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OREWORD

An Adult ESOL (English for Speakers of Other Languages) program is intensive literacy

instruction for adult students who are non-native speakers of English. The goal of the

program is to exit students at an English proficiency level where they can succeed in the

mainstream of our society. As a new English for Speakers of Other Languages (ESOL)

instructor, you will encounter many challenges. This manual, Guide for Instructors ofAdult

ESOL, and its accompanying videotape were developed by experienced adult education

ESOL instructors and program managers with your needs in mind.

Adult ESOL Instructor Self-Directed Assessment

The Adult ESOL Instructor Self-Directed Assessment was developed to assess your prior

adult ESOL teaching knowledge. Its answer key is correlated to the manual's page numbers

for easy reference.

Student Orientation, Assessment, and Placement

The Student Orientation, Assessment, and Placement unit identifies the key components for a

successful Adult ESOL student orientation, introduces you to the program criteria for student

class placement, suggests successful student recruitment and retention strategies, and reviews

the three state authorized ESOL assessment instruments used for student placement.

Curricula:Frameworks urricula:
Adult ESOL, Adult VESOL, Workplace Readiness and Citizenship

The Frameworks Curricula: Adult ESOL, Adult VESOL, Workplace Readiness and

Citizenship unit introduces you to the concept of curriculum frameworks, reviews the

purposes of instruction in Adult ESOL, Adult VESOL, Workplace Readiness and Citizenship

courses, and examines successful methods of Adult ESOL instruction and strategies for

evaluating student learning competencies.

v
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multilevel learner-centered adult ESOL class, discusses the use of cultural awareness

techniques in the classroom, reviews nine adult ESOL teaching methodologies, and

introduces the four main ESOL instructional components (Listening, Speaking, Reading and

Writing).

Student Tracking: Literacy Completion Points (LCPs)

The Student Tracking: Literacy Completion Points (LCPs) unit defines the term literacy

completion point and examines its effect on student tracking, retention, and completion. It

also discusses the impact of the Florida 1998 Workforce Development legislation on future

funding for adult education programs (ABE, GED, AHS, ESOL). It also examines classroom

record-keeping methods using student checklists, folders and portfolios for student

placement, tracking, and program exit or completion.

Your Institution's Adult ESOL Program and Resources

The Your Institution's Adult ESOL Program and Resources unit has been customized by

your program manager to orientate you to your adult ESOL program and teaching

assignment.

Appendices

The Appendices section augments the manual with sample lesson plans and activities, adult

education acronyms, definitions, instructor resources, a staff development mentoring model,

educators' interne and e-mail access, and the Quality Professional Development project's

Instructor/User evaluation form.

For many students, the ESOL classroom is the start of a new experience in education. It is

one that can be exciting rather than demeaning, successful rather than defeating. Working as

ESOLSOL instructor can be rewarding and exhausting. We hope this material lets you walk

into the classroom feeling prepared for the challenge.
vi
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16. What types of problems can an adult ESOL learner experience?

17. What are literacy completion points (LCPs)?

18. How will the Florida 1998 Workforce Development legislation impact adult education
programs for students and instructors?

19. What is the effect of LCPs on student retention and program completion?

20. What items should be maintained in a student folder?

21. What items should be maintained in a student portfolio?

ESOL

L

x

How can I be most
effective instructing
English for Speakers of
Other Languages to
these adults?

11
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7. Three strategies (i.e. support, instruction, and program components) for student retention
are: (Unit I, pages 13 & 14)

a. providing educational and career-planning counseling (support)
b. providing feedback as soon as possible after performance (instruction)
c. initiating activities for students (support-group parties, etc. program components)

8. Three state authorized ESOL assessment instruments are CASAS, A-LAS, AND
ESLOVA. (Unit I, page 17)

9. Curriculum frameworks are the minimum student performance standards that were
developed to assist teachers with consistency in the delivery of program instruction.
(Unit II, page 22)

10. The purpose of the ESOL course is to communicate completely in English at various
levels of instruction. Each instructional level focuses on Workforce Development, Life,
and Academic skills. (Unit II, page 22 & 23)

The purpose of the Adult VESOL course is to provide English language instruction for
Limited English Proficient (LEP) adults to prepare them to be successful as students in
vocational/technical programs. (Unit II, page 25)

The purpose of a Workplace Readiness course for the Limited English Proficient (LEP)
adult is to provide English language instruction for LEP adults who are employed but are
required to improve their English language skills to maintain employment. (Unit II,
page 27)

The purpose of the Citizenship course is to prepare students for success in the
naturalization process required for all who have United States citizenship as a goal.
(Unit II, page 29)

11. To evaluate student performance in an Adult ESOL class, you should pay particular
attention to the performance standards listed in the Adult ESOL Curriculum Frameworks
that are part of the ESOL program. These performance standards are designed to
provide measurable learning outcomes and to indicate the areas that students need to
demonstrate achievement of skills. In addition, the competency checklist is an
instrument you should use to document student attainment of Literacy Completion
Points (LCPs). The instructor should then back up competencies certified on the
checklists with additional evaluation instruments such as standardized tests, teacher-
made tests, student portfolios, etc. (Unit II, page 24)

xii
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15. Four learner-centered instructional strategies are: (Unit III, page 58)

a. Adopt a whole language orientation: integrating listening, speaking, reading, and
writing to reflect natural language use.

b. Choose activities that help learners transfer what they learn in the classroom to the
worlds in which they live.

c. Use authentic language in the classroom.
d. Place the learning in workplace and other adult contexts relevant to the lives of

learners, their families, and friends.

16. An adult ESOL learner may act in ways unfamiliar to you because:
(Unit III, pages 60 63)

a. His behavior is probably a part of his native culture.
b. Cultures involve such things as values, attitudes, goals, gestures, courtesies, eye

contact, spatial awareness, time awareness, modes of dress, habits of cleanliness, and
many more differences.

17. Literacy completion points (LCPs) are student achievement of academic or workforce
competencies. (Unit IV, page 76 and Appendix G, page 106)

18. The Florida 1998 Workforce Development legislation will impact adult education
programs for students and instructors in the following ways: (Unit IV, page 76)

a. Greater accountability for adult education (ABE, GED, AHS, ESOL) programs
b. Program funding will be driven by student mastery of Literacy Completion Points

(LCPs): student achievement of competencies.
c. Student gains (LCPs) are shown through standardized instruments, checklists, or

portfolios.
d. Funding for adult education programs will be determined by student progression from

one placement level to the next or student program completion.
e. Instructors determine when students are ready to exit or move to the next student

performance level based on documentation of student performances.
f. To implement or enhance student orientation, recruitment and retention strategies that

are critical factors to student and program success.

19. The effect of LCPs on student retention and program completion will be seen in our
program funding that is based on student progress and educational gains.
(Unit IV, page 77)

xiv
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20. The following items should be maintained in a student folder: (Unit IV, page 80)

a. Student Data/Personal Information form
b. Student Program/Agreement form
c. Literacy Completion Points (LCP's) verification form
d. Samples of student's work
e. Samples of teacher-made tests

21. The following items should be maintained in a student portfolio: (Unit IV, page 80)

a. Each portfolio should include the state-mandated list of targeted competencies
(LCP's).

b. Students and instructors decide what the individual pieces are that will be included in
the portfolios.

c. Every piece should be representative of a student's ability as related to a competency.
d. Instructors provide standards/guidelines for student portfolio evaluation.

AP'
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An adult student's orientation to a program is an important element for the success of the

student and the effectiveness of the program. Orientation is a student's introduction to the

school, the program, and the ESOL staff. It is a time when impressions are made, questions

are answered, doubts are expressed, and the goals and objectives are defined. It is an

opportunity for the student to gather information and an opportunity for the presenter to

capture the attention and commitment of the student.

At orientation, the presenter can inform the students of all aspects of the program. In short,

students should know how the program will affect their lives and how their own behaviors

and commitments will affect the program. Students who are informed and aware of what is

expected will be more dedicated and more likely to honor their commitments to study. Since

student retention and completion dictates our program funding, a thorough and consistent

orientation should be part of any program's enrollment procedure.

THE ORIENTATION PROCEDURE

Ideally, orientations should be conducted in several languages. As many of our students are

very low-level or beginning-level ESOL students, it would be best if the information could

be provided in their languages, or that translators be made available. However, with large

programs, or with programs that have a very diverse population, it may not be possible to

ensure that everyone receives the information in his native language. Also, considering time

constraints and the amount of information that must be imparted in our student orientation

sessions, it may be advisable that the information be given orally in English and written

2
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material be provided in other languages. The orientation process must be informative,

precise, and inspiring. The following topics are essential components for a successful adult

ESOL student orientation.

ORIENTATION TOPICS

assessment and placement

class levels

objectives of the curriculum

curriculum description

time and duration of classes

length of the semester

placement level promotion

student attendance expectations

homework and studying

REGISTRA TON

The registration process can be one of confusion and frustration for ESOL students. For an

English-speaking student, it may all seem merely inconvenient; but for an ESOL student the

language barrier contributes anxiety to his frustration associated with the procedure of "fill

this out, stand here, wait there, then to the next line," etc. The student may feel apprehensive

about understanding and following directions. For ESOL students, we should have a

registration procedure that is as understandable as possible.

We must also consider student convenience. If we are to maximize

student enrollments (Florida ESL adult education program 1997

enrollment: 147,095*), registration must be accessible for all potential

students. The times must be varied, the locations convenient, and the

process as expeditious as possible.

*Source: U.S. Department of Education, Office of Vocational and Adult Education, Division of Adult Education

and Literacy, January 1999.

3
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ESOL ENTRANCE DATA

NAME

ADDRESS

ENROLLMENT DATE

TELEPHONE

SOCIAL SECURITY #

BIRTHDATE

CLASS LOCATION

DIRECTIONS: CIRCLE THE NUMBERS WHICH APPLY.

I. Native Language II. Marital Status

1. Arabic
2. Chinese
3. French
4. German
5. Japanese
6. Spanish
7. Vietnamese
8. Other (specify)

1. Single
2. Married
3. Divorced
4. Separated
5. Widowed

IV. Last grade completed in school:

III. Number of Children

0
1

2
3

4
5 or more

0 1 2 3 4 5 6 7 8 9 10 11 12 College

V. What is your living status in the United States?

1. Permanent Resident
2. Resident Alien
3. Seasonal Resident
4. U.S. Citizen

5. Married to U.S. Citizen
6. Refugee
7. Tourist
8. Other (specify)

VI. What is your main reason for enrolling in this English program?

1. To get a job
2. Job promotion
3. Vocational training
4. As a necessity for living

in the United States

4

5. To get a high school diploma
6. To pass the G.E.D.
7. To go to college
8. To obtain U.S. citizenship
9. Other (specify)

0
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VII. How did you find out about this program?

1. Family 5. Television 9. Counselor
2. Friend 6. Catalogue 10. Employer
3. Newspaper 7. Teacher 11. Government agency
4. Radio 8. Church 12. Other (specify)

VIII. What area(s) of English skills are you interested in studying?

1. Survival English
2. Employability English

3. Academic English 5. Vocational English
4. Citizenship 6. Computer literacy

IX. Are you employed? X. Would you like to be employed?

1. YES
2. NO

XL What will be your schedule for attending class?

Monday to
Tuesday to
Wednesday to
Thursday to
Friday to

1. YES
2. NO

DO NOT WRITE BELOW THIS LINE

THIS SECTION IS FOR STAFF USE ONLY

CASAS TEST SCORES

APPRAISAL: DATE:
PRE-TEST: DATE:
POST-TEST: DATE:
PRE-TEST: DATE:
POST-TEST: DATE:
PRE-TEST: DATE:
POST-TEST: DATE:
PRE-TEST: DATE:
POST-TEST: DATE:

EXIT DATE: COMMENTS:

Source: Daytona Beach Community College, ESOL - 1999

5
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FLORIDA 1998 WORKFORCE DEVELOPMENT
LEGISLATION AND ADULT ESOL PROGRAMS

Next, students should know how our state's workforce development legislation has affected

Florida's adult education programs and its funding.

Curriculum

The focus of our curriculum has shifted from a purely academic/grammar based curriculum

to a workforce development curriculum which stresses enhancement of life and workplace

skills through vocabulary development, idiomatic expressions, grammatical structure in

context, as well as contextual listening and speaking exercises.

Funding

Our program funding will be based on the completion and placement of our students.

Student Completion

We need to stress the importance of students' attendance and completion. Our students need

to take their education seriously and we need to ask them to make a commitment to

completing our programs.

STUDENT BENEFITS

It is crucial that we encourage, motivate, and inspire our students. Our students must

understand how the benefits of our program can impact their lives. They must understand

how learning English will allow them to reach their goals. It is appropriate to discuss their

goals and to give concrete examples of how our programs will help them to attain those

goals. For example, their program completions may provide:

9
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Enhanced employability skills and thus increased opportunities forsecuring
employment or a promotion

Information on how to assimilate successfully into our culture

Preparation for United States citizenship

Access to future academic ESOL college credit programs

Acceptance into a college credit course of study

Entrance into vocational/technical training programs

While discussion of these opportunities is appealing, students become

further interested when they are given concrete examples of salaries. For

example, as a welder, students can earn $9.00 - $15.00 as an hourly starting

rate, depending on skill and experience. Of course, it must be stressed that

this is not a guaranteethat they are not promised employment and they are not promised a

particular salary, but that this training will give them the opportunity to learn a marketable

skill that may earn them a greater salary. A majority of ESOL students work in our

manufacturing industries usually earning starting hourly wages between $6.00 - $6.50.

Many of our students are highly educated, professional people. They are dismayed to

discover that their degrees and education are not accepted here, especially if their English

skills are limited. They often become discouraged and depressed. When students are shown

that there are opportunities to improve their English and job skills in our ESOL programs,

they may choose to further improve their employability skills through our vocational

programs that may offer them an opportunity to earn higher annual starting salaries or hourly

wages. They would then be more likely to make a commitment to finishing our adult ESOL

programs.

Our students' must commit for the program duration if we are to be able to ensure future

funding of our ESOL programs. Students must feel that our programs will allow them to go

10

O
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STUDENT PLACEMENT

The following charts profile the use of the Student Performance Levels, CASAS, A-LAS and
Basic Skills Exam scores for student placement in the appropriate ESOL levels.

Curriculum
Level ESOL

ProgramLClls
Cou rs

P
e

CASAS
Scale
Score

A-LAS**
Scale
Score

Grade Level
Scores Fr

.om
Basic Ski

Exam

Student
Performance

Levels

Literacy/
Foundation

Adult ESOL/
LCP-A

165-190
0-45

LEVEL 1 0 1.9 0-2

Low
Beginning

Adult ESOL/
LCP-B

191-200
46-85

LEVEL A 2.0 2.9 3

High
Beginning

Adult ESOL/
LCP-C

291-210
86-115

LEVEL 2 3.0 4.5 4

Low
Intermediate

Adult ESOL/
LCP-D

211-220
116-138

LEVEL 2 4.6 5.9 5

High
Intermediate

Adult ESOL/
LCP-E

221-235 X 6.0 7.4 6

Advanced
Adult ESOL/
LCP-F

236-250 X 7.5 8.9 7

*Academic
Skills

Adult ESOL/
LCP-G

251+ X 9.0 12.9 8+

*NOTE: Adult Secondary SPL 7 to be implemented in FY 1999-2000; see March 1999 ESOL-FL DOE
Taskforce SPL 7 Academic Skills draft in Appendix B, page 84.

Curriculum Level
VESOL

CASAS
Scores

VESOL

A-LAS
Scale Score

Grade Level
Basic Skills

Exam

Student
Performance
Levels (SPL)

VESOL Beginning
LCP-A

191-200
46-106

LEVEL lA/B 2.0 3.9 SPL 2-3

VESOL Intermediate
LCP-B 201-220

107-138
LEVEL 2 A/B

4.0 5.9 SPL 4-5

VESOL Advanced
LCP-C

221-250 X 6.0 8.9 SPL 6-7

Adult VESOL students who are preparing for success in vocational/technical programs may
also be administered a basic skills exam (such as TABE) to determine a realistic timetable
for transition into a vocational program.
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Adult ESOL Levels ESLOA Result SPL
)

)
)

)

)

LCP-A
Literacy/Foundations

Level 1 Low Beginner 0 -1

Level 1 Mid Beginner 2

LCP-B Low Beginning Level 2 Mid Beginner 3

LCP-C High Beginning Level 2 High Beginner 4

LCP-D Low Intermediate Level 3 Low Intermediate 5

LCP-E High Intermediate Level 3 High Intermediate 6

LCP-F Advanced Level 4 Advanced 7+

)
)

Workplace Readiness
LCP-A

Grade Level*
Varies

Student Performance Levels*
Varies

*Workplace Readiness LEP Adult students may score at various skill levels on an approved
assessment. Most workplace classes are customized for a particular population with the ;

specific goals determining the appropriate performance level of the students.
'')

)

1

Citizenship
LCP-A

CASAS
Scale Score

A-LAS
Scale Score

Grade Level Basic
Skills Exam

SPL*
L).

')
')
i)191+ 46+ .2.0+ SPL 3+

,)
*Citizenship students should attain scores as noted above to enter program. ')

.)
:)
)

Source: Excerpts from Technical Assistance Paper, Florida Department of Education, Division ofWorkforce
Development, Bureau of System Implementation and Technical Assistance for Vocational, Adult, and
Community Education, December 1998 ' )

);
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Adult ESOL Student Intake/CASAS Writing Screening

(Optional)
Listening Dictation Listen and write the sentences.

1

2

0

0

1 2

2

Scoring The Writing Screening

Points Guidelines
0 points Nothing written, completely illegible or wrote the wrong sentence.
1 point Wrote some words correctly.
2 points Wrote the complete sentence correctly.

If an examinee scores less than 2, it indicates writing skills are at the Adult ESOL I, Foundations level.

(Optional)
Write about your country.

My Country

This portion of the writing screening is NOT scored. This sample of the student's
writing skills can be useful for a level placement.

Source: Miami-Dade County Public Schools 1999
Office of Applied Technology -Adult and Career Education

21

37



Quality Professional Development Project 1999 Guide for Instructors of Adult ESOIJUNIT II

0



Quality Professional Development Project 1999 Guide for Instructors of Adult ESOL/UNIT II

IMPLICATIONS FOR INSTRUCTION

Introduction

The curriculum frameworks are the minimum student performance standards that were

developed to assist teachers with consistency in the delivery of program instruction. The

ESOL curriculum frameworks are designed to enhance the ability of our students to

communicate completely in English at various levels of instruction. Each instructional level

focuses on Workforce Development, Life, and Academic skills. It is not intended that

students will progress through the performance standards sequentially. The instructor may

present topic-centered lessons that integrate skills from several areas.

Program Implementation

Meeting the needs of the adult learner in the classroom is an important practice that all

teachers need to recognize. The adult learner usually knows why he or she is studying the

language, relating it to a particular goal. The instructor must recognize this motivation and

satisfy it through instruction that responds to the needs and goals of the learner as much as

possible. The targeted level of English proficiency, the content of instruction and its

sequencing should be determined by the goals of the students. The content of instruction

must be immediately applicable to real life situations that include skills useful in workplace,

life, and academic applications.

24

0 0

39



Quality Professional Development Project 1999 Guide for Instructors of Adult ESOL/UNIT II

METHODS OF INSTRUCTION/
MULTILEVEL TEACHING

Due to much diversity in the needs, goals, and backgrounds of ESOL students, the teacher

will find that various methods of classroom instruction will be necessary in the

implementation of the ESOL Curriculum Frameworks. Effective instruction should include a

variety of instructional techniques and resource materials. Inclusive of such variety is

individualized instruction, cooperative learning, competency-based instruction, technology-

assisted learning, student centered and teacher directed learning. It is also recommended that

instructors be familiar and fully cognizant of the intended outcomes and relate them to the

needs of their students.

Various ways of meeting the needs of the learners in a multilevel classroom include

individualization, pairing, grouping, and learning centers. The latter is particularly effective

in meeting the multilevel challenge because of the variety of activities from which students

can select. Learning centers that make extensive use of computer assisted instruction are

most effective tools in the multilevel class. Peer coaching is another effective technique

when students of varying English abilities with the same home language background can be

grouped together.

EVALUATION OF LEARNING COMPETENCIES

When designing program criteria, instructors should pay particular attention to the

performance standards listed in the Adult ESOL Curriculum Frameworks that are part of

your ESOL program. These performance standards are designed to provide measurable

learning outcomes and to indicate areas in which students need to demonstrate achievement

of skills.

25
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EVALUATION

Adult VESOL learners must achieve a Literacy Completion Point (LCP) to exit a level as a

completer. Completion of performance standards is documented by the appropriate

competency checklist, similar document, or score on an approved test. Students will remain

in the VESOL level until they attain the required benchmark. Since the goal of the VESOL

student is entrance into a vocational/technical program, it is also appropriate to assess

students with a basic skills test to determine an appropriate timeline for enrollment in a

vocational/technical program.

Pz-namon, viaameivamwaratt*

IMPLICATIONS FOR INSTRUCTION

Introduction

t%
The purpose of a Workplace Readiness course for the Limited English

Proficient (LEP) adult is to provide English language instruction for LEP adults

who are employed but are required to improve their English language skills to

maintain employment.

The course content is compatible with principles of language acquisition for adult learners of

English. It includes language skills to enhance the employee's career options within the

company. Most skills included in this course are generic and their acquisition will benefit the

worker at any place of employment.

28
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Since ESOL classes at the workplace include many levels of English proficiency,

instructional techniques and assessment will vary according to the individual skill level of the

student.

It is understood that the total course length and the number of hours per class will vary at

each job site. This will dramatically affect the competencies that a student will complete in

the allotted time provided.

The curriculum frameworks for Workplace Readiness are divided into the following

categories:

New on the Job

Communicating with Others

Job Performance

Working Safely

Decision Making

Job Advancement

Program Implementation

Extreme flexibility in curriculum planning is required since the employer's priorities and

goals largely determine the program structure. The instructor and/or coordinator will:

meet with the employer to complete a needs assessment

discuss client's expectations for students participating in program

identify those expectations on the competency checklist

using the State of Florida Curriculum Frameworks for Workplace Readiness
for Adult ESOL as a guide, create a curriculum based on the employer's
expectations

develop realistic, attainable, workplace specific curriculum outline

29
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METHOD OF INSTRUCTION

Since students in most workplace classes have similar objectives, large group

instruction is most effective. Extensive use of cooperative learning structures

which mirror quality work teams found in many businesses can provide students problem

solving opportunities which will be similar to situations faced on the job.

Students in workplace classes are typically aware of the English language requirements for

success in that worksite. They usually provide assistance to colleagues who are less

proficient in English. These two factors can guide the instructor when choosing instructional

methods. The classroom should include extensive opportunities to practice oral

communication in English. The closer those practices can be to real work situations the

better the application will be when the employee uses newly acquired English vocabulary

and structure in the workplace.

EVALUATION

Since workplace classes are designed to further an employee's ability to function in English

in that setting, the best evaluation will involve the employee's supervisor. The supervisor is

uniquely positioned to provide feedback on the impact the English class has had on the job

effectiveness of the participant.

IMPLICATIONS OF INSTRUCTION

Introduction

The purpose of the Citizenship course is to prepare students for success in the naturalization

process required for all who have United States citizenship as a goal.

30
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The content includes preparation for the Citizenship Test by studying U.S. History,

government, culture, and symbols, with specific emphasis on rights and responsibilities under

the Constitution of the United States of America.

Program Implementation

Citizenship courses have become very popular in many areas. There are several publishers

that have developed excellent textbooks to guide the learning of information necessary for

success on the citizenship examination. Following the performance standards in the

curriculum
frameworks and/or a well-designed textbook should help students be successful

in their quest to become U.S. citizens.

METHOD OF INSTRUCTION

Since students in citizenship instruction have similar goals, large group lock-step instruction

is effective in most classes. Instruction should include practice that will lead to success on

the written exam as well as the oral interview.

EVALUATION

The only measurable outcome will be the student's successful completion of performance

standards that demonstrate probability of success on the oral citizenship interview with the

U.S. Department of Immigration and Naturalization Service personnel.

Source: Excerpts from Technical Assistance PaperfrFlorida

Department of Education
Division of Workforce Development

Bureau of System Implementation and Technical Assistance for
Vocational, Adult, and Community Education

December 1998
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What ESOL Research Indicates

The following statements summarize general ESOL learning processes and language learning

characteristics:

The learning acquisition process is simple.

There are no simple solutions, however, there are multiple sub-processes, multiple
routes, and multiple causes.

The process is gradual.

Acquisition is a gradual process involving the mapping of form, meaning, and use.

The process is non-linear.

Learners do not tackle structures one at a time, first mastering one and then turning to
another.

The process is dynamic.

What works for learners at one level of proficiency may not work when learners are
at a later stage of proficiency.

Learners learn when they are ready to do so.

Evidence suggests that learners will only acquire that for which they are
developmentally ready.

Learners rely on the knowledge and experience they have acquired

Second language learners rely on what they know to formulate hypotheses.

There is tremendous individual variation among language learners.

Source: Larsen-Freeman, Diane. Second Language Acquisition Research: Staking Out the Territory, State of
the Art TESOL Essays, Sandra Silberstein, editor.
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for students at these stages is inappropriate. Teachers need to model/demonstrate the correct

responses in context. (See activities Appendix C, page 91)

Speech Emergence

Speech will emerge in the form of short phrases and sentences. Students will begin to use the

new language to communicate more freely among themselves. Learners at this level are

successful in subject matter classes when comprehensible instructional strategies are used. In

order to provide understandable subject matter content, teachers should begin the

presentation of new concepts by using advance organizers. Teachers should attempt to

modify their delivery of subject matter by using real objects, modeling, demonstration,

visuals and teacher-talk focused on key points. Teachers must provide an opportunity for

students to work in small groups. Assessment should include teacher observation and

frequent oral comprehension checks. Since students will be engaged in a variety of

individual and small group hands-on activities, evaluation should be performance-based, as

opposed to solely traditional paper and pencil assessment. (See activities Appendix C, page

91)

Intermediate Fluency

Intermediate level students may demonstrate near-native like or native-like fluency in social

settings. However, they may experience difficulties in cognitively demanding abstract

subjects at school, especially when a high level of literacy is required. Teachers of students

at the intermediate fluency level need t keep two points in mind. First, they must assist

students to continue to grow intellectually by making sure they attain and use new concepts.

Second, they must provide support to foster a high level of reading and writing skills. This

can be accomplished by providing relevant content-based literacy experiences

(brainstorming, clustering, categorizing, charting, journal or log writing, reading and writing

to acquire relevant information).
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appropriate teacher behavior by student stage of language
the following chart.
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SAMPLE STUDENT
BEHAVIORS

SAMPLE TEACHER
BEHAVIORS

e
e
e

e.

(

STAGE

e
e

e
e
e
(

Pre-production

! Points to or provides other non-
verbal response
Actively listens
Responds to commands

Gestures
Language focuses on conveying
meanings and vocabulary
development
Re . etition

e
e

e
(

(

i Early
. Production

One-word responses
Short utterances

Asks questions that can be
answered by yes/no and
either/or responses
Models correct responses I

e
e
e
e
6
6
e
6
e.

e

e

Speech
Emergence

Participates in shall group
activities

. Demonstrates comprehension in
a variety of ways

Focuses content on key
concepts
Provides frequent
comprehension checks
Uses performance-based
assessment
Uses expanded vocabulary
Asks open-ended questions that
stimulate language production

e
e,

(
e

,, Intermediate
i Fluency

, Participates in reading and
writing activities to acquire new
information

Fosters conceptual development
and expanded literacy through
content

(`
e it is important to remember that the lack of language ability does not mean a lack of concept

( development or lack of ability to learn. Teachers should continue to ask inferential and
G

( higher order questions (questions that require reasoning ability, hypothesizing, analyzing,
6
e justifying, predicting) that challenge that student to think. The language used by the teacher

e need not be complex for thinking skills to be exercised as shown in the model developed by

e Jeanne Foote of Montebello Unified School district and replicated in the following chart.
e
e
6
e
(
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1 ' HILOSOPHIES AND APPROACHE

IN ADULT ESL LITERACY INSTRUCTION

By Joy Peyton, National Clearinghouse for ESL Literacy Education, and
JoAnn Crandall, University of Maryland Baltimore County
August 1995

Five approaches currently used in adult English as a Second Language (ESL) literacy

instruction include Freirean or participatory education, whole language, language experience

approach, learner writing and publishing, and competency-based education. This digest

gives an overview of these approaches that represent a range of practices used in native

language and biliteracy programs as well as in ESL classes with literacy ranges from limited

to advanced.

FREIREAN/PARTICIPATORY APPROACHES

Paulo Freire is an internationally known educator who has helped initiate, develop, and

implement national literacy campaigns in a number of developing countries (Freire, 1985).

Freire began his work in the late 1950's, working with a team of anthropologists, educators,

and students to develop a program of initial literacy instruction in Portuguese for rural

Brazilian villagers. Members of the literacy team spent time in the communities developing

lists of words and vocabulary that were key to the life there. From these lists, they chose

generative words that became the basis for helping learners develop basic decoding and

encoding skills. Since then, his ideas have been adopted by government-sponsored literacy

programs and by non-governmental organizations throughout the world. Also called

participatory, learner-centered, or liberatory education, Freirean approaches revolve around

the discussion of issues drawn from learners' real-life experiences. The central tenet is that
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( )
(

)
( Whole language classes consist of communities of learners who work together to develop the
(
e curriculum, read and write for and with each other, and evaluate products together.
( )
( Classroom activities might include expanded reading and writing, with both sustained silent
( )
e reading and oral reading of a variety of published and student-written works; group
( )
e development of written texts that grow out of individual or group experiences (language

( experience approach, described below); direct instruction in effective reading and writing ),

( )

strategies; and ongoing student and teacher evaluation of student work and class success.
( )
e

)
e '

Whole language approaches are used in a number of basic and family literacy programs as
( )
e well as in some workplace literacy programs (Pharness, 1991). A well-known program is ')

( located in the Invergarry Learning Centre in Surrey, British Columbia (described in detail in j.

e ) ,

e Sharing What Works, Center for Applied Linguistics, 1993). Learners entering the program j:

e )'
( are given a blank, lined notebook and asked to write whatever they want. As they continue j,

(
theire to write, eir notebooks become reading texts and sources of ideas for further writing. New j,

I

)

) !

e learners, more experienced learners, and tutors work together as they sit at round tables ji

e ,,
e writing, reading, talking, and conferring about their writing. ),

Ie;

: )1

;

:

6 !);

e '

( LANGUAGE EXPERIENCE APPROACH 1

)) 1

e

( The language experience approach (LEA) (really a teaching technique or teaching strategy) is !j1

e A
e consistent with a whole language perspective. Learners' experiences are dictated, then A

A
e transcribed, either by the teacher or other learners, and the transcription is used as reading A
( )1

e material. Although LEA originated with teachers of elementary school children (Stauffer, A
( )
e 1965), it is used extensively in adult programs. It is ideal for ESL learners with well- A

( developed speaking skills and low-level literacy skills because it capitalizes on their strengths
1)1

( )
( and allows their reading and writing to evolve naturally from their activities and spoken j,
( )
e language. LEA also addresses a common concern in adult ESL classes: the lack of ji

C'
)]

e appropriate and interesting texts for beginning readers. )
F ')
( j,

e
41 A
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ETHODS OF ESOL INSTRUCTIONAL DELIVER

The following is an in depth review of several different teaching approaches that are

generally used in the delivery of instruction to adult ESOL learners. These approaches are

intended to give you, the ESOL instructor, a wealth of strategies to incorporate in your

teaching approach.

THE WHOLE LANGUAGE APPROACH

Educators first used this term in their work in first language reading education. They

conceived that language is a whole, and any attempt to fragment it into parts destroys it.

Therefore, the traditional grammar, vocabulary lists, or phonics approaches are ineffective.

Furthermore, language is not split into oral and written because in a literate society the use of

written language is as natural as conversation.

The strategies for Whole Language approach are:

A. Shared Reading/Reading Aloud

If students are to read, they must find reading a pleasurable activity. Good literature,
written at the student's level, can be the source for language development, creative
thinking, and learning. Teachers and students read together.

STEPS:

1. Introduce story (title, key vocabulary, author).
2. Read the story while students follow along.
3. Re-read the story, making certain students are comprehending.
4. Let students read portions of the story.
5. Have students read story aloud. (This can be done in pairs or as a class).
6. Follow-up the oral reading through role play, illustrations, changes in the ending.
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B. Sustained Silent Reading

1. Guided
2. Individualized

Students need to have time set aside to read and write without interruption. Ideally,

everyone reads during this time, including the teacher.

STEPS:

1. Create library from which students can choose books or magazines of interest.

2. Provide time for silent reading.
3. Check on student's progress occasionally.

C. Language Experience

What I think about, I can talk about.
What I say, I can write (or someone can write for me).

What I can write, I can read (and others can read too).
I can read what I have written, and I can also read what other people have written for
me to read.

This is an integrated approach which uses the experience, the oral language, and the
interests of the students to develop writing and reading skills. Initially, the teacher writes
what students dictate. Later, the students write.

STEPS:

1. Choose stimulus for writing. (Stimulus activity can be taken from any topic or
experience.

2. Discuss the activity.
3. Compose the exact words of the Language Experience Story.
4. Teacher and students read the story.
5. Follow-up with variation activities (e.g. sentence strips, vocabulary work, grammar

explanations, story dictation).

D. Dialogue Journals

Dialogue journals consist of a written conversation between each student and the teacher.
It is a student's private communication with the teacher on any topic of interest to the
student. There must be no error correction, but in the teacher's response, the appropriate
form is modeled. This activity can have a strong effective and social impact.
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After mastering a dialogue, students will be ready for role play. This

is the culminating part of the lesson. Based upon the dialogue itself,

students are assigned roles that place them in real-life situations.

They should be encouraged to use structures and vocabulary from the dialogue in addition to

any other language they know that is appropriate to their roles.

DO NOT correct errors during the exchange of roles. Note the mistakes and practice

corrections with the entire class after the exchanges in roles have been completed. Be careful

to not over-correct

As with all language learning activities, you will need to review the dialogue. Repetition,

writing a paragraph, or a doze exercise are ways to review while at the same time check

mastery.

Dialogue Procedure

TEACHER STUDENT

1. Reads entire dialogue line by line. 1. Listens
Be sure to distinguish between speakers.
This can be done by changing places, changing
voice tone, using puppets, and drawing stick figure
forms on the chalkboard and pointing to them.

2. Reads dialogue one or two more times, depending
on length. If dialogue is lengthy, read half of it.

2. Listens

3. Reads each line again. 3. Repeats each line

4. Says speaker #1's lines and gestures for students
to give response.

4. Says speaker #2's lines.

5. Says speaker #2's lines and gestures for students
to give response.

5. Says speaker #1's lines.

6. Divides class into two groups. Each group 6. Group one says speaker #1's
represents a speaker. Then reverse. lines. Group two says

Speaker #2's lines.
52
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4. REPETITION DRILL:

The repetition drill is perhaps the most commonly used drill. A simple repetition drill is
initially introduced by the teacher's demonstration of hand signals. A sweeping arm
gesture with palms toward self indicates, "please speak with me." A repetition drill
focuses the student's attention on the structural pattern.

The teacher makes a statement or asks a question, then signals for repetition and the
students respond chorally. The teacher repeats the model sentence to reinforce it and
signals for students' repetition. After the entire class repeats it at least seven times,
students repeat it again but in smaller groups. The teacher again reinforces the model.

Finally, students repeat individually after they have been given much repetition. The
teacher may vary the drill by categorizing student response. (e.g. "women repeat; men
repeat; blue eyes repeat," etc.)

5. REPLACEMENT DRILL:

In the replacement drill (sometimes called reduction drill), the students are expected to
replace one element in sentence, such as a pronoun for a noun, an adverb for a
prepositional phrase, and an idiomatic expression for a formal word.

Teacher: I see Mr. Smith. (him)
Student: I see him.
Teacher: I see him.

OR

Teacher: Will you come to school tomorrow? (here)
Student: Will you come here tomorrow?
Teacher: Will you come here tomorrow?

OR

Teacher: The plane arrived at two o'clock. (got here)
Student: The plane got here at two o'clock.
Teacher: the plane got here at two o'clock.

6. RESPONSE DRILL:

An early step toward getting students to be independent in their learning is to work on
response drills. In the repetition drill, the student begins to sense a pattern of questions
and is ready to move on. The response drill requires the teacher to model the answer
before asking the question.
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Students should listen and repeat until the teacher is satisfied with the response. The
teacher asks the question again, and this time uses a hand signal to solicit the practiced

response. If the students start to repeat the question instead of supplying the answer,

model the response again.

Teacher: "I'm walking around the table."
Student: "I'm walking around the table."
Teacher: "What are you doing?'
Student: "I'm walking around the table."

A response drill could include an imaginary visit to the delicatessen to shop for food,
teaching the student the various selling quantities, such as by the pound, by the dozen, by

the loaf.
Teacher: "I'll have a pound of cheese."
Student: "I'll have a pound of cheese."
Teacher: I'll have a dozen rolls."
Student: "I'll have a dozen rolls."
Teacher: "I'll have a loaf of bread."
Student: "I'll have a loaf of bread."

Then the teacher asks the question:

Teacher: "What would you like?"
Student: "I'll have a pound of cheese."
Teacher: "What would you like?"

Student: "I'll have a dozen rolls."
Teacher: "What would you like?"
Student: "I'll have a loaf of bread."

7. SUBSTITUTION DRILL

A substitution drill is an exercise that provides additional practice in using the structure
previously taught through repetition. One of the principle advantages of a substitution
drill is that it draws the student's attention away from the structure being taught. As a
result, the student is forced to use the structure automatically.

In this drill, students substitute one word for another word of the same type in a sentence
(e.g. a noun is replaced by another noun; a verb by another verb, etc.). The teacher must
be sure that the students understand what is said.

A substitution drill should be done with spoken words about items in the classroom.
Later, concrete objects, pictures, or written words may be used as clue substitutions.
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( )
( )
( Teacher: "He has a yellow pencil."
e )
e

Student: "He has a yellow pencil."
( Teacher: "He has a yellow pencil." (blue)
C' Student: "He has a blue pencil."
e Teacher: "He has a blue pencil." (red)
e. Student: "He has a red pencil."
( Teacher: "He has a red pencil."
e ,

e
e This drill gives the student intensive practice in using a single grammatical structure. j
( Don't be misled into thinking ESL students can say sentences independently just because )
e )
e

they are repeated easily. Repeating the same sentence several times reinforces
e.

pronunciation, builds confidence, and assures later success.
e.

)
(
e 8. TRANSFORMATION DRILL: )

(
( In the transformation drill, the student is taught the following: )
t
e )
e:

a. To change positive statements into negative statements, and conversely, negative
( statements into positive statements I)

e
b. To change statements into questions 1

e: The students should be prepared for changing a positive statement into a negative one by )
)1( !

e having both the positive and the negative sentences repeated after the teacher. To insure j
( comprehension, stick figures should be quickly drawn. )1
e )
e )i
e Teacher: The man is happy." ),
e Student: "The man is happy." )1

( )1

The teacher then shakes his/her head when saying: )1

(
e )!
e Teacher: "The man is not happy."
( Student: "The man is not happy." ),
( ),
e After the student has had sufficient practice with both the positive and negative structures )

i

6 and understands the pattern, the teacher continues with a more complex transformation
e drill, supplying the cue word not.
e
e ),
( Teacher: "The man is happy."
( Student: "The man is happy."
e Teacher: "not."

)Student: "The man is not happy."
( Teacher: "This box is small." j,,

,

e Student: "This box is small." )'
e ).

e ).
( 56

0o



Quality Professional Development Project 1999 Guide for Instructors of Adult ESOL/UNIT III



Quality Professional Development Project 1999 Guide for Instructors of Adult ESOL/UNIT III

0



Quality Professional Development Project 1999 Guide for Instructors of Adult ESOL'UNIT III

-61."
- "s11(:).,

3. The traditional roles of the teacher as planner of content, sole deliverer of instruction,

controller of the classroom, and evaluator of achievement change dramatically in a
learner-centered classroom. When the classroom atmosphere is collaborative, the teacher

becomes facilitator, moderator, group leader, coach, manager of processes and
procedures, giver of feedback, and partner in learning. This is true whether the teacher
has planned a whole-class, small-group, paired, or individual activity. (See Shank and
Terrill, 1995, for discussion of when and how to group learners.)

4. In managing communicative situations in a learner-centered environment, teachers set
the stage for learners to experiment with language, negotiate meaning, make mistakes,
and monitor and evaluate their own language learning progress. Language is essentially a

social function acquired through interaction with others in one-to-one and group
situations. Learners process meaningful discourse and produce language in response to

other human beings. The teacher is responsible for establishing the supportive

environment in which this can happen. This does not mean that the teacher never
corrects errors; it means that the teacher knows when and how to deal with error
correction and can help learners understand when errors will interfere with effective,
comprehensible communication.

STUDENT
SUCCESS
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( )

(
( should be incorporated whenever possible. For example, students can be asked to describe
e
e
e

what they do in everyday problem situations, such as returning something to a store or asking )
e. for a day off to attend a wedding. Their input can be used to build practice dialogues. In
(
(

)
e

addition, allowing students to find the answer, rather than just feeding it to them, will

e develop skills that will help them the rest of their lives. In essence, self-directed learning )

e. helps reduce the possibility that adult ESL learners will become too dependent on the teacher
( )

)
and hinder their own development. )

e.

( Adult ESL learners have their egos battered everyday. They are often looked down upon or )
)

e

e
treated rudely because many people in the American culture equate "different" with "wrong"

or mistakenly associate the lack of ability to communicate in English with a lack of
)
j

e
e intelligence. As a result of these attitudes and their own feelings of communicative j
e
e. inadequacy, ESL students often experience a great deal of frustration. They need j
(
e opportunities to succeed and to be recognized for that success everyday.
e.

( ),
(., One way to provide opportunities for success is to encourage students to set small daily or 1

e );
6 weekly goals. As the goals are achieved, the students can be congratulated and congratulate 1

( ICI

e themselves on their progress. If they are faced solely with that major goal, "to learn English" )1

e )1

G everyday, it begins to seem impossible to achieve. The satisfaction of achieving smaller

goals provides the motivation and encouragement adult ESL learners need to continue.
(
e 1

e )1
6

Unlike children, adult ESL learners may require a longer time to perform

(

((lit
environment (specifically to extremes of heat or cold) Many will be tired,

that can be done to liven up the class such as using a variety of teaching

especially after putting in a full day's work before coming to class. Anything ,

)1

.

el
learning tasks, and they may be more sensitive to an uncomfortable physical

)

)i
e l

e
techniques, using audio-visual aids, and changing the pace of activities will help adult ESL I

e )1

e
learners to concentrate while simultaneously creating a comfortable and stimulating ),

e
e environment.
e
( 64
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placed at a proficiency level at any time during a semester are likely to find themselves far

below the actual level of other students. Additionally, there are situations where students

who are tested and placed at a given level are proficient in one skill and yet weak in another.

Therefore, every language class is a multilevel one, and every good teacher is constantly

trying to meet the needs of every individual student.

Various ways of meeting the needs of multilevel learners as suggested by

Faye Van Arsdall Schmelig (1991), author of an Adult Education Act 310

publication, are individualization, pairing, grouping, and learning centers.

The latter is particularly effective in meeting the multilevel challenge because of the variety

of activities from which students can select.

Eve Berry and Molly Williams (1992), authors of an Adult Education Act 353 publication,

developed a multilevel ESL curriculum guide for teachers of multilevel classes. According

to Berry and Williams, a successful multilevel ESL class makes students feel a part of the

whole group while at the same time meeting their needs. They suggest that a way to do this

is to have students work on independent learning that is appropriate to their levels. While the

teacher works with one part of the class, the other part may work individually or in pairs on

different activities of their choice.

LEARNING CENTER ACTIVITIES

To create a learning center environment, Schmelig suggested that one section of the

classroom be set up for a listening and pronunciation station where students can perform skill

activities on various pieces of equipment such as the language master, tape recorder, and

view master. A special section of the room can also be organized for reading, writing, and

grammar skill activities. Furthermore, a conversational corner with a box of suggested topics

and speaking activities to select from is also effective and conducive to the on-going

activities in a multilevel classroom.
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Berry, E., & Williams, M.,
on ESL Curriculum. (ERIC

Guglielmino, L.M. (1991).
Foresman and Company.

REFERENCES

(1992). Multilevel ESL Curriculum Guide.
ED 351 889)

Adult ESL instruction: A Source Book

ERIC Clearinghouse

Glenview, IL: Scott,

SUCCESSFUL ADULT ESOL STRATEGIES

1. Get acquainted with the previous and following student placement levels' (SPL) material
to learn your student attained competencies.

2. When speaking, face students and speak clearly and correctly. They are watching your
mouth and are hearing with their eyes as well as with their ears.

3. Use body language, especially arm gestures and facial expressions, to reinforce what a
student hears with what he sees.

4. Student Performance Level (SPL) 200 and below - Use plenty of pictures.

5. Student Performance Level (SPL) 200 and below - Write all instructions on the board
(homework and upcoming holidays).

6. Realize that when you ask a question, if a student understands, a "yes" answer doesn't
always mean yes. A timid or polite student may be simply agreeing with you.

7. When teaching new vocabulary, the teacher should speak, ask for repetition, write it on
the board, and have students read it out loud.

8. Vary activities during a classlistening to teacher, speaking, reading, and writing. Use
games in SPL level 200 and below.

9. Use competition occasionally to create interest in an activity.

10. Give positive reinforcement for efforts. Otherwise YOU are the only one who knows
their answers are good.
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11. Learn what your students' skills, occupations, and interests are and use them to aid in the

lessons.

12. SPL 200 and below - Teach all new vocabulary and structures before encountering them
in the text. This gives the students a sense of success when they can understand the book.

13. If asked to repeat what you have said, use exactly the same words as you used the first
time. To change the explanation when they are expecting to hear what you just said is
confusing for them.

14. Take time. Be relaxed.

15. Promote an atmosphere that encourages their questions and conversation.

16. Be a good listener. The question the student is asking may not be as simple as it appears

to be.

17. Be flexible enough to meet the student's needs that day. Change plans if necessary.

18. Be kind. These are adults. Some of them had highly respected careers in their countries
and coming back to school is difficult for them.

Source: ESOL Instructors Susan Eckhart and Pam Fulton,
Florida Community College at Jacksonville, 1999.
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'HELPFUL HINTS
1. Show sensitivity to individuals' personal lives and interests. Show them respect and

courtesy and be sensitive to their feelings and concerns.

2. Remember that you are the student's primary contact with a new country.

3. Allow your students to know you as a person.

4. Be aware that your students are usually from traditional educational systems and are
accustomed to the following: memorization, rote learning, teacher directions and passive

learning.

5. Review student information (e.g. age, educational background, etc.).

6. Learn to pronounce each student's name correctly.

7. Be aware of each student's native country and culture.

8. Provide a classroom orientation that includes an orientation to the school.

9. Use a "Buddy System " Assign/Appoint a student who speaks the language of
a new student as well as English to serve as a culture facilitator, The Buddy.

10. Don't underestimate ability. Determine a student's level and then teach at that level.

11. Allow students time to complete a response; don't give them the words.

12. Don't overcorrect. It can do more harm than good.

13. Speak with normal speed and intonation.

14. Emphasize listening and speaking skills.

15. Teach pronunciation, grammatical structures, and vocabulary in context.

16. Integrate all four language skills in each session.
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`s,

17. Vary classroom activities and change materials frequently.

18. Develop or adapt materials according to your students' needs and levels.

19. Capitalize on "real life" situations experienced by your students.

20. Use your students and classroom as teaching resources.

21. Utilize community resources available to you.

22. Arrange seating so that students have eye contact with each other and the instructor to
facilitate classroom interaction.

23. Teach for a purpose, either by competency, topic, and/or situation.

24. Make sure that subject matter is relevant. Your students should leave class with
everyday language they can use.

25. Help students set small goals.

26. Review everyday.

27. Remember that there is no perfect text.

28. Be flexible and innovative in teaching activities.

29. PLAN AHEAD!!! Be very familiar with what you are teaching.

30. SMILE... It is a gift that lasts forever!

Source: Daytona Beach Community College, ESOL Department - 1999
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UNIT IV

STUDENT TRACKING:
LITERACY COMPLETION POINTS

(LCPs)

OBJECTIVES

The instructor will be able to:

1. Understand how the Florida 1998 Workforce Development
legislation will impact adult education programs for students
and instructors.

2. Define the term literacy completion point (LCPs).

3. Understand the effect of LCPs on student retention and
program completion.

4. Identify the items to be maintained in a student folder and
portfolio.poro.
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Greater accountability for adult education (ABE, GED, AHS, ESOL) programs.

Program funding will be driven by student mastery of Literacy Completion Points
(LCPs): student achievement of academic or workforce competencies.

Adult student gains (LCPs) are shown through standardized instruments, checklists,
or portfolios.

Funding for adult education programs will be determined by LCPs for student
progression from one placement level to the next or student program completion.

Instructors determine when students are ready to exit or move to the next student
performance level based on documentation of student performances.

Student orientation, recruitment, and retention are critical factors to program success.

Adapted by QPD from an ESOL professional development presentation by:
Monica Oliva, Education Specialist, ESOLNESOL Programs, Miami-Dade County Public Schools, 1999

Your educational program manager will require you to complete a student tracking form to

record the progress of your students. This recordkeeping system will monitor adult education

student literacy completion points (LCPs) and program completions. This data will also be

used for program reports to our state and federal educational agencies that fund our adult

education programs.
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6

Each competency checklist correlates with the current eleven Adult ESOL LCPs levels:

LCPS-A
LCPS-B
LCPS-C
LCPS-D
LCPS-E
LCPS-F
LCPS-A
LCPS-B
LCPS-C
LCPS-A
LCPS-A

ESOL Literacy/Foundations
ESOL Low Beginning
ESOL High Beginning
ESOL Low Intermediate
ESOL High Intermediate
ESOL Advanced
VESOL I
VESOL II
VESOL III
Workplace Readiness Skills
Citizenship

*Academic Skills [Student Performance Level (SPL) 7] to be implemented in FY 1999-2000.
(See Appendix B, page 84)

Checklists example: Orange County Public Schools Adult ESOL Program
(may be individualized to the institution)

(Institution)
ESOL Literacy/Foundation LCPS-A

Student Entry Date Withdrawal Date
Teacher Site

CURRICULUM STRAND

CURRICULUM COMPETENCY

WORKFORCE DEVELOPMENT SKILLS DATE
COMPLETED INITIALS

01.0 OBTAINING EMPLOYMENT
01.01 Recognize entry-level jobs and occupations.
01.02 Identify workplaces of various occupations.
01.03 Recognize procedures for applying for a job.
01.04 Complete a simplified job application with assistance.
01.05 Transfer information from one job application to another

with assistance.
01.06 Recognize and demonstrate appropriate behavior for the

job interview and how to present a positive image.
01.07 Demonstrate ability to respond to basic interview
questions.
01.08 Recognize required forms of identification for
employment) ex. Social security card, photo identification, etc.).
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ADULT EDUCATION/STUDENT DATABASE
RECORD OF LITERACY COMPLETION POINTS

Student Name:

Entry Level
Test Information:

Last First M..I. Social Security Number

Name of Test Level of Test Scaled Scores

Program: Site: Term:

ADULT ENGLISH FOR SPEAKERS OF OTHER LANGUAGES (ESOL

Type of Instruction
Mastery of Performance Standards

(Output Measure)

Adult
Literacy

Completion
Point (Data

Element)

Completion
Date

Adult ESOL: (Data Element 2101 Completion CIP 1532010300)

ESOL Literacy/Foundation Successfully complete level benchmarks A

ESOL Low Beginning Successfully complete level benchmarks B

ESOL High Beginning Successfully complete level benchmarks C

ESOL Low Intermediate Successfully complete level benchmarks D

ESOL High Intermediate Successfully complete level benchmarks E

ESOL Advanced Successfully complete level benchmarks F

ESOL Adult Secondary Level Advanced ESOL for College Bound G

Specialized Adult ESOL
ESOL Workforce Readiness: (Data Element 2101 Completion CIP 1532010502)
Workforce Readiness Skills Workforce Readiness Skills A

Intermediate Literacy Level 3 (4.0-5.9) C

Functional Literacy Level 4 (6.0-8.9) D

ABE Workforce Readiness Skills: (Data Element 2101 Completion CIP: 1532010500)
Workforce Readiness Skills
(ABE)

Workforce Readiness Skills E

Documentation On File:

Comments:

Yes No

Verified by:
NAME POSITION DATE

Source: Daytona Beach Community College, ESOL Department - 1999
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To teach is to touch lives forever.

Anonymous

A - Acronyms Adult Education

B - ESOL Academic Skills LCP-A (SPL 7)

C - Sample Lesson Plans

D - Survival Kit for the First Day of Class

E - Activities for Beginning Students

F - Pronunciation Activities and Errors

G - Definitions

H - Resources for ESOL Instructors

I - Educators Internet and E-mail Access

J - ESOL Internet Addresses

K - Staff Development: Mentoring the New ESOL Instructor

L - Instructor/User Evaluation Form
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05.06 Use volume, stress, pacing, enunciation, eye contact, and gesturesthat meet the needs of the audience

and topic.

(
(
(
(
(
(
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(
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C

C

C

(
C

(

C

05.07 Develop and sustain a line of argument and provide appropriate support.

05.08 Recognize and demonstrate the appropriate use of American English idioms.
06.0 DEMONSTRATE ENGLISH SKILLS NECESSARY TO READ EFFECTIVELY...
Date Achieved / /

06.01 Select and use pre-reading strategies (discussion, predictions, brainstorming).

06.02 Master dictionary use (English English)

06.03 Identify main idea, supporting detains and implied main ideas.

06.04 Recognize relationships: transitions and pattern of organization.

06.05 Utilize vocabulary in context skills and improve vocabulary proficiency (Etymology: Latin/Greek based,
affixes and roots).

06.06 Distinguish between fact and opinion.

06.07 Make inferences (higher order thinking skills).

06.08 Recognize purpose and tone of author.

06.09 Evaluate author's point of view and arguments.

06.10 Improve reading comprehension rate.

06.11 Synthesize information and draw conclusion.

07.0 DEMONSTRATE ENGLISH SKILLS NECESSARY TO WRITE EFFECTIVELY...
Date Achieved / /

07.01 Select and use appropriate prewriting strategies (brainstorming, graphic organizing, and outlining).

07.02 Develop an outline to organize ideas for a composition including main ideas, specific ideas and details.

07.03 Demonstrate effective word choice.

07.04 Employ conventional sentence structure.
07.05 Write a paragraph including a topic sentence with controlling ideas, major pints, support, and concluding
sentence.

07.06 Write two ore more paragraphs that are focused, organized and reflect insight into the writing situation.

07.07 Draft and revise a composition or report that has a clear organizational pattern; is focused and
purposeful.
07.08 Write a composition/summary including cause and effect, descriptions.

07.09 Produce final documents edited for spelling, capitalization, punctuation, grammar, sentence formation
and format.

08.0 DEMONSTRATE ENGLISH SKILLS NECESSARY TO APPLY STANDARD GRAMMAR
STRUCTURES... Date Achieved / /

08.01 Subject-verb agreement.

08.02 Article application in context.

08.03 Prepositions
08.04 Complex and compound sentences.

08.05 Run-ons, comma-splices and conjunctions.

08.06 Complete sentences (elimination of fragments).

08.07 Spelling and recognize misused words. )

08.08 Punctuation.

08.09 Transitions.

08.10 Verbs and verb tenses.
08.11 Modifiers: adverb and adjectives.

Awe Jatecoarmetarnawse. Nu/ MPS-LW
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9:00-9:15

9:15-9:40

9:40-9:50

AUDIO-LINGUAL METHODOLOGY

The class repeats the lines of a new dialogue, following the teacher's model.
To illustrate the meaning of the sentences, the teacher makes stick figure
sketches of the people in the dialogue on the board and points to them as the
lines are said. First, everyone repeats the lines in chorus. When a pair of
sentences has been repeated well in chorus, the teacher divides the class into
two groups and the same lines are repeated, with one group responding to the
other's line in turn. Next, individual rows of students take a dialogue line and
repeat it. Finally, the teacher calls on individuals to repeat the new sentences
in front of the class.

The teacher moves on to the pattern drilling phase of the lesson where
structures that were used in the dialogue are now drilled one by one. The class
first chorally repeats the drill sentence after the teacher's model. Then they do
transformations of the sentence according to the teacher's cues.
Transformations may include minimal changes in vocabulary or involve a
morphological manipulation of some type. Seven or eight changes of this type
are effected by the class in chorus. When the class has had enough practice
that they are performing the transformations easily, the teacher asks students to
identify what the sentences have in common. The rule, when satisfactorily
inducted, is then further drilled through more pattern practice in smaller groups
and finally with individual response.

A chain drill is used as a final consolidating activity. Students ask one another
questions or give one another cues, going down a row from student to student
in a chain of stimulus and response. The teacher indicates the homework for
the next class session, which consists of listening to lab tapes and practicing
more patterns and recorded dialogues, as well as transcribing several times
certain words or phrases from the text.
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COGNITIVE APPROACHES

9:00-9:10 The lesson begins with a presentation of the new vocabulary, that relates to the
description of personality. Students look at a series of visuals in the text,
which depict four students engaged in a variety of activities, as the teacher
presents the new words, most of which are descriptive adjectives. The teacher
explains in the target language how the personality of each of the students in
the visuals is different: Paul is a politically aware student; he is active,
involved, and enthusiastic about politics. George is a quiet student; he is timid,
gentle, and agreeable. Marie-Jeanne is artistic, somewhat bizarre, and
nonconformist. By contrast, her roommate Frederique is arrogant, traditional,
and conservative. The lesson proceeds as students learn the new vocabulary in
context, repeating the new words after the teacher's model and using them in
simple sentences to describe the students depicted in the visuals in response to
the teacher's questions.

9:10-9:20

9:20-9:35

Next, the teacher explains how adjectives are formed in English, using the
visuals as well as students in the classroom as contextual support. Grammar
explanation is done in the native language, although later, when students have
more language available to them, the explanations will be done principally in
English. This phase of the lesson establishes the cognitive base from which
the students' language skills can be developed.

Students then show their understanding of adjective agreement by doing a
variety of exercises that are both contextualized and personalized. Using a list
of adjectives relating to personality provided by the teacher, students try out
their skills by describing themselves, their classmates, and famous people.
Exercises are controlled to some extent, and students are provided with a
model or framework, although they must process what they are saying
meaningfully at all times and consciously select both word and form. Some of
the exercises involve word association, the use of synonyms or antonyms, and
hierarchical categories of vocabulary. Students do some exercises first in pairs
or small groups. The teacher, after five to seven minutes of this activity, has
the class come back to the whole group to share some of the descriptions they
have generated.
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9:35-9:50 The fmal phase of the lesson plan involves an application activity in which
self-expression, using the new structure and vocabulary, is promoted.
Students, divided into groups of three, are given conversation cards, two of
which have four or five native-language questions using the structures and
vocabulary just presented. The third card has appropriate English equivalents
of the questions on Cards 1 and 2. The student holding this card "monitors"
the questions asked by his two classmates during the conversation, helping out
when necessary and ensuring that the questions are formed correctly. Students
ask one another questions based on the native language cues on their cards and
respond in personalized, relatively unconstrained fashion. The teacher
circulates among the groups and offers help when needed. At the end of ten
minutes, the class comes back to whole-group format and students offer short
reviews of the information obtained in the conversation activity. The teacher
asks the students to write a short summary of their conversation in English for
the next class day.
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THE NATURAL APPROACH

Sample Classroom Activities

The three types of acquisition activities are:

1. Comprehension (pre-production) activities, which consist of listening comprehension
practice, with no requirement for students to speak in the target language. Comprehension
is achieved by contextual guessing, TPR techniques, the use of gestures and visual aids,
and data gleaned from personalized student input. One technique that Dr. Terrell uses in
beginning classes is description of students in the class in terms of their color, clothing,
height, and other physical attributes. Students are asked to stand up when described, or
questions are asked so that students being described are identified by the others in the
class.

The pre-production (comprehension) phase of instruction lasts, according to Dr. Terrell,
about four to five class hours for adult students, but could last several months for younger
students.

2. Early speech production will occur once students have a recognition vocabulary of about
500 words. Production activities begin with questions requiring only single-word answers
or with either/or questions in which the alternatives are provided. This type of production
parallels that of young children who first begin to speak in holo-phrastic utterances.
Another type of production activity is the sentence-completion response, in which a
personalized question is asked and the answer is provided except for one word, which
students supply.

3. Speech emergence occurs after the early speech production phase and is encouraged
through the use of games, humanistic-affective activities, and information and problem-
solving activities. During all of these activities, the teacher is careful not to correct errors,
as this is potentially harmful to the students' speech development.

As can be seen from this description, the Natural Approach classroom is one in which
communication activities, contextualized acquisition opportunities, and humanistic
learning techniques dominate.

(Also see Unit III, pages 33-36)
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9:00-9:10

COMMUNITY LANGUAGE LEARNING

Students talk among themselves, first about remedies for a headache that one
of the members has, then about the "Tylenol Murders." The teacher sits in the
circle and takes notes, but does not participate except to give words and
phrases on request and to responsd to questions on sentence clarity. Fluency
varies from halting to fairly good, but all group members seem to be saying
what they mean and to be absorbed in the conversation. Errors of grammar are
frequent, but with the exceptions already noted, the teacher does not call

attention to them.

9:10-9:15 The teacher summarizes the conversation and gives brief answers to two
questions about why he or she said something in a particular way.

9:15-9:28 Working from notes, the teacher writes on a flip chart a series of sentences
based on the content of the conversation, making sure that each person's
contribution is represented in at least one sentence. The teacher then
underlines various words or endings and the students collectively give
appropriate meanings or grammatical functions.

9:28-9:41 Using cards that the teacher has prepared based on the content of the preceding
session, student play "Concentration" as a means of vocabulary review.

9:41-9:50 Using sentences from this and earlier sessions, students work in pairs or groups
of three, forming and answering questions. The teacher moves from group to
group and monitors the activity, answering questions as they arise.
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Appendix D

1:
SURVIVAL KIT

4.
4\\1 FOR THE FIRST DAY OF CLASS
.

Name tags, games, interview chart,
bingo grids, writing journals and more.

WELCOME

I. Make posters using the welcome words provided in the activities kit.

2. Place a welcome mat at the front door of the classroom. Explain the concept of welcome.
Discuss the various ways of greeting people and making them feel welcome. Have
learners translate the word welcome in their first language.

3. REMEMBER TENS Touch, Establish eye contact, use the learner's Name, and Smile.
Start each class with learners greeting one another as they enter and encourage cross-
cultural greeting customs if learners are from diverse cultural backgrounds.

NAME TAGS

I. Distribute name tags to students and have students write their names on the tags. Do not
pull the back cover off. Have each student introduce himself, then place the name tag in
pile and sit down. Have individual students come to the front of the class and other
students must find the correct name tags.

2. Have basic level learners find their own name in the pile of name tags.

3. Give each student a tag with another student's name. Tell students to find the person
whose name is on the tag. This a great way for students to get to know one another and
to practice introductory phrases such as 'good morning' and 'nice to meet you.

THIS IS ME!

1. Tell the class something about yourself. Pass a ball to a student and have the student
share something about himself. The student passes the ball to another student who tells
something about himself

2. Take pictures of each student with name plainly showing. This will help you and other
students know each other faster. Give each student a picture. Stories can be generated
using these pictures at a later date.

Source: Tips from the Trenches, ESOL Instructor's Handbook, Orange County Public Schools, 1999.
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)l; )

e Tips for the First Day
( )

e
e
( Learn the students' names and how to pronounce them. Use name tags to help students )
( learn one another's names as well.

)

( )

e.
Find out something about your students' backgounds.

( Create a comfortable, non-threatening atmosphere. )
e. Find out students' needs in the four skill areas: listening, speaking, reading, and writing.
( )
( Determine some short-term goals )
( )
e )
e
e Tips for Everyday
( )
( )

e Remember books are resources, not necessarily the whole curriculum. Don't be afraid to
( )
( use a variety of resources, activities and techniques. )
( Speak in a natural tone of voice. Use normal intonation, rhythm, pace, and volume. )
6 )
e

Teach by topic, situation, or competency (teach for purpose). )
( Make sure that your subject matter is relevant. Your students should leave class every day )
e with language they can use. ,)
(
e ,

Limit your language in quantity and complexity. ),
e Proceed SLOWLY. Don't feel pressure to run through a text. ),
6 Review every day. )
e .)
e

Vary activities frequently. );
6 Care about your students' lives and show it. A
6 Start learning a new language yourself to see how difficult it is! . )1

e
e

Give your learners a chance to learn don't teach everything. ),
e Don't correct every error when students begin to speak.
e Remember: there is no perfect text. A
6

)e
Help students to set small goals.

j.

e Be flexible. The best language lesson may grow from a student's shared experience (an i ),

( accident, a wedding, anything that is important to the students). ,

( ).
e

Don't allow yourself to be threatened by anything you don't know. As Winston Churchill
e once said, "It is better to do something than to do nothing while waiting to do everything!"
6 There are a vast array of methods and approaches in ESOL. This vast reservoir of
6
e

possibilities sometimes intimidates new ESOL teachers; but if you are committed to helping
e your students learn English (and you are, or you wouldn't be reading this guide), you will
(' soon develop an approach that works well for you and your students.
e
6
e
(
(
6

Source: Tips from the Trenches, ESOL Instructor's Handbook, Orange County Public Schools, 1999.
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Appendix E

ACTIVITIES FOR BEGINNING STUDENTS

Teaching activities designed for beginning level instruction are suitable for those students
who understand very little or no English. Beginning students have limited passive and active
vocabulary, and have limited control of structures. They are unable to understand common
situations in spoken English and as a result may respond in one-word sentences.

FOR LEVEL ONE INSTRUCTION

1. Use ten to fifteen minutes of Total Physical Response activities on a daily basis to
quickly build listening skills and a large passive vocabulary bank.

2. Build an active base of words and sentence patterns for immediate verbal usage by using
the "SHOE BOX" activities.

3. Read short, simple stories several times a week for enjoyment, exposure to extensive
vocabulary, structures, and rhythm of English.

4. Teach a simple song.

5. Read and copy words and sentences students are familiar with through previous
presentations.

6. Teach the order and formation of letters of the alphabet, with sound/symbol
correspondences, using words they are familiar with.

SHOE BOX ENGLISH

The number of lesson activities that can flow out of a shoe box full of small items is endless.
To use Shoe Box English, you must assemble a collection of small items. The items should
be non-fragile and useful in vocabulary development. The items collected can come from
your own "pack-rat" collection, donations from other teachers, garage sales, and children.
Such items may include the following:
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small dolls junk jewelry silver ware pencil
ribbon toy animals feathers eraser
rocks music box toy cars chalk

nuts play money sandpaper rubber band
keys plastic fruit crayons pieces of fur

After you have collected enough items, sort them according to your needs into a number of
shoe boxes. If they are sorted alphabetically, you will find the alligator in shoe box A, the
dinosaur in box D, and the turtle in box 7', when needing a prop for a lesson or a story that
you are reading.

Items in your shoe box may also be used to teach pronunciation lessons to beginners. In

your H shoe box, for example, you may have a horse, hat, house, hen, small doll with long
hair, heel from a shoe, and handkerchief.

In addition to boxes of items stored alphabetically, you can also have an adjective box:
Dogs-(small, medium, large); Cars-(red, black, green); Rock-(hard); Fur-(soft); Sandpaper-
(rough); Satin-(smooth); Ribbon-(wide-narrow); String-(long-short); Paper-(clean-dirty);
Toy cars-(old-new); Mask-(ugly-beautiful); Rabbit - (fast) - Turtle- (slow).

"SHOE BOX ENGLISH" activities may be used to teach the following skills:

VOCABULARY

PRESENTATION: Students sit around a table. Clear the table except for the items you are
using. Say the names of the items several times for passage recognition. Initially, limit the
number of items taught to two or three, as you test your students' abilities. Increase the items
at a rate that will interest and challenge but not overload or confuse.

a. No language response necessary:
Point to the spoon.
Point to the dog.
Where is the ring?

b. Yes or no response needed.
Is this a ring? (yes)
Is this a spoon? (no)

c. After passive recognition, practice the vocabulary for active use:
Is this a pen or pencil? (a pen)
What's this? (a cup)
What's this? (It's a box)
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*NOTE: Language lessons will be more successful when there is plenty of opportunity for
listening comprehension prior to speaking. Lessons for beginning students would involve
students in physical responses to commands or giving one-word answers. Act out the
meaning of your commands as you give them, and repeat as often as necessary. Praise
students for nonverbal responses as well as for one-word responses or complete sentences.
You can request complete sentences later, when they can more easily handle the complexity
of sounds, word order, and structures.

REQUESTING

PRESENTATION:

1. After teaching the names of several items placed in front of the student, hold our your
hand and say, "May I have the spoon please?" Repeat the same pattern, so that each
student has an opportunity to give you that item as well as hear the request form
repeatedly.

NOTE: This is an opportunity for you to be aware of the potential for cultural differences
in the simple act of handling items to a person. (Korean students are taught to hand
things to an elder with both hands, whereas Arabic students must use only their right
hand. They become offended when things are given to them with the left hand, because
that hand is reserved for "dirty" work). It is not only language forms students are
learning, but they are also learning that differences in body languages do exist among
cultures.

2. Help students say the words, "May I have the (item)," in chorus, breaking the sentence
down to individual words when necessary.

Teacher Student

May

have
May I have
the pen
May I have the pen
please
May I have the pen, please?

May
I
have
May I have
the pen
May I have the pen
please
May I have the pen, please?

NOTE: The pitch and melody of each in the whole phrase is as important as the
pronunciation of the words, and should therefore have the "polite request form melody"
of the final utterance. (low high low high low high?)
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(
e
e 3. Hold up one of the items whose name the student has learned. Have the student request

e the item by saying, "May I have a please?" Give it to him or her, wait for a
(
e

thank you, and say, "You're welcome."

(
e
e MEMORY DEVELOPMENT
e
e
e Place ten (or more) items on a tray in front of the class. Allow the students to study the tray

e for thirty seconds. Then have them close their eyes as you remove one or two objects. Have

( them open their eyes and tell what is missing.
e
(
(. SENSORY DEVELOPMENT
e

( Place an item in a paper bag without letting students know what the item is. Have students

( feel the item and guess the name of it.
e
(
e
e

CATEGORIES
e
( Distribute items and have students sort them into subgroups such as: animals, toys, furniture,

e, red things, blue things, items that begin with the letter b, etc.

e
e
6 CREATIVE SENTENCES
6

e6
Randomly select two or three items at a time. Have students make up sentences linking the

e items. (chair, doll) The doll is sitting on the chair. The chair fell on the doll
(car, flag) I put a flag on the car.

(
e
e CREATIVE STORYTELLING
(
e
e Select two or three "character " items (animals, people, monsters) and some "inanimate"
6, items (house, tree, money, banana). Have students create a story. To give an example you
6 might demonstrate the possibilities yourself. Students may work in groups or individually.

t This may also be done as a written exercise as well.
(
e
6 A-AN
(
6
6 Continue reinforcement of have and has. Add objects beginning with vowel sounds.
( (alligator, elephant, orange, apple, umbrella, old car, etc.)

G

e
(
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COMMAND FORMS-PREPOSITIONS OF PLACE

Take the doll, the green crayon, and the red car.
Put the doll on the table.
Put the crayon in the desk. Put the car under the table.
Put everything in the box.
Give the red cup to Ingrid.
Place the chair against the wall.

IS-ARE... IT-THEY

The truck is red.
Is the car red? (yes/no)
The dog is big. Is the cat big? (yes/no)
Where is the eraser? (It's) in the box.
The yellow pencils are long.
Are the green pencils long? (No, they aren't/Yes, they are.)
Where are the cups? (They are under the table.)

HAVE-HAS

Give one or more items to each student and to yourself. Teach have and don't have on one
day and has and doesn't have on another. Be sure to reinforce the usage, for they will take
longer to teach.

I have a spoon.
What do you have?
I have a dog and a cat.
Do Maria and Carlos have pens?
No, they don't. They have pencils.

Anna has a doll.
What does Ali have?
He has a truck.
Does Yoko have a doll?
No, she doesn't. She has a bear. (etc.)

USING "AND"

Where are the pen and pencil?
Point to the dog and the cat.
Take the car, the dog, and the cat.
May I have the pencil, the pen, and the car, please? (etc.)
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COLORS

Where is the blue car?
Point to the black cat.
Take the yellow pencil and red pen.
May I have the green car and the red truck, please? (etc.)

ADJECTIVES

Where is the big spoon?
May I have the small cup, please?
May I have the clean paper (the old car, the new car, the long pencil, the short pencil, the
dirty paper), please?
Which animal has long ears? Which animal has a short tail? (etc.)

Source: Claire, E. (1988). ESL Teacher 's Activities Kit. Englewood Clffs, New Jersey: Prentice Hall
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Appendix F

PRONUNCIATION

Distinguishing the sounds of American English is very important to the ESOL student. Upon

arrival, English will sound like noise to the learner. To the American, the foreign accent will

sound like static on the radio. The speaker's message will be overwhelmed by the accent.

Consequently, the ESOL teacher will want to reduce the "static" and allow the message to

come through.

Some students will mentally "hear" the differences in sounds and successfully produce

them. Other students may "hear" the differences but will not be able to produce them.

Overall it is important that the student recognize the sounds when these sounds come along.

How many of your students have been "angry" instead of hungry? Do you remember the

student who wrote, "I am hat," instead of "I am hot "

Successful pronunciation is important to avoid embarrassing situations for the non-native

speaker of English. Suppose the student said, "Your sauce is sickening," instead of `your

sauce is thickening?" The American facial reaction could frighten and intimidate the

student. Changing one minor sound redefines the meaning of such expression and as a result,

miscommunication occurs. Your goal for the student is for him/her to communicate clearly.

Pronunciation lessons should be given once or twice a week. Usually a blatant or recurring

error will prompt the teacher to take care of the problem. A way to do this is to provide

minimal pairs (i. e. pairs of words that differ by just one sound) activities.

(See the following minimal pairs)
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folio))) MINIMAL PAIRS
/J/ /Y/
Jew you
juice use
jet yet
jarred yard
joke yoke
jail Yale
jams yams
July you lie
juiceless useless

/sh/ /ch/
sheep cheap
ship chip
shatter chatter
mush much
mashing matching
washer watcher
shoe chew
cash catch
wished witch
crushed crutches
sheet cheat

/n/ /ng/
sin sing
thin thing
win wing
son sung
bun bung
ban bang
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7. The voiced and voiceless /the/ sounds contrasted with /t/ or Id/:

they becomes day
three becomes tree
thin becomes tin
"thank you" becomes "tank you"

8. The aspirated /hi as the beginning sound in words. Speakers of French do not pronounce
the /h/ sound in their language and will encounter problems with its sound.

hat becomes at
hate becomes ate
her becomes er
hello becomes ello

9. The final sound of /m/ is often pronounced as /n/ because total lip closure does not occur.
Quite common in Spanish speakers.

Some becomes sun
Tim becomes tin
swim becomes swing

10. Vowel contrast of long [e] and short [I] are often confused:

eat becomes it
seat becomes sit
feel becomes fill
beat becomes bit

11. The short vowel sound of [a] is a problem in all languages. Students tend to pronounce
the short [a] sound as [ahh].

hat becomes hot
cat becomes cot
map becomes mop

12. Contractions are a problem for all ESOL students. Despite their knowing the meaning of
the contracted word, the final consonant sound is often omitted.

can't becomes can
he's right becomes he right
I'll go becomes I go

Source: Excerpted from Palm Beach County Public School District. (1990). Adult ESL curriculum guide.
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Appendix K

STAFF DEVELOPMENT:
Mentoring the New ESOL Instructor

The following staff development proposal suggests that ESOL program managers appoint an
experienced ESOL instructor (master teacher) as a mentor for newly hired ESOL instructors.
The mentor would work with the new teacher(s) for one semester using staff development
ESOL training resources/products (or this Guide for Instructors of Adult ESOL and its
accompanying videotape) to aid the new teacher(s). At the end of the semester, the new
teacher would complete an evaluation to assess his acquired competencies.

The following is an overview of this staff development model:

The new ESOL teacher:

Read the ESOL INSTRUCTOR HANDBOOK and apply its contents in his/her
classroom teaching and in his/her record keeping.

Use the mentor as a guide to learn what needs to be known to become a productive
and successful ESOL teacher.

Successfully complete the evaluation of the program at the end of a semester.

The mentor:

Go over the ESOL INSTRUCTOR HANDBOOK with the new teacher. Help
him/her learn what needs to be known for him/her to become a productive and
successful ESOL teacher.

Observe the new teacher and make suggestions about his/her record keeping and
teaching methods. Have the new teacher observe you and ask you questions about
your record keeping and teaching methods.

The administrator:

Appoint an experienced ESOL instructor to act as a mentor to a new ESOL teacher.

Consult with the mentor periodically on the new teacher's progress.

Evaluate the new ESOL teacher's progress with the mentor after one semester.

Developed by: Glenda Anderson, ESOL Adult Education Coordinator
Karen Castelloes, ESOL Chairperson, Winter Park Tech
Orange County Public Schools, 1998
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