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What is the Texas Center for
Reading and Language Arts ?

The Texas Center for Reading and Language Arts assists K-12
educators in enhancing the Reading and Language Arts knowl-
edge and skills of Texas students, through implementation of
the Texas Essential Knowledge and Skills (TEKS).

are the Ce s 'vities
Accomplished?

Goal I: To provide a cadre of school-level specialists
with:nexp.ertisednigionologicalew.aren.e.ss,word:
analysiS;fluency,strategies, and comprehension
strategieswho,:i are able to use documented
approaches to reading and language arts
inStrubtion:.to.::address TEKS objectives with
:stUdentsiwgradesK-3.

Goatii2:::Tol,:enh.anceAhe knowledge, skills, and
practices teachers use to implement the TEKS
reading an language arts objectives with second
langua elearners

Goal 9: en ance the knowledge, skills, and
practidetiii eadhers use to implement the TEKS
reading a language arts objectives with
students :in grades K-5 who are experiencing
difficulty :in reading and language arts.

enhance: the knowledge, skills, and
practices1;:teecherS: use to implement the TEKS
fieading:::e:nd.:!:language arts objectives with

.;studentsiirlgredes!5-8, focusing on content area
Teaditig"instruction:

Goal S: To disseminate information generated by the
TexasiliCenterfor19eading and Language Arts

::usinglIcurrentlechnology and media

Go 6: To communicate the goals, activities, and
accomplishments: of the Center to professionals
and other community members.

Literacy Labs
Both school-based and university-
based labs served as models for
universities and school districts.

Professional Development
Guides and Videos

These guides are designed to
provide educators across the

state with materials and plans for
professional development in

reading and language arts, and to
introduce the TEKS.

Reading Liaisons
Education Service Center Reading
Liaisons work collaboratively with

Center personnel to engage in and
provide professional development

on the TEKS.

School Partnerships
Collaborative relationships

with schools that assist in the
development of materials,

curriculum guides, and
product development.

Examining Phonics and Word Recognition Instruction in Early Reading Programs
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Organization & Content of the Guide

The guide contains four sections of materials for presenters to
teach Phonics and word recognition. Section 2 (Professional
Development), includes speaker's notes and suggestions on how
to guide participants through the workshop. Section 3
(Overheads), contains transparencies containing key points and
instructinal examples to accompany your speaker's notes;
Section 4 (Handouts) includes "Workshop Notes" for participants
to take notes from the presentation, and "Instructional Examples;"
Section 5 (Appendices) provides a list of references and further
readings on phonics and word recognition research.

Examining Phonics and Word Recognition Instruction in Early Reading Programs



Texas Education Agency

Mike Moses
Commissioner of Education

Felipe Alanis
Deputy Commissioner

Programs and Instruction

Ann Smisko
Associate Commissioner,
Curriculum, Assessment

and Technology

Robin Gilchrist
Assistant Commissioner for

Statewide Reading Initiatives

David D. Anderson
Coordinator, Curriculum and
Professional Development

Sharon O'Neal
Director of English Language

Arts and Reading

Catherine Davis
Assistant Director of Reading

Reading Liaisons and Advisors
Education Service Centers

Region I, Edinburg Angie Lehmann
Region II, Corpus Christi Mary Kureska

Region III, Victoria Lynne Mumme
Region IV, Houston Kathy Helm
Region V, Beaumont Vicky Gore
Region VI, Huntsville Gene Jolly
Region VII, Kilgore Alice Reader

Region VIII, Mt. Pleasant Gwen Smith
Region IX, Wichita Falls Kris Reid

Region X, Richardson Nancy Slaughter
Region XI, Ft. Worth Bettye Kuehler

Region XII, Waco Joan Berry
Region XIII, Austin Mari Lester

Region XIV, Abilene Susan Anderson
Region XV, San Angelo Susan Kerbow
Region XV, San Angelo Jody Johnson
Region XV, San Angelo Elaine Howard
Region XVI, Amarillo Wanda Doughten
Region XVII, Lubbock Maria Gamble

Region XVIII, Midland Carolyn Johnson
Region XVIII, Midland Perrie Whalen
Region XIX, El Paso Michele Dawson

Region XX, San Antonio Candace Anderson

Texas Center for Reading
8r Language Arts

Susan Barnes
George Blanco
Katrina Blodgett

Diane Bryant
David Chard

Maggie Coleman
Paula Correa
Cathy Davis

Bonnie M. Elliott
Robin Gilchrist
Philip B. Gough

Michael Guerrero
Allison Hamff
Dianne Hess

Peggy Hickman-Davis
Marty Hougen

June Jaap
Sharon Jackson

Cami Jones
Marilyn Kameen
Marcel LeJeune
Chris Lemons

Shari Levy
Robert Linne

Sharon O'Neal
Lorie Ochoa
Alba Ortiz

Jean Osborn
Paul Resta
Rita Ricardo
Bobby Rigg

Phyllis Robertson
Terry Ross

Maria Seidner
Kris Sloan

Martha Smith
Kathy Stewart

Sylvia Linnan-Thompson
Brenda Tyler

Sharon Vaughn
Nicole Ugel

Cheryl Wilkinson
Jo Worthy

Terry Zimmerman

Examining Phonics and Word Recognition Instruction in Early Reading Programs
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Preparing for the Workshop

This Guide is designed to offer staff development for Texas
teachers, admininistrators, and parents who work with stu-
dents in grades K-3. Because we recognize that the best
professional development is ongoing, participants should
be encouraged to continue their discussion of the topics
and relate them to the specific needs of their school. This
guide can be used as a stand-alone presentation on exam-
ining phonics and word recognition instruction or can be
integrated into a broader program about beginning read-
ing.

::EIStributeAho booklet "Suggestions for Examining Phon-
ics:rand:Word Recognition Programs" to each partici-
pant prior to the beginning:of the workshop.

-"!1Copies::ofthe:tookletare:avallable,:froraTEA

*Distribute:copiesofthesikinstructionafexamplesfound
in Section 4 (Handouts) prior to the beginning of the
workshop.

Materials
Overhead projector/marker
Pencils

Room Arrangement
.;Plan for:small;gr.oup:discussion:(314:persons). Group

members::should:vary,,byiigrade:level if possible.
Participants should: be abl6t6view,the screen.

Examining Phonics and Word Recognition Instruction in Early Reading Programs

9



Introduction

Use Overhead..#1to com-
mUnicaie. the. .tOpic,-of the

-Phonics;wOrkshop--;

Distribute the Phonics

a series:of- booklets relat7..
;ed: to the TEKS:for.Read;.
ing/(angUage Arts.

Note: The purpose of this
booklet is to provide guid-
ance for ekamining
structional elementsiipf
supplemen ar phonics
brogramsiiiandliitaiiplaca.
:phonics: instruction:in-I:it e:..

broader: cOntextip

...:.;:.

Overview of Workshop

Use Overhead #2 toipro
Vide en Prgaili2ed glance::: :

:..::Of the :PhOniCS

anditheitoPiCS tPbeitol'fi;
ered

Note:.Tellparticipantstha
the.morksho will follow
the-organizationiiio 4
booklet.

...indicate:that:Part:a iclen
tifiesifour:othericritical
aSbects.::of;:::beginning

;rogoipg:::(6.StOopn:and,
!ArtiC,,Oiqtes,:i:dea. !to:
:teaching those:'; effective -:

:.

Overhead #1

->'
lakr41-6.

Texas Center for Reading and Language Arts
University of Texas, College of Education

Texas Education Agency Region XIII Education Service Center

Overhead #2

, 77-dE4,4-.c17 arm

Agenda

Part 1 Phonics and Decoding Instruction
Alphabetic Knowledge
Phonological Awareness
Sound-Letter Relationships
Word Recognition Strategies
Spelling and Writing Connections
Related Reading Practice
Reading Fluency

Part 2: Other Critical Aspects of
Beginning Reading

Oral Language Development
Print Awareness
Reading Aloud
Independent Wide Reading

2
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Overhead #3

Tr., Carter

17177° Putting Phonics"-Avk
Into Perspective

"The goal of phonics is not that children be able to
state the 'rules' governing letter-sound relationships.
Rather, the purpose is to get across the alphabetic
principle, the principle that there are systematic
relationships between letters and sounds.

...phonics instruction should aim to teach only the
most important and regular of letter-to-sound
relationships, because this is the sort of instruction
that will most directly lay bare the alphabetic
principle.

...the best way to get children to refine and extend
their knowledge of letter-sound correspondences is
through repeated opportunities to read."

Becoming a Nation of Readers, Anderson et al., 1985, p. 38.

3

Overhead #4

pill.= Cense

,,,:-7A
Part 1

Phonics and
Decoding Instruction

Alphabetic Knowledge
Phonological Awareness
Sound-Letter Relationships
Word Recognition Strategies
Spelling and Writing Connections
Related Reading Practice
Reading Fluency

Putting Phonics in
Perspective

Use Overhead #3 to ex-
plain thatiiithe principles
used to design the book-
let were articulated.overs-.
decade ago!. ..............
a Natiorf:aFteaders..... ......:

fiead.:eaCh 'quote aloud
and:reinforCe:that phOnibs
1S:notitheigoalbt beginning
instruction;,:butariimpor-
tent path
read.

tolearning to

Part Phonics and
Decoding Instruction

Use 0:v:erheacl #4:10intro.7..
duce!:the'::7!elements :Of
ptionicsi.andi:word,:re.Cog.-i

. .

"Indicatethateadh-element
:ie;described- and,:several
suggestions:ere:provided
or examining eaCh:Onein:.

a:supplementary reading
program (some are illus-
trated With authentic-in-
structional'exampleS).

Note: Thesu gestions un-
der each::element.areide
rived fromiem iricat!!re
search, clinicalii:practide
and observations; and
ical

log
analysie:ofiiiinforma, ..

tion.

Examining Phonics and Word Recognition Instruction in Early Reading Programs



Alphabetic Knowledge

Use::Overhead:#5 to point
OutithatiknOwledge:of!:the9::
alphabet is:ihtkriately:: re

....... .

lated::to success in
ping to read

(Adams, 1990.)

Suggestions for
Alphabetic Knowledge
Instruction

HUSe::::Overhead #6 to
present suggestions for 111

alphabetic :knowledgem... .....

strUCtiOn:.

After:each:suggestion,ask
partiCipants or:axamples
or each suggestion

0

Overhead #S

Ett,11..e Carta

*..*, Phonics and Pacexitssg Instracstion

Alphabetic Knowledge

Children's knowledge of letters is a strong
predictor of their success in learning to read.

If children's knowledge of letters is not well
developed when they start school, sensibly
organized practice will help them learn how to
identify, name, and write letters.

Overhead #6

110:17.21,7

A "
.'1104S.

Pbonies End Decoding inotruction

Alphabetic
Knowledge (cant)

Alphabetic latowiedge
instruction include=

Games, songs, and other
activities that help children
learn to name letters quickly.
Writing activities that
encourage children to
practice the letters they are
learning.
A sequence of letter
introduction that can be
adjusted to the needs of the
children.

6
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Overhead #7

Phordes and Decoding Inenuction

Phonological Awareness

Phonological
Awareness Continuum

onset-rime,
blending. &

segmentation

syllable
se;mentati
& blending

sentence
segmentation

rhyming
songs

tieS3

blending &
segmenting
individual
phonemes

More
Cestiplex
Activitiee

Overhead #3

Phonics and Decoding Instruction'

Phonological
Awareness (con t)

A phonological awareness
instruction program should:

progress from easier to more difficult tasks
progress from larger units to smaller units
suggest the use of auditory, and visual cues
include the relationships of letters to sounds
in more advanced tasks
start with continuous sounds that are easier
to hear and blend (e.g., /m/, /fl)
advise teachers to stretch out and connect (or
"sing") the sounds

Phonological
Awareness Continuum

Use Overhead #7 to re-
mind participants of the
language skills that fall un
der. the umbrella of:phonO

.

awareness.

,,segrhenfing
'phonemes.

ErnphaSize:lhati:su.Ccess ......
ful demonstration:Of these
skills suggests that a child
has phonemic awareness

(Adams, 1990)

Suggestions for
Phonolgical Awareness
Instruction

Use Overhead #8
larize participants

to tam il7
with the:.

.suggestionSJOr:phbriOlog
::::iiicalaw.are.ness.:insteuction.

Explairi::that:1Clapping or
counting phonemeson:fin-.::.-
gers ortrocksTrnay.:thelp
somethildren,to:iinanipu
late sounds

.Demonstratenowtoiblbrid..
sounds of a word without
stopping between the
sounds

Examining Phonics and Word Recognition Instruction in Early Reading Programs
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Phonological
Awareness: Blending
Onset and Rime

'6':Ose:::OVerhead:!#9:: as an
instructional
one type of phonological

iaWarenes.s:activ4

Ask .partiCiparitS'.fors'e.ffe.c7

tive
Pects of;:thisactivity
I tiS verY:ekPliCit:and clear

worded).

Sound Letter Relationship:
Implicit and Explicit
Phonics Instruction

Use:Overhead410 to de-
f n.eiimplicittnstruction (an
aCtual exampleAs provid-
ed).

:...:.-Ask:;participants to point
o.ut thefeatpreszof this ex-

.. aMple that make it implic-
. it..

Overhead #9

Phonics and Decoding Instruction

Phonological
Awareness (con't)

Blending onset

Have children listen as you say
the chant below:

I
This word begins with /p/
and it ends with /at/.
Put the sounds together
and it says:

Repeat with the /Wen/
following

/f/ /a me/
/b/ like!
/s/ /un/
/k/ /im/

9

Overhead #10

4,j447S.9."' Art. Phonics and Decoding Instruction

Sound-Letter Relationship

f*Plit*T,'
--PhoAes

Implicit instruction
Letter identification is taught in the

context of whole words.

Example:
Read man on a big book and point out
the letter m.
Have the students say "man" and listen
for the beginning sound.
Elicit from the students that the letter m
makes the sound /m/.

Examining Phonics and Word Recognition Instruction in Early Reading Programs
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Overhead #11

4. A Plicalca and Decoding Instruction

ir Sound -Letter Relationship

Implicit and Explicit ,

Pnonlcaln.structian (con%)

Explicit instruction

Sounds associated with letters are
identified in isolation and later blended

together to form words.

Example:
Show the letter 1. Point to the letter.
"The letter 1 makes the sound /111/."

\stotoomanaccanteepoomemetaxemeacatamomezemmexacestexemxwee

Overhead #12

i5"x4., Ar. Phonics and Decoding Instruction

Sound-Letter Rebationship

Rate and gequance of -
Sound-Vattar Introduction

Introduce sound-letter relationships so
that children can read words as soon as
possible; sounds introduced first should

have high utility.

Example:
m, a, t and th are of high utility, whereas
gh as in through, ey as in they, and a as in
want are of lower utility.

Implicit and Explicit
Phonics Instruction
(con't.)

Use Overhead #11 to de-
fine and illustrate an ex-
ample Hof nstruc-
,tion.,:

Ask-participants OOoint::.
out the features of this

.

.,dmple that makaitexplic-
it.

Point out that many sup-
plementary phonics and
word recognition pro-
grams use an explicit ap-
proach to phonics

Rate and Sequence of
Sound-Letter
Introduction

-.Use:Overhead:#12.to.ex7.
.plain thatHnstruction in
sound relationships
isis the cornerstone to phon-
ics instruction:

Ili Indicate:that as they look
througrvtheir booklet they::::::
will see:that:there:are:nu-
merous suggestions un-
der this:element:and:that
only aiifew::selectecksug
gestions isou.sse..

Examining Phonics and Word Recognition Instruction in Early Reading Programs
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Rate and Sequence of
Sound-Letter
Introduction (con't)

:USeOVerhead:#13 to ex-
plain,:thatnewsound-let-

relatiOn8hips should:be
used .irfwords so that chil-

-dren:can See the links be-
tween thesOunds and let-

::ters:and Can:practice us-......... .... ..-

::Ing:::the new knowledge
immediately

Sound-Letter
Relationship
Instructional Example

Use..Overhead:..14::as:an
example.::.o.::souncHetter
relationthip instruction

..,EASk:: pa-aid-pantsfor:the
:rtiOrearidjeSSii:effedtbik
::aspects ofthis:Instruction"
In:relation:to he listed sug
gestions::in'..the.booklabn
pages 12-13

Note: For example, the
,teacher's :wording ::lacks
clarItY-,.(i. name the.:
blend .sW):;-:ohildren are
asked: :to find WordS.:19..the:
classrobm that'bOginiwith
siKEyerfeW.corbrnon.:o1;1-
lects

0

Overhead #13

Orr= Pbooicta and Peoodirri lostructioo'

r Sound-Uwe Relationship

:Rate and Segue of ,-
found- Letter Introduction

As each new sound-letter relationship
is introduced, children read words

spelled with those letters.

Example:
If the relationships for a, f, n, s, t, are
presented first, the children can work
with the words fan, an, at, ant, fast, fat

Reetemetatommosmonstgentattexasextencettemantentemosototexacazated

Overhead #14

t,84:447"'Pc4Z.
and Decoding Instruction

Sound-Letter Rebationship

'1 0
tIletNiatiOrlal -;`"

' artpie

Writetie following phrase on The
chalkboard:

Tommy needed a new sweater.

Read the phrase, emphasizing the /sw/ in sweater.
Name the blend sw.
Ask children to identify both letters and the
sound they stand for.
Ask children to look around the classroom for
examples of words with the same beginning
sound as sweater.
List children's suggestions on the chalkboard.

14
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Overhead #15

Phenba and Dernedng batraetkin

Word Recognition Strategies

A good program provides:

Opportunities to practice decoding
Opportunities to use word order (syntax) and
word meaning (semantics) to confirm
decoding accuracy
Opportunities to review irregular words in
text
Opportunities to incorporate irregular words
into written work
Opportunities to learn a limited set of high
frequency sight words in the beginning
Opportunities to decode words and access
their meanings
Strategies for decoding multisyllabic words

Is

Overhead #16

Phonies and Decoding bet:met:km

Word Recognition
strategy (con's)

Instructional
le,toPkt

CVCe
Write the word name on chart paper.
Ask the children to think of other words that
rhyme with name.
Support their growing list until you have at
least four or five words (e.g., same, came, lame,
fame, game, tame, blame).
Ask the children to notice similaritites in the
words (all have an /e/ at the end, have the long
/a/ sound, have an /m/ between the vowels).
Help the children apply the rule that says in
one-syllable words with a consonant/vowel/
consonant/e pattern the vowel is usually long.

Word Recognition
Strategies

USeOverhead #15 to pro,.
Vide. a:brief:overviewOf:
features of effective Ward
recognition:strategies::

Note: Clarify.that current re-:
Searchiiis::conclusive..that
the pritary'apprOach:to
learning ::to::read:.words:: :is::
througha:-sequentiabde
coding strategy:
ing letter N. letter:.) Syntax
and semantics:are:.us.ed to
confirm .tha::acouracy:i of
the readers decoding

(National Academy of Sci-
ence, 1998; Adams, 1998)

Word Recognition
Strategies: Instructional
Example

:USe1;0yerhead::#:16:00:ari
exarhpladf :word:recogni,
tion Strategy: instruction

e::::If:theohiid:thinks of a
word that:::rhymes; :but:

pattern.:(e4::.maim);: put: it
in a separate.:columo,:and
talk about exception
words:after:you:talk:about
the words :that:Mit e.iru e.

Allowing:::studen
coverithapattern(implic
it) rather than:teaching the
rule ::fiest::(explicit: .:can
an effective,instructional
strategy.

Examining Phonics and Word Recognition Instruction in Early Reading Programs
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Spelling and Writing

Use,: Overhead #1,7: :to
identify: features of: :a pro.
grerri that. effectively:inte
grate spelling andwriting
instruction

:Emphasize:that explicit:in
StruCtiOn:::ini:tonventional
spefling'should! begin in
'mid-first grade:-

Note:
their phonotOgiCakiknowl-
edge and St : eir knowledge
of sound dettemrelation
ships to approximate the
conventionat:spelling of
words. Encouraging-:tem
porary:!spelling:of words
provides::: teachers.: op.' ..

to :essess- :ch
d.ren!s of::

:sound7letter Associations::

Spelling: Instructional
Example

Use Overhead #18 as an
example of spelling in-
struction.

Ask participants to point
out the more and less ef-

,:fective.:.espects,of.this::in,
Straction:Anirelation to the

::featureS: listed on Over-
head:#17......

. Note:: ..Forexample, the ac-
:requiresvery little

the,part of the
students. :They:might:just.....
copy
rieighborsiWork:Andthen .

repeattrielietterri:: . ...

Overhead #17

Elo.re (me
Monies and Decoribag histrueition.

Spelling and Writing

A good program provide=
Spelling activities related to words that
children are reading and writing
Instruction that moves children from
temporary spellings to standard spellings
Coordinated spelling and reading instruction
Lessons that help children learn spelling
patterns
Writing activities that are purposeful yet
permit creativity

17

Overhead #13

Phonics and Decoding Instructibn

sPellin'

.4-

Spelling words /a/ -ay :

Children are given five index cards and
write the five spelling words (away,
anyway, day, niay, say) that contain the
phonogram -ay.
They are asked to identify what is the
same in each word by circling the
letters with a colored crayon.

IS
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Overhead #19

-1344"7417 rixmics and Decoding Insnnetion

Related Reading Practice

Decodable text is useful for practicing
accurate and fluent reading.

Exa :

If children know in tint, s/sI, p /p/, e lel, and
a /a/, and the words the, elephant, said, no, and
thank you, then they can read:

Pat met the elephant.
The elephant met Pat.
Pat sat.
The elephant sat.
The elephant sat on the mats.
The elephant sat and sat.
Pat sat and sat.
Pat said, "Elephant, pat the pets."
The pets said, "No, thank you, Elephant."

19

Overhead #20

iiietrte
Pbaadce and Decoding butruction

Related Reading
Practice (con't.)

Predictable Texts
Predictable text is useful to teach print awareness
and concepts about print (e.g., how to hold a book,

left-to-right directionality, use of print to
communicate a story).

Example:
This is a sunny day.
This is a cloudy day.
This is a rainy day.
This is a foggy day.
This is a snowy day.
This is a windy day.
This is a good day to play together.

Related Reading
Practice: Decodable
Text

Overhead 4f10.:toide-: .
scribe an example of de

:.dtklabletext

Related Reading Practice:
Predictable Text

.,:-L.Jse,Overheatf#24ato con-

trast thadecodabletexton:
Overneadli:#19::Withi::pre-
dictable text

Note: It is important for
teacherS:110:::Understand
that predictable text is very
useful to teach. print
awarenessend:concepts
aboutionntje:g,.,... now to
hold atook,:::left4e91ght
directionality;useotipnnt
to cornmiuni.cateaiistory).
It nott
for teaching
reading and

aasieffe.ctive
chlldreninitlal
providing chil-

o use
sound-letter

dreniop ortunities,
newly learned
knowledge.

Examining Phonics and Word Recognition Instruction in Early Reading Programs
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Reading Fluency

Q'Se.!0VerheadjiltaZitO de-
scrihe."tha.featureS of a,: .. ....... , ., ..
p (ogre m,:iyvah:iwell-de-
eigned:fluenCy:iitiWOOtion

. .

Part 2: Other Critical
Aspects of Beginning
Reading

U.seOverhead #22 to pre-
, Niewiithe::additional as-

pec.t:Of beginning reading
that:must:be:considered
wh.en::reviewing the in-
strUttional effectiveness of
arvearlwreading program.

Overhead #21

191..741.2= Phonics and Decoding Joshua:1n'

Reading Fluency

A good program provides:

Opportunities to read and reread familiar
stories
Practice with new words prior to reading text
Occasional timing of students' reading to record
rate and progress
Opportunities to have text read to students by
others
Ideas for developing a home-school connection

21

Overhead #22

Part 2

Other Critical Aspecte of
Beginning Reading

1. Oral Language Development
2. Print Awareness
3. Reading Aloud
4. Independent Wide Reading

22
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Overhead *23

11.,1=7
%if% Oral Language

Development

Liste Speaking,
and tinumrstanding

Ideas for developing oral
language include:

discussion, explanation, demonstration
giving and following directions, storybook
reading, games
songs, chants, poems
concept development and vocabulary-
building activities

23

Overhead #24

..k*,,,7-acZ

Print Awareness

Ideas for instruction that promote
print awareness:

print represents spoken language
meanings and uses of print (signs, labels,
posters, calendars, directions)
print conventions (directionality,
punctuation, capital letters)

correct book handling

word awareness

predictable and patterned language stories

Oral Language
Development Listening,
SPeaking,
U nderstanding

::USa.0.verhead:#23 to enu-:
merate:H::aetivities:: that
should he:a:pert Of :al
clasStOOMs"10: :en:hence:

::StUdente:Orallanguage::
. . :: .

Note.: Oral
.

be
one of themost over-
looked andunderestimat-
ed areas of :early language
arts instruction

Print Awareness

-Use Overhead:#24:toidiS;7
cuss suggestions for
teaching. brint awareness..:::::

Note: iln:additionAwth'66e
listed on theoverhead . ..

you may wan oi. k
teachers forother idea&J
You may want to refer
back to Overhead #20 for
a good source.
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Reading Aloud

Use Overhead #25 to illus-

reading ialoudlo:students.... . . .

Point ouththera arapany
other suggeStiOns in the
booklet.

that: are read
torChilci rem:should

e challenging ostretCh
...........childreniswocabu lanes

and imaginations

Independent Wide
Reading

sa!Overhead #27 to
point out the importance of
givirig Students-the-oppor-

?.tunityjoiTead, often:and:An
varied materials

0

Overhead #25

D5 C
Wadi./

Reading Aloud

eo.
the imagination and their
knowledge of the world

For reitding to
children:

Choose books that expand

tat Include a variety of genres
..ge.41 (narratives, nursery

rhymes, poems,
information books)

Good read alouds include:
Good discussions about the text
Rereading favorites (but remember to add new
stories)
Reading to the entire class or small groups

ss

Overhead #26

Cr,
Independent Wide

Reading

Wide reading:
enlarges vocabulary
contributes to fluency
advances reading
repertoire through many
different genres
builds knowledge

W7Art1H*.

Program/teacher should:
provide a broad range of materials (catalogues,
magazines, books, etc.)
provide a daily time for reading aloud
provide access to books in the classroom and the
school library, as well as books that can be taken
home
cover a range of reading levels

26
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Overhead #27

::NOte:::fteferpa tttttttttttt nsfrucflona iiexarnples

Group Activity 1

Guide :: participants: inGr:oupActivity 1

Activity I
2k.

Institiptianal 00°

"riattjsis

Read the six instructional examples in the handouts.

1. Segmenting Onset Sr Rime
2. Sound-Letter Relationships

InSiTUCtiOnal S. Sounding Out Words
Examples 4. Word Recognition Strategy Think Aloud

5. Word Recognition Strategy
6. Spelling

List the more or less effective aspects of each example (write your
answers on the handouts provided for each example).

As a group, talk about each example.

27

Activity Instructions

Use Overhead i#28::to ex-
Plain that.this activity, pro-

..instructionalex-
amples 'based :On actual

-supplementary programs:
..

-PointiiouLthaLrespOn§e§.---

space.s: prov.idedon::each.:
handout.

::Encourage:participantsito
discussandAdentify::the.

more and :::less :::effective
aspects :of: instruc-
tional example.

OWA brief comment for
each example is provided

Positive and Negative Aspects of Examples

Example 1: Segmenting Onset and Rime

More effective: This example is explicit and clearly worded.

Less effective: This example is probably misidentified as seg-
mentation. It may be more accurately called "phoneme de-
letion." There are only two examples provided which plac-
es a burden of generating more examples on the teacher.

Exatti ple'2: Sound=Letter::Relationships

More effective: This example is very explicit with the sound-
letter relationship taught in isolation and represented by a
picture card to help remind children of the relationship.

Examining Phonics and Word Recognition Instruction in Early Reading Programs
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Activity Instructions
(con's)

Positive and Negative Aspects of Examples (con't)

Vacaznple 3: Sounding Out Words

More effective: This example is carefully structured to pro-
vide children with multiple opportunities to sound out
words using sound-letter knowledge and controlled
words. Many examples are provided taking the burden
off the teacher to create them.

Less effective: This example could provide a clearer mod-
el of the teacher's role in demonstrating the process of
sounding out words.

Example 4: 'oral Recognition Stra

More effective: The strategy outlined in this Think Aloud is
appropriate for previewing a story or informational text.

Less effective: This example does not provide a reliable
strategy for reading words.

am e or ecognition Strategy

Less effective: This example does not prcivide a reliable
strategy for reading words. It assumes that children can
read.

Example 6: Spelling

More effective: This example provides a clever way for
children to build words and reinforce the spelling of words
in the /ay/ word family. Despite the initial time investment
to make the letter cube, it could be used repeatedly for
reinforcing practice.

Less effective: This use of "aw" and "anyw" as letter com-
binations to attach to the /ay/ word part are not reason-
able for very early readers. The directions for the teacher
do not explain what students are expected to do in this
activity. Do they write down the words they roll? Do they
read the words?

Examining Phonics and Word Recognition Instruction in Early Reading Programs

`) 4



rerhea

Examining Phonics and Word Recognition Instruction in Early Reading Programs



Texas Center
or:Reading

\andanguage Arts

Texas Center for Reading and Language Arts
University of Texas, College of Education

Texas Education Agency Region XIII Education Service Center

BEST COPY AVAILABLE



Texas Center
or;:Reading

and .Language Arts

Agenda

Part 1: Phonics and Decoding Instruction
Alphabetic Knowledge
Phonological Awareness
Sound-Letter Relationships
Word Recognition Strategies
Spelling and Writing Connections
Related Reading Practice
Reading Fluency

Part 2: Other Critical Aspects of
Beginning Reading

Oral Language Development
Print Awareness
Reading Aloud
Independent Wide Reading

27



Texas Center
orReading

4Wancl1).anguage Arts Putting Phonics
Into Perspective

"The goal of phonics is not that children be able to
state the 'rules' governing letter-sound relationships.
Rather, the purpose is to get across the alphabetic
principle, the principle that there are systematic
relationships between letters and sounds.

...phonics instruction should aim to teach only the
most important and regular of letter-to-sound
relationships, because this is the sort of instruction
that will most directly lay bare the alphabetic
principle.

...the best way to get children to refine and extend
their knowledge of letter-sound correspondences is
through repeated opportunities to read."

Becoming a Nation of Readers, Anderson et al., 1985, p. 38.
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TexasTexas Center
aorircrteeacliguangge

Part 1

Phonics and
Decoding Instruction

Alphabetic Knowledge
Phonological Awareness
Sound-Letter Relationships
Word Recognition Strategies
Spelling and Writing Connections
Related Reading Practice
Reading Fluency

29



Texas Center
for,,Feading

...andItanguage Arts Phonics and Decoding Instruction

Alphabetic Knowledge

Children's knowledge of letters is a strong
predictor of their success in learning to read.

If children's knowledge of letters is not well
developed when they start school, sensibly
organized practice will help them learn how to
identify, name, and write letters.

30



Texas Center
or,Reading

and ,I Arts

Phonics and Decoding Instruction

Alphabetic
Knowledge (con's.)

Alphabetic knowledge
instruction includes:

Games, songs, and other
activities that help children
learn to name letters quickly.
Writing activities that
encourage children to
practice the letters they are
learning.
A sequence of letter
introduction that can be
adjusted to the needs of the
children.

31
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Texas Center
for;i2eading

\ancijianguage Arts
Phonics and Decoding Instruction

Phonological Awareness

Phonological
Awareness Continuum

onset-rime,
blending, &

segmentation

syllable
segmentation
& blending

[sentence
segmentation

rhyming
songs

Less
Complex
Activities

32

blending &
segmenting
individual
phonemes

More
Complex
Activities



Texas Center
ottl2eading

andjiariguage Arts

Phonics and Decoding Instruction

Phonological
Awareness (con't.)

A phonological awareness
instruction program should

progress from easier to more difficult tasks
progress from larger units to smaller units
suggest the use of auditory and visual cues
include the relationships of letters to sounds
in more advanced tasks
start with continuous sounds that are easier
to hear and blend (e.g., /m/, Is!, lil, /fl)
advise teachers to stretch out and connect (or
"sing") the sounds

3 3



Texas Center
olieading

and language Arts

Phonics and Decoding Instruction

Phonological
Awareness (con't.)

Have children listen as ou salA
the chant below:

This word begins with /p/
and it ends with /at/.
Put the sounds together
and it says:

Repeat with the
following: /St/ /on/

/m/ /a p/
/f/ /ame/
/b/ /ike/
/s/ /un/
/k/ Am/

/b/ /en/

34



Texas Center
or>42eading

ancl,Laguage Arts Phonics and Decoding Instruction

Sound Letter Relationship

plicit and Explicit
Phonics 1..,zuction

Implicit instruction
Letter identification is taught in the

context of whole words.

Example:
Read man on a big book and point out
the letter m.
Have the students say "man" and listen
for the beginning sound.
Elicit from the students that the letter m
makes the sound /m/.

35 BEST COPY AVAILABLE
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Texas Center
for:Feading
and ,I4spguage Arts Phonics and Decoding Instruction

Sound Letter Relationship

I plicit and E licit
Phonics In ructio;). (cora).

Explicit instruction

Sounds associated with letters are
identified in isolation and later blended

together to form words.

Example:
Show the letter 1. Point to the letter.
"The letter / makes the sound /111/."

36
BESTCOPYAVA1LABLE
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Texas CenterTexas
or312eading

and -4114=4e Arts Phonics and Decoding Instruction

Sound- Letter Relationship

Rate and e lence of
o d-L -Lter Introductio

ir-,,==agtmemg1=4,;,

Introduce sound-letter relationships so
that children can read words as soon as
possible; sounds introduced first should

have high utility.

I
Example:
m, a, t and th are of high utility, whereas
gh as in through, ey as in they, and a as in
want are of lower utility.

37 BEST COPY AVAILABLE
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Texas Center
or Feacling

ancl Language Arts Phonics and Decoding Instruction

Sound-Letter Relationship

equ.ence
ound-Letter Introduction con'f

As each new sound-letter relationship
is introduced, children read words

spelled with those letters.

Example:
If the relationships fora,a, f, n, s, t, are
presented first, the children can work
with the words fan, an, at, ant, fast, fat

38
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Texas Center

qorzReading
and Arts Phonics and Decoding Instruction

Sound-Letter Relationship

In_ _ructional
xa

Write the following phrase on the
chalkboard:

Tommy needed a new sweater.

Read the phrase, emphasizing the /sw/ in sweater.
Name the blend sw.
Ask children to identify both letters and the
sound they stand for.
Ask children to look around the classroom for
examples of words with the same beginning
sound as sweater.
List children's suggestions on the chalkboard.

14
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Texas Center
or Reading
anOanguage Arts Phonics and Decoding Instruction

Word Recognition strategies

A good program provides:
Opportunities to practice decoding
Opportunities to use word order (syntax) and
word meaning (semantics) to confirm
decoding accuracy
Opportunities to review irregular words in
text
Opportunities to incorporate irregular words
into written work
Opportunities to learn a limited set of high
frequency sight words in the beginning
Opportunities to decode words and access
their meanings
Strategies for decoding multisyllabic words

15
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Texas Center
or42eading
anktanguage Arts

Phonics and Decoding Instruction

Word Recognition
Strategy (con't.)

------ In uctional
Example

CVCe

Write the word name on chart paper.
Ask the children to think of other words that
rhyme with name.
Support their growing list until you have at
least four or five words (e.g., same, came, lame,
fame, game, tame, blame).
Ask the children to notice similaritites in the
words (all have an /e/ at the end, have the long
/a/ sound, have an /m/ between the vowels).
Help the children apply the rule that says in
one-syllable words with a
consonant /vowel /consonant /e pattern the
vowel is usually long.

BESTCOPYAVA1LABLE
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Texas Center
forT.eading
and,lianguage Arts Phonics and Decoding Instruction

Spelling and Writing

A good program provides:
Spelling activities related to words that
children are reading and writing
Instruction that moves children from
temporary spellings to standard spellings
Coordinated spelling and reading instruction
Lessons that help children learn spelling
patterns
Writing activities that are purposeful yet
permit creativity

42



Texas Center
ori3eading
and:leguage Arts Phonics and Decoding Instruction

Spelling

In uctiona
ample

Spelling words /a/ -ay

Children are given five index cards and
write the five spelling words (away,
anyway, day, may, say) that contain the
phonogram -ay.
They are asked to identify what is the
same in each word by circling the
letters with a colored crayon.

BEST COPY AVAILABLE
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Texas Center
or,Reading

anctIAliguage Arts. , Phonics and Decoding Instruction

Related Reading Practice

Decodable text is useful for practicing
accurate and fluent reading.

Example:
If children know m /m/, s Ish t It!, p /p/, e /e/, and
a /a/, and the words the, elephant, said, no, and
thank you, then they can read:

Pat met the elephant.
The elephant met Pat.
Pat sat.
The elephant sat.
The elephant sat on the mats.
The elephant sat and sat.
Pat sat and sat.
Pat said, "Elephant, pat the pets."
The pets said, "No, thank you, Elephant.'

19
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Texas Center
orReading

and Language Arts

Phonics and Decoding Instruction

Related Reading
Practice (con't.)

Predictable Texts
Predictable text is useful to teach print awareness
and concepts about print (e.g., how to hold a book,

left -to-right directionality, use of print to
communicate a story).

Example:
This is a sunny day.
This is a cloudy day.
This is a rainy day.
This is a foggy day.
This is a snowy day.
This is a windy day.
This is a good day to play together.

45



Texas CenterTexas
Reading

anctPanguage Arts---
Phonics and Decoding Instruction

Reading Fluency

A good program provides:

Opportunities to read and reread familiar
stories
Practice with new words prior to reading text
Occasional timing of students' reading to record
rate and progress
Opportunities to have text read to students by
others
Ideas for developing a home-school connection

21
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Texas C enter
or:Reading

andj4apguage Arts

Part 2

Other Critical Aspects of
Beginning Reading

1. Oral Language Development
2. Print Awareness
3. Reading Aloud
4. Independent Wide Reading
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Texas Center
orzFeading

andLanguage Arts Oral Language
Development

Li enin. , eakin ,

an n er an in

Ideas for developing oral
language include:

discussion, explanation, demonstration
giving and following directions, storybook
reading, games
songs, chants, poems
concept development and vocabulary-
building activities

BEST COPY AVAILABLE
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Texas Center
or;Feading

and:tianguage Arts

Print Awareness

Ideas for instruction that promote
print awareness:

print represents spoken language
meanings and uses of print (signs, labels,
posters, calendars, directions)
print conventions (directionality,
punctuation, capital letters)

correct book handling

word awareness

predictable and patterned language stories

49



Texas Center
fonReading
and,D-anguage Arts

Reading Aloud

For reading to
children:

Choose books that expand
the imagination and their
knowledge of the world
Include a variety of genres
(narratives, nursery
rhymes, poems,
information books)

Good read clouds include:
Good discussions about the text
Rereading favorites (but remember to add new
stories)
Reading to the entire class or small groups

50



Texas Center
or :Reading
anOanguage Arts Independent Wide

Reading

Wide reading:
enlarges vocabulary
contributes to fluency
advances reading
repertoire through many
different genres
builds knowledge

Program/teacher should:
provide a broad range of materials (catalogues,
magazines, books, etc.)
provide a daily time for reading aloud
provide access to books in the classroom and the
school library, as well as books that can be taken
home
cover a range of reading levels
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... Handouts

Examining Phonics and Word Recognition Instruction in Early Reading Programs
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Texas Center
forFeading
and Language Arts In ructional

Example I

Segmenting Onset & Rime

Tell children that you can take away a sound from the
beginning of sit and make a new word.

Teacher Think Aloud:

If I say sit slowly: Is/ AV, Is/ /it/. I hear the beginning sound Is/ and the /it/.
If I say the word without the Is/, I hear /it/. The new word is it.

Children repeat after teacher:

Say the word thin.
Then drop the beginning sound /th/ /in/ = /in/.
Have them say the beginning sound (/th/), and the word you have when you take /th/
from thin. (in)
Children continue taking away the beginning sound and have just one word part left.

More effective: Less effective:

nen,
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Sound-Letter Relationships

Teacher directions from example lesson:

Write the letter s on the chalkboard.
Tell students that this letter makes the Is/ sound.
Tell them that it is the sound that begins the word sun.
Have students say the word sun with you emphasizing the Is/ sound.
Show students the picture of the yellow sun.
This picture card can be used as a memory cue to remind students of the
letter-sound relationship s Is/.

More effective: Less effective:
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Texas Center
or,zReadieading

and., anguage Arts

n uctional
Example 3

Sounding Out Words

Begin by writing a word on the board and challenging the children to sound
and blend it.
Then, change the word in any way, but only by one letter, and ask them to
read the new word.

Examples:

on, in, pin, pit, it, at, bat
an, pan, tan, man, mat, mad, map

More effective:

55

Less effective:
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Texas Center
or:Feading

and Language Arts

'uctional.
xarn.ple

Word Recognition Strateglj

Think Aloud

First, I'll look at the pictures and make predictions.
When I read, I'll stop from time to time to check which of my predictions
match the story, and I'll make new ones.
When I don't understand something, I can go back and read again and look
at the pictures.
If I still don't understand, I can ask for help.

More effective: Less effective:

56
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Texas Center
or iReading

,,and, language Arts

Instructional
Example S

Word Recognition Strateo

List the following short words on the chalkboard and have the children
read them:

rap chat
tap sat
slap clap

Child chooses a word and acts it out. Whoever identifies the word,
erases the word, and pantomimes another short a word.

More effective: Less effective:
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Texas Center
orzReading

ancllanguage Arts

Spelling

Teacher directions:

Make a letter cube from a small empty milk carton.
Cover it with construction paper.
Write one of the following letters or letter combinations on each side: aw,
anyw, d, m, s.
Then, write ay on a sheet of paper.
Children can take turns rolling the cube and pairing the letter(s) they roll
with the phonogram ay to create spelling words.

More effective: Less effective:
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,.., . Appendices
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