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ABSTRACT

This report describes a program for enhancing student skills in the area of social
studies. The specific target areas are geography skills and community
understanding. The targeted population is a second grade class in a rural
Midwestern setting. The need for enhancing these skills was documented by
observation, checklists, surveys and pre and post tests.

An analysis of the probable cause for lack of knowledge in geography skills
coming from the documentation, showed that students do not have a good
definition of geography and community or why they should be important. Many
thought they liked maps, but did not have a grasp of their purpose. The literature
reviewed for this paper also added the perspective that young children are not in
a position to cognitively grasp some concepts set forth in geography.

In reviewing the solution strategies proposed by research in pertinent literature
combined with an analysis of the problem in the given setting several strategies
for remediation were chosen. Constructivist learning methods, cooperative
learning groups and multiple intelligences were the main focus of the
interventions chosen to help students in this second grade class.

Post-intervention data upheld the premise that these strategies would serve to
raise the students skill and understanding in the areas of geography and
community. Now, not only did they like maps, they could understand and use
them well in the context of knowing that all people in community situations share
the common need to understand and be informed about their world.
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Chapter 1

PROBLEM STATEMENT AND CONTEXT
General Statement of the Problem

There is evidence of the existence of a problem in teaching social studies,
specifically geography, to children in the classroom at the elementary level.
Surveys from the National Council for Geographic Education show that United
States students’ geography knowledge has a ranking far below that of students in
the countries of England, Japan, Germany and Canada. ( National Council for
Geographic Education, 1992). They do not understand or retain a succinct
knowledge of their local surroundings and those of the world in general. Many
discussions and writings about why geography is important and how it should be
taught have caused only further conflict among educators and no one answer to
the problems was found. ( Liben & Downs 1997). One of the proposed
approaches uses constructivism. Using the method of constructivism teaches
children to learn from what they do in projects, encourages self directed inquiry
and uses other kinds of hands on activities. Therefore, an expected result will be

a better understanding and awareness of geography.
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The classroom targeted for this research project is a second grade class
at one site in a small Midwest community. Teacher observations, anecdotal
records, checklists, tests and surveys have been used to confirm the reality and
extent of this problem.

Local Context of the Problem

The targeted elementary school is in a Midwestern village 30 miles either
way from two larger cities.” It is part of a 113 square mile district. It houses
approximately 70 students. Students now in grades one through four, in four self
contained classrooms will eventually attend the unit middle school and high
school. The half day kindergarten for this village is located in the neighboring
schools about four miles away. A second grade classroom in this building will be
the targeted one for this project on improving social studies skills in geography.

One hundred percent of the students are white, with 13.4% comprising
the low income section of the population. Student attendance is a high 96.5%
while student mobility is 18.8%, and chronic truancy is 0.0%. An average class
size for this particular school is 22 children. (School Report Card 1998).

The school's mission, Together Everyone Achieves More, (TEAM)
encourages students, teachers, and families to be actively involved. The school
employs 12 people who provide quality instructional support to their students.
Included in this teaching staff is a half time reading improvement teacher. Many
staff members travel between buildings. These include: physical education.,
speech, music, a physical therapist, librarian and the principal. There is no Title |

service in this building.



The building is an old two story brick structure that was originally built as a
high school in 1920. The year 1947 marked its remodeling to the elementary
building it now houses. Due to the community being very family oriented this
building is where many of the present students’ parents and possibly
grandparents, attended during their early academic years. It has many cheerful
paintings on the walls, much of it art work done by the children. There is a cozy
library a kitchen where food is homemade and the playground has real grass.

The second grade classroom on which this project is being centered is
located on the second floor of the building. It is approximately 15x20 ft. in size
and has one long white board on the south wall. There are three bulletin boards
used to display a variety of activities, children’s work and seasonal collections.
All desks are free standing so they can be arranged in many different ways to
accommodate learning styles and cooperative activities. The only subjects of the
elementary curriculum not taught in this room are library, music and physical
education. Three computers are available for classroom use and are linked to
the unit network and the internet.

District

The primary mission of the school district is to provide learning success for
all students. Emphasis is placed on creating an effective school climate by the
positive, caring reinforcement of each student’s efforts and achievements.
Learning is the primary focus at ali times. Weii defined priorities are given for
teaching and leaming as well as explicit standards for behavior. A considerable

amount of parental involvement takes place in this district as a general rule.




There are three different elementary buildings within the district, but they do not
all follow the same educational agenda. That allows for more individualization in
fulfilling the needs of each child. For example, just because one teacher has a
spelling book not all teachers in that level must use a book, but can generate
their spelling list from reading. It is also possible to increase or decrease the
number of words per child to suit the learning need. The program for education
in our district is considered to be building based.

The entire district is made up of five educational facilities: three
elementary buildings, one middle school and one high school. The high school
and middle school have an average enroliment of 500 students in each building
and a quality education with competitive college preparation courses provided.
Approximately 80% of the students who graduate from this district continue in
some form of higher education.

The pupilfteacher ratio for the district is 17.1:1. The average teacher’s
experience in the classroom is 14.2 years, while 43.7% of the teachers hold a
master’'s degree or above. An average teacher’s salary is $38,659, while the
average administrator's salary is $60,964. This district's operating expenditure
per pupil is $4,683 per year, which is significantly lower than other schools in the
state. (School Report Card 1998).

An objective based curriculum has been developed by teachers and
administrators in the form of curriculum guides that follow the state standards.
All curriculums are reviewed and updated on a rotating basis to ensure this

alignment with state goals. The current focus is in the area of math. Each
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curriculum area provides objectives that are appropriate at each grade level.
The curriculum areas taught in each level are fine arts, language arts, math,
physical education, science and social studies. Criterion referenced tests were
developed by teachers to provide assessment in each area. The tests are
used to correlate the curriculum to the students’ learning. Parental input to
curriculum and other educational decisions is provided by a Citizen's Advisory
Committee.

Communication between the school district and the community exists in
the form of a quarterly district newsletter, a school report card, local newspaper
and a student edited page that appears in the local paper every third week. In
addition, mid nine weeks reports are sent home and parent/teacher conferences
are held twice a year to allow parents and instructors the extra time needed to
communicate regarding concerns and successes.

An educational audit was conducted by the State Board of Education. An
analysis of the data concluded that the schools in this district meet and exceed

“the state requirements.
Surrounding Community

The village in which the targeted school resides was established in 1888
with the arrival of the railroad. Area cattlemen requested‘ the railroad company to
build siding and stock pens so that the cattle could easily be shipped from the
area. Businesses of ail kinds soon began to serve the growing agriculturally
based region. Shortly following the development of the village, the religion that

remains to this day was established. Education was also one of the first



important priorities in this village. In 1894, a petition was circulated on behalf of
the public school, and the first one-room school house was built in that year.

There were 450 residents recorded in the last official census of 1990, but
information from the village hall approximates this to have risen to as least 600
by 1999. Four small businesses related to the agriculture industry employ some
community people, but many travel to larger cities outside the village for work.
The community is comprised of 100% Caucasian with the median age of 34.8.
Household incomes average $33,333. Two rather unique aspects of this small
community are the volunteer fire department, established in 1954, and the village
library, begun in 1978.

Strong religious ties continue to play an important role in the life of this
community and have a direct impact on the school. Family values of involvement
with their children and support for the teachers keep many parents involved on a
regular basis. This commitment serves to enhance the school environment and
make the targeted school one of those pleasant and safe places to live and work.

National Context of the Problem

According to the National Council for the Social Studies (NCSS) the
subject of Social Studies has vital disciplines and ideas that will help young
people place themselves in the world (1994). The National Council for
Geographic Education stated in 1999 that: Geography is the study of places on
Earth and their relationship with each other. Often the study of geography begins

with one’s home community and expands as a person gains greater experience.
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Thus, geography provides a conceptual link for children between home, school,
and the world beyond.

Another study done by O’'Mahony (1992) states that as many as 20% of
American high school seniors cannot locate the United States on a world map.
He continues his campaign for a better social studies program in the area of
geography by stating, “We’ve got to face facts and geography is here to stay!
We need it and our children especially need it so they can survive and be
responsible contributors in tomorrow’s world.” (p.3)

Why has geography become such an issue? Surveys done by the
NCGE, O'Mahony, Sommers, and Liben (1992,1997) state that United States
students rank in their geography knowledge far below students in other countries
such as Japan, England, Germany and Canada. The field of social studies
education was brought to the U.S. from Europe. There it had developed as a
geographic study. The United States linked social studies to social issues;
therefore, geography took a back seat (O'Mahony, 1992). Teachers have now
been given the directive to correct this situation in the classroom. However, they
have also been given too many choices as to how to do this with limited direction
or instruction to make the teaching of geography effective and useful to the
student (Schug & Cross, 1998).

As a result of the Goals 2000 Education Act, the NCSS has been
deveioping a new program to stress the importance of teaching geography in
social studies with the importance it deserves. Working with a program from the

1970's called organic curriculum and combing the ideas of their committee and



others, NCSS plans to implement a multidisciplinary program that begins in first
grade. The program will include methods and content taught in a constructivist
lesson plan that will give children the opportunity to be a part of their own
learning. “This program is grounded in the real world that children live in
everyday” as stated by Lawrence Senesh et al. (1993) the founder of organic

curriculum.
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Chapter 2
PROBLEM DOCUMENTATION
Problem Evidence

Second grade students at the targeted elementary school do not have a
good idea of what social studies geography is all about and why it is important to
understand it in connection with the community in which they live. Many of them
thought that maps and social studies would be interesting, but had no idea, at
this point how to go about increasing their learning.

Interviews done with the other teachers (Appendix A) in the building at
different grade levels showed some insight and results are seen below in
Table 1. Surveys done with the parents (Appendix A) revealed that they did not
think enough was being done in the area of social studies at the elementary
level. Finally surveys given to the students (Appendix A) showed some
ambiguity over social studies concepts. They had ideas that they were interested
in, but were not really sure of the subject matter. Lessons and student work are
shown in Appendix C and D. The information from the above mentioned surveys
plus pretests, checklists and teacher observation were used to gain baseline
information that is shown in Tables 1, 2 and 3. They indicate the students’
understanding and abilities in the targeted area. The following lists and Tables
show these results as baseline data. An explanation of the information follows

| .
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Table 1 Teacher Questionnaire

| enjoy 3 teachers 2 teachers
teaching said yes said at times
social studies I do
Geography is 3 teachers 2 teachers
part of what | said yes said at times
teach
The children 2 teachers 1 teacher 2 teacher
understand said yes said at times said no
geography
concepts
Geography 5 teachers
skill are said yes
important

There were four questions asked of the teachers. The first question was:
Did they enjoy teaching social studies? Of the five teachers three said yes and
two said they enjoyed it at times. Question number two was: |s geography a part
of what | teach? Three of the teachers again said yes it was and two said at

times they taught geography. Then they were asked if they believed that the
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children understood geography. This time only two teachers said yes, one
teacher said at times and the last teacher said no. The final question brought
them all into agreement. Question number five was: Is geography an important
skill? All five of the teachers said yes.

Each of these teachers having given careful consideration to the survey
also had comments:

e we need more materials and ideas on how to create meaning in
social studies with hands on experiences and ways to integrate
it into other areas

e map skills are important

e as they grow their understanding of the world increases and
they need to be aware of and remain current with social studies
events

e materials need to be grade level and cognitive level

e good geography skills would help them in understanding the
world and its problems

e more hands on activities with maps

From the surveys and the comments these five teachers have made it can be
surmised that they think students need a better grasp of geographic knowledge
because it is an important skill. One of the important ways they think this could
be accomplished is through hands-on activities.

There are 17 students in the targeted classroom and two surveys were

given to each student. The first survey failed because the teacher/researcher
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made it too complicated and did not give enough instructions on how to fill it out.
However, many of the comments the children made were good. A few are
included here:

¢ |like maps, they are fun to look at.

e | bet maps are fun.

e | like learning.

¢ | like social studies, | think.

¢ |like a map to look at, but | do not like geography.

Part of the intervention plan will be to help children understand more about
not only their community, but communities in general. We will address such
questions as why people live where they do and why do they have the jobs they
do. Does it have any connection to the geography of a place? When the class
was given a map of the United States and asked to place their state only 4 out of
the 17 placed it correctly. When asked to place their town in their state there
were no correct responses. So from the smaller area of community to the larger
area of placing themselves in the world they have difficulty. This teacherl‘
researcher believes it is a gap in learning that cannot be ignored.

The second survey results (Table 2) were much more telling because the
survey had been reworked to make it a better tool. The children had a much
easier time answering the questions and the information was therefore more
accurate.

Table 2 What Happens in Social Studies?

learn a lot 1 no 16 yes 1 maybe

18
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draw maps 1no 8 yes 8 maybe
make projects 2no 13 yes 2 maybe
geography is good | 1 no 2 yes 7 maybe
maps are useful 2no 8 yes 7 maybe

| know geography | 10 no 4 yes 2 maybe

| know other 1no 5yes 11 maybe
places

| want to learn 1no 13 yes 4 maybe
more

On a few of the questions no response was given . That is why some
statements do not add up to a total of 17. ‘There were eight statements in the
survey that children were asked to respond with a no, yes or maybe.

When asked if they could learn a lot in social studies 15 said yes, while only one
said no and one said maybe. When asked if they liked to draw maps eight said
yes, and eight said maybe while only one said no. This is because they were
unsure of their ability to do so and therefore not willing to commit. That they liked
to make projects brought about 13 yes, two no and two maybe responses. When
asked if geography was good there were some surveys left blank, but two said
yes, one said no and seven said maybe. The statement, “maps are useful’
brought eight yes responses, two no and seven maybe. Asking them if they
already knew about geography was a very informative question because four

said yes, ten said no and two said maybe. That told me they were understanding
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of their own limited knowledge. When asked if they knew about other places
only five thought yes they did, one said no and 11 said maybe. The final
statement checked with them to see if they were interested to learn more brought
the majority of 13 saying yes, one no and four maybe.
In analyzing this survey the teacher/researcher would be led to believe
that the children are interested in learning more, but at this time do not have a
good understanding of this topic. Comments on this survey were as follows:
e | want to learn about mountains.
¢ | do want to learn about geography.
e | like projects.
e | want to know what Social Studies is.
e | do not know if | like Social Studies.
e It might be fun.
e Geography is no fun.
e | am interested to begin.
Table 3 Student Survey i

This is set up so 4 means the top of the scale and 1 the bottom.

4most 30k 2not sure 1least
like social 4 9 3 1
studies
easy 3 9 3 1
projects 6 6 4 1
group work 10 4 2
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work alone 6 5 4 1

important 6 4 5 5

hard 4 4 2 6

This table shows that of the 17 students an average of 12 of them think
that social studies is important and filled with projects. Their opinions are split on
whether or not it is a hard subject. Most of them like it and think it involves
projects. The largest percentage of them would rather do group work. This
information helped to guide me in the planning of my intervention.

Parents were given a nine question survey with a comment section. The
table that follows outlines their responses.

Table 4 Parent Survey

child likes 14 yes 1no 2 sometimes
social studies

talks about 6 yes 3no 8 sometimes
social studies

feels success 9 yes 1no 7 sometimes
likes geography 11 yes 2no 4 sometimes
read a map 6 yes 5no 6 sometimes
city /state 11 yes Ono 6 sometimes
difference

o
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do hands-on for 16 yes 0 no 1 sometimes
learning

geography is 17 yes 0 no 0 sometimes
important
social studies is 15 0 no 2 sometimes

important to me

In this survey | believe the parents were very honest and open about their
answers. The majority of them thought that their child liked social studies and
geography. Most of them thought that hands-on learning would be appropriate
and that geography was important. Eighty percent of them thought social studies
was important to them personally. When it came to reading a map or feeling
successful about social studies only about one third of them thought their child
fell into those categories.

From the teacher's perspective | found the survey to be quite informative
in that parents were well aware of their child’s interests and knowledge to a
certain degree. Though they did believe that their children had more knowledge
than what the tests results showed. For example, on question six when parents
thought that their child knew the difference between a city and a state | saw a
different result in the classroom. Children do not usually understand the
difference between a city and a state until they have had several lessons to
familiarize them with why they are different and then, if given new information,
they will often confuse them once again. Parents did have an overwhelmingly

positive response to the questions about hands-on projects and the importance
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of geography. That, plus the fact that the children’s surveys indicated they
would learn from projects and group work, helped to set the stage for my
constructivist approach.

The parents’ comments were informative and also helped to guide my
teaching:

e We think today's children do not know enough about social
studies and where other countries are

e Social studies was my favorite subject.

e | do not think enough time is given to geography in the
elementary grades or at home. 1 think social studies is tied too
much to textbooks.

e Hands on activities would really increase interest and learning.

e Asfar as | know my child has not had a lot of exposure to social
studies and geography as of yet.

These results from teachers, students and parents surveys give good
indication that there is a lack of knowledge in the area of geography in our social
studies curriculum. The planned intervention will work to close the gap between
present understanding and needed knowledge.

PROBABLE CAUSE

There are many reasons why children are confused by geography and its
connection with their community. Part of the reason is certainly that as children
grow and change so does their cognitive processes. Some of what map reading

skills entail is just beyond their ability until a certain point in time (Gregg, 1997).
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Map reading is a complex process that many first graders may not be able to do.
Second graders with the help of well defined exercises can be capable of
acquiring this knowledge. It is up to the teacher/researcher to set the stage for
this complex process. Blanchard (1999) stated “there is the inconsistency of
both educational and political leaders in framing a vision.”(p.64) If the leaders
are not certain of the goal then the children and their teachers cannot be certain
of the path to get there. Much of what is done in geography is built upon
previous skills of the student. When we consider that seven to nine year olds
have been in school only three years they cannot be expected to have the
background knowledge it takes to be skillful in geography. Yet this does not give
us license to say ‘wait until they are older’ to start teaching this subject. Ina
paper written in 1997, Blaut emphatically states that children must begin to learn
the skills of geography early so that they have the background necessary for
future skill building. Firm and specific plans must be set in motion from the very
beginning of their education. |

Here is another part of the problem. Geography and community skills
have been incorporated into the social end of our history rather than the
educational end. Geographers like Rousseau, Ritter and Keltie had conducted
systematic studies in geography backed by the Royal Geographic Society as
early as 1830. This brought about the teaching of courses in geography in most
European countries and the United States taught it as only a smali part of the
whole educational picture. (O’'Mahony, 1992). So many repetitious changes in

education, same program with a new name, without any real substantive change
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have left a gap. Within the last 5 years a nine nation survey found that one in
five Americans, 18 to 24 years old, could not locate the U.S. on an outline map of
the world. Only in America did the 18 to 24 year olds know less than people 55
or over. In all eight other countries young adults knew more than their older
counterparts. (U.S. Dept. of Education 1996). These startling statistics have
come about because in other countries such as England, Canada, and the Soviet
Union geography is considered one of the basic academic subjects while only
one in seven secondary students in the U.S. takes a geography course.

The issue of children’s understanding of community has not been so well
researched as their lack of understanding in geography. However, from this
researcher’s teaching experience, and the evidence of observation checklists
and tests, it can be said that part of the problem remains the same as with their
geography learning. They just do not have the cognitive skills to put together the
big picture. If the children have not moved from their original home they also
have a sénse of everything just always having been there. They do not
recognize their place in relation to the world around them because they have no
prior knowledge on the subject.

O’'Mahony (1992) suggests that community awareness begins at home.
Parents should talk with their preschoolers about “what the parents do for a living
and why.” They should take mini field trips from the farm to the city and discuss
the differences. For some, this seems a time consuming task, but it wili help
create a series of experiences on which the child can draw from in his/her later

learning. By contrast, if a child has done a lot of moving he/she may not be able
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to establish himself/herself in a community with family and friends. Then he/she
cannot put together a picture of what a community is — a social group whose
members reside in the same locale—and why it can be important and helpful.

A final reason for the probable cause of this problem is that teachers have
not been well informed enough about the need to teach and connect geography
and community because: 1) They were not adequately prepared during teacher
training. 2) They have not kept current on the best ways to teach the subject.

3) They feel the pressure to teach and be accountable in so many other subjects
in which testing has become a state mandated issue.( Berson, Ouzts and Walsh
1999).

Helping every child develop his or her ability to use maps and to
understand his/or her community as a priority, is a necessary conclusion
according to Stanley Brunn, (1993) researcher at the University of Kentucky.

The NAEP in 1994 states:

Geography presents a framework for addressing local, regionél, national,

global questions. Through geographic inquiry, which fosters critical

thinking skills, students leam that the spatial distribution and
arrangements of people, places, and events are critical elements

in a comprehensive knowledge of their world.

Assistance in achieving these goals can come through the cooperation of all
facets of education in trying to create a balanced atmosphere of iearning to
benefit each child to reach his/her potential in social studies leaming. Use of the

NCSS standards for geographic education should be made widely known to
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educators. In their planning for the classroom educators may incorporate them in

a sequence of learning that will benefit the students in gaining social studies skill.
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Chapter 3
THE SOLUTION STRATEGY
Literature Review

The National Assessment of Educational Progress Board (NAEP) defines
the mission statement for teaching geography as follows:

The purpose of geography education is to foster the develop-

ment of citizens who will actively seek and systematically

apply the knowledge and skills of geography in life situations.

Geography education must be responsive to the abilities and

needs of students to the societal and workplace requirements

of the community, the nation and the world. Through rigorous

instruction and an adaptable K-12 curriculum, geography

education helps prepare students to cope with the comp-

plexities of contemporary life.

Yet much research exists to say that our school children do not have a good
grasp on many geography concepts (Sommers, 1997). A reasonable response
by educators would then be to change their approach to teaching of geography
so as to facilitate this mission.

The intention of this paper is to show that the students’ skills in geography
and community understanding can be enhanced by the use of constructivism in
the classroom { Duffy & Savery 1985 as cited in Herman1998). A few definitions
will help begin the process. Geography is the study of places on the Earth and

their relationship with each other. Often the study of geography begins with
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one's home community and expands as a person gains a greater knowledge
base and experience. Thus geography can provide a link for children between
home, school, and the world beyond (National Council for Geographic
Education1998). Community is defined as a group connected socially,
economically and with family ties; residing in the same locality. When children
are able to understand where they are in the world and understand how
communities function as they do, it will prepare them to be better citizens locally
and nationally. The NAEP, in 1994, formulated a mission statement that defines
the importance of geographic learning:

As the world becomes more interconnected through

technological advancement and shared concerns about

economic, political, social, and environmental issues, the

need for geographic knowledge increases. Conditions and

events occurring around the world, in industrialized nations

as well as in less developed ones, affect the social and

economic well-being of our citizens. ..... Comprehensive

knowledge, understanding, and application of geography's

content and perspectives are essential to responsible

citizenship because geography brings coherence to the

causes and effects of physical and human events that occur

on the Earth's surface.
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However, there are some barriers to this understanding. Surveys show
that the United States students’ geography knowledge ranks far below students
in other countries such as Japan, the United Kingdom, Germany and Canada.
(NAEP, 1994). An even more disheartening report shows geographic knowledge
has declined over the years so now many children cannot read maps, locate
states, cities, important physical features or even continents (Blanchard, Senesh
and Patterson-Black, 1999). This lack of knowledge is not only a possible
embarrassment, but as all other forms of global technology and expansion occur,
it could be a threat to our country’s status as a leader.( Warf, 1998).

Demko (1992) reported on a quiz administered to students in many
countries in which the Americans ranked last. He reported that 45% of the junior
and senior students in a Baltimore high school could not locate the U.S. on a
map of the world. There were 39% of Boston’s high school graduates who could
not name the six New England states, and on a map of the world some of them
placed Boston in Tibet. At a Texas school 25% of the high school students couIAd
not name the country directly south of Texas, and in North Carolina 69% of 2,200
students could not name a single African country south of the Sahara. Ptolemy
(circa BC 1492) said that “ Geography is a representation of the whole known
world together with the phenomenon which are contained therein.” If our
students cannot find places on a map, ‘ in the whole known world’, how will they
ever understand and fit into all that goes on as our world, technologically and

culturally, grows ever smaller?
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National Geographic Society President Gilbert Grosvenor (1995 as cited
in the NAEP bulletin) said, “We are a nation of people with world wide aspirations
and involvements, a nation whose global influence and responsibilities demand
an understanding of the lands and cultures of the world. But, geography, once
an integral part of a child’s education, has lost its foothold in American schools.”
We must look deeper into historical circumstances to understand why geography
education is the way it is in our schools at this time.

The study of geography underwent a major change in Europe during the
last decades of the nineteenth century. While it was becoming firmly established
as an academic discipline in schools and colleges in Europe here in the U.S. it
was linked to social issues, for the most part, and overlooked as a study in its
own right (O’Mahony, 1992). Also, knowing how to teach the academics of
geography, as well as what to teach, has not been made a priority in teacher
training institutions (NCGE, 1996). Somehow, our teachers must also be
included in the move toward improving the results of social studies learning.

Over the past 15 years many educational reforms have been tried. One of
the main banners has been that students do not know how to problem solve
(Leming, 1998). They lack higher order thinking skills for several reasons:

1) broad superficial coverage of the content in a subject, 2) teacher
expectations and lack of planning time, 3) children cognitively not ready for the
material taught (Herman, 1999). Because learning comes in stages of cognitive
development the social studies curriculum must also be organized and

developed to give students a rich flow of information over the school years so
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that geography can become more meaningful as they grow into new stages of
higher order refiective thought. (Schug & Cross 1998).

There is another problem in teaching social studies that is reflected in the
poor scores seen on tests. Spatial knowledge is an important geographic
concept. (Cammack, et al. 1996). As we experience places in geography we
learn to generalize about them and take that knowledge to more abstract
categories. In the teaching of social studies there is a hierarchy to the better
understanding of space and place. It has been shown that the information is best
learned by starting with the neighborhood and moving through to city-state-
region-country and world. However, because there have been so many
approaches by so many different teachers and researchers, with no set goals,
the hierarchy has been virtually ignored and children end up with no clear picture
in geography (Barnes, 1998).

Another point of view about the failure of social studies instruction to meet
the needs of students is raised by curriculum leaders. Researhers blame the
academic failure in social studies on the push towards integrated curriculum
(Schug & Cross 1998). Several myths are cited as the cause for why integration
does not work: 1) there is a lot of support for it, 2) elementary schools do it
better, 3) integration leads to more time for all subjects, 4) curriculum integration
leads to higher order thinking. The supporters of integration (Schug & Cross,
1998) say that if these myths couid be would make social studies in the
classroom a more fulfilling experience. Teaching must be very structured and

organized in order to use integration successfully. However, many times
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educators do not have enough separate and specific knowledge of the topic of
social studies to take it to the depth necessary for students. They also may not
have the support of other teachers in trying to create a sequence of learning in
this subject area (Courtney, 1995). Some say that integration leads to better
curriculum planning, but there is no firm proof of this because it is very hard to
measure and there is no way to know if the planned curriculum is being taught.
The final, hopeful, goal of integration is to lead students into the real world of
work and life. Senesh et al.(1993) states that there is much internal and external
disagreement about how to teach social studies. The use of integration is just
one of these arguments. Though Schug and Cross may oppose it as the best
method, Richburg & Nelson in 1998 wrote an article where they proposed that
the geography content standards and higher order thinking be integrated into
geography lessons for the students’ best learning to occur.

Both educational and political leaders have had trouble framing a vision
for social studies (Blanchard, 1999). Social studies have vital disciplines and
ideas to help young people place themselves in the world. Students need to
acquire these disciplines so that Harper's statement which was cited by
Richburg and Nelson (1992, p.69) will be true. “Our task today is to discover how
geography can best provide students with an understanding of the contemporary
world in which they will live.” Several programs have been tried to remediate this
problem in the area of social studies: from Keltie's theories in 1888 to the organic
curriculum called Our Working World by Senesh in 1973, to curriculum

integration in social studies (Schug & Cross, 1998). Now the Goals 2000
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Educate America Act is taking over the challenge, but as long as the programs
keep changing, the learning will be sporadic and the same startling statistics will
result.

With all of these well intentioned, but unsuccessful, attempts at improving
the social studies curriculum what can be done to put together what is needed for
the classroom? The National Council for the Social Studies is now working on
new geography themes arid standards that they think will help to heal the wound
of poor performance in social studies ( 1994 to 2000). The five themes are:
location, place, human/enviroﬁment interaction, movement and region. There
are 18 standards: 1) maps 2) globes & other tools 3) mental map
4) spatial organization 5) physical characteristics of a place 6) human
characteristics of a place 7) Earth’s changing complexity 8) culture and
experience 9) physical processes of the Earth 10) distribution of ecosystems
11) migration of population 12) networks of economics 13) human settlement
patterns 14) forces of cooperation and conflict 15) consequences of interactions
both human and physical 16) changing resources 17) interpretations of the past
18) interpretations of the present and planning for the future (Adams, 1997).
These themes and standards have been gleaned from the data in 628
manuscripts in October of 1999 by the Council for Social Studies Learning.
Through these new avenues of organized goals the NCSS hopes to affect
individual state standards to focus on improving the quality of geographic
education. Of course, teacher awareness and new teacher training must

accompany this movement.
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A first year experience program (FYE) has been introduced into many
colleges, says Sommers’ (1997). It has been found, by following the hierarchy of
social studies learning mentioned earlier, that students’ skills in social studies not
only increased, but they had a better outlook on their school and learning as
whole. Researchers say this is fine for college, but that young children are not
cognitively prepared to learn the same way. In fact Blaut (1997) Liben & Downs
have done opposing articles on the fact that children ‘can’ or ‘can’t * do maps
according to their cognitive ability. What they (Blaut, and Liben & Downs) did all
finally agree to was the fact that maps introduced early into curriculum and done
often, in a degree of hierarchy that makes sense developmentally, will result in
greater geographic learning.

Since | have been a teacher for over 20 years, | know from experienced
observation and assessment in the classroom that children do have a great deal
of trouble with map skills and understanding their own connection to the world
beyond their town. This research opportunity has given me the chance to put
together a program to benefit and increase student learning in this targeted
curriculum area.

The research done has led me to the conclusion that this can best be
accomplished by using the constructivist learning method with an emphasis on
multiple intelligences. | will plan to guide the children through the themes and
standards set by the NCSS at their cognitive level and use the chosen
assessments to chart progress. Constructivism is “the theory that knowledge is

built by the learner, not supplied by the teacher’ (Johassen, Myers, McKillop, as
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cited by Chen 1995). It is the child actively involved in the learning process, as
opposed to the behaviorist theory that knowledge is outside of the student and
must be instilled in them by the teacher (Scheurman, 1998). Whereas in most
instances of behaviorist learning the child produces a product either from
memory or on paper the constructivist learner may not produce a tangible
product, but will have been given a broader background of knowledge base on
which to build future skills. DiBartolomeo's (1999) definition of constructivism, as
cited in Herman'’s article, is the basis for my intervention.

Constructivism as we will use in our classrooms consists

of providing an environment for the children to construct

their own knowledge. Through a collaborative approach

the students are able to learn and grow from the

experiences and capabilities of each other. As their

guides, we will provide them with a real and meaningful

problem or project. (www.gcocitics.com/Rescarch)

The collaborative method | am choosing is multiple intelligences.
There is much research to indicate that teaching to a child's strengths will
increase their learning (Shaw, 1998). Intelligence used to be more narrowly
defined by paper pencil tests and seeing which students could make it in school
(Lazear, 1992 as cited in Brualdi). However, in 1989 Gardner & Hatch (as cited
in Brualdi) defined intelligence as “the capacity to solve problems or to fashion

products that are valued in one or more cultural settings”. He believes children
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are born with all seven (now eight) intelligences and that it is the responsibility of
those in education to discover and teach to the child’s best way to leam.

Though | was raised in, and taught for many years in, the paper and pencil
mode of learning | have become convinced through my action research classes
that this is an outdated and ineffective way to help a child become a lifelong
learner. Therefore, through my intervention | employed constructivist learning
and multiple intelligences to put the task of learming directly into the students’ lap.
it is the way to direct them toward open ended inquiry that will encourage
reflection on the learning they themselves have constructed. The role of the
teacher became facilitator. | believe the use of these methods allowed the
children to learn through their strongest or best developed intelligence.

Project Objectives and Processes

Through my process of intervention | hope to increase the students’
geographic skills and community understanding by using constructivist teaching
methods. These methods will be in evidence in the classroom through the use of
cooperative learning and multiple intelligences. As a result of using these
teaching methods from a period of October 1999 through January 2000, the
targeted second grade class will become more adept at creating their own
learning in social studies. This will be measured by observations, test,
checklists, journaling, and projects. in order to accomplish the final goal the
following process will be necessary.

1. A plan will be created in the hierarchy of learning from general to

specific.
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2. Resources will be made available through the 8 multiple intelligence
avenues to encourage children in the construction of their own
learning.

3. Teacher guided leaming through lesson plans will facilitate the
students.

4. Final collection of data through projects, journal, tests, observations,
checklists and surveys will complete the intervention.

Project Action Plan

The sixteen week intervention is being done in the constructivist
teaching method which tumns over the learning to the children. Specific lesson
plans will accommodate the direction they take. In using the constructivist
method, | plan to move from the behaviorists —where the teacher directs the
learning from outside toward student directed leaming. The problem, at least in
part, stems from the instruction of geography which has always tended to be
done in a behaviorist pattern. Which means it is teachers determining all the
skills needed to lead up to the desired behaviors and responses making sure the
students learn in a step-by-step manner (Roblyer, Edwards, and Havriluk, 1997,
p.59 as cited in Conway). Directed teaching does not help the student to begin
putting together any problem solving strategies on their own. However, the
method of constructivism emphasizes the students’ ability to solve problems in
the classroom and work together in cooperative groups. Then they can focus on

solutions to the problems of leaming rather than just a sequence of content skills.
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The teacher’s job in the constructivist model is to arrange for the required
resources and act as a guide. They set their own goals and ‘teach themselves'.
(Roblyer, Edwards, and Havriluk, 1997,.p.70 as cited in Conway).

Jonassen (1994 as cited in Chen) proposed eight characteristics of
constructivist learning environments. Some of them were used in the
intervention. Examples of Jonassen'’s list and how they were used follows:

Jonassen ) classroom

avoid oversimplification of real world children learned that there are
schools, stores, homes all over
the world, not just in their town

knowledge construction instead of they drew their own maps, they

knowledge reproduction did mental maps for each other

they made games and they wrote

stories
encourage thoughtful reflection they did journal writing
have collaborative construction they worked in cooperative
rather than competition groups

Working with the constructivist method puts children in charge of their own
learning but doesn't eliminate teacher guidance to assist them as they grasp
concepts in their own best strength of instruction. Gardner's multiple
intelligences theory further encourages them to work through their stronger
intelligences so that they might find a way to better express themselves.

Gardner defines intelligence as “ the capacity to solve problems or to fashion
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products that are valued in one or more cultural setting” (Gardner & Hatch, 1989,
as cited in Brualdi). He discovered that there are at least eight intelligences that
everyone possesses to some degree. They are: 1) logical mathematical 2)
verballlinguistic 3) visual/spatial 4) bodily/kinesthetic 5) musical/rhythmic 6)
interpersonal 7) intrapersonal and 8) naturalistic. Involved in each one of these
are many ways to learn. Each person has a stronger ability in some intelligences
as opposed to others and since every classroom has children with differing
abilities the multiple intelligences approach to learning covers a broader
spectrum of learner. The intervention is going to enhance the abilities of the
children by encouraging them to use skills from each of the intelligences so that
they can improve their effectiveness in the learning and retention of geography
skills. As the children will be working through the learning and forming their own
conclusions the teacher guided plans will be flexible to accommodate the various
changes that may occur. However, there will be a set pattern to the approach

using the constructivist and multiple intelligence methods.

Week 1
observations, checklists, surveys and pre-test will be given to the
students, parents and teachers.
Week 2 to 13
We will plan to study from the general to the specific in four areas that are
named as the hierarchy for best approaching the teaching of social studies:

local, state, national and world ( NAEP, 1994).

>
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The five themes and eighteen standards as previously named in this
paper will be targeted as important. The eight multiple intelligences will be used
to best teach to each students’ learning mode. Within those boundaries the
children will construct their own learning through reading, projects, journals,
questions and whatever other activities they may want to implement.

Each unit will have the following format:

K-W-L papers

Journals

t-shirt with representations of what they learned in the unit
trade book list with reports to be given

song or poem

cooperative group work

maps made in various ways (clay, drawn, computer)
guest speakers

videos

question lists for others to answer

the potential for any ideas the children create

Week 14 & 15

To finish off the intervention the checklists, observations, and surveys will
be re-administered.

Week 16

This will be a Geography Fair of the childrens’ own invention and

initiative from what they have learned during the sixteen week period from
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October to January. All the other classes, parents and teachers will be invited to
participate. Photographs will be taken to record the event and be used in the
exhibition in May.
Methods of Assessment

In order to determine the learning that took place during the 16 week
intervention process the surveys, test, checklists, and observations will be used
to gain cumulative results. Hdwever, since this is to be a student directed
learning process the journals, stories, projects and Geography Fair that the

children construct will also be taken into account.
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CHAPTER 4
PROJECT RESULTS
Historical Description of the Intervention

The objective of this action research project was to increase student
learning in social studies. Specific learning in the areas of geographic and
community knowledge were targeted with constructivist learning and multiple
intelligence theories.

| began the intervention by giving the class, parents and teachers a survey
on what they thought was happening in social studies in school at this time
(Appendix A). The responses from all involved were very informative and useful
in planning the sixteen week intervention strategy.

| began by telling the children what we would be doing which would be
learning about geography and the way people lived all over the world. Our first
class activity was to put a stencil map of the world out on our blacktop to use as
a reference for all future studies. This was stepping out of the intervention
sequence of local to world. At first the map was too much for them to grasp, but
repeated reference to it with the names of the continents and placing of lllinois
gave them a sense of understanding they had not previously held. All the
children were able to participate by helping to unroll the paper with the stencil
and to tape it in place. Then | took white spray paint and filled in the dots to
make the pattern. When the paint was dry we removed the stencil and saw the
pattern we had made. Volunteer mothers came to connect the dots to form our

world map.
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After this we began the program | designed of working from the local area
to the world in terms of acquiring new information and knowledge. It followed the
state standards and those set by the National Geographic Council. The children
did not have a lot of prior knowledge or experience to build on because in my
district they do not start teaching social studies until second grade, which is the
level of this targeted class. Most of our work was done in cboperative groups
because this method lends itself well to constructivism. Each set of activities
had a choice of multiple intelligences as the focus so that the children could
choose the avenue that worked best for them. For example, we used story
writing for the verbal/linguistic activities, there were songs to encourage the
musical/rhythmic and drawing and map puzzles to motivate the bodily kinesthetic
learner.

| introduced the geographic topic beginning with the local area and
concluding with the world. For example the children would do the beginning of
our K-W-L paper by filling in what they knew about their town.  Information
would then be researched in many ways. Sometimes books would be brought in
from the library. Attimes we would get information from the computer, teacher
knowledge would be accessed or they would bring information from home or
from their own experiences. The children wrote in journals any new information
that was learned. The information about the town would be further studied by
writing poems, songs, making games, drawing maps, or using mind maps, writing
stories or putting together short skits. The K-W-L papers had a big part in their
writing experience. After they wrote down what they knew about the place we

were studying, our town for example, they then wrote 2 to 3 statements telling
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what they would like to know. The lessons would give them experience to learn
the answers by using videos, discussions, reading, map drawing and games.
We would return to the K-W-L for them to write a final statement on what they
had learned about the unit we had studied. One ending activity was to have
them draw on a paper t-shirt everything they could think of about the unit they
had completed. Each ending activity also had an open discussion for the
children to share. Children were encouraged to put thoughts in their journals for
future reference. These reflections were to help them transfer the knowledge to
other parts of their learning.

Most of the time | found that the groups worked well together. The
classroom temperament is among the most mild | have ever experienced and so
they all worked well together as friends. There are nine boys and eight girls in
this targeted classroom. We used cooperative groups for most of our projects.
At times | picked the groups and at others they chose. Group members were
assigned jobs such as: reader, checker, and encourager. In my observations |
noticed that there were group discussions and consensus of ideas. If a group
was having trouble on a certain day then | gave them more guidance and
attention. Teaching with the constructivist method and using multiple
intelligences more than | had done ih the past was also a learning experience for
me. For example, before we began the units in geography | asked each of them
to draw a map. Fourteen of the seventeen just had a few streets drawn in
squiggly lines with no key or directions. After we had lessons on the compass
rose and map keys the children then asked to draw maps of the town. This time

thirteen out of seventeen had all the elements of a simple map so that anyone

45



40

knowing the place they were referring to could quite easily read the maps. They
then decided to make map games using this knowledge. It is amazing to see
how children can take charge of their own learning when given the direction and
opportunity. This is only one example of what | learned about how the class

created their own path for learning in this subject area.
Presentation and Analysis of Results

To assess the effects of this particular intervention strategy on the learning
of the children several methods were used. Surveys, teacher observation and
checklists were the main tools in the assessment process. (Appendix A). The
checklist | used had 21 items. Fourteen of the seventeen children in the targeted
classroom could explain only three to four items prior to the intervention. After
the intervention ten of the children were able to define or place on a map 12 of
the 21 checklist items.. There were some products, such as games, poems and
songs, used to identify the gain in information, but much of it was done by
teacher journaling and observation over the course of the intervention strategy.
The criteria at this grade level in our school is all teacher generated because
grades are not required until the upper levels.

The following tables will show the growth in understanding from the
first surveys before the intervention until the project was done.

Table 5 What Happens in Social Studies?

learn a lot Ono 17 yes 0 maybe
draw maps 2no 13 yes 2 maybe
make projects 1no 14 yes 2 maybe
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geography is good | O no 17 yes 0 maybe
maps are useful Ono 17 yes 0 maybe
| know geography { 0 no 17 yes 0 maybe
I know other Ono 16 yes 1 maybe
places

Pll learn more Ono 16 yes 1 maybe

Table 2 What Happens in Social Studies?

learn a lot 1no 15 yes 1 maybe
draw maps 1no 8 yes 8 maybe
make projects 2no 13 yes 2 maybe
geography is good 1no 2yes 7 maybe
maps are useful 2no 8 yes 7 maybe
| know geography 10 no 4 yes 2 maybe
| know other places 1no - | S5yes ' 11 maybe
I'll learn more 1no 13 yes 4 maybe

In comparing this to Table 2 from Chapter 2 it is possible to see that more
children had yes answers after the intervention. They were uncertain about the
purpose of social studies before the intervention, but they had a much clearer
picture after use of the classroom strategies.

The next table is the second survey given to students with a different

approach to it. The children were asked to respond with a scale number rather

4’



than a word. For them this survey was a new approach and the children would
have to think about their response in a deeper way. We will also compare it to
the one in Chapter 2.

Table 6 Student Survey li

This is set up so that 4 is the top of the scale and 1 is the bottom.

4 3 2 1
likes social 10 7
studies
easy 12 2 3
projects 11 5 1
group work 156 2
work alone 6 5 2 4
important 14 3
hard 2 3 12
Table 3 Student Survey I

This is set up so 4 is at the top of the scale and 1 is at the bottom.

4 3 2 1
like social 4 S 3 1
studies
easy 3 S 3 ‘ 1
projects 6 6 4 1
group work 10 4 2
work alone 6 5 4 1
important 6 5 5
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hard 4 4 2 6

The biggest difference shown between these two tables is that more children
now like social studies and do not find it to be as hard as they once thought. The
evidence used to show this came from their comments in class and their journals.
| believe this to be a significant accomplishment and one that | think shows the
intervention strategy was successful.
Childrens’ comments were not as abundant in the final two surveys, but

the final opinions expressed were:

Social studies is fun.

| learned a lot.

| can read maps.

Everyone should like social studies.

| helped my dad read a map.
Examples of writing that the children did regarding their social studies experiences
can be found in Appendix C. They were asked to write to their parents since all
along they had been encouraged to discuss what we did in the classroom at
home. To this researcher it was most significant that although the writing did not
expound on a great deal of specific information learned 17 out of the 17 children
wrote that they had learned about geography and were enjoying it.

The final survey was the parent survey and although there were not as

many changes in tallies on it there were comments made that lead me to believe

the parents also had a good experience with this social studies intervention.
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Table 7 Parent Survey

child likes social 15 yes 0O no 2 sometimes
studies

talks about social 7 yes 0 no 10 sometimes
studies

feels success 10 yes Ono 7 sometimes
likes geography 14 yes Ono 3 sometimes
read a map 15 yes Ono 2 sometimes
city/state 15 yes 1no 1 sometimes
difference

do hands-on for 16 yes 0 no 1 sometimes
learning

geography is 17 yes Ono 0 sometimes
important

social studies is 15 yes Ono 2 sometimes
important to me

Table 4 Parent Survey

child likes 15 yes O no 2 sometimes

social studies

talks about 7 yes 0 no 10 sometimes

social studies

feels success | 10 yes Ono 7 sometimes




likes 14 yes Ono 3 sometimes
geography

reads a map 15A yes 0 no 2 sometimes
city/state 15 yes 1no 1 sometimes
difference

do hands-on 16 yes 0 no 1 sometimes
for learning

geographyis | 17 yes Ono 0 sometimes
important

social studies | 15 yes O no 2 sometimes
is important to

me

Parent comments were:

1) My daughter’s enthusiasm for geography has spread to her
6 year old brother!

2) The emphasis on hands on activities was wonderful. The map
of the U.S. on the parking lot was also excellent. When | was
at school once my granddaughter walked from place to place
on it and showed me where different states were located.
She aiso liked the songs and rhymes about the states.

3) My daughter has talked about maps, states and cities. She

enjoyed making the U. S. map outside. She also liked the songs.

4) Social studies was one of my favorite subjects in school.

o1
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My son now seems to like it also. Keep up the good work.

5) Some days the cities and states are more difficult for my son

to understand. | have tried to play games with him too and relfect

on school subjects.

6) | can a see a positive difference with our child. She really

enjoys social studies.
The parents seem to be in- agreement with me that the constructivist method of
teaching about geography using the multiple intelligences had a positive effect on
the students’ learning.

For me, this brings about a whole new understanding of how to

approach teaching. | was taught in the ‘stand, lecture, and be sure you do all the
workbook pages method’. Then, as | gained practical experience and attended
workshops in the different curriculum areas and seminars by speakers that help
you build enthusiasm and appreciation for your work, | grew to have a broader
perspective and found out that children can learn even if they do not sit still and
listen all day. So | had gradually begun to change my method of teaching over
the years to a more open perspective on how it could be done. | moved gradually
from the stand and lecture method to letting them read and work on their subjects
in groups. | discovered that sometimes a peer could be more helpful to another
child than | could. It became apparent that some children were more
interpersonal and some more verbai/iinguistic etc., so i tried to teach to their
strengths. Now that | have done the action research project, and done an
intense intervention in one subject | am a firm believer that constructivism is the

best way to teach, because the learner takes charge. At the targeted age of
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second grade students still need guidance, but | have been amazed at the ideas,
plans and retention of the learning that they had, simply because the
responsibility of learning was put into their hands! The implications for teaching
are marvelous and the possibilities endless.
Conclusions and Recommendations

Intervention strategies using constructivism and multiple intelligences
would be highly recommended, in my opinion, as very productive while doing an
action research project. The parameters for usefulness are broad and the
approach of putting the children in charge of their own learning successful .

What | learned is that | made my topic too broad for the time frame and
the cognitive level of my students. | had originally wanted to incorporate the
connection between community and geography and, although we did learn a lot
about community by association to what we did in geography there was too much
information and not enough time to cover all of the topics as thoroughly as | had
originally planned. Some of the skills | had hoped to teach in geography | also
found to be beyond the knowledge of my seven to eight year old students. This
has been one of the problems in teaching geography. There has not been a
good sequence of study presented to teachers and students that starts them off
with what they can best learn and then increases in difficulty as they advance.
The NCGE hopes that their new standards will be more widely used. The six
elements for teaching geography: world in spatial terms, places and regions,
physical systems, human systems, environment and uses of geography are
meant to increase knowledge and skills for the student. They should be taught in

the sequence of general to specific with the learners’ cognitive processes in
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mind. After having followed them with my intervention | would recommend that
as a good strategy.

| was very pleased with the survey results of both children and parents.
They were all very cooperative, supportive and enthusiastic about the
interventions. Learning in social studies took place at a higher degree than |
have seen evidence of in my previous teaching. It has been a very positive
experience for the other classrooms, as well, to see what was going on in our
room. The other teachers have been given ideas and materials for the future.
Overall the action research project for geography in this targeted classroom
yielded high rewards for the children. Before the intervention, when three-fourths
of the children were interested in geography, but did not know what to do with
their questions about it, to after the intervention when three-fourths of the class
had moved their knowledge and skill level beyond previous second grade
expectations. Social studies had always been one of my favorite subjects. For
so long | was frustrated and felt ineffective with the haphazard way in which |
taught. Now | have discovered a new method that will transmit my enthusiasm to
the classroom. This was one of my goals of teaching. If the children are
enthusiastic about what they are learning they will want to continue to find
answers. In the process of my action research | have found a way to recycle my

thoughts and give a fresh approach to the job | love.

o4



49

References

Adams, Dr. Jerry R. (1997, September) Geography Standards

webmaster@mcrel.org

Allen, Rodney; Anderson, Lee; Davis, O.L.; Longstreet, Wilma; Lunstrum,
Paul; Mehlinger, Howard; Nelson, Jack; Shaver, James & Stanley, William.
(1999, Jan./Feb.) Great books of the twentieth century and their influence on
social studies education. The Social Studies 90 (1) 5-6.

Barnes, Mary. (1998, Apr./May) Teaching Social Studies through Drama.
Social Education 62 (4) 218-221.

Berson, Michael; Ouzts, Dan & Walsh, Lisa. (1999, Mar./Apr.)
Connecting literature with K-8 National Geography Standards.
The Social Studies 90 (2) 85-93.

Blanchard, Ann; Senesh, Lawrence; and Patterson-Black, Sheryll.
(1999, Mar./Apr.) The organic social studies curriculum and the 1994 NCSS
standards: a model for linking the community and the world (National Council
for the Social Studies) The Social Studies 90 (2) 63-68.

Blaut, J.M. (1997) The Mapping Abilities of Young Children:Children Can
Annals of the Association of American Geographers 87 (1) 152-158.

Brualdi, Amy C. (1996, September) Multiple Intelligences:Gardner’s
Theory ERIC Digest Report ED410226.

Brunn, Stanley (1995, Aug./Sept.) Geography’'s Research Performance
Based on Annals Manuscripts, 1987-1993. Professional Geographer
47 (2) 204-215.

Chen, llene ( 1995, winter) Constructivism 1 (3)

. hitp://www.coe.uh.edu/~ichen/ebook/ET-IT/constr.htm.

Conway, Judith (1997, May) Educational Technology's Effect on
Models of Instruction hitp://copland.udel.cduw/~jconway/EDST666.him#cogapp

Courtney, Lyle & Hardwick, Walter (1995) Seif-Organizing Systems in
Geography: A Response to Peterman. Professional Geographer 47 (2) 218-220.

Demko, George (1992) “Why in the World” Adventures in Geography
Anchor Books, Chapter 1 You Mean Boston's not in Tibet? p.18

o9



50

Duffy, T.M. and Savery, J.R. (1995, Sept./Oct.) Problem based leaming:
An instructional model and its constructivist framework Educational Technology
p. 31-38.

Gardner, Howard (1996) Seven Ways of Teaching: The Artistry of
Teaching with Multiple Intelligences [RI/Skylight Training and Publishing

http://www.business1.com/iri_sky/SevenWT/swoti.htm.

Gregg, Madeleine (1997, Sept./Oct.) Problem Posing from Maps:
Utilizing Understanding Journal of Geography 250-255.

Herman, Marcia (1999, May) Cognitive Issues in Educational
Computing Kansas University hup://www.geocities.com/Research Triangle/Campus/
3384/groupwebpage.html Eric Digest EDETC886.

Leming, James S. (1998, Mar./Apr.) Some Critical Thoughts about the
teaching of critical thinking The Social Studies 89 (2) 61-67.

Liben, Lynn and Downs, Roger (1997) Can-ism and Can'tianism:
A Straw Child. Annals of the Association of American Geographers
87 (1) 159-167.

Lloyd, Robert; Patton, David and Cammack, Rex (1996) Basic-Level
Geographic Categories Professional Geographer 48 (2) 181-194.

NAEP Report Geography Framework for the 1994 National
Assessment of Educational Progress Washington, D.C. Contract No.
RN 91073001.

O’'Mahony, Kieran (1992) Geographical Literacy Educare Press
Seattle, Washington 1-298.

Richburg, Robert and Nelson, Barbara J. (1998, Mar./Apr.) Integrating
content standards and higher-order thinking: a geography lesson plan.
The Social Studies 89 (2) 85-91.

Scheurman, Geoffrey (1998, Jan.) From Behaviorist to Constructivist
Teaching The Social Studies 62 (1) 6-9.

Schug, Mark C. and Cross, Beverly (1998, Mar./Apr.) The dark side
of curriculum integration in social studies. The Social Studies 89 (2) 54-58.

Sommers, Brian J. (1997, Sept./Oct.) The Freshman Year Experience
and Geography: Linking Student Retention and the Introductory Geography
Curriculum Journal of Geography 243-249.

o6



Warf, Barney (1998, May) Reach Out and Touch Someone AT&T
Global Operation Professional Geographer 50 (2).

¥

51



APPENDICES

o8



ERIC

APPENDIX A

Pre-surveys
Pretests
Post surveys

Posttests

39

53



TEACHER SURVEY

Please indicate your thoughts about Social Studies and Geography on the
following survey as it relates to your classroom and teaching experience.

Grade Taught
1. | enjoy teaching social studies. yes no sometimes
2. Geography is part of what | teach.  yes no sometimes

3. Why do | enjoy social studies and geography?

4, Why don’t | enjoy social studies and geography?

5. The children understand what geography is about.

yes no sometimes
6. Geography skills within social studies are important for them to know.
yes no sometimes

Explain why you think this is true.

7. What my grade level needs to improve learning in the area of geography
is:
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PARENT SURVEY

Please indicate what you believe to be your child’s understanding of Social
Studies and Geography by circling one answer for each statement.

1. My child likes social studies.
yes no sometimes

2. My child talks about what we do in social studies.
yes no sometimes

3. My child feels successful in social studies.
yes no sometimes

4. My child likes geography
yes no sometimes

5. My child can read a simple map.
yes no sometimes

6. My child understands the difference between a city and a state.
yes no sometimes

7. My child would learn more in social studies through hands-on
projects.