do
you define an information-based curriculum when information is expanding at the kind of
rate I mentioned just now?) Nor will it develop the sophisticated set of competences they
will need to succeed in it. I am talking here about competences - defined as the ability to
understand and to do - which range all the way from the basics, high levels of numeracy,
literacy and IT skills, and understanding how to learn, through areas like understanding of
scientific method and the concept of proof, competence to manage change, competence to
manage risk, competence in communications and in team working and team building,
competence in evaluating and synthesising information and in applying critical judgement
- these are just some of what will be required.

We need a curriculum for 2020 which is led not by the acquisition of subject knowledge -
though the content must be there as the medium for learning - but by the development of
competences like these. Working out what the competences should be will give us a
much better answer to the question 'what for' than what we have now. It is also, I would
emphasise, a curriculum focused not on what is to be taught, but on what is to be learnt.
There is a world of difference in these two starting points, and a switch from one to the
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other would be the single greatest force for change - and change in the right direction -
that I can think of. The move would take us into a whole new mind-set.

Next, the education system must take seriously the fact that people are different. We
should recognise that in an increasingly sophisticated world, we would do well to revisit
our concepts of intelligence. It wouldn't be a bad idea to begin by taking seriously
Howard Gardiner's concept of seven kinds of intelligence or Daniel Goleman's of
emotional intelligence. What is important about both these approaches is that they reflect
understandings of reality. Goleman is especially persuasive, I believe, on the way in
which individuals need to develop their emotional intelligence to meet the needs not only
of their personal lives but increasingly the demands made by their employers.

By taking these concepts seriously, I mean making active use of them in teaching,
learning and assessment. The value system in teaching and assessment remains very
narrowly based, in spite of the attempts, now partly reversed, to recognise through GCSE
a wider range of abilities than the very traditional ones we label 'academic'. James Burke
has suggested that 'Instead of judging people by their ability to memorise, to think
"sequentially and to write good prose, we might measure intelligence by the ability to
pinball around through knowledge and make imaginative patterns on the web' - by which
he means not the Internet but the great web of knowledge that is expanding around us. [
would argue for an education which respects and develops the talents of every individual,,
and which does not assign them into artificial hierarchies of esteem.

Recognising the existence of different forms of intelligence has implications for the way
we organise schooling. Schools function like a sausage machine. Children come in at one
end and go out at the other. In between we expect them to progress at much the same rate
in doing much the same things in much the same ways. This is the educational norm, and
it tells us again that schools are about teaching rather than learning. But why on earth
should we expect this to work? We show little understanding and less respect for the fact
that people learn in different ways, and we can't resist giving different values to different
ways of learning. A good example is the treatment of work-related and work-based
learning as a second-class option, a deficit model for those who 'can't cope' with the
standard curriculum. It is good to see some diversity creeping into Key Stage 4, but there
is a long way to go. The same applies to experiential learning of the kind that Brathay
does so well; seen essentially as a nice-to-have bolt-on, a treat perhaps but not understood
as something that ought to be a part of the central curriculum - and, by the way, not just
in terms of the ways it helps people learn but in terms of what it helps them learn.

We will not be educating our children adequately in 2020 unless we are able to define for
each of them an effective personal learning style, and organise their education
accordingly. That sounds like a tall order but is not impossible (especially with modemn
technology in support). Remember Henry Ford and the cars he offered, and the contrast
with what you can get now. The idea of mass customisation is well-understood in some
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areas. Why not in education, which is so much more dependent for success on the
individual's own characteristics?

We also need by 2020 a system that recognises that schools are not the only places where
people get educated. The curriculum and assessment have to find ways of drawing on the
world outside school. In doing so it should become possible to engage parents actively to
a much greater extent than we do now. Then there is the question of integrating ICT fully
into the delivery of education, using its potential to do the things it can do well and letting
skilled teachers concentrate on the interventions they can do best. And in turn that opens
up possibilities for new kinds of school organisation, for drawing the community as a
whole into our children's schooling, - I could go on, but there isn't time.

Is such a model practical and deliverable? Let me answer that in two ways. One is to say
that in many countries round the world, this kind of approach is being taken very
seriously indeed and in some is already in operation, or hearly so. In New Zealand, and in
parts of Canada, the USA and Australia there are recognisable parallels. Similar
developments are on the way in most of the Scandinavian countries and in Poland. In
Hong Kong, achieving a stated range of competences is now a requirement for obtaining
a university degree and the same system is being piloted in schools. If others can do it, so
can we. And the second answer lies in the responses of the many heads and teachers who
have contributed to the work I have been doing with the RSA who are firmly of the view
that a competence-led curriculum is not only right in principle but entirely practicable.

Developing our education system on the lines I have described - with a competence-led
curriculum, the focus on learning rather than teaching, recognising a range of
intelligences and learning styles - could not be done quickly. It would take investment of
money and time. But I believe this radical change is a necessity. The reforms of recent
years have focused largely on standards and structures. These are important - standards
especially; but they have almost nothing to say about whether the system can help
students become capable of meeting the more complex demands that will be made on
them in the future. Going down the road I have proposed might, with luck, help us
redefine learning in a way that makes sense in the next century.
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THE UNION PERSPECTIVE

Mark Holding, Trades Union Congress

I’d like to start by thanking Brathay for inviting me to speak here today. I’m no stranger
to being under canvass in the Lakes — my family came here on camping holidays every
other summer until I was sixteen, all seven of us. I have some fond memories of these

Fells — and some wet ones!

From the outset can I disabuse you of one possible impression. I am not here as the ‘voice
of yoof’. First up, being over thirty disqualifies me from that task — ‘Middle youth’ would
be the kindest way of putting it. Although age seems no barrier to the new Independent
on Sunday Editor keeping this ‘voice of yoof’ mantle.

And second of all, I don’t think there is such a thing as ‘the voice of youth.” I much
prefer to talk about young people than ‘youth’, because it emphasises the heterogeneity
of young people. We need to generalise, not least at events like this, but we should be
wary of tarring all young people with the same youth brush. Labels like ‘Thatcher's
Children’ and the ‘Me Generation’ are especially dangerous. In my experience they often
say more about the people using them than the people we meant to describe.

So, I am not here as the ‘voice of yoof.” My task is much more modest — to give you the
benefit of my experience of the last two years as the TUC Youth Officer, responsible for
trying to encourage greater union membership amongst young people — ‘to help sharpen
union’s youth appeal’ was how my JD put it.

The crisis unions face qua young people mirrors the crisis of participation and citizenship
of society as a whole qua young people, so the lessons I’ve learnt should be of some

relevance to your discussions here.

*  Unions face low levels of membership amongst young .people — they are half as
likely to join as older people, and the gap is widening.

e  Unions face high levels of ignorance amongst young people about what we are and
what we do, and there is a sense of irrelevance to the lives of young people.

*  And unions face some negative stereotypes — the male, pale and stale image.

On the other hand, when we surveyed young people’s attitudes to unions three years ago,

though all the above were confirmed, we also found a high congruence between the
values of young people — dignity and respect —and union values.
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That was the critical starting point for the work I have undertaken, because it suggested
that the root cause of the crisis of young people qua unions lay on the union side. It
forced us to ask ourselves why unions were not engaging with young people, rather that
why young people were not engaging with the unions.

In the time I have left I’d like to quickly outline a couple of key projects I’ve been
involved in over the past 24 months and then draw out a few common lessons which, I
hope, will provide you with some useful food for thought.

1. The TUC Organising Academy

Our academy is now in its second year, and was set up to train up a new generation of

union organisers, and to equip them with the skills and experience necessary to help .
reverse the last two decades of union membership decline. Young workers are not the

only focus for this organising drive, but a central arm, from the outset, was that the

profile of these new organisers should reflect the profile of the current and future work

force — we wanted to challenge some of those male, pale and stale stereotypes I

mentioned earlier.

And we wanted to find people who had the energy and commitment to challenge and re-
invent the received union wisdom about organising and recruitment. To be catalysts of
change within our organisation. Our recruitment ad for the Academy said, “WANTED!
Organisers with Attitude!”

So we were pleased to achieve an average age of 26 for Year One trainees and 29 in Year
Two — considerably younger than the typical union officer. And we were even more
chuffed with the success of our Year One trainees who collectively boosted union
membership by 15,000 and % of whom found jobs as union organisers and recruiters at
the end of the year.

We put this success down to two things:

a) A wide selection/recruitment process including:
- skills based search;
- assessment centres; and
- new opportunities for people inside and outside the union movement.

b) Our training programme, which combined 1 month of residential classroom training
with 11 months of ‘on-the-job’ experience alongside experienced union workers,
assigned to steer and foster their hands-on development. Although I’m no training
expert, it seems to me that much of our approach shares a lot with the experiential

learning approach which you are concerned with.
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2. TUC Youth forum and TUC Youth Conference

When the TUC appointed me as its first dedicated youth officer two years ago, it made
some significant changes to its structures for young people, at the same time.

The Youth Forum was previously ‘elected’ at the annual Youth Conference — 16 places,
rarely contested — where attendance had fallen to three or four people every quarter. The
changes included:
- Opening up nominations to 1 per affiliate;
- Giving the Forum the job of becoming a task-oriented body rather than a talking
one; and
- Focussing its attention on union recruitment issues as well as workplace issues
for young people — e.g. the minimum wage.

The Youth Conference was previously a delegate, motion-based conference. Motions
were rarely controversial and rarely written by the young members themselves. There
were lots of ‘presentations’ by TUC General Council members and the delegates hated it
— feedback was terrible, ‘boring, boring, boring’.

- We took out the resolutions; .

- Asked Youth Forum to pick out priority themes for panel discussion and
workshops;

- Added in a social component and this year a training element; and

- Kept the number of ‘non-young’ participants to a minimum — Youth Forum
members chair it and facilitate it.

Youth Forum attendance has now tripled and the breadth of representation widened. It is
now involved in the TUC Organisation and Recreation projects and making a success out
of the new-style conference set-up. It is beginning to initiate its own campaigns such as
Union Festival Summer, Student Recreation Campaign, etc. This has had a positive
knock-on effect on our affiliates as new member structures have emerged and old ones
have been reinvented, e.g.:

-  BFU

-  GMB

- UNISON

My closing remarks summarise some of the key learning points I have picked up from the
last two years’ experience — ingredients of modest success!

Less formal structures:
- more emphasis on networking;
- balanced by desire to be ‘treated equally’;
- we are still getting this balance right.
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The importance of building in learning opportunities.
- training is always well received;
- young people are thirsty for new skills.

The way of learning is important — not ‘taught like school’
- by doing;
- from each other;
- with classroom a safe space to take risks;
- need for professional training delivery — ‘experiential must not become
experimental’.

Let young people set the agenda and take responsibility:
- all the suggestions for changing the Youth Forum and Youth Conference
structures originated from the previous Youth Forum, including the suggestion
to appoint a TUC Youth Officer!!

Don’t underestimate the aspirations and motivation of young people:
- ask if the apathy you see is actually in the eye of the beholder (TSA Debi Roker
Study)

The Academy found no shortage of capable and committed young people.

And we learnt how valuable a learning experience work is itself, as is involvement in
unions. In particular, there is a striking similarity between many of the interpersonal and
communicational skills developed at the Academy and in the bread and butter life of the
union representative and those identified as key skills of citizenship.

Trade unions could and should have a central role in helping schools, colleges and
community organisations to deliver the Government’s new and vitally important
citizenship education curriculum.

I’ll end with what we term the Organising Motto. We stole it from our Australian

comrades and it has served me well as a guiding principal for my youth development
work:

“Don’t do for someone,
Anything which they can do for themselves.”
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THE YOUNG PERSON’S PERSPECTIVE

Andrew Cossar, British Youth Council

Can I start with saying that our chairman, the chairman of the British Youth Council,
Martin Wilson, who was originally intending to make this speech, asked if I would briefly
apologise that he wasn’t able to be here. I know he was very keen to be here with you at
Brathay. 1do also hope that you’ll bear with me if parts of what I have to say are not as
polished as they might be. I first read the material for the conference on the train
yesterday afternoon. Valerie mentioned earlier she was looking for some training, maybe,
on her speaking skills in a hot marquee. Maybe I need some training for forward

planning.

I am delighted to be here. I hope I’ll be able to give you some insight into a young
person’s view of experience and learning. Idid appreciate it when Mark said there is no
such thing as the ‘young person’s view’ because that is a point with which I agree, and I
suspect most of you would agree. There are over 7,000,000 16 to 25 year olds in this
country and it would be ridiculous to imagine they all had the same beliefs and ideas.
They have a diverse range of opinions, and what I’m hoping to be able to do is share with
you some of the overall themes which we honestly believe feature highly in young
people’s opinions on education and training for life.

To start with, I would like to say a little about the British Youth Council itself. BYC is
the national representative body for young people aged 16 to 25 in the UK. It aims to
represent the diversity of young people’s views and promote the increased participation
of young people in society. It is very much run by young people. All the trustees are like
myself, 25 or under. We have more than one hundred member organisations ranging from
youth organisations like the scouts and guides, to youth branches of other organisations
such as the trade unions, political parties, faith groups and charities. We are also
involved with a network of 450 local youth councils across the country. Many local
youth councils are in the areas from where you come today. One of BYC’s main areas is
in promoting young people’s participation throughout society and the kind of
participation that we’re looking to promote demands a range of personal and social skills.
And we often recognise that these are best learnt through experience. I’ve just spent the
weekend as part of a team running a BYC training course. There were 9 young people
involved from across the country. Our approach to training is very much one where the
participants are working together in groups with facilitators. And they’re learning from a
range of exercises and sessions where they get a chance to explore a range of materials.
The training is really to develop their own skills as facilitators in the hope that they will
be able to go back to their own local groups and use these new skills and share these new
skills with people there.
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I was also listening with interest to everything that the minister was saying earlier and
more broadly to the government’s views on education. I would have to say BYC does
welcome the government’s recognition that education is more than just schooling
between the ages of 4 and 16. We strongly support the proposals for increasing
citizenship education within schools. BYC believes that young people learn many skills
most effectively through their own experiences. And as I've said, we think the
government’s doing not a bad job in providing some opportunities for lifelong learning.
Presumably, then, I could just finish speaking there and go and sit outside in the sunshine
with my rose tinted spectacles on. Well, perhaps not. This is - if Mark hadn’t already
used this gag - this is where I would be taking off my mask, too, and revealing the real
me underneath. There are some problems with the way people are talking about
experiential learning which I would perhaps like to discuss briefly.

The first one is the way it is discussed. The skills being taught are almost always
described as being about enabling young people to become the leaders of tomorrow, to
develop their future potential, to avoid social exclusion in the future. The second
problem I have is that the focus is on experiences being provided to young people.
Young people are seen as people receiving education and training and the experiences are
sometimes artificial, and have been created for them to undergo. We do believe at BYC
there is a basic assumption underlying both of these points. And that assumption is that
young people are unable to make a meaningful contribution to the leadership of society
today, not in five years time or ten years time but today. We believe that young people
do have the ability to make a contribution to the society of today, and we believe that
assuming that they don’t does have serious consequences. Young people believe that
their views are ignored by politicians, they feel excluded from discussions in their
communities.

It’s such a vital area that we’ve carried out research a short while ago and we found that
our fears were very much confirmed by the responses received. Young people do feel
alienated and it’s clearly borne out by even something as simple as voting figures. Only
50% of those able to vote amongst young people in the 1997 general election actually did.
Obviously voting percentage turn outs are going down. But in every case the percentage
of young people voting is falling well below the overall turnout. In our view an
assumption like that - an assumption that young people can’t contribute - has to be
examined very closely. And we don’t believe it can be sustained. The British Youth
Council itself is, as I’ve said, youth led, our trustees are all under 25, and we’ve been
running now for 50 years, and are regarded internationally as one of the world’s leading
national youth councils. I would like to challenge the government and everyone involved
in working with young people to consider whether they’re holding the assumption that
young people have nothing to contribute to decision making today. It may not even be a
conscious decision; it might simply be something that manifests itself in a view of young
people as consumers and not decision makers.
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And I found it interesting earlier, when the minister was speaking. Even when he was
speaking about the need for the youth service to consider what young people wanted it
was in a context of young people as consumers and not as decision makers of their own.
I would like to challenge the government and everyone involved in working with young
people to consider what they can do better to allow young people to participate in
decision making. BYC believes that there are a number of changes needed. Firstly, there
needs to be a continuing expansion of citizenship education. Now, this is something that
the government is clearly looking into. But the sad fact is that at present less than a
quarter of all young people receive any citizenship education. And it isn’t just an issue
for central government through the education system. Good citizen skills are in many
ways the kind of personal and social skills which any organisation involved with young
people should be trying to develop, and in many ways they’re the kind of skills which
experiential learning is particularly suitable to providing.

Secondly, youth opinion needs to be recognised as valid and relevant. Government and
other bodies working with young people need to ensure that young people are fully
consulted. This might mean that structures are developed and resourced to allow the full
breadth of young people’s views across the country to be considered. The kind of
structures I have in mind are not a fixed youth parliament system but a range of
structures. As I’ve said, the British Youth Council is involved with a network of local
youth councils around the country. And these provide young people with a voice in their
own area. At a national level, participation could range from simple things like polls to
identify what young people genuinely believe, to work through organisations such as
BYC itself. And within organisations, structural change may be as simple as removing
out-moded practices which pose barriers to young people’s participation. The points
which Mark was making earlier about the approach being adopted in the trade unions
very much ties into this kind of thing, the need for structural change. And ultimately we
do believe that young people should have a chance to be involved in decision making
about every aspect, every issue, which affects their own lives. It should be a concrete
involvement, not merely a token effort to placate what could be seen as an annoying
group. Young people should be able to achieve visible affects and direct real resources to
do this.

For those who feel that this last proposal is unrealistic I would like to share briefly with
you the approach which was adopted in South Africa. I must admit I’'m a little nervous
about this because I know that there are a number of visitors here from that country. No
doubt if I get it completely wrong then they’ll be the first ones to tell me. As I understand
it, early in the post-apartheid government, Nelson Mandela recognised that in rebuilding
South Africa there had to be a strong focus on young people. And more than this, young
people had to be involved as a core part of the process. Young people were nominated
from throughout South Africa to serve on a national youth commission and ultimately
nine commissioners were confirmed for parliament. The commission then went away,
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consulted widely, and drew up a national youth policy. This youth policy was then
adopted by the South African parliament, and is being implemented, with the commission
retaining a strong role in research and consultation with young people, and ensuring that
the South African Government does stick to this policy. We feel this is a model for
young people becoming genuinely involved in policy making at a national level.

Now, I don’t think that anybody would suggest that the situation facing young people in
the UK is anything like the scale of the difficulties which clearly faced South Africa.
There are many differences between the two countries. But I cannot believe that young
people in Britain and South Africa are so comprehensively different that somehow those
in Britain are unable to make decisions for themselves.

What are the benefits of allowing young people to become involved in decisions relating
to their own lives. First of all, as they become active participants, the alienation from the
political process is reduced. It cannot be good for our democratic political system to have
a significant proportion of society feel so detached from that system. Young people are a
resource for our society. They bring enthusiasm, new ideas, and a fresh perspective to
problems. Where decisions are taken about young people it must be vital to have the
best information, and surely young people are the ones who can provide that.

Coming back to our core topic, experiential learning, providing more opportunities for
young people to participate in decision making obviously has immense impact here too.
Real life projects run by young people are an intensive learning experience. I don’t
know if you’ve ever done one but they’re quite scary as well. Ultimately, if young people
are being excluded from playing a full part in decision making they are missing out on
such a fantastic opportunity. To be blunt, any approach to experiential learning which
does not include real life decision making is only dealing with half of the issue.

To sum up, our view is that experiential learning is an excellent technique for young
people’s personal development. However, it will not satisfy young people if the
experiences are restricted to education and training contexts with the emphasis on skills
for tomorrow. Young people need to have an opportunity to participate fully in decisions
relating to themselves. The benefits of this are clear. It re-involves young people in the
political process, it re-invigorates the decision making process itself, and it provides
fabulous opportunities for young people to have genuine experiences. The consequences
of not allowing young people to participate are equally clear, as they would feel more and
more alienated from the system. Nelson Mandela showed immense faith in the young
people of South Africa when he launched the national youth commission there. I would
like to urge you to have the same faith in the young people of Britain today.
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VALUING THE FUTURE
— EDUCATION FOR SPIRITUAL DEVELOPMENT

Sister Jayanti, Brahma Kumaris World Spiritual University

Firstly, just a word of great appreciation for the courage of the Brathay team, for all of the
things that have happened so far here. I have been finding that on the one side I resonate
so much with what has been said already, and on the other side I am aware that that’s the
sort of trend that’s taking place in the world. In that we are seeing a world not just
changing, but a world in which perhaps a paradigm shift has already taken place. And so
we’ve moved away from a paradigm of materialism that I think we can see doesn’t
actually work anymore. We’re now wondering what is the next phase, what does the
future have in store? Again, in a way, you’d say that that’s true of any generation, of any
age: there’s a question mark about the future. But just to put things into context, some
time ago - I think maybe it was in the late 1970s - I’d read a report that was called
Global 2000, and this was prepared by a person called Doctor Gerald Barney and he had
taken up a huge research project in which he was looking at the conditions of the world at
that time and projecting into the year 2000. I’ve had an ongoing conversation with him at
different times, and he is now the president of the Millennium Institute in the USA. He
told me a little while ago that all the dire prophesies that he had made in his report -
based on scientific evidence and research, population, resources, pollution, all of these
external factors, in a sense - all of these things had been confirmed beyond his
expectations even as we approach the year 2000. But there had been more ingredients that
he hadn’t taken notice of. For example, when he was looking at the scene he hadn’t
expected things like climatic changes to be happening and now that’s become a major
factor within the chessboard. I’m saying this to point out what Valerie told us this
morning as a staging post. I would say it’s a time of transition,-a very major time of
upheaval and questioning about where it is we’re wanting our world to go, and what it is

we see happening in the 21% Century.

When we ran a project asking people how they saw the future - this was at the end of the
1980’s and at the beginning of the 1990’s - our research project extended into 128
countries at that time. We had people come back to us saying that it was interesting that
they didn’t ask for a world of bigger cars, better buildings or anything like this. Not even
technology, they didn’t even ask for that. They were asking for a world of values. They
wanted to see values come back into the world. That, of course, led us into a further
development of that idea, looking at values in terms of education, looking at values in
terms of the different professions of the world, and many different arenas. So it is a very
special time in history.
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I found this morning fascinating and I think the Geese Company must have ripped off a
few masks. For myself also, that’s the area I'm most interested in. What is it that’s
happening below the surface? And definitely in the path of spirituality, it’s the
exploration of our own inner world, and what’s going on in terms of our thoughts, our
feelings, our conscious mind, our unconscious mind, and being able to bring about
positive transformation on all of those different levels. I felt it was a great way to make
us look at both ourselves, as well as the things that we are involved with, and also look at
what’s happening in the world. I work on a principle that things begin in here and
whatever is happening in here gets reflected in my world around me - my immediate
world - but also gets reflected in the world out there. And so Mr. Fool creating chaos, 1
think, is absolutely right. If I look at the state of chaos out there, I don’t have to ask the
question why or how, but I know it’s because there’s chaos in here. Who can put right
this chaos in here? It has to be my responsibility, no-one else out there can help me sort
out this chaos. I have to take responsibility. I can be empowered, I can be encouraged, 1
can take inspiration. But at the end of the day, whatever tools it is that I am given, I have
to work with those tools and work things out.

So, that is a very broad framework of where it is that the Brahma Kumaris Spiritual
University stands. Just a couple of lines of further information about us. We started
when the founder of the university had a vision, a vision of a better world, and a vision
that inspired him to dedicate his life to helping others understand the role of spirituality in
this spiritual dimension, and how that influences life. I have been involved with this
since the 1960’s. But it was in the 1990’s that I began to get confirmation that I wasn’t
just a part of a very, very tiny minority who thought in this way. There’s actually a very
powerful, growing, quite vocal minority that thinks like this also. Two things gave
confirmation to this.

Through the 1990’s I’ve been seeing more and more an interest in the things of the spirit.
Books related to spiritual development, self development. That’s the fastest growing area
of books in terms of non-fiction, both in the USA as well as in Europe. Meditation has
come into the lives of not just ‘young hippies’ but on all levels of society meditation is
being acknowledged as something very useful. But it’s interesting when the political
scene takes on board something like spiritual values. In 1995, when there was the social
development summit in Denmark, for the first time governments actually had within their
statement, within their documents, that the cause of injustice, and the lack of equality was
a factor of lack of spiritual values. It was through these, that there could again be hope
for the future, and that the 21% Century had to be a century based on spirituality.
Otherwise, what sort of civilisation could there be? Again, that’s giving you a little bit of
background about the things that I’d like to share specifically.

Spirituality and its connection with religion, I’d just like to make a statement about that.
Firstly, because it’s not always clear or understood and sometimes, in Britain at least,
when you use the word spiritual, people have this vision of things floating in the air. I

ol
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don’t know how many of you thought of that. But spiritual actually means an
appreciation of personal values. And there is a clear connection to my relationship with
the world. How I value my life, value others, and through that create a life in which I can
be valuable to the community, and to the world. Through that also being able to value

my own future.

I was very happy that the vision that the people who represented ‘the young people’, in
particular, gave such a hopeful vision of the enthusiasm, and the motivation of young
people today. So often I see a picture which is a little bit different. Generally a state of
feeling of despair about the world but also a sense of demotivation about young people
about the future; “What’s the point of it?” “What’s going on?” “What’s going to
happen?” So it was wonderful having people who shared a very positive sight. Because
my own sense is that whatever is the vision I have, that vision is what I will realise, I will
make into a reality within my own world, and the world around me. If my vision is that
of hope, then that is the future we will create together. So, definitely, the vision I have is
that at this transition point, at a time when really the doors open up, there’s a huge
opportunity that presents itself in terms of the information we have, the technology we
have. Now the question is, what more do we need to create a future in which truly there
is a better world for all of us. Not just for one part or segment of society. I think that it
describes it very well if I say that the one thing that perhaps need changing absolutely is,
instead of having cold hearts and hot heads, maybe we could change that around and have
warm hearts and cool heads. Just simply a shift in that and it’s going to be able to create
something better for tomorrow for all of us together.

There’s a number of different things that the Brahma Kumaris have engaged in, in terms
of moving towards that better world. I mentioned that one of the ideas that had come up
from our international project had been a world that was based on spiritual values again.
Taking up that theme, what we did was to actually prepare a book that was called ‘Living
Values — A Guide Book’ We found that this had a terrific response across the world. This
took up the theme of a dozen values, and within that looking at the universal approach to
those values. A little while ago we were given what was called ‘general consultative
status’ with ECSOC, the Economic Social Council of the UN. I mention that to point out
that the subject of spirituality is now being looked at in many different directions. The
reason for our consultative status with the UN is because they felt that we had a specific
speciality, that of our spiritual perspective and approach that was very much needed and
valued at the UN. They challenged us when we wanted to dedicate this book, in terms of
the 50™ anniversary of the UN, that surely every religion, every tradition, had its own
different values. We said, well within our organisation we work on a spiritual level and
we find that people of all religions and all traditions come to us, People who are looking
at the heart of faith and awareness. You come back then to the spiritual perspective, the
spiritual approach, the thing that unites people; their hopes, their dreams, their
aspirations. Across the world these are the same, they are universal truly. But also our
fears, our weaknesses, our anxieties. They also are the same.
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Another comment again that touched me very deeply when somebody mentioned it, was
how the colour of our skin may be different, but the colour of our sweat, our blood, our
tears is the same. And so there is a universal connection that binds us together as one
human family, and the values that we all share, in fact, are actually the same. And when
we discussed it with people of other cultures, we found that it was true. When we gave a
statement about all these values we found that they were acceptable to people of all
traditions and so that made the United Nations again step back a bit and think. One
particular section or agency, UNICEF, came back to us saying, can we do something with
this? What we’re looking for is a way to be able to help children inculcate this, do
something with this. We’ve been working for a few years about this, but haven’t been
able to make headway. We got together a team of global educators in New York from
about 20 countries. Within two days they had been able to come up with ideas for
activities that could aid values development within curricula, within schools. I won’t go
into more detail about that because there is actually a workshop that Peter Williams will
be conducting in the next couple of days, on that topic of Living Values and the
educational programme, and giving you a flavour and taste of those activities. But
connected with that is the fact that there’s going to be an education forum in Barcelona at
the end of July. UNICEF also mentioned something else that was interesting. They said
that if you teach a boy, you teach one boy. If you teach one girl, you educate a family.
That’s certainly true in the part of the world that I come from, and maybe it’s true in other
parts of the world. So we decided that again, at their invitation, we would have a
programme specifically for young women, called “Young Women of Wisdom,” in which
we encouraged young women in their teens to take up concepts and ideas and work
together and encourage their peers and work with those ideas of spirituality, and the
application of spirituality in life.

Perhaps you are tired of hearing this phrase ‘when [ was young’ but I’ll use it nonetheless
because the world was actually quite different and the young people I meet today, I see
the challenges they face are far, far greater than anything I had to cope with. One little
example of this. I wonder, what would I have done if there had been peer pressure on me
to take drugs. Today, I don’t know. I can honestly take off the mask and say, “Would I
have said no? Would I have had the courage? Would I have had the wisdom? Would I
have-had the strength? I have no idea.” It wasn’t a problem for me, it wasn’t a question
posed to me: would I or not? Today, maybe it’s one of the lesser things that young
people are having to deal with. When I was dealing with young women, in coming
together with the particular ideas for this group, they were sharing the things they had to
be concerned with and are challenged by. They found that through a development of self-
esteem there could be greater power, greater strength, with which to cope with all these
things the world now thrusts upon them. My heart went out to Suzanne this morning. I
would suggest that the course that Suzanne needs to go on is one of self-esteem of a
spiritual nature. I know that for myself, facing the discrimination of race and gender in
my teens. I think I would have perhaps grown up to become an angry person, maybe
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even a bitter person. But spirituality came into my life at a time when these things were
just surfacing and through spiritual understanding and spiritual consciousness, I was able
to deal with them in a very real way, and transform those energies so that I could come
back to a state of appreciation of my own inner dignity and strength and move forward in
life on the basis of that without being dependant or co-dependant. This is one of the ways
in which spirituality is applied.

Another thing that we found is that between the 1980°s and 1990’s a shift that happened
was demonstrated by a programme that we held some months ago called the reflective
practitioner. That whole concept of reflective practice where, for example in the 1960’s
and 1970’s, people thought that professionals were the experts and professionals could
solve all the problems of the world. Well, by the 1980's it was very clear that the
problems were multiplying, that the problems of the world were definitely not being
solved by professional expertise. There had to be another dimension that came into it.
This approach started at the end of the 1980’s and today I see it working in many
different ways, on many different levels. That practice in which you are not just engaged
in your work but the practice of reflecting on your work; consciously taking a time to
pause, a time to evaluate, a time to look back. And so this whole practice of reflection, of
pausing, being able to look and contemplate and not just count the blades of grass in the
contemplation, but actually to evaluate and learn and through that transform and learn and
move forward. That again has been a whole area that has opened the door for spiritual
understanding and consciousness. We see that very much as part of the process of
experiential learning. The part in which it’s not just information that’s given and fed in
but the process of education. That which is within being allowed to emerge and come
through in my life and activity. So that sense in which I’m given that opportunity to
look within, it’s very much a part of that process in which one is learning to use one’s
mind in a constructive, creative, active process. Which is what the path of meditation is
about. We have a programme coming up in the next little while which is going to be
dealing with the theme of living values, young people, citizenship in communities in the
21% century. What was interesting for me in that was that there was a broad range of
partners who came forward to say that this was something they were interested in doing.
In particular, people working with the outdoors and aware that, in terms of their work
outdoors, something very special happens to all people but especially young people. That
is the awakening of the feeling of that which is sacred. Today when everything’s on a
materialistic level and we are assaulted by all the things around us in terms of just our
senses and sensations, we forget that life is very precious, we forget that life is sacred,
and not just human life, but all forms of life.

So the outdoors opens up the way for a young person in particular to get in touch with
that which is sacred within, and be able to be aware of the presence of the divine in their
own life. So we found that with organisations such as this, many different organisations,
again they were very interested in the spiritual perspective, the spiritual development of
young people in particular. This is why I am appreciating the courage of this particular
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organisation for the inclusion of spirituality in a very visible form within your conference
here. ‘

I’d also like to mention research conducted by the industrial society in their 2020 Vision
Programme which reports on interesting views held by young people on major aspects of
life and their future. Some of these things were touched upon in the presentations this
morning but it’s interesting that the comments we heard are also being reinforced by the
research that’s being undertaken. For example, many young people feel that there’s a
difference between learning, actual active learning, and being taught. Some feel that you
are taught a lot at school but are not actually learning much at all. Young people often
feel that formal education focuses too much on gaining academic qualifications rather
than on equipping them with skills and knowledge for ‘real life.” Within that, again
demonstrated this morning, social and communications skills are rated as most important.
Having the confidence to deal with different types of people, getting on well with people
and being able to express yourself clearly, are all considered important skills for life.

It is the role of spiritual development within education that facilitates the development of
communication skills and an appreciation of personal values. There is a clear connection
between valuing the future, valuing my own future, valuing myself and valuing my own
inner resources. All too often in a materialistic perception of the world, the spiritual
dimension, and thus the inner resources of the self, are forgotten or under-estimated. The
spiritual dimension includes knowing and valuing the self and developing relationships
based on respect and trust.

One of the things that people are concerned about in terms of the immediate future is
January 1* 2000. Meeting experts in terms of computer technology I hear two different
sides of the same story. One side that tells me that January 1% 2000 will be fine, there’ll
be minor hiccups, but there won’t be too many problems. Another side of the spectrum
tells me that I don’t really know what’s going to happen and there’s quite a picture of
horror that’s placed in front of us. Which ever way it is that I look at it, what would be
the answer in terms of real life situations of dealing with that story? Even the picture of
horror tells us there is one thing we have to focus on in terms of being able to prepare and
move through that whole area of trauma and they use this word ‘social cohesion’. I have a
question about that, how does one create social cohesion? For me the answer comes in
two words — respect and trust. Iask myself the question, how can I develop respect and
trust? For me the answer is when I can value myself and respect myself, I can extend the
same courtesy to my neighbour, to my family, to my friends. The chaos that Mr Fool has
managed to create has been the destroying of respect for the self and, through that,
respect around us. Respect on all levels has disappeared. To bring that back in again I
have to begin here. Trust. Not a word we use very often nowadays. Somehow again
that’s disappeared. Again the starting point surely is learning to trust myself and then I
can trust you, and then I can also win your trust. If you are talking about social cohesion
and the movement towards a whole model of co-operation, which is surely what the
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future has to be, conflict is not an answer for civilisation, really it isn’t. There’s no
civility in conflict. Competition - I cannot agree - competition is not the way for the
future but rather co-operation. So social cohesion can only come about when there is that
respect and trust, with which we learn to be able to co-operafe together. And so the
future depends upon these factors and I see that it’s the spiritual dimension that can help
us explore and understand and develop all of these things in our life.

The starting of spirituality begins with an enquiry into the unique workings of the self —a
desire to know what is happening in my own inner world. As I reflect on the nature of
myself, I begin to see the power of my own mind and my own thoughts. The human
mind has explored outer space and experimented with and harnessed external energies.
Spiritual development is the education through which we experiment with, explore,

understand and harness the energies of inner space.

One begins to see how wide and varied the quality of our thoughts can be. They range
from pure, powerful and positive, to mundane or weak and even downright negative. Our
thoughts in turn create feelings and these determine the quality of our communication and
relationships. Life skills related to communication and interaction with others are
developed through knowing the self and learning to move thoughts and feelings in a
positive direction. We are the creator of whatever is happening within our own inner

world.

With positive spiritual development comes emotional stability and enhancement of
mental abilities, such as concentration and the ability to discern and decide. Lack of
concentration is often cited as a failing of the modern world. Not just because we’ve lost
our spiritual power, but there’s actually another powerful piece of research into this
which indicates that the pollution of the water, the air, the atmosphere, the food. And
everything contains, all organisms human or otherwise contain approximately 500 extra
chemicals that we’ve absorbed. This is information from the World Wildlife Fund.
These chemicals are influencing all the systems of the body and the brain, in particular
the lack of concentration power, the lack of tolerance power, influence on memory.
Looking at the mind and learning to focus its energy is part of the process of self-
reflection. A mind that is undisciplined is unable to have clarity and so the capacity to
discern clearly is hampered. Learning to ‘filter’ away wasteful and negative thoughts
creates peace in which a situation can be perceived with a greater understanding of reality

and meaningful decisions taken.

Clearing away the accumulation of the dust of negativity allows me to see the innate
goodness of the self. As I see my own natural qualities by removing the layers of dust,
value for the self returns. Through the process of healing my own emotions, my
communication, interaction and relationships also change and relationships are also
healed.
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Our hope for our future lies in spirituality and values; in fact how else can there be a
future? Education must return to the position of enabling the potential of each individual
to be released and then we can move forward towards a better world.

What I would like us to do is have a few minutes of reflection time together in which I
will ask you to just sit comfortably, find a position in which the body can sit still. You’ll
probably find that is when the body is in balance and the back upright; if you’re holding
things in your hands just put them down for a while. You don’t need to stand on your
head to meditate, you don’t need to do any other postures or exercises, because reflection,
meditation is very much to do with the mind. Letting the body be relaxed so that the mind
can be free. I'll speak out my own thoughts and invite you to follow those ideas. As my
body becomes calm and quiet I feel my physical energy moving into a state of harmony.
I take the time to look inside my own inner world, looking at my mind. Many thoughts
moving in many directions but even as I watch my thoughts they seem to slow down. I
pick up on one of these thoughts, the thought of peace. I keep the though of peace and
hold it. As this thought stays with me I begin to feel peace filtering through all the
different layers within my awareness. I become peaceful and I can feel peace radiating
through my body, healing, restoring, energising. I can feel rays of peace extending out,
out into the atmosphere around me, out into the world, and peace begins to feel natural. I
become aware that in fact peace is my natural state of being. This is who I am. In this
awareness of peace I begin to value myself. I begin to trust myself. I keep this sense of
peace and become aware of the present moment and the situation here but I stay
connected with this feeling of peace.

This was a simple demonstration of that coming back to the innate quality of peace, but
you can do the same with all the other values, all the other qualities that I believe are the

essential components of the human spirit, because that truly is the state of all human
souls. Goodness.
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THE ROOTS & BRANCHES OF EXPERIENTIAL
DEVELOPMENT

Dr Tony Saddington

Experiential Learning as a field of practice is vast. If we look at the range we see
everything from farming to conflict resolution; from assessment to youth development;
from practical skill training to theoretical models; and from personal growth to workplace
training and development. All are labelled experiential learning - all are presented as

being part of the experiential learning family.

What then counts as experiential learning? For some people it is all of education - for
others it is narrowed down to a specific practice or curriculum model. The vast array of
educational activities using the term experiential learning can be seen in Jane Henry’s
work.’

Independent

Problem solving learning

Personal development

Project work

EXPERIENTIAL
LEARNING
METHODS

Social change

Activity-based

. Non-traditional
Work and community placement

Prior
learning

Figure: 1

This wide range of practices can be fitted into various schema. In this paper I wish to use
the metaphor of a tree - the tree of experiential learning - to categorise them. I will
explore the roots and branches of this tree - the roots being the underpinning theoretical
traditions and theories and the branches being the forms of practice we find ourselves
working within. I believe that as experiential learning practitioners it is important for us
to be aware of both the range of practices and the theoretical roots. These understandings
will help us develop and éfrengthen our own practice.
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The roots of experiential learning

The roots of experiential learning are many and varied. I will explore some of the roots

u

using three of the five traditional philosophical roots of adult education” ™ - progressive,
humanist and radical - highlighting the key values of each and their support of

experiential learning."

I begin with a "map" of the three traditions showing the important assumptions held by
each and their use of the learner's experience. For the sake of brevity the map has been
simplified. While it represents the traditions coherently, albeit naively, it does so at the
expense of the complexities of the real world of educational strategy. It is not an in depth
analysis - rather a tentative “stock-taking”.

THEORETICAL TRADITIONS AND EXPERIENTIAL LEARNING

IN ADULT EDUCATION
Progressive Humanist Tradition | Radical Tradition
Tradition
Social problem taken Social change Personal Oppression
most seriously meaninglessness

Underlying theory of
social development

Reform

Self-actualisation

Social transformation

Best metaphor for Problem-solving Personal growth Empowerment
educational process

Key value Democracy Self acceptance Freedom

What counts as Judgement and the Wholeness Praxis (Reflective
"knowledge"? ability to act thought & action)
The educator's task Guidance Support’ Conscientization
How an educated person | Responsible Integrated Liberated

is described?

Role of the learner's life
experience

A source of learning and
inseparable from

The source of
knowledge and the

Basic to understanding
the societal context and

knowledge content of curriculum therefore the source of
knowledge
Types of experience Structured Personal focus Self in society
mainly used
Figure: 2
Q
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The progressive tradition

The progressive tradition grew out of a reaction to liberal education in an attempt to
respond to the social and political changes in the early decades of the 20th century. The
emphasis of education changed from cultivating the intellect to focusing on individuals
having a responsibility towards the society in which they lived. Education was seen as an
instrument of social and political reform, which had a major role to play in the

maintenance and extension of democracy.

The progressive tradition sees education as life-long and therefore "learning how to learn"
is important for learners. They can then continue to use both the knowledge they gain
from their own experience and the knowledge they gain from others and books in solving
problems and bringing about social change. Experimental or problem-based methods are
favoured because progressive education is about solving human problems.

Leading progressive educator John Dewey argued for education to be both liberal and
practica. Common forms of progressive adult education include community
development, participatory planning, community education, group dynamics and

experimental learning.

The centrality of human experience in the progressive tradition means that the learner's
experience is highly valued and is at least equal to the experience of others stored away in
the written word. Knowledge is seen as inseparable from life experience and finds its
validity in the degree to which it can be linked to or integrated with the experience of the
learner. This supports the concepts of reflection and learning from experience which are
basic to all experiential learning. This focus on what is useful to the learner changes the
role of “teacher” to one of “guide”. Malcolm Knowles describes the educator as a
"helper, guide, encourager, consultant and resource” as contrasted with a "transmitter,
disciplinarian, judge and authority".” Teachers are not the sole source of knowledge but
can also learn from the knowledge and experience of the learner - they are partners in the
learning activities. "The teacher is a learner, and the learner is, without knowing it, a
teacher" (John Dewey)."

One of the critiques of the Progressive tradition is that the focus on improving an
individual's life in society can contradict and be in conflict with the creation of a more
desirable society. This promotion of individual growth sometimes at the expense of the
promotion of the good of society can cause this tradition to be seen as elitist.

The humanistic tradition
The humanist tradition has its roots in existentialist™ and humanist™ thought of the 20th

Century. The underlying assumption of this tradition is based on the belief that human
beings are inherently good. Existentialists claim that a person is not ready-made but
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rather a "designer of her/his own being and essence".” Consequently the tradition focuses
on the development of the whole person. Learning is therefore a process of discovery and
experimentation with the principle goal being individual "self-actualisation". Self-
actualisation is described as "helping the person become the best he (sic) is able to

"X xi

become".

In this tradition the teacher acts as a “facilitator” and “enabler” of the learner's growth.
Learning occurs through group interaction, participation, experimentation and discovery.
The responsibility for learning is placed on the learner who is at the centre of the
experience. Learner freedom and autonomy are linked to the concept of self-directed
learning” in the drive towards personal liberation and enrichment. The focus is on
personal integration and psychological development - "it is education that has a lot in
common with healing and it lives most comfortably in therapeutic contexts, encounter
groups and counselling".® Forms of humanistic education include growth groups,
encounter groups and self-directed learning groups.

In humanistic education experience is the source of knowledge and the content of the
curriculum. As learners reflect on their own experience so they take possession of it in a
new way and gain knowledge which is authentic because it is true for their life-worlds.
This repossession of experience is a personal discovery of knowledge which enables the
learner to become more whole (a “fully-functioning person”). With the focus in
humanistic education on personal discovery and experimentation, the use of the
experience of others, actual or recorded, is limited. It is useful only as it supports the
learner's own discoveries or poses questions which require further reflection.

The major critique of the humanistic tradition is that it apparently ignores a less-than-
perfect complex real world through its focus on personal development. There is also the
issue of whether a learner-centred or self-directed learning approach is possible or even
desirable in every learning situation.

The radical tradition

The radical tradition has its historical roots in various movements: anarchism, Marxism,
socialism and the Freudian Left. This tradition has two main strands - the Deschooling
Movement” and Paulo Freire's theory of conscientization. Whilst it can be argued that
the other traditions are all political through "different forms of innocence™" it is the
radical tradition that makes its central commitment explicitly political - education is part
of social transformation. For this tradition, education is not neutral. It can only be

understood by locating it in its structural and historical context.

With the exception of Freire, the main concern has been with schooling. Ivan Illich
called for an elimination of schools because he felt that the mandatory nature of education
oppresses and dehumanises people. Schools were seen as part of society's shaping of a
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i

person's "view of reality" and were therefore oppressive.™ Illich's concern was for
personal autonomy and the freedom to choose to learn. As alternatives he proposed
"resource centres”, skill exchanges, peer matching and a system of independent

xviii

educators

Central to Freire's work is the belief that societal and individual liberation are
interdependent. The focus of education is on bringing about a new social order by
changing the structures of society and liberating the individual from a false consciousness
which is unaware of the structural and historical forces which have domesticated her/him.
Reflective thought and action (praxis) are seen to be dialectically related. It is through
dialogue and engagement in society that awareness and insight into the learner's world
and social reality come about.™ The teacher is a facilitator who guides and questions
instead of providing answers and directions for the learner. Freire described the true
function of education as radical conscientization and called for a problem-posing
approach to education as opposed to the more traditional "banking” form of education.

The life experience of the learner and a critical analysis of this are at the centre of this
process of conscientization. As learners interrogate their own experience so they are able
to reinterpret it and understand the societal context within which they find themselves.
This understanding leads the learner to action, which again becomes experience to be
reflected upon. Therefore life experience is the source of learners’ knowledge which
liberates them and provides them with the tools for changing the society in which they

live.

Both strands of radical adult education believe in the need to develop forms and practices
within the context of revolutionary action but we find few examples of their practice.
This is mainly because most educators whilst challenged by Illich and Freire's writings
are working within "stable" institutionalised education systems, where reform (rather than
revolution) is the way to effect change. The major exception to this is Freire's work in
Brazil, Chile and some other third world countries where the main thrust is literacy.
Other examples of the radical tradition are to be found in A S Neill's Summerhill School
here in Britain and the work by Douglas Reed on "the empowering learning process"”.

Whilst the radical tradition engages directly with the problems of political commitment,
radical educators need to guard against the danger of using education solely as a political
tool and ignoring the pluralistic nature of most cultures. Emphasising political revolution
can lead to artificial polarisation and actually create conflict. "Co-ordinators" (teachers)
need to avoid becoming the "experts" and slipping back into a teacher-learner relationship
of dependency. This tradition has most powerfully challenged education as and when it
has attempted to remain neutral. The empowerment of the learner in this tradition fits
with the need to encourage learners to become more self-reflective and critical in
understanding their own life experience. Radical educationalists argue that there is a
need for learners to be able to reflect critically on their own process of socialization and
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to relate their personal learnings to societal issues and structures. The ability to reflect in
this way requires that learners develop skills of inquiry to enable them to reinterpret and
appropriate this experience. Paulo Freire called this ability "critical reflection".™ The
challenge to the non-radical educationalists is that unless experiential learning includes
this critical reflection phase, then learners will be avoiding the "social structural processes
and issues" of today's world.*™ The danger of turning a "blind eye" to the social and
political context is very real for an experiential learning approach which focuses solely on

xxiii

the individual in "here and now" situations™".
The traditions and experiential learning

Within these three theoretical traditions of adult education the place of experience is
highly valued. For the humanist and radical traditions knowledge has its source in the
experience of the learner. Whilst their educational goals differ, the development of the
learner's ability to reflect upon this experience is the key to their learning potential. The
three traditions see experience as providing the learner with a "rich resource" to learn
from and a "base" upon which to build new learnings.

In examining these three traditions it is also clear that experiential learning finds strongest
support and use in the humanist and radical traditions, with the progressive tradition using
it as a learning strategy or curriculum methodology. However, it is important to note that
there is a major difference between these traditions in terms of the nature and purpose of
reflection in the experiential learning process. In the progressive tradition it is to tap
experience as an additional source of knowledge. In the humanist tradition it is about
learning towards personal wholeness whilst in the radical tradition it is towards
empowerment and social transformation.

(Which tradition do you feel most at home in?)

The branches of experiential learning

The branches growing out of this trunk of the experiential learning tree can, like the roots,
be classified in various ways. Jane Henry’s diagram is useful here, to collect and order
the branches (forms of practice). However a simpler grouping can be obtained if we use
the four village model proposed by Susan Weil and Ian McGill™"
villages groups the vast range of experiential learning practices into four main groupings:

The model of four

The assessment and accreditation of prior experiential learning.
Experiential learning and change in higher and continuing education.
Experiential learning and social change.

Personal growth and development.
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This model was developed out of the work of the First International Conference on
Experiential Learning at Regent’s College in London in July 1987. Delegates came from
all over the world to share their views and theories of experiential learning. As we
listened to each other we found ourselves asking: but why do you think that is
experiential learning? We were each caught (trapped) in our own particular version
(village) of experiential learning without realising it. What that conference did was to
challenge us to move out of our own village and learn from the practices of others and so

enrich our own.
Village one: the assessment and accreditation of prior experiential learning.

The practices in this village focus on assessment and accreditation. Here, reflection is
about recording (documenting) and assessing the learner’s experience. The notion being
that learning from prior situations (experience) can be assessed and that that assessment
can lead to either access (entry) into Higher Education or to advanced standing (credits or
fast tracking). Globally this village goes by many different names™ - APEL (Assessment
of Prior Experiential Learning), APL (Assessment of Experiential Learning) APA
(Assessment of Prior Achievement), PLA (Prior Learning Assessment) and RPL
(Recognition of Prior Learning) to name a few. The practices used in this village have
also spread from education into the world of work and are used for securing jobs and for

advancement.

The driving force behind the development of APEL has been a mix of demographic,
economic and social factors along with altruistic concerns amongst practitioners to take
seriously the needs and interests of adult learners and to widen access to learning
opportunities for reasons of equity. The first example of APEL is found in the United
States in the GI Bill of 1946 which dealt with returning World War 2 veterans who
wanted their skills recognised by universities. Their prior learning had to conform to, and
was evaluated against traditional course material. This village draws heavily on the
progressive and humanist traditions which emphasise the importance of experience and

life-long learning.
Village two: experiential learning and change in higher and continuing education.

The practices in this village are to do with curriculum innovation. The concepts of
learner responsibility, self-directed learning, learner centredness and learning from
experience find their expression here in practices which change the traditional teaching
situation into a learning environment committed to learning practices which transform the
curriculum. The work of John Dewey and more recently David Kolb, David Boud and
others bring the learner closer to centre stage as the possessor of hidden and untapped
knowledge which is unveiled through a reflective process on personal and life experience.
The progressive philosophical tradition of education most deeply supports this village.
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Village three: experiential learning and social change.

The practices in this village are about confronting individuals and groups with the reality
of their worlds. This village with its roots in the radical philosophical tradition and the
work of social activists such as Saul Alinski, is about empowerment and social change.
The reflective process cannot just be personal but also needs to take into account the
contextual realities. Through this form of reflection (conscientization) individuals
become aware of their societal context and are empowered to work to change it.

Village four: personal growth and development.

The practices in this village are aimed at the growth and development of the individual
through personal reflection on one’s self, communication and inter-relationships with
others. The humanist tradition with its focus on the development of the individual (the
self) is central with key figures being Carl Rogers and Abraham Maslow. The key notion
is one of personal responsibility for one’s self and therefore also for one’s learning.

(Which village do you see yourself working in?)

As we examine the branches of experiential learning further we see that the villages
(branches) intertwine and cross over each other. Staying at the level of practice I want
now to look at some actual cases in the form of organisations who claim to practise
experiential learning. What is apparent is that their presenting face is often simple and
uncomplicated, yet their programmes and involvements are complex. An organisation
can, for example, be labelled as Village 1 or Village 4, but then you discover that the
work they do is actually across the villages and draws on a variety of roots.

Good examples of this are three organisations in the USA: AEE (Association for
Experiential Education), NSEE (National Society for Experiential Education) and CAEL
(Council for Adult and Experiential Learning). Counterpart examples to these in the UK
would be organisations such as LET (Learning from Experience Trust) and Brathay Hall
Trust.

At first glance AEE is “outward bound” or adventure education. Whilst its roots are still
firmly planted in this, they now engage in youth service, management development
training, peace education and environmental education (not unlike Brathay). AEE
currently promotes professional groups in areas such as experience-based training and
development, therapeutic adventure, and women in experiential education. Their vision
is to be a leading international organisation for the development and application of
experiential education principles and methodologies and to promote positive social
change - a long way from the initial “outward bound” focus.
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NSEE has its roots in internships - the practice of sending students out into workplaces or
communities to learn. Their present work includes many new forms of practice, from
cross-cultural education to service learning. In their list of current activities they cover
school-to-work transitions, leadership development, co-operative education, career

development and even outdoor education.

CAEL has its roots in APEL - they call it PLA (Prior Learning Assessment). Now it is
involved in workplace education and development; professional development
programmes for adult educators; and advocacy work, which aims to foster change in
policies affecting adult learners. Whilst still strongly committed to PLA, it has broadened
to encompass a diverse set of activities which include support services and development
opportunities for educational institutions; professionals in the field of adult education;
designing and administering workforce education programmes; developing public policy
recommendations related to workforce education and adult learning; and