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Session Goal
Use OVERHEAD A to explain the goal of the session.

You might say something like: “Missouri is moving foward an
inclusive state assessment program. Beginning in the 1999-2000
school year, each district will be accountable for the assessment of all
students enrolled in the district, including those receiving special
education services, regardless of disability type or severity. All
students will participate in either the MAP assessments developed for
specific content areas or an alfernate assessment. The goal of this
session is fo share information that will help you understand and
implement the new state requirements regarding the inclusion of
students with disabilities in the Missouri Assessment Program.”

Session Goal

The goal of this session is to share information that will help
you understand and implement the new state requirements
regarding the inclusion of students with disabilities in the
Missouri Assessment Program.

Use OVERHEAD B to introduce the topics that will be covered during
the session:

The topics that will be covered include:

¢ The reasons for including students with disabilities in a
state assessment program

* Understanding the Missouri Assessment Program (MAP)

* The development of the MAP alternate assessment

* Making decisions about how students will participate in the
Missouri Assessment Program (Remember that all students will
participate in the state assessment program, but not all will take the
MAP subject area assessments.)

* Understanding and using accommodations

Preparing students to participate in the MAP subject area

assessments

Addressing the concerns of parents

The logistics of test administration

Evaluating the planning and assessment process

Developing district policy

QN
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i1 nform participants that there are both legal and ethical reasons for
1| including students with disabilities in a state assessment program.
i A good understanding of these reasons lays the foundation for
accepting and implementing changes in practice and policy.

General Reasons

You might say: “The primary reason for including students with
disabilities in a state assessment program is to help ensure that the
educational system is responsive fo the needs of all students. Tradi-
tionally, diverse learners have been left out of state assessment activi-
ties. If a goal of statewide assessment is to evaluate the effectiveness
of the state’s educational system, why would any student be left out?
Schools are accountable for all students only when all students count
in the evaluation of the educational system.”

Use OVERHEAD C and the following information to discuss reasons
for including students with disabilities in a state assessment program.

Including students with disabilities in a state assessment pro-
gram:

* Helps to ensure they have the same opportunities as other
students to benefit from educational reforms - More and more,
reforms in education are driven by accountability systems that are
based on state assessments. When students with disabilities are not
included in the accountability systems on which reforms are based,
their needs are less likely fo be considered.

* Helps to ensure their needs are reflected in decisions regard-
ing curriculum and instruction - Changes in curriculum and
Instruction are often influenced by assessment results. Including
students with disabilities in statewide assessments helps fo ensure that
their needs are addressed when change occurs. This is particularly
important since more and more students with disabilities are now
being included in the general education program.

o

Overhead C
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¢ Provides an avenue for monitoring and evaluating special Ov erh e ad C
education programs — Educators can use assessment results to help
determine if special education services are producing their intended cont.
results. Assessment results can also indicate if modifications might be
needed fo these educational programs to help increase students with
disabilities’ exposure to the general education curriculum.

¢ Provides a way to monitor progress in meeting the Show-Me
Standards - The only formal assessment typically done with students
with disabilities is the individual assessment done for placement
purposes. This type of assessment rarely relates directly to the Show-
Me Standards. Including students with disabilities in the MAP helps to
ensure that they, like their fellow students, are receiving instruction in
the areas that Missouri educators have identified as most important to
student success.

* Provides experience with group testing — 7ests are part of our
lives and all students, especially those with disabilities, should have
experience with them, as well as instruction in test-taking skills, as
part of their public education. Without this type of testing experience,
students with disabilities are at a disadvantage if they choose to
continue their education, apply for a job, or attempt fo attain a
promotion.

* Improves the accuracy of the picture of education provided
by state assessment — Stafe assessment results are used fo evaluate
districts’ educational programs. When districts are allowed to exclude
Students from state assessment, it is difficult to determine whether they
are effectively meeting the needs of all students, or just those partici-
pating in the assessment program. Studies show that when given the
opportunity to do so, different districts exclude different numbers of
students from testing. A district can theoretically raise its test scores by
excluding students who are not expected to do well. Districts with
moore ethical practices, that fry to assess as many students as possible,
are then penalized for their integrity; as they may receive lower scores

" than less ethical districts.

FYI - A study by Zlatos in 1994 showed that when individual districts
were allowed to determine which students would and would not be
included in districtwide testing, the percentages of students actually
tested ranged from 66 to 90 percent. A similar study of the National
Assessment of Educational Progress (NAEP) found that exclusion
rates for students with disabilities varied greatly from state to state,
ranging from 33 to 87 percent.

¢ Helps to avoid unintended consequences of exclusion, such
as increased referral to special education - Studies have shown
that if the stakes are increased on assessments that allow educators fo
exclude students with disabilities, then higher numbers of students will
be rdentified as disabled (Allington and McGill-Frazen). This practice
not only resulfs in unfair comparisons among districts, it is also
detrimental fo the students involved.
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Federal Legislation

You might say: “Today our educational system is undergoing major
changes in response to legislation that reflects public pressure for
educational reform. A number of federal and state laws have been
enacted that call for higher standards of learning for all students,
accountability for student learning, and the development of better
assessments to measure the progress made in improving education.
This legislation lays the foundation for the requirement that every
student be accounted for in Missouri’s state assessment program.”

Use OVERHEAD D and the following information to guide a brief

discussion of the federal legislation that has laid the foundation for
including students with disabilities in state assessments.

Overhead D

Federal Legislation
Section 504 of the Rehabilitation Act of 1973 lays the foundation

for including students with disabilities in state assessment by
prohibiting their exclusion from and discrimination against in
Federally-assisted programs or activities. Given the potential
benefits of including students with disabilities in state assessment, their
exclusion clearly violates the infent of Section 504.

Goals 2000: Educate America Act (Public Law 103-227) encour-
ages the establishment of high standards of learning for all
students, and the use of better assessments to evaluate student
progress toward meeting these standards. Goals 2000, which was
signed on March 31, 1994, provides states with funds for school reform. It
is very clear in its definition of “all students,” and in the requirement that
students with disabilities be considered in all aspects of educational
reform.

Improving America’s Schools Act (IASA)(Public Law 103-382)
works with Goals 2000 in encouraging the establishment of high
standards of learning by promoting schoolwide reform that
provides opportunities for all students to achieve at the highest
levels of performance. 7#is act, which is the revised Elementary and
Secondary Education Act, was also signed info law in 1994. IASA autho-
rizes funding for Title I programs that provide students with extra help
with reading and math. IASA money Is for all students, including those
with disabilities.

Individuals with Disabilities Education Act (IDEA)(Public Law

105-17) provides federal funds to assist states and schools in Including Students with
making a free and appropriate education available to all students Disabilities
identified as having a disability. This act provides the strongest in the
and clearest direction for including students with disabilities in Missouri Assessment
state assessment programs. Formerly, the Education for all Handj- Program
capped Children Act (PL 94-142), the 1997 reauthorization of IDEA was

L signed by President Clinfon on June 4, 1997.

— 1 6
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Federal Legislation

Section 504 of the Rehabilitation Act of 1973 lays
the foundation for incldding students with disabilities
in state assessment by prokibiting their exclusion
from and discrimination agaisgt in Federally-assisted -
programs or activities.

Goals 2000: Educate America AcRPublic Law 103-
227) encourages the establishmen™@E high standards
of learning for all students, and the ®eof better
assessments to evaluate student progR@iAtoward
meeting these standards.

Improving America's Schools Act (IASA) (NN
103-382) works with Goals 2000 in encourdis
establishment of high standards of learning\@
promoting schoolwide reform that provides
opportunities for all students to achieve at tf
highest levels of performance.

Individuals with Disabilities Education Act (TDEES
Public Law 105-17) provides federal funds to astl
states and schools in making a free and appropri
education available to all students identified as
having a disability. This act provides the strongef
and clearest direction for including students wit
disabilities in state assessment programs.

OVERNEADE:
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Use OVERHEAD E and the following information to explain IDEA
requirements concerning state assessment programs.

Overhead E

With regard to state assessment programs, IDEA requires that:

* States establish goals and standards for the performance of
students with disabilities that, to the maximum extent appro-
priate, are consistent with the goals and standards estab-
lished for all children in the state

+ States establish performance indicators that can be used to
assess student progress toward meeting those goals and
standards

+ Children with disabilities be included in state- and district-
wide assessment programs, with appropriate accommoda-
tions provided as necessary

+ States develop guidelines that allow children with disabilities
who cannot participate in the regular assessment program to
participate in an alternate assessment

* States develop and begin to conduct alternate assessments
for students who cannot participate in the regular assess-
ment program by no later than July 1, 2000

* States report to the public on the progress of students with
disabilities with the same frequency and in the same detail
as they report on the assessment of nondisabled students

* The IEPs of all students with disabilities specify how the
child will be assessed (regular or alternate assessment), the
reasons for this decision, and the accommodations needed
to allow students fo participate successfully in the state

assessment program
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States establish goals$\qnd standards for the performance
of students with disabilites that, to the maximum extent
appropriate, are consistent'with the goals and standards
established for all children inthe state
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assessment

States develop and begin to conduct alternate
assessments for students who cannot participate \EEERE
regular assessment program by no later than July -
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detail as they report on the assessment of nondisabig
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The IEPs of all students with disabilities specify ho
child will be assessed (regular or alternate assessme
the reasons for this decision, and the accommodatio
needed
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sons for Including
Students with Disabilities
sment Program

State Policy and Legislation .

You might say: “Missours’s state laws and policies regarding the
assessment of students with disabilities reflect the infent of federal
legislation.”

Use OVERHEAD F and the following information to discuss state laws
and policies.

Overhead F

State Legislation and Policy

The Outstanding Schools Act of 1993 required that standards be

established to specify what all students should know and be
able to do, and that a statewide assessment system be adopted
to measure students’ proficiency in the knowledge and skills
represented by the identified standards. 7he Show-Me Standards
and Missouri Assessment Program (MAP), developed in response to these
requirements, define and measure what Missouri educators, parents, and
business people believe are essential skills needed for students to be

compelitive in the 21st Century.

Eall 1997. State Board Policy Amendments clearly specify that
ALL students, including those with disabilities, shall be included
in the state’s assessment program, and that each district shall
have a written plan for ensuring that ALL students are ad-
equately accounted for. 7his amendment was developed in response to
recent legislation and increasing demands fo ensure that schools are
accountable for the successtul education of all students.

State Policy Guidelines are being developed to help schools
meet the intent of the law. These guidelines specify that all
students with disabilities enrolled in a local school district
should participate in the MAP subject area assessments, either
under standard conditions or with accommodations, to the
maximum extent possible. Those students who cannot partici-
pate in the MAP subject area assessments even with accommo-
dations will participate in the MAP alternate assessment that will
be developed and implemented by the year 2000. 1/ is anticipated
that no more than 1-2% of the fotal student population will need an
alfernate state assessment.

Including Students with
Disabilities
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State L.egislation and Policy

e The Outstanding Schools Act of 1993 required
that standards be es*gblished to specify what all
students should know and be able to do, and that a
statewide assessment syste¢m be adopted to
measure students’ proficienckin the knowledge
and skills represented by the i8&ntified standards.

e Fall 1997, State Board Policy Amegtiments clearly
specify that ALL students, includindiilese with
disabilities, shall be included in the
assessment program, and that each diSgahall
have a written plan for ensuring that ARSERERNTS
are adequately accounted for. |

- @ State Policy Guidelines are being develope
schools meet the intent of the law. These

guidelines specify that all students with
disabilities enrolled in a local school district
should participate in the MAP subject area
assessments under standard conditions or wit§
accommodations to the maximum extent possigE
Those students who cannot participate in the B
subject area assessments even with
accommodations will participate in the MAP
alternate assessment that will be developed ani
implemented by the year 2000. overueAlR
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Reasons that Students with
Disabilit] en Exclu
State Assessments

You might say: “So if there are all these reasons and legislation
requiring the inclusion of students with disabilities in state assess-
ment, why have they been excluded in the past?”

Use OVERHEAD G to identify some of the major reasons for past
exclusion.

Overhead G

In the past, students with disabilities have been excluded from
statewide assessment because of:

* A lack of clearly-written, specific, and well-monitored state
guidelines

* Test administration that has not included students educated
outside the mainstream of education (e.g, residential facilities,
special schools, etc.)

* A lack of acceptable accommodations that would make inclusion
possible

* Incentives to look good in comparison with other districts or to
do well in the Missouri School Improvement Program (MSIP)

* The lack of an alternative to content-oriented tests

* Altruistic motivation to spare students from distress

You might say: “Missouri is attempting to address these issues in
developing its State Policy Guidelines related to the inclusion of
students with disabilities in the Missouri Assessment Program.”

Including Students with
Disabilities

in the

Missouri Assessment
Program
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issourt

You might say: “The nature of the skills that educators consider
Important is changing, as is the manner in which these skills are
assessed. New assessments, which ask students fo demonstrate what
they know and can do, focus on process as well as product and on
application as well as content knowledge.

Understanding the M
Assessment Programt

Missouri is in the process of developing a new state assessment
program that reflects the change in the way educators think about
assessment. The Missouri Assessment Program (MAP) will have two
components — The subject area assessments that will be administered
to most of the students in the state, and the alternate assessment that
will be administered to the small number of students with disabilities
who cannot take the subject area assessments even with accommoda-
tions. Because the intent of the law and State Policy is that as many
students as possible should be included in the regular subject area
assessments, all individuals involved in making decisions about
students with disabilities should have a good understanding of both
components of the MAP. It is the responsibility of the IEP team fo
decide in which part of the MAP a child will participate, and what
accommodations will best promote successtul participation.”

19
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Understanding the Misseourt
fAssessment Pregram (MAR)

Information IEP Team Members Need to Know

about the MAP to Make Informed Decisions Re-

garding the Assessment of Students with /
Disabilities

Use OVERHEAD H to show the information decision-makers need

about the MAP.

Overhead H

Everyone involved in making decisions about students with
disabilities should know:

* The purpose of the MAP

* The areas and grade levels assessed

* How the assessments are administered (where, by whom,
when, days required, lengths of sessions, etc.)

* The nature of the items in each part of the subject area
assessments (multiple-choice, constructed-response,
performance event) and in the alternate assessment

* How students’ scores are developed and used

You might say: “Since the alternate assessment has yet to be devel-
oped, most of the information covered in the next part of this presen-
tation refers to the MAP subject area assessments. However, the -
development of the alternate assessment will be discussed in more
detail later in this presentation.

A number of materials have been developed by DESE that can help

IEP team members understand the MAP subject area assessments.

Sample item booklets were created for each of the subject areas and

Zrade levels currently assessed. These booklets contain sample items

and scoring guides that can be used to evaluate student performance

on these items. Although they are no longer being printed by DESE,

many educators still have access fo them and they are available on the

DESE web page. DESE has released items and scoring guides from the

Math portion of the MAP administered in spring of 1997, and mate-

rials are available that outline the content area knowledge required

for each subject area assessment. A booklet entitled ‘Questions and

Answers about Accommodations’ is also available to help educators

with decisions about students with disabilities. All of this information Including Students with
will help IEP team members become familiar with the MAP subject Disabilities
area assessments, and help them make good decisions for their stu- . . in the

. . e . Missouri Assessment

dents. You have a handout in your packet that identifies available Program
resources.” Refer participants to their handout that identifies

resources and references.
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Understanding the M MI@@@uaﬂl
Assessment Progr

Purpose of the Assessment Program

You might say: “The Missouri Assessment Program will be used fo
gather information about Missouri’s students, schools, and educa-
tional programs. Specifically, the MAP is intended fo serve these

purposes:”

Use OVERHEAD I to show the purposes the MAP is intended to serve.
Overhead I

Purposes of the Missouri Assessment Program

e Evaluate student proficiency in the knowledge, skills, and
competencies represented by the Show-Me Standards

+ Evaluate what students know and how effectively they
integrate and apply their knowledge in performing tasks that
have importance both in and beyond the classroom

+ Stimulate educational improvement and reform

+ Assist educators in evaluating curriculum and instruction

¢ Model effective assessment practices

Including Students with
Disabilities

in the

Missouri Assessment
Program
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Content Areas Covered by the MAP Subject Area
Assessments and Timeline for Their

Implementation

You might say: “The MAP is being developed in stages, with separate
subject area assessments becoming available each year. In 1996-97,
only the mathematics assessment was available, and districts adminis-
tered it on a voluntary basis. In 1997-98, math was mandatory, and
science and communication arts were available for voluntary admin-
Istration. Ofther subject area assessments, as well as the alternate
assessment, will be implemented each year. The whole assessment
program will be completed, and its administration required for all
districts by spring of the year 2001.”

Use OVERHEAD ] to show the timeline for phasing in the subject area

assessments.
Overhead ]
Timeline for Phasing in the Subject Area Assessments
SUBJECT VOLUNTARY MANDATORY
AREA DISTRICT USE DISTRICT USE
Mathematics Spring 1997 Spring 1998
| Communication Arts | sSpring 1998 | Spring 1999 |
e | Seing o | spmg 1o |
| Social Studies | Spring1989 | Spring2000 |
[ Health/Physical | Spring2000 | Spring2001 |
Education
FineAns | Spring2000 | Spring2001 |
You might say: “The alternate assessment should be available for
districts to use on a voluntary basis in the spring of 1999, and will be
mandatory for all districts serving students with significant disabili-
ties in the year 2000.”
FYI - Districts may continue to use the MMAT in core subject areas
where they do not use the MAP subject area assessments during the
phase-in period. Furthermore, the Missouri School Improvement Including Students with
Program (MSIP) will continue to use MMAT data during the phase in D'sabi'r':tt'::
of the MAP. Districts will not be required to use any part of the Missouri Assessment
MMAT after the year 2000. Program

24
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Timeline for

hasing in the

Subject Area Assessments £

Subject Area

Voluntary
District Use

Mandatory
District Use

Mathematics Spring 1997 Bpring 1998

Communication Spring 1998
Arts
Science Spring 1998
Social Studies Spring 1999
Health/Physical Spring 2000
Education.
Fine Arts Spring 2000 Spring 200
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Uncerstanding the Missourt
Assessment Program (MAP)

Grade Levels Assessed

You might say: “Different subject area assessments will be required
at different grade levels. This chart shows the subjects that will be
assessed at each grade level where the MAP subject area assessments
are given. The chart shows only the grades that will be assessed in
the areas of science, communication arts, social studies, and math-~
ematics. No decision has been made about the grades that will be
assessed in the areas of health/physical education and fine arts, or
with the alternate assessment. However, fine arts and health/physical
education will probably be assessed at only two grade levels instead
of three.”

Use OVERHEAD K to show the subjects that will be assessed at each
grade level..

Overhead K
Grades/Subject Areas Assessed

GRADE SUBJECT AREA ASSESSMENTS

Grade 3 Science/Communication Arts
 Graded | Mathematics/Social Studies |
| Grade7 | ¢ Science/CommunicationArts |
" Grades | Mathematics/Social Studies |
- Grade10 | Mathematics/Science |
Gradetl | Communication Arts/Social Studies |

You might say: “Participation in the MAP alternate assessment will
likely be deterinined by students’ age, instead of grade. It will prob-
ably be administered once in elementary, once in middle school, and
once in high school.”

Including Students with
Disabilities

in the

Missouri Assessment
Program
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G6rade ubject Area
sessments
Grade 3
Communica
Grade 4 Mathematic
Social Studi
6rade 7 Science
Communication Arts
Grade 8 Mathematics
Social Stu_dies
Grade 10 Mathematics
' Science
Grade 11 Communication Arts
Social Studies
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derstanding the Missourt
Assessment Pro ) (MAP)

Administration of the MAP Subject Area
Assessments .
You might say: “The MAP subject area assessments are designed fo

be administered annually; in the spring, by teachers in the classroom.
Districts have some leeway in arranging the fest setting and schedule -

fo meet their needs. Administration of each subject area assessment
requires about three hours. Districts are encouraged to spread the
administration of each subject area assessment over two o three
days.”

N
o
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Understanding the Missour
sessment Program (MAR)

Description of the MAP Subject

Area Assessments

You might say: “Each subject area assessment has three parts — a

multiple-choice section, a constructed-response section, and a per- \
formance event.”

Use OVERHEADS L (1 & 2) and the following information to discuss
the three parts of the MAP subject area assessments.

Overheads L
Description of the MAP Subject Area Assessments (two overh eads)

1. Multiple-Choice Section /Terra Nova Survey — Multiple-
choice items present a question followed by four or five
response options, one of which is correct. Students are
expected to choose the one correct response from among
the options. Missouri has adopted the “Terra Nova Survey” as the
multiple-choice component of the MAP for the core subject areas. The
“Terra Nova Survey” is a standardized, norm-referenced test that was
developed by CTB McGraw Hill for use on a nationwide basis. The use
of the Terra Nova will allow Missouri educators to compare the test
performance of their students to the performance of students nation-
wide.

2. Constructed-Response Section - Constructed-response
items require students to supply (rather than select) an
appropriate response to a question. In addition to measuring
students’ content knowledge, constructed-response items can also
provide information about how students arrive at their answers.
Students are typically asked show their work, and may receive partial
credit for a response. The format of the MAP constructed-response
Items varies among the different subject area assessments. However,
constructed-response items within a subject area often follow some
type of theme.

* Communication Arts — Students read selections (e.g.,
stories, poems, or articles), then respond to open-ended
questions about these selections. Students are allowed to
look back at the text in order fo formulate their answers.

* Science - Students solve science-related problems, or
respond to questions that require a short answer.

* Mathematics - Students solve a series of related math-
ematics problems.

Including Students with

Disab_ilities
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3. The Performance Event — Performance events require Overheads L

students to formulate an extended response to a problem or 1&2
a prompt. One or two events are included in each subject ( )
area assessment. The advantages of these items are that they cont.

provide insjght into students’ ability to apply their knowledge fo the
types of situations encountered in everyday life; they allow for partial
credit; and they require students fo demonstrate their thinking.
Performance events typically allow students fo arrive at the correct
answer in more than one way.

+ Communication Arts — Students demonstrate their
writing proficiency by developing an extended response
to a prompt. Students are allowed to choose the writing format
they feel is most appropriate for the task. Their work is scored
holistically, using a four-point scale.

¢ Science - Students work through a complex task that
requires them to apply their knowledge of science
content and principles.

* Mathematics — Students solve complex, multi-step math
problems related to the types of experiences they

encounter in everyday life.

You might say: “Af all grade levels, students write their responses fo
the constructed-response items and performance events directly in
the test booklets. Af the primary level, students also mark their
responses fo the multiple-choice ifems in the test booklets. Students
in the upper grades use a separate machine-scorable answer sheet for
the multiple-choice items.

Only the multiple-choice section of the MAP subject area assessments
is timed. Estimated time guidelines are provided in the examiner’s
manual for other parts of the assessment; however, the manual
indicates that more time can be given fo any student who needs it.
Some of the MAP items require the use of manipulatives. These are
provided with the examiner’s materials.”

BESTCOPY AVAILABLE Including Students with
Disabilities

in the

Missouri Assessment

Program
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Description of the MAP
Subject Area Assessments

1. Multiple-Choice Section / Terra Nova Survey -
Multiple-choice items present a question
followed by four or five redponse options, one
of which is correct. Student¥are expected to
choose the one correct responSafrom among
the options.

2. Constructed-Response Section - Con il d-
~ response items require students to SURESEEEE
(rather than select) an appropriate resREEEE

to a question.

== Communication Arts - Students read
selections (e.g., stories, poems, or articles
then respond to open-ended questions abodg
these selections.

== Science - Students solve science-related
problems, or respond to questions that requige
a short answer.

= Mathematics - Students solve a series of
related mathematics problems,

OVERHEADRTEN
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Description of'the MAP

Subject Area Assessments
(Cont.)

3. The Performance Event- P&gformance

events require students to foRnulate an

extended response to a probleff@r a prompt.
One or two performance events Sncluded
in each subject area assessment.

i

= Communication Arts - Students demw
their writing proficiency by developint
extended response to a prompt.

= Science - Students work through a comas
task that requires them to apply their
knowledge of science content and principli&3

= Mathematics - Students solve complex,
multi-step math problems related to the
types of experiences they encounter in

everyday life.  gesrcopy avaiaBLE
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The Development and Use of MAP Subject Area

Assessment Scores
Use OVERHEAD M and the following information to discuss the
development and use of MAP subject area assessment scores.

Overhead M

Development and Use of MAP Subject Area Assessment Scores

Types of Scores - Norm Referenced / Standards Referenced
Norm-referenced scores (percentile ranks) will be reported for the Terra
Nova or the multiple-choice section of the MAP at the individual student
and district levels. Norm-referenced scores allow the test performance of
Missouri students fo be compared fo the performance of students nation-
wide. Standards-referenced scores will be provided for each student,
classroom, school, and district. Standards-referenced scores allow Mis-
souri educators fo evaluate student achievement in relation fo the Show-Me
Standards. Students’ scores on the multiple-choice items that relate fo the
Show-Me Standards are combined with their scores on the other parts of
the MAP subject area assessments to produce the standards-referenced

scores. M&Am@tmmﬂmmmmmmm
areg-assessment fo receive a score for that subject area.

Standards-Based Achievement Levels - Step 1/ Progressmg /
Nearing Proficient / Proficient / Advanced

To help parents and educators better understand standards-referenced
scores, DESE has established achievement levels that describe student
performance in relation fo the Show-Me Standards. Student performance
on each of the subject area tests will be reported in relation fo these
achievement levels,

Scores for Students with Disabilities - Taking the assessments
under standard conditions / Taking the assessments using
accommodations

Students with disabilities who participate in the MAP subject area assess-
ments under standard conditions (with no accommodations) will receive
norm-referenced scores for the “Terra Nova” for each subject area, as well
as standards-referenced scores for their overall performance in relation to
the Show-Me Standards. If accommodations are used on the “Terra Nova”,
then norm-referenced scores are invalidated, However, students who use
accommodations will still receive useful information about their perfor-
mance in relation to the Show-Me Standards, and standards-referenced
scores for these students will be aggregated with those of other students to

describe classroom, building, and district performance.

Including Students with
Disabilities

in the
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Development and Use of MAP |
Subject Area Assessment
Scores

Types of Scores

Norm Referenced / S'randc(r'd Referenced ]

Standards-Based Achievement [elElks

Step 1/ Progressing / Nearing Profici&as
Proficient / Advanced

Scores for Students with Disabilities

Taking the assessments under standard
conditions

Taking the assessments using
accommodations

:
OVERNEAUIVEES
- ndd :
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Understanding the Misseourl
Assessment Program (MAP)

You might say: “The scores of students with disabilities who receive
their educational services in a district other than their district of
residence will be aggregated info the report for their district of
residence or home district. Assigning scores to the home school
district helps to ensure that if a student has been moved fo another
location to receive services, it is because the home school or district
believes that is the best way fo maximize the student’s learning.

State Policy Guidelines specify that the number and percentage of
students with disabilities participating in the MAP will be monitored
by the Division of Special Education as part of the Missouri School
Improvement Program (MSIF).”

19
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Development of the MAP Alternate Assessment
You might say: “Missouri is developing an alternate assessment for
use with the small number of students who cannot participate in the
MAP subject area assessments even with accommodations. It is
expected that no more than one or two percent of all the students in a
district will require an alternate assessment. Regional meetings were
held around the state in spring of 1998 to discuss the alternate
assessment and to get input into its development. Participants in

these meetings included representatives from school districts, state
schools, private agencies, and parent groups.”

Use OVERHEAD N to explain the tentative timeline for the develop-
ment of the alternate assessment.

Tentative Timeline for the Development of the
MAP Alternate Assessment
March 1998: First State Committee Meeting
Spring 1998: Regional Meetings
June 1998: Second State Committee Meeting
Summer 1998: Development of a Prototype for Field Test
Fall 1998: Field Test
Spring 1999: First Voluntary Administration of the
MAP Alternate Assessment
Spring 2000: First Required Administration of the
MAP Alternate Assessment
July 2000: First Required Reporting of Results

You might say: “The current plan is to identify the Show-Me Stan-
dards that are relevant for students with significant disabilities, and
develop an alternate assessment that relates to those standards. This
could allow data to be aggregated to produce an overall estimate of
the performance of all students who participate in the Missouri
Assessment Program. In other words, the scores of students who take
the alternate assessment could be combined with the scores of stu-
dents who take the subject area assessments to get an overall score for
each district. Scores for the MAP alternate assessment will probably
be reported using the same five-point scale as is used for the MAP
subject area assessments: Step 1, Progressing, Nearing Proficient,
Proficient, Advanced.”

36 20
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antative Timeline for the
Development of the MAP
Alternate Assessment

March 1998: First State Committee Meeting
Spring 1998: Regional MeetX
June 1998: Second State CommiNgRe Meeting

Summer 1998: Development of a Prc
for Field Test

Fall 1998: Field Test

Spring 1999: First Voluntary Administrati@l
of the MAP Alternate Assessment

Spring 2000: First Required Administration
of the MAP Alternate Assessment

July 2000: First Required Reporting of

Results
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Use OVERHEAD O to show the assessment approaches identified by
Salvia and Ysseldyke (1995) as appropriate for use in an alternate
assessment. Explain that some combination of these methods might be
used for the MAP alternate assessment.

Assessment Approaches that Might be Used in an Alternate
Assessment

» Observation (frequency recording, duration recording, anecdotal
records, efc)

* Interviews (service providers, parents, students, peers, employers,
ete)
* Checklists (daily living skills, community mobility skills, social skills,
self-help skills, adaptive behavior)
* Performance Testing
* Portfolios (cumulative records, student products, IEP goals, anecdotal
- records, etc)

21
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ent Approaches
that Might.be Used in an
Alternate Assessment

¢ Observation
¢ Interviews
¢ Checklists
¢ Performance Testing

¢ Portfolios
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Reporting

You might say: “State Policy Guidelines specify that local school
districts will account for all students enrolled in the school district at
the time of the state assessment. All enrolled students will be re-
ported in one of the categories specified on this overhead.”

Use OVERHEAD P to show the reporting categories specified in state
guidelines.

Overhead P

Reporting Categories

* Participating in the regular MAP subject area assessments,
or if appropriate, a portion of these assessments, under
standard conditions

* Participating in the regular MAP subject area assessments,
or if appropriate, a portion of these assessments, with
accommodations that have been approved by DESE for the
specific content areas assessed

* Participating in an alternate state assessment (based on the
Show-Me Standards) that will be available for Missouri
students by Spring 2000

* Not participating in the MAP subject area assessments or the
MAP alternate assessment due to one of the following
reasons: prolonged illness, extended absence from school,
or physician recommendation. (The reason for
nonparticipation must be documented in the reporting forms
and IEP.)

You might say: “State Policy Guidelines specify that each year the
state will report the number and percent of students with disabilities
who participate in the MAFP, In the future, the state will also report
the achievement levels attained by students with disabilities on both
the MAP subject area assessments and the alternate assessment as
required by the 1997 Reauthorization of IDEA.

State Policy Guidelines specify that the performance of students with

disabilities on regular assessments will be reported beginning no later
than July 1, 1998, and on the alfernate assessment beginning no later
than July 1, 2000, if doing so will be statistically sound and not result

in the disclosure of personally identifiable information.” Including Students with

Disabilities

in the
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assessments, or if appropriate @
these assessments, with accomnigh
have been approved by DESE for 1§
content areas assessed

Q Participating in an alternate state asstEEaENE
(based on the Show-Me-Standards) thiames
be available for Missouri students by St
2000

Q Not participating in the MAP subject ared
assessments or the MAP alternate
assessment due to one of the following
reasons: prolonged illness, extended absendg
from school, or physician recommendation.
(The reason for nonparticipation must be
documented in the reporting forms and TEPE

OVERHEADRE

ERIC 4y  BESTCOPYAVAILABLE




\
mncdations

Handout:
“Distinguishing
Myths from
Truths.”

Activity — Myth and Truth (Optional)

This activity can be used to focus participants’ thinking about
the information included in the remainder of the presentation.

Directions:

Vi

Draw participants’ attention to the handout entitled
“Distinguishing-Myths from Truths.”

Ask participants to read each statement on the
handout, andto mark “M” on the line in front of the
statements they believe to be myths and “T” on the
line in front of the statements they believe to be truths.

When they have finished, ask participants to set their
papers aside, as they will be discussed later in the
presentation.

Toward the end of the presentation, give participants
time to review their answers to the Myth and Truth
activity.

Tell them to correct any answers that they now believe
to be wrong, based on what they have learned in the
presentation.

Use the “Presenters’ Key” to review the correct
answers, and to guide a brief discussion.

VIl Get an idea of how many answered all the items

correctly, how many missed two or less, etc.

Including Students with

Disabilities
in the
Missouri Assessment
Program
42

23



Alternatives for Including Students with
Disabilities in the MAP

You might say: “State Policy Guidelines require that decisions re-
garding participation and accommodations be made annually, based
on a student’s instructional goals, curriculum, current level of func-
tioning, skills, and learning characteristics.”

Tell participants that there are several alternatives for including stu-
dents with disabilities in the Missouri Assessment Program. Use
OVERHEAD Q and the following information to explain these alterna-
tives.

Overhead

©

Alternatives for Inclusion

Participation in the MAP subject area assessments without
accommodations

Students with disabilities for whom this option is appropriate would
participate in some or all of the MAP subject area assessments under the
same conditions as other students. They would not use accommodations, so
there would be no modifications in testing procedures

Participation in the MAP subject area assessments with accom-
modations

Students with disabilities for whom this option is appropriate would
participate in some or all of the MAP subject area assessments, but accom-.
modations or modifications in testing procedures would be made to
prevent their disabilities from interfering with their test performance.

Participation in the MAP alternate assessment

A very small number of students with significant disabilities will not be
able to participate in the MAP subject area assessments even with accom-
modations. These students will participate in the alfernate assessment,
once it is developed. The alternate assessment will provide students with a
different way fo demonstrate their learning. It will allow all students fo
participate in the accountability system, regardless of the severity of their

disability:

¢

You might say: “Only one fo two percent of all the students in a

district, including students with severe cognitive disabilities that

reside in the district but receive services in settings outside the dis-

trict, should require an alternate assessment. All other students

should participate in the MAP subject area assessments either with or Including Students with

without accommodations.” Disabilities
in the

Missouri Assessment

Program
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=ition and Accommodaiions

Making Decisions about Participation

You might say: “The first consideration in determining how a stu-
dent should participate in the state assessment program is the goals of
that student’s instruction.”

Use OVERHEAD R and the following information to explain how
identified instructional goals can guide participation decisions. Tell
participants that when making participation decisions they should ask
these questions.

Overhead R

Questions to Ask when Making Participation Decisions

Is the student working toward the same instructional goals as
other students? (Preparing for typical work, school, and life
experiences)

Students with disabilities are working toward the same instructional goals
as other students if their goals will prepare them for typical work, school,
and life experiences. Students who fall into this category are participating
in the general education curriculum, and will generally participate in all
or most of the MAP subject area assessments. These students may require
some accommodations in festing procedures.

Is the student working toward modified instructional goals?
{Generally preparing for similar work, school, and life experi-
ences)

Students are working foward modified instructional goals if attainment of
these goals will generally prepare them fo participate in life experiences
that are similar to those of other students, but modifications have been
made 1n curriculum or instruction to support the realization of these goals.
Students who fall info this category are participating in the general
education curriculum, and should take the MAP subject area assessments
for which they are receiving content instruction. These students will
probably require accommodations in testing procedures.

If the student is working toward the same instructional goals as
other students, or toward modified instructional goals, in which
subject area assessments should he/she participate?

Students should participate in any subject area assessments for which they
are receiving content instruction. The set of publications, ‘Assessment
Annotations for the Curriculum Frameworks,” available from the Curricu-
lum Services Section of DESE, can help determine if a student’s instruction

has included any of the content assessed by a subject area test,

Is the student working toward different instructional goals than

other students? Including Students with
Students are working foward different instructional goals than other Disabilities
students If their instructional goals are primarily functional in nature and in the
relate mostly to self-care and life skills. Students working toward func- Missouri Assessment
tional goals will generally participate in the alfernate assessment when it is Program

available, and until that time may not participate in the state assessment
program. Students working toward functional goals may participate in
some of the MAP subject arca assessments, if the content is relevant. 5




Questions to Ask when Making
Participation Decisions
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cdalions

Use OVERHEAD S and the following information to discuss key
points to consider in making participation decisions.

Considerations in Making Participation Decisions Overhead S

* Decision-makers should start from the premise that all
students, including those with disabilities, will participate in
the state assessment program, and to the greatest extent
possible in the MAP subject area assessments. Only one fo
two percent of all the students in a district should require the MAP
alternate assessment. All other students should participate in the MAP
subject area assessments. :

* Any decisions regarding participation in the state
assessment program must be made by a student’s IEP team,
and documented in the |IEP. Decisions about participation must be
made by people who know the student and understand the student’s
strengths and weaknesses. Parents and older students should, as
appropriate, be informed partners in the decision-making process. If
the IEP team decides a student will not participate in either the MAP
subject area assessments or the MAP alternate assessment, then that
decision must be documented in the IEP along with the reasons for the
decision. An explanation of how the student will be assessed must also
be included. Documented participation decisions will be monifored
during MSIP visits.

* Decisions about how a student should participate in the MAP
should be based on the goals and content of that student’s
instruction. Students with disabilities, who participate in the general
education curriculum and whose instructional goals are expected fo
lead to typical work, school, and life experiences, should take the MAP
subject area assessments that relate fo the confent of their instruction.
Students who are working only foward functional goals (self-care,
basic life skills) and who are not a part of the general curriculum
should participate in the alternate assessment once it is developed.
These students may be exempted from the Missouri Assessment
Program until the MAP alternate assessment is available.

* A student with disabilities should participate in all MAP
subject area assessments that are instructionally relevant for
that student. Decisions must be made independently for each subject
area.

Including Students with
Disabilities

in the

Missouri Assessment
Program
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Decisions about participation should never be based on
program setting, category of disability, or percent of time in
the regular classroom. A sfudent should be included in any MAP
subject area assessment for which that student receives instruction,
regardless of where that instruction occurs.

Students should not be exempted from any part of the MAP
subject area assessments simply because they are not
expected to do well. Decisions about participation should be based
on instructional goals and content of instruction, not on how well
students have learned the content they were taught.

Districts should develop guidelines to direct decisions
regarding the participation of students with disabilities in the
state assessment program. District guidelines should reflect State
Policy Guidelines The National Center on Educational Outcomes has
developed a set of general guidelines that districts and states can use fo
evaluate their guidelines on participation. These are included with
Yyour handouts.

It is important to remember that things change, so participa-
tion decisions should be reviewed just prior to assessment
to be sure that they are still valid.

48
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Sonsiderations in Making
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Making Decisions about Accommodations

You might say: “dccommodations are changes in assessment materials or
procedures that make it possible for students with disabilities fo participate
in an assessment. The reason for using accommodations is to “level the
playing field” or to give students with disabilities an opportunity to demon-
strate what they know and are able to do under the conditions they need to
effectively demonstrate their learning. In other words, accommodations, if
used appropriately, improve the accuracy of assessment by removing the
negative impact of a student’s disability on test performance. The goal in
using accommodations is to give students with disabilities an equal oppor-
tunity in assessment, not to give these students an unfair advantage over
other students.”

You might use the following example to further explain this concept:
Without eyegiasses many people would have a great deal of diffi-
culty with a well-known performance test — the Drivers’ Exam.
Glasses are an accommodation that allows people fo demonstrate
their driving skills instead of their visual disabilities, and one that
has saved the lives of many license examiners. No one (especially
the examiners) would argue that glasses should not be worn during
a driving test because they give an examinee an unfair advantage
over other people on the test.

You might say: “The next part of this workshop will provide information
that will help you make fair and appropriate decisions about the use of
accommodations.” '

Using Accommodations on the MAP

You might say: “4ccommodations are allowed on all parts of the MAP,
However, the ‘Terra Nova’is a timed, norm-referenced test that must be
administered under ‘standard’ conditions in order to produce a norm-
referenced score. Because accommodations were not allowed for the group
of students on which the test was normed, the use of accommodations on
the ‘Terra Nova’ invalidates a student’s norm-referenced scores.

This is not to say that accommodations cannot be used on the multiple-
choice portion of the MAP subject area assessments. Accommodations
should be used if a student’s disability would cause an invalid measure of
that student’s knowledge and skills If the test were taken under standard
conditions. However, anytime the ‘Terra Nova’ is given in a non-standard
manner, the norm-referenced scores are invalidated, and the student’s
performance on this portion of the MAP counts only toward the develop-
ment of standards-referenced scores for the individual student and the
district.”

28
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Types of Accommodations

You might say: “One way fo think about accommodations is in
terms of what is changed. Changes that can be made for an assess-
ment typically fall info four areas — changes in setting or location of
test administration, changes in timing or scheduling, changes in
method of administration, and changes in method of response.”

Setting Accommodations

(Location of Test Administration)

Use OVERHEADS T and U to explain setting accommodations. Tell
participants that they have a handout entitled “Selecting Appropriate
Accommodations” that will help them decide if a student needs accom-
modations in the setting in which the MAP subject area assessments
are administered.

Overhead T

Accommodations in Setting or Location of Test Administration

Setting accommodations are changes in the location or physical
environment in which an assessment is administered.
Examples

Administering the MAP in a small group
Administering the MAP individually
Placing the student in a study carrel for testing

Providing specialized lighting

Determining if a Student Needs Setting Accommodations

Overhead U

Questions you might ask to determine if accommodations are
needed in the setting in which the MAP subject area assess-
ments are administered:

Does the student have trouble concentrating in a group

setting?

Does the student have difficulty working independently?

Does the student’s behavior disrupt other students while

they are working (e.g., talking, touching, excessive

movement)?

Does the student need frequent breaks during testing?

Does the student need extended time to take the test, so that

other students would be leaving the room while the student

is still trying to concentrate? Including Students with
Does the student need directions repeated or read aloud, or Disabilities
parts of the test read aloud? in the
Does the student need special equipment or lighting that Missouri Assessment
might be difficult to provide in a regular test setting? ' Program
Does the student need other accommodations that require

the use of a separate or modified test setting?

29
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Accommodations in Setting
(Location ofJest Administration)

Setting accommodations are
changes in the locatign or
physical environment iRywhich

an assessment is adminiSge

Examples

¢ Administering the MAP in §8
small group

¢ Administering the MAP
individually

¢ Placing the student in a study
carrel for testing

¢ Providing specialized lighting
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Ining if a Student Needs
Setting-Accommodations

Questions you might ask to determine if accommodations
are needed in the setting in which the MAP subject area
assessments are administered:

0O Does the student have trouble conc&girating in a group
setting?

0 Does the student have difficulty workin
independently?

0 Does the student's behavior disrupt other
while they are working (e.g., talking, touchind
movement)?

0 Does the student need frequent breaks during\RaEs

0 Does the student need extended time to take tREEEEEE
so that other students would be leaving the roornis
the student is still trying to concentrate?

0 Does the student need directions repeated or
aloud, or parts of the test read aloud? |

0 Does the student need special equipment or lighting
that might be difficult to provide in a regular test
setting?

0 Does the student need other accommodations that ;
require the use of a separate or modified test settiHEm.
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Timing or Scheduling Accommodations

Use OVERHEADS V and W and the following information to explain
timing and scheduling accommodations. Refer participants to their
handout.

Overhead V

Accommodations in Timing or Scheduling

Timing and scheduling accommodations are changes in the
duration, timing, or scheduling of an assessment. These
changes can relate to how much time is allowed for an assess-
ment, when it is administered, or how assessment time is
organized. Accommodations in timing and scheduling are among the
most frequently requested,

Examples

¢ Providing extra time for the student to complete all or part of
the MAP subject area assessments

¢ Administering the MAP subject area assessments
immediately after the student has taken medication that

. might affect test performance

¢ Providing frequent breaks during testing

* Changing the order of the administration to reflect students’
individual learning characteristics

Overhead W

Deterrﬁining if a Student Needs Accommodations in Timing or
Scheduling

Questions you might ask to determine if accommodations are

needed in the timing or scheduling of the MAP subject area

assessments:

* Does the student require special equipment that takes extra
time to use?

¢ s the student using an accommodation that causes fatigue
(e.g., magnifying equipment, earphones) so frequent rests
are needed during the assessment?

¢ Does the student’s disability involve difficulty in processing
or producing written text, so more time is needed to read
items and formulate responses? )

¢ Does the student’s disability cause difficulty in focusing
attention or sitting for extended periods of time?

¢ Is the student on medication that might affect test
performance, so the scheduling of the assessment needs to
relate to the timing of the medication?

* Does the student need the parts of the MAP subject area Including Students with

assessments to be administered in a certain order to reduce Disabilities
frustration (e.g., sections that the student is most ) ) in the
comfortable with first, or harder sections, in the morning Missouri Ass:ssmznt

rogram

when the student is most alert)?
¢ Does the student need other accommodations that require
F MC changes in timing or scheduling?
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s administered, or how assessmersgiime i:
organized.

Examples

¢ Providing extra time for the student
complete all or part of the MAP subjecy§
assessments

¢ Administering the MAP subject area
assessments immediately after the studei
has taken medication Tha‘r might affect te&E
performance

¢ Providing frequent breaks during testing

¢ Changing the order of the administration to
reflect students’ individual learning
characteristics

DO BESTCOPY AVAILABLE




are needed in the timing or schedulpg of the MAP subject
area assessments:

o Does the student require special equipm&gk that takes
extra time to use?

o Is the student using an accommodation tha
(e.g., magnifying equipment, earphones) so fré
are needed during the assessment?

o Does the student’s disability involve difficulty i
processing or producing written text, so more tingae
needed to read items and formulate responses?

attention or sitting for extended periods of time?

Q Is the student on medication that might affect test
performance, so the scheduling of the assessment ne
relate to the timing of the medication?

o Does the student need the parts of the MAP subject
assessments to be administered in a certain order to
reduce frustration (e.g., sections that the student is mgas
comfortable with first, or harder sections in the morning
when the student is most alert)?

o Does the student need other accommodations that requigg

changes in timing or scheduling? |
| OVERHEADSA NS

£
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You might say: “Timing accommodations, beside being the most
used, are also among the most misused. It is possible for this type of
daccommodation fo work to the detriment of the student, instead of
the benefit. For example, foo frequent breaks can disrupt a student’s
concentration or inferrupt the sequence of items on a test. Older
students should be encouraged to sjgnal when a break is needed.
Younger students should be observed to determine when breaks are
most appropriate.

Allowing foo much time can result in unproductive guessing, or in a
student changing answers that were better left alone. Finally, having
extra time may embarrass students in front of their peers, and cause
them to be uncomfortable with the assessment. Careful thought must
be given to balancing the benefits of using timing accommodations
with the concerns.”

Including Students with
Disabilities

in the

Missouri Assessment
Program

31



Accommodations in Method of Administration or
Presentation of Materials

Use OVERHEADS X and Y to explain accommodatlons in method of
administration or presentation of materials. Refer participants to their

handout.
Overhead X
Accommodations in Method of Administration or Presentation of
Materials
Accommodations in method of administration or presentation of
materials are changes in how an assessment is given to a
student. There are many different accommodations that can be made in
this area. However, it Is the accommodations in this area that are. most
likely fo be controversial and unacceptable for use for the MAP subject area
assessments.
Examples
* Reading written directions aloud or repeating directions
more than once (with or without paraphrasing)
* Reading items to the student (without paraphrasing)
* Using larger print
* Including fewer items per page
* Providing a calculator (for those assessments that do not allow the
use of a calculator in standard administration)
* Tape recording directions or items
* Providing magnification devices
* Including only the items appropriate for the student’s
instructional program :
Overhead Y
Determining if a Student Needs Accommodations in Method of
Administration or Presentation of Materials
Questions you might ask to determine if accommodations are
needed in method of administration or presentation of materials:
* Does the student have difficulty following oral or written
instructions?
e Is the student able to read the test items?
* Does the student need changes in the procedure used to
administer the assessment? :
* Does the student need changes in the format of the
. assessment, or the way that it is laid out? Including Students with
¢ Does the student need to use assistive devices? Disabilities
* Does the student have other needs that require changes in in the
this area? Missouri Assessment
Program

U
o
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modations in Method of
inistration or
Presentation of Materials

Accommodations in method of administration or
presentation of materials aréechanges in how an

assessment is given to a studen

Examples

¢ Reading written directions aloud or
directions more than once (with or wi

paraphrasing)

¢ Reading items to the student (without
paraphrasing)

¢ Using larger print

¢ Including fewer items per page

¢ Providing a calculator

¢ Tape recording directions or items
¢ Providing magnification devices

¢ Including only the items appropriate for the
student’s instructional program OVERNEA
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Determining if a Student
Needs Ac ions i

0 Does the student have difficulty follot
or written instructions?

a Is the student able to read the test ite

a Does the student need changes in the
procedure used to administer the assessmé

0 Does the student need changes in the form
the assessment, or the way that it is laid o

a Does the student need to use assistive devicgs

a Does the student have other needs that r'equ .
changes in this area?
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Accommodations in Method of Response
Use OVERHEADS Z and AA to explain accommodations in method of
response. Refer participants to their handout.

Overhead Z

Accommodations in Method of Response

Response accommodations are changes in the way students are
expected to respond to assessment materials. The primary
reason for providing response accommodations is to compen-
sate for physical and sensory disabilities that limit a student’s
ability to respond.

Examples

* Allowing students to dictate responses to a scribe or into a
tape recorder (only when responses are scribed exactly as
dictated)

* Allowing students to mark directly in the test booklet, rather
than on the answer sheet

* Allowing students to use a Brailler

¢ Allowing students to write responses on lined paper

Note: All responses must be converted to a scorable format
before returning the test materials for scoring.

Overhead AA

Determining if a Student Needs Accommodations in Method of
Response

Questions you might ask to determine if response accommoda-
tions are needed:
* Can the student use paper/pencil to write short and extended

responses?

* Can the student mark responses directly onto an answer
sheet?

* Does the student need to use assistive devices to formulate
responses?

* Does the student have other needs that require a change in
method of response?

Including Students with
Disabilities

in the

Missouri Assessment
Program
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scommodations in
Method of Response

Response accommodations qre changes in the way
students are expected to resg

physical and sensory disabilities thargla/
student's ability to respond.

Examples

¢ Allowing students to dictate response
scribe or into a tape recorder (only whe
responses are scribed exactly as dictate

¢ Allowing students to mark directly in the
booklet, rather than on the answer sheet

¢ Allowing students to use a Brailler

¢ Allowing students to write responses on linef
paper

- Note: All responses must be converted to a
scorable format before returning the test
materials for scoring.
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armining if a Student

needed:

Q Can the student use paper/pcish:
write short and extended re :

Q Can the student mark responses
directly onto an answer sheet?

0 Does the student need to use
assistive devices to formulate
responses?

Q Does the student have other needs
that require a change in method of
response?

OVER

)
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e.r @@@E§Q@E‘E$ about

Other Accommodations

Tell participants that there are some accommodations that do not fit
neatly into any of the categories discussed. Use OVERHEAD BB and
the following information to discuss these types of accommodations.

Overhead BB

Other Accommodations

Out-of-Level Testina refers to the practice of giving a student an
assessment that is designed for students at a different grade
level. Out-of-level testing will not be allowed for the MAP sub-
ject area assessments, since the assessments are used for
accountability purposes. T7esting out-of-level changes the meaning of
assessment results because different content is assessed at different grade
levels. Furthermore, the MAP subject area assessments are not available for
every grade, making the effective use of out-of-level testing infeasible.

Motivational Accommodations are those things done before and
during an assessment to encourage a student to begin or keep
working. These include prompting a student to get started or
keep working, refocusing a student’s attention on the assess-
ment items, and encouraging a student to go on to another item.
Motivational accommodations are acceptable for the MAP subject area
assessments, but like other accommodations need fo be agreed upon by the
IEP team and documented in the IEP. Older students who need these types
of accommodations can also benefit from training in self-monitoring or

self-regulation techniques.

You might say: “4ccommodations chosen for the MAP subject area
assessments should be checked against the list of approved accommo-
dations provided in the examiner’s manual. Accommodations in-
cluded on this list are organized by type. Accommodations that the
IEP team has selected based on student need and learning characteris-
tics that are not on the approved list must be approved by DESE
before they are used on the MAP subject area assessments.

The MAP subject area assessments are secure tests. Individuals
responsible for administering the assessments must ensure that test
materials are secure at all times. Assessment materials should not be-
accessible to individuals who are not responsible for testing nor
should they be photocopied unless this is necessary for a specific
accommodation. Students cannot be permitted to see the test before it
1s administered. If the accommodation needed by a student requires

a change fo the test materials, (e.g., enlarged type or fewer items per Including Students with
page), then the person in charge of the modifications becomes re- D'sab_“'t';s
sponsible for protecting the security of the test. Test materials should in the

Mi iA t
be locked up except when they are being worked on or used. All ssourl ss;:cs, ;‘r::'

modified test materials must be returned with other test materials
once testing is completed and cannot be kept in the district.”

84 34



Other Accommodations

Out-of-level testing will noi\@s
for the MAP subject area as<\gam
since the assessments are useXg
accountability purposes.

b 2 2.1

Motivational Accommodations are 1hagg
things done before and during an
assessment to encourage a student g
begin or keep working. These includg
prompting a student to get started og
keep working, refocusing a students
attention on the assessment items, angs
encouraging a student tfo go on to
another item.
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Malking Decisions about
Partic

ipation Accommodations

Steps in Making Good Decisions about Accommodations
Use OVERHEAD CC and the following information to help explain the
steps an IEP team might follow to make decisions about accommoda-
tions.

Overhead CC

Making Good Decisions about Accommodations

Step 1: Identify the learning characteristics and needs of the
student.

Step 2: Identify the accommodations used during
instruction.

Accommodations used for the MAP subject area assessments should be
similar fo those used during classroom instruction or tests. It makes sense
that if a student needs an accommodation fo succeed in the classroom,
then a similar accommodation will probably be needed for the state
assessments. Similarly, if a student does noft use a particular accommoda-
tion in the classroom, then it probably isn’t needed for the state assess-
ments. No accommodation should be infroduced for the first time on the
state assessments. Even in the classroom, a student with disabilities may
need fraining and practice with an accommodation fo benefif from its use.
An accommodation that is introduced for the first time during the state
assessment may be more hindrance than help. For example, if a tape
player is used to read items fo a student, the student must be familiar with
the way the tape player works. Otherwise, more time might be spent trying
fo operate the tape player than thinking about the assessment items.

Step 3: Learn about the MAP subject area assessments and
the items included in each part of the assessments.
A good understanding of the MAP subject area assessments is necessary for
the selection of appropriate accommodations. IEP teams should remember
that an accommodation that might be acceptable in one subject or grade
level might not be acceptable in another subject or grade level. Team
members should look through the sample item booklets and other infor-
mation available from DESE. They should read the examiner’s manuals,
and iIf possible observe administrations of the subject area assessments.
Someone knowledgeable about both the MAP subject area assessments and
the MAP alternate assessment should be included on the IEP feam when
decisions about participation or accommodations are made.

Step 4: Use what is known about the student,
accommodations used in the classroom, and the
items included on the MAP to identify possible
accommodations for the state assessment.

Including Students with
Disabilities

in the

Missouri Assessment
Program
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Wék' g Good Decisions

about

Step 1: Identify the learning characteristics and needs of the
student.

Step 3: Learn about the MAP subject areay
items included in each part of the assessRy¢

possible accommodations for the state assessRER

Step 5: Determine which of the identified accommoXZaEs:
appropriate for the MAP subject area assessmeni@

IEP team members should ask themselves...
o Does this accommodation change what is te

o If this accommodation is used, is the integri
test protected?

o Does the use of the accommodation give clues 1§
correct answer, or otherwise give the student af
unfair advantage?

a Is the accommodation needed to lessen the impadg
a disability, or will it artificially raise the test scdge
of the student?

a Does the accommodation threaten test security?

Step 6: Check the resulting list of acceptable accommodations
against the state's list of approved accommodations. Call DER
(1-800-845-3545) to get approval for accommodations not o
the state's approved list.
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laltions

Step 5: Determine which of the identified accommodations Overhead CC
are appropriate for the MAP subject area
assessments. (Refer to handouts.)

IEP feams should use the State Policy Guidelines and the following ques-

tions, included on the handout “Checklist of Approved Accommodations,”

fo determine which of the identified possible accommodations might be
appropriate for the MAP subject area assessments.

cont.

IEP team members should ask themselves...

* Does this accommodation change what is tested?

e If this accommodation is used, is the integrity of the test
protected?

* Does the use of the accommodation give clues to the correct
answer, or otherwise give the student an unfair advantage?

* s the accommodation needed to lessen the impact of a
disability, or will it artificially raise the test scores of the
student?

¢ Does the accommodation threaten test security?

Step 6: Check resulting list of acceptable accommodations
against the state list of approved accommodations.
(Refer to handout.)

Call the State Department (1-800-845-3545) to get
approval for accommodations not on the state’s
approved list.

Including Students with

Disabilities

BESTCOPY AVAILABLE in the
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Dos and Don’ts of Accommodations

Use OVERHEADS DD and the following information to discuss key
points to remember when making decisions about the use of accommo-
dations. '

Overhead DD

(two overheads)

Dos and Don’ts of Accommodations

Remember that the purpose of accommodations is to “level the
playing field” or to lessen the impact of a disability on test
performance.

* Decisions regarding the use of accommodations
must be made by the IEP team and documented in
the IEP. The IEP should specify what accommoda-
tions will be used for each MAP subject area
assessment and the reasons for those accommodations.
People who know the student and understand the student’s strengths
and weaknesses should make decisions about accommodations. The
1EP teamshould inform parents abouf the purpose of accommoda-~
tions and the various accommodation options. Parents should be
informed partners in the decision-making process.

* |EP teams should check to be sure that selected
accommodations are on the list of approved
accommodations provided in the examiner’s
manual for each MAP subject area assessment.

Other accommodations may be used, but the
Assessment Section of DESE must grant
approval. Call 1-800-845-3545 to request approval.

¢ Decisions about accommodations should be
based on a student’s learning characteristics and
needs, NOT on program setting, category of
disability, or percent of time in the regular class-
room.

* No accommodation should be introduced for the
first time during the state assessment. Accommoda-
tions used by a student on the MAP subject area
assessments should be the same as those routinely used in
the student’s instructional program and for classroom
tests. A student may need training and practice with an
accommodation fo benefit from Ifs use.

¢ Individuals responsible for decisions about
accommodations should have a good understand-
ing of the Missouri Assessment Program.

Including Students with
Disabilities
in the

BESTCOPY AVAILABLE Missouri Assessment
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Overhead DD

¢ Accommodations must not change the nature of cont.
assessment items or the skills or knowledge
assessed. Decisions about accommodations must be
made separately for each subject area and must relate fo
the content measured.

¢ Accommodations should be based on need, not
benefit. They should not give students with disabilities an
unfair advantage over other studentfs, or raise scores
artificially. Instead, accommodations should help remove
the effect of a disability on a student’s test performance.
Accommodations should be used only when students’
specific and identified disabilities prevent them from
demonstrating their knowledge on an assessment given in a
standard manner. They should not be used simply help
students get higher scores.

* The MAP subject area assessments are secure
tests. Chosen accommodations cannot threaten
the security of the assessments. Forexample,
students cannot pe allowed (o see an assessment before it Is
administered, and no student can be allowed to remove an assessment
from the fest setting.

¢ All accommodations used must be identified on
students’ answer sheets according to the
directions in the examiner’s manual.

+ The responses of students who use an alternative
response format must be converted to a scorable
format. Ffor example, if students’ disabilities require them
to write their answers fo the “Terra Nova” ifems in the
student booklet instead of on the answer sheet, then
those answers must be fransferred fo the answer sheet
before the test is submitted for scoring.

¢ Students should understand their accommodation
needs. Asstudents progress through the grades they
should be helped to understand how decisions about
accommodations are made. Students need to know what
accommodations they are using and why they are using
them. With this understanding, they will be better able to
advocate for the use of similar accommodations in the
work place or a post-secondary school setting.

FYI - Accommodations are permissible for IEP, LEP, and IAP (504) students
according to their needs.

Including Students with
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s and Don’ts of
Accommodations

Remember that the purpose of accommodations is

to “level the playing field” or¥o lessen the impact

of a disability on test performarkg.

e Decisions regarding the use of acc§g@modations
must be made by the IEP team and G@nented in
the IEP. The IEP should specify wha
accommodations will be used for each
subject area assessment and the reasoREEEES
those accommodations.

e® IEP teams should check to be sure that s&E
accommodations are on the list of approved
accommodations provided in the examiner's GantS
for each MAP subject area assessment. OtEEES
accommodations may be used, but the Asses3Ees
Section of DESE must grant approval. Call 1-BiiE
845-3545 to request approval. B

e Decisions about accommodations should be basgiis
on a student's learning characteristics and neefg
NOT on program setting, category of disabilityss
percent of time in the regular classroom. |

OVERHEAD OIS
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Accommodations must not changeNgae nature of
assessment items or the skills or kREle
assessed.

Accommodations should be based on nogR
benefit.

The MAP subject area assessments are sSENRE
tests. Chosen accommodations cannot thregises
the security of the assessments.

All accommodations used must be identified i
students’ answer sheets according to the
directions in the examiner's manual.

The responses of students who use an alterna§
response format must be converted to a scorags
format.

Students should understand their accommodat i
needs. :
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Staff Development
You might say: “Staff development is the key fo ensuring good
decisions about participation and accommodations.”

Use OVERHEAD EE to tell participants about the information staff
members need to make informed decisions.

Overhead EE

To make good decisions about participation and accommoda-
tions, those involved in the decision-making process need to
know about:

* The reasons students with disabilities should participate in
the state assessment program

¢ State and district guidelines regarding participation and
accommodations

¢ The nature and purpose of the MAP subject area
assessments and the MAP alternate assessment

* The different options for participating in the MAP

* The goals and content of students’ instruction and the
relationship of these to decisions about participation and
accommodations

* The nature and use of accommodations

¢ Instructional accommodations that students use in the
classroom

* How students’ needs can change over time

¢ How students are prepared for participation in the MAP

BEST COPY AVAILABLE
A Including Students with
{3 neaing uDizglasil;’tviles
in the
Missouri Assessment
Program
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To ma ood decisions about
participation and accommodations,
those involvedin the decision- ;
making process heed to know about: |

The reasons students with didgbilities should
participate in the state assessmg

State and district guidelines regarig
participation and accommodations

The nature and purpose of the MAP s
assessments and the MAP alternate ass@

The different options for participating i

The goals and content of students' instru
the relationship of these to decisions abou
participation and accommodations

The nature and use of accommodations

Instructional accommodations that s'ruden'rs use
the classroom

How students' needs can change over time

How students are prepared for participation in JaE

MAP
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You might say: “4 common concern parents and teachers have about
students with disabilities participation in the state assessments is that
the experience will be stressful and upsetting. Testing is stressful for
many students, but that stress can be greatly reduced by adequately
preparing them for a test. Students with disabilities often lack experi-
ence with group tests, and even more than most students may need
instruction in test-taking skills and practice with items similar fo
those they will encounter on the state assessments. A great deal of
stress can be eliminated by telling students what the assessments will
be like, educating them in test-taking skills and stress reduction
technigues, and helping them and their parents understand how
students can physically prepare for the assessments.

There are three major types of test preparedness that should be
addressed to ready students with disabilities for participation in the
MAP subject area assessments. Although these can help all students
do better, students with disabilities are more likely than other stu-
dents to need direct instruction in these areas.”

Use OVERHEAD FF and the following information to describe the
preparation students with disabilities need to do their best on the MAP
subject area assessments.

Overhead

Preparing Students to Take the MAP Subject Area Assessments

Test-Approach Skills help students feel their best during an
assessment and give students a feeling of control over their test
performance. Students need to understand the impact that
nutrition and sleep have on their ability to perform well, and
have experience with relaxation techniques that might help them
during the assessments.

Test-Taking Skills are specific, test-related skills that help stu-

dents do their best on an assessment. Examples include:

* The ability to read and follow directions

* The ability to refer back to a text to respond to items
(possibly on a previous page)

* Experience using bubble sheets

* Strategies for approaching different types of items

Test Familiarity refers to knowledge about and experience with
the MAP subject area assessments. Students need to under-
stand the purpose of the assessments, have practice with the
types of items included on the assessments, be familiar with the
accommodations they will use, and understand directions and
scoring procedures.

FF

Including Students with
Disabilities

in the
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Program



Students should understand the different parts of the MAP subject area Overhead FF
assessments and know what is expected of them in relation fo the items in
each part. They should also know how, when, and where the assessments
will be administered, as well as the time limitations that will be applied to
them.

cont.

Students should have an opportunity to practice with questions and
response formats similar to those used on the actual assessments. The item
samplers and released items will give students experience with fest items
and allow for a trial run of the accommodations they will be using.
Teachers should use the scoring guides that are provided with the items for
each subject area fo get an idea of the additional instruction needed to help
students prepare for the assessments.

Including Students with
Disabilities

in the

Missouri Assessment
Program
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relaxation techniques that might help tRel
assessments.

Test-Taking Skills are specific, test-related
students do their best on an assessment.
include:

« The ability to read and follow directions
= The ability to refer back to a text to respond 1@
(possibly on a previous page)

« Experience using bubble sheets

= Strategies for approaching different types of
items

Test Familiarity refers to knowledge about and experiZRae
with the MAP subject area assessments. Students GBS
to understand the purpose of the assessments, have
practice with the types of items included on the
assessments, be familiar with the accommodations ti
will use, and understand directions and scoring
procedures.
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You might say: “Parents of students with disabilities may have some
concerns about the inclusion of their children in the state assessment
program. Informing parents about the assessments and involving
them In the decision-making process will go a long way foward
obtaining their support. This overhead shows the kinds of informa-

tion that should be shared with parents.”

Use OVERHEAD GG to explain the kind of information that should be

shared with parents.

Parents should know about:

the law

assessment

assessments

assessments
* How scores are reported and used

Overhead GG

¢ The purpose of the Missouri Assessment Program
¢ The need for accountability systems and the requirements of

¢ The benefits of including chlldren with disabilities in state

* The nature of the assessments their children will take (MAP
subject area assessments or MAP alternate assessment)

* Participation and accommodation options and how these
relate to the goals and content of their children’s instruction

* How their children have been prepared to participate in the

* What they cando to help prepare their children for the

Including Students with
Disabilities

in the

Missouri Assessment
Program
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Parents

ould know about:

¢ The purpose of the Missquri Assessment
Program

¢ The need for.accoun'rabilify tems and the

requirements of the law

¢ The benefits of including childre
disabilities in state assessment

¢ The nature of the assessments their
will take (MAP subject area assessm
MAP alternate assessment)

¢ Participation and accommodation optio
how these relate to the goals and conten
their children's instruction

¢ How their children have been prepared to
participate in the assessments

¢ What they can do to help prepare their
children for the assessments

¢ How scores are reported and used

OVERHEA
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Roles and Responsibilities

You might say: “4 number of people will be involved in making and
implementing decisions about the assessment of students with dis-
abilities. Let’s talk briefly about the roles and responsibilities of some
of these people.”

‘Use OVERHEADS HH and the following information to discuss the
roles and responsibilities of individuals who might be involved in the
assessment of students with disabilities.

Overhead HH

(two overheads)

Roles and Responsibilities

Superintendents work with the local school board to establish
policy related to assessment. 7/e superintendent sets the tone for the
district and helps influence teacher and parent reaction fo assessment
policies.

District assessment coordinators coordinate the overall adminis-
tration of the state assessments in their districts. Coordinators
should disseminate information about inclusive assessment and ensure that
district and state policies are fully and effectively implemented.

Building administrators are responsible for the integrity of the
implementation of the Missouri Assessment Program in their
buildings. As Jeaders of instruction, they are role models for their staff
on matters concerning curriculum and assessment. Building administra-
tors should take the lead in ensuring that their staff is filly informed about
inclusive assessment, and that state and district policies are appropriately
implemented. Building administrators should always be involved in
decisions about the assessment of students with disabilities.

Special education administrators disseminate information,
participate in discussions and decision-making, and help re-
solve implementation issues. They should meet with all special
educators fo introduce, explain, and get support for the concept and
practice of inclusive assessment.

Special education teachers are responsible for implementing
assessment decisions. They generally take responsibility for
organizing and modifying assessment materials, coordinating
and scheduling assessments, and the actual test administration.
Special education teachers know and work with students with disabilities.
They are familiar with students’ educational programs, know their

strengths and needs, and can anticipate their reactions fo different forms of Including Students with
assessment. They are practiced in making decisions regarding the use of Disabilities
accommodations in instruction and classroom assessment. Special educa- in the
tion teachers are also responsible for advocating for their students. They Missouri Assessment
play a key role in ensuring that other educators understand and support Program

decisions about the assessment of students with disabilities.
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nd Responsibilities

Superintendents workwith the local school board to
establish policy related\to assessment. f

District assessment coordinaters coordinate the
overall administration of the'state assessments in
their districts.

Building administrators are responsibeg
integrity of the implementation of 1@

Assessment Program in their building§

Special education admini dissemin§ge
information, participate in discussions arig
decision-making, and help resolve implemé

issues.

Special education teachers are responsible for
implementing assessment decisions. They

generally take responsibility for organizing args
modifying assessment materials, coordinating RRS
scheduling assessments, and the actual test
administration.

Classroom teachers provide valuable input into
decisions regarding the assessment of students
with disabilities and are responsible for
administering the MAP subject area assessment§
in their classrooms. OVERHEAD
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Classroom teachers provide valuable input into decisions
regarding the assessment of students with disabilities and are
responsible for administering the MAP subject area assess-
ments in their classrooms. Classroom teachers regularly instruct
students with disabilities and are responsible for implementing and
moniforing the success of various instructional and assessment accommio-
dations. Classroom teachers direct their instruction fo the standards that
are assessed by the MAP subject area assessments and are familiar with the
content covered by the assessments.

Paraeducators assist special education teachers in implement-
ing assessment decisions. Paracducators might supervise students
taking the assessments, read test items fo students, tape record assessment
materials, or otherwise modify materials fo meet the needs of individual
students. (e.g., reword directions, put fewer problems on a page, redo items
in larger type, efc.)

Related service providers such as speech therapists, physical
therapists, occupational therapists, and social workers provide a
different perspective on assessment decisions. They may be
particularly helpful in designing accommodations related to their
areas of specialty.

Case coordinators are responsible for the overall, day-to-day
coordination of students’ instructional programs. They should
take the lead in communicating with all individuals involved in
the assessment of students with disabilities. 7#is person may
schedule meetings, ensure key persons have input into assessment deci-
sions, and coordinate the actual administration of the assessments,

Parents and students (if old enough) - should be informed
partners in making decisions about student participation in the
state assessment program and about the use of accommoda-
tions.

BESTCOPY AVAILABLE
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and Responsibilities:

Paraeducators assist special education teachers in
implementing assessment decisions.

Related service providers suchas speech

therapists, physical therapisN occupational
therapists, and social workers Rvide a
different perspective on assessi@at decisions.
They may be particularly helpful ifgEeigning
accommodations related to their arQEER
specialty.

Case coordinators are responsible for thag@
day-to-day coordination of students'
instructional programs. They should takEEEEE
lead in communicating with all individuals
involved in the assessment of students witks
disabilities.

Parents ahd students (if old enough) - should I

informed partners in making decisions abouy
student participation in the state assessme
program, and about the use of accommodatid
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Coordinating the Administration of the State

Assessments

You might say: “Once decisions have been made about participation
and accommodations, the logistics of who does what, when, and
where need to be mapped out. It is important fo develop an imple-
mentation plan that specifies each thing that needs fo be done to
prepare for the MAF, who will be responsible for each task, and when
each task will be completed. It is good to give each person involved a
detailed list of their responsibilities. Someone in each school should
take primary responsibility for ensuring that all the components of
the plan are implemented in a timely manner.”
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You might say: “Affer the assessments are over, it is important to
evaluate what worked and what didn’t in order to better prepare for
future administrations of the MAP. Here’s what you can do...”

Use OVERHEAD I1 to talk about evaluation.

Overhead Il

Evaluating the Planning and Assessment Process

Interview Students -~ Talk with students with disabilities who
took the MAP subject area assessments to find out how they felt
about the assessments. Did they feel prepared? What might
have helped? What was particularly easy, hard, or confusing?
Ask students how they felt about the accommodations they
used. Encourage them to make suggestions for improvement.

Debrief as a Committee — Meet with all those involved in the
assessment process to talk about how things went. Celebrate
successes and rework rough spots. Note any changes needed
in the process, and make plans for implementing those changes.

BESTCOPYAVAILABLE Including Stul;l_en:)s_ly:_ith
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:}alua ing the Planning and

Assessment Process

Interview Students ~\Talk with students
with disabilities who ook the MAP
subject area assessmems to find out
how they felt about the agsessments.

Did they feel prepared? what might
have helped? What was partjcularly
easy, hard, or confusing? Ask\students
how they felt about the accommodations
they used. Encourage them to mlake
suggestions for improvement.

Debrief as a Committee - Meet with ol (.
those involved in the assessment prodges
to talk about how things went.
Celebrate successes and rework rough
spots. Note any changes needed in theg
process and make plans for implementin®
those changes.
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strict Policy

You might say: “District policy should be modified fo address the
inclusion of all students in the Missouri Assessment Program. Revised
policies should be aligned with State Policy Guidelines regarding the
assessment of students with disabilities and should cover the follow-

’ »

ing.

Use OVERHEAD JJ to show what should be included in district policy
regarding the assessment of students with disabilities.

District policy should address....

* The participation of all students, including those with
disabilities, in district and state assessment programs

* The accommodation of diverse learner needs

* Procedures for accounting for all test takers, including those
who participate in an alternate assessment

* Procedures for making and documenting decisions
regarding the assessment of students with disabilities

* Plans for reporting test results to parents, teachers, and the
public

* Plans for using assessment results that focus on
instructional/curricular changes

* Plans for staff development, technical assistance, and
information dissemination and exchange
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ict policy should N

|

= The participation of\all students, including
those with disabilities\in district and

= The accommodation of diverfe learner
needs

= Procedures for accounting for oWl
takers, including those who parti SR i
I an alternate assessment |

= Procedures for making and documen? g
decisions regarding the assessment o
students with disabilities

= Plans for reporting test results to
parents, teachers, and the public

= Plans for using assessment results that
focus on instructional/curricular changes

= Plans for staff development, technical
assistance, and information disseminatioriji
and exchange overneApES
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Directions:

I If you used the Myth and Truth activity, then give participants
time to review their answers.

Tell them to correct'any answers they now béliéve to be wrong,
based on what they learned in the presentation.

Use the Presenters’ Key to review the correct answers, and to
guide a brief discussion.

Get an idea of how many participants answered all the items
correctly, how many missed two or less, etc.

Take a moment to answer any questions that participants still
have about the information included in the presentation. v

You might suggest that a good exercise participants might try in
their districts is to have school personnel generate a list of com-
mon concerns about including students with disabilities in the
Missouri Assessment Program. They can then generate strategies
that will help in addressing each concern.

Including Students with

' Disabilities

’ 59 in the
Missouri Assessment

Program
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Eméudéng udents with
Disabilities in the
Assessm@m

Handouts

Reference Guide for Handouts:

Resources/References .........coueiremcececsesesesssesneseessesssseseses 2 pages
Creating an Inclusive Accountability System For
Missouri Students ...........coccceiiciienimcnrce e e e eceses e seesesaaes 6 pages

Adapted Criteria Districts can use to Evaluate their
Guidelines for he Participation of Students with

Disabilities in State AsseSSmMent ......c.ccoeeeeeeereeeerersveseens 1 page

Selecting Appropriate Accommodations...........ccceveveeueeeceenne. 4 pages

Checklist for Determining Whether an Accommoda-
tion is Appropriate for the Missouri Assessment

Program Subject Area Assessments ..........ccceeerereeeereenne 1 page
State List of Approved Accommodations for Students
With Disabilities ........ccccociieveiicsrieecere et renreessrescresanennnes 1 page

Questions IEP Teams Should Ask to Make Decisions
about the Participation of Students with Disabili-

ties in the Missouri Assessment Program...........c.cccceeune. 5 pages
Distinguishing Myths from Truths.............ccccoeveenrenrresesoreenes 1 page
Including Students with
Disabilities
in the
Missouri Assessment
Program
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Resources/ ige

¢  The Show-Me Standards

¢  Sample item booklets (Samplers) for each of the grade levels and
subject areas currently assessed (Communication Arts, Science,
and Mathematics)

¢  The released mathematics items and anchor papers and scoring

guides for grades 4, 8, and 10

The Blueprint for the Missouri Assessment Program

¢  The Assessment Annotations for the Curriculum Frameworks
(Science, Mathematics, and Communication Arts)

¢  The Examiners’ Manual for the MAP subject area assessments

*

Available from the
Assessment Section of
the Missouri Department
of Elementary and
Secondary Education;
P.O. Box 480; Jefferson
City, Missouri; 65102
(1-800-845-3545).

Web Site: http://
services.dese.state.mo.us/

divinstru.

¢  Creating an Inclusive Accountability System for Missouri Stu-
dents: Guidelines for Including Students with Disabilities

¢ Questions and Answers about Testing Accommodations for
Students with Disabilities, A Guide for Parents and Educators

Available from the
Special Education Sec-
tion of the Missouri
Department of Elemen-
tary and Secondary
Education; P.O. Box 480;
Jefferson City, Missouri;
65102 (573-751-4909).
Web Site: http://
services.dese.state.mo.us/
divspeced.

Testing Students with Disabilities; Practical Strategies for Complying
with District and State Requirements (1998). Thurlow, M.L., Elliott, J.
L., and Ysseldyke, J.E.; Corwin Press, Inc.

* %k

Allington, R., & McGill-Franzen, A. (1992). Unintended effects of
reform in New York. £ducational Policy, 6(4), 397-414.

American Federation of Teachers. (1996). Making standards matter,
1996: An annual fifty-state report on efforts to raise academic stan-
dards. Washington, D.C.: Author.

Anderson, N.E., Jenkins, F. F., & Miller, K.E. (1996). NAEP inclusion
criferia and testing accommodations: Findings from the NAEP 1995
field test in mathematics. Washington, DC: National Center for Educa-
tion Statistics.
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Arllen, N.L., Gable, R.A., & Hendrickson, J.M. (1996). Accommodat-
ing students with special needs in general education classrooms. FPre-
venting School Failure, 41(1), 7-13.

Elliott, J.., Thurlow, M.L., & Ysseldyke, J.E. (1996). Assessment
guidelines that maximize the participation of students with disabilities
in large-scale assessments: Characteristics and considerations. (Syn-
thesis Rep. 25). Minneapolis: University of Minnesota, National Center
on Educational Outcomes.

Elliott, J., Ysseldyke, J., Thurlow, M., & Erickson, R. (1997). Provid-
ing accommodations for students with disabilities in state and district
assessment. (NCEO Policy Directions 7). Minneapolis: University of
Minnesota, National Center on Educational Outcomes.

McGrew, K.S., Thurlow, M.L., & Spiegal, A. (1993). An investigation
of the exclusion of students with disabilities in national data collection
programs. Educational Evaluation and Policy Analysis, 15 (3), 339-352.

Salvia, J., & Ysseldyke, J.E. (1995). Assessment (6th ed.). Boston:
Houghton Mifflin.

Thurlow, M., Olsen, K., Elliot, J.,Ysseldyke, J., Erickson, R., &
Ahearn, E. (1996). Alternate assessments for students with disabilities.
(NCEO Policy Directions 5). Minneapolis: University of Minnesota,
National Center on Educational Outcomes.

Thurlow, M., Ysseldyke, J., Erickson, R., & Elliot, J. (1997). Increas-
ing the participation of students with disabilities in state and district
assessments. (NCEO Policy Directions 6). Minneapolis: University of
Minnesota, National Center on Educational Outcomes.

Ysseldyke, J.E., & Olsen, K. (1997). Putting alternate assessments into
practice: Possible sources of data. Minneapolis: University of Minne-
sota, National Center on Educational Outcomes.

Zlatos, B. (1994). Don’t test, don’t tell: Is academic red-shirting skew-

ing the way we rank our schools? American School Board Journal, 181
(11), 24-28.
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DRAFT
Revised 3/5/98

CREATING AN INCLUSIVE ACCOUNTABILITY
SYSTEM FOR MISSOURI STUDENTS

Guidelines for Including Students with Disabilities

The Outstanding Schools Act of 1993

The Outstanding Schools Act (OSA) of 1993 set Missouri schools on a path of
standards based reform. The Act required the Missouri State Board of Education
to adopt challenging statewide performance standards for all students. The Act
required that the standards be based upon a careful review of the knowledge
and skills that are necessary for students to be successful in postsecondary
education and in current and future job markets. The State Board adopted the
Show-Me Standards in January of 1996. The 73 Show-Me Standards include 33
process standards that are grouped under four (4) broad goals and forty (40)
knowledge standards that are grouped under six (6) content areas.

The Act also required the State Board of Education to adopt a statewide
assessment system. The purpose of the assessment program is to determine the
degree to which students are proficient in the knowledge and skills represented
by the Show-Me Standards. Reports will provide teachers with information on
how students do in different areas of the study. The results from the state
assessment system will be used for building and district level accountability by
assessing whether students are making progress toward meeting the Show-Me
Standards.

1997 Reauthorization of the Individuals with Disabilities Education Act
(IDEA)

The 1997 Reauthorization of IDEA was signed by President Clinton on June 4,
1997. The statutory language regarding the participation of students with
disabilities in state and district assessment requires the following:

In general.-—-Children with disabilities are included in general State and district-
wide assessment programs, with appropriate accommodations, where necessary.
As appropriate, the State or the local educational agency develops guidelines for
the participation of children with disabilities in alternate assessments for those
children who cannot participate in State and district-wide assessment programs
and develops and conducts the alternate assessment beginning no later than

July 1, 2000.



Reports. -—The State educational agency is responsible to make available to the
public, and report to the public with the same frequency and in the same detail
as it reports on the assessment of nondisabled children, the following:

1) The number of children with disabilities participating in regular_assessments.

@) The number of children with disabilities participating in alternative
assessments.

3) The performance of children with disabilities on regular assessments _
(beginning not later than July 1, 1998) and on alternate assessments (not later
than July 1, 2000), if doing so would be statistically sound and would not
result in the disclosure of performance results identifiable to individual
children.

- -
s

Data relating to the performance of children described in number 3 above shall
be disaggregated for assessments conducted after July 1998, and for assessments
conducted before July 1998 if the State is required to disaggregate such data
prior to July 1998.

POLICY GUIDELINES FOR THE PARTICIPATION OF STUDENTS
WITH DISABILITIES IN STATE ASSESSMENT PROGRAM

Participation Guidelines

All students with disabilities enrolled in the local school district should
participate in the state assessment program either under standard testing
conditions or with accommodations to the extent possible. Those students
whose Individual Education Program (IEP) team determines cannot participate
the Missouri Assessment Program (MAP)* even with appropriate
accommodations will participate in an alternate state assessment that will be
developed. 1t is anticipated that no more than 1-2% of the total student
population being assessed will need an Alternate State Assessment (ASA).

*the MAP consists of performance assessments in the following content and grade levels

Subject Grade
Math 4,8,10
Communication Arts 3,7, 11
Science 3.7,10
Social Studies 4,8,11
Health/Physical Education  to be determined
Fine Arts to be determined



1. Local school districts will account for all students enrolled in their school
district at the time of the MAP administration. This accounting for all
students is accomplished by reporting all enrolled students in one of the
following categories:

a. participating in the MAP or, if appropriate, a portion of the MAP
under standard conditions; ,

b. participating in MAP or, if appropriate, a portion of the MAP with
accommodations that have been approved by DESE for the specific
content area being assessed;

c. participating in an Alternate State Assessment that will be developed
by Spring 2000 for Missouri students and based upon the Show-Me
Standards;

d. not participating in MAP or the ASA due to one of the following
reasons: prolonged illness, extended absence from school, or
physician recommendation. The reason for nonparticipation must be
documented.

2. As part of the IEP team discussion, parents must be informed about options
for their child’s participation in the MAP or ASA, and the implications for
their child’s exclusion from these assessments. Through these discussions,
parents will be informed of the benefits to be gained by students with
disabilities participating in standardized testing, i.e., accountability for
district educational services, documentation of student progress, changes
and/or improvement in curriculum and instruction, documentation of
knowledge acquired by the student. Parents must also be informed of
reporting policies regarding student achievement data.

3. The decision about a student’s participation in the MAP is made by the
student's IEP team and is documented in the IEP by indicating whether the
student will participate in the MAP or the ASA.

If the IEP team determines that the child will not participate in the MAP (or a
part of such an assessment), this decision must be documented in the IEP by
a statement that indicates why that assessment is not appropriate for the
child and how the child will be assessed.

4. Decisions regarding participation will be made annually and based on the
student’s curriculum, current level of functioning, skills, and learning
characteristics. Decisions cannot be based on program settings, category of
disability or percentage of time in a particular placement or classroom.
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Students must receive instruction in both the process and content standards
of the Show-Me Standards to the extent appropriate, and IEP goals must be
linked to the Show-Me Standards as appropriate. ©

Accommodation Guidelines

The purpose of an accommodation is to “level the playing field” -- to give
students with a disability the opportunity to demonstrate what they know and
can do, under the conditions they need to demonstrate their knowledge.
Accommodations that may be considered by IEP teams are arranged in four (4)
categories. These are changes in the (1) timing or scheduling, (2) method of
administration, (3) method of response, and (4) location of test administration.

1. The IEP team discussion informs parents about accommodation options.

2. IEP teams use a decision making model that includes established criteria to
make decisions about accammodations. Decisions regarding )
accommodations are based on the student’s current skill level and learning
characteristics. Accommodations used by the student in assessment should
be those used routinely in the student’s instructional program and classroom
assessments.

3. For the state assessment program, the IEP teams will select appropriate
accommodations from the list of approved accommodations for each content
area performance assessment, i.e., mathematics, science, communication arts.
The IEP team shall only consider accommodations that have been approved
by the state for the specific content area performance assessment.
Accommodations approved for each MAP subject area assessment are
included in the Test Coordinator manual for each assessment.
Accommodations are not the same for all MAP subject area assessments. IEP
teams may request a consideration of other accommodations if necessary by
contacting the Assessment Section at 1-800-845-3545.

4. A statement of any individual accommodation in the administration of State
or district-wide assessments of student achievement that are needed in order
for the child to participate must be documented in the IEP. Decisions
regarding accommodations cannot be based upon a program setting, a
category of disability or percent of time in a specific type of classroom.

Reporting Guidelines

Each year, the State will report the number and percentage of students with
disabilities who participate in the Missouri Assessment Program. The state will
also report the achievement level attained by students with disabilities on both



the MAP and Alternate State Assessments as required by the 1997
Reauthorization of IDEA. State level data on the MAP will be reported using the
five (5) achievement levels of: Step 1, Progressing, Nearing Proficient, Proficient,
Advanced.

The results of student performance on the MAP will provide norm referenced
and standards referenced information. The MAP include a multiple choice
section which is a standardized test with time limits. The performance of
students who take this section with accommodations will not be reported as a
norm referenced score.

Standards referenced reporting refers to reporting student achievement based
upon the Show-Me Standards. Students who take the multiple choice section of
the MAP with accommodations receive a standards based score. Their standards
based score can be aggregated (along with their performance on the constructed -
response section and performance event) into the district and buildings
achievement levels that report the performance for all students on the Show-Me
Standards. Achievement of students with disabilities is measured and reported
on the same five achievement levels (described above) developed for the MAP.

The performance scores of students with disabilities who receive their
educational services in a district other than their district of residence will be

aggregated into the report for their district of residence.

Monitoring Guidelines

The number and percentage of students with disabilities participating in the
Missouri Assessment Program and the Alternate Assessment will be monitored
by the Division of Special Education as part of the Missouri School Improvement
Program (MSIP). The following rules will be used to calculate a district’s rate of
participation for students with disabilities in the Missouri Assessment Program.

a. all students with and without disabilities who receive instruction in a
district sponsored educational program, who are residents of the district
and who are at the appropriate grade or age for the grade being assessed
shall be included in the divisor or denominator.

b. all students with disabilities who receive instruction in a district
educational program, who are residents of the district and participate in
the state assessment or a part of the state assessment under standardized
conditions or with an accommodation shall be included in the numerator.

c. the result of dividing (b) into (a) will be the district’s rate of participation
by students with disabilities in the MAP.



The number of students with disabilities in the district who do not participate in
either an Alternate Assessment or the MAP or a portion of the performance -
assessment will be identified each year.
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(Based on Information from tlie National Center on Educational
Outcomes)

1. Guidelines start from the premise that all students, includ-
ing those with disabilities, are to participate in the account-
ability system, and to the maximum extent appropriate, in
the regular assessment.

2. Decisions are made by people who know the student and
understand the student’s strengths and weaknesses.

3. Students’ instructional goals, current levels of functioning,
and learning characteristics are taken into account when
making decisions about participation in the state assess-
ment.

+ Decisions are not influenced by program setting, category
of disability, or percentage of time in the regular class-
room.

+ Students are included in any part of the test for which
they receive any instruction, regardless of where the
instruction occurs.

4. Only 1-2 percent of the district's student population are
excluded from the regular assessment and identified as
eligible for an alternative assessment.

5. Parents are informed of participation options and about the
implications of their children not being included in a particu-
lar test or in the accountability system. They are encour-
aged to contribute to the decision-making process.

6. Decisions are written on students’ IEPs, or on an additional
form attached to the IEPs, and the reasons for the deci-
sions are documented.
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ate

Setting accommodations are changes in the location or
physical environment in which an assessment is
administered.

Examples:

* Administering the MAP in a small group

* Administering the MAP individually

* Placing the student in a study carrel for testing
» Providing specialized lighting

Questions you might ask to determine if accommodations are needed
In the setting in which the MAP subject area assessments are adminis-
tered: '

* Does the student have trouble concentrating in a group setting?

« Does the student have difficulty working independently?

» Does the student’s behavior disrupt other students while they are
working (e.g., talking, touching, excessive movement)?

* Does the student need frequent breaks during testing?

* Does the student need extended time to take the test, so that other
students would be leaving the room while the student is still trying to
concentrate?

* Does the student need directions repeated or read aloud, or parts of
the test read aloud?

* Does the student need special equipment or lighting that might be
difficult to provide in a regular test setting?

* Does the student need other accommodations that.require the use of a
separate or modified test setting?

Setting
Accommodations
(Location of Test

Administration)
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iming and scheduling accommodations are changes in the

duration, timing, or scheduling of an assessment. These
changes can relate to how much time is allowed for an assess-
ment, when it is administered, or how assessment time is
organized.

Examples:

» Providing extra time for the student to complete all or part of the
MAP subject area assessments

* Administering the MAP subject area assessments immediately after
the student has taken medication that might affect test performance

* Providing frequent breaks during testing

* Changing the order of the administration to reflect students’ indi-
vidual learning characteristics

100

Timing or
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Questions you might ask fo determine if accommodations are needed Timing or

in the timing or scheduling of the MAP subject area assessments: Sche duling
* Does the student require special equipment that takes extra time to Accommodations

use?
cont.

* Is the student using an accommodation that causes fatigue (e.g.,

magnifying equipment, earphones) so frequent rests are needed
" during the assessment?

* Does the student’s disability involve difficulty in processing or
producing written text, so more time is needed to read items and
formulate responses?

* Does the student’s disability cause difficulty in focusing attention or
sitting for extended periods of time?

* Is the student on medication that might affect test performance, so
the scheduling of the assessment needs to relate to the timing of the
medication?

» Does the student need the parts of the MAP subject area assessments
to be administered in a certain order to reduce frustration (e.g.,
sections that the student is most comfortable with first, or harder
sections in the morning when the student is most alert)?

* Does the student need other accommodations that require changes in
timing or scheduling?

Accommodations in method of administration or presentation =~ Accommodations in
of materials are changes in how an assessment is giventoa Method of Adminis-
student. tration or Presenta-
tion of Materials
Examples:
» Reading written directions aloud or repeating directions more than
once (with or without paraphrasing)
* Reading items to the student (without paraphrasing)
» Using larger print
* Including fewer items per page
* Providing a calculator (for those assessments that do not allow the
use of a calculator in standard administration)
» Tape recording directions or items
» Providing magnification devises
e Including only the items appropriate for the student’s instructional
program

Questions you might ask to determine if accommodations are needed

in method of administration or presentation of materials: Including Students with
* Does the student have difficulty following oral or written Disabilities
instructions? in the

Missouri Assessment

« Is the student able to read the test items?
Program
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* Does the student need changes in the procedure used to administer
the assessment?

* Does the student need changes in the format of the assessment, or the
way that it is laid out?

* Does the student need to use assistive devices?

* Does the student have other needs that require changes in this area?

Accommodations in
Method of
Administration or
Presentation of
Materials

cont.
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Response accommodations are changes in the way students
are expected to respond to assessment materials. The
primary reason for providing response accommodations is to
compensate for physical and sensory disabilities that limit a
student’s ability to respond.

Examples:

» Allowing students to dictate responses to a scribe or into a tape
recorder (only when responses are scribed exactly as dictated)

* Allowing students to mark directly in the test booklet, rather than on
the answer sheet

* Allowing students to use a Brailler

* Allowing students to write responses on lined paper

Note: All responses must be converted to a scorable format
before returning the test materials for scoring.

Questions you might ask to determine If response accommodations

are needed:

* Can the student use paper/pencil to write short and extended re-
sponses?

* Can the student mark responses directly onto an answer sheet?

* Does the student need to use assistive devices to formulate re-
sponses?

* Does the student have other needs that require a change in method of
response?

Accommodations
in Method of
Response
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Other
Accommodations

¢ Out-of-Level Testing refers to the practice of giving a student an
assessment that is designed for students at a different grade level.
Out-of-level testing will not be allowed for the MAP subject area
assessments, since the assessments are used for accountability
purposes. Testing out-of-level changes the meaning of assessment
results because different content is assessed at different grade levels.
Furthermore, the MAP subject area assessments are not available for
every grade, making the effective use of out-of-level testing
infeasible.

¢ Motivational Accommodations are those things done before and
during an assessment to encourage a student to begin or keep work-
ing. These include prompting a student to get started or keep work-
ing, refocusing a student’s attention on the assessment items, and
encouraging a student to go on to another item. Motivational accom-
modations are acceptable for the MAP subject area assessments, but
like other accommodations need to be agreed upon by the IEP team
and documented in the IEP. Older students who need these types of
accommodations can also benefit from training in self-monitoring or
self-regulation techniques.

Including Students with
Disabilities

in the

Missouri Assessment
Program
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Use this checklist to determine if an accommodation that is not on
the state’s approved list might be appropriate for use on the MAP
subject area assessments. If the accommodation meets each of the
following criteria, then the IEP team should call the Assessment Sec-
_tion of the Department of Elementary and Secondary Education (1-800-
845-3545) for final approval.

O The accommodation does not change what is tested.

O The accommodation does not threaten the integrity
(change the purpose) of the subject area assessment.

O The accommodation is needed to lessen the impact of the
disability on test performance and not to artificially raise
the student’s scores.

O The accommodation does not give the student an unfair
advantage over other students.

O The accommodation does not threaten test security.

Including Students with
Disabilities

in the

Missouri Assessment
Program
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State List of Approved Accommodations for

Students with Disabilities
(From Examiner's Manual for the MAP Subject Area Assessments)

Administration Accommodations

01 Braille edition of assessment

02 Large-print edition of assessment

03 Use of magnifying equipment

04 Oral reading of assessment

05 Signing of assessment '

07 With student using amplification equipment (e.g., hearing aid or auditory trainer)
08 Audiotaped administration of assessment

09 Use of assistive device

10 Using visual aids

11 Other

Timing Accommodations

20 Extended time allotted for Session 3
23 Administer test using more than three testing periods

Response Accommodations
(Note: Any use of an alternative response must be converted to a scorable answer sheet.)

30 Use of typewriter for responding
31 Use of computer/word processor for responding
52 Pointing to response

33 Giving response orally

34 Giving response in sign language
35 Dictation to a scribe

36 Student-taped response

37 Use of a Brailler

38 Use of communication device

39 Calculator

40 Abacus

41 Arithmetic tables

42 Graph paper

44 Other

Setting Accommodations (Location of Test Administration)

50 Testing individually

51 Testing with small group

53 With teacher facing student (hearing impaired)
54 Other
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\ Has the team reviewed the state and district policy guidelines regard- Exploring the

ing the participation of students with disabilities in the state assess- Present and
ment program and the use of accommodations on the state assess- Future:
ments? ’

V Is the team familiar with the legal and ethical reasons for including a
student with disabilities in state assessments?

v Do team members understand the options for including students with
disabilities in the Missouri Assessment Program?

v Do IEP team members have access to information from the Depart-
ment of Elementary and Secondary Education about the Missouri
Assessment Program (e.g., MAP sample and released items, Assess-
ment Annotations for the Curriculum Frameworks, MAP Examiners’
Manual)?

vV Has the IEP team reviewed the MAP sample or released items for the
appropriate grade level and subject area(s), as well as the administra-
tion procedures for the test?

vV Has someone on the IEP team had experience with the administra-
tion of the MAP subject area assessments?

vV Is the team familiar with the types of accommodations that are
available and appropriate for MAP subject area assessments?*

v Is the IEP team knowledgeable about the development of the state
alternate assessment and the function it will serve?

v Do IEP team members have access to, and are they familiar with, the
student’s IEP goals and objectives, as well as the district’s general
education curriculum guides? Including Students with
Disabilities
in the
Missouri Assessment
Program
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V Has the IEP team determined what content area instruction the Exploring the
student is receiving and how that relates to the content evaluated by Present and
the MAP subject area assessments?* Future:

V Has the team discussed the long-range hopes, dreams, and goals for
the student?

Vv *Has the team discussed the individual learning characteristics and
needs of the student?

vV Has the team discussed the student’s specific disability and how it
might impact on test administration?

V *Has the team identified the types of accommodations that the
student uses routinely in instruction and on classroom tests?

vV Has the team determined if the child participated in past district- or
state-wide assessments? If the child did not participate, why not? If
the child did participate, but with accommodations, what types of
accommodations were used, and why?

v *Have parents been informed about the reasons for including their
child in the state assessment program, options for their child’s par-
ticipation, options for accommodations, and the implications if their
child were excluded from the Missouri Assessment Program subject
area assessments?

Including Students with
Disabilities

in the
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Program
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\ *Has the team used a sound decision-making model to make deci-
sions about how a student will participate in the state assessments?

v Do decisions regarding how the student will participate in the MAP
clearly relate to the long range goals, hopes, and dreams for the
student?

v *Are the decisions about the subject area assessments in which the
student will participate based on the content of the student’s instruc-
tion?

vV *Has the IEP team considered the student’s current skill level and
individual learning characteristics in making decisions about partici-
pation and accommodations?

v Has the team sought input from related service providers (e.g.,
physical therapists, occupational therapists, etc.) as necessary to .
make good decisions regarding accommodations for the MAP?

v *Are selected accommodations for the MAP based on the kinds of
accommodations used routinely in the student’s instruction and on
classroom tests?

vV Did the IEP team use a systematic process to determine which of the
accommodations used regularly in classroom instruction are appro-
priate for use on the MAP subject area assessments?

v *Are the accommodations selected by the IEP team on the approved
list in the MAP Examiners’ Manual for the subject areas where they
will be used, or has the team received permission from DESE to use
the selected accommodations?

v If the student will not participate in the state assessment until the
alternate assessment is developed, has the IEP team considered
interim methods by which the student might be assessed?

v *Have all decisions about participation and accommodations and the
reasons for these decisions been documented in the IEP?

v *Are the student’s IEP-goals related to the Show-Me Standards so
the student receives instruction both the processes and content that
are covered by the state assessments as appropriate?

v *If the student will not participate in any part of the state assessment
due to prolonged illness, extended absence from school, or physician
recommendation, have the reasons for nonparticipation been docu-
mented in the IEP?
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v What kinds of activities should occur throughout the year to prepare Choosing
the student to participate in the Missouri Assessment Program? Services:

v How will the student be given continued experience with any accom-
modations the IEP team has identified as necessary for successful
participation in the MAP subject area assessments?

v Has an implementation plan been developed to prepare the student to
participate in the MAP, and does this plan specify the activities to
occur, the individual(s) responsible for each activity, and the
timelines for their completion?

v Does the implementation plan ensure that any identified accommoda-
tions for the student will be effectively implemented during the
administration of the assessment?

v If the student will not participate in the MAP subject area assess-
ments, has a plan been developed for the student to participate in
another form of assessment until the state’s alternate is developed?

Including Students with
Disabilities

in the
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Y Has someone in the school been identified to disseminate and over- 5cheduling
see the implementation plan? : Communications:

\ Isthere a procedure in place to communicate all plans regarding the
assessment of the student to everyone involved in the process?

v Is there a method in place for systematically evaluating the effective-
ness of the implementation plan?

v Do all those involved with the student’s instruction and assessment
understand how scores will be reported and used?

\ *Have parents been informed about reporting policies regarding
student achievement data?

v Does the student (if old enough) understand the accommodations he/
she will be using and why those accommodations were selected?

v Are general educators in the district aware of the types of accommo-
dations being used on the MAP subject area assessments and the
purpose of these accommodations?

 Has the team discussed possible issues that parents and staff may
have with the inclusion of students with disabilities in state assess-
ments and the use of accommodations, as well as how those issues
might be resolved?

Y Hasa procedure been established for reporting and interpreting
student assessment results to parents and students?

Including Students with
Disabilities
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Place an “M” in front of the statements that you believe to be myths and
a “T” in front of the statements you believe to be true.

1. A student’s instructional goals are a primary factor to
consider in determining whether a student with
disabilities should participate in the regular Missouri
Assessment Program subject area assessments.

2. Most instructional accommodations, used in the
classroom, are not appropriate for the state test.

3. The purpose of accommodations is to avoid measur-
ing a student’s disabilities and to allow for a valid
measure of a student’s knowledge and skills.

4. Out-of-level testing is appropriate for state tests used
for accountability purposes.

5. The standards-based scores of students who use
accommodations on the MAP can be integrated with
the scores of other students.

6. Decision makers don’t need to understand the pur-
pose of the Missouri Assessment Program or be
familiar with the kinds of items included on the sub-
ject area tests to make good decisions about partici-
pation or the use of accommodations.

Including Students with

Adapted from Thurlow, Elliott, and Ysseldyke’s book: Testing D'sabi':tt'::
Students with Disabilities: Practical Strategies for Complying with Missouri Assessment
District and State Requirements Program
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— Activities

he following activities can be used to supplement or replace Option al
portions of the presentation materials. Presenters may select any . ol
kL. activities they wish to use, or they may choose to present the Activities to
content of their script without engaging participants in any of these Use as Part of
activities. . .
the Training
Session
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Activity 1

Identifying Issues

Directions: Time: 30-45 minutes

1.

Materials:
1. Chart Paper

A - , . . and
sk participants to brainstorm issues that school staff parents 9 Markers

might have with the inclusion of students with disabilities in the
Missouri Assessment Program and with the use of accommoda-
tions for the MAP.

Write each identified issue on the board or on a large piece of
chart paper and have participants rate the importance of each issue
on a scale of 1-5.

Ask participants to divide into groups and assign each group a

- number of the identified issues, making sure that all of the issues

identified as most important (rated 3-5) have been assigned.
Each group should then work to identify strategies for addressing
their issues.

Groups should share their identified strategies with the other
participants.

Knowing What You Need to Know Activity 2

Directions: Time: 20-30 minutes

1.

Materials:

Ask participants to work in small groups to identify all the infor- ; ﬁi;‘;teiaper

mation that IEP team members need to make good decisions about  5° | ¢ . oo
participation in the state assessment program and the use of

accommodations.

Each group should specify where needed information might be

obtained and how it can most effectively be shared with IEP team

members.

Groups might write their responses on a piece of chart paper and

share them with the other participants.

Including Students with
Disabilities
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\ctivities

Analyzing the MAP Activity 3

Directions: Time: 20 minutes
. . ) ) . Materials:
1.  Ask participants to work in small groups to review released ittms | Released Mathematics
or sample items from the MAP. Items From All Grade
2. Each group should review the items and try to determine the types Levels (at least 5 copies of
of demands they place on students, as well as the types of accom- each grade level) or

modations that might be required for students with disabilities. Sample Item Booklets

3.  They should share their observations with the other groups.

Role Play - Why Include Students | Activity 4
With Disabilities in the MAP?

Directions: Time: 15-20 minutes
Materials: (Option 1)

OPTION 1 1. Participants’ Information
1.  Have each participant choose a partner. Packets
2. One partner should assume the role of parent, while the other takes

the role of the facilitator of an IEP meeting.
3. Both partners should review the reasons for including students

with disabilities in a state assessment program provided in their

information packets. The facilitator should then explain these

reasons to the “parent”, responding to the “parent’s” questions.
OPTION 2 Materials: (Option 2)

. . . . . 1. Participants’ Information
1.  Divide participants into four groups. Packets

2. Each group should assume a different perspective in answering the 2 cpart Paper
question: “Why should we include a student with disabilities in 3. Markers
the Missouri Assessment Program?”
3. One of the following perspectives should be taken by each group:
parents, administrators, general education teachers, and special
education teachers. '
4.  Each group should record its responses on a piece of chart paper
and present to the other groups.
5. Inlarge group discussion, compare and contrast the four perspec-
tives. ' Including Students with
Disabilities
in the

Missouri Assessment
Program
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Act!

Determining Appropriate Activity 5

Accommodations

Directions: Time: 30 minutes
Materials:
1. Handouts:

1.  Divide participants into groups of 4-5 and assign each group one of the

four types of accommodations. a. Checklist for

Determining

2.  Ask each group to list on their chart paper as many examples as possible A .
. . . ppropriate
of their assigned type of accommodation. They may use the examples Accommodations
provided in their information packets to stimulate their thinking. b. State’s Approved
3. Allow about 15 minutes for small group discussion. Accommodation List
4.  Ask the groups to use their checklists to determine the appropriateness 2. Chart Paper
of the accommodations they have listed for use in the MAP. 3. Markers
5.  Have groups compare their lists to the state’s approved list.

6.  Ask groups to develop a separate list of any accomrnodations they
identified that are not on the state’s approved list, but that they feel are

appropriate for the MAP.

7.  Bring groups back together to discuss any accommodations that are not
on the state’s approved list.

8.  Each group should provide a rationale for the use of these accommoda-

tions based on the checklist.

Case Studies Activity 6
NOTE:

This activity may be done as a stand-alone activity, or as a pre-cursor to Activity 7: “Developing
an Implementation Plan.”

Directions: Time: 30 minutes
1.  Divide participants into groups of 4-5. m::::;izs:
2.  Randomly assign a case study to each group (more than one group may a. Case Studies
use the same case study if necessary). b. Checklist for
3. Direct each group to determine how the student described in their case Determining
study should participate in the state assessment program and what, if Appropriate
any, accommodations are needed. Accommodations
4.  Groups should use their handouts (Checklist and State’s Approved List) c. State’s Approved
to determine the appropriateness of any accommodations they have Accommodation List
selected.

5. © Ask each group to record their decisions and the rationale for those
decisions to share in a large group discussion.

Including Students with
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Developing an Implementation Plan Activity 7

NOTE:  Participants must have completed Activity 6: “Case Studies” in order to
complete this activity.

Directions: Time: 30-45 minutes
Materials:
1. Case Studies From
Activity 6
2. Blank Transparencies
and Markers
. Overhead Projector

1.  Participants should remain in the small groups they worked with for
Activity 6.

2. Ask each group to assume the role of the IEP team that is responsible for
making state assessment decisions for the student described in their case 5

study. and Screen
3.  Each group should sketch out on an overhead transparency or on chart
paper an implementation plan for carrying out the team’s decisions OR
about participation and accommodation.
4.  Bring groups together to present their implementation plans. 4. Chart Paper
5. Markers
for Each Group

Discussion Questions:

Discuss the following questions for each plan as a large group:

X What activities are included in the plan to prepare the student for
participation in the state assessment?

X  How does the plan specify roles, responsibilities, and timelines?

X  How does the plan ensure that accommodations will be implemented

X

effectively?

How will the plan be.communicated to those responsible for its imple-

mentation?
Discussion Question Activity 8
Directions: Time: 10-15 minutes

Facilitate group discussion about the following question:

v “What is the best way to communicate state assessment results for
students with disabilities to parents, students, school staff, and the
public?”

Including Students with
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Activities

[y ( 99 Case Study
Rara «Kara”

7> ara is a fourth grade student
who has a significant
hearing impairment. She is
gn fluently and uses some
verbal communication. In addition,
Kara has severe behavior problems for
which she takes regular medication.
Even with medication, she is occasion-
ally physically violent toward class-
mates. She spends most of the day in
the general education classroom, except
when she requires “time out.” Kara re-
ceives content instruction at grade level
in all content areas. An interpreter as-
sists her in the classroom by signing for
her, although she is able to follow much
of her teacher’s instruction with the use
of an amplification device. Kara’s spe-
cial education teacher works closely with her gen-
eral classroom teacher to address her behavior prob-

lems.

Including Students with
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W Kylell

yte is a seventh grade student who
has a severe learning disability. He
L %ahas dif-ficulty tracking and is not
able to write legibly. He is able to read,
but is easily confused if too much infor-
mation is presented on a page. Kyle re-
ceives content instruction at grade level
in all subject areas. His special educa-
tion teacher assists his general class-
room teachers by helping them present
written materials in a way that will be
easier for him to process. Kyle works
with an aide who transcribes his an-
swers to classroom assignments and
tests for him. Athome, he uses atape
recorder to record his homework for
his teachers. Kyle’s IEP has ex-
empted him from formal standard-
ized testing in the past, stating that
it would be inappropriate for him to
participate in such testing.

Case Study
113 Kyle ”»
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¢ 3 ulia”

ia is an 11th grade student who has a visual impair
//ment. She is able to read with the use of a magnifier;
[/ however, her eyes tire easily so reading is very time con-
uming for her. She is also able to read Braille text. Al-
though Julia is not able to write, she is able to use a Brailler
or a tape recorder to complete her assignments and class-
room tests. Julia’s teachers have not always encouraged
her to use a Brailler because it is difficult to locate someone
who can read Braille text to evaluate her work. Julia spends
the majority of her time in the general classroom and re-
ceives content instruction in all subject areas. The special
education teachers at Julia’s school assist her general cur-
riculum teachers by ensuring that Julia has access to Braille
texts or tape-recorded texts, or that someone is available to
read to her if necessary. Julia has not participated in stan-
dardized testing prior to this school year.

Iig

Case Study
“Julia”
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Missouri is moving toward an inclusive state assessment program. Beginning in the 1999-2000
school year, each district will be accountable for the assessment of all students enrolled in the
district, including those receiving special education services, regardless of disability type or
severity. All students will participate in either the Missouri Assessment Program (MAP)
assessments developed for specific content areas or an alternate assessment. The goal of this
packet is to share information that will help you understand and implement the new state
requirements regarding the inclusion of students with disabilities in the Missouri Assessment
Program.

Reasons for Including Students with Disabilities in a State
Assessment Program

There are both legal and ethical reasons for including students with disabilities in a state
assessment program. A good understanding of these reasons lays the foundation for accepting
and implementing changes in practice and policy.

Including students with disabilities in a state assessment program:

= Helps to ensure they have the same opportunities as other students to benefit from
educational reforms - More and more, reforms in education are driven by
accountability systems that are based on state assessments. When students with
disabilities are not included in the accountability systems on which reforms are based,
their needs are less likely to be considered.

» Helps to ensure their needs are reflected in decisions regarding curriculum and
instruction - Changes in curriculum and instruction are often influenced by assessment
results. Including students with disabilities in statewide assessments helps to ensure that
their needs are addressed when change occurs. This is particularly important since more
and more students with disabilities are now being included in the general education
curriculum.

* Provides an avenue for monitoring and evaluating special education programs —
Educators can use assessment results to help determine if special education services are
producing their intended resulls.

= Provides a way to monitor progress in meeting the Show-Me Standards - Including
students with disabilities in the MAP helps to ensure that they, like their fellow students,
are receiving instruction in the areas that Missouri educators have identified as most
important to student success.

= Provides experience with group testing — Tests are part of our lives, and all students,
especially those with disabilities, should have experience with them, as well as
instruction in test-taking skills, as part of their public education.

* Improves the accuracy of the picture of education provided by state assessment —
State assessment results are used to evaluate districts’ educational programs. When
districts are allowed to exclude students from state assessment, it is difficult to determine
whether they are effectively meeting the needs of all students, or just those participating
in the assessment program.

* Helps to avoid increased referral to special education - Studies have shown that if the
stakes are increased on assessments that allow educators to exclude students with
disabilities, then higher numbers of students will be identified as disabled.

3
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Related Legislation and Policy Directlves

A number of federal and state laws have been enacted that call for higher standards of learning
for all students, accountability for student learning, and the development of better assessments to
measure the progress made in improving education. This legislation lays the foundation for the
requirement that every student be accounted for in Missouri’s state assessment program.

Section 304 of the Rehabilitation Act of 1973 lays the foundation for including students with
disabilities in state assessment by prohibiting their exclusion from and discrimination against in
Federally-assisted programs or activities. Given the potential benefits of including students with
disabilities in state assessment, their exclusion clearly violates the intent of Section 504.

Goals 2000: Educate America Act (Public Law 103-227) encourages the establishment of high
standards of leaming for all students, and the use of better assessments to evaluate student
progress toward meeting these standards. Goals 2000, which was signed on March 31, 1994,
provides states with funds for school reform. It is very clear in its definition of “all students,” and
in the requirement that students with disabilities be considered in all aspects of educational
reform.

Improving America’s Schools Act (IASA)(Public Law 103-382) works with Goals 2000 in
encouraging the establishment of high standards of learning by promoting school wide reform
that provides opportunities for all students to achieve at the highest levels of performance. This
act, which is the revised Elementary and Secondary Education Act, was also signed into taw in
1994. IASA authorizes funding for Title I programs that provide students with extra help with
reading and math. IASA money is for all students, including those with disabilities.
Individuals with Disabilities Education Act (IDEA)(Public Law 108-17) provides federal
funds to assist states and schools in making a free and appropriate education available to atl
students identified as having a disability. This act provides clear direction for including students
with disabilities in state assessment programs.
With regard to state assessment programs, IDEA requires that:
= States establish goals and standards for the performance of students with disabilities that,
to the maximum extent appropriate, are consistent with the goals and standards
established for all children in the state
=  States establish performance indicators that can be used to assess student progress toward
meeting those goals and standards
* Children with disabilities be included in state- and district-wide assessment programs,
with appropriate accommodations provided as necessary
* States develop guidelines that allow children with disabilities who cannot participate in
the regular assessment program to participate in an alternate assessment
= States develop and begin to conduct alternate assessments for students who cannot
participate in the regular assessment program by no later than July 1, 2000
=  States report to the public on the progress of students with disabilities with the same
frequency and in the same detail as they report on the assessment of nondisabled students

* The IEPs of all students with disabilities specify how the child will be assessed (regular
or alternate assessment), the reasons for this decision, and the accommodations needed

4
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The Outstanding Schools Act of 1993 requires that standards be established to specify what all
students should know and be able to do, and that a statewide assessment system be adopted to
measure students’ proficiency in the knowledge and skills represented by the identified standards.
The Show-Me Standards and Missouri Assessment Program (MAP), developed in response to
these requirements, define and measure what Missouri educators, parents, and business people
believe are essential skills needed for students to be competitive in the 21 Cenruty.

Fall 1997, State Board Policy Amendments clearly specify that all students, including those
with disabilities, shall be included in the state’s assessment program, and that each district shall
have a written plan for ensuring that all students are adequately accounted for.

State Policy Guidelines are being developed to help schools meet the intent of the faw. These
guidelines specify that all students with disabilities enrolled in a local school district should
participate in the MAP subject area assessments, either under standard conditions or with
accommodations, to the maximum extent possible. Those students who cannot participate in the
MAP subject area assessments even with accommodations will participate in an altemate
assessment that will be developed and implemented by the year 2000.

Understanding the Missouri Assessment Program (MAP)
The Missouri Assessment Program (MAP) will have two components — the subject area
assessments that will be administered to most of the students in the state, and the alternate
assessment that will be administered to the small number of students with disabilities who cannot
take the subject area assessments even with accommodations. Because the intent of the law and
state policy is that as many students as possible should be included in the regular subject area
assessments, all individuals involved in making decisions about students with disabilities should
have a good understanding of both components of the MAP. It is the responsibility of the IEP
team to decide which part of the MAP a child will participate in, and what accommodations will
best promote successful participation.

Information IEP Team Members Need to Know dabout the MAP to Mdake
Informed Decisions Regarding the Assessment of Students with
Disabilities
Everyone involved in making decisions about students with disabilities should know:
» The purpose of the MAP subject area assessments and alterate assessment
o The areas and grade levels assessed
» How the assessments are administered

o The nature of the items in each part of the subject area assessments and in the alternate
assessment

o How students’ scores are developed and used
Purposes of the Missouri Assessment Program

The Missouri Assessment Program will be used to gather information about Missouri’s students,
schools, and educational programs. Specifically, the MAP is intended to serve these purposes:

» Evaluate student proficiency in the knowledge, skills, and competencws represented by
the Show-Me Standards
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¢ Evaluate what students know and how effectively they integrate and apply their
knowledge in performing tasks that have importance both in and beyond the classroom

¢ Stimulate educational improvement and reform
®  Assist educators in evaluating curriculum and instruction

¢ Model effective assessment practices

Content Areas Covered by the MAP Assessments and Timeline for Their
Implementation

The MAP is being developed in stages, with separate subject area assessments becoming
available each year. In 1996-97, only the mathematics assessment was available and districts
administered it on a voluntary basis. In 1997-98, math was mandatory, and science and
communication arts were available for voluntary administration. Other subject area assessments,
as well as the alternate assessment, will be implemented each year. The whole assessment
program will be completed, and its administration required for all districts by spring of the year
2001.

Timeline for Phasing in the MAP Assessments

Subject Area Voluntary District Use Mandatory District Use
Mathematics Spring 1997 Spring 1998
Communication Arts Spring 1998 Spring 1999
Science Spring 1998 Spring 1999
Social Studies Spring 1999 Spring 2000
Alternate Assessment Spring 1999 Spring 2000
Health/Physical Education Spring 2000 Spring 2001
Fine Arts Spring 2000 Spring 2001
Grade Levels Assessed

Different subject area assessments will be required at different grade levels. This chart shows the
subjects that will be assessed at each grade level where the MAP subject area assessments are
given. The chart shows only the grades that will be assessed in the areas of science,
communication arts, social studies, and mathematics. No decision has been made about the
grades that will be assessed in the areas of health/physical education and fine arts, or with the
alternate assessment. However, fine arts and health/physical education will probably be assessed
at only two grade levels, rather than three.



Grades/Subject Areas Assessed

Grade Subject Area Assessments

Grade 3 Science/Communication Arts
Grade 4 Mathematics/Social Studies

Grade 7 _ _ .| Science/Communication Arts
Grade 8 Mathematics/Social Studies

Grade 10 Mathematics/Science

Grade 11 Communication Arts/Social Studies

Administration of the MAP Subject Area Assessments

The MAP subject area assessments are designed to be administered annually, in the spring, by
teachers in the classroom. Districts have some leeway in arranging the test setting and schedule
to meet their needs. Administration of each subject area assessment requires about three hours.
Districts are encouraged to spread the administration of each subject area assessment over two to
three days.

Description of the MAP Subject Area Assessments

Each subject area assessment has three parts — a multiple-choice section, a constructed-response
section, and a performance event.

1. Multiple-Choice Section /Terra Nova Survey — Multiple-choice items present a question
followed by four or five response options, one of which is correct. Students are expected to
choose the one correct response from among the options. Missouri has adopted the Terra
Nova Survey as the multiple-choice component of the MAP for the core subject areas. The
Terra Nova Survey is a standardized, norm-referenced, test that was developed by CTB
McGraw Hill for use on a nationwide basis. The use of the Terra Nova Survey will allow
Missouri educators to compare the test performance of their students to the performance of
students nationwide.

2. Constructed-Response Section — Constructed-response items require students to supply
(rather than select) an appropriate response to a question. In addition to measuring students
content knowledge, constructed-response items can also provide information about how
students arrive at their answers. Students are typically asked to show their work and may
receive partial credit for a response. The format of the MAP constructed-response items
varies among the different subject area assessments. However, constructed-response items
within a subject area often follow some type of theme.

2

e Communication Arts — Students read selections (e.g., stories, poems, or articles), then
respond to open-ended questions about these selections. Students are allowed to look
back at the text in order to formulate their answers.

e Science — Students solve science-related problems, or respond to questions that require a
short answer.
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e Mathematics — Students solve a series of related mathematics problems.

3. The Performance Event — Performance events require students to formulate an extended
response to a problem or a prompt. One performance event is included in each subject area
assessment. The advantages of these items are that they provide insight into students’ ability
to apply their knowledge to the types of situations encountered in everyday life; they allow
for partial credit; and they require students to demonstrate their thinking. Performance events
typically allow students to arrive at the correct answer in more than one way.

e Communication Arts — Students demonstrate their Writing proficiency by developing an
extended response to a prompt. Their work is scored holistically, using a four-point scale.

e Science — Students work through a complex task that requires them to apply their
knowledge of science content and principles.

e Mathematics — Students solve complex, multi-step math problems related to the types of
experiences they encounter in everyday life.

At all grade levels, students write their responses to the constructed-response items and
performance events directly in the test booklets. At the primary level, students also mark their
responses to the multiple-choice items in the test booklets. Students in the upper grades use a
separate machine-scorable answer sheet for the multiple-choice items.

Only the multiple-choice section of the MAP subject area assessments is timed. Estimated time
guidelines are provided in the examiner’s manual for other parts of the assessment; however, the
manual indicates that more time can be given to any student who needs it. Some of the MAP
items require the use of manipulatives. These are provided with the examiner’s materials.

The Development and Use of MAP Subject Area Assessment Scores

Types of Scores - Norm Referenced / Standards Referenced

Norm-referenced scores will be reported for the Terra Nova or the multiple-choice section of the
MAP at the individual student and district levels. Norm-referenced scores allow the test
performance of Missouri students to be compared to the performance of students nationwide.
Standards-referenced scores will be provided for each student, classroom, school, and district.
Standards-referenced scores allow Missouri educators to evaluate student achievement in relation
to the Show-Me Standards. Students’ scores on the multiple-choice items that relate to the Show-
Me Standards are combined with their scores on the other parts of the MAP subject area
assessments to produce the standards-referenced scores. A student must attempt all three parts of
a subject area assessment to receive a score report for that subject.

Standards-Referenced Achievement Levels

To help parents and educators better understand standards-referenced scores, DESE has
established achievement levels that describe student performance in relation to the Show-Me
Standards. These achievement levels are: Step 1 / Progressing / Nearing Proficient / Proficient /
Advanced. Student performance on each of the subject area tests will be reported in relation to
these achievement levels. ‘

Scores for Students with Disabilities

Students with disabilities who participate in the MAP subject area assessments under standard
conditions (with no accommodations) will receive valid norm-referenced scores for the Terra
Nova for each subject area, as well as standards-referenced scores for their overall performance in
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relation to the Show-Me Standards. If accommodations are used on the Terra Nova, then norm-
referenced scores are invalidated. However, students who use accommodations will receive valid
information about their performance in relation to the Show-Me Standards, and standards-
referenced scores for these students will be aggregated with those of other students to describe
classroom, building, and district performance. The scores of students with disabilities who
receive their educational services in a district other than their district of residence will be
aggregated into the report for their district of residence or home district.

State Policy Guidelines specify that the number and percentage of students with disabilities
participating in the MAP will be monitored by the Division of Special Education as part of the
Missouri School Improvement Program (MSIP).

Development of the MAP Alternate Assessment

Missouri is developing an alternate assessment for use with the small number of students who
cannot participate in the MAP subject area assessments even with accommodations. It is
expected that no more than one or two percent of all the students in a district will require an
alternate assessment. Regional meetings were held around the state in the spring of 1998 to
discuss the alternate assessment and to get input into its development. Participants in these
meetings included representatives from school districts, state schools, private agencies, and parent
groups.

Tentative Timeline for the Development of the Alternate Assessment

March 1998: First State Committee Meeting

April - May 1998: Regional Meetings

June 1998: Second State Committee Meeting

Summer 1998: Development of a Prototype for Field Test

Fall 1998: Field Test

Spring 1999: First Voluntary Administration of the Alternate Assessment
Spring 2000: First Required Administration of the Alternate Assessment
July 2000: First Required Reporting of Results

Reporting

State Policy Guidelines specify that local school districts will account for all students enrolled in
the school district at the time of the state assessment. All enrolled students will be reported in
one of the following categories.

Reporting Categories

* participating in the regular MAP subject area assessments, or if appropriate, a portion of
the regular MAP subject area assessments, under standard conditions

* participating in the regular MAP subject area assessments, or if appropriate, a portion of
the regular MAP subject area assessments, with accommodations that have been
approved by DESE for the specific content areas assessed

® participating in an alternate state assessment (based on the Show-Me Standards) that will
be available for Missouri students by Spring 2000

9
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= ot participating in either the regular MAP subject area assessments or the alternate state
assessment due to one of the following reasons: prolonged illness, extended absence from
school, or physician recommendation. (The reason for nonparticipation must be
documented in the reporting forms and IEP.)

State Policy Guidelines specify that each year the state will report the number and percent of
students with disabilities who participate in the MAP. In the future, the state will also report the
achievement levels attained by students with disabilities on both the MAP subject area
assessments and the alternate assessment -as required by.the 1997 Reauthorization of IDEA.

The performance of students with disabilities on regular assessments will be reported beginning
no later than July 1, 1998, and on the alternate assessment beginning no later than July 1, 2000, if
doing so will be statistically sound and not result in the disclosure of personally identifiable
information.

Making Decisions about Participation and Accommodations

Alternatives for Including Students with Disabilities in the State
Assessment Program

State Policy Guidelines require that decisions regarding participation and accommodations be
made annually, based on a student’s instructional goals, curriculum, current level of functioning,
skills, and learning characteristics. There are several alternatives for inc¢luding students with
disabilities in the state assessment program.

Participation in the MAP Subject Area Assessments without Accommodations
Students with disabilities for whom this option is appropriate would participate in the MAP
subject area assessments under the same conditions as other students. They would not use
accommodations, so there would be no modifications in testing procedures.

Participation in the MAP Subject Area Assessments with Accommodations

Students with disabilities for whom this option is appropriate would participate in the MAP
subject area assessments, but accommodations or modifications in testing procedures would be
made to prevent their disabilities from interfering with their test performance.

Participation in the Alternate Assessment

A very small number of students with significant disabilities will not be able to participate in the
MAP subject area assessments even with accommodations. These students will participate in the
alternate assessment, once it is developed. The alternate assessment will provide students with a
different way to demonstrate their learning. It will allow all students to participate in the
accountability system, regardless of the severity of their disability.

Only one to two percent of all the students in a district, including students with severe cognitive
disabilities that reside in the district but receive services in settings outside the district, should
require an alternate assessment. All other students should participate in the MAP subject area
assessments either with or without accommodations.

Making Decisions about Participation

The first consideration in determining how a student should participate in the state assessment
program is the goals of that student’s instruction. When making participation decisions an IEP
team should ask the following questions:
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Is the student working toward the same instructional goals as other students?

Students with disabilities are working toward the same instructional goals as other students if
their goals will prepare them for typical work, school, and life experiences. Students who fall
into this category are participating in the general education curriculum, and will generally
participate in all or most of the MAP subject area assessments. These students may require some
accommodations in testing procedures.

Is the student working toward modified instructional goals?

Students are working toward modified instructional goals if attainment of these goals will
generally prepare them to participate in typical life experiences, but modifications have been
made in curriculum or instruction to support the realization of these goals. Students who fall into
this category are participating in general education curriculum, and should take the MAP subject
area assessments for which they are receiving content instruction. These students will probably
require accommodations in testing procedures.

If the student is working toward the same instructional goals as other students, or toward
modified instructional goals, in which subject area assessments should he/she participate?

Students should participate in any subject area assessments for which they are receiving content
instruction. The set of publications, “Assessment Annotations for the Curriculum Fiameworks,”
available from the Curriculum Services Section of DESE, can help determine if a student’s
instruction has included any of the content assessed by a subject area test.

Is the student working toward different instructional goals than other students?

Students are working toward different instructional goals than other students if their instructional
goals are primarily functional in nature and relate mostly to self-care and life skills. Students
working toward functional goals will generally participate in the alternate assessment when it is
available, and until that time may not participate in the state assessment program. Students
working toward functional goals may participate in some of the MAP subject area assessments, if
the content is relevant.

Key Points to Consider in Making Participation Decisions

* Decision-makers should start from the premise that all students, including those with
disabilities, will participate in the state assessment program, and to the greatest extent
possible in the MAP subject area assessments.

®* Any decisions regarding participation in the state assessment program must be made by a
student’s IEP team, and documented in the IEP along with the reasons for those
decisions.

* Decisions about how a student should participate in the MAP should be based on the
goals and content of that student’s instruction.

® A student with disabilities should participate in all MAP subject area assessments that are
instructionally relevant for that student. Decisions must be made independently for each
subject area.

* Decisions about participation should never be based on program setting, category of
disability, or percent of time in the regular classroom. A student should be included in
any MAP subject area assessment for which that student receives instruction, regardless
of where that instruction occurs.

1
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® Students should not be exempted from any part of the MAP subject area assessments
simply because they are not expected to do well.

* Districts should develop guidelines to direct decisions regarding the participation of
students with disabilities in the state assessment program.

e [t is important to remember that things change, so participation decisions should be
reviewed just prior to assessment to be sure that they are still valid. '

Making Decisions about Accommodations

Accommodations are changes in assessment materials or procedures that make it possible for
students with disabilities to participate in an assessment. The reason for using accommodations is
to “level the playing field” or to give students with disabilities an opportunity to demonstrate
what they know and are able to do under the conditions they need to effectively demonstrate their
learning. In other words, accommodations, if used appropriately, improve the accuracy of
assessment by removing the negative impact of a student’s disability on test performance. The
goal in using accommodations is to give students with disabilities an equal opportunity in
assessment, not to give these students an unfair advantage over other students.

Using Accommodations on the MAP

Accommodations are allowed on all parts of the MAP. However, the Terra Nova is a timed,
norm-referenced test that must be administered under ‘standard’ conditions in order to produce a
norm-referenced score. Because accommodations were not allowed for the group of students on
which the test was normed, the use of accommodations on the Terra Nova invalidates a student’s
norm-referenced scores.

This is not to say that accommodations cannot be used on the multiple-choice portion of the MAP
subject area assessments. Accommodations should be used if a student’s disability would cause
an invalid measure of that student’s knowledge and skills if the test were taken under standard
conditions. However, anytime the Terra Nova is given in a non-standard manner, the norm-
referenced scores are invalidated, and the student’s performance on this portion of the MAP
counts only toward the development of standards-referenced scores for the individual student and
the district.

Types of Accommodations

One way to think about accommodations is in terms of what is changed. Changes that can be
made for an assessment typically fall into four areas — changes in setting or location of test
administration, changes in timing or scheduling, changes in method of administration, and
changes in method of response.

Setting Accommodations (Location of Test Administration)

Setting accommodations are changes in the location or physical environment in which an
assessment is administered.

Examples:
e Administering the MAP in a small group .
 Administering the MAP individually

Placing the student in a study carrel for testing

Providing specialized lighting
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Questions you might ask to determine if accommodations are needed in the setting in which the
MAP subject area assessments are administered:

Does the student have trouble concentrating in a group setting?
Does the student have difficulty working independently?

Does the student’s behavior disrupt other students while they are working (e.g., talking,
touching, excessive movement)?

Does the student need frequent breaks during testing?

Does the student need extended time to take the test, so that other students would be
leaving the room while the student is still trying to concentrate?

Does the student need directions repeated or read aloud, or parts of the test read aloud?

Does the student need special equipment or lighting that might be difficult to provide in a
regular test setting?

Does the student need other accommodations that require the use of a separate or
modified test setting?

Timing or Scheduling Accommodations

Timing and scheduling accommodations are changes in the duration, timing, or scheduling of an
assessment. These changes can relate to how much time is allowed for an assessment, when it is
administered, or how assessment time is organized.

Examples:

Providing extra time for the student to complete all or part of the MAP subject area
assessments

Administering the MAP subject area assessments immediately after the student has taken
medication that might affect test performance

Providing frequent breaks during testing | .

Changing the order of the administration to reflect students’ individual learning
characteristics

Questions you might ask to determine if accommodations are needed in the timing or scheduling
of the MAP subject area assessments:

Does the student require special equipment that takes extra time to use?

Is the student using an accommodation that causes fatigue (e.g., magnifying equipment,
earphones) so frequent rests are needed during the assessment?

Does the student’s disability involve difficulty in processing or producing written text, so
more time is needed to read items and formulate responses?

Does the student’s disability cause difficulty in focusing attention or sitting for extended
periods of time?

Is the student on medication that might affect test performance, so the scheduling of the
assessment needs to relate to the timing of the medication?
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Does the student need the parts of the MAP subject area assessments to be administered
in a certain order to reduce frustration (e.g., sections that the student is most comfortable
with first, or harder sections in the morning when the student is most alert)?

Does the student need other accommodations that require changes in timing or
scheduling?

Accommodations in Method of Administration or Presentation of Materials

Accommodations in method of administration or presentation of materials are changes in how an
assessment is given to a student.

Examples:

Reading written directions aloud or repeating directions more than once (with or without
paraphrasing)

Reading items to the student (without paraphrasing)
Using larger print
Including fewer items per page

Providing a calculator (for those assessments that do not allow the use of a calculator in
standard administration)

Tape recording directions or items
Providing magnification devices

Including only the items appropriate for the student’s instructional program

Questions you might ask to determine if accommodations are needed in method of administration
or presentation of materials:

Does the student have difficulty following oral or written instructions?
Is the student able to read the test items?
Does the student need changes in the procedure used to administer the assessment?

Does the student need changes in the format of the assessment, or the way that it is laid
out? ' ‘

Does the student need to use assistive devices?

Does the student have other needs that require changes in this area?

Accommodations in Method of Response

Response accommodations are changes in the way students are expected to respond to assessment
materials. The primary reason for providing response accommodations is to compensate for
physical and sensory disabilities that limit a student’s ability to respond.

Examples:

Allowing students to dictate responses to a scribe or into a tape recorder (only when
responses are scribed exactly as dictated)

Allowing students to mark directly in the test booklet, rather than on the answer sheet
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e Allowing students to use a Brailler
¢ Allowing students to write responses on lined paper

Note: All responses must be converted to a scorable format before returning the test materials for
scoring.

Questions you might aék to determine if response accommodations are needed:

® Can the student use paper/pencil to write short and extended responses?

® Can the student mark responses directly onto an answer sheet?

= Does the student need to use assistive devices to formulate responses?

* Does the student have other needs that require a change in method of response?
Other Accommodations

*  Qut-of-Level Testing refers to the practice of giving a student an assessment that is
designed for students at a different grade level. Out-of-level testing will not be allowed
for the MAP subject area assessments, since the assessments are used for accountability
purposes. Testing out-of-level changes the meaning of assessment results because
different content is assessed at different grade levels. Furthermore, the MAP subject area
assessments are not available for every grade, making the effective use of out-of-level
testing infeasible.

* Motivational Accommodations are those things done before and during an assessment
to encourage a student to begin or keep working. These include prompting a student to
get started or keep working, refocusing a student’s attention on the assessment items, and
encouraging a student to go on to another item. Motivational accommodations are
acceptable for the MAP subject area assessments, but like other accommodations need to
be agreed upon by the IEP team and documented in the IEP. Older students who need
these types of accommodations can also benefit from training in self-monitoring or self-
regulation techniques.

Accommodations chosen for the MAP subject area assessments should be checked against the list
of approved accommodations provided in the examiner’s manual. Accommodations included on
this list are organized by type. Accommodations that the IEP team has selected based on student
need and learning characteristics that are not on the approved list must be approved by the State
Department before they are used on the MAP subject area assessments.

The MAP subject area assessments are secure tests that are used for accountability purposes. No
accommodations may be used that threaten the integrity or the security of the tests. Individuals
responsible for administering the assessments must ensure that test materials are secure at all
times. Assessment materials should not be accessible to individuals who are not responsible for
testing nor should they be photocopied unless this is necessary for a specific accommodation.
Students cannot be permitted to see the test before it is administered. If the accommodation
needed by a student requires a change to the test materials, (e.g., enlarged type or fewer items per
page), then the person in charge of the modifications becomes responsible for protecting the
security of the test. Test materials should be locked up except when they are being worked on or
used. All modified test materials must be returned with other test materials once testing is
completed and cannot be kept in the district.
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Steps in Making Good Decisions about Accommodations

Step 1: Identify the learning characteristics and needs of the student.
Step 2: Identify the accommodations used during instruction.

Accommodations used for the MAP subject area assessments should be similar to those used
during classroom instruction or tests. If a student needs an accommodation to succeed in the
classroom, then a similar accommodation will probably be needed for the state assessments.
Similarly, if a student does not use a particular accommodation in the classroom, then it probably
is not needed for the state assessments. No accommodation should be introduced for the first
time on the state assessments. Even in the classroom, a student with disabilities may need
training and practice with an accommodation to benefit from its use. An accommodation that is
introduced for the first time during the state assessment may be more hindrance than help. For
example, if a tape player is used to orally present items to a student, the student must be familiar
with the way the tape player works. Otherwise, more time might be spent trying to operate the
tape player than thinking about the assessment items.

Step 3: Learn about the MAP subject area assessments and the requirements of the items
included in each part of the assessments.

A good understanding of the MAP subject area assessments is necessary for the selection of
appropriate accommodations. IEP teams should remember that an accommodation that might be
acceptable in one subject or grade level might not be acceptable in another subject or grade level.
Team members should look through the sample item booklets and other information available
from DESE. They should read the examiner’s manuals, and if possible observe administrations
of the subject area assessments. Someone knowledgeable about both the MAP subject area
assessments and the alternate assessment should be included on the IEP team when decisions
about participation or accommodations are made.

Step 4: Use what is known about the student, accommodations used in the classroom, and
the items included on the MAP to identify possible accommodations for the state
assessment.

Step 5: Determine which of the identified accommodations are appropriate for the MAP
subject area assessments.

IEP teams should use State Policy Guidelines and the following questions to determine which of
the identified possible accommodations might be appropriate for the MAP subject area
assessments. ‘

IEP team members should ask themselves. ..
= Does this accommodation change what is tested?
= If this accommodation is used, is the integrity of the test protected?

®* Does the use of the accommodation give clues to the correct answer, or otherwise give
the student an unfair advantage?

®= Is the accommodation needed to lessen the impact of a disability, or will it artificially
raise the test scores of the student?

* Does the accommodation threaten test security?
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Step 6: Check the resulting list of acceptable accommodations against the state list of
approved accommodations. Call the State Department (1-800-845-3545) to get approval for
accommodations not on the state’s approved list.

Dos and Don’ts of Accommodations

Decisions regarding the use of accommodations must be made by the IEP team and
documented in the IEP. The IEP should-specify what accommodations will be used for each
MAP subject area assessment and the reasons for those accommodations.

IEP teams should check to be sure that selected accommodations are on the list of approved
accommodations provided in the examiner’s manual for each MAP subject area assessment.
Other accommodations may be used, but the Assessment Section of DESE must grant
approval.

Decisions about accommodations should be based on a student’s learning characteristics and -
needs, NOT on program setting, category of disability, or percent of time in the regular
classroom,

No accommodation should be introduced for the first time during the state assessment.

Individuals responsible for decisions about accommodations should have a good
understanding of the Missouri Assessment Program.

Accommodations must not change the nature of assessment items or the skills or knowledge
assessed.

Accommodations should be based on need, not benefit. They should not give students with
disabilities an unfair advantage over other students, or raise scores artificially. Instead,

‘accommodations should help remove the effect of a disability on a student’s test

performance.

The MAP subject area assessments are secure tests. Chosen accommodations cannot threaten
the security of the assessments.

All accommodations used must be identified on students’ answer sheets according to the
directions in the examiner’s manual.

The responses of students who use an alternative response format must be converted to a
scorable format. For example, if students’ disabilities require them to write their answers to
the Terra Nova items in the student booklet instead of on the answer sheet, then those
answers must be transferred to the answer sheet before the test is submitted for scoring.

Students should understand their accommodation needs. Older students need to know what
accommodations they are using and why they are using them. With this understanding, they
will be better able to advocate for the use of similar accommodations in the work place or a
post-secondary school setting.

17

136



Staff Development
Staff development is the key to ensuring good decisions about participation and accommodations.

To make good decisions about participation and accommodations, those involved in the decision-
making process need to know about:

* The reasons students with disabilities should participate in the state assessment program
* State and district guidelines regarding participation and accommodations

®* The nature and purpose of the MAP subject area assessments and the MAP alternate
assessment

® The different options for participating in the MAP

®* The goals and content of students’ instruction and the relationship of these to decisions about
participation and accommodations

®*  The nature and use of accommodations

® Instructional accommodations that students use in the classroom and how these relate to
accommodations used for state assessment

* How students’ needs can change over time

* How students are prepared for participation in the MAP

Preparing Students to Participate in State Assessment

A common concern parents and teachers have about students with disabilities participation in the
state assessments is that the experience will be stressful and upsetting. Testing is stressful for
many students, but that stress can be greatly reduced by adequately preparing them for a test.
Students with disabilities often lack experience with group tests, and even more than most
students may need instruction in test-taking skills and practice with items similar to those they
will encounter on the state assessments. A great deal of stress can be eliminated by telling
students what the assessments will be like, educating them in test-taking skills and stress
reduction techniques, and helping them and their parents understand how students can physically
prepare for the assessments. '

There are three major types of test preparedness that should be addressed to prepare students with
disabilities for participation in the MAP subject area assessments. Although these can help all
students do better, students with disabilities are more likely than other students to need direct
instruction in these areas.

Test-Approach Skills help students feel their best during an assessment and give students a
feeling of control over their test performance. Students need to understand the impact that
nutrition and sleep have on their ability to perform well, and have experience with relaxation
techniques that might help them during the assessments.

Test-Taking Skills are specific, test-related skills that help students do their best on an
assessment. Examples include:

e The ability to read and follow directions
* The ability to refer back to a text to respond to items (possibly on a previous page)
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e Experience using bubble sheets
e Strategies for approaching different types of items

Test Familiarity refers to knowledge about and experience with the MAP subject area
assessments. Students need to understand the purpose of the assessments, have practice with the
types of items included on the assessments, be familiar with the accommodatlons they will use,
and understand directions and scoring procedures.

Students should understand the different parts of the MAP subject area assessments and know
what is expected of them in relation to the items in each part. They should also know how, when,
and where the assessments will be administered, as well as the time limitations that will be
applied to them.

Students should have an opportunity to practice with questions and response formats similar to
those used on the actual assessments. The item samplers and released items will give students
experience with test items and allow for a trial run of the accommodations they will be using.
Teachers should use the scoring guides that are provided with the released items for each subject

-area to get an idea of the additional instruction needed to help students prepare for the
assessments.

Addressing the Concerns of Parents

Parents of students with disabilities may have some concerns about the inclusion of their children
in the state assessment program. Informing parents about the assessments and involving them in
the decision-making process will help in obtaining their support.

Parents should know about:
e The purpose of the Missouri Assessment Program
e The need for accountability systems and the requirements of the law
e The benefits of including children with disabilities in state assessment

® The nature of the assessments their children will take (MAP subject area assessments or
MAP alternate assessment)

* Participation and accommodation options and how these relate to the goals and content of
their children’s instruction

e How their children have been prepared to participate in the assessments
e What they can do to help prepare their children for the assessments

e How scores are reported and used |
Logistics
Roles and Responsibilities

A number of people will be involved in making and implementing decisions about the assessment
of students with disabilities.
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Superintendents work with the local school board to establish policy related to assessment. The
superintendent sets the tone for the district and helps influence teacher and parent reaction to
assessment policies.

District assessment coordinators coordinate the overall administration of the state assessments
in their districts. Coordinators should disseminate information about inclusive assessment and
ensure that district and state policies are fully and effectively implemented.

Building administrators are responsible for the integrity of the implementation of the Missouri
Assessment Program in their buildings. As leaders of instruction they are role models for their
staff on matters concerning curriculum and assessment. Building administrators should take the
lead in ensuring that their staff is fully informed about inclusive assessment and that state and
district policy are appropriately implemented. Building administrators should be involved in
decisions about the assessment of students with disabilities.

Special education administrators disseminate information, participate in discussions and
decision-making, and help resolve implementation issues. They should meet with all special
educators to introduce, explain, and get support for the concept and practice of inclusive
assessment.

Special education teachers are responsible for implementing assessment decisions. They
generally take responsibility for organizing and modifying assessment materials, coordinating and
scheduling assessments, and the actual test administration. Special education teachers know and
work with students with disabilities. They are familiar with students’ educational programs,
know their strengths and needs, and can anticipate their reactions to different forms of
assessment. They are practiced in making decisions regarding the use of accommodations in
instruction and classroom assessment. Special education teachers are also responsible for
advocating for their students. They play a key role in ensuring that other educators understand
and support decisions about the assessment of students with disabilities.

Classroom teachers provide valuable input into decisions regarding the assessment of students
with disabilities and are responsible for administering the MAP subject area assessments in their
classrooms. Classroom teachers regularly instruct students with disabilities and are responsible
for implementing and monitoring the success of various instructional and assessment
accommodations. Classroom teachers direct their instruction to the standards that are assessed by
the MAP subject area assessments and are familiar with the content covered by the assessments.

Paraeducators assist special education teachers in implementing assessment decisions.
Paraeducators might supervise students taking the assessments, read test items to students, tape
record assessment materials, or otherwise modify materials to meet the needs of individual
students. (e.g., reword directions, put fewer problems on a page, redo items in larger type, etc.)

Related service providers such as speech therapists, physical therapists, occupational therapists,
and social workers provide a different perspective on assessment decisions. They may be
particularly helpful in designing accommodations related to their areas of specialty.

Case coordinators are responsible for the overall, day-to-day coordination of students’
instructional programs. They should take the lead in communicating with all individuals involved
in the assessment of students with disabilities. This person may schedule meetings, ensure key
persons have input into assessment decisions, and coordinate the actual administration of the
assessments.

Parents and students (if old enough) - should be informed partners in making decisions about

student participation in the state assessment program and about the use of accommodations.
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Coordinating the Administration of the State Assessments

Once decisions have been made about participation and accommodations, the logistics of who
does what, when, and where need to be mapped out. It is important to develop an implementation
plan that specifies each thing that needs to be done to prepare for the MAP, who will be
responsible for each task, and when each task will be completed. It is good to give each person
involved a detailed list of their responsibilities. Someone in each school should take primary
responsibility for ensuring that all the components of the plan are implemented in a timely
manner.

Evaluating the Planning and Assessment Process

After the assessments are over, it is important to evaluate what worked and what didn’t to better
prepare for future administrations of the MAP.

Interview Students — Talk with students with disabilities who took the MAP subject area
assessments to find out how they felt about the assessments. Did they feel prepared? What might
have helped? What was particularly easy, hard, or confusing? Ask students how they felt about
the accommodations they used. Encourage them to make suggestions for improvement.

Debrief as a Committee — Meet with all those involved in the assessment process to talk about
how things went. Celebrate successes and rework rough spots. Note any changes needed in the
process, and make plans for implementing those changes.

Developing District Policy

District policy should be modified to address the inclusion of all students in Missouri’s
assessment program. Revised policies should be aligned with State Policy Guidelines regarding
the assessment of students with disabilities and should cover the following.

¢ The participation of all students, including those with disabilities, in district and state
assessment programs

e The accommodation of diverse learner needs

¢ Procedures for accounting for all test takers, including those who participate in an
alternate assessment

e Procedures for rﬁaking and documenting decisions regarding the assessment of students
with disabilities

¢ Plans for reporting test results to parents, teachers, and the public
¢ Plans for using assessment results that focus on instructional/curricular changes

¢ Plans for staff development, technical assistance, and information dissemination and
exchange

This packet was prepared by Edgley Consulting for use in informing Missouri educators about the
inclusion of students with disabilities in the Missouri Assessment Program. Resources used in
preparing the packet included a number of state publications about the Missouri Assessment
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Program. Much of the information about making participation and accommodation decisions was
adapted from the book Testing Students with Disabilities: Practical Strategies for Complying
with District and State Requirements by Martha Thurlow, Judith Elliott, and James Ysseldyke;
copyright 1998. This book might serve as a reference for individuals wishing more information in
this area.

Questions about the information in the packet can be directed to Dr. M. Edgley, 1623 West Main
Street, Jefferson City, Missouri, 65109 (573-636-5646) e-mail - edgley@sockets.net.



Distinguishing Myths from Truths
Presenter’s Key

Place an “M” in front of the statements that you believe to be myths and
a “T” in front of the statements you believe to be true.

T 1. A student’s instructional goals are a primary factor to
consider in determining whether a student with
disabilities should participate in the regular Missouri
Assessment Program subject area assessments.

IM 2 Most instructional accommodations, used in the
classroom, are not appropriate for the state test.

T s The purpose of accommodations is to avoid measur-
ing a student’s disabilities and to allow for a valid
measure of a student’s knowledge and skills.

M .. Out-of-level testing is appropriate for state tests used
for accountability purposes.

T 5. The standards-based scores of students who use

accommodations on the MAP can be integrated with
the scores of other students.

_M_6. Decision makers don’t need to understand the pur-
pose of the Missouri Assessment Program or be
familiar with the kinds of items included on the sub-
ject area tests to make good decisions about partici-
pation or the use of accommodations.

Including Students with

Adapted from Thurlow, Elliott, and Ysseldyke’s book: Testing D'sabi'::tt'::
Students with Disabilities: Practical Strategies for Complying with Missouri Assessment
District and State Requirements Program
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