O

ERIC

Aruitoxt provided by Eic:

ED 431 839

AUTHOR
TITLE

INSTITUTION
SPONS AGENCY

PUB DATE
NOTE
CONTRACT
PUB TYPE
EDRS PRICE
DESCRIPTORS

ABSTRACT

DOCUMENT RESUME

UD 033 001

Fager, Jennifer

All Students Learning: Making It Happen in Your School. By
Request Series.

Northwest Regional Educational Lab., Portland, OR.

Office of Educational Research and Improvement (ED),
Washington, DC.

1998-02-00

60p.

RJ96006501 )

Information Analyses (070) -- Reports - Descriptive (141)
MF01/PC03 Plus -Postage.

*Academic Achievement; *Educational Change; Educational
Objectives; Elementary Secondary Education; Faculty;
*Individual Differences; Program Descriptions; School
Districts

This booklet, part of a series on "hot topics" in education,

advances the premises that student differences exist and that these
differences can influence the way students learn. It is also assumed that
there are measures schools and teachers can take that will improve the
likelihood that students succeed in, school. Among the issues that must be
considered for implementation of a learning-for-all program are preparation,
the school profile, goals, family involvement, outside support, school
leadership, professional development, curriculum development, school climate,
service coordination, and monitoring progress. Some guidelines are offered
for instruction to maximize learning for all students with adaptations to
ensure individual learning. Some pitfalls in implementing the
learning-for-all mission are acknowledged, and descriptions are provided for
eight .school district programs in the northwestern United States, many of
which are urban, that exemplify strong efforts to serve all students.
(Contains 29 references.) (SLD)

hhkhkhkhkhkhkhkhhkhhkhkhkhkhkhkhkhkhkhhhkhkhkhkhhkhkhkhkhkhhkhkhkhkhkhkhhkhkhkhhkhkhkhhkhhhkhhkhkhkhhkhkhhkhhkhkhkhkhkhhkhkhhkhkhkhhhkhhk

*

* Reproductions supplied by EDRS are the best that can be made : *

from the original document. *

****l****************************************************************************



BY REQUEST..-.
U.S. DEPARTMENT OF EDUCATION
Office of Educational Research and Improvement

EDUCATIONAL RESOURCES INFORMATION
CENTER (ERIC)

'}#This document has been reproduced as
received from the person or organization

originating it.
00 Minor changes have been made to
improve reproduction quality.

ED 431 839

® Points of view or opinions stated in this
document do not necessarily represent
official OERI position or policy.

ALL STUDENTS
LEARNING:
~ MAKING 1T HAPPEN
/ IN YOUR SCHOOL

FEBRUARY 1998

JENNIFER FAGER

NORTHWEST REGIONAL
EDUCATIONAL LABORATORY'’S
INFORMATION SERVICES

ERIC o BEST COPY AVAILABLE

UD Q33 - oot



FOREWORD

This booklet isthe sixth in a series of “hot topic” reports produced
by the Northwest Regional Educational Laboratory. These reports
briefly address current educational concerns and issues as indi-
cated by requests for information that come to the Laboratory from
the Northwest region and beyond. Each booklet contains a discus-
sion of research and literature pertinent to the issue, a sampling
of how Northwest schools are addressing the issue, suggestions for
adapting these ideas to schools, selected references, and contact
information.

One objective of the series is to foster a sense of community and
connection among educators. Another is to increase awareness of
current education-related themes and concerns. Each booklet gives
practitioners a glimpse of how fellow educators are addressing issues,
overcoming obstacles, and attaining success in certain areas. The
goal of the series is to give educators current, reliable, and useful
information on topics that are important to them.

Other titlesin the series include:

& Service Learning in the Northwest Region

& Tutoring Strategies for Successful Learning

& Scheduling Alternatives: Options for Student Success
& Grade Configuration: Who Goes Where?

& Alternative Schools: Approaches for Students at Risk
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Mr]ones a second- year teacher of fourth—gmders sits - |
in his classtoom:in August and sighs as he glances.at his.
student information sheet for the coming year. In a class
0f 27, he learns he will have one autistic child, one with .=
_attention deficit/ hyperactivity disorder ( ADHD) three . *
" language-minority students, one gifted child one emo-
~tionally troubled student, one hearing-impaired child,

o »: " and four others 1dent1ﬁed as learning disabled. Roughly

one-third of his students will come from impoverished
- homies, and several Lfrom single-parent homes. More than-
" one fourth ofhls students W1ll be mmorlty students o

e ,lfPart of whatattmcted htmtothe teachmgprofesswn

".was the challenge it promised.He had alwaysbeen . -
. aware of the. responsibilities but had not shied away
from them. Throughout college and hisfirst year of -
teaching, he had been regarded as a very good and
- . skillful teacher—a natural. However,this year heis
- -. overwhelmed at the thought of takingon thisgroup.of -
~ diverse learners; somany children with such different
-+ backgrounds and unique needs. He wondershow he can
~ posszbly offer everyone of them a successful learmng

| expenence

Though the above scenario is hypothetlcal itisa reahty for many |

teachers across the country. Schools are increasingly faced with

classrooms full of students who have more differenices than sim-

ilarities, and teachers are being asked to respond to this diversity
in productive ways. The Challenge of educating such diverse

-groups of students will only become greater in the next century
* (Larke; 1992). It is the foundation 6f- American educatlon foserve -
all students yet doing so can be a dauntl‘plg task for even the most .

ce. 4
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-~ skilled teacher Knowmg what actions to take and optlons to
investigate can become overwhelming in the face of the many
| ’demands put on edueators on a daily ba51s oo

Dlscussmns of learmng for all can take many dlreetlons It is

- for education today: This booklet will not focus upon any one

'~ issue related to:student differences, such as inclusion, multicul- "
| - turalism, talented-and gifted learnets, or learning styles. Rather .
= the focus is broad, building on the premises that (1) student dif -
ferences exist and these differences can influerice the way they
learn, and (2) there are.certain measures schools:and teachers can'
take to improve the likelihood that all students will succeed in
~school. The dim is not to offer foslproof solutions, but.to investi:
‘gate ideas that will help educators examine their own practices

# thar have targeted a’ learmng-for all mission are also 1ne1uded

an

the intent of this booklet to explore the concept and whatiit means - ‘

-and offer strategies for 1mp1ementat1on Examples of eight schools
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5 Serv1ng all students has not always been a pr1or1ty in American -
-~ schooling; however; it is routinely emphasized as the way to attain
" many of today’s education goals. Schools weren’t originally
"+ designed or even expected to meet the needsof allchildren -
(Lezotte, 1994). The mission of schools has remained dynamic -
during the last 150 years. Over time, schools have been'seenas
- agents for transmission of appropriate morals and values,
repositoties for troublesome street youth, and instruments used
~ to guide students into the appropriate career molds based upon
" their social classes. Our feelings about schools and how they.

- (Nasaw, 1979). Even up to the middle part of this century, class, o
race, national origin, and gender were cons1dered determmants L
- ‘of a child’s educat1on el1g1b1l1ty SR o

o »Slowly w1th leg1slat1on that focused attention upon compulsory -
. schooling and child labor, attitudes toward schools and therole . -

-years, legislation such as the Civil Rights Act of 1964, the Ele-
.. mentary and Secondary Eduication Act of 1965 (reauthor1zed
'in'1994 as the Improving America’s Schools Act), Section 504 .

- the Goals 2000: Educate America.Act of 1994, all speak to the

' ers. Other efforts, suchas the national Blue Ribbon: Schools . .
recognition program and emphasis on high standards for all
students, provide' further evidence of this commitment. -

Today, most Amer1cans acknowledge the need fora h1gh qual1ty7. -
‘education for every child. The recognition of this need is only a
small step toward carrying out a learning-for- all mission however..

| . : o e~ o @

~ should serve students have been in a constant state of evolution . - |

7 ‘they play in the lives of all childreri began t0 broaden. In recent’

of the Rehabilitation Act of 1973, the Individuals with Digabili- . .
- ties Education Act which was reauthorized in June of 1997, and . |

nation’s growing commitment to educate all of its diverse learn- . " |




Though the'public is generally in strong support of high stan- -
- dards and a quality'education for all students, there is little” ’
~cohsensus as to how schools should help students to high levels
- of achievement (McDennell, McLaughlin, & Morison, 1997).

How, do we asa sfociet’y_successfull'y._eduCate all students whose | 1 " L

- backgrounds and abilities vary so-widely? Children differ by gen-

der, culture, ethnicity, physical abi_lity, mental abihty learning- - ' 'A

style, socioeconomic status, domestic arrangement, native lan-

guage, and mobility. All children need fo be continually ¢hal-

- lenged. How can teachers tailor instruction to suit many learn--
~ ing styles? How can they create a climate of respect and tolerance

when such concepts may not be reinforced at‘home? In short, - =

_-how can teachers successfully serveall students? Without sim- - .
- ple answers, we turmn-our thoughts toward an exploration of .
ideas, suggestions, and-options. © - -+ R

.



WHY MAKE LEARNHN@ F@R AILEL.
| | A Pan@anrv?

k To say. that there are beneflts and advantages assoc1ated W1th
' “strong efforts to serve all students seems to bea statement of -
the obvious, yet it is important to remember why the concept.

s so pertinent for today’s schools. The following listattempts -

" to detail some of the general advantages commonly assomated
o Wlth a learnmg for all missjon. | .
‘Emphas1s on serv1ng all students w1ll
% Teach students that all people are equally- Valued
menibers of the school and society (Stalnback
"+ . Stainback, & Stefanich, 1996) . , L

; & Create ani atrhosphiere of trust and respect as students
* . learn that differences enrich learning and that all have :
.- . valuable contributions to make . :
3 Empower students who have. preV1ous1y had -

* unsuccessful school experiences or experlenced
 school failure (Sleeter & Grant, 1986) ~

@ Broaden students’ views of others, helpmg

" them to be more accepting :
- @ Help students to work in var1ed sett1ngs
~ with many types of people -

& Ensure that'all studentshave the opportunity

~to become contributing members of society -
- Empower educators to expand their skillsand
techniques beyond that which'is routine or comfortable
‘©, Encourage parents and the community to become partners
: w1th the school in estabhsh1ng and re1nforc1ng the mission
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| WALKING THE TALE&° .
|MPLEMENTATH@N C@NSDIERATH@NS

If asked most educators would agree that serv1ng all students .
- is the-basis of everythlng they do. But to truly make it a prrorlty S
| takesan active commitment and ongoing effort from the entire . -
- school commnity. It cannot be just the principal’s vision, or the’
vision of a select group of teachers—it must be agreed upon arid

reinforced by everyone at the school: Though:there is no quick

- route to success for effectively serving all studerits; the following
- list suggests topics for implementation con51derat1ons relevant
- toany school enwronment | SRR -

e Prepararnon Careful plann1ng and preparatlon Wlll make tran— .

sitions go-more smoothly and efticiently.-

' & Realize that a learnlng -for-all mission w111 requ1re change

- and that change i$ often difficult for communities; it will .
require intense and persistent s work (Lezotte 1994 Huber
‘& Pewewardy, 1990) ~ '

& Review current research and recommended strategles for .

serving all students; visit schools with prograrms you wish
.to emulate (Council of Chief State School Off1cers [CCSSO]
1989 Golomb & Hammeken, 1996) -

l@ Review school /district pohc1es along with 1eg1slat1on related' B

to equity; make decisions aceordingly (North Certral.
Regional Educational Laboratory [NCREL], 1997).

: & Involve all area education stakeholders in the plann1ng

“and implementation of the improvement effort, 1nc1ud1ng

~ the district office, the school board, teachers, support statf,

~ families, community and business leaders, and students— -

" make it their vision too (Markavitch, 1994) |
® Establish pohc1es and procedures that focus on serv1ng

- all students .



| Seh@oﬂ IPmifnlle The development of a school proflle can prov1de_ R
eduicators with a picture of how well the.school serves all students. R e

" Profiles give schools ditection and guidance as to what steps
need to be taken to improve services to learners. Though much

can be said about the technical aspects of creating a profile, some . -

basic things to-keép in mind when putting one together are:
- ©.Understand the profile isa process as well‘as a product
@ Involve all stakeholders in plann1ng the profile
¢ Set aside an adequate amount of time to complete -

- and analyze the profile; do not rush the process -

..~ @ Enlist school leadershlp to organlze and .oversee the

prof1hng process

B Steps to cons1der in conductlng a school profﬂe ate (Kansas
. State Board of Education, 1992; Ariderson & Gabriel, 1987):
* 1. Determine why the profile is néeded and what
the school hopes to accomplish as a result - -
. 2. Build a database that accurately reflects the school
3. Obtain data on all students (if the school desires to"
look spec1f1ca11y at certain student populations, the'
- data can be disaggregated at a later point) |
4. Examine different types of data; including behavioral
~ (ie,attendance rates, disciplinaty records, and c1t1zensh1p
- awards), performance (i, standardized test scores, grade’
- point averages, and retentlons) and school.climate B
information (ie, student/teacher attitudes and
“perceptions, participation in extra-curricular
activities, and student conduct records)-
5. Organize the data into a format that i is-
* informative and easy to understand
6. Analyze the data; this may be done by companng
or contrasting school data with state or national
data, or data from previous profiles -
7. Report the results of the profile

. ;."_\4 | f @ |
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| 0 Encourage communication—talk with parents about the

i

8. Evaluate the f1nd1ngs
-9 Develop goals accord1ngly

'Goals. Sett1ng school goals isan effectwe way of gu1d1ng the .
“efforts of staff toward the shared vision..Goals should:’
- © Be developed and agreed upon by all staff —not 1mposed

on teachers by school or district administration

@ Apply to all students, be simple and realistic (Hﬂharcl 1991) “ -

& Be both-long and short range (Anderson & Gabr1el 1987)

¢ Be h1ghly visible throughout thes school

- community (Cotton; 1995) -

N @ Seek to remove recognized internal and external

- barriers to learning (Hilliard, 1991) .

@ Work to reduce the sense of alienation and estrangement o

'+ from teachers, classmates, and school that so many ch1ldren' |
“onthe: margms feel (Wang Reynolds & Walberg 1995)

| '.l:amnly lnvolvement Open relat1ons among the school par-' a
. ents, and others in the community are essential in any learnmg— o
for-all mission. Enl1st1ng fam1ly support is. key to the successor -

failure of the effort to:

.- Involve families in the plann1ng of school

 goals and outcomes (Markavitch, 1994) N
importance of schools serving 41l students; share literature"- .-

- and research with them that reinforces this vision; help them
realize how-important their involvement is to the success of
their child; listen to their responses and ideas, work together
to achieve the school goals (Mathews, 1994; Wang et al 1995 -

~ Matluck, 1987, Cotton, 1995) | B



& Strive to make fam1hes feel welcome in the school b
' pr0V1d1ng a variety of activities that suit different comfort
levels (i.e, ericourage parents to get involved as Volunteer
. tutors; classroom. assistants, school advocates or fund-ralsers)
~ (Wilberg, 1995) - | | | |

" © Help parents understand the i 1mportance of Workmg
- with their children on school activities; this 'wil], re1nforce
‘instruction taking place at school, and communicate
-~ tochildren that school isa priority in their lives .
o @ @ Conduct vigorous outreach activities especially
for traditionally underrepresented parent groups y
: -"@ Recognize and accommodate for language and/or cultural
diversity; invite fariilies t6 choose a role in the school .
community that makes them most comfortable -

- © Make sure that expectations for student learning are clearly
- communicated to studénts and their families (CCSSO 1990b)
. ® Buildan 1nc1us1Ve school chmate that fosters part1c1pat10n by all

\‘.

= @utstde Support Ga1n1ng the support of the. out51de commu-
nity including businesses; social service agencies, and pohcy-
makets is crucial to the effort. Partnershlps will enhance the - -
school’s service network and make serving all students a com-
‘muniity mission. Keep in. mind, however; that if outside support”

- _ systems are shaky, start small (Williamson, 1994; Golomb &

Hammeken, 1996). Some suggestions for partnerships are: -

“© Work with local bus1nesses to involve community members .

in the school and its mission, and to put students in touch
with their community resources - :
*. & Work with local social and health agencies to prov1de .
" services and educate students and their families about
pert1nent issues - :
O Keep an “open door” pohcy in the school that invites
~ community membérs and pohcymakers to become
involved in the school and its m1551on |




| Sehool ll_eaderghlp The pr1nc1pals role in help1ng to br1ng
about a new way of serving students is of utmost 1mportance
" The school principal should:" =
& Model the strategies he or she wishes staff to emulate
& Emphasize that learning is the most important
reason for being in school (Cotton, 1995)
¢ Recruit teachers and hire staff members
- who will support the school’s mission and
contribute to its effectiveness (Cotton, 1995)
¢ Involve the entire staff in the planning and
~ implementationof a learning-for-all mission (Cotton, 1995)
- & Beactively involved in furthering the efforts of the sc¢hool -
toward effectively serving all students and real1ze
-that the principal is commonly the key toa -
" successful effort (Mathews, 1994; Lezotte,1994) - |
¢ Fully support teachers and understand the demands that a
~ learning-for-all mission places upon them (W1ll1amson 1994
Matluck 1987) - ‘

- Prolfe%ronall Development Profess1onal development for each
: teacher is another key component to every successful learnmg-
for-all mission. For student learning to improve, teacher learn-
ing must also improve (Foxwell, 1993). The following list out-
lines recommendations for effective professional development
& Provide significant and appropriate professional development:
opportunities that are consistent with the changes you wish.
to see-the teachers emulate (CCSS0,1990a; CCSSO 1990b
~Williamson, 1994). - |
<> ‘Work to make profess1onal development a regular part of
~ teachers’ jobs, not a rushed activity that is tacked on to the
end of the school day, or a one-day workshop that is expected
‘to drastically alter teaching styles (Williamson, 1994; United .
States Department of Eduication [USDOE] 1995; Matluck, 1987)

l@




& Train teachers to understand and address the dlver51ty and -
special needs within their classroom walls; many students
experience learning difficulties that stem from teachers’ lack
of understanding of student differences and knowledge of
- how to address them (Heron & Jorgensen, 1995; Barry, 1992)

- @ Give teachers sustained time for-collective planning; they -

" need time to work together chances to learn from one -
another, and opportunities to celebrate success (Hllhard
1991; Williamson, 1994).

& Realize that desired changeswill not be eV1dent over n1ght

& Encourage teachers to collaborate and learn from one

~ another effective instructional techniques for of all studenits

- (Mathewss, 1994; Heron & Jorgensen, 1995; Williamson, 1994) -

‘0 Ensure. that staff know how to access and use research that
" could further enhance their effectlveness in serv1ng all
students (Larke 1992) | : - '

T

(Currtenﬂnm A weH organlzed currlculum that has cont1nu1ty -
~from grade to grade increases the likelihood that students will - .-

experience academiic success. In making curricular decisions,
~ schools can keep in mind the following: =~ | ¥
*® Guide curriculum decisions with the goal of student
achievement, rather than the goal of covering content’
@-Select curriculum, texts; and instructional materials -
that support the school’s effort to'serve all students
& Align all levels of currtculum 1mp1ementatlon—from teachers
to district leadership—to ensure maximum learning and valid"
' assessment of sc;hool effectlveness (Matluck 1987)

~ School Climate. A posmve school climate can contribute great-
ly to the success of ‘all students. When students feel good about ,
" their school and what it represents, it will be reflected in the work
they do each day. Of the many th1ngs schools can choose to. do
to improve chmate some suggestlons are:

iH
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- ¢ Communicate to students through actions and words
. that respect of all persoris in the school is not an option .
‘and that acts of cruelty, intolerance, or V1olence will
not be accepted (W1lberg,,l995) N
& Celebrate successes, both small and large, of - ‘A Lo
- achievement and behavior gains (Matluck, 1987)
.<> Provide opportunities for students to excel - |
in their part1cular strength (Cotton 1995) P
Servnce Coordtnatton Coord1nate the var1ous services the
school pravides to children so that teachers, both regular and
~ special education, are in constant communication with each” -
‘other and are able to collaborate to. best serve each student
(Hilliard, 1991).

. ® Provide time for regular and spec1al educat1on teachers to

. meet and-discuss spec1f1c students and overall instruction

‘@ Allow teachers to integrate instruction soas to offer ch1ldren o

o streamhned comprehens1ve learn1ng eXper1ences

‘Monitor Progress Regular mon1tor1ng of the schools progress e

‘toward its goals will reveal areas in wh1ch the schoolhasbeen-.
successful and areas that need to be g1ven more attention. This -
. can‘be done by (Cotton, 1995): ; SRRE -
- © Collectinig and summarizing - - ,' I
" information about student performance S o .
& Checking alighment among tests, curriculum; and 1nstructlon' |
- ©. Conducting schoolwide assessmients: of performance

“morale, cl1mate and behav1or :
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GU{]DELHNES Fon UNSTRU@THQN

B The demands of. teachmg in todays classrooms cannot be over-
- stated. Toassist teachers in finding ideas that will help thém . max- .
~ imize learning for-all students, this sect1on offers pract1cal sugges- -
| 'tlons for da11y 1nstruct10n R

' Adaptatnons Under varylng circurhstances, all 1earners atone -
 time or another benefit from adaptations in the normal learning
situation. Such adaptations may be simple or complex; one-time
~or ongoing, They may involve the coordination of several educa- -
-tors, or justthe teamwork of- teacher and student. (Spec1f1c 1deas
o for adaptat1ons are g1ven in the follow1ng sectlon) L
T Expectatrons Expectatlons have profound affects on educatlon L
outcomes for students of all levels and backgrounds. -~ -~
" & Create an atmosphere of expectation that says to students,
. “I'won't threaten you, but I expect.much of you” (Hilliard, 1991)
.. Have high expectations for all students and believe all |
. students can learn (high expectations alone will not ensure
success for every student; teachers need to modify instruction; -~
classroorn organization, and environment when necessary) |
~(Wilberg, 1995; Larke, 1992; Hilliard, 1991; Cotton 1995)
'<> Realize that not all students will make progress at the |
~ same pace (Larke 1992) -

- .Sensrtrvrt‘y With such a W1de array of student needs. represent-'
ed in any classroom, it car be'challenging to be sensitive toeach ~ -

~ and every one of them. Remember the following: -

© Use gender-and culture-neutral language , :
<> Use curriculum materials that portray. people of d1fferent
backgrounds genders and ab1l1t1es ina p051t1ve hght |




- © Be consistent and fair with discipline, making sure that - -
any punishment is 1og1cally linked with the behav1or

.. and equitable across groups (Cotton, 1995) -

' @ Beattentive to student intérests, problems, and accomplishments ~ -
‘both academically and socially (Center for National Or1g1n
Race, & Sex Equity [CNORSE], 1996); students need to feel -

- that téachers care about them unconditionally e
© Estabhsh rulesthatare clear and spec1f1c (Cotton 1995)

H_earmng Influences. Acknowledge and understand how
learning styles, cultural differences, intellectual ability, hative

| language and socioeconomic stafus are among the many 1 factors .

| that can affect the way in which students learn'and the rate at .
- which they learn (CCSSO, 1990b). Remémber that it is the'

" teacher who ultimately plays the role of mediating and. trans—

forming curriculum. when' representing learning content to .

students (Wllhamson 1994).

cali
Ly ,’;,ig;a,;h;

]P’r@ffe%mna]l Deveﬂopment Just as the school needs to be
. committed-to the professional development of its staff, the
“teachers also need to take responsibility for furthering their
knowledge and expertise. Their: buy—1n is critical to a successful .
effort. In additiori to participating in school- or. districtwide
inservice activities, teachers can work in pairs or small groups -
on an ongoing basis to enhance their individual 1nstruct1ona1
technlques and classroom strategles

- .Hnstruetmnaﬂ Styﬂes Ad]ust instructional styles and classroom

-~ activities to meet different student needs: A variety of factors can -

1 affect the way in which students learn, including their cultural

background, socioeconomic status, native language, intellectual
capability, learning style preference, or physical disability (Heron. -
& Jorgensen, 1995; Larke, 1992; Hilliard, 1991; Huber & Pewewardy,

1 -.1990; CCSSO, 1990b) Vary 1nstruct10na1 approaches try to

17



ppeal toa Wlde variety of 1earn1ng styles and preferences
- Teachers need to be flexible, adaptive, and able to diversify -
in many ways (Wilberg, 1995; Heron &]orgensen 1995

" arry, 1992; Udvarl Solner 1992) '

B 'the C]lassr@@m When eontemplatmg elassroom des1gn .

“and environiment consider the following:

- © Does the classroom environment encourage all students

to trust one another, to take risks, to share ideas; and to
learn successfully (Sleeter & Grant, 1986)?

' © Does the social environment in the classroom help

_students to develop the requisite skills and attitudes

. for effective cooperation (Sleeter & Grant, 1986)? -

- & Do classroom influerices (da11y routines, material
organization, grouping arrangements, classroom layout,
etc) have the potential to interfere with instructiori.and .
student learning (Larke;1992; Lucas'& Thomas,1990)? -

- ® Are classroom activities decentralized to allow for more '

one-on-one instruction (Heron & Jorgensen, 1995)?

. & Are days structured-around learning activities instead of
" schedules and bells? Are schedules f lexible? (Markav1teh ‘

. 1994; Golomb & Hammeken, 1996) - |
& Does the classroom provide a learning env1ronment that

is st1mu1at1ng and allows children approprlate amounts -

of concentratlon when needed?




% Learning. objeettve Certa1n students may | be helped b

 MaAKING ADAPTATIONS FOR
I H-WDUTAL .L E‘A;R.Num ¢ e

R

1" As prev1ously noted there are many t1mes When an 1nd1v1dual

learner or group of learners can Benefit from slight to detailed

:.‘)adaptatlons or modifications tothe everyday learning structure |
Many tiines, teachers make these chaniges without even realizing

it. Sometimes, the changes réquire thé intricate- cooperation of d

1" team of teachers, administrators; specialists; and parents. There .~
i also will be times. When certain adaptations areé not feasible for -
- particular situations. In such cases; schools muist do what is pos:*
sible and reasonable, including the exploration of alternat1ves o

serve student.needs. The: follow1ng list details differenit instruc- -
- tional variables that can be man1pulated to su1t 1nd1v1dual
. learner needs: o o

 having personalized learning objectives that differ sl1ghtly'
from the whole-class learning objectives. For example, a:
- specific lesson objective for the whole class may be mastery

... of an entire list of Vocabulary words, but for certain students .‘ :

- thelesson obJect1Ve m1ght be to master the same l1st W1th a
little extra time. |

T o lLearmng environment: Classroom l1ght1ng noise level
~ “and visual st1mulat1on can all be mod1f1ed to suit learner

needs. Portions of the classroom can be des1gned to afford -
* students more or less of any of. these Varlables as determ1ned
by student needs. -

O Learning’ assistance: Students may requlre Varylng levels
- of instructional and/or physical assistance beyond what is
typ1cally prov1ded by the classroom teacher. Such assistance
can be g1ven by peers other school staff, or Volunteers
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o Hnsttuctmnaﬂ gmuptng attangememt Teachers can take

.. advantage of a number of different grouping arrangements:
* and tailor them to spec1f1c situations. Ideas for arrangements’
~ include: whole-class instruction, teacher-directed small group
 instruction, cooperative learning groups, student-directed .
~ small group instruction, and independent seat work. .

& Teaehmg ﬁormat Lessons can be delivered using a Varlety o
~ " of techniques, such as lecture and demonstration. whole- class" f
-discussion, games, simulations, tole playmg presentatlons
and experlentlal learnmg activities.

2 Instructional materials: Instruct10na1 materlals can.

. be altered to be more manjpulative; concrete, tangible; or
“simplified. They.should be matched to students learnlng

" and comprehensmn levels. - : -

o @ Classrooi rules: Some : situations may requlre that certain .

~ classroom rules be modified in order to allow all students fo

' ,_-successfully participate in a lesson or activity. For example
“a rule might'state that no talking is permitted during test

_takmg, but a language-minbority student might need an-inter- . .|

S preter to successfully complete the test (Udvarl Solner 1992)

| _Regardless of What adaptatlons may be used and What brought o
them about, a team approach and shared responsibility are cru-
cial. Team members can include the special and regular educa-
-tion teacher, the principal, parents, tutors, school psychologists,

. and other parties who are relevant to a child’s education’

.(Udvarl -Solner, 1992 Golomb & Hammeken 1996).




- WrAT To WATCcH FoORs
'@TENT'U--L -[I,T'[FA'L.LS

Successfully 1mp1ement1ng a learmng -for-all mission mearis -
‘understanding and preparing for potential problems that may
‘arise. Some recommendations from the literature include: - -
O Realize that opposition will atise to almost any proposed
" changein a school; the less programs look like what people
- remember, the more likely they are to feel uncomfortable; if -

the commumty largely mlsunderstands or disagrees with what .-

a'school is doing, any improvement efforts will be difficult "
- and may not stcceed at all (Mathews, 1994; Markavitch, 1994)- -
& Work to fully engage all children in instruction; including’
- them physically is not enough to make them truly feel part.
of the group (Heron & Jorgerisen, 1995) |
- & Makechanges to the schiool or classroom with students ’
" interests as the priority, not the adults who work in’ the
- building (Lezotte, 1994) o )
¢ Ensure that classroom organization does not foster a depen— '
dency on teacher control; rather it should encourage self -
control (Lucas & Thomas, 1990) A
& Don't assume that beliefs and values about student dlfferences, )
* can be changed with minimal or no training; and do not .
underestimate the influence teachers have on their students
~self-esteem, or their social and moral values (Barry, 1992)
~ O 'Realize that generalized information and activities about
~ student differences is of limited value and can actually foster
stereotypes about groups of learners (Williamson, 1994)
~ & Use caution in implementing separate or different learning

'ob]ectlves for individual students. Though it may be helpful - |

in certain situations, if used too much students may begin
to feel isolated or segregated from the rest of -the class; be
cautious not to overadapt (Stainback, et al. 1996)



& Accept that there W111 be times when a students needs may
"+ . exceed available resources or technology, schools cannot do
it all for every student (McDonnell etal, 1997) -

- o Understand that sometimes effective practices for partlcular -

- students will be at odds with currlculum and mstructlon
. avallable (McDonnell etal: 1997)

\
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Cowetusmt\ns .

3 ‘Much can be said about serving all students Volumes can be
- written. Discussions can be endless, but one thing is céttain: As "
~'society continues to d1vers1fy so do students. Though respond--

ing to these changes can seem ‘overwhelming at best and down-

~right fru5trat1ng at worst, they are nonetheless reahty——a reahty -
~ educators see: everyday : . :

There is no qulck formula for schools to use as they contemplate o

‘what can be done to offer all students a top- -notch education. )
. What works in one school may flop in another. Many variables—" "

soime controllable some uncontrollable—-contrlbute to the sucs

.+ cessof any ; school 1mprovement effort. In the end itis up to.
- each school to. determlne what the best route 1s

)



THE N@RTHWEST SAMetER

e the followmg pages are descrlptlons of elght school or dls- |
. trict programs.that exemplify strong efforts'to.serve all students.
* Though the- programs are all different in focusand scope, they

- all share orie common, unwritten goal: “Go the extra mile to

- servé each and every student.” The school programs descrlbed
“.are located in Alaska, Idaho, Montana, Oregon, and Washlngton
- All have identified a specific need in:their school or district and
- have responded to the need by creating or adopting’ programs )

' that target learning for all. They are just a few of the many excel-' |

~lent programs found in the region and throughout the country.
“Some have been in existence for several.years, while others are.

y fledglirig efforts. Included for each site is location and contact : .
.. information, observed outcomes-as a result of the program,a -
- «description of the program; and tips directly from these educa-

| - tors for others looklng to 1mp1ement 51m11ar changes in the1r
"schools . |




MULTUSES@RY TEA@HHNG APPR@ACH

TO REAIHNG ((MTA))

, 'PR@@RAM L@@ATH@N

Chugaeh School District

. 165E. 56th Avenue Su1te D

Anehorage, AK .99518_

\@@NTACT L
. Betty Sue Crain, Readmg Faelhtator SRR

for Chugach School District =

* Phone: 907/522-7400
- Fax _907/522-3399 ‘

'@ES@MPTU@N

‘With the Tealization that many students in. the Chugaeh Sehool o

" District seemed to be having literacy-related.difficulties, the dis- -
trict took-an aggressivé-approach toward the instruction of read-' "
'ing, (An assessment indicated that 98 percent of studéntsin the

* district were not reading at grade level) A summer 1996 inser- -

vice that was attended by all K-12 teachers focused on reading -

* instruction strategies that promote phonemic awareness as well" -
as two other vital components in the reading process—fluency . |
and comprehension. In addition, the entire district adopted the .-

Multisensory Approach to Reading (MTA), based on the Orton- . B
Gillingham method of teaching readmg (amethod basedon

| phonetics but emphasizing audltory visual, and kmesthetlc
' 1earn1ng styles). ' |

| In the fall of 1996, armed with new 1nstruet10na1 awareness and.

this new approaeh to teaehmg hteraey district edueators began -
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to address the decod1ng sk1lls that were def1e1ent ina maJorrty of
the students. Using MTA as a part of each classroom has prov1ded
instruction on the structure of the English language in an orga- -
' nized and scientific approach. It is designed to enable students to

master and retain material presented through a process of d1scov-'
.- ery, learnlng 1ntroduct10n review, pract1ce and evaluat1on

All K-12 students part1c1pate in the program regardless of thelr
“reading level. At the beginning of the school year, all students .-
~ ~are assessed in their. reading skills, then a student reading prof1le
" is made for each student. This prov1des every student with a plan
~ of action for reading improvement. Many secondary teachers are
. especially éxcited about the. program because they | have strate-

L gies to intervene when they-see studerits strugghng At the high

school level, the information is presented in‘aclass called lin-

. guistics. The etymology of words, dictionary skills, spelling, pro- -~

_. moting a love of the Engllsh language, and learning from those
. who are language experts are all part of the plan for. develop1ng

* " proficiency.in receptive as well as expressive language. Eventu-

~. . " dlly, the district hopes that the program will only be needed in’

" the elementary grades

There isa great deal of accountab1llty 1nvolved in th1s read1ng

" plan due to various state and district standards and assessments.

" The presentation of the material may look different in each class,
-~ but the process remains the same. Instruction begins with focus
on the structute of the language and gradually moves toward

reading, The program provides, students with iinmediate assess-- - |

~ ment, a predictable sequence, and ties in writing, reading, and
spelling. Students like it because teachers promise them that

. they Wlll never be asked to do anythlng they havent been taught..'
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. For further information about adaptlng the MTA program to N

your schoal, please contact: -

| Edmar Ed. Assoc1ates Edrth Hogan or Margaret Sm1th
" Coauthors. of MTA - ¢ :
PO:Box. 2
: Forney TX 75126

o Jamre erhams

Chairman, Academic’ Language Theraplst Program

. Southern Methodlst Umver51ty
3328 Stanford S S
"'Da_l.las,IX99508'_' o e

E\{EYS TO" SU@@ESS :
. ¢ Teachers must support. the program in

“order for it to be 1mp1emented with success
& Adm1n1stratron must support the program

- &' The district needs to prov1de tra1n1ng and

- support for teachers

o AlL drstrlct educators must be commltted to a

prescription for improvement based on a successful
- method of addressmg problems in read1ng

"BSERVED .UTC@MES

< Students are able to use an organized strategy
for attacking words with MTA, and do not have
_to rely solely upon memorization . -

< Standardized test scores have risen 33 percént -

. & MTA has raised the 1eve1 of awareness that teachers

‘and parents have of the reading process

[
L
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0 Wlth MTA a plan isin place to address S
specific aspects of reading drfflcultres - |

w & Children are comfortable with this program because i M

“they are promised they will not be asked todo -
anythmg they have not been taught

- & The use of MTA has created opportumtres for N
| students and teachers alike to have an in depth
- understandrng of the Enghsh language

Tl g
S
g




COMMITMENT TO INCLUSION AT MCGHEE

E@RQGRAM L@@ATH@N

| : . McGhee Elementary School
. 636 Warner Avenue -
o Lew1ston ID 83501

_@@NT-ACT

- Mike Grubbs; Principal
- Paula Grillo, Special Educatlon Teacher
':Phone 208/ 743 5991

- Several years ago-the Lewiston’ School DlStI‘lCt 1ooked at compli-
- ance with “least restrictive énvironment” legislation-which
- stemmed from the Individuals with Disabilities Education Act
- (IDEA). This was done in.a effort to ensure that the district was’
serving kids in the environment best suited to meét their indi- -
vidual néeds. Teachers were asked to examine their practices -
of serving students through pull-out programs. ‘They were then
' asked to begin eliminating the use of such programsand to .
~ instead serve all students as much as possible in regular class-
rooms. From this evolved the dlStI‘lCtS pohcy of 1nc1u51on |

At MCGhee all students regardless of their mental or phy51ca1

- ability, spend their days in a mainstream classroom. They are
removed only if they are in need of services that don't lend them-
selves to a regular classroom setting, such as phy51ca1 therapy |
Speech therapy dlaperlng or tube feedlng | |

- Since the implementation of thlS pohcy ev1dence of 1nc1u51on is
- everywhere With a glimpse into any of McGhee’s 15 classrooms,

29
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' a visitor may see a child W1th a severe disability, such as cerebral

palsy, bound to a wheel chair yet participating to the fullest in

“all classroom events. The person would also see other students |

interacting naturally with the disabled student. What the per- .
son thight not see is the way students feel about their disabled -

peers—to them disabilities aren 't really-an issue. In most of their ,,i
. 'minds, a disabled kid is just another kid, Who maybe has to tack-
le 1earn1ng a little drfferently than- most

At McGhee, inclusion is a way of hfe Whether students have

. severe physical disabilities, attention deficit disorder, are autistic,

“dyslexic; or suffer from any other host of 1earn1ng limitations, -

- they are 1ncorporated fully into school. While this is no easy

feat for the educators at McGhee, they feel that:it is the best.
way to effectively prov1de all students with a quality education.

'Paula Grillo, the special education teacher who coordinates the .
inclusion program at McGhee, refers to the process as “organized. - .-

chaos.” However, she also asserts that with the support of teach-

ers, administrators, and the school board the program is reward- -
. ing for teaehers and students. : - |

o Coordmatlon between the pr1ne1pal regular teachers spec1al

education teachers, and speelal education assistants is key to
the success of inclusion at McGhee. The district has provided

its educators with numerous inservice activities that have h
.helped them make the transition to 1nclu51on

. The main goal behind the 1nelu51on pohey at McGhee is to-treat
-all students with-dignity. Inclusion helps students to understand K

that everyone must be respected and welcomed into the school

and community. Inclusion continually presents students, teach- :
- " ers, and administrators at McGhee with many opportunities for

| reachmg out and helping other people. The practice has helped
to strengthen the entire school as kids have 1earned to help each

other with real problems.
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| _KEVS TO SU@@ESS - . .
* |- & All'staff members should be dedlcated to. the 1nc1u51on g

concept and be willing to cooperate with the changes
-that 1mplementat10n will require -

K3 Collaboratlon between special educatlon
“and regular education staff is 1mperat1ve

& There must be adequate ongomg support
~ services prov1ded in the classroom .

& All staff should support an educatlonal phllosophy wh1ch e

ERE @ A spirit of optimism, flexibility, enthusiasm, and an ablhty
Lt effectlvely solve problems should permeate the school

$

.«"BSERVEI @UT@@ME§

@ Students demonstrate an increased serise -
- of respect for all, regardleSs of difference

& Entire classrooms benefit from unplementatlon of new -
“instructional techntques and the presence of support staff
", - that accompany iriclusion; although a specific technrque :
" may be implemented with.one student or a small group -
of students in mind, teachers oft ten report that the |
technique benefited others as well -

& Inclusion has helped staff focus upon students’ ab1ht1es -
and potentlal rather than on, drsahlhtles and hmltatlons

D

empha51zes the value of quality education for all students: a



 TiTLe | FAMILY GROWTH PROGRAM

 PRoGRAM LOCATION,
" Great Falls Public Schools

. Largent Literacy Center -

015 1st Avenue South .

- Great Falls MT 59404

.@@NTACT

“'Ann Bartell, Program Superv1sor -
' Phone: 406/791-2276 ‘
FaX 406/ 791- 2277

w@ES@RﬂPTD@N

‘The primary goal of the Famlly Growth Program in the Great |
- Falls School District is to promote the academic achievement -

k of all.students. They believe the best predictor of success in school- B

and life is a family’s ability to provide their children with the -
“ways and means to learn and lead a successful life. By prov1d1ng
the family with parenting information, a resourcé room in the

- school, and referral assistance to needed community resources,

the district feels that children will have more opportunities to

- get the support they need to succeed in school: The Family

- -Growth Program serves families in Title I schoolwide programs
“inschools with a poverty rating of 50- 85 percent based on the.
| number of students qualified to receive free or reduced lunch.

The dlstrlct holds the phllosophy that they enroll entire faml—
lies, niot just individual students. To fully serve each family, they
strive to avoid judging families, and instead work with them to-
‘make each child’s educatlon the best it can be. Wlth thlS in mmd




Ithe Famlly Growth Program was started The three components :
~of the program are: ~

| - 1. Parenting Actwttnes Parentmg activities con51st of classes ’

- and workshops geared specifically toward parents. They
‘include cooking classes taught by professmnals from the

. County extensionoffices, crafts classes, child-care trammg

- familyfun nights, and lunc¢h-bunch: programs. -

“1* 2. Family Resource Center: The famlly resource center is,

designed to provide parents with resources that help them *
“understand their children better, acquire new parenting skills,
- and connect them with community assistance. The resource
- center contains materlals 1nc1ud1ng a VCR telephone dally
~ newspaper, parenting magazities, : and resource books. * -
3. Home and Family Visits: Home and famlly visits ate -

' scheduled with parents whose children are achlevmg below
- the 40th percentile on standardized tests and who are

| ach1ev1ng below: grade level. The goal is to schedule five or -
more Visits with each family at the home, school, workplace
or.othér location most convenient for the parent(s) Parent
,mvolvement aides conduct the visits. They bring game-.
centered activities based on skills the children need to™
 practice as determined by the classroom teacher Title I
hteracy teacher or math tutor |

_The Famlly Growth Program could not succeed if were not for

the parent aides who run it. They coordinate, anid of ten teach

the parenting classes, staff the family resource center;and con- |

~.duct all of the home visits. The aides also coordinate much of

their work with the classroor teachers. Some are individuals

" who have been in the same situations as the families they assist. - -

- Though they do not necessarily hold any advanced degrees, they -

. are trained by district professionals and receive continual inser-
"vice training and development. The program also has a patent

involvement coordinator and a supervisor who monitors it.
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| Support for the program corries mamly from T1t1e I funds that |
are matched by the district. , .

\"KEYS TO SUCCESS | R |
¢ Involved staff, whether pa1d or Volunteer must be quahfled |

and dedicated to supporting and serving famlhes

~ & Involved staff must be energetic, flexible, and able

to work w1th school personnel as-well as famlhes

R Collaboratlon with community services is -

key to successfully serving family rieeds

¢ Family services are enhanced when coordlnated

. with'schoolwide -goals and proceSses : o

- ¢ Aroom should be prov1ded for the family resource

centernear the main office, in the main traffic path

R The resource center should be provided (through grants or
“other means) with a variety of materials that can empower . -

. parents to be more involved with the1r chlldrens hves in -
posmve carmg ways S

_,.ISERVED .UT@@MES
O The number of parents using' the center r and attendlng

 parent/family activities. increases yearly -

- ¢ The number of referrals to commumty Serv1ces g .

and agenc1es serving families has increased

~ < Parents posmvely evaluate provided act1V1t1es and home v151ts

& Requests for services, materlals and activities
by parents have increased’

& Pr1nc1pals and teachers positively evaluate the Famlly

Growth Program and endorse it through 1ncreased
referrals for family Vlslts ‘

i St




OPeN Doors, OPEN. CLASSROOMS, OPEN MINDS

. PROGRAM LOCATION -
Washlngton Elementary School

1044 Cook ‘Avenue -
B_;llmgs_, MT 59102

@@NTA@T

Gall Surwﬂl Pr1nc1pal
Phone: 406/255-3885
Eax. 406/255 3629 .

.ESCRUPTH@N o

*As a schoolwide T1tle 1site, Wash1ngton Elementary School in
Billings, Montana, serves.a variety of students.with a varlety of
needs. The philosophy at Washingion Elementary is, “All chil-- ..
.dren can learn. to love tolearn through open doors, opett ‘class- "
‘tooms, and open minds.” To ensure that this philosophy. truly )
. guides the work of everyone there, the school offers a host of
_extra educational programs that are intended to bolster learn-
ing-for-all students: In addition to regular daily education, 15
other educational programs and activities are available to stu-
dents and their parents. At any one time, most students are -

| ~1nvolved in several of the school’s extra programs. Some pro-

- grams enlist schoolwide participation, while others are.targeted.
- at a specific age group: Below is a l1st1ng of the programs and a
 brief description of each. |

© D.EA.R. (Drnp Everythmg And Read) Students and
 teachers bégin each day by reading for 15 minutes. Students
select their own reading materials. Teachers may also choose
to read aloud to students. / - ‘ S



@ HOSTS (He]lp One Stcudentc To Sueeeed) Twoor three -

community mentors work one-on-one with students for -
30 minutes a day Tuesday through Thursday Materials
are prepared for individual students by the Title'T teacher.

¢ Literacy Center: Prlmary-aged students spend 30 minutes”
.each week in the library with the librarian and teacher
participating in lannel board stories, readers theater, or.
iriteractive stories on the computer.

| '0 Readmg Take-Home Activities: The sehools Famlly

Center is open each day for parents to check out videos,

“books, and other materials that will help parents deal with '

 issues.that address their chlldren The Famlly Center is .-~
 staffed by a trained parent: - o

& Bmddy Room: Primary classrooms are pa1red W1th an inter- .

mediate classroom and the oldet students work as peer tutors
 for the year They get together Weekly or blmonthly for

. educational activities. .
® Pmbﬂem of the Day: Thisisa dally warm- up aet1v1ty to -

stimulate the stidents’ problem solving and computatlon
" skills. It can'be a.small-group or whole- class activity;and
is done durlng the first 15 minutes of every math lesson.

& TEarIly=M@rmng ‘Math Lab: Teachers select upto12 students |

per grade who need additional help in math to attend Math
Lab from 8:00-8225 a.m. Each month a different grade level

attends. Students use conceptual games, computer programé _'

and hands-on activities to-enhance their math abilities. The

' labisheld four days per Week and is staffed by a Title ] teacher

and an assistant.

© Cﬂassrndm Impacting: Title I spec1ahsts are in each elass- _
room for one hour per day to help assess students’ teadingor -

* thath status, administer appropriate 1ntervent10ns monitor -
* students’ success in the classroom, and measure students
outcomes during and after 1ntervent10ns
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- & Option IL: Students with special interests méet under the
- direction of a teacher and carry out independent prOJects )
& Computtelrs for lFamnlnes After attending a family training,

15 families take home computers equipped with educational -
software to use.as their own for a period of five weeks.

| & Schoolwide Immersion: Schoolwide themes are

| determined by staff'and implemented using multiple-: -
 intelligence activities. Schoolwide celebrations, presentations’
- toparents; and culmmatmg activities enable students toshare "

. their Successes. R |

| o Hnglm School Memmshnp H1gh school students work W1th
" elemeritary students either one-on-one or in small groups
-under the d1rect10n of teachers for one hour per week.

¢ Preservice Teacher Opp@mumtnes College students
. (about 50 per sémester) practice their skillsand new" : -
- educational activities in real-life situations Wlth students

. @" Paremntal C@mp@nem Educational opportunities for parents”
“enable them to enhance their children’s success and iriclude
MegaSkills training, active parenting; family fun night, and
~assorted materials that address parenting needs.

1 @ Staﬂf Devel@pmem C@mp@nem Regular opportunmes

are provided for staff to address the educational needs of
“students, to study current reséarch and practlces and to
-facilitate reflective thinking,

. Though the above list might seem to be overly amb1t1ous in some .
"schools, it is everyday business.at Washington Elementary. The

“entire faculty is committed to the effort,and the parents and sur-

roundmg commumty have become 1nvolved in the school as well.

L

KEYS TO SUCCESS

<> ‘Make-sure the schedule allows time
- for teacher collaboration every week
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- Celebrate successes frequently

O Make provisions for:school staff to research
~discuss, debate, and work on ‘change. together

- 0 & Place: students needs inat the forefront of school act1v1t1es

N @ Seek staff members that have 4 sincere, true behef
that all students can and W111 succeed '

.-.ISERVEI OUTcoMES S

& School chmate is warm. and Welcomlng, students 1ove o
to be at school o

o Parents visit and part1c1pate more
& Student: ach1evement in skillsis 1mprov1r1g

Colleglahty is apparent—the staff is there for one .
‘ another for support collaboratlon and cooperatlon
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o 'T"[H]E SENIOR R@ﬂ}é@‘jﬁ L

P 'PRQG"ZRAMML@“@AT[I.@N o
North Salem ngh Sehool .

765 14th Street NE
_ ':Salem,_ OR 97301‘

.CONTACT | o |

. Ken Hansen or Laurle Ba1rdf IR
Phone: 503/399-3241° .+~ . .

| __Fax 503/ 375 7808 5

'DES@RWTU@N

o _,Twelf th grade isnot flmshed for any student at North Salem
“High School in Salem; Oregon, until they have conpleted the
Senior Project. In addition to state and district graduation require-
“ments, the Senior Project is the capstone experience that allows -

- students to use a vast array of skills they have aequ1red through- -

~out their education. The project is an extensive, semester- 1ong '
"“endeavor-that consists of three phases. They are: the research -

paper, the. development of a.product or performance that per- |

‘tains to the research paper, and-an oral presentation based on |

. the reseatch paper and the product delivered to.a panel of judges; -

and: other students The phases of the pI‘OJ€Ct are deta11ed below. : -

" The Researeh Paperr The paper prov1des 1mportant baekground
‘knowledge for the. produet and presentatlon phases of the Senior
Project. : : : -
& The research paper may be written on any subJeet
. students chioose their own topics - ‘
<> It must be eompleted on time and 1n an aeeeptable form

3 9'.' |



& The paper is evaluated by a panel of out51de Judges

& Students are encouraged to include primary sources -
in their research (such asinterviews with local experts

. orself- generated surveys and polls) B R ;"

The Product or. Perlormance This stage requlres students to -
create some product that applles the knowledge ga1ned dur1ng

the research stage.’

¢ The product or performance must be done on t1me
¢ T must be challenging enough to require at least

15 hours of independent work——gulded and Ver1f1ed
b a mentor with expertise.in the area. . -

s Products can-be tangible, suchasa

‘refurbished piece of furniture or equlpment
& They may. also be less tang1ble suchas. |
tutor1ng an; 1nd1v1dual or teach1ng a class |

| ’Ifhe Presentatnon The presentatlon is the flnal stage of the
- ‘Senior Project. It is the culmination not only of a full. semesters
- work, but the final requ1rement needed to complete 12 years of -
 education.” SR
s Students must deliver the1r presentat1ons before a seleCted

panel of community and faculty Judges (a group of the1r
_peers will also be present)

‘& The presentation must be e1ght to- 10 minutes long

© The focus of the speech is the Senior Project experlence

<, Students must be able to-answer any questions Judges may have :

Engl1sh teachers at North Salem are charged with prepar1ng stu- |
dents for and gu1d1ng them through the Senior Project. They also‘ o

are respons1ble for recruiting and training judges who partici-

pate in the project. Much of curriculum in 12th grade English is

geared toward the Senior Project: Teachers assist students in all |

| aspects of the pI‘OJeCt They prov1de 1nformatlon on effectlve |
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| research wr1t1ng technlques and hbrary search strategles con-
- niect them with experts'to guide the work of their products, pro-
. vide examples of presentations, and listen to them practice their

presentations. Because the English teachers are so intensely

 involved with the seniors and their prOJects they do not part1e1-
-patein Judglng at -any phase »

- What is espec1a11y str1k1ng about the Senlor PrOJect isits: 1nc1u- '
.~ siveness. Regardless of ability level, all students are expected to -
. complete it. The standard is not 1owered for anyone. This is not

to say that it doesn't take some students longer, ¢r that teachers,
don't assist some more than others. Staff has arranged translators
to convert research papers to English just to ensure the successful -

" .completion of a project. Theirgoal is for every student, not just

the majority, to successfully complete all three phases of the pro-

ject. With the full support of the community; the success rate of

the project has been extremely high. In the two years that the
Senior Project has been'a graduatlon requlrement only one of
470 students has falled to pass it.

‘For further 1nformat10n about adoptlng the Senlor PrOJect

cornitact Carleen Osher or Jane ¢ Summers of Far' West Edge - .

| :at 54-1/770 -9483.

KEYS TO Sueeess -
¢ Enlist the support of parents and the rest of the communlty

& Communlcate critical dates and’
" requirements to all parents and students

' <> Designate 2 community coordlnator to find Judges and

‘mentors, and to maintain'document files; this person
“may be hired from outside the school; he or she can
“bea teacher who is released for one. period per day

o Ensure suppert and part1c1pat10n from the staff
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- & The Senior PI‘O]eCt makes students accountable for thelr o
learning, and it makes the school accountable to the: public

7 @ Students experlence a deep sense of umty and pride as they - L
work together to accomplish the goals ¢ of the Senior Project .+

/& The project helps to strengthen school-community relations”
. as community members becomte involved with North Salem | |
.seniors in a meanmgful way as resources and mentors

| o Students. stay involved in productlve D S -
learmng right up to the last day of school I

: «ﬁv Students begin to recogmze the resourceés and JOb
opportumtles avallable in their commumty

|




" Avcesra FoR ALL . .

! "‘“PRQGRAM L@@Aruom
| McKay High School -~ .+

| ' 2440 Lancaster Drive NE o
- Salem OR 97305 1292 -

' @@NTA@T

© Rey Mayoral, Prmcrpal
- Phone: 503/399-3080 -
Fax: 503’/3_75‘7-7807

.ES@RHP‘TU.N

A theme- common in todays popular press and professronal JOUI"P "
nals is.the need to increase standards of student performance in

. focus of attention: The Goals 2000: Educate Afmerica Act states
~ that by the year 2000, US. students will be first in the world in- .
- mathematics and science achievement. At McKay High School. -
" in Salem, Oregon, all students are required, with the exception -
-of those with notable disabilities, to complete at least ohe year -
of hrgh sehool algebra in order to graduate ‘ -

. This effort known as “Algebra For All ‘was approved by the

 must take algebra. There are three drfferent Ways students can .
take algebra These 1nclude '

e

‘America’s schools. Mathematics skills in particular are of teni the -

" school board in April 1996. Beginning this year, all ninth- graders A- o
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]l A\_lgebra I 'lfheory 'l'h1s is a trad1t1onal year long class,
-- grounded in a strong understandlng of theory It covers all

the topics of regular first-yeat courses, usifig formal def1n1— B "

tions and structure during instruction, taught in one year.
‘Students in this class are freshman who ¢ome from middle -
~ school pre-algebra coutses with a: grade of A,B,or C, or they
- .come from general math courses with a grade of AorB. . -
.2. Algebra/Science/ Technology (AST) Block: In this year-
lohg, two-period block class reserved for freshman, physical

science, computer technology and algebra are presented as an ..

" integrated course. The sequence of math tOplCS are
* rearranged to support the sequence of the science * |
. curriculum. More time is spent in teach1ng prerequ1s1te sk1lls
- in the AST block. than in Algebra I Theory Students are.
*taught the remaining half of the Algebra [ Theory . .
curriculum in a free—stand1ng, year long course durIng the
sophomore year. . . - - .
) Allgebra IA: The class covers the same amount of top1cs and
" i the same time frame as the AST block. It is reserved for -, .
~10th-, 11th-, and 12th-grade students who were unableto take:
- the.course during their freshman year It is taught as a stand- |
alone course. , - 3

B Regardless of What algebra class they tal<e students feceive
‘the-same math credit. The Salem-Keizer,School District, which =
~McKay is part of, requires all students to complete four semesters -

. - of math before graduatirig. The student who choosesnot to take,
"~ math beyond the minimum four semesters will have studied all

~ of the topics of a first-year algebra text prior to graduat1on thus
- making a full-year course in Algebra I the minimum standard

© There are several reasons Why McKay has adopted Algebra For
AlL To begin with, many students were not challenging them-
selves in math. The school Wanted to make algebra the ba51c o




~math course that all others would be built upon. “Algebra” .
- states McKay Pr1nc1pal Rey Mayoral, “leads to higher-level thmk— |

- ing skills and is.a gateway to classes at colleges and universities.” .
It alsoempowers students to take on more advanced math course- -
“work. McKay educators-also felt it important that students take
algebra early in their high school career, to avoid putting itoff
until it becomes too late and to keep themselves open to further |

| challenges ' - - -

"The key component to the success of Algebra For All is, of
. course, the teachers and administrators who implement. the -
program, Without theitr commitment to the program, there is

|- - little chance it would work, Teacher inservice was provided . -

. through several half days of staff development time to develop
scope and sequence, to coordinate the freshman version of the
course with scierice (science teachers joined math teachers)

5 .and to-go through a formal adopt1on to select a text

. IKEYS T@ SUCCEss
¢ In¢lude all staff (all subjects), parents and staff from feeder |
- middle schools in discussions about programs such as Algebra.

- For All; invite them to give you feedback about the1r concerns .
~and suggestions | |

O Obtam the unanlmous support of the program from math staff | ,

© Provide ample time for staff development in order forall -~
students to-meet higher expectations, teachers will have o _
“be prepared to teach using a vatiety of instructional methods,
and tosupport students academically and emot1onally

¢ Provide tutoring timie for students who
need help beyond regular class time
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.-& There has been a decrease in the
schools overall math fallure rate '

& Teachers have observed an Improvement |
. in the self-esteem of students '

| © More students have been encouraged to perform
to higher academic levels, which has resulted -
inan overall atmosphere of academic rigot

& The number of students registering for hlgher 1eve1
math cotirses has 1ncreased substantlally

- @ The number of students registering for advanced accelerated\

and advanced placement courses has 1ncreased
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_-'A CARING @@MMUNUTY ENSURES -
._STU@ENT ‘SUCCESS (AC@ESS) B

"_PR@GRAM L@@ATU@N

Sunnycrest Elementary Sch001
24629 42nd Avenue South
Kent WA 98032

,.E§CRHE@TH©N

‘When military housmg in the Seattle area becarme ava11ab1e for -
purchase about six years ago, two-local agencies, South-King

| County Multi-Services and Catholic Community Service, leased

22 units. The housing was set aside exclusively for homieless.
families. Eight of the units were reserved for long-term stays’

- (up to two years), and:are managed by Catholic Community .
~ Services. Fourteen units, managed by South Kirig County Multi-

Serv1ces were reserved for short-term stays (three to five Weeks) o

The initial knowledge that there would be a substantial home-
less population in the community and schools concerned many
in Kent. They were unsure how this would impact students
already attending in the district, and wanted to be as prepared

for this new group of students as possible. After several school-

community meetings, the district pursued a special setting for -
the homeless students that would gently. ease.them into the rou--

. tine of schoohng and that could meet sorhe of the1r unlque emo-

4?



: 'tlonal and mater1al needs What resulted Was ACCESS (A
Car1ng Commumty Ensures Student Success)

| The ACCESS classroom is located at Sunnycrest Elementary
School. It is run by a certified teacher and a full-time teachlng>

assistant. The program is supported by district and Title 1 funds. |-

- All children in the programi are bused to school each day. The .
- primary intent of the ACCESS classroom is to- take care of the
children’s initial needs so they can be'successful ina Tregular.

. classrooin setting. This can mean getting them necessary: books, e

settifig them up on breakfast and Tunch plang, getting them - -
clothing, or fulfilling health needs such as eye glasses. They are

. also screened to determine their reading and math levels. ACCESS_ .
- instruction is individualized for each student. Among many |

other things, ACCESS ‘teachers emphas1ze the importance of
education as 2 way to break the cycle of poverty prevalent |
. for most of the ch1ldren “ -

- Af ter seven 1 to 10 days inthe: ACCESS classroom students aré

reviewed by the ACCESS teacher and other school staff.to deter- " .

mine whether or not they should:be mainstreamed into a regu-
lar classroom. Thie program is not meant to be-a long-term place—

" ment for any student. However, for as long as children are in the

school, the’ ACCESS teacher will have contact with them and
their families. Students that ate in the school on a long-term
basis are also matched with a part-time family service worker -
who connects regularly W1th them and their fam1l1es SO

About 100 students go through the ACCESS program each year
'Generally there are eight to 12 students in the class at'any given

time. Most ACCESS students are eager to learn and be in.school,
~ but are performing below grade level. In all likelihood, this is
“due to the fact that the majority of thém have been in more -

. than 10 schools by grade four Many have spent more time out

of school than in-it. Because their lives are of ten filled with the "
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. "str:e's‘s and chaOs"cornmonly faced by adults, they tend to be -

|+ more mature than other children of similarage. Itis also proba--
B . ble that these children have never been able to establish any last= . <

_1ng fr1endsh1ps becaUSe of the hlgh moblhty of the1r famlhes

| 'Meetlng the néeds of such unlque chlldren could not be done

. without the strong support of the surroundlng community,

- which has adjusted well to the presence of the homeless famlhes
Fach year community members contribute countless amounts
- of school supplies, stuffed animals, Chiristmas gifts, books, and

{ - .other materials to the children in tkie ACCESS room. They want -
7.1 " toensure that these children havé a positive experience, ever if -
Y they are only in the communlty for a short perlod of t1me

'-KEYS TO - SUCCES§

® Supply children’s basic needs—meals school supphes and
-~ clothing—so that they are able to concentrate on academ1c work

B Sét a predictable schedule and. clear expectatlons
BN . Malke sure the students meet other adults in

the school building such as the principal, -
~ other teachers, aides, and librarians _

& Letstudents stay in the transitional class as 1ong as they need :
to; this will help them feel secure in the new env1ronment |

% When placing children, try to put them at 1evels
that w111 challenge but not frustrate them -

@ISERVEI @UTC@MES |
& Children’s self-confidence grows qu1ckly
& Within a short time, academic levelsincrease

'® Children who were “shell- shocked” asaresultof -
their lifestyle become much more ‘excited about hfe



' SEcONDARY TRANSITIONAL
BiLincuAL PROGRAM.

PROGRAM LOCATION
‘Pasco School Districe. -~
‘CL Booth Bu11d1ng I

1215 W, Lewis ~ .

Pasco, WA 99301 2796

(@ @ N ra c T
Maria Elena Garc1a -

. Phone:509/543- 6702 |
. ,.Eax. 599/54_6 2,868 o

Ve -
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" In the Pasco, Washmgton School D1str1ct thereisa common. edu- N

cational philosophy that pervades at each school. The philoso- -
phy is that every student will receive certificated instruction all

day (without initial instruction froth teacher aides), iralanguage -

.\they understand. In the high school alone, more than one-half of
the student population come from homes where English is not

. the primary language. To serve this diverse group of students, the
- district built upon an already existing program that is known as " -

~ the Transitional Bilingual Program. It is rooted in district educa-
 tional’ phrlosophy and it is avallable to all students in grades K- 12.

_The program is based upon research that 1nd1eates students
become prof1c1ent in English much faster if they first become
~ strong in their primaty language. The Transitional B1l1ngual
~ Program at the secondary level (students'in grades 6-12) first -
‘provides limited- Enghsh speakmg students with mstructlon

o 5@‘_. -.




in their native language and gradually trans1tlons them.to Eng-
lish instruction. Students are placed in the program based on.
their level of English- language prof1c1ency Most students in the B

* ‘program begin with content area instruction (courses such as -
math, science, and social studies) delivered to them in their native

~ language only, and have two hours of English-asa Second Lan-
guage (ESL) class. As they progress, English in content-area.
courses is increased using sheltered-English teaching strateg1es
‘They advance through five language levels before they are incor-

| Aporated fully 1nto ma1nstream classes: : - S

=4 larsinstead of relying on federal and state b1l1ngual dollars. The
I ,d1str1cts goal is for 100 percent of its teaching staff to be trarned \: :

. in instructional practices consistent with bilingual education.
Through intensive staff’ development that trains teachers in

- sheltered- -English methods cross-cultural commumcatlon and

- ESL'strategies, the district.ensures that its. educators are able to

effect1vely serve th1s d1verse student populatlon -

Overall the program has proven successful for students and the “j
R commun1ty in general: It has worked so well, in fact; that the dis-
+ 4 trict is now host to many visitors throughout the year whoare. .

look1ng to 1mplement s1m1lar programs in their schools

Kevs TO Success

. J ° © Anintensive staff development program
- . which includes administratorsis necessary

“*| 7 © Basic education dollars should be used to provide core’
| curriculum so that categor1cal fund1ng can be used for -
~ supplemental support services, such as mater1als and
~added personnel :

o | .51

ey The majority of the program is funded with bas1c educat1on dol- L



@ The adm1nlstratlon must support the phrlosophy
- of primary language instruction in order foritto
- be pervasive throughout the district Lo

@ There must béa comprehenswe deta1led approach
to the placement and mon1tor1ng of students o

_@ssmvso OUTCOoMES

“@ Since the 1mplementatlon of the. program seven years
ago, the graduation rate for l1ngu1st1cally d1verse
~students has increased s1gn1f1cantly

L ® Standardlzed test scores have r1sen

& More out-of - school youth are returning to complete
~ their educatlons at Pasco; the district has become
a sort of magnet for LEP students because they
know their unique needs will be met .

@ Students feel successful in school and experience
a sense of empowerment asa result of the program
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