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ABSTRACT

Many societies today place a considerable emphasis on elementary schools,

and therefore expect a lot from teachers. However, the possibility of attaining desirable

educational outcomes, and meeting society's expectations of the role of the teacher

strongly depends on those employed as teachers, and especially on the factors that

have influenced them to choose the profession. Sometimes students choose to

become teachers because they like teaching, and working with children. Other students

though, become teachers because they have no other alternatives. Such differences in

motivation raise questions about the most common factors that influence students to

become teachers. Thus, with the use of a questionnaire, this study aims to a) identify

and compare the influence of the factors that have motivated students at the

Pennsylvania State University and at the University of Cyprus to choose to major in

Elementary Education, and b) to compare the scholastic ability of these students.
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INTRODUCTION

The purpose of this research was to investigate and compare the motives that

have influenced students at the Pennsylvania State University and at the University of

Cyprus to major in elementary education.

This study includes five chapters. The first chapter includes the problem

statement and the significance of the problem. The second chapter reviews the existing

literature in the US and in Cyprus on the topic. The third chapter discusses the

methodology of the study and it includes the sampling procedures, methods used for

data collecting and data analysis techniques, the research questions, as well as the

operational definitions. The results of the study are presented in the fourth chapter.

Finally, the fifth chapter includes the conclusions that were reached with this study.
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CHAPTER I

THE PROBLEM

Problem Statement

1

Many societies today place a considerable emphasis on elementary schools,

and therefore expect a lot from teachers (MacLean, 1992). Several scholars think that

this is because elementary school teaching reaches children at an early stage when

they are more malleable and able to incorporate the attitudes and habits on which to

build their future success. (Omstein, 1978; Parelius, 1987). According to Edman

(1968),

a teacher is expected to be the possessor of knowledge which he [or
she] can successfully impart to children; a student of the psychology of
childhood; a disciplinarian responsible for conduct; an evaluator and
counselor of children's' activities; a developer of curriculums; a public
relations person dealing with parents; an eternal student in quest of new
knowledge and new ideas for the pursuit of his[or her] profession.
Furthermore, he [or she] must see clearly the major goals toward which
education is to be directing his [or her] society and to do his[or her] part
to see that these goals are accomplished. ( p.12)

However, even though all of the above are usually expected from teachers, the

possibility of attaining desirable educational outcomes and meeting society's

expectations of the role of the teacher strongly depends on the quality of those

employed as teachers, and especially on the factors that have influenced them to

choose teaching as a profession. Sometimes students choose to become teachers

because they like teaching and working with children. Other students, however, choose
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to become teachers because they were not admitted in the major of their choice

(Menelaou & Panagidi, 1993; Omstein, 1983; Parkay & Hardcastle, 1991). Such

differences in motivation raise questions about the most common factors that influence

students to become teachers in relation to the educational system that these students

deal with. In essence, the question is: are these factors, and their relative importance

the same across nations?

Thus, the purpose of this study is,

1. to identify and compare the factors that have motivated third and fourth year

students at The Pennsylvania State University and at The University of Cyprus to

choose the teaching profession as applied to elementary school children.

2. to compare the scholastic ability while in high school that characterizes the students

who are studying elementary education at the Pennsylvania State University and at the

University of Cyprus.

Significance of the problem

As the philosopher Henry Adams observed, "a teacher affects eternity; he can

never tell where his influence stops". In addition, Smith (1986) adds that "(teaching] is a

profession that profoundly affects the lives of every individual, and ultimately the

strength and well-being of the nation." (p.39) Therefore, it is reasonable to assume that

teaching should require complete dedication and utmost competence as far as the role

of the teacher is concerned.

However, the quality of education, and especially of the teaching force in the US

is a major concern throughout the nation. The failure to attract competent people in this

1 0
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occupation is said to have reached crisis proportions (Ellis & Bernhard, 1992; Parkay &

Hardcastle, 1991). This is why the identification and recruitment of the appropriate

people into teaching, and especially into the elementary school teaching majors in

colleges and Universities should be emphasized as the most important educational

concern today.

In order to effectively identify the appropriate people for this occupation, the

factors that attract these people to elementary school teaching have to be identified

first. "The task requires the individual to be aware of how his or her interests, values,

and abilities relate to specific occupations. The successful completion of the task of

crystallization, therefore, requires the students to possess adequate self and

occupational knowledge." (Niles, S. & Herr, E. L., 1989) Therefore, the significance of

this study lies in the identification and comparison of the factors that have influenced

students at two major Universities from two different countries (USA and Cyprus) to

choose to major in elementary education. An understanding and comparison of these

factors (in relation to the educational systems and social factors in the two countries,

which has never been done before) can help improve the selection of the teaching

force in both, the USA and Cyprus. So by identifying the factors that influenced

students to choose the teaching major, administrators might determine if they should

admit these students to the elementary school teaching major so that only the most and

best qualified individuals will undergo training.

Limitations of the study

This research mainly focuses on the external, internal and alternative factors

that have influenced students to choose to major in elementary education at the

Pennsylvania State University and at the University of Cyprus. However, this research

11
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will not study the influence of sex on the students choice of a profession, as well as of

the influence of a family tradition where all members of a family are teachers.

In addition, the results of the study can only be generalized to elementary

education teachers at the Pennsylvania State University and at the University of Cyprus

since this is the group of students that were sampled. The study could have been more

complete if it included other universities in the US or in Pennsylvania so that the results

could be generalized more broadly.

Another limitation of the study is that self reporting instruments were used.

When such instrument are used, people tend to lie and give socially acceptable

answers rather then tell the truth.

Finally, as far as the bibliography of the study is concerned, no extensive study

on motivating factors for teaching has been found for the US since 1986, even after

exhaustive research was done.

12



CHAPTER II

LITERATURE REVIEW

Introduction

5

The factors that might influence high school seniors in the US and in Cyprus to

choose to study elementary education, as shown in the theoretical framework, will be

classified as intrinsic, extrinsic and alternative factors. The intrinsic factors are

associated with the act of teaching itself, and with the values that students hold for

themselves. These factors may include the love of children, a desire to provide service

to society, or even an excitement and interest in the teaching/leaming process. The

alternative factors are divided into three categories. The first category is that of

interpersonal influences which are the cases in which students choose to become

teachers because of the wish of a relative or a teacher. The second category is that of

personal characteristics, such as gender and academic ability. The third category

includes financial reasons that might encourage or refrain students from majoring in

elementary education. The extrinsic factors include benefits that are attached to the

teaching profession, and which influence students to enter the teaching major as well.

These include factors like relatively short working hours, vacations, immediate or

definite employment, and salary, which are experienced by all members of the

profession in the same country.

13



THEORETICAL FRAMEWORK

Intrinsic factors

1. love of students

2. love of teaching

Extrinsic factors

. accessibility of entry

. immediate employment

. working hours

. vacations

. salary

. status

. fringe benefits

. job mobility

. job security

TEACHING

PROFESSION

Alternative factors

. Interpersonal influences

parents

relatives

teachers

. Personal characteristics

gender

scholastic ability

. Financial reasons
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Intrinsic factors

The two intrinsic factors that are studied in this research are the "love of

students" and the "love of the teaching/leaming process".

Love of students

A strong love for and interest in students is one of the factors that influences

individuals to enter teaching. In a study that was done by Ashikali and Agathokleous

(1995) in Cyprus, elementary education students had to rate the amount of influence

that certain factors had on their choice of teaching as a profession. The grade given for

the factor "love of children" by sophomore teachers in Cyprus was 4.17/5 which was the

highest mean given for any factor So this factor was ranked highest in Cyprus. Similar

results were produced in a study done by NEA (1986) in the US, which aimed to

measure the factors that influenced elementary education teachers in the US to choose

their profession. In this study the factor labeled as "love of students" and the desire to

work with young people was ranked highest among all the other factors as well.

Love of the teachino/leamino process

According to Parkay & Hardcastle, people who love teaching are generally

attracted by the process and the spontaneous aspects of teaching. They take full

advantage of every teaching moment and make the most out of it (1991). The

fascination of discovering knowledge is still another attraction of teaching. One can

learn any subject in depth just by teaching it since teaching is a learning process as

well (Parkay & Hardcastle, 1991). According to Menelaou and Panagidi (1993), the

degree of influence that the love of the teaching - learning process had on students at

15
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the University of Cyprus was x = 2.14/5, and it was ranked fourth out of the 10 factors

which is among the top half factors that were tested. According to a similar study done

by the NEA (1986) in the US, this factor was ranked ninth out of twenty factors, which

again is among the top half factors that had influenced the teachers in the US to

choose this specific career.

Extrinsic factors

The extrinsic factors studied in this research are "selection for training",

"employment", "hours and vacations", "salaries", and "status of the profession".

Selection for training

There appears to be general agreement in the US that current admission

standards for entrance to the elementary education major tend to be both lax and

inappropriate. (Eltis, 1987; Parelius & Parelius, 1987; Momane, Singer, et al., 1991)

This factor, in turn, is believed to make teacher education programs attract a wide

range of less qualified students. According to Parelius and Parelius (1987), teachers

have always scored poorly on standardized scores of achievement and academic

ability.

In order to be admitted into the elementary education major at the Pennsylvania

State University, for example, the only academic requirement is to have a grade point

average that is higher than 2.5/4, even though enrollment controls have made this

closer to a 3.00/4. Therefore, a number of students might enter this major just because

of its accessibility of entry and because they were unable to enter the major of their

choice. In 1986, 131 out of the 1270 students that participated in a NEA study in the
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US had stated that they had decided to become teachers because of the majors

accessibility of entry (NEA, 1986).

The selection procedure of students for teacher training in Cyprus, though,

tends to be very different. These differences are mainly caused because of the

differences in the educational systems in the two universities. In order to be admitted to

the college of education in the University of Cyprus, students have to compete with

approximately 2,000 other candidates in the fiercely competitive University Entrance

Examinations. According to the Cyprus Ministry of Education, during the examinations

for admission during for the academic year 1995-96, 2,334 candidates had competed

for the elementary education major. Therefore, the accessibility of entry is not a factor

that influences students in Cyprus to choose teaching as a career. Among these 2,000

candidates, only 150 are admitted in the elementary education every year since this is

the approximate number of elementary school teachers that will be needed in four

years when these students graduate from the University. Since these examinations are

highly competitive, the students that eventually get those positions, are the best out of

all the candidates, and whose GPA while they were seniors in high school averaged 92

out of 100. These students ranked among the top 15% of the candidates that wanted to

enter the elementary education major. (Papanastasiou, 1989).

Employment

Due to the fact that the students studying elementary education at the University

of Cyprus are guaranteed by the government to be employed as teachers during the

school year after they graduate, loannou and Christodoulou (1994) found that this

factor was ranked as the second most influential factor for the students in Cyprus. This

17
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factor, however, had equal ranking with the "love of the teaching/leaming process"

which is an intrinsic factor.

In the US, today, there is no guarantee that the students that graduate with a

degree in elementary education will all be employed as teachers the year they

graduate. Since there are so many Universities that offer this major, as well as so many

students that major in it relatively to the teaching positions that are available, it is a

natural consequence that employment will be difficult and competitive.

Hours and vacations

Teachers in the US as well as in Cyprus are frequently considered to have short

working days and long vacations. Elementary schools in Cyprus have about 15 one day

holidays per year, two week breaks for both Christmas and Easter, and long vacations

of about two months in the summer. But during the academic year that extends from

mid September until the end of June, the students go to school five days a week for

approximately five hours a day. Schools in the US also have Christmas, Easter

vacations, and weekends that are free as well. The average length of the required work

day for all teachers in 1986 was 7.3 hours (NEA, 1986). This is why many college

students are attracted to the working schedule of teachers. A study that was done in

1986 by the NEA in the US, shows that the factor of "long vacations " was ranked

eighth out of twenty factors that were studied (NEA, 1986). The factor of vacations in

another study was ranked eighth out of the twelve factors that have influenced

students in Cyprus to choose teaching as a profession (Michaelidou and Siakalli, 1994).

In the same study, the factor of working hours was ranked tenth (1994). Thus, it would

appear that the students in Cyprus were not influenced by this factor as much as

students in the US. Another interesting observation is that this factor is ranked higher

18
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than the "love of the teaching/leaming process" which was ranked ninth in the US

(NEA, 1986), and fourth in Cyprus (Michaelidou and Siakalli, 1994).

Salaries

Dawn Oberman (1995), has concluded that the annual starting salary for school

teachers in the US for 1995 averaged $22, 625. In 1985 Feistritzer (1985) took this

pattern a bit further and found that in comparison to 36 occupations (among which

some did not require a college degree), the teachers' salary was ranked 26th, and that

the only occupations that were ranked below that, were occupations where a college

degree is not a requirement. Therefore, since the teacher's salary in the US is so low,

this factor cannot be considered as a motive that influences students in the US to enter

the teaching profession. This view is supported by the fact that only 37% of all teachers

that participated in a study done by Boyer (1990), responded that their salaries were

"good" or "excellent".

In Cyprus, however, beginning elementary school teachers earn $17,118.5,

which is $6,6922.5 higher than the Per Capita Income of the country when converted to

US Dollars (Department of Statistics and Research, 1994). Thus, this is a much higher

relative salary than that received by US teachers.

Status of the profession

The status of the teaching profession in elementary schools, just like any other

profession is determined by many variables. According to Edman (1968), it is

determined by a) salary and fringe benefits, b) mobility and promotions, c) appointment

and dismissal of the employees, and by d) the selection and recruitment of the

19
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employees. To the above, Demetriadou (1982) adds that the status of the teaching

profession also depends on the quality of the teachers' training, as well as on the

quality of the services that teachers provide to the society in which they work.

However, the status of the teaching profession, like that of any other profession,

varies greatly from country to country. For example, Feistritzer (1986) found that this

factor was ranked second in dissatisfaction among public school teachers who were

drawn from a nationwide poll in the US. However, Papaperikleous and Hatziyiannakou

(1995) found that the elementary school teaching profession ranked as second most

influential in the general Cyprus society.

Alternative factors

The alternative factors that influence students to major in elementary education

include the influence of parents, extended relatives and teachers.

Influenced by parents and extended relatives

The strongest single influence for students is usually that of their parents or

other extended relatives with whom they come in daily contact (Parkay &. Hardcastle,

1991). Students appreciate the advice of their elders, and often consider it

indispensable. Therefore, some students enter the teaching profession because their

relatives have influenced them to do so. In a study done in 1986 in the US it was shown

that 22.9% of the teachers in the study were influenced by their parents or other

relatives to become teachers, and this factor was considered sixth in importance out of

twenty, (NEA, 1986) and it is among the top half of the reasons influencing their choice

of teaching as a profession. In Cyprus, this factor was ranked eighth out of ten factors

20



13

(Menelaou & Panagidi, 1994), which is among the least influential factors. This

suggests that parents in Cyprus had less of an influence than those in the US on the

decision of their children to choose teaching as a profession.

Influenced by teachers

The adults that have the greatest influence on children beyond their parents or

guardians, are teachers. Students, and especially young elementary school students,

look up to their teachers and admire them. That is why in many cases, students choose

to become just like their teachers when they grow up, and eventually join the teaching

profession themselves. In other cases, by observing the students' characteristics,

teachers directly suggest to them that they should become teachers as well. This

situation is not very rare, and it is supported by a study that was published in 1986 by

the NEA (1986) in the US, where it was found that 25.4% of the student-subjects were

influenced by their teachers to become teachers themselves. This factor was ranked

fourth (which is among the top half reasons) in importance and influence out of twenty

factors. In Cyprus a similar study was done by Menelaou and Panagidi (1994). The

factors they examined were similar to the factors studied by the NEA, even though they

were presented in a condensed form. In this study this factor was ranked ninth (among

the last half) out of ten factors (Menelaou & Panagidi, 1994), which shows less

importance for this factor compared to the US.
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CHAPTER III

METHODS

Sampling procedures

14

For the purpose of this study, the sample for the study consisted of third and

fourth year students that were studying Elementary Education at The Pennsylvania

State University and at The University of Cyprus during the Fall of 1995. Unlike the

students in Cyprus, who are all admitted to their majors the moment they enter the

University, the students at the Pennsylvania State University are formally admitted into

the Elementary Education major when they are juniors. Freshmen and sophomores in

the US might still not be completely sure if they want to enter this major. Moreover, the

possibility of them not being admitted to the major that they prefer, does exist as well.

This is why first and second year students are not included in the study.

The questionnaire was completed by 157 students from the Pennsylvania State

University, and by 176 students from the University of Cyprus. The questionnaire was

administered to all students that were enrolled in certain elementary education classes

which were selected randomly from the two universities. For representative sampling

purposes, an equal number of junior and senior classes were selected for this study.

However, from the 132 junior students that participated in the study altogether, only 42

of them were from the Pennsylvania State University. As far as the seniors are

22
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concerned, from the 200 that participated in the study, 114 of them were from the

Pennsylvania State University, and 86 were from the University of Cyprus.

Table 1

Number of students at each University according to years in school

Junior

Students

Senior

Students

Total

N %

Pennsylvania
State University

42 114 156 47

University of
Cyprus

90 86 176 53

Total N 132 200 332

Total % 39.8 60.2 100

There were 54 males that participated in the study, and 279 females. Thirty-one

of the male students and 126 of the female students were from the American sample,

while 23 males and 153 females were from the Cyprus sample.

Table 2

Number of students from each University according to sex

Males Females Total

N %

Pennsylvania
State University

31 126 157 47.1

University of
Cyprus

23 153 176 52.9

Total N 54 279 333

% 16.2 83.8 100
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Due to the limitations of the study that are stated in chapter one, the results of

this study can only be generalized to the third and fourth year students studying

elementary education at the University of Cyprus and at the Pennsylvania State

University, University Park.

Data collecting techniques

The data were collected with a questionnaire devised by the investigator using a

Likert-type scale that ranged from one to five. The questionnaires were handed out to

all students enrolled in classes that had been chosen randomly from both universities.

The questionnaire was administered at the beginning of each class period, and they

were handed back approximately fifteen minutes later.

The questionnaires in the US were written in English, while the ones in Cyprus

were translated into Greek. To ensure that the translation into Greek was accurate, the

English questionnaire was sent to two English teachers in Cyprus. Both teachers

translated the questionnaires into Greek independently of each other. They then

compared the two translations in order to see if there were any differences in the

translations. Their translations were very similar, so this version of the translation was

forwarded to a third English teacher. This third teacher translated the questionnaire

from Greek to English. This translation resembled the original version of it in English,

which meant that the questionnaire in Greek actually is the same as the original English

version.

In order to see if the questionnaire that was devised was adequate to

accomplish the study's goals, a pilot study was done. For the pilot study, 10

24
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questionnaires were administered in Cyprus and 10 in the US, to sophomore students

studying elementary education. The volunteer participants completed the

questionnaires, and then wrote notes on any questions they were .unsure of. Those

notes were taken into consideration for preparing the final version of the questionnaire.

The final version of the questionnaire includes two parts. The first part includes

22 questions, that ask for the students' opinions about the reasons that made them

choose to major in elementary education. These reasons are classified as intrinsic,

extrinsic and circumstantial factors. The intrinsic factors were measured by questions 7,

8, 9, and 22. The circumstantial factors were measured by questions 5, 6, 11, 12, 13,

14, and 18. Finally, the extrinsic factors were measured by questions 1, 2, 3, 4, 10, 15,

16, 17, 19, 20, and 21. The full questionnaire appears as appendix A.

The second part of the questionnaire includes only four questions that ask

about demographic information. These questions ask about the students' gender, the

University they are currently attending, the year they are in school, as well as their GPA

while they were seniors in high school. These questions on the second part of the

questionnaire were asked to draw conclusions from any correlations that might exist in

the responses to the questionnaires.

Research Questions

The research questions that will be answered are the following:

1. Is the scholastic ability of the Cypriot students higher than that of comparable

American students?
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2. Are the intrinsic factors that influenced students to choose the teaching profession

the same in the US and Cyprus?

3. Are there more students in the US than in Cyprus that are influenced by adults

(teachers, parents and other relatives) to become teachers?

4. In which of the two countries are there more students that major in elementary

education because of financial and circumstantial reasons? (e.g. inability to enter the

major of their choice, or inability to finance their studies in another major in a

university abroad)

5. In which of the two countries are the extrinsic factors associated with the teaching

profession (salary, job security working hours and vacations, fringe benefits, and

promotions) more influential?

Measurement of Constructs

For the purpose of this study, the questions on the questionnaire have been

classified in order to assess certain variables. To be specific:

1. The variable concerning the status of the profession is measured by the mean of the

responses to question numbers 1 and 19 on the questionnaire used to collect data

from the Pennsylvania State University and from the University of Cyprus. A copy of

this questionnaire will be found in Appendix A.

2. The ease with which the elementary education major can be entered, (because of

financial and other circumstantial reasons) is measured by the mean of the

responses to question numbers 5, 6 and 18.

26



19

3. The interpersonal influence of teachers, relatives and other adults upon students'

decisions to become elementary school teachers is measured by the mean of the

responses to question numbers 11, 12, 13 and 14 on the questionnaire.

4. The importance of external factors upon the students' decisions to major in

elementary education, such as the variable concerning the factor "working hours and

vacations" is measured by the mean of the responses to question numbers 3 and 4.

5. The importance of the influence of "job security", and the guarantee to be employed

immediately after graduation on the students' choice of majoring in elementary

education is measured by the mean of the responses to question numbers 15 and

20 on the questionnaire that has been distributed.

6. The factor labeled as "love of teaching children" that has influenced the students to

study elementary education is measured by the mean of the students' responses to

question numbers 7, 8, and 9.

7. The influence of fringe benefits offered to teachers , and job mobility is measured by

the mean of the students' responses to question numbers 16, 17 and 21.

Statistical analysis

An SPSS 4.0.5 program for Macintosh was used for the statistical analysis of

the data, which consisted of two parts: descriptive and inductive statistics. By using

descriptive statistics, the means, percentages and counts were calculated. In order to

generalize the conclusion obtained from the sample, inductive statistics such as t-

values and p-values were calculated as well.
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CHAPTER IV

FINDINGS

The results of the data analyses are summarized in tables 3, 4, 5, and 6. Table

3 indicates the responses to the questions concerning the intrinsic factors for choosing

elementary school teaching as a career. To be specific, the table lists the means and

the standard deviations, the t-value, as well as the p-value which measures the

significance of the responses to every construct.

Table 3

Intrinsic factors

X SD T-Value P-Value
Love of PSU 1.26 .38

teaching -11.19 0.00

children UCY 2.05 .8

inborn PSU 1.88 .75

talent for -7.76 0.00

teaching UCY 2.59 .91

PSU : Pennsylvania State University
UCY : University of Cyprus
1 : Strongly agree
5 : Strongly disagree

According to the results from Table 3, it is clear that the difference in the

responses from the two universities are large. The students from the Pennsylvania

State University indicate that they strongly agree that they have chosen the elementary
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education major because of the intrinsic factors labeled as "love of teaching children",

while the students from the University of Cyprus merely agreed with the above

statement. This difference in the responses from the two Universities was statistically

significant, which suggests that the students in the US were more strongly influenced

by the love of teaching children than the students in Cyprus. Due to this difference, the

t-value for the "love of teaching children" factor was -11.19. The other intrinsic factor,

that of inborn talent for teaching, had a t-value of -7.76 which means there is a great

difference from the responses of the two samples. Even though both samples agreed

that their inborn talent for teaching influenced them to choose this major, the responses

from the Pennsylvania State University were stronger.

Table 4 indicates the responses to the extrinsic factors for choosing to major in

Elementary Education. The construct that had the largest difference among the

responses of the two samples was that of job security, and the t-value for that was

30.36. The large t-value accurately describes the largemvariance in the responses from

the two samples. The students in Cyprus strongly agreed that the factor of job security

(which included the aspect of guaranteed immediate employment) had influenced them

to choose the elementary education profession, while the students from the

Pennsylvania State University strongly disagreed with this statement. The next highest

extrinsic construct was that of fringe benefits of teaching; the t-value for which was

14.52. In this case, the students from the Pennsylvania State University disagreed with

the influence of their choice of fringe benefits, while the students from the University of

Cyprus agreed with this statement. Next came the construct labeled as salary, and the

t-value for that was 13.02. Just like with the factor of fringe benefits, the students from

the Pennsylvania State University disagreed with the influence of this factor, while the

students from the University of Cyprus agreed that they were influenced by the factor of
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salary. The t-value for the hours and vacations for elementary school teachers was

10.55, which also means that they were influenced by the hours and vacations that

teachers have, even though this factor was not as influential as the factors mentioned

above. Finally, the extrinsic factor that had the smallest difference among the two

samples difference (even though the difference was still significant) was that of "status

of the profession", which had a t-value of 5.82. Influentially, this factor was of relatively

less importance for both samples. However, on the Likert-scale, the US sample leaned

toward disagreement with the statement, and the Cyprus sample leaned toward

agreement with this statement. The questionnaire also included the extrinsic factor of

autonomy in the classroom. The p-value for that was 0.011, which shows that this item

was not as significant as the previous responses. However, the difference was

significant, even though both samples responded that they were uncertain about the

influence of this factor.

Table 4

Extrinsic factors

X SD T-Value P-Value

Security PSU 3.54 .6 30.36 0.00
UCY 1.43 .66

Fringe Benefits PSU 3.-95 .61 14.52 0.00
-UCY 2.44 .58

Salary PSU 3.87 .88 13.02 0.00
UCY 2.52 to

tiours/Vacations PSU 3.77 .71 10.55 0.00
_UCY 3.87 .82

Status of the PSU 3.26 .87 5.82 0.00

Profession -UCY 2.71 .84

Autonomy In PSU 2.78 .99 -2.56 0.011

Classroom UCY 3.-05 .96

PSU : Pennsylvania State University
UCY : University of Cyprus
1 : Strongly agree
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Table 5 indicates the responses for the alternative reasons for majoring in

Elementary Education. The table first lists the means and the standard deviations given

from every sample for every factor. This table, like those above, lists the t-values for

every factor (which measure the difference in the responses between the two samples),

as well as the p-value (which measures the significance of the responses to every

factor).

Table 5

Alternative Factors

X SD T-Value P-value
Interpersonal PSU 2.8 .82 -8.09 0.00

Influences UCY 3.53 .83

financial/ PSU 4.55 .41 2.49 0.011

Circumstantial UCY 4.41 .61

PSU : Pennsylvania State University
UCY : University of Cyprus
1 : Strongly agree
5 : Strongly disagree

The alternative factor labeled as interpersonal influences, had a t-value of -8.09

which made the difference in the two responses statistically significant since their p-

value was 0.00. The US sample leaned toward agreement with the statement, while the

Cyprus sample leaned toward disagreement with this statement. The construct labeled

as financial and other circumstantial reasons had a t-value of 2.49. Both samples had

stated that they disagreed that they were influenced by financial and other

circumstantial factors such as their inability to enter the major of their choice, even

though the sample from the Pennsylvania State University disagreed with that to a

much stronger degree.
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Table 6 lists the grade point average (GPA) of the two samples while they were

seniors in high school.

Table 6

Student GPA (Grade Point Average)

X SD T-Value P-Value
Pennsylvania 4.13 .89

State
University -7.36 0.00

University-of 4.71 .5

Cyprus

This table shows that there is a significant difference in the GPA from the two

samples of students. The p-value is 0.00, and the t-value which shows the amount of

difference is -7.36. This means that the high school GPA in high school of the Cypriot

students studying at the University of Cyprus was higher that that of the American

students studying at the Pennsylvania State University. According to the same

results,85% of the Cypriot students had a GPA that ranged between 3.5 and 4, out of

4. On the other hand, 85% of the American students of the study had a high school

GPA that ranged between 3.0 and 3.4.

Finally, graph 1 summarizes all of the information that was mentioned above.

This graph includes all the factors whose influence in choosing the Elementary

Education major was measured in the questionnaire that was distributed to the two

populations. The factors were placed on the graph from highest influentially to lowest,

according to their absolute t-value. The factors that were more influential for the
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the students at the Pennsylvania State University were placed above the x axis, while

the factors that were more influential for the Cypriot student were placed below the x

axis.

FACTOR VARIANCE RANK

FACTORS

o Security

13Fringe benefits

Salary

Love of teaching children

D Hours and vacations

0 Interpersonal influences

0 Inborn talent for teaching

Status of the profession

Autonomy in the classroom

0 Financial/Circumstantial

By observing the graph below, it is clear that the factors with the highest t-values,

are generally the most influential at the Pennsylvania State University, while the factors

that have the lowest t-values are more influential at the University of Cyprus.
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CHAPTER V

DISCUSSION - CONCLUSION

The major purpose of this study was to identify and compare the factors that

had influenced students at the Pennsylvania State University and at the University of

Cyprus to major in elementary education, as well as to compare the grade point

average that they earned while they were in high school. The results of this study,

support the hypothesis that there are major differences in the responses from both

Universities.

It is also clear that there is a difference in the grade point average that the

students of the two Universities had while they were in high school. The GPA of the

Cypriot elementary education students was higher than that of the Pennsylvania State

University students of the same major. This result is not surprising, though, since this is

one of the most competitive majors to enter in Cyprus. A very limited amount of

students (about 150) are admitted into this major every year, so all students have to

compete with each other. There are no specific set criteria for admission. A student just

needs to be among the 150 best candidates (out of approximately 2,000) that are

competing for entrance into the major. Therefore, only the very best students

(according to academic ability) are eventually admitted into it. The admissions criteria at

the Pennsylvania State University, though, are not as competitive. As long as a student

has a GPA that is higher than 3.0 / 4.00 , this student can enter the major. This might

34



27

be the reason why the GPA of the American sample of students for this study was not

as high as that of the Cypriot students.

The intrinsic factors for entering the elementary education major were the

strongest factors that influenced students from the Pennsylvania State University to

major in elementary education as well, but not for the students from Cyprus. The two

intrinsic factors were highly influential for the students from the University of Cyprus to

enter the same major, but they were not the two highest factors compared to all of the

factors that were measured in this study. The factors of "fringe benefits" and "salary"

were ranked higher than the "love of teaching children". Moreover, the "job security"

factor was ranked the highest out of any other factor in Cyprus. This might be because

the extrinsic aspects of the elementary school teaching positions are so rewarding in

Cyprus, that most people associate the teaching profession with those factors (e.g.

high salaries, guaranteed employment, fringe benefits). Therefore, when choosing a

profession, this sample of students tends to place more emphasis on these extrinsic

aspects of the teaching position, and less emphasis on the intrinsic aspects of

teaching, and on their personal interests.

On the other hand, teacher's salaries in the US are generally not as high as in

Cyprus, and elementary education students are not all guaranteed teaching positions

immediately after they graduate from the University. That is why the students from the

American sample strongly disagreed that they were influenced by these factors.

Therefore, the students that eventually do choose to enter this major, report that they

are truly and intrinsically interested in it since its extrinsic benefits are not high.

In addition, the students from the Pennsylvania State University have disagreed

with the fact the they entered the major because of the status it holds. This is expected,
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and the low status of the profession is reflected by the relatively low salaries that

teachers are paid throughout the US. The same students have also strongly disagreed

that they have entered the major because of the security of the job or because they will

immediately be employed after they get their teaching degree. Teachers in the US are

not guaranteed a job after they graduate from the University. Therefore, compared to

the students in Cyprus, these are not considered as motivating factors for entering the

teaching profession.

On the contrary, students in Cyprus, as mentioned before, are guaranteed

employment after graduation, while their teaching position is also secured after two

years of teaching. Therefore, it is reasonable for Cypriot students to strongly agree that

they have entered the elementary school teaching major because of the job security.

Another difference in the responses from the two samples is that the students

from the Pennsylvania State University are influenced by adults to major in elementary

education to a higher degree when compared to the students in Cyprus. This could

mean that in many cases where teachers in the US had influenced their students to

become teachers, those students did manage to achieve that goal. In Cyprus, however,

even if a teacher had influenced certain students to become elementary school

teachers themselves, these students may have not passed the University entrance

examinations to enter the major.

The responses that the two samples have provided also show that the students

from the Pennsylvania State University were more highly influenced by their extended

relatives (excluding their parent) to choose the teaching profession, as opposed to the

Cyprus sample. In addition, the students from the University of Cyprus were more

highly influenced by their parents to choose the elementary education profession as
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opposed to the American sample. The reason that the Cypriot parents were more

influential on their child's choice of majoring in elementary education, could be because

of their focus on extrinsic benefits offered to teachers such as high salaries, long

summer vacations, and guaranteed immediate employment. These parents might

believe that these aspects of the profession will be beneficial for their children,

especially since there so many Cypriots with college degrees who cannot find

employment in Cyprus. However, teachers in the US are not offered as high salaries as

Cypriots, and they are not guaranteed employment either. That may be why they

apparently have not encouraged their children to enter this major.

The responses from both samples indicated that they all strongly disagreed with

the fact that they entered the elementary education major because of financial and

circumstantial reasons, such as inability to enter the major of their choice, or inability to

finance their own studies in another major. The t-value for this construct was not as

significant since the responses from both samples were so similar (even though the

difference was significant). This response was expected from the Cyprus sample. If a

student has done well enough in the entrance examinations to enter the elementary

school teaching major, this student could probably enter any other major with great

ease. From the sample of students that was used from the Pennsylvania State

University, it turned out that the majority of the students had high GPAs while they were

in high school. Therefore, one could assume that their GPA from their studies at the

University would be high as well. Consequently, they would have had no problem in

entering any major as far as their academic ability is concerned.

Studying at the University of Cyprus, or in any other Greek University that

requires the University entrance examinations for admissions, is free. Therefore,
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financial reasons could not be considered as a prohibition from choosing another

major. In addition, there is a set and standard tuition fee that all students have to pay at

the Pennsylvania State University regardless of their major. Therefore, financial

reasons could not be considered as prohibiting the student from choosing another

major besides elementary education.

The students from both Universities have stated that they strongly disagreed

that they have entered the teaching profession because of the hours that teachers

have to work, or because of the long summer vacations that they have. It might seem

that teachers do not have to work for many hours daily since they only work until about

3.00 p.m. in the US, and until about 1.30 p.m. in Cyprus. However, teachers need a lot

of preparation in order to teach the next day. Therefore, teaching is more like a day

long commitment rather than a morning job. Many teachers also have to work during

summer vacations as well. Many work at summer camps, others tutor students that

have had problems with their school work, while others also work in panels for

curriculum improvements. Therefore summer vacations for teachers are not as relaxing

as one might think.

Finally, the students from both universities had very similar responses for the

extrinsic factor of "autonomy in the classroom". In both cases, the students had stated

that they were uncertain about the influence of this factor. This is reasonable, though,

since none of the students had actually had any real teaching experience in a

classroom of their own to be able to judge the amount of autonomy that teachers

actually have in their classrooms.

In conclusion, by reviewing the results of this study one can see that the

students from both Universities have been strongly influenced by intrinsic factors such
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as the love of teaching and the love of students to enter the elementary education

major. However, these factors have been more influential for the students at the

Pennsylvania State University. The students at the University of Cyprus have also been

greatly influenced by extrinsic factors, such as the fact that they are guaranteed

teaching positions the year after they graduate from the University, as well as by the

job mobility, and fringe benefits such as pension and sick leave that are offered to

teachers. In addition, neither group of students has been influenced by the teachers'

autonomy in their classrooms, or by financial and other circumstantial reasons. Finally,

the students from the Pennsylvania State University strongly disagree with the fact that

they have been influenced by extrinsic factors such as teacher's salaries, job security,

fringe benefits, the status of their profession, or because of work hours and/or

vacations. However, the students that enter this major in Cyprus have a higher

academic ability than the students at the Pennsylvania State University, even though

the GPAs of both samples were high.

It is encouraging to know that the future elementary school teachers from both

Universities have high academic abilities. This can enable them to do their job more

efficiently. However, it is quite discouraging to observe that the students in Cyprus give

so much emphasis to the extrinsic benefits of the profession rather than to the intrinsic

ones: One would expect that providing attractive extrinsic benefits to the candidates for

teaching would attract the most qualified individuals who also love the profession to

enter the major. This does not seem to be the case in Cyprus, though.
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Suggestions

This study has identified the factors that have influenced students from the

Pennsylvania State University and from the University of Cyprus to enter the

elementary education major, in relation to the educational benefits that are provided to

teachers in each county, as well as the GPA that these students had while they were

seniors in high school. However, this study was not designed to identify what qualities

make a good teacher. Being aware of those qualities, in addition to the factors that

caused students to major in elementary education, could enable the two Universities,

as well as many others, to change their admissions criteria to certain major so that only

the most qualified individuals can undergo training. Identifying what makes a good

teacher, as well as examining the effectiveness of the University admissions criteria for

the elementary education program, could be the foci of other studies that could be

done in the future.

40



BIBLIOGRAPHY

Anthony, P.(1987).Teachers in the economic system. In Alexander, K., Monk, D.(Eds),
Attracting America's teachers. (pp.134-167). Massachusetts: Ballington Publishing Co.

Ashikali, K. & Agathokleous, J. (1995). Oi logoi pou othisan tous foitites tou
Penepistimiou Kiprou na epileksoun to didaskaliko epankelma. [Factors that have
influenced the students of The University of Cyprus to choose teaching as a
profession.] Nicosia.

Boyer, E. R. (1990). The conditions of teaching. A state by state analysis. New Jersey:
The Carnegie foundation for the advancement of teaching.

Edman, M. (1968). A self-image of primary school teachers. Detroit: Wayne State
University press.

Ellis, N. H. & Bernhard, R. G. (1992). Prescription for teacher satisfaction: Recognition
and responsibility. The clearing house,65(3), p.179-182.

Ellis, K. J. (1987). Selecting teachers -- can we do it better?. In P. Hughes, C. E. Deer,
W.D. Neal (Eds), Better teachers for better schools. (pp. 134-167). Carlton: The
Australian College of education.

Feistritzer, C. E.(1985). The conditions of teaching. Princeton: Carnegie Foundation for
the advancement of teaching.

Feistritzer, C. E. (1986). Profile of teachers in the US. Washington, DC, National
Center for education information.

loannou, I & Chrisostomou, CH. (1994). Paragontes pou othisan tous foitites tou
tmimatos epistimon tis agogis tou Panepistimiou Kiprou stin epilogi tou didaskalikou
kladou spoudon. [The factors that have motivated students of the college of education
at the University of Cyprus to choose to major in elementary education.] Nicosia.

Maclean, R. (1992). Teachers' career and promotion patterns. A sociological analysis.
Washington, D.C.: The Falmer Press.

Menelaou, M. & Panagidi, E. (1994). Paragontes pou othisan tous foitites tou
Panepistimiou Kyprou na epileksoun to epankelma tou ekpedeutikou. [Factors that



34

influence students of the University of Cyprus to choose teaching as a profession.]
Nicosia.

Michaelidou, E. & Siakalli, M.(1994). Oi paragontes you othisan tous defteroetis foitites
tou Panepistimiou Kiprou na epileksoun to didaskaliko epangelma , kai to
koinonikoekonomiko tous epipedo. [Factors that have motivated second year students
at the University of Cyprus to choose the teaching profession, and the socioeconomic
class they come from.] Nicosia.

Momane, R. J. , Singer, J. D. , Willett, J. B., et at. (1991) Who will teach? Policies that
matter. Cambridge: Harvard University Press.

NEA (National Education Association). (1987). Status of the American public school
teacher . Connecticut: West-haven.

Niles, S. & Herr, E. L. (1989). Using secondary school behaviors to predict career
behaviors in young adulthood: does "success" breed "success". The career
development quarterlv,37(4), 345-354.

Oberman, D. (1995). Salary Survey. National Association of Colleges and Employees,
34(2), 1-31.

Omstein, A. C. (1978). Education and social inquiry. Illinois: F.E. Peacock Publishers.

Omstein, A. C. (1983). Motivations for teaching. High school journal, 66(2), 110-116.

Papanastasiou, K. (1989). Analisi apotelesmaton ton exetaseon tou louniou 1986 via to
anotera kai anotata ekpedoutika idrimata. [Analysis of the results of the University
entrance examinations during June 1986.] Nicosia: Paedagogical Institute.

Papaperikleous, M. & Hatziyiannakou, A. (1995). Antilipseis tis Kipriakis Kinonias via to
didaskaliko epangelma. [Cyprus society's views about the elementary school teaching
profession.] Nicosia.

Parelius, R & Parelius, A. P. (1987).The sociology of education. New Jersey:
Prentice Hall.

Parkay, F. W. & Hardcastle, B. (1991). Becoming a teacher. Accepting the challenge of
a profession..(2nd ed.). Boston: -Allyn and Bacon.

Smith, 0. (1986). US department of education - A design for a school of pedagogy.



APPENDIX A

43



A COMPARATIVE STUDY OF THE FACTORS THAT
INFLUENCED STUDENTS AT THE

PENNSYLVANIA STATE UNIVERSITY
AND AT THE UNIVERSITY OF CYPRUS

TO CHOOSE TEACHING AS A PROFESSION

INSTRUCTIONS
In this questionnaire you will find questions that will ask for
your opinion, and another four that will ask you about facts.
Please answer the statements below by choosing the letter that
best corresponds to your opinion. Possible answers range from
"A= strongly agree" to "E= strongly disagree".

Strongly agree Agree Uncertain Disagree Strongly disagree
A

The reasons I have decided to major in elementary education
are because:

1. Teaching is a high status profession A B C D E

2. Teachers earn high salaries A B C D E

3. Teachers have long vacations A B C D E

4. Teachers do not have to work for
many hours every day A B C D E

5. Teaching is an easy academic major
to get into A B C D E

6. I was unable to enter the major of my
choice because my test scores and
grades in high school were too low ABCDE

7. I love teaching ABCDE
8. I love the teaching/learning process ABCDE
9. I love working with young children ABCDE
10. Teachers have a lot of autonomy in

the classroom ABCDE
44
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Strongly agree Agree Uncertain Disagree
A

11. A teacher of mine has encouraged me

Strongly disgree

to become a teacher ABCDE
12. I want to model a teacher of mine ABCDE
13. My parents have encouraged me to

become a teacher ABCDE
14. A relative of mine has encouraged

me to become a teacher ABCDE
15. Teachers are employed immediately

after they graduate from the
University ABCDE

16. Teachers have many job possibilities
available to them ABCDE

17. Teachers get promoted easily ABC DE

18. Financial reasons made me unable to
study something else ABCDE

19. People in other occupations value
teachers ABCDE

20. Teaching is a secure job ABC DE

21. The teaching profession includes many
fringe benefits (pension, sick leave ) A B C D E

22. I believe I have an inborn talent for
teaching A B C D E



Please complete the following demographic information:

23. What is your gender?
A. Male
B. Female

24. At what University are you studying?
A. The Pennsylvania State University
B. The University of Cyprus

25. I am a
A. junior
B. senior

26. My GPA during my senior year in High School was:
Cyprus U.S.A.

A. 1 9 0.0 1.9
B. 10 12 2.0 - 2.4
C. 13 15 2.5 2.9
D. 16 18 3.0 3.4
E. 19 20 3.5 4.0
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MEAETH TQN IIAPAFONTQN IIOY EIIHPEAXAN TOYS
(1300ITHTEE TOY IIANEIII/THMIOY THI PENNSYLVANIA KAI

TOY FIANEIIIITHMIOY KYIIPOY NA EIIIAEFLOYN
TO AIAAIKAAIKO EIIAFFEAMA

Obnyizq

Ie auTO TO EQCOTTllisatokoyto Oa OQECTE 22 EQCOTTICIElg acru tri yvcoirri crag

xal TE00EQ14 7tOU 11TO'N 811110yQUID1Iteg 7011Q0Cp0QiEg. 110QC0(016.) CUtaVTTIOTE oug

mo wino eQcanioag Claty0VTCtg to yvimAa nov aVTLITQOOCO7T6EL XC1WTEQa T1) yvthlui

crag. 01, nfflaveg anavnlong ENaL:

A = Otacpwv6) anokuta
B = otavovco
C = af3t(3atogni
D = crunocovth
E = augqxowb =aura

Asiyot yta soy; onoioug vrel4a so totbaomatxO taayytkpa:

1.0 eximalog ELVaL Enetyyalict tie wyeao xivog A B

2. OL odmaXot natcvom linikcrOg pAcrOcrUg A B C D E

3. Ot Maxakot, exam/ Reyeacg &axone; A B C D E

4. Ot Odoxakoi AEN xcledetat, va ScruXentyv nokkkg
dvEg Tilv THAW A B C D E

5. Eivai eNoko va mug Sext6g/ii oto navutiarkuo
aTOV Ado TOU occcrthkou A B C D E

6. AEV 1.1.1TOQE0a va p,.TEth otov XX.680 ing EITLX0ylig 110'U

yucca 11 Elt6ourei [Km sang e.e.cdoeig Yirav xaµrlXrl A B C D E
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7. Mau aQtoet va Stoemco A B C D E

8. Mau actoet Stabixaota tic Stbacmaktag/RdOriarig A B C D E

9. MOD a Qeo£L va Soulk-Oco ILE Rtxvi nathui A B C D E

10. OL OdOXLIXOL t)COIN Reydari aveaQtriata atTiV tarp A B C D E

11. Evag Stioxo log Rau µe EVE06QQ1NE va ytvct)

Satoxakog/ka A B C D E

12. 'Exa) cog TEQL5T'UJTO eva &tom lo Roo A B C D E

13. Ot yovEig Rau RE Eve04Quvav va ytvco Sdaxakogika ABC D E

14. Evag ouryEvrig f101) [LE EVEMQQINE va yLvw

SO.oxaXogAa A B C D E

15. OL SLIOXCLI.OL (3001LOIN 801A£16. aReotog Rua. TTIV

aitowartiati 'mug COTO to JTCLVEITLOTTIIILO A B C D E

16. OL MOXCLA,OL exam mokkEg 1TLOCLVOTTILEg E.E'0Qecrrig

EQyaotag A B C D E

17. 01, Sdtaxaka, ncoodyovtat E-OxoXa A B C D E

18. Outovotaxot koyot µe ER7t6Stoav va onouStiow
XetTL aaa,o. ABCDE

19. ATOpkt OE aka EnarekRata EXTLILOiry toug
Sctoxakoug A B C D E

20. To Sibctoxakix6 eztayyEkRa Eivat µta oiyoucm
&and ABCDE

21. To Eadyyd.Ra tau oaoxam) exec noUdt E1tutQ6o0E-ta
ctxparjRata (oOvtoc0), Meta ao0evEtag) A B C D E

22. IltatEixo Ott e)cco eRcpoti xkion yta try Stootaxakto. A B C D E
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Haeaxale atquatiothatt ti5 IttO X451ttt) neocrommeg xkliompoeiEg

23.11010 Etvai to cpao crag; A. Avkag
B. ruvatxa

24. EE now naVETELGT*110 anoiroaten; A. Ilaventarrjpo Pennsylvania
B. nava-mm*1e Kb1TC)01)

25. (Domi) ato A. TQao &cog anaubcov
B. Teraquo ttog anouScbv

26.0 yEvotOg Oaf*); Rau TOY Taarrato
xQ6vo oto MIXELO *ay: A. 1.0 9.9

B. 10.0 - 12.4
C. 12.5 - 15.4
D. 153 18.4
E. 18.5 - 20.0
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