ED 435 039

AUTHOR
TITLE
INSTITUTION

SPONS AGENCY

PUB DATE

NOTE

CONTRACT
AVAILABLE FROM
PUB TYPE

EDRS PRICE
DESCRIPTORS

ABSTRACT

include the following: teacher,

DOCUMENT RESUME

CE 078 310

Imel, Susan

Roles for Adult Educators. Trends and Issues Alert No. 7.
ERIC Clearinghouse on Adult, Career, and Vocational
Education, Columbus, OH.

Office of Educational Research and Improvement (ED),
Washington, DC.

1999-00-00

4p.

ED-99-C0O-0013

For full text: <http://ericacve.org/fulltext.asp>.

ERIC Publications (071) -- Reference Materials -
Bibliographies (131)

MFO01/PCO01l Plus Postage.

Adult Education; *adult Educators; Educational Objectives;
Educational Philosophy; Educational Theories; Literature
Reviews; Self Concept; *Teacher Attitudes; *Teacher
Behavior; *Teacher Role; *Teacher Student Relationship;
*Theory Practice Relationship; Trend Analysis

Adult educator role descriptions found in the literature
instructor, helper, facilitator, consultant,

broker, change agent, and mentor. The literature that speaks directly to the
adult educator's role is scanty. A larger body of literature exists, however,

that either alludes to adult educators'

roles or contains information from

which ideas abcut their roles can be surmised. One clear trend in the
literature on roles is a connection between philosophical beliefs about adult
education and the type of role described. For example, publications can be
found that do the following: support the radical tradition in education;
expiore adult educator roles for a civil society; and examine adult educator
roles in experiential learning. A related issue is the guestion of how adult
educators perceive their roles versus how roles are described in the
literature. Among other related topics addressed in the literature are the
following: suggested future roles of adult educators; markets that adult
educators could tap in reshaping their roles; and information about careers
in the future that adult educators can use to either shape their roles or

develop programs and services for learners.
contains 19 references constitutes approximately 75% of this document.)

(An annotated bibliography that
(MN)

Reproductions supplied by EDRS are the best that can be made

from the original document.




ED 435 039

Ce079 3/

Roles for Adult Educators
Trends and Issues Alert No. 7

Susan Imel

_US DEPARTIENT OF F DuCATION
I T I R A P
EDUCAT:{<AL RESCURCES INFCRIATION
CEMTER:ERIC,

E{ Trs document has been repioduceo as
FECOWPS 11OM ThE RETSON 0 Qa7 aLor
cngratng

O K.nor changes Fave been made o
TRICVe foprSdatt on gually

@ Dracts A vew 07 0menany dated v TR
o rent 27 Wy TR ese !
M QBRI st a .

ERIC Clearinghouse on Adult, Career, and Vocational Education
Center on Education and Training for Employment
College of Education
The Ohio State University
1900 Kenny Road
Columbus, OH 43210-1090

o BESTCOPY AVAILABLE




Adult, Career,

and Vocational

Education

Roles for Adult Educators

The role of adult educator has been defined broadly. Adult educa-
tor role descriptions found in the literature include the following:
teacher, instructor, helper, facilitator, consultant, broker, change
agent, and mentor (e.g., Boud and Miller 1998; Johnson 1998).
Surprisingly, the literature that speaks directly to adult educator role
is scanty because “considerably more attention {has] been paid in
adult education to the learner than to the teacher” (Boud and Miller
1998, p. 1). A larger body of literature exists, however, that either
alludes to adult educators’ roles or contains information from which
ideas about their roles can be surmised. Some trends and issues re-
lated to roles for adult educators are described in this Alert. A list of
resources is included for further information on the topic.

A clear trend in the literature on roles is a connection between
philosophical beliefs about adult education »nd the type of role de-
scribed. Cunningham (1996), for example, supports the radical tra-
dition in adult education by arguing that adult educators should
work in socially responsible and relevant ways “to actively promote
continuous societal change by promoting the ideals of participatory
democracy defined as full citizen participation, freedom, equality
and social justice” (p. 1). In her exploration of adult educator roles
for a civil society, Johnson (1998) found that responses about ap-
propriate roles could range from the liberal to the technical/func-
tional to the more radical, but she proposed that adult educators
work in ways that foster a social purpose without coopting learners.
When examining adult educator roles in experiential learning, Boud
and Miller (1998) discovered that conflict existed between the two
traditions that were important in the development of experiential
learning theories because one focused on individuals and the other
on groups. Thev drew on the characteristics of each of the tradi-
tions to create the role of animator that draws on both the indi-
vidual and the collective and that “incorporates considerations of
context, power and shifting identities” (p. 6).

An issue related to this trend is the question of how adult educators
perceive their roles versus how roles are described in the literature.
In a study conducted by Fenwick (1996), adult ecacators viewed
themselves in ways that “contradicted commonly espoused educa-
tional philosophies and practices” (p. 16). They made little refer-
ence to power dynamics—either social, cultural, or organizational—
thart affect the teaching-learning process, and they saw themselves
as being responsible for creating a safe environment. This picture is
quite different from that depicted in some of the literature on roles.
Tisdell and Perry (1997) and Wilson and Cervero (1997) suggest
that an appropriate role ‘or adult educators may be to examine or
challenge existing power structures; such actions may lead o envi-
ronments that are uncomfortable for some learners.

Suggestions for future roles for adult educators can also be found in
the literature. In discussing the future of adult cducation, some
sources (e.g., Alheit 1999; Miller 1997) include information that
can be used to predict roles. Futures literature itself can also be used
to predict future roles for adult educators. Jennings (1999) for ex-
ample, describes six distinct markets that adult educators could tap
by reshaping their roles. Kotter (1995) and Moses (1999) provide
information about careers in the future that can be used by adult
cducators either to shape their roles or in developing programs and
services for learners.

In summary, the topic of roles for adult educatars is complex and

closely related to the goals and purposes of adult education. Al-
though futures information can he used to predict future roles for
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adult educators, those roles will undoubtedly be connected to what
individual adult educators believe are appropriate behaviors and
actions.
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