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Imagine the emotions experienced by a first time loan seeker as he/she sits

in front of a bank officer, while waiting to find out if he/she has been approved
for a loan. Correspondingly, the loan officer sitting acroés from the potential
borrower also is confronting similar emotions, particularly if this interaction
represents his/her first time to negotiate a loan with a customer. In this
imaginary exchange, both parties have emotions and questions spinning about in
their Aheads. For the loan officer such issues as do I have sufficient data on this
party to either authorize or reject the loan application? For the potential
borrower, what information will they want from me or what else can I provide
them in the way of information that will ensure that I receive the loan?

Interestingly, similar questions and emotions abound for both first time .
seekers of teaching‘ positions and first time administrators seeking to employ
quality teachers to ensure that students in their schools are afforded a quality,
success oriented learning experience. Indeed, it is just that state of emotional and
experiential dissonance that future student teachers and administrators experience
as they proceed through their respective training programs prior to engaging in
their first time interview experience. There they are, the two players in this
employment process, one desiring the job, the other wanting to find just that right
teacher, who will be the catalyst for effecting the administrator’s vision of quality
education within fhe school setting.

Contained within the preceding scheme exist the problems which must be
addressed within specific courses associated with the preparation of both parties,
i.e., the future teacher and the future administrator. The authors of this paper

have previously interacted on numerous joint learning experience for their



students and determined that within the confines of their assigned courses, i.e.,
Educational Administration 701 - Analysis of Teacher Behaviors and Curriculum
and Instruction 313 - Principles of Teaching High School, the opportunity existed
to provide viable learning experiences forl both student populations. It is
interesting to note that Wenger and Hornyak (1999) suggested that “...a shift in
the common role of teachers frdm providers of information to the more
facilitating role suggested by Socrates: midwife to students pregnant with
thoughts” was essential if higher levels of learning were to occur. Thus, the
authors’ orientation to the concept of integrated thematic instruction and
commitment to the value of interaction between the two noted departments within
the School of Education at the University of Southern Mississippi were supported.

Our efforts to provide both levels of students with effective and best
practice grounded educational pedagogy were further supported by Wenger and
Hornyak (ibid) in their statement that “In response to these challenges,
management educators are increasingly exploring multiple ways to craft more
effective learning experiences....In all these forms, the common thread is
increased collaboration among professors and stronger linkages across topics.”
The notion of bringing both undergraduate future students together with graduate
students, who aspired to be school administrators was well aligned with Argyris
and Schon’s (1978) contention that “As educators, we must help students learn
how to learn.”

This commitment to joint-departmental interaction in the training of future
teachers and administrators led to our attempt to design and plan common

experiencés that would benefit both student populations to be served. Indeed,



these efforts were further augmented by Mill’s (1998) when he proclaimed that
“Active learning is bolstered by an approach that emphasized creative problem
solving...and critical thinking.” This commitment first led to our efforts to bring
to both parties an awareness and appreciation of the effect that expectancy theory
has had on how instruction has been delivered and should currently be delivered
within the school setting. Next, we became aware of the need to increase the
awareness level and skill of future principals in how to find, induct, and support
teacher actions to effect the Era 3 expectation that “All children can learn and All
children will learn.” Concomitantly, these efforts led us to designing a learning
opportunity that would allow the students in both programs to gain insight,
experience, and skills in conducting interviews and being interviewed.

To this design we first concentrated on causing graduate students in the
“Analysis of Teacher Behaviors” course to focus on what characteristics / traits
they felt “effective” teachers exhibited. These students were also expected to
provide a rationale for each characteristic / trait identified. Next, they were
charged with developing a series of potential interview questions that would aide
them in screening potential candidates for these desired qualities. To further
solidify their focus, students were expected to create desired “scripted” responses,
1.e., a potential song or theme they desired to hear qualified interviewees espouse.
Time was spent in working with these students to explore the concept and
proces»ses associated with conducting panel interviews by administrators. Finally,
we worked with the graduate students (future and practicing administrators) to
design a record keeping device for recording individual panelist observations, as

well as providing a consensus panel evaluation for each future teacher to receive



(See Appendix A for copy of Interview Rating Form).

In the Curriculum and Instruction Secondary 313 course - The Principles
of Teaching H1 gh School, our students are normally second semester juniors who
are only one year away from student teaching. In keeping with the INTASC
standards, the grounding of our educational program, students actively participate
in very reflective practices including a philosophy of education essay that
essentially will be one that will be turned in prior to student teaching and a media
analysis of popular films focusing on teachers’ personalities and related classroom
instruction. So, the interview activity for these students is another opportunity to
participate in a trial run of an event that is sure to happen for them (perhaps on
numerous occasions) in the near future. This event, when their philosophies
affecting their instructional beliefs and practices are put to the test, will greatly
determine whether or not they attain employment as a teacher. In addition, the
. person holding the trump card is normally the building principal where the'
teaching vacancy exists. Thus, the interview activity has an extremely important
purpose for these students. Through this mock interview, they have actually
been able to voice their educational beliefs, predict their responses to various
situations such as those involving classroom management, and determine those
methodologies that they feel will work best for them. This interview process is
also an opportunity for them to make the distinction between generic statements
that have no substanﬁation and those beliefs that are transformed into sound
educational practices. Rather than receiving a traditional grade for this activity,
the undergraduate students receive a ranking based on the administrative panel’s

-‘ perception of the student’s beliefs, philosophy, and potential skills exhibited



during the actual intervie.w. See Appendix B for a sampling of the types of
comments and observations provided by the graduate student interview panels to
the CIS 313 undergraduate student participants.

Midway through the Spring semester of 1999, we scheduled a series of
future and practicing principal panel interviews of the undergraduate students
from the Curriculum and Instruction 313 course on a Saturday morning. Three
interview panels were established ih three different rooms within the School of
Education Building and the undergraduate, future teachers were interviewed over
a four hour span of time. Interview panels met with students, who were grouped
around specific teaching content areas to insure that the panels would assess
candidates within these content specific areas. In the end, the administrative
panels prepared for each interviewee an evaluation rating form to provide
individual feedback to each future teacher participant on their observed strengths
and possible areas that they were perceived needing to further enhance prior to
their graduation from the teacher education program. Additionally, each
interview panel developed a composite interview rating / ranking of all
interviewees within each content specific area for the authors’ review. This
composite ranking detailed which candidate was judged the first, second, or third
choice for the hypothetical teaching vacancy and what this ranking was based
upon.

Since the interviews were held on a Saturday morning, the interview
process was not a requirement for the 40 CIS 313 students enrolled in the spring
semester. Many of our students are both nontraditional and commuters, with

some traveling as far as 80 - 100 miles one-way to attend classes. Thus, this



opportunity was 6ptional; but we were quite pleased when the response for the
activity was so strong. However, even those who could not participate in the
Saturday interviews were included in the interview discussion that was built into
the class period prior to the actual interviews. Iri this discussion we focused on
typical interview expectations such as manner of dress and conduct in conjunction
with professional expectations. We talked about questions that might be asked
and various methods of response. At this point, we did not share with the
undergraduate future teachers that they would be ranked for these hypothetical
vacancies, but instead explained to them various ways that they could be judged.
Normally a person being interviewed in an initial interview will not walk into the
interview aware of the format. As a former head of a high school English
department and a school superintendent we talked about our own experiences as
the interviewer and the strengths that we desired and subsequently looked for in
potential faculty members. We also talked about our own interviewing
.experiences as the interviewee. In addition, we encouraged these students to
share their own thoughts about and experiences with interviews. See Appendix C
for examples of undergraduate student comments and/or concerns prior to and
following the interview experience.

Our efforts to bring to both the undergraduate future teachers and the
graduate students in educational administration a realistic, worldly valuable
experience that allowed them to risk and simultaneously learn and grow is
obviously grounded in team teaching across disciplines and flies in the face of
Winn and Messenheimer-Young’s (1995) observation that, “Although team

teaching has been used in education courses, the partners are often teachers in the



same subject.” The reader is encouraged to Jook at Appendix D for a sampling of
graduate educational administration student reactions to this learning experience.
As presented within this paper the concept of cross-discipline teaching can bear
fruit and we strongly encourage others within our diéciplines to join us and

experience its benefits for students.
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Appendix A

Interview Rater Data Sheet
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Teaching Field

Low Iv III II I High
Rater's Evaluation

Name ’ - Major Minor
Level: 1lst Choice

School Level: 2nd Choice

Male Feméle ‘ Level: 3rd Choice

Low High

1. Appearance

2. Voice

3. Communicative Ability

4. Knowledge of Subject(s)

5. Personal Attributes (poise, enthusiasm)

6. ApparEnt interest in children

7. Professional Attitude

8.

9.

10. Potential to succeed as a teacher

Extra curricular interest and ability

Additionzl Comments

Reason for Recommendation

Date Rated by
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Appendix B

Interview Feedback Comments from
Educational Administration Student Panel
Participants to the Undergraduate Student

Interview Participants
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1. Jamie will make an excellent teacher. She has a passion for teaching and
children. She knows what she wants and goes after it. A born teacher.

2. Needs to become aware of educational trends and terminology. Also needs
to exhibit a passion for teaching.

3. Top rated candidate. Enthusiastic, creative, bright,and has an aura of self-
confidence and an ability to handle secondary classroom challenges.

4. Neatly dressed but too casual. Needs more background in current research

5. Early for the interview! Musically talented, fairly comfortable with
technology. Good candidate with high potential.

6.  Needs to be more specific and attentive to current instructional strategies,
issues in education, etc. Was not convincing of content knowledge.

7. Seemed timid, excellent knowledge of subject area. Need to show your
confidence. Made a very good first impression, will be a fine teacher. This
individual understood the classroom and its requirements.

8. Needs to improve her technology skills and has a verbal habit of saying
“Ya know” frequently. Needs to focus on specific Math projects, add to her
teaching portfolio, and her posture needs to improve.

9. Needs to be more specific in her career goals; yet, shows signs of being a
‘good teaching candidate.

10. A little more enthusiasm is needed. Suggest she add more specific teaching
 lessons to her teaching portfolio. Was very soft spoken.

11.  Very knowledgeable about connections between Math and Music. Very
good strategies for maintaining good student discipline. Outstanding
qualifications.

12. Needs more exposure to current research in instructional delivery. Also,
needs to formulate personal goals.

14
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Appendix C

Undergraduate Student Participant
Comments Prior to and Following

the Panel Interview Experience
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Prevailing Comments Prior to the Interview Experience

1. Appearance

“What should I wear” “Will it matter since it’s a mock interview?”

2. Professional Attitude

“If I don’t dress professionally, will they take me as seriously?”
“Will they ask questions pertaining to my educational philosophy --
should I reread my philosophy so I’ll know how to answer questions
such as those?”

3.  Content Knowledge of Secondary Subject

“Will they ask me specific content knowledge questions?” “Will my
interview be less impressive if I don’t know everything about my
subject?” “How should I go about preparing myself for content
based questions?” “Do you think they’ll ask me questions about my
content area at all?”

4. Professional Practices

“What will they want to know about a classroom management plan?”
“Will they ask me specific questions concerning classroom
management?” “Will they ask me how I plan to teach my classes?’
“Since I’ve never taught before, how can I adequately answer
questions about something I’ve never really practiced before
(completely on my own)?”

16
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Prevailing Concerns Expressed Following the Interview Experience

Beliefs about DiVersity

“I don’t think I adequately answered the questions surrounding
sociocultural issues.” “I don’t think I conveyed a clear picture of
how I view the diversity issue.” I don’t think I showed that I know
how to address diverse cultures in my classroom.”

Incorporation of Technology

“When they asked me how I would use technology in my classroom,
I don’t think 1 was explicit enough.” “The technology question
threw me because I really don’t know all the technology related
options that are out there for my subject area.” “We don’t cover
diversity or technology in our content classes.”

Classroom Management

“Does collaborative work fall into the classroom management area?”
“I had a hard time being specific, but I relied on my beliefs. I just
hope the beliefs were in line.”

Professional Attitudes

“I felt good that I was dressed nicely.” “They wanted to know about
my university activities and how they would relate to teaching
secondary students.” “They asked if I belonged to any fraternities
associated with education or any other honors groups.”

The Scores Themselves

“I didn’t know that I would actually be ranked following the
interview -- but it makes sense.” “The ranking makes me nervous
and I guess that’s normal.” “I’m afraid I didn’t look as professional
and that might mess up my ranking.”

17
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Appendix D

Sampling of Educational Administration
Graduate Student Reactions to This

Learning Experience
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“This simulation was one of the most salient and rewarding experiences in
graduate school because it allowed both the graduate and undergraduate
students to hone their interview skills in a nonthreatening environment.
Participating undergraduate students were rewarded by immediate
feedback from a graduate student interview team whose sole purpose was
to help the undergraduate student be successful. The interview team had an
agreed upon list of questions which it asked of the interviewee. After the
interview ended, the interviewee left the room, and the team commenced a
discussion of the strengths and challenges of the student. The student was
then called back to the room, and the team began a two-way commun-
ication with the student which consisted of positive reinforcements and-
suggestions for enhancing particular areas. Not only did this experience
bolster the educational leadership skills of graduate students, but it also
gave invaluable interviewing skills to the participating educational
undergraduate students.”

“I found the mock interview exercise to be extremely useful and edifying
for several reasons. First, as a veteran teacher with almost no experience
as an interviewer, this provided me with the invaluable opportunity to ‘sit
on the other side’, i.e., actually construct and conduct an interview, as
opposed to being the one interviewed. Second, as an aspiring teacher
trainer, I was afforded the opportunity to meet and ‘interrogate’ several
student teachers, and discover their concerns, educational experiences, and
future plans and aspirations. Because these are the people I hope to be
educating in the very near future, the insights and information I gleaned
from meeting and talking with them was enlightening, and will prove quite

~useful. Third, because I have had almost no experience as an administra-
- tor, this was also an opportunity for me to switch mental gears, and

approach a common situation from the perspective of an administrator,
rather than from my long-held teacher mindset. Also, I had the chance to
collaborate with several of my classmates who are seasoned administrators,
and view, firsthand, how they conduct themselves and address their
concerns in an interview situation.

Overall, this exercise provided me with opportunities (and practice /
rehearsal) that I had not had before, nor would I have had without such an
innovative and pragmatic approach. I strongly recommend that this
particular element of the course become a staple for both EDA 701 and the
corresponding C & I 313 classes of teachers in training. All parties
involved gain invaluable, albeit mock, experience from such a ‘dress
rehearsal’, not the least of which was the chance to make what could be
fatal errors, gaffs and faux pas in an interview situation, without the risk

19
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or threat of losing a real employment opportunity. In short, this provided
a risk free rehearsal and critique for all involved, as well as ensuring that
their next interview will not be their first. I see no down side or negative
aspect whatsoever in this practice. To the contrary, I can see no excuse for
not making such a learning experience mandatory for both teachers and
administrators at both the undergraduate and graduate levels. Keep up the
good work guys! And thanks for the experience.”

-18-



U.S. Department of Education
Office of Educational Research and Improvement (OERI)
National Library of Education (NLE)
Educational Resources Information Center (ERIC)

(Specific Document)
|. DOCUMENT IDENTIFICATION:

HE 03T M3

ERIC|

REPRODUCTION RELEASE

Tite: The Tuo Sided Migeer 'Bkmadﬂua,
The-Service uwzq,wwiswwgs
Educatiowoal Administration

amd @ma/wz/ﬁe S

A K«ea,f Wee ld Learwing E

Kpevience %
A

Author(s): Zrnok Klo{'z. omcl' %(_.e,(tsSA— \L%ﬁ{-uuq

Corporate Sourcej WLCcQ-' South Bd uaz;‘-lou)tz?/ QBS%IZJ/\
Asgociatiod Annual ’V\/h&e{-mg

Publication Date:

Novenbog 11-17497%

il. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the
monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy,
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if

reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom

of the page.

The sample sticker shown below will be
affixed to all Level 2A documents

- The sample sticker shown below will be
affixed to eli Level 1 documents

The sample sticker shown below will be
affixed to all Level 2B docurnents

PERMISSION TO REPRODUCE AND
~ DISSEMINATE THIS MATERIAL IN
MICROFICHE, AND IN ELECTRONIC MEDIA
FOR ERIC COLLECTION SUBSCRIBERS ONLY,
HAS BEEN GRANTED BY

Q\@

%7’(0

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS
BEEN GRANTED BY

Q\e

=

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

2A

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN
MICROFICHE ONLY HAS BEEN GRANTED BY

O
%Q’@Q

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

2B

Level 2A

!

Level 1

!

Check here for Level 2A release, permitting reproduction
and dissemination in microfiche and in electronic media

Check here for Level 1 release, permitting reproduction
and dissemination in microfiche or other ERIC archival

media (e.g., electronic) and paper copy.

for ERIC archival collection subscribers only

Leve! 2B

!

Check here for Level 2B release, permitting
reproduction and dissemination in microfiche only

D 1ts will be p d as indicated provided reproduction quality permits.
If permission to reproduce is granted, but no box is checked, documents will be processed at Level 1.

| hereby grant to the Educational Resources Information Centsr (ERIC) nonexclusive permission to reproduce and disseminate this document
as indicated above. Reproduction from the ERIC microfiche or electronic media by persons other than ERIC employses and its system
contractors requires permission from the copyright holder. Exception is made for non-profit reproduction by libraries and other service agencies
to satisfy information needs of educators in response lo discrete inquiries.

Sign |Senatue Printed Name/PositiorVTitle:
hegre,-) '\/M/Eg. bi'{io/ T Jack Klotz Ph.D. . ASSlS{-meoﬁesSo(
Il izati ress: Py Low eq ‘k‘( . el : ' FAX:
Q ase o;mi%eazqk ,D%fl Un: oS £y of Southe k) b Lol i lo~ i @MLD L) =14l
Mussiss ppi BokGoRT, Hyhesbuea MS S748-5027 [JTLT, @ ueme edu [ 11-18-99

{over)



. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

if permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source, please
provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly
available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more
stringent for documents that cannot be made available through EDRS.)

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and
address:

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse: ) )
University of Maryland

ERIC Clearinghouse on Assessment and Evaluation
1129 Shriver Laboratory
College Park, MD 20742
Attn: Acquisitions

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, retum this form (and the document being
contributed) to:
ERIC Processing and Reference Facility
1100 West Street, 2™ Floor
Laurel, Maryland 20707-3598

Telephone: 301-497-4080
Toll Free: 800-799-3742
FAX: 301-953-0263
e-mail: ericfac@inet.ed.gov
WWW: http://ericfac.piccard.csc.com

Q
[-RJ C 088 (Rev. 9/97)

erEE VIOUS VERSIONS OF THIS FORM ARE OBSOLETE.




