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Introduction

Literacy Collaborative is being implemented at Chamberlain, and
interactive writing is an intergal component of the program.
There is a definite relationship between writing and reading, and an
improvement in writing leads to improvement in reading.

Reading Recovery has shown that the more time spent on writing
in early lessons, the greater the progress in reading. “Interactive writing
is an important part of the early literacy lesson framework because it
provides so many opportunities to teach directly about language
conventions, sense of story, types of writing, and concepts about print.” 1

Irene Fountas and Gay Su Pinnell, leaders in the Reading Recovery
program assert that, "Interactive writing is a particularly powerful tool for
helping children learn about letters, sounds, and words. They are not
thinking that this is a lesson on letters or words: rather they encounter
and use those elements in the service of real writing." 2

Observing the positive results of interactive writing in Reading

Recovery and the fact that it is an integral component of Literacy
Collaborative, we wanted to see if gains would be made in

independent writing in the classroom by the use of interactive writing.

1 “Interactive Writing in a primary classroom” Kathryn Button,
pgs. 446-454.

2 Word Matters. Irene Fountas and Gay Su Pinnell. Chapter 15.
pg.192.




Methods

Classrooms consist of students who know little or no English,
special education students and English speaking students with a wide
range of background experiences. Some come with rich literacy back-
ground and many with little reading, and writing experiences.

In an interactive writing lesson, a purpose for writing is established.
Teacher and students compose a message or story which is then written
on chart paper using a “shared pen” technique. The students write
what they know and the teacher prompts and encourages the students.
The teacher then fills in the other parts. As the students become
more and more proficient, they take on more of the task. The writing
is then mounted in the room for the students to read during center time.
During the writing and reading of the stories, these specific skills are

taught which will be used in independent writing:
* It demonstrates early strategies, concepts of print, and how words work

* It provides opportunities to hear sounds in words, and connect them with
letters

* Itincreases spelling knowledge

* Children will understand the “building up” and “breaking down”
processes in reading and writing

It provides texts that children can read independently

*  Written language is provided in the classroom

ot




Data Collection Methods

1. Observational surveys given to all K-1 students in August and
March.

2. Independent writing samples collected throughout the year.
3. Interactive writing collected throughout the year.

4. Teacher observation.

5. Student reflections.

Resuits

Observational survey (See graph)

In first grade we used the Writing Vocabulary and the Hearing
Sounds in Words (HSIW) part of the tests and saw dramatic
improvement in both scores. In the writing vocabulary all but
one child at least tripled the number of words that they could write
and all stanines were above average. In HSIW all students stanines
were above average.

The scores for kindergarten in August were: 22 students got a
score of zero, 17 had a score of 1-4. At the end of the year, 26

students had a score above 10.

Independent writing samples (see graph and rubric)

At the beginning of the year, in first grade, all the children,

except one, were either scribble writing or using random letters.




They had little concept of spacing, punctuation, capitalization, or

left to right movement. They had no concept of sentences either.

At the end, 9 children were primarily using inventive spelling

and were mostly using conventional spelling. Finally, they began
using punctuation and capital letters in the appropriate places. They

go left to right and leave spaces in their writing.

Independent writing samples in _the beginning of
kindergarten
The teacher had to add 2 levels below scribble writing to the rubric.

The lowest was picture only, no writing and the second was picture
and name only. All children except for one fit into those two lowest

catagories. At the end of the study, none of the children were in the
lowest two catagories. All of the students were writing recognizable

letters and going left to right.

Interactive _writing in First Grade

At the beginning of the year, the teacher was involved in aimost

every sound that was written. She did the majority of the writing and was
responsible for sentence structure.The teacher helped to generate the
purpose for writing. Now the children are generating ideas from the
read-a-louds, science activities and shared readings. They have taken on

most of the task of writing and proof reading.




They are using conventional spelling for many words, leaving
spaces, using punctuation, and using correct sentence structure.
Interactive writing in kindergarten

At the beginning of the year, the teachers had to model writing
before they could begin interactive writing. The next step was for the
teacher to write everything except the beginning letters in a child’s
name. Now the children are writing many whole words independently.
They can either write high frequency words from memory or can
locate them in the room.

Teacher Observations in First Grade

The biggest thing we have observed is their transfer of skills
from interactive writing to independent writing. The stories the
students have written have become much longer. The students
have become more independent writers.

Teacher Observations in Kindergarten

The children understand what the writing process is. They can
say words slowly to themselves and use resources in the room. The
children love to write and can joyfully write for 45 minutes.

Student Reflections in First Grade

The students were amazed at the changes in their writing. Some

of the students did not believe their August samples belonged to them.



One student commented, “I didn’t know | could write this good!”
Other students said, “Now | can proof-read, | write longer sentences,
now my sentences make sense.” “I know my spelling words and | do
my best.” “I can read my sentences.” “I don't scribble no more.”
Student Reflections in Kindergarten

The children were surprised to see their early samples and are
proud and excited about their work now. Some comments the
kindergarteners made were: “We didn’t use that much tape today (to
correct errors).” “ | can write the whole word by myself.” “I know how to
write “doing” because it is like the i-n-g in Irving. The children write for
30-40 minutes using the word wall, name chart, and each other as resources.
They are able to read their writing to the class when finished. They know
to think before they write, say a word slowly, and write what they hear.
Conclusion

All students made some gains in their writing and many made
a dramatic improvement. We have seen the students become much more
independent. In August they sat and waited for the teacher to help. Now
they ask a neighbor, use resources in the room, or attempt things on their

own. They are beginning to do some proofreading.



The students are now able to sit and write for 30-45 minutes.
They are also beginning to expand their writing by reading to a
partner and then are continuing on by using questions and suggestions
from their partners. They have learned how to spell at least 45 words and
some know many others. Writing has become something that the
children look forward to.
Recommendations
We need to increase the time spent on interactive writing and
to encourage all grades K-5 to use this teaching tool to improve the

students writing.
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~ Stages Of Writing
1. Scribble

2.' Random Letters

B K R
SN T VvV %

3. First Letters

L ¢ G T s
4. Invented Spelling

L en 9o +o sl

5. Conventional Spelling
Capital letters at
beginning of a sentence
Punctuation

L Can C&O Yo Sool.

TR 20



‘Reflection on writing

‘When | came to firstgrade I.....
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