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FOREWORD

This booklet is the 11th in a series of “hot topic” reports produced
by the Northwest Regional Educational Laboratory. These reports
briefly address current educational concerns and issues as indicat-

ed by requests for information that come to the Laboratory from the

Northwest region and beyond. Each booklet contains a discussion
of research and literature pertinent to the issue, a sampling of how -
Northwest schools.are addressing the issue, suggestions for adapting

these ideas to schools, selected references, and contact information.

One objective ofthe series is tofoste'r a sense of commurity and con-
‘nection among educators. Another is to increase awareness of cur-

rent education-related themes and concerns. Each booklet gives
practitionersaglimpse of how fellow educators are addressing issues,
overcomingobstacles, and attaining success in certain areas. The goal

of the seriesistogive educators current; reliable, and useful infor-
- mation on topics that are important to them.

 Othertitlesin the seriesinclude:

# Service Learning in the Northwest Region

_# Tutoring: Strategies for Successful Learning

# Scheduling Alternatives: Options for Student Success

# Grade Configuration: Who Goes Where?

¢ Alternative Schools: Approaches for Students at Risk

# All Students Learning: Making It Happen in Your School

# High-Quality Professional Development; An Essential
‘Component of Successful Schools

# Student Mentoring
@ Peaceful Schools
# After-School Programs: Good For Kids, Good For Communities

~ N~ - ~ 5




|NT'RODUCTION

Fmdmg common ground between parents’ love for their chil-

-~ dren and intense desire for them to succeed, and teachers* 1ove

“for their students and intense desire for them to succeed can be

' adifficult task. Though both share the same desire for student -
‘achievement, parents are naturally devoted to their child; while

- teachers and schools must consider-all students when making

" decisions. This is where challenges often arise. Parents must ad-
‘vocate for their child—if they don’t, who will? And educators

- must contemplat'e.a‘neve-r—'endin'g stream of demands, technicali-

ties, politics, and regulations in determining how they interact -
with students and parents. These conflicting demands can be

- the source of much confusion and frustration for both parents

.. andeducators. Sadly, suspicion and amibiguity or apathy of ten

‘prevent parents and educators from formmg alliances that can

~+ maximize children’s success in school

Itis dlfflcult to dlspute the benefits parent involvement can have
upon children’s school experlences yet parents and educators
. often hold one another atarm’s length, unsure of the role each
should play. Compoundmg these uncertainties are the percep-
 tions educators and parents of ten have about the roles the other |
" should play. Some- téachers love to have parents intricately in-
volved in their classrooms, while others feel that too much par-
ent involvement violates their sense of professionalism and pre-
fer to have limited communication with parents and receive vis-
its only at predetermined times. Similarly, some parents try to be
at their children’s schools on a regular basis and are willing to do
 just about any task needed, while others are rarely available. Obyi-
“ously, it’s dlfflcult to create a situation that is sultable to everyone.
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In this booklet, we will éxamine the.current status of-parent in-"".
~-volverient in schoals, taking into account specific definitions, T
.récent research, and different types of parent involvement, We -
- will also look atideas for implementing parent-involvement SRR
* programs, explore the potential pitfalls of such programs;and. .-
. investigate s‘évhafs‘e'i(i;fal_. Northwest schools are doing to involve - .~

“parents successfully. « o T T S
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DEFINING PARENT I‘NVOLVE‘M-ENT

For the purposes of thlS booklet parent 1nvolvement is defmed
as the active, ongoing participation of a child’s parent(s) or guard-
ian(s) in his.or her-education. It is recognized that there are many ..
different ways for parents to participate in their children’sedu- -
_cation, from reading to children at home, to assisting in the class-
room, to 51tt1ng on advisory councils at school.

Epstem (1995;1996) 1dent1f1es six ba51c types of parent 1nvolve—
ment that schools can promote: -

4 Parentlng Schools can assist families in setting home cond-
itions to support learning at each age and grade level. Provid- -

- ing information on child and adolescént development and
‘helping parents strengthen parenting skills are two ways
schools can increase and support parents’ mvolvement at
hiome in their children’s education.

# Communicating: By increasing and encouraging school -to-
home-and home-to-school ¢communications, schools can im-
~ prove overall communication with families about school pro- -
grams and student progress.

- @ Volunteering; Schools can involve parents as volunteers in act-
* ivities at school or in other locations to support students and
school programs. Schools that put time into recruitment and -
training, provide a variety of opportumtles for involvement, and
are willing to work around parents’ schedules have the most
success in getting parents to volunteer. -

# Learning at home: Schools can involve families in children’y
academic learning activities at home, including homework
and other curricular-linked activities and decisions.

8
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o * Dec151onmak1ng Schools can 1nvolve parents in school dec1s1on- |

| ‘making by including them as participants in advisory com- .
“ mittees; site‘councils, the Parent Teacher Association (PTA)
-‘and. other parent and school organlzatlons |

L 0 Collaboratmg w1th commumty Schools can coordlnate the._ : '

. ‘workand resoirces of local bus1nesses communlty organi-: -
. zations, colleges and universities, and otHer groups to strength- -
| ‘."en school programs, famlly practices, and student learning : -
- and development Schools can also provide services for par-..”
ents andiother commun1ty members, such as'parenting, adult.
llteracy and Engl1sh-as a- Second Language (ESL) classes.

Although each type of parent 1nvolvement may yield d1fferent o

- results for children and. schools, allare. equally valuable. This -
sa1d it'is also i important for educators to note that parents have C
B ’f_,dlfferent skills and: d1ffer1ng levels of comfort when it comes to S

.""-'.,."school involvement (Decker, Gregg, & Deckér, 1996). While some. L
"+ like to be'in classrooms, d1rectly mvolved with many students; -

| 'others like'to play behmd the-scenes roles. Ii:ordeér to avoid allen- :
" ating a segment of the parent population, schools must recognize.
~ personal preferences, value the different roles volunteers can play,.
. .and prov1de a variéty of. ways for them to become 1nvolved (Deck—, o
eret al 1996 Epsteln 1995) o - - o




WHAT DoEs THE RESEARCH SAY?

‘Recent years have brought an increased awareness of the advan-
~_ tages parent involvement has on the academic and social suc= - -
- 'cess of children in school. In 1994, the importance of parent in-
volverrient was officially recognized when it was designated as
~one of the National Education Goals in the Goals 2000: Educate
America Act. The goal states: “By the year 2000, every school will
promote partnerships that will in¢rease parental involvement
- and participation in promotmg the social, emotional, and acade-
mic growth of children” In Parent Involvement and Participa-
tion (1997), the US. Department of Education notes that “research
over the past 30 years has. consistently shown that greater family
involvement in children’s learning is a critical link to achieving
- -a high-quality eduication and a'safe, disciplined learning envi- |
ronment for every student.” Unlike many topics in educatlon
parent involvement is one issue where IMOSt experts agree- quite
'51mply, it works.

Key fmdmgs of recent research on parent involvement mclude

# Most parents want to be involved in their children’s education.
According to- Epstem (1988), “Family requests for involvement
are constant.” Studies show that the majority of parents“want
to know how to help their children at home and what they can
do to help their children succeed” (National Association of
Secondary School Principals [NASSP], 1992).

# Research suggests that “the most effective forms of parent in-
volvement are those which engage parents in working directly
with their children in learning activities at home” (Cotton & _
Wikelund, 1989). The earlier in a child’s education process this
begins, the more effective it will be (Cotton & Wikelund, 1989)

10
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0 The 1nvolvement of fathers in the educat1on of the1r ch1ldren
-+ can makea s1gn1f1cant difference in overall achievement. A
- +1996 study by the National Center for Education Statistics - -

(NCES) found that h1gh father involvement i improves the l1ke-~”' U

- “lihood that children in gradés one tol2 will earn h1gh grades
. .“and reduces the: likelihiood that childten in ‘grades sixto12 -
o will e suspended Or expelled from school (NCES, 1996):

0 Schools efforts to promote parent 1nvolvement are more sig-.
- nificant than parental in¢ome and level of education in deter-

_Iining whéther or not parents becorme: engaged with the school .
-(US, Department of Education, 1997). Epstein (1988) found that
.itis“teachers’ practices, not.the education, marital status, or
work place of 1 parents that [makes] the d1fference in whether

0 Parent 1nvolvement is h1gher when schools welcome parents
*.and make it easy | for them to be involved; whén classroom and-

school d1sc1pllne are maintained; and when teachers and stu- |

“dents Tespect.one another (NCES 1996)..

0 And f1nally teacher tra1n1ng isan essent1al component of de-
-+ veloping and supporting effective parent-involvement. activities
. (Williams & Chavkin, 1985; Decker et al, 1996; Shartrand, Weiss,
~ Kreider, & Lopez; 1997; Liontos, 1992-). Researchers emphasize
-+ that “school efforts to promote family involvement in children’s
| .educat1on will succeed only if teachers are adequately prepared
to support these efforts (Shartrand etal, ,1997). |
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How DoOEsS PARENT
|NV'OLVEM'E'N‘T.H'ELP K|Ds?

| - In.the more than 30 years of research on parent involvement, re- -

- searchers have consistently found that parent involvement pro-
. duces positive results for chrldren (Decker et al., 1996). In its 1994
publication;, Parents and Schools: Partniers in Educatlon the Mani-
toba Department of Education and Tralnlng notés that “parents
are more srgnrfrcant than either teachers or peers in influencing
educational aspirations for the majority of children.” The follow-
ing list includes a few of the ‘many-benefits associated with.par-
ent involvement in children’s.education (Manitoba Department.
of Educatlon and Trarnrng [MDET] 1994)

| .Beneflts for students 1nc1ude

4 Improved academrc performance
¢ Improved school behavior -
¢ Greater academic motrvatron

* Lower dropout rates

B Benefrts for parents 1nc1ude
# Enhanced sense of adequacy self- worth and self-confidence

# New ideas for helping their chrldren learn as a result of work-
ing in the school environment: -

- Increased knowledge of child development
4 Strengthened social networks

¢ Expanded communrty—rnvolvement opportunities and networks
# Increased feelings of control over their environment
# Positive rapport with school

12
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-and parents, Patent participation can have a lasting impact on

. ‘teachers and schools as well. Detailed below areafew.of the
‘wpotential benefits: - . oo 0 TR

. The beriefits of parent involverhent are not limited to students.

"“# Schools experience better parent and community relationships, * -

as well as greater support and respect from the community (Cot- -

. ton& Wikelund 1969) - .

; ‘¢ Schools can-

LS c p“r'cj‘\ffi'de t_éachérs Wi(t'-hiib_ettér'WOfk‘ér_’lv_i_ronmeht_.si:"
- #Schols receive extra help in implementing everyday . -

- < programs, from one-on-one tuforing to schoolwide fund-

.. raising efforts (Cotton &Wlkelund 1989) - .

+® Schools can experience more ef feCtive academic and sécial ,

¢ programs (MDET, 1994) - oo o
" = Schools cari:save money with. increased parental involvement - - -

N
S .

*+ " (money can be saved on materials, resources, and personnel).
. Despite the abundance of research that-exists on parent involve-. -

~.-Inent, and the countless experts who.agree on its importance,

- schools of ten struggle to engage a significant number of parents - -

- MDET, 1994). In-many schools; it is not uncommon for the same - -*.
- ..small group of parents to be the only ones to show up to volun- . -
... teer or participate i school activities. On the other hand, it isalso

- . not-uncommon for parents tofind themselves wanting to be in- -

.- .volved, but feeling unwelcome in the school and unsure how they = -

‘.

titin (Shartrand etal, 1997). Parents also may become frustrated
 if they volunteer their limited tirme (many parents take precious

vacation time to volunteer at school)only to be assigned basic
‘tasks such as making photocopies or stapling worksheets; they

- SOV

end up feeling underutilized and unappreciated. Helping-parents

- understand the needs of schools, and helping schools understand
 how to optimize parents as resources, are key. Bringing the two sides
©together toform a strong partnership can be'challenging, but when
~achieved, immeasurable benefits result. .« R




WALKING THE TALK' IMPLEMENTING
A PARENT |NVOLVEMENT PROGRAM

Because an effectlve parent- 1nvolvement program 1s tallored to the
‘unique quahtles of the school-community it serves, a set formula
-~ for implementing a suceessful program is not practical. There are
- however, certain considerations that should be made by any school
or district wishing to'.enhance an existing program.or implement.
a new one. Following is a brief overview of these considerations
and suggested steps for 1mplement1ng them.

P'LANNI'NG'-AN-D 'PREPA\RATiON

The first order of busmess is to form a plarining team to be in charge
- of designing the program and getting it off the ground. To ensure
adequate representation of the total'school community, the group
should include teachers, parents, administrators, and members of

* the commubnity: Teacher buy-in is critical at this stage of the pro-
ceéss because without their support, progfam success can be next
to impossible. Teachers, after all, will have the majority of contact

- with parents and volunteers. Buy-in can be made possible by in-

* volving teachers in the planning process, sohc1t1ng their input about
the design and scope of the program, and allowing them f lexibil-
ity in how they choose to implement it. For example, don’t require
teachers to use a certain number of volunteers each week for a
specified number of hours; let them determine what will fit best

~ with their schedules. The support of building administration is

valso necessary during initial planning and throughout implemen- -
tation. A supportive administrator will put the staff at ease and
“provide them with the reinforcement that they will need along
the way. Other important steps to take in the planning process
are as follows

14



.. w1 Research parent involvément. If possible, members:of the plan-
* . ning team should visit schools known to have exemplary par-
*, . entinyvolvement and explore how such efforts might be adapted -
| totheirschool environment. o 0
. 2. Hire or. designate someone to coordinate the program. A'suc-
- wicessful effort will not'be haphazard—it will bé the result of a
' “concerted effort of a team dedicated to'the idea and a coordi- -
.. " natorwilling to go the extra mile to'engage parents and staff.
P Many successful programs have enlisted parerits to coordi-". " -
. ‘natetheeffort. B
2 3. Assess school needs. Consider how your school could best ben-
¢ efit from increased parent involvement (Cotton & Wikelund, -
" 1989). For example, does your school need more helpineach =~ %
", classroom? Is a tutoring or mentoring program somethirig that - *
S ryouare interested:in?. Have budget shortfalls caused youto .

~cut back on office staff -Qr:sgjhoolLsupplfes?'Par'e,ms can assist . -

’ Y.

~_inall of these areas:

.Determine what the scope of the'program will be (Epstein, = -

. 1995). Will it be a:comprehensive, schoolwide effort? Or will - - -

.. itbeatargeted program focused on one grade or classroom? |
-+ Will teachers decide how parent involvement will play arole
"% in their classrooms? Or will there be a common:program and’ |

. procedures for all classrooms? .

5.-Take inventory of parent-volunteer strengths, their likesand
" dislikes, their.special skills and talents, and their occupations -
"+ and community conriections (MDET, 1994). Capitalize on these
. things to make the program uniquely yourown. . -
~ 6. Consider student and parent diversity when developing the
- program, and be sensitive to daily constraints that make itdif- « -
ficult for some parents to spend time at school (e:g, jobsched- -
ulesor single-parent schedules) (Liontos, 1992). .. |
7. Write a clear policy that laysout the parent-involvement proc-
- edures in an organized and concise fashion. Make the policy -




readable and easily available to staff and parents (Wllhams &
Chavkiri, 1989). " :

8. Secure adequate furiding | for program development and admin-

* istration, teacher traininhg, and parent recruitment. If classroom
teachers are involved in planning or staffing the program,en-
sure that funds ar¢ available to pay for substitutes and compen-

sate teachers for the1r time and contributions to the program '
(Epstem 1995). -

ENGAGING PARENTS

The niext step is to reach. out to parents and sohc1t their involve-
ment. Unfortunately, this is easier said than done. One of the big-
gést stumbling blocks schools face in implementing parent volun-

. teer programs is engaging significant numbers of “participants,

(MDET, 1994). In‘dddition, lower-income, minority, and non-Eng-
lish speaking individuals are frequently underrepresented.in par-
ent-involvement dctivities (Decker, Gregg, & Decker, 1996). The

'challenge is.to design parent-involvement activities that are both
- attractive and accessible to the entire parent population. The fol-

lowing list deta11s a few steps schools can take to reach-out to par-
“ents and support thelr 1nvolvement in education.

| 'l 'Consider parents" r'1eeds and interests when planning parent- -

involvement activities, and provide a variety of ways and times

for parents to get involved. Providing child care for parents of
-young children and conducting activities in multiple languages
" are two ways to make parent-involvement activities more

accessible and inviting to diverse parents (Decker, Gregg, &‘
Decker, 1996).

16



-2 Ensure that the program coordinator or parent liaison actively. " -k
-, /¥ recruits and communicates with parents, Having a staffperson:

++ . ravailable to meet with parenitsin their homes or outiithe com:".
+ 7' munity ensures that parents who are unable to.come to's¢hool™
. ‘o areincluded in parent-involvement ef forts (MDET; 1994; Deck~
eretal,1996) N
o7 s 3 Concéntrate on making parents feel comfortable in the school.
""" Creating aroom'in the school building that is specifically for: ..
.7 parentsis a good way to let'parents know they are welcome . ..

' 4 'fo'er_?'drfi_ef:rl‘tation and trdining activities for parents (Decker..”
" . etal, 1996). Cotton and ‘Wikelund (1989) note that “parents gen--
., erally-warnt and need direction to participate with maximum.. "
.. effectiveness.” However, ,th_,eyjc_aUtion:tha‘t “a little [t.r__;atinitrﬁlg]fi;'s,
- oobetterthanalor” .o T L T
;.5 Toattract parents from diverse cultures; get one ortwo LR
strong parent representatives from each target groupto - j

o

.7 serve as school liaisons. “-

I':ﬂfreiihing'téafchététo éfféétively,utili;e paren_t: involvement is crit-.
“ . ical to the success of any program (Williams & Chavkin, 1985;-

~ Shartrand ef al,, 1997; Liontos, 1992). Surprisingly, however, most -

. preservice.and insetvice teachers never receive:any formal train-

.. . ing that shows them how to irivolve parents effectively (Chavkin” -

-~ & Williams, 1988). The Harvatd Fa'mily-Resear_Ch"Projcct'j('1995)_'_

- identifies the following key areas on which teacher training efforts .-
L "‘_Bridgi_ng_ gaps between home and school culture :

- #® Assuming the best intentioris on the part of parents

17




4 Helpmg families w1th limited f1nanc1al resources and : support
networks to meet their basic needs .

Empowermg families by providing them with encouragement
- respect, and a voice in dec151onmak1ng - -

# Providing opportunmes to build “social capital” by engagmg
individualsin the life of the school, building trust among teach-
ets and parents, and agreeing on mutual values and expecta- |
tions for chlldren | .

Addltlonally, schools must find a way to estabhsh an “open door”
policy while maintaining a professional work environment for
teachers. Parents need to feel welcome in their children’s schools
and classrooms, yet teachers need to be afforded jobs that allow
for autonomy and flexibility. Parents aren’t spies, and teachers
aren't foes. Mutual trust is the foundation of successful partner-
ships. And fmally, schools need to be sensitive to teachers’ time
constraints. Requiring teachers to have more contact with par-
ents increases their responsibilities and workload (Chavkin &
Williams, 1988).

ONGOING PROGRAM MANAGEMENT

Dependlng on the type of parent-involvement program your school
chooses to implement, different issues may arise over the course
of the school year. General steps for keeping any parent-involve-
ment program running smoothly include the following;

1. Commit to a policy of open communication. Communications
between school and home must occur frequently and on a reg- -
ular basis (Williams & Chavkin, 1989).

AT
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"7.; 2. Recognize and celebrate the contributions of paréntsand any -

" .. other volunteers that take time out of their schedules to assist- " . f

at the school (Decker, Gregg, & Decker, 1996). -~ -~ .

3. Regulatly evaluate the program to ensure it is positively impact- -~}
+ 7 ;ing teachers, students, and parents (Epstein, 1988), Look for ways.. ©

. tunities to involve even more stakeholders (Williams & Chav-
kin, 1989). - DEE S

M




_D_EALI‘NG WIT'H' D-IFFICULT .PA-RE'NTs-

Call them “challengmg ” “hard-to-handle,” or “dlfflcult —regard-
~ less of the term used, there will always be parents who seem more
 like obstacles than partners. Difficult situations are inevitable, sim-
ply because it is impossible to make everyone happy all of the time.
~ There are many ways to characterize difficult parents. For example |
they can be negative or critical individuals who seem to have an axe
to grind with the school, they can appear to be apathetic individu- -
als who have little interest in what their child does at schocl; or they
can be chironic complainers who seem impossible to please (Boutte, ,
Keepler, Tyler, & Terry, 1992). While difficult parents can pose chal-
lenges for school staff by keepmg the focus on the student, disparate
‘personalities can usually arrive at mutually agreeable solutions,
When considering how to bolster parent involvement, schools need
to prov1de staff with strategles for dealing with difficult parents.

* The list below provides some suggestions:

# Approach difficult situations with an attitude of respect and a

- willingness to listen; remember that you and the parent have .
at least one thing in common—the desire for his or her child
to succeed (Rich, 1995, Boutte, et al, 1992; Smith, 1997).

& Address specific complamts with ideas about what you and the
* parent can do together to find a solution (Rich, 1995).

¢ Exercise empath—always take some time to walk in the parent’s .

shoes and try to gain an understandlng of his or her perspective
(Rich, 1995). |

¢ Express an attitude that is pleasant, not defenswe or negauve
(Smith, 1997). LR



- 0 Keep tense conversatlons focused on the ch11d by saylng through— |

e .0 Stand flrmly by school pohc1es but admit mlstakes When appro-

E :"'and contr1te (Smlth 1997) L

N "Remember that every parent w111 not e Won Although itis 1rnpor—~
“tant-todo everythlng possible to'maintain a positive working rela- .
'_ .t10nsh1p with all parents and volunteers, the bottom line is that
~‘some'will regard the school with animosity despite any actions
,,taken by:educators. In addition, personality conf licts can occur
) )between even the best'teachers and the most willing parents. This s

'human nature and no amount of d1plomacy can fix some 51tuat10ns

[T . . _- . . . . N

h

out the’ conversatlon “I care about your child” This will niot only:
- soften a difficult parents attitude, but it will also prevent the -.
teacher from: feehng persecuted (Rlch 1995). - ' e

}

pr1ate Parents will respect teachers for belng honest con51stent

. p '.

N2
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POTENTIAL PITFALLS"
WHAT To WATCH FOR

New programs or changes to existing ones, Wlll 1nev1tably br1ng )
'uncertainty: It takés time to get programs off the ground, and, as -

' they evolve, there are always potential pitfalls to ayoid..For opti-
mum success, keep in mind. the following; |

. .0 Teacher training: Provide adequate inservice so teachers aren’t -
- confused about the role parents play in the school. Without such
- discussions, involvement experiences for both schools and par-:
ents may be very dissatisfying (MDET, 1994). Parents need to
feel that-they are Valued partners maklng a Worthwhlle contrl- -
butlon to the school. - S

‘» Burnout prevention: Avoid taklng advantage of the gener051ty
of any voluntéer or statf member. Inevitably, there will always
be a few people who are w1lhng to-work above'and beyond the

call of duty. While this is helpful to the school, it can lead to

burnout for some of the school’s most ardent supporters (Deck-
er, Gregg, & Decker, 1996).

~ @ Student safety: Make certain that guldehnes dre in place to en-
sure student safety at all times (Decker et al, 1996).

9 Crisis control: Address problems as they occur and work as a
team to solve them; do not ignore them.

&
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'~ _<CONCLUSION

Many complex issues contributeto the sticcess or failure of any .-
' parent-involvement effort—teacher and parent willingness, school
. climate, administrative'support,and teacher training are afew.
- crucial isues that must‘be addressed by any.school system wish- -
- ing to improve parent participation. To be'sure, effectively engag- - =
ing parents'is an ongoing task that requires commitment on be-

- half of all stakeholders, but it.is-an effort that must be made. The. -
” 1;r__eWards'"studen’ts\stan‘d:tQ gain are too great for schools not to try.

oL

oo
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TH E--N O‘\RTH-WES'T SAMPLER

| On the followmg pages are descrlptlons of several parent-» | |
- involvement programs. Though the programs differ in design,

o each seeks to actively involve parents in.a-variety: of ‘ways: These

. 'Northwest programs are by no means meant to represerit an ex-
“clusive listing of exemplary programs; rather they are just a few

of the many good ones found in the region and throughout | the
.fcountry Some have been‘in existence for several years, whilé

- others are fledgling efforts. Some have chosen to describe every
component of their program, while others wanted to focus on-

- one element alone. Included for each site is location and contact
- information, a déscription of the program, observed outcomes as

a result of the program; and tips directly from these educators to
others lookmg to 1mplement 51m11ar programs in thelr schools

S



LOCATION .
" West High School, ...~
1700 Hillcrest Drive, .

Anchiorage, AK 99517-1399

. .

Conmact -
Lance Bowie, Principal "+ . - 0 4
' Phone:907/274-2502" e
Fax: 907/ 272—6176 -
‘DEscRIPTION . . e
~Itis not;;u'ﬁ‘cdrr__ifnon.‘fo;'.'pérent'__s of high school studentsto feel ~ < [
otit of the loop 'when it:comes to school involvement. Most of
. them aren'tsure where or how-to begin, or if they are even wel-
*come. Récognizing this ambiguity, West High School'initiated a’
- “parent-involverent program by first establishing an open-door
- policy for parents and hiring a parent-involvement coordinator. -
It is the s¢hool’s goal to make sure parents know they are wel-.

come members of the school commuity, but they realize that

sometimes parents need.an “excuse” to get involved. As aTesult;
. the school provides parents with several opportunities for par-...
- ticipation. They can take part in one of many organized activi- .

- ties for patents, such as working in the parent-run school store

(school sweatshitts.and T-shirts are available at the store, as well

as snacks and beverages); participating in school booster clubs, or
‘volunteering as classroom aides. Most parent-involvement activities

. are' sponsored by the school’s Parent-Teacher-Student Association.

. Lance Bowie, the principal at West High, is open to any idea-a par-
ent may have for other types of irivolvement. When a parent comess, - .

to him with a complaint about the school and suggests what he

should do to fix it he never tells them, “No, that can’t be done.” He

instead says, “Show me how we can do it” He finds that if he can

get parents to become hands-on, active members of the school com-

oy




mumty, they get a much clearer picture of what actually happens -
in the school and thus are less likely to ¢riticize or complain. They
become advocates instead of critical observers.

The schools open- door pohcy, coupled with Bowie’s encourage-' -
-ment and support of parents, has resulted in a high school with -
“a very high rate of parent involvement. Fifty to 100 volunteets
~work in the school each week: They can choose to be behind the
scenes (e.g., making costumes for school performances); they can
be involved in the nuts and bolts of school operations-(e.g, raising
“money for various activities, working in the school store, or par-
‘ticipating in a booster club); or'theéy cari be on the front lines, ac-
' tively assisting teachers in the classroom or working with students
as tutors. Regardless of the type of involvement, all parent volun-
" teers are valued at West High. Teachers are more comfortable with .
“parents and no longer feel that parents:are in school to spy.on them.

- Parents are happy to be a part of their children’s education and to
support the school. Kids beneflt from the extra adult attention and

- from knowing that their parents care deeply about their education.

/

OBSERVED OUTCOMES

0 Teachers feel at ease with parents belng present in the building,
and parents have a new respect for what teachersdo

" @ Parents feel good about being part of the school and knowing
that they are making a valuable contribution to their child’s
education

@ Students realize how much their parents value them and their
education
%



KEYSTO Suécess . . ’ ,
@ Never say “no” to a parents 1dea There is some good in every
. 'idea, so be open to new opportunltles for partnershlp

_-upin batthng over small details

0 Give parents an excuse to get 1nvolved—somet1mes they need
a httle coaxmg S

ERICT

I 1 7ex Provided by ERiC

0 Accentuate the posmve in all 51tuat10ns and don’t get caught |




LOCATION

' Lake Hazel Elementary School
11711 Lake Hazel Road
Boise; ID 83709

'--CONTACT

Shawna Exlme Title I Parent Involvement and L1teracy Fac1l1tator
“Phone: 208/362- 3696 N
. Fax: 208/ 362- 3696

' DESCRIPTION

- Five years ago, Lake Hazel Elementary (LHE) opened its doors to
'~ incoming kindergartners and their parents. To help these young

- . children make succéssful transitions to the school and its routmes |
Title T staff, with support'and assistance of the school staff, cre-
ated a fam1ly—1nvolvement program called the Lake Hazel Cubs.

| Targetlng students the year prior to their official entry at Lake
- Hazel, the prograin operates from January until May. It incorpo-
rates five theme-based sessions that address the special needs of

children facing their first-school experience. The themes—which
- mclude academic success, lrteracy school specialists, math/science, -
- -and getting to school safely/ r1d1ng the bus—help to prepare kids and -
'parents for school. |

The school advert1ses the program through newsletters community
flyers, and posters placed at area day-care centers. In January of the’
year preceding kindergarten.enrollment, participants contact the
school to register Annually, about one-third of the incoming class
and their families part1c1pate in the Cubs program. .
Cubsand their parents participate in a 45-minute meet1ng once a
month. Each session opens with a story, is followed by an in-school
field trip, and concludes with an activity time for parents and
children. Before heading out the door, the group shares cookies

| and punch. .
28



"LHE staff mvolved w1th the Cubs fmd that bemg part of a team

helping to alleviate anxiety about school is very rewarding Dixie.. -
. Seegmiller, a Lake Hazel Elementary parent and seasoned Cub par-
- ticipant, has had three children participate in the program. She .

- notes, “The Cub program calmed my children’s fears about ¢om-
"-ing to school. School becarne 4 familiar place. My children were -
“more exciteéd and less fearful about the coming school year” Prin-

c1pa1 Jackie Meyer, an ardent supporteft of the program; agrees
. Wholeheartedly that “éxposure to school before actually attend-
- ingisimportant.” Based on the success of the Cubs program all’

. district ¢lementary schools are now requlred to offer an incom-

1ng kmdergarten program similar to the Cubs

j .The number of program part1c1pants grows each year Teachers |
- parents, and the incoming kindergartners treasure the program
and believe that it makes the transition from home to school a re-

- warding experience, Parents believe the program makes a dlffer- |

“ence for children because time spent in Cubsensures that the expe-
rience of ‘attending school in the fall will be much less threatening,
Cubs know where the library, lunchroom, office, gym, playground

- area, and bathrooms are before school even starts, ‘They know what ~

‘other kindergarter children look like, what kindergarten teach-

“ers look like, and what kmdergarten classrooms look like. School
- is not scary and unknown to them, like it is for many small chil-
dren entering the bulldmg for the f1rst t1me

The goal of the Lake Hazel Cubs program is to start chlldren out

‘with the most positive school experience possible. With the ded-
ication of teachers, parents and admlnlstrators the school is domg
Just that. | :
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' OBSERVED OUTCOMES

- & The program eases the transition from home to school for both
parents and chlldren | S

@ Parents and chlldren become famlhar and comfortable w1th the .

school. They meet school staff and learn where to find i 1mportant o
- school locations | . .

K Through the Cubs program parents get a better idea of the aca-
demiic and soc1al expectations for children ~

# The program gives staff an early opportumty toidentify
spec1al needs in children, such as speech difficulties, and to .
ensure that chlldren have necessary immunizations

| 3 Kmdergartners who have been in the program have more self -
", -assurance and are more enthusiastic about school. This carries
‘over into other grade levels as they travel the path of their school
career. . . = - .

KEeys To Success
;0 Advertise the program throughout the community

9 Have a month- by-month plan of action, and communicate with

" involved staff e |

# To facilitate smoothly run meetings and activities, make sure
you have adequate supplies (such as registration forms, sign-in

sheets, treats and buttons for students.to wear) and that the
overall’ program is clearly- organlzed |

® Keep the program format consistent and user-friendly

R 4 Commumcate genuine concern for famlhes through your : actions
and words - o | o - &
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© Conmact. -
"t JoanBowman, Title I Director

"_Loc__:Ai"lo,'N-- |

. ';Polc;é_tello..Syc_:hOQl District

3115 Poleline Road

- POBox1390°
- Pocatello, 1D 83204-1390 - . .

"Phone: 208/235-3249
" Fax'208/235:3280

- DESCRIPTION

| The Pocatello School District offers many programs to involve par-

entsand families in the education of their children, but two activ-
- itieS targeted for Title I students and their families stand out as
" -.'uniquely successful. These are 1) goal-setting parent conferences,
- and 2) monthily parent workshops. - o SR
.~ For Title I'students, each school year begins with a goal-setting
. conference. The conferences—which are attended by the student,
_their parents, and the Title I teacher—ate provided as 4 time to set
learning goals. Parents are asked what they would like for their

tunity to discuss expectations they may have of teachers. Students
‘are asked what specifically they would like to improve. It is com-

municated to them that they are an equal partner with their par--
‘ents and teachers in working to meet the learning goals. Lastly, -
teachers identify a goal orgoals for individual students that iricor-
porates and builds upon the goals outlined by the parents and stu-

dent. Classroom teachers, current as well as from the previous year,.

are also consulted to determine what they see as learning priori-
ties and issues for targeted students. -

.51

.+ child to learn throughout the year,and what they believe to be pos- . |
- itivegoals for the child to work toward. They also have the oppor-




The conference leads to'the Home/ School Compact—an 1nd1v1du-
alized guide designed to helpstudents meet their learning goals.
IrLit, the student, teacher, and parents are asked to identify those,

. things that they will do during the year to help achieve the goals
Parents are given copies of the goal sheet and the compact.Parent.
surveys have found the goal-setting conferences to be very well
received. The process conveys to parents that the school values

- their knowledge and respects the1r concerns. :

“ Based on' weekly anecdotal records kept by Title 1 teachers and
~ rooted in the goals set at the beg1nn1ng of the year, narrative pro- :
gress reports are provrded to parents halfway through: the school
year These discuss areas where growth has occurred and areas
where more work is still needeéd. Goals can be reviewed and re-
vised, or newly established at this time, depending on student need. -
Though the progress reports are time consuming, teachers are com-'
- mitted to them because parents find them to be extremely helpful

The T1tle I program also holds monthly workshops for families.
The workshops are designed to give parents ideas about how to
help their children‘at home. The workshops deal with a wide range
of learnrng issues; 1nclud1ng literacy and math instruction, student
motrvatron chlldrens hterature and parent stress.

[

The workshops are held in a d1fferent school each month, but invi-
tations are sent to Title I parents inall of the districts 15 school .
buildings. This has proven to be a very effective method. Though
“the day of the week varies from month to month, the workshops are
always offered in the evenings to accommodate the work schedules
of most parents. Activities are usually provided in another room for
- children while the workshop is in progress. Title I staff have found

| thatattendance increased dramatically when parents were able to

bring their children with them. The workshops and children’s
activity groups are conducted by Title I teachers, which encour-
ages parents to attend and raises their comfort levels. Inexpensive
books are purchased, and eachi child is sent home with a book at the -

end of most workshoBsz



OBSERVED OUTCOMES

R4 Parents truly feel like they are a part of their eh1lds education
- 0 Parents express a more positive feeling toward school and

teaehers

. More parents are aetlvely 1nvolved in the1r eh11drens schoolwork _

'KEYs TO SUCCESS _
. Besurethat the compact process is pereelved as an activity that

is benef1e1al to the parents
4 Accept the parent’s goals for their ehlldren

'_0 Realizé that success comeés gradually, and it will take a while for

parents to “spread the word about Workshop ef feet1veness
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' LOCATION

: .Hellgate Elementary School
- 2385 Elynn Lane
- Missoula, MT 59802

- CONTACT

‘Bruce Whltehead Pr1nc1pal
Phone: 406,/549-6109 |
Fax:406/728-5636.

DESCRIPTION

- For more than 15 years, parent involvement has been a cr1t1cal

~ component of successful education at Hellgate Elementary, which
serves 400.third-, fourth- ,and fifth-graders. Known as the Parent
Partnersh1p Program the program at Hellgate involves over 100
parent volunteers each week, who are called “parent aides.” Princi--
pal Bruce Whitehead feels that the program is the backbone of
the school, calling it “the most important thing a school can do.” He
notes that if a school has a‘successful parent-involvement program,
all other things wrll fall into place. .

The program is codirected by a parent-aide coordinator and a
teacher coordinator. Its primary focus is to put parents directly
into classrooms. The program operates by only a couple of rules,
and even they are not necessarily strictly enforced. First, parents
should not be placed in their own child’s class and, second, par-
ents should be placed in a class that is a grade level above where.
their child currently is: These restrictions are in place for a few
reasons: 1) to free up parents from tending specifically to their
own children and instead focus on their role as an aide to the )
* school; 2) to help teachers feel more comfortable with their day- -
to-day work (they are less likely to feel “on display” or scrutinized
if the volunteers in their classroom are not parents of current stu-
dents), and 3) to familiarize parents with the curriculum the1r
child will have dur1ng the subsequent year.
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At the beginning of each school year, parent-involvement forms

~ are'sent out to all school families. The form is the tool the school

uses to match parent interests, preferences, and skills with teacher

‘and school needs. Coordinators sort through returned forms and

make the best matches between parents and teachers, keeping in

. mind skills, néeds, and personalities. Once matched with a teacher,

all new parent aides'are shown how to opérate school equipment .
(e.g. the copy and fax machine). There isno requirement set for the |
amount of time aides are to spend in the school each week. The roles

of parent aides vary from classroom to class-room. In some rooms,
- they grade papers and put up bullétin boards, while in others they
‘work with small groups of children ortutor individual students.

A few months into the school year, the school surveys the parent
aides. This allows them to ensure that placements are working well
for-both parents and teachers. In the event that a parent signs up to

'be a parent aide but does not show up as regularly scheduled, teach-
~ersare instructed to set aside work that is not urgent and can be
- done at any time. This way, if the parent does come in at some

point, there is work set aside for them. The volunteer feels useful,

- the teacher gets certain projects out of the way, and it remains a

_positive experience for-everyone involved.

‘At the end of the year, each aide is recognized individually with

a celebration hosted by the teacher and students he or she assist-

ed. The parents are given small tokens of appreciation by the school

and the children.




- OBSERVED OUTCOMES

 The Parent Partnershlp Program not only helps teachers and
~students, but it also helps many of the parents involved tore-
dlscover themselves and their.talents. For many, the experience -
is very empowering and provides them with newfound confl-
- dencein themselves - | |

. Most parents that are involved with the school as a1des become* |
. active advocates for the school and its mission |

.4 Onein four- parents at Hellgate are 1nvolved in the Parent Part-
| nersh1p Program ;

R KEYS TO SUCCESS

. 0 Work té ensure that the experlence is p051t1ve for everyone
: 1nvolved—parents teachers and students

"0 Openly communlcate expectat1ons with parents

| &Provide volunteers with recognition—it is 1mportant that they

know how valued theyare as members of the school communlty
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LoCATION | |
Roosevélt School '
503 Edith Streét

) M1ssoula MT 59801

. _,-'CONTACT
. Joe Stauduhar, Pr1nc1pal

Phone: 406/ 542-4075 -

; Fax 406/ 542 4076

| DESCRIPTION
Three goals: gulde the education of Roosevelt School’s 225 stu-

dents:One goal focuses on student literacy, one targets‘techriolo-

gy, and orie stresses the importance of parent involvement in the

school. All are viewed with equal importance, but it is the parent-

~involvement goal that petvades instruction, family act1v1t1es and.

other school funct1ons

The school uses three d1fferent types of outreach to involve par- -

‘ents and families. These include the Parent Teacher Association
“(PTA); the site-based council, and the Family Resource Center

(FRO): Each is different in scope and function, yet all share. the
cornimon theme of parent involvement. This commitment to par-
ent 1nvolvement is ref 1ected in the schools mission statement

“The mlsswn of Roosevelt Sc hool is to provide
an environment of | earmngfora students, staff, and
| parents with a focus on activities that support
‘the development of | tfe ong learners.”

Each outreach effort and the act1v1t1es it sponsors are described -
below: - - ~ -

1. Parent Teacher Assoc1at10n The PTA meets monthly and pro-
duces a monthly newsletter, sponsors activities, and organizes
other schoolw1de events, including;
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0 The Sprmg thg Featurlng student art dlsplays and band »
~and orchestra performances, the Spring Fling is devoted to ;
recognizing the more than 200 volunteers who donate tlmef‘-'
annually at Rooseévelt - . 3

S * The Annual Open House: A time for all parents: and famlhes _

- to corne together at the'school and get to know chlldrens
teachers and school routines

; Slte-Based Council Composed of three teachers one cla551f1ed -
staff person, the building principal, and four parents, the Site-
Based Council addresses school and district issues thataffect .
the-day-to-day operations of the school, such as school clostires

orthe hiring of new administrators. The council meetsona |
monthly basis and is the 'school’s main liaison to the school board.

. Family Resource Centet. The FRC at Roosevelt is one of elght |
such centers operating in Missoula County Public¢ Schools. Six
of the centersare in K-5 elementary buildings, while two are
located in middle schools. Each of the FRCs has a unique “f lavor”
‘due to the neighborhood, school, staff, and parents who shape-
" the role the center plays in the school community. The eight
centers are the result of a uniqueé collaborative effort between -
‘Missoula County Public Schools and other outside organizations.
This five-year funding partnership involves the integration-of
education and human services, and began with the center at
Roosevelt in.early 1993,

Roosevelt's FRC isstaffed part-time by a Family Advocate (social .
~ worker) and two part-time Family Outreach Specialists. It oper-
ates with Title I funds as well as other public funding. The pur-
pose of the FRC s to: prov1de families with support, informa-
tion, and social activities, in a comfortable, no-pressure setting. "
It operates under the assumption that all families have strengths
and the capacity to determine their own needs. They work to
iincrease parental participation in children’s education by pro-
viding ¢ opportunltles for 1nvolvement The ultimate goal of all
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*'Missoula’s centers s to help children succeed in school. Activities
“such as those described below strive to meet that goal each day.
# Parent-Child Luncheons: Once a month, parents of students
~in a selected grade are invited in to the FRC to have lunch
“with their child. Parents may bring their lunch with them
L " or order one from the school the morning of the luncheon.
.. .u....f - Luncheonsare held during the selected grade’s regularly
i : " scheduled lunch period and feature a story and a craft pro--
ject to work on. The luncheons have been very popular, as
evidenced by the 50to 70 percent of parents who attend

D A Y

each time -

. 0 Parenit Readers: Parents have the opportumty to go to their

~ " childs classtoom on a short- or long-term basis and read stc-

ries to small groups of students. Itis a veryinformal program

that is left up to classroom teachers to initiate and ta1lor to
their specific needs | b
- & Family Fun Nights: Every month the FRC sponsors a Fam- N
ily Fun Night. Parerits, children, and any other interested .
family members are invited to the school to spend time par- 4
ticipating in a variety of activities such as bingo, crafts, and
-other games. The focus of these nights is not specifically aca- - | %
“demic, but instead to allow families to come together and ]
. have a good time in a positive, learning-focused enviroriment - é
o Adult Classes: The FRC offers computer and literacy class- f’%
es free of charge to interested parents. Instruction is provid- - |: of
~ ed by a certified teacher and is based on individual need, 4
S0 participants can begln atany time and come as often as. &
“desired | |
# Family Activity Night: Offered once a year and s1m1lar to the « wf?“
. Family Fun Nights, but with an academic focus, Family Act- g
ivity Night provides parents and students with structured >
hteracy or math activities to work through together ;
39
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- Kmdergarten Outreach: Each fall, fam1hes of next years in-
- ‘coming kindergartners are contacted by the FRC. Through -
these-contacts, FRC staff set up home visits if needed, discuss -
~ resouirces available to families, inform parents about the school
. .',._:..and it's routmes and, most 1mportant ‘welcome the famlhes
¥ “'to the school. ‘ = 5

0 Hands At Work and Play Offered Weekly to famlhes of km— -
. . dergartners during lunchtime from October: to December, the- .
-FRC’s Hands At Work and Play Program provides parents "

- with ideas'for activities they can do with their children at
~ hoine. It also works to assist young children i in developmg

- and refmmg fme motor skills :

RN

0 Home Visitations: During the school year, many Roosevelt |
families are contacted by FRC staff-to schedule @ home visit. .
Home visitations are done for several réasons, 1nclud1ng to-.

- welcome families new to the:school and to determine how
. the FRC.can be of particular assistance to them. The visits are
'_targeted at families who have been identified by school staff
- as having certain needs (eg, families experiencing parenting
difficulties or who are in need of community resources). The
visits may be conducted at a famllys home, in the resource

- center, or at another place and time convenient to the family.

-_'-Durmg the visits; families are provided with several pieces of .
information, including a packet that discusses the importance .
of literacy and suggests literacy activities parents can do with
their children, and a packet of school-related information that
details the services of the FRC. The visits are also a time for.
the FRC staff toprovide chlldren with a book, to further en-
courage readmg in the home |

&
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. OBSERVED OUTCOMES | |
# The school’s parent-involvement efforts not only provide assis-
 tance to the school and educational reinforcement to students,

but also offer social outlets where parents can get to know each
other and the school staff, and learn more about other commu- o
nity resources ‘ !

S

# Parent involvement gives Roosevelt a different feel—a ‘positive,:
upbeat climate:where everyone has a common interest in the
education of children and the 1mprovement of families

¢ The adult educatlon program gives parents the opportunity to
develop skills and make connections that they otherwise would
not have had the opportunlty to make

& School staff who. weren't exactly sure how the FRC would f1t
with thelr school routiries when it first opened now believe ful-
~ ly in'the mission. of the FRC and see how it has benefited stu- -
* dents and families. Referrals to the FRC from teachers have in-
creased greatly in the past five years |

# Parent involvement has 1ncreased every year since the FRC
opened \

KEeYs TO Success

@ Developa school plan for parent 1nvolvement with teachers and
then extend this planning to parents

# The plan should work to meet the - unique needs of your commu- |
nity; it should be broad-based but focused

- @ Set school-lnvolvement goals and reassess them annually

& Coordinate the involvement efforts of all stakeholders includ-
ing the PTA, the site council, and the FRC

& Have a central location for the FRC—someplace that is welcom-
ing and easily acce551b1e for parents |
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LOCATION

Lincoln Elementary School

‘1132 NE 10th Street -
Grants Pass OR. 97526

CONTACT
Dave Currie, Principal

Phone: 541/474-5770
Fax: 541/474-5718 -

' DESCRIPTION

At Llncoln Elementary, parent 1nvolvement fmeans more than put-
ting parents in charge of “busy work” teachers don’t have time to
do. It means reaching out to parents, providing them with infor-

- mation and:skills they may not already have; it means depending -
" 0on them to. mentor some of the school’s trotibled students; and it

means using them as tutors to coach readers through the literacy -
process. At Lincoln, the parents are partners—-they give to the school

- and they receive from the school

Three times a year, parents are 1nv1ted to Parent Night at Lincoln.
Each Parent Night has a theme."When families arrive, they are

“served a dinner that is provided by a community business part-

ner. Afterward, child care is provided while the parents have the
opportunity to learn more about specific issues related to parent-
ing skills or to discover new strategies for helping their children
academically. They get to choose two of three half- hour sessions
that are offered by dlfferent speakers S

Parents can Volunteer to be part of a tutoring program called Men-

tor Match, which pairs them with an identified child to specifically "
target reading, Lincoln has approximately 40 volunteers in-volved

- in the Mentor Match program, 50 percent of which are parents. The

volunteers work 30 minutes each week and generally volunteer for
the entire year, though some serve for a semester only. The Title I
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Coordinator oversees the program by arranging with classroom
teachers the best time for a volunteer to work with a particular stu-
dent. In addition, the Title I Coordinator provides the mentor with
a notebook of activities designed to meet students’ individual read-
" ing needs. Th1s notebook is updated as students’ skills progress.

Parents can also become involved in the Spec1al Friends Program.. -
* This effort matches a parent volunteer with a student who is hav-
ing difficulty succeeding in the classroom. (It is not for students
having severe behavior or personal problems.) For a half-hour each
week, the volunteer and student spend time together. They play
games, talk, and have fun. The volunteer’ role is simply that of
supportive friend—an adult who cares. The school provides a

meeting room for the special frlends | |

OBSERVED OUTCOMES

# Student behav1or has 1mproved referrals to the office have been
reduced . -

# Teachers have noticed a positive change in those students in-
volved in'Special Friends .

@ Overall test scores have 1mproved espec1ally readlng at the third-
grade level

¢ The number of volunteers and parents in the school continues
to grow each year -

* Parents are able to provide assistance to their students using the
' same terminology and procedures as the staff

KEYS TO SUCCESS | | |
¢ Find a program that fits your school and stick with it
¢ A team approach to developing your program is important

# Send staff to visit other schools and see what works in those
schools—the larger the visitation team, the better




LOCATION

chhmond Elemeritary School
466 Richmond Avenue SE -
; Salem OR 97301

CONTACT

“Kathy Bebe, Prmcrpal
‘Phone: 503/399-3180
Fax:503/316- 3535 |

- DESCRIPTION |

Reahzmg that dlfferent parents have dlfferent 1evels of comfort |
when it comes to school involverrent, and recognizing that its par-
~ent populatron has a variety-of special needs, staff at Richmond
Elementary School set out nine years ago to create a parent-
inivolvement program capable of accommodating all parents’ de-
sires to participate in the education of their children. Factors such .. -
as having one of the highest poverty rates in the state, 2 high mobil-
ity rate, and.a large percentage of English-as-a- -Second Language
(ESL) students all contribiite.to a unique set of challenges at Rich-

* mond: To make parent involvement a priority to the entire Rich- -
'mond educatlon community, the school had to flrst start by build-
ing a strong parent network. They needed a core group of parents

that could assume some 1eadersh1p responsibility. Then it was-
necessary to create an awareness in the general parent populatron |
~ of the needs present in the school and how parents could contri-
bute. The school also worked to prov1de parents with knowledge
abouit the kinds of services and resources available to. them through
the school commumty -

Initial Efforts Because they . achleved their initial purpose, or ®

" because the school lost funding, the following programs are no
longer active at Richmond. However, all were key in the initial
~ development of . the schools strong parent support network.
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0 Parent Staﬁr Together (PST): Groups of about 15 parents and at
 least three staff members met monthly at a parent’s home for
' the purpose of strengthening leadership and parenting skills.
These groups of parents were identified as leaders and made
. atwo- year commitment to the program. Because PST was re-
- ceived so well by parents, everitually the home groups grew
to be too large. When enough parent interest and commitment
- to the school was fostered, the groups were discontinued

0 Rlchmond Parent Club: The Parent Club planned general
parent meetings quarterly throughout the school year. These

- meetings focused on community conceins, school-related
programs/reports and fund raising. While many of these
activities still occur, they are now sponsored by Richinond’s

~ Local School Adv1sory Committee (LSAC). The LSAC evolved
from the efforts of the Parent Club. LSACs are required com-
ponents for every: schiool in Richmond’s district. Their prim-
ary role is to link parents and the school community: to the
school board -

# Parents As Teac hers (PAT): This program was modeled after

- the Missouri Model, which received national recogmtlon forits -

innovative work with: parents of young children. PAT taught
parenting skills. through an established curriculum. Tt targeted
parents beginning in their third trimester of pregnancy and

-continued services until the child was three years old. Because |
specialized and e expenswe training was required for PAT, the
school was forced to’put it on hold temporarily

® Parent Field Trips: To increase awareness of local resources
and attractions, parents were invited to ride a school bus to

local destinations to experience opportunities that were free & ps:

to them and their families. Examples include the public lib-
rary, the state capitol building, and local universities. Field
 trips no longer take place because of budget constraints
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" -'Supports The follow1ng are rmeasures the school has taken to
. enisure adequate supports for its parent 1nvolvement efforts.

K Commumty School Outreach Coordinator: This posmon

 which was new in the 1995-96 school year, coordinates the
communlty-outreach and parent -involvement programs-by

~asseéssing school, parent,and community needs. Funding for
the position comes from dlStI‘lCt money set aside for h1gh~
needs schools - -

o Parent Compacts A 2lst Century Counc11 subcomm1ttee devel-
- oped a parent compact form that was included in Richmond’s
1996-97 Title I Schoolwide Program. Parent compacts serve as -
- guides for student learning-and work to make parents, stu-

. dents, and teachers.accountable for their role in the learning
process. Each party (parent, child, and teacher) signs the com-
pact, which details how they will support one another to fur-

ther the studént’s. successful learnlng eXperlences throughout

- the school year- S -

@ Parent LendingLibrary: Parent resource materials and chil-’
. dren’s educational materials are available to parents on a check-
_ out basis from this roving collection-on-wheels. The library is.
- available during specific hours that complement the student’s
day and whenever the school holds parent-lnvolvement activities

Activities. The follow1ng activities are currently being offered to |
Richmond fam1hes onan ongomg bas1s |

® Volunteer Work Partiés One af ternoon each month, Rich-~
mond parents receive an invitation to come to school and spend
time preparing materials for their child’s teacher. Volunteers
sit together in a comfortable atmosphere, working and gets
ting to know one another whilg child care is provided in the
music room for their preschool-age children. This is a very non-
threatening way for parents who may be unfamiliar with the

school and its routines, r for parents with limited English, to
- getinvolved in their child’s education
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. Kmdergarten Packet Meetmgs Once a month, the Title I.child-

development counselor meets at school with interested kinder-
garten parents to go over a packet of materials and suggest ways

~ toenhance children’s academic and social growth. The meetings
are an opportunity for a small group of parents to focus on con-.

cerns pertinent-to the klndergarten age group

0 Love Lunch, and Learn: This parent-support program gives
. all parents the opportunity to make a.date to eat lunch with.

their children, followed by a session on parenting skills and

~ topics pertinent to raising children. This program is offered on
amonthly basis and is very well attended sometimes with over
- 500 lunches being served (this includes Chlldren and parents)

& Parent Popover Breakfast: This act1v1ty happens about once
. amonthandis a way for new families to become acquainted
- with Richmond’s programs and staff. The pr1ne1pal counselor,

and a parent greeter meet with guest parents after they have

breakfast with their yourigsters. Parents are then given a tour
of the building after the meeting. The breakfasts-are by invita-

tion only

@ Math Family Nights: Four times a year famlhes are invited to
come to school in the evening to learn about the: existing math

program and how to use manipulatives with their children. Sta-

~tionsare set up in the cafeteria for families to rotate through and

experience some of the teaching teehmques used with students
in the classrooms

® 1Plus1-Success Math Program Five times a year parents are

hosted in their child’s classroom for a one-hour i inservice pro-
vided by the Title 1 math resource teacher. Fach classroom has
this opportunity six times during the school year

47




' OBSERVED OUTCOMES

R 2 Parents level of comfort and trust in school settlngs has helght— .
- ened over the years :

R . Hlspanlc parents and fam1hes are more aware of the role they N
. can: play in schools o T i , ‘ :

* Staff morale is strong and teamwork transverses many pro— o
grams and activities - -

¢ Communlty response and interest in Rlchmonds programs has
“increased.and brought in countless numbers of donatlons and\__
| Volunteers in support of the schools efforts L

, -.~KEYs TO SUCCESS

o @ Look for extremely dedlcated and commrtted staff who do not:'. ':L
- allow, ego to getin the way of promotlng and 1mp1ement1ng
- programs | - . :

- @ Give every staff. member equal status and expeet that they all
have'unconditional respect of one another—everyone should
-be willing to help outin whatever needs to be done

- & Welcome parents with openness and.a genuine desire to'sup-
~ port them in their efforts to parent their children and be the -
‘best parents they can be, regardless of their educational level,

- socioeconomic status, or family background



LOCATION

. Mark Twain Elementary School
2450 S, Star Lake Road -
~-Federal Way, WA 98003
‘253/945 -3100 -

-'CONTACT

'L1nda Lee, Parent Advocate .‘
‘Phone: 253/945-3122
. Fax. 253/945 3131

: DESCRIPTION

In every school there are a few parents who are eager to help. They .
. ‘are the 1nd1v1duals who always sign up to be room parents, chair.
- PTA committees, or accompany the-class on field trips. But what .
about the majority of parents who would like to be involved but
~aren’t quite sure how, feel they have nothing to offer, or simply don’t
‘have time? Mark Twain Elementary seeks to involve these parents.
By prov1d1ng an array of involvement-opportunities, they hope
to appeal to every parent in some way

Mark Twain hasa renewed emphasis on parent involvement by
- incorporating it into the building learning plan. While there are
still attempts to “recruit parents into the classroom,” a broader
focus is on reaching the hard-to-reach families. A philosophy of
‘service and outreach to the school’s diverse community prevails.
- Knowing that food, fun, and freebies attract most people, activi-
 ties are planned with this in mind. When school events are des-

ignated for parents only, child care is always provrded

‘Mark Twain is a Schoolwide Title I site, serving 630 students

in grades kindergarten through six. The school has nearly 200
English-as-a-Second Language (ESL) students, over 60 special edu-
cation students, 65 percent of students on free or reduced lunch,
and a hlghly mobile populatlon w1th 65 percent turnover each
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year (the school is fed by over 2000 apartments) To address all
the special needs, cross-funding and partnershlps w1th outs1de
',sources have become a way of hfe -

K3 Academlcs Last. year the school 1mp1emented Success For All
e (SFA) a research-based reading program focusing on early inter- «

* vention to‘ensure that every-child will succeed in reading. Stu--
denits are tested upon eritering the school and placed in groups
‘matching their ability level. Every eight weeks studentsare re-
.assessed to make sure they are progressing. All certified staff

teach a daily 90-minute reading block. Coupled with this is
~the expectation that families will read for 20 minutes a nlght

.. at home with, the1r children. -

4 Commumcatlon Staff meribers strive to narrow the gap be-
~tween school and home: Grade-level teams publish regular-.
“newsletters, as do'the pr1nc1pa1 and the PTA. Many teachers
| telephone or Journal regularly with parents of focus students.
Most boast 100 percent turnout at parent-teacher conferences.
~ The school-leadership team has seven active parents that col-
- laborite regularly with grade-level representatives and admin-
| istrators As a service to the school’s ESL families, key docu-
_ ments are translated in three other languages.

® One-to- -One Outreach: The schools Welcome Program seeks

to know new families and assist them with the registration -
process. The Student Advocate interviews, photographs and
takeés new.students on a tour, while the Parent Advocate assists

- with registration and discusses concerns with parents, includ-
ing recommendations for community services.if riecessary.
If a new family is non-English speaking, a Spanish-, Russian-,
or Korean-speaking staff member is brought in to translate
for them. An effort is made to give new students a reading test

 before entering school so they can be in an appropriate reading
group from the start. Because the advocates take the time to
see, children a day before they enter class, teachers also get ad-
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vance information and are better prepared to welcome them
and to provide a buddy: | - |
The Family Support Team, consisting of the principal, counselor,

- school psychologist, PTA president, attendance secretary, read- |

- ing coordinator and parent advocate, offers staff members an . -

opportunity to refer students of concern. The team meets with

parents and incorporates a solution-building model that focus--
“es on the student’s strengths and offers several strategies to use

with the child at home, at school, or within the community.

Home visits to every first grade household are'a unique way to

personalize the school to farnilies. The doorstep canvassing of all

homes providés an opportunity to hear concerns, or, at the very
-least, leave school information and a free book for the student.

'@ Partnerships: Corinections to outside resources are critical to .

. helpfinance some of the school’s very special programs and to

- provide additional volunteers to read with kids. Costco Whole- -

sale financially supplements the reading program and provides
backpacksand start-up supplies for every student, including
newcomers. Washington Mutual Bank sends volunteer tutors.
A partnership with the nearby high school provides videotape
of classroom activities, SFA work, and major events, so parents
can check out videos of events they cannot attend: Americorps
provides a volunteer two daysa week. Students from 2 local com- -
‘munity college share 90.hours of volunteer time as they earn

- education credits. A new dress code at Mark Twain requiring

all students to wear a uniform has generated an additional
partnership with a local church. Church members collect cloth-
ing donations that supply the Uniform Closet—a collection of
used clothing that meets uniform specifications. All items from «
the Uniform Closet are free to students who are unable to afford -
new clothing. Church members also volunteer to read with kids
on a regular basis. In addition to all of these partnerships, fund-
ing for free books, parenting classes, and staff development
comes from several grants.
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0 Learnmg Opportumtles During the fall and spring, ESL class-
"es.are offered for adults. Parenting classes are also given in the
- fall. The'annual open house at the beginning of the year draws
- “crowds to hear teachers define curriculum and see students |
* share their early work. Later in the year, every grade level has
“Curriculum Night that attracts large numbers. The PTA also
isponsors spec1al events and speakers and provides child care:
In the winter of 1999, a six-week series of family workshops
. focused on building family literacy was also offered.

» Title I-Sponsored Family Events: Some of the most appeahng

-~ attractions to families are Reading Nights (which include a-
storyteller or learmng centers), Muffins with Mom in Febru- -

“ary, and Donuts with-Dad in March. At all of these events, stu-
“dents who come with 4 parent are given refreshments and a -

- free book, and have time to read together with their families.
“The school’s dads have especially enjoyed this. In addition,

~ monthly coffee socials are sponsored in surrounding apart-
" ment complexes to help stimulate parent-to-parent connec-
 tions (local merchants donate coffee and donuts).

* Commumty Cele bration: The school’s most successful attrac-
tions are festive and family-oriented. Sample activities include
‘International Night, which brings all ethnic groups together
for student performances and an ethnic potluck; the talent show,
which draws the families of all performers; Family Fun Night,
offered by the PTA in December; several after-school skating
parties during the year; and a barbecue celebration, which -
- closes the year with staff and families celebrating together
. Although parent involvement has always been a priority at .
~ Mark Twain, the focus over time has shifted from basic volun-
- teering to engaging parents in a partnershlp with the schodl, ~
in order to provide the best possible education for every child.
Mark Twain Elementary School believes that the key to keep-
ing their familiés is to engage them in learning and celebrating
with thelr chlldren
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OBSERVED OUTCOMES
& Families are less wary of the school, asking more questions and
making stronger commitments

K3 Emphasis on serving farnilies one-to-one has built a strong foun-
~ dation of family support for the school; there is greater two- o~ Way
‘communication between the school and home -

0 The school climate is very friendly and positive

. High expectations from the school, parents, and students have_
‘increased accountablhty among all parties

KEYS‘TO -'Success

# Provide a wide variety of activities for families to participate in,
_incorporating food, fun, and freebies ~

¢ Look beyond the core group of parents who always volunteer to
the maJorlty of parents who may need a httle coaxing

® Think of ways the school can serve parents and partner W1th
- them

# Tapintoa variety of outside sources for volunteers and fundlng

¢ If parents are not comlng to you, take school-sponsored pro-
~ grams out into the community where fam1hes live |




RELATED WEB S|TE"s'

0 Family Involvement Partnershlp for Learmng
- http:// Wwwed gov/ Famlly /
“Thissite from the US. Department of Education conitains 1nfor- o
" mationabout how communities can foster better parent involve-
- ‘ment in schools. ‘ ’

0 Bulldmg Commumty Partnerships for Learmng
http://eric-web.tc.columbia.edu / families/ strong/

This ambitious Web site, based on the publication Strong Fam- .
 ilies, Strong Schools by Jennifer Ballen and Oliver Moles, is from' *
' the Education: Resource Informatlon Center (ERIC). It provides
- areview of the past 30 years of key research findings on the -
‘importance of involving families in their children’s learning,
examplesof family-involvement efforts that are working; and |
concrete ways in which different participants in the family- -

‘involvement partnershlp can help achleve success.

R 4 Pathways toSchool Improvement :
http://wwwncrel.org/sdrs/areas/paOcont. htm
This site is maintained by the North Central Regional Educa-
" tional. Laboratory (NCREL). It details critical issues relevant.to -
- the topic of parent and family 1nvolvement and also prov1des "
- - alisting of other-pertinent resources. |

K Partnershlp for Famlly Involvementin Educatlon (PFIE)
http://pfieed.gov/
This site provides detailed information on PFIE a collaborat-
 ive sponsored primarily by the US Department of Education.
- PFIEWas started in September 1994 by Secretary of Education
Richard Riley in an effort to bring together employers, educatogs, .. -
families, religious groups, and community organizations to
improve schools and raise student achievement. |
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