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Reading Association.

The academic activities of HKTA include: (1) the annual education conference. such as the 1996 Conterence on Effective
Teaching and Practice. the 1997 Conference on New Challenge of Quality Education: Pleasurable and Effective Teaching
and Learning, and the 1998 Conference on Promoting Quality Assurance Inspection and School Quality: (2) Seminars on
local educational issues such as: “Continuity in Preschool, Primary and Secondary Education™. “Music Education in Special
Schools™ “Effective Learning for the Less Able Students™, = The Science and Arts of Classroom Management™ and “Seminars
on the Problems and Solutions of Mother-Tongue Teaching™, which took place in 1990-1997: and (3) the publication of
New Horizons in Education. In 1992, HKTA is proud to be the chief organizer and the host for The First Educational
Conference of China. Taiwan. Hong Kong & Macau. with the theme “Education for our Children: Basic Education™. Since
then. HKTA has actively participated in the Second. Third and Fourth Educational Conference of China. Taiwan, Hong
Koing & Macau which took place in Taipei (1994). Shanghai (1995), and Macau (1997). with the themes on “The Prospects
of the Development of Public Education™. “Education in the Context of Global Economic Developnent™. and “The
Development of Teacher Team Across the Centurs ™ respectively: and hosted the 1998 Third North-East Asia Teachers”
Forum.

NEW HORIZONS IN EDUCATION

New Harizons is a refereed journal of education published annually in November by HKTA. Tt is distributed to
Kindergartens. primary and secondary schools and teriary institutions in Hong Kong.

New Horizons is intended as a forum to somulate and enhance professional developient and practice in education. We
publish papers that speak directly to practical school and classroom concerns as welb as papers that are based on systematie
inquiries intereducational issues and practices, including those refated to the announced themets). We also publish presentations
of new developments and innovative ideas tried out in schools, m Hong Kong er elsewhere.

Submissions are invited from teachers. school adnunistrators, persons with pastoral duties, educationists and rescarchers,
General information about submissions can be found in the Call for Papers ia cach ssue of the journal,

Free subscription to New Horizons is onan mstitutional basis, Institions are regiired to seind in i reguest from and pay
the postage.

© Hong Kong Teacher’s Association (Publisher) 3 iHRR © FRNEAR WRTR

. ram -




HUELH 30N - 1008

m & B

AR HIY - &ﬂﬂl,“\ll(ill-l’ R N
KA1 77 N Lt bRl 4L - h_.@ E S0
I SNRTY O VAN SR 17 ALk (W AR I DTTE R T i ST AR e ' (B
PN AR ERAEEE D RRESIOBIEEL - B o T
RS vh - MR AN ER AT SRE Y M RGT
WAL LY IR R N A e aL A
hup: www Lfed.cuhk.edu.hk en nh nhindex.him) R85 4 4] %10 2
SRR

11 Fidti s
KT AN Sy R IR - eI

AV URN F Ty SO - D L W
Tz PRI K il T’”L%"l'x ’4’ o RBChUR \":H UGN
FAIE 8 67 8 YL Ui % RIGR £ b il

il TR RSFIINIRIERT 0 B A PR HE Ly 1
R () FER OB TR - AERER Dt il
il S T AN UM R

Pl Fed 2
Milk.‘ URE
it s
mmwmr
Wity | CRER VR
B (e 28T KFY
EB B UE ) CRHEFGTTHAED
%"HJW"} I IR Y
U KET0E R
G R EIE KT
CRMRL AL O KR
AL A3
({2 e o1 E NG

ittt AR
(SHEFMG)
(RHERTY

GRIMAEY

VR |

=0F
(ks |
Ry |
LA

RO
CRAER 1Ay
(RN

HiTRt
HALINITY Y SR rC AR iEACIER R !
ﬁ!i%ﬁ
LU LR
B L
A
aflaicn
doh L

kel A0
WIN G B
Grb T AT
A BTN
(frdt KoY

New Horizons in Education No 39,1998

From the Editor

This year 1s a fruitful year for our journal. We received a total of
42 manuscripts from authors around the world and China. After the
double blind review process, about 3% of them were accepiable.
However, only 15 auihors could revise their manuscripts in time.
Our journal is really becoming more international. Besides having
authors from all over the world. the advisers and reviewers are ahbo
from different places: Australia. Canada. Chma (different provinces).
Singapore. UK, USA. Of course. readers can get access to the
abstracts of our past issues (starting from the 1967 issue) through
the international data base ERIC or the Internet ( hup:
wwwl.fed.cuhk.edu.hk en nh nhindex.hum §,

The average reviewing period was about 6 weeks in this ssue.
actual time ranging from several days to 20 weeks. mainly depended
on individual reviewer's cooperation.

Dr. William Wu of the Hong Kong Baptist University and the
editor worked together o produce a composite profile of the 1961-
97 issue of this journal. Readers can cross reference articles in this

journal through the author and the subject index easily.
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The Time Management Issue of Tertiary Students:

An Investigation of Tuition Conductors in Singapore

Wong Tai-Chee Wong Yuk Yong, Jessie
National Institute of Education, Nanvang Technological University. Singapore

Time management is a practical shall that is applicable 10 both the busmess world and schools. Providing
private tition is a large formal cad mformal business in Singapore [ is quite common that tertiary students of the
National Institute of Education in Singapore conduct tition while studving to carn their degree. This study ams to
i estigate a few characteristic 1ssues 1 relation o wrnary students' response to strong marhet demand for private
tntion ta lower-grade learners. These issues include:

Why do teriary students conduct tition?

How do they manage therr unte as conducting tutton for extra income conflicts with their studies?

The study shows that conducting tuition is largely scen by tertiary students as useful towards preparing thaeir
futire carcer as a teacher, Surprisingly, though tuition-conducting takes away students” ume from studies. 1t does nwt
affect their academie performance This essentiadly reflects the ability of tiation-conducting students to manage their

tume between a part-ime work and study.
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. There are. however, two fayers of tuition business.,
Introduction

Tuition centres belang to the farmal sector whilst private

Dryveage 1t 1 . .y . o Ty .~ . . . . I .
Private wition n Singapore was meant for weak  izion offered by private individuals, practically on a door-

students from better-off families in the 1950 and 19608, 1o.door service. is the Targest 'informal sector’ in Singapore.

Today with amore affTuent saciety. private tuition has become  The latter seetor is belicyed to be the most impartant saurce

o . NN it N . . . : i
a flourishing industry. In a ‘contucianist’ society whero of tertiany level students to carn extra income by conducting

education is highhy valued. complemented by the  ion courses to lower-grade learners whilst studying for a

government's policy which rewards high achievers  gegree or diplomia. What nuathes this trade handy is its time

handsomely. demand for prisate wition has surged m the last Hevibility where tutors have little problem 1o negotiate a

o decades, despite children's refatively heavy Toad from (giable ume with parents who provide financial support for

their own schoals, I 1992, according 1o @ newspaper survey. — their children’s tition.

over one-third of Singapare's primary school 1o university This paper is a case stady that investigates i there are

studenis took private tuition, accounting fora wrnover of 260 |y oree effects on the performunce of Singapore tertiary

mllon. Many engaged @ twor to gan an edtraedge lortherr (judents who conduct privie twition for extra income,

children wo that they could be adnuited 1o established schools Hitheito, no study has been dane to evaluate such effects.

and eventually enter a tertiary institution ¢Straits Times, 13

I'he study examines whether students who give tuition e
Apnl 1992 NTUC Income, 1997; 204,

able to manage their nme between acadenie work and




Wong Tai-Chee Wong Yuk Yong, Jessie

condueting tuition. Study samples were taken from Singapore

students of the National Institute of Educuation, Nunyang

Technological University. the sole teacher-training institution

in Singapore. In investigating whether any impacts on the

performance ol private tuition pivers. this study focuses on

two key issucs:

2) Why do students conduct tuition?

b)Does working as private tutors affect the academic
performance of tuition-conducting students, given its
conflicts in sharing time between part-time work and

studies?
I. Time Management and Study

Time management is a practical skill applicable @ both
the business world and schools. Mishra and Misra ¢ 1987) view
the object of time management 1s to increase and optimise
the use of one's discretionary time. They identify some major
areas by which task performance may be improved through
effective management of time. These comprise the habitual
usc of time. setting gaals and priorities. and avoiding
procrastination.

Habits are cultural in character and can be inherited.
Learning to control onc's time involves basically changing
one's habits 10 & more eftective use of time. Planning time by
setting goals and dividing them into long and shori-term
objectives s very important in time management. Learning
to emphasise two or three major things which one wishes to
accomplish instead of doing bits and pieces of everything is
an important aspect in life. To prioritise involves planning
which is necessary in allocating time more ctficiently. Finaily.
procrastination is often a problem of those students who fail
to act 1o whatever that has been planned for. Pushing or
postponing assignments. for example. is a direet consequence
of ineffective time management.

A number of other rescarchers, Race (1992). Kahn
(19891, Walter and Sicbert (19811, and Pauk ¢ 1989) also agree
that organising work and budgeting time are the first steps
towards time management and study suceess. Pauk. however.
argues that students should learn time management shalls so
that they know how 1o control time. He also sees self-discipline

an indispensable component in mastering time and scheduling

time o gain time. I is therelore obvious that those holding

part-time jobs who probably hase less time and less energy

for their studies need to organise their ime more rigorously
than others.

Time management is an issue seldam addressed to
tertiary students in Singapore. Student teachers at the National
Institute of Education have to rely on their lite experiences
and prior knowledge in managing their study time at the
[nstitute. It is felt that this issue should be at the top of the list
of skills that students need to learn, If this issue is property
addressed. students’ passing rates could be enhanced in future.
Having discussed some basic principles essential tor improved
management of tine, attention is focused on an empirical
study that relates time management skills with studenty’

academic performance.
2. The Survey Method

The survey covered two programmes: Years | o4 of
the BA with Dip Ed and Years 1 to 2 of Dip Ed at the Institute
of National Education. A total of 236 students majoring in
geography were survesed in the course of Semester 1. 1996/
97. It iy considered that the coverage. though merely that of
the geography discipline. is representative of the whole
Institution, given its wide range across different levels of study.
Additionally. the sample stze that made up 18.5 percent of
the total number of students in the two programmes can be
seen as highly reliable inasurvey using a stratified sampling
method.

The questionnaire designed for the survey aimed to
cover the following information:

a) Students' background.

biReasons for conducting tuition and not conducting wition.

<) Tuition characteristics and income of wition-conducting
students,

dyWhether the academic performance of wition-conducting

students is aftected by time atlocated to such purpose.

Students' background that indicates studemy’ source of
financial support provides useful information as to why they
need to conduct wition. Interviewees were grouped under two
categories of students for analysis: those conducting wition
and not conducting. In cach category, students had o indicate
their average grade in the previous vear's results. This helps
in comparing eventually 1f conducting wation have any effects
on their seademic performance. The questionnaires were

piocessed and analysed using the SPSS programme.




The Time Management issue of Tertiary Students: An {nvestigation of Tuition Conductors in Singapore

Background of Surveyed Studerits

Among the cohort of students surveyed., all of them
received some kind of Gnancial support for their study. Among
the BA students, the salary scheme ottered by the Ministry of
Education (MOE) 1o Year 1 students starting in July {997 is
more generous than to those in Years 2 to 4. following a policy
readjustment aimed at attracting young Singaporcans o the
teaching profession. As Table T shows. all 30 BA Year |
belonged to that category. Dip Ed students!' package was close
to those in BA Years 2 to 4. Scholarship recipients from the
Ministry of Education enjov four sears of financial support
whereas BA bursary recipients have to self-finance from Year
Jonwards. The great variety in students' buchground including
status of financial support explains. as we see later. the diverse

reasons given by students as to why they gave private tuition,

Table I Distribution of Surnv ey Sample and Source of Support

Progranime MOE MOE MOL e ol Tow!
Scholarhip Burany  Salan sunesed  in %
Pip b Year } . - o . 70 L2
ip b Yewr 2 26 3 24 123
BA & Dup B Year ) 0 E 0 .
BA&Dip Bd Year 2 1] 1 | 2 G}
BA& p kd Year 3 36 N 1 42 178
BA & Dip Ed Yeard 18 22 - - X 187
Tutal ol 4 L] | 26 loow

Svurce, NI classroom surves, 1996

3. The Analysis of Study

Outor 236 surveyed, 77.5 percent were female students
and 22.5 pereent male students. One hundred and nineteen
(30,4 pereent) admitted that they conducted wition. For botle
BA and Dip Ed programmes, the tuition-vonducting rate rose
with higher level of study. More established and senior
students allocated more time for tuition (Table 2). The rute
was eveeptionafly low inthe case of BA Year 1 students, only
20 percent. a likely reflection of the effect of the new salary
seheme which pays a considerably higher stipend to new
comers with effect from the academic year 1996/97. This
suggests thae BA Year T students with more disposable ticone
are less cager to carn extra income by conduceting wition. One
other notew orthy element was that this BA Year | cohort had

a higher proportion of made students (37 pereenty, probably

BEST COPY AVAILADLE

suggesting that the chance in tuition-conducting, fargely scer:

as 'feminist profession’ tends to decline.

Table 2: Distribution of Tuition-Conducting Students by Programime

Programme Conducting ot Conducting Towal “r of Totat
Toition 1%+ Tuition (S ) Suneved
Ihp bd Yeard s s By
Dip Ed. Yeur 2 SNo 414 29
BA& Dhip, bdoYear d 200 SN0 Rl
BA& Dip Bd Year 2 MU sno 22
BAL p Ld Year 2 L 714 280 42
BA & Dhp. Bd Yeard 670 324 37
Totad Stid ™0 236 {0

Source; Nk clinaroom survey. 1990

Characteristics of Tuition-

Conducting

The majority (61.3 percent) of tuition-conducting
students, however, had one to two students only (Tuble 20,
Close o 80 pereent tanght four or less students whilst one-
fitth were responsible for five or mare. This shows clearly
that most students gave tuition for "pocket nroney”. Only 4
few depended on it as an important income souree o meet

their monthiy expenses.

Table 3: Number ot Tatee Students

NI Students - Number in % No.of Tutee Students
conducting Tuition
71 a3 -2
22 185 4
N 42 S0
14 60 T ot mare
1Y 1K1 Q [otal

souree N1 classraont saeves. 1996

Ax high as 37 pereent of student teachers surveyed said
they had been conducting tuition for over three years. an
indication that many in fact had started from BA Year | or
even before they enrolled in the University. Close 1o two-
thirds of students witioned three to eight hours per week (two-
thirds from BA Years 3 and 4). About one-fifth tuitioned lews
than three hours s compared with slightly Tess than one-1ifth
worked more than nime hours, On the whole, tuition-
conducting did not appear to take away much time from
students, However, the frequency of travel was lgh. Forty -

weven pereent indeed tuitioned twice a week, and 35 pereent

NI
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travelled at least three times weekly (BA Years 3 and 4
accounted for hal. Consequently. the amount of total time
consunied including travel time o and from the tutee fantilies
could be quite substantial, Given the fact that both the tutors
and tutees are committed to learning in the daytime of the
weekdays, private wition was predominantly done cither in
the night time in the weekdays or in the day time on Saturdays
and Sundays. Again, BA Years 3 and 4 had a much stronger
preference to arrange wroring during weekends (over 70

percent) than other students (40 percent or less).

Reasons for Conducting Tuition

Reasons given by interviewees as to why they tuitioned
varied. As can be seen from Table 4. more than half claimed
that they needed wition w supplement their scholarship or
bursary. in particular those from BA Year 3 and 4. Dip Ed
students appear to come more from poorer families. Many
tuitioned to help their parents to meet family expenses. Saving
for holiday ~ was widely acknowledged. though not a prime

motive.

Table 4: Reasons of Conducting Tanion

Supplement Support
Schofarship Parcots
Buran

Dip bd Year | 12 4 3 10
Dip BEd Year 2 [ [ b
BA& ip. Ed Year i 2 - z
BA & ip. k4. Year 2 [

BAX Dip Ed. Year 3| 21

BA& Dip. Ed. Yeard 1o R

Total {14} 12 2 l(eha
Totaln ‘¢ 559 102 237

Saeol  ()hen Total
Holidays

Programme

1000

Source, NIE classroont sunvey, 1990

Reasons of Not Conducting Tuition

Most respondents said they did not wition because they
had adequate financial resource provided hy MOE (342
percent), or they needed more time o learm (43.6 pereent). as
shown in Table 5. Some reccived eatra pocket money from
parents. especially the younger Years 1 and 2 students. A few

carned somie income as part-time workers.

Table 5: Reasans of Not Conducting Tuition

Part-
Adwquate Time
with  Supported Works Total
MOE by Other in
Programme Funding Parents lncome “

Pip. kd Year ) 12 s 3 3 93
Dip. Ed. Year 2 3 H {1
BAK Dip.bd Year 1 4 . Y
BA & Dip. Ed. Year 2 - 94

BA & Dip. Ed. Year 3 1 b - 102
BA & Dip Ed. Yeard k ; 1 ! 103
Total S [ 100 O

Towslin = 42 15y st o

Source: NIk clissroom sunes, 1996

Monthly Income from Conducting
Tuition

Income from tuition was supplementary in nature. A<
shown in Table 6. there were exceptionally few cases where
tutors camed more than S804 month. Nearly three-guarters
made $400 or less. typically those from Dip Ed Year | whose
academiv qualification was lowest. A quarter (22.7 pereent)
carned between S400 and $800. Money carned was usually
spent on daily expenses such as commuting transport, lunch.
stationery, entertainment. gift ete. It was a common complaint
among BA.

Years 3 and 4 of their tight budget derived from MOE
scholarship and bursary. Tuition income helps vbviously some
students in @ way to raise their purchase power. and provide
them access occasionally to Tuxurious” items. such as buyving

or sharing gifts for celebrating friends’ birthday anniversary.

Table 6: Monthhy Income from Tuiiton

$2000r S0 M01- Sobl- SROLOr ot Total
less 00 SeD0 SR04 more in %

] - EES

Programme

Dip bd. Year 1
ip el Year 2 £ i 142
BAX ip Ld Yo ) R S0
BAKIp Ld Year 2 g2
BAN P Ed Year ? . A 2
BA & ip Fd Yeurd 2 MR
Fotal EO 41

Total i ‘e TR WS

(KLU

[ELANS

Source Nl classtoonnsanes, (996
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4. Discussions and Findings

In theory. the amount of tme which students’ spend on
conducting wition involves an opportunity cost in that less
time is available for learning. Under fixed available time
conditions. students’ learning results should correspond with
the extent of time dedicated to their studies { Anderson (ed).
1984). Where distortion to this logic occurs, explanations are
necessary as the basis to the understanding of such a

phenomenon.

Time Management Conflict between
Conducting Tuition and Studies

In his geographical time-space analysis. Torsten
Hagentrand's (see Carstein, Parkes and Thrift 1978) illustraces
about human fimitations in their time allocation ability. Among
the many basic conditions which affects human individuals
and society. he identifies the foliowing features:

) The indivisibility of the human being.

h) The limited ability of the human being (and many other
indivisible entities) to take part in more than one task at a
time.

¢) Every activity or task has a duration.

dYyAny movement between points in space consumes ne.

¢) Eveny situation is inevitably rooted in past situations,

ltem ¢) needs further iflustration here in that present
and past situations are linked in one way or another.
Consequently. in performing an activity, one needs o spend
time o Tink it with the previous actions. Overall time available
is henee shared between the old and the new actions. feading
to areduced disposable time o perform the new action. With
this in mind. attention is centred on whether wition-conducting

actually has affected students' academic performance.

Whether Conducting Tuition Affects
Academic Results
When student tutors were asked if conducting tuition

had affected their studies at the NIk, 89 pereent ol respondents

disvagreed. in particular the Dip Ed students. Onlv about 18

percent concurred whilst the remaining 23 percent wese not
sure. From our survey. wition-conducting students' acidemie
perforimance was generally better than non-tuition conducting

-

studenty, s shown in Table 7 The grade distribution of taition-
conducting is typical of that of Geography Division, NILE.
and can be considered a reliable one. Of the large number
who did not specity the previous year's overall grade. most
were Dip Ed Year | and BA Year | students. They were unahle
to provide this information as they were unregistered with
the University in the previous year.

The above results indicate that tuition conductors out-
performed the non-tuition conductors. There v some
distortion from the time-space logic in time allocation, 1t
assumption is made that both groups of students enjoy simlar
terms and conditions. In view of this distortion, there are some
implications in terms of time management in their handling
of daily activities. These implications are:

a) Tuition givers see study as a priority as well as wition-
c"onducling which provides them with extmit income which
they need. As such, time planning is more carefully carned
aut in order o balance these two priority achivities,
Moreover, time spent on wition-conducting us the whole
in Ot CxXcessive.

by Non-tition givers are helieved to have a fess rigorous dady
time schedule. Understandably. their tme management s
looser than wition-givers, and thes enjoy more leisure ours
than tuition-givers cither in weekend outing or i watching

tetevision programmes at night.

Table 7: Average Grade Seored by Students in Acadenie Year juus ug

\verage Tuition- Conducting “on- Tuition Conducting Total e ()
Tuter Mudents

Grade Sudents Sudent
A 1 T ~—7|——
H 26 20 BTN
¢ g 2 N
§] 2 I 5
Unspeaitied * W
lotal No ot Student 119

Nogree NI classenom sarvey, 14996

S Mostls BN Year Hand Dipbd Year 1 studer

SESTCOPY AYAILABLE
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Other Findings

Dstnbution of rugtten-conducting studenis by '

Among the BA students, the proportien of wition-
conducting students were much higher in Years 3 and 4
taround T pereent as compiared to BA Year 1 students tone
i hivern There could be two reasons accounting for this
difterence Tt the Year 1 students were fess seuling than
thewr semars, and were therelore fess prepared to conduct
ltening - Scecond. the Year T stodents enjoy i new pachage.
which ofters them a tull salars scheme, and allow s them to
tive more comfortabiy without resorting to condueting titon
Tor extea twome. The Jatter appears to be a much stronger
aaplanaton than the fist one In other words, the new salary
paackage oftered by the Manrstry of Edacation to attract
voungsters o the teaching professton has enabled students to
be maote tancratly independent. But whether they will

perfarm better in ther studies is yet to be investigaied.

[ evel of unnon and perception of teaching
pmh-“u\n
Three-quarters of 119 nterviewees said they tutored

prinary schoot sindents only Whalst fess than one-fifth taught

secondiny school students. a tew @ught a mived level of

primary and secondary school students. Over Y0 pereent
Lammed that they taughn subjects related to their two majoring
subjects at NE Tnresponding o whether conducting ition

helped then ta prepare for therr teaching career, more than

St percent peivenned so- Overall, three-quariers or more of

the suveyed students of ditterent fevels were firnn that they

had Chosen correctly teachmyg as their future career.

Comnutinent o teaching was particularhy strong among Dip

bd stadents cover 90 pereent). An explanauon to Dip Ed

students” stronger commuptment o teaching coudd be

attnhatable to the tact that

G Quate aonumbcer were nid-career changers,

oot stadents bad poorer Adleved results t s the BA
students. which means their job options were narrower than

the Litter group

Limitations

The questionnaire survey did notcover details on how
ey tew ees speat their time such as the number of hours
daily allocated to their study. Actuad time planning Was not @
targeted issue in the study which otherwise would have been
wselul in comparing the academic performance of tuition
conductors and non-wition conductors in the effectiveness of
time altocations. Another point the study might have
overlooked is that students” historical academic records were
nat surveyed. A longer record data would provide a greater
depth of understanding whether the currently better students
were abso better students in the past before they even started
tutoring for extra income. Should that be the case. there is
cvidence of a strong continuity in study performance 10 add

in the data analysis.

Private Tuition in Singapore, Where
Will It Go From Here?

Tuition centres and private wition by individuals have
both performed their social function by assisting students to
score better grades as schools are highly exvamination-oriented.
AxJong as examination grades remain the admissian sardstick
tor Turther studies, and the basis in emplovment recruitment
exercise. private tuition will stay as a vigorous activity in
Singapore. Indeed, private tuition has been seen by the
government as a supplement 1o formal school teaching in
strengthening students' weak areas and as a means to upgrade
their skills contributing to Singapore's performance in the
currenthy competitiy e global market in which the ¢ity -state is
strongly antegrated (see Straits Times, 2 Jan 1993 and 21 Jan
1995y, All three community -based government-led services
{Chinese Desclapment Assistance Council, Singapore Indian
Development Association und the Malay community's
Mendakiy) have, since 19920 set up tuition centres to help
utder-achievers m their own community 10 perform better in
sehools, Or at least to mahe students ‘examination smart’ (refer
10 BG Eee Haien Loong's comments on currently ‘exam smaet’

O and "Al levels students inthe Straits Times, 29 May 19960)
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With current emphasis on creative thinking in schools.
private wition will need to assume a new role in tutoring il it
is o survive because witors can no longer rety on 10 past-
vear series’, for instanee. to ensure wees witl perform well.
Assessment methods of ereatisity will surely change the
seenirio of the current tition world. Can private witors fulfil
the requirement? According 10 Drode Bono. a specialist in
creative thinking. creativity is a technique. the human brain
can be trained as i self-organising system to informiation o
solve problems creatively {Straits Times, 27 July 1996, Be
that as it may. this part-time infornid activity as private wors
for tertiany swdents o carn extra income s likely 1o stay so

fong as its demand renwins strong.

Conclusions

Limphasis on education and examination resulis in
Singapore has bolstered the growth of private tuition in
Singapore in the past three decades. There is an impficit
concurrence between parents aind the govemment in their view
that tuition in addition to formal school education is useful.
While parents hope to gain an extra edge for their children.
the government aitis o upgrade weaker students and equip
them with necessary basic skills. Strong demand for private
wition has encouraged tertiary students to offer their ser ice
and earn an exira income.

Thas empirical stady discovers that the reasons why
tertiars students conduet ttoring are varied, About half of
the students i the survesed Institutior (Nauonal Institute of
Educauen conduct watormg. Most students do so Tor ‘pocket
money " o sapplement theie schiolaship or bursary whilst the
others use the money {or holidays, help their parents to imect
dails expenses e, Quite unexpectedIy. titon-conducting
students acidemic performance his generably been better than
thase who do not ke up this pant-time job. This is attributable
to the Tact that titoring as a part-time job his not taken away
much of then time. More significantds. their sensible time
management shaitls and priorey placed on badancing between
a part-tirne work and studs have enabled them to perform,
with perhaps asacrifice in engoving fess leisure hours than

others.
Trme munagement is an issue which has not yet captured
great atiention of tertiary studems in Singapore. This issue. if
properhy addressed. will be able to help students” achiev e better

acidenie performance.

The Time Management Issue of Tertiary Students: An Investigation of Tuition Conductors in Singapore
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The analysis of the phenomena of Parkinson in course of school management

The phenomena of Parkinson i course of school management is the shackles of s¢hool work This passage

tries to gnalyse the abuses of thephenromena and approach the way for solving the problem. by bring-ing 1o lignt the

phenomena of Parkinson m the schoal management at home,so as to improve the efliciency of school management.
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Zero Tolerance Policy in The United States Public School
System — Response of School Social Work

Lina Fong

University of Texas Pan-American

This paper discusses the holistic approach school social work responds to the zero tolerance policy in promoting

school safety. Intervention at communily fevel. with parenis and homes, in the school system, with teachers and siudents,

will be discussed.
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Zero tolerance policy-school social
work response

Agaression towards persons and property, violence in
our schools, our neighboerhoods, and our communities, have
grown to an alarming level in the last few decades. Notions
of personal responsibility and the common good have been
overtaken by the strident assertion of individual rights.
victimization. and punitive legal remedies. Caurt catendars
are jammed, and formal legal procedures have proved unable
to keep up with the load or to provide lasting. peaccable
solutions (Girard & Koch. 1996). In the public school system,
having siudents gun-shooting students and school property.
and discovery of drug trafficking and abuse, have become no
MOTE [1CW NCW S,

In order to achieve the Sixth National Educational Goal
of the U.S. Departinent of Education to make every school in
America free ol drugs and violence and to foster a disciplined
environment copducive to learning by the vear 2000, all 50
states have now passed legislation that complies with the 1994
Federal gun-free school law. This law has directed states to
adopt zero-tolerance policies on weapons, mandating a
minimum of one-year expulsion of any student who brings a
gun to school. Non-compliance may resalt in the possible
Joss of federal funding for a state under the Elementary or
Secondary Education Act.
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Morcover, in the implementation process of the zero tolerance
policy. a number of states have surpassed the federal mandate
and students are being suspended and expelled for a number
of wider “misbchavior™ than legally required. While some
states provide alternative educational system for school drop-
outs. at-risk students. suspended and expelied students, many
other states have no such educational provisions. Moreover.
the recent re-authorization of the Individuals with Disabilities
Education Act contains provisions that allow students with
disabilitics to reccive the same punishment as non-disabled
students for offenses unrelated to their disabilities.
Politicians and the general public, including many
“custodial™ educators (Short. Short & Blanton, 1994),
commonly pereeive violence as a disciplinary and law
cnforcement problem. Interventions emerge from this
perspeetive include suspension, expulsion. probation, increase
in sccurity and metal detectors. prison sentences, legal
consequences for parents, and other “get tough™ policies. A
basic assumption is that punishment will at least remove young
criminals from the school or society. By ignoring school
conditions, this crime-focused perspective of school violence
focuses only on the exclusion, isolation, and punishment of
chrenically disruptive students, the “bad™ kids: so that our
teachers are able to teach and the “*good™ students can learn.
Morrison, et al.t1994) and other “humanistic™ educitors
{Short. Short & Blantony have moved the discussion of school

violenee from the erime-focused perspective to aschool safety
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perspective built on a prevention and dey clopmental premise.
Rather than focusing only on the disruptive students, the
school safety perspective postudates that it is the sehool
conditions that play & major role in provoking. exacerbating.
and reinforeing aggressise student behivior, especially among
at-risk students. Thus. this perspective enmphasizes on creating
asafe. welcoming and nurturing school environment that takes
into account student’s needs. particularly that of the at-risk
and disadvantaged students.,

School social work shares the important mission 1o
reduce violence and o enhanee discipline so that schaols can
have peaceful, disciplined environment conducive to
cducation practices. Schoal social worker should mike the
bestout of the *
the zero tolerance policy {or the school personned o gei tough
and strict with students displaying violent behavior. At the
same tme. however, they should help the public and school
personnel o realize and minimize the potentially negative
ellects of unnecessarily harsh policies and practice. While
assisting o monitor and prevent the abusive application of
such to the detriment of student wellare, school social work
has the important presentive role to participate in ongoing
assessment and chlnpmenl of policies and practices that
will really serve the goal and function to reduce violence and

Lo increase discipline and salety.
Research on effective intervention

Research has indicated that intervention based on the
erime-focused perspectiv e has resudted m inereased contlict.
fower level of implementation, and decrcased involvement
in organizational efforts. Studies hav e repeatedly documented
that harsh and punitive disciplinary measures aggravite the
potential for violence rather than controlling it (Bash, B..
1970: Baag. 1989: Alxander. 1993). Schoal drop-outs who
have been expelled from school for being regarded as violent
under the zero wlerance policy are often prone w resort o
more viotence. Indeed. Patterson, etal.c 1991 found thad the
revolving door of the juvenile justice system. whereby the
dehnguent will get caught bach into the sy stem after repeated
discharges. may actually inerease the young person’s chances
ol becoming violent erinnnals eventually,

In contrast, intervention based on the school safety

perspective has proxven its ability 1o bring about more positine

~octal control” effect of the legal backup of

outcome resulting in fewer dropouts, fewer incidences off
vandalism and a more disciplined environment with drastically
reduced incidences needing discipline ( Bangiovamni, 1979:
Short, Short and Blanton, 1994 Johns, Carr and Hoots. 1995:
Goldstein. AP & Coneley. J.C. 1997, Outeome studies
tllustrating suecesses i these variables in school viofence
progriins built from the school salety perspective across the
country can serve to illuminate the factors assoctated with
SUCCESS,

For instance, rom the examples of the Disaipline
Management Program in Ohro in the Mid-West: the
Paramount Plan in Paramount. California in the West Cuast:
the Project Stress Contro! School-Based Program in Adanta.
Georgia in the South: and the Resolving Conflict Creativels
Program in New York City. New York in the East Coast: the
following variables can be identified to be associated with
suceess i combating violence. The program should have an
carly start and 2 long-term commitment for the intended effects
te come about. The program needs o be comprehensive,
developmentally appropriate, and culturaliy sensitive. While
strong feadership and disciplinary policies are importam for
success, all the programs show that the active imvolvement of
teachers, students, parents and the conmmmunity is eritical. They
should be on a concerted front in sharing goals, systematic
and consisient use of consequiences ind public reinforeement
of good behavior. Ongoing stalf deyelopment in the schools
and inter-ageney partnership in the community are also helptul
o bulding a strong vialence prevention progeam, There is an
emphasis on ongoing use and deselopment of data for

ovaluation and constant renewal.

Multi-dimensional, multi-level

intervention by school social

workers

The analysis of the components ol suceess in school
violence programs point to the importanee of developing a
comprehensive, mualti-dinensional. ecological approach of
mtervention (Harootunran. 19806, p 131 Goldstein,
Harootmtan, Conoles, 1994 Goldstein, Conoles, 1997),

Within the contest of the four school sociad work roles
ctied by Ginsberg (19903 of student theripist. consultant to

schoal personnel, tamily practitioner, and broker for

21
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community resources, school social workers intervene at
multi-levels: from community, to parents and home. school,
teacher and the student. Their ultimate mission is o foster a
nurturing school environment which will naturally produce

long-lasting discipline that outgrows violenee.

Social work intervention at

community level

Social workers can serve on crisis teams. community

sk forens, to provide many of the direct and indirect services
for coping with violence and violence reduction. to panticipate
in hearings designed to entorce the policies or to monitor
whether administrators implement them fairly and equitably
to minimize harshness. o allow for exceptions wherever
circumstances allow for and can contribute towards social
betterment of the student (Fairchild, 1986). Another critical
contribution of school social workers in reducing and
preventing violence is by serving on school and community
policy-making commiuees. in which they can help in
dev eloping “zero tolerance™ policy about violence and safety:
help o identify school and community risk factors that initiate
or reinforee violence and work toward addressing those
conditions through the reform or development of related
policies.

At the community fevel. family support service would
be an example of soluiion to achieve the goal of remediation.
while the development of less restrictive child fabor law can
be an example e achieve the compensatory goal. An
administrative strategy that can be considered for reaching
the goal of prevention is the use of the Adopt-A- School
Program: whereby business, service organizations are engaged
in mutually heneficial arrangement with schools. Children
and youth from schools can often benefit through hands-on
involyvement with business practices, industrial equipment or
adult tutors; and also from invohvement with positive adult
rale models through such contacts with the community.
Through adopting a school, the community organizations fcarn
about cooperative teaming. abjective-based efforts and
elfective training strategies, The educational dimension of
conmmuntty intervention can nclude development and
promotion of psychosocial TV programs. while the

psyehological dimension of community inters ention can

include program for disturbed children and vouth. An example
of physical dimension of community intervention is
development of near school mobile-home vandalism wach.
Indiana State has demonstrated the suecesstul use of the
“Helping Hand Program™ whereby homes and businesses put
placurds in their window s exhibiting a large handprint show ing
children and vouth are welcome ta go for help when they are
teased. attacked or intimidated. Another community program
o consider is the Restitution Program that has proved to be
eftective especially for first-time voung offenders. It provides
a way for the young offender o make restitution in the form
of service to the victims of crime.

Wherever appropriate. active interagency liaison and
cooperation would be helpful to address 10 and be responsive
to different needs ol students. parents, teachers and the school

and the community as a whole.

Social work intervention with

parents and home

Inter-facing between the community and the school
svstems, parental involvement and home-school coliaboration
are key o success in preventing violence in scehools. Social
workers should promote interaction and shared responsibility
between home and school o promote the wellare of students
and to reduce problems of students. Effective wavs of
information provision, sharing. transfer. can be promoted in
conjunction with teachers and other school personnel, e.g..
providing parents with report cards, notes, phone calls. in
addition o infrequent parent-teacher meetings. Forms shoukd
be available for different purposes. e.g., Lo get permission
from parents for release of information of students, o enable
non-custodial parent to contact student o provide additional
angoing support for the student’s development. cte. A feasible
communication system must be established among teacher at
school and parent at hare: and the student/child in general
and in regard to specific behavior and rew ards agreed upon
in particutar. Communication alternatives cin be increased
through the use of newsletters. phone committees, community
bulletin boards, features in newspapers. monthly mectings.
and providing resource lists, practical guide o child safen.
to parents through school hulletins. School social workers

should be sensitive o consider the special circumstinees and
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needs of working parents and single parcnts when scheduling
parent-teacher meetings, e.g.. arrangement and providing
childeare during parent-child consultation. are some simple
practical examples to enhance home-school coltaboration.
Parenty” strengths can be promoted to empower other parents.
through such way as inviting parents to give talks of their
respective expertise to share with other parents and school
personnel. Behuvioral and learning problems of students have
typically reduced when they know that their parents are active
in school and they are in alliance with the weacher and the
school. Henee, engaging parents in volunteer programs. such
as helping out the school for a bake-sale or for a field trip.
cte. would be helptul - notanly for providing service for the
school, but also for fostering the involvement and the
development of a sense of belonging to the school far both
the student and the parent. Such involvement and sense of
belonging has proved w be instramental in reducing problems
of students at school. Other preventive measures and service
the sehool can oftfer for the parents include sponsoring parem
training workshop, using the school building as community
center for adult education clisses, briet family consultation

and counseling.-ete.

Social work intervention in the

school system

Using a school-wide focus rather than a problem-
student focus has been identified to be a companent that
constitiles suecess in violence prevention program. Success{ui
school discipline can be achieved through framing discipline
as an organizational issue. Understanding teacher and student
behavior as part of a larger organizational content provides a
better opportunity (o identify causes ol poor student diseipline
and to structure more effective means of dealing with the
causes. Organizational factors play an important role in
creating a nurturing ens ironment conducive to good student
behavior. The erucial key to an effective total sehool discipline
program is commitment to a plan of action, with shared vidues
among students, teachers, parents, and administrators about
what is aceeptable, appropriate behavior in the particular
school setting. School practice that heightens student and staff
imvolvement hits been found to imporant for building a helptul

sehool climate. Activities that increase status, visibiliy,

d3
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recognition and group cohesiveness may decrease student
alicnation. For example. school social warkers can organize
1 school-wide class contest in producing a progrant (e.g.. a
shid. a group art design, cte.) that is most effective in
publicizing and promoting school safety. and invite the parents
and the community to participate as the judges and the
audience. Student problems can be drastically decreased where
faculty has created climates of student belonging and
involvement. Involved students actively engaged in class and
interested in classroom activities stay on-tash at a higher level
than students less interested and involved (Short and Short.
1990). Students who drop out of school perceive little sense
of belonging (Ward. 1982). In cffectively disciplined schools,
students perecive a sense of belonging. a feeling that they are
recognized and rewarded for their efforts. Even alternative
schools have been shown o better meet student needs thin
regular schools in the arcas of self-esteem, social and self-
actualization (Gregary & Smith. 1983). The role and behavior
of the school administrator influences the characier and
elfectiveness of discipline in the school. The principal’s most
effective role in school discipline may be as a facilitaor of
teacher initiated discipline (Short and Short, 1987). The
visibility of the principal to facilitate the problem-solving
among school participants that results in collaborative
approaches 1o establishing a positive school environment with
clear expectations for students is recommended (Krakeski.
1977).

At the school level. a solution towards the goal of
prevention is having 24-hour custodial service available. The
use of Plexiglas windows, however. is onc of the solutions to
achicve the compensatory goal. The development and use of
prescriptively tailored courses would provide an educational
dimension of remedial intervention. The use of skilled contlict
negotiatars provides a psychological dimension of
intervention strategy for school violence. An administrative
intervention strategy for school violence is 1o consider
reducing the size of classes to i reasonably controtable size
effective for teaching, learning and management. While
having legal rights handbook addresses the fegal dimension
of intervention strategy: the use of lighting. painting. and
paving programs would offer the physical dimension of

interyention strategy lor school violence.
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Social work intervention with

teachers

Social workers have an important role to enbance
teachers with the skills and confidence to “take charge™ in
the classroom. The use of discipline management program
and in-school alternative fearning program as demonstrated
at the Woolover High School 1 1986-87 would provide
alternative programs to punitive in-school suspension.
Assertive diseipline is i competency -based approach to
discipline developed by Lee Canter (1981, Social workers
can help teacher to insist on decent. responsible behavior from
students. through means refevant and acceptable in the
respective school settings, e g consultation. workshop. in-
service training. ete. Furthermore. teachers can be helped to
vealize that they have basie educationat rights in their class-
room, i.c.. the right to establish optinmiad tearning environments,
and the right 1o determine, reguest and expect appropriate
behavior from their students. On the other hind. social workers
can advocate for students having their basic rights in the
classroom. These needs. rights. and conditions are best met
through assertive discipline, in which the teacher
communicates clear expectitions 1o students and consistently
follow up with appropriate actions. While assertive response
style s utilized o setelear fimits and consequences, the besl
nterest of the stedents are never violated but rather promoted.

At the intervention level with teachers. providing
educational programs to enhiance hnowledge ol ethnic and
minorits miticu would offer one of the preventive solutions
to inerease understanding and reduce contlict. Advocating for
a better teacher-pupil ratio can be an administrative
compensatory mtersention, while acquisition of new training
technigues in psychological skills, e.g.. structured learning,
is a remediation solution. In working with the teacher systems,
Agoression Management Training would be a program
addressing to the psy chological dimension of mieryention. A

fegal dimension of intervention is 1o provide compensation

tor aggression related expenses. A physical dimension of

intervention with teachers is o alert them to be prepared with
personal alarm.
The use of the Teacher Assistance Team (TAT mdeh

has proved to be ellective. This refers to a team of regular

cducation wacher meciing on a seheduled basis te.g. onee

week) o generate solutions o problem referrals from parents,
students, and other teachers in the schoaol. Through their
screening, the most intractable problems will be referred for
possible special education services or for additional
Community service.

Problent-Solving Teams involving teachers o school
administrators, parents. and community professionals have
heen effective in cultiv ating and institutionalizing problem-
solving in elassroom and collaboration among professionils
and parents at the school level, As i eam. for cach problem
sitvation presented, they define the problem. specity the
problem. evaluate solutions, foltow up and reevele il
necessary. Consistent. planned support and resourees from
school system administration are critical in maintaining
optimal effectiveness of «choul based teams (Short & Tally.,
1990).

Social work intervention with the

students

When parents and weachers view students as able,
vaduable, and responsible. and invite them o behave
accordingly. it is not surprising that students accept the
invitation and exhibit seif-discipline. Sclf-discipline is
nustured cach time a parent or a teacher treats i student with
dignits. respect.and civibin . all within a framework of positive
expectations. As a combination of constitutional law and
ethical practice. judicious discipline creates & model that
cmpowers. At the fevel of intervention with students, it is
important to develop smart discipline plan. using smurt
strategies. Smartstrategies can include stmple. practicad wass
like. welcome and appreciate a student, wnte a note. a letier.
cail home to show ¢ncouragement o a student and hivher
pirent(s), ashing generil personal questions to get them
acquainted. Another helpful strategy is to transpose critical
comments, e.g.. from “vou are fazy ™ 1o "vou are i hard workes
and T espect vou work that way by turther establishing roles
and consequences, ete.

Inintervention with students, creating a nutfuring
envivomment as desenibed above and other simple measures
such as requiring identification card w ensure safety, are

examples of primary preventive solutions, Artanging tinster
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or shifting to a part-time program. can be an administrative,
compensatory intervention strategy. Developing interpersanal
training programs, ¢.g.. using behavioral modification or
cognitive techniques, provides i paychological dimension of
interyention in achieving the goal of remediation. While moral
education will provide an educational dimension of
intervention: the use of security personnel would be an
example of providing a legal dimension of intervention
strategy. A physical dimensional of intervention strategy
would be deselopment of student murals and graffiti boards
o atlow tor open expression of feelings. ele.

To prevent at-risk students from reaching the stage o
be punished with suspension and eapulsion, social workers
can use mult-approachies to work with students at secondary
and tertiary levels of prevention. Vanous student-oriented
shills truiming. using approaches like modeling. role-playing.
performance feedback. transfer and maintenance of training.,
have proved to be helplul for many students. Other approaches
would be psycho-dynamic and humanistic inters ention, milicu
therapy. psyeho-education, humanmstic interyention and gang-
oriented intervention (Goldstein, Haroowunian & Conoley.,
199:4). Other programs that have been found to be usetul are:
aggression replicement training, problem-solving training.
empathy training. situational pereeplion training, stress
nnagement. co-operative learning, recruiting supportive
maodels, understanding and using group processes, and so on.
There are various etfective skills that social workers cin use
to help students merease their cognitive and soctal competence
te.g.. in academic performance. communication development.
tnappropriate masturbation. thumb-sucking, nail biung.
eneurosis-encopresis, stibstance abuse. sexual behavior). their
ability to relate with peers (e.g.. shyness and withdrawal.
aggression, prejudice). enhancing their ability w relate with
adulis re.g.. ehild maltreatment. running away, cult
membership. etea. and their skills in addressing health
management issues of children te.g.. aids, chronic illness,
tourette sy ndrome, (raumatic ead wajury s, Effective «kills in
dealing with externitlizing responses te.g., inatentive/
distracted behavior impulsivits, hy peractivity. attention deficit
hyperactivity. ete., and those with internalizing responses
(e anviety. stiess, fears/phobias, obsessive-campulsinve
behavior, fow sell~esteem. identity crisis in homosesual youth,
clective mutism, depression, suicidal belunvior, ciea) of

students, can also be apphed (Cohen & Fish, 19923,

Programs for arbitration. mediation and contlict
resolution {rom within and without school. development of
peer training peer peace education and mediation among
students, have demonstrated capacity to provide responsive,
umely and alfordable justice «Girard & Koch. 19960, It is
euided by the principle that the wensions inherent in conflict
sitwations, if dealt with eycativels. can produce positive results,
Besides appiving these skills themselves, social workers can
help to develop such skills with student feaders, teachers and
parents. to help students at rish of suspension and expulsion.

Prevention of truancy and sehool drn.p—oul are criticad
to bring student-at-risk back on trach betore they develop more
problems and running the risk of suspension and expulsion.
Combating truancy is a way for communities to reach out
quickly to disaffected young people and help fumilies
struggling with rebellious children, Studeats and parents are
encouraged to be imvolved inall tuaney presention programs,
while tocal law enforcement are involved in truaney reduiction
efforts. When the zero tolerance policy bas to be considered
to be exercised. social workers hase an importint role o work
with teachers, parents, administrators and the studentes)
concerned to exhaust all means o provide oxeeption and
chance for renewal.

When the student. atter all, have to be suspended or
expelled by zero tolerance policy and practice. social workers
should help o find and develop aliemative programs to engage
the student productively towards rehabilitation. Intense work
with the student and his/her tamily is critical in reaching the
important goal of heiping student to get back on rack with
cducation, vocational training, developing work skill and
habit, using the time being away from school saspended o
expelled as achance and means 1o equip the student to work
their way back into the same or alternative edacational or
socationdl system 1 is important to present these at-risk
tudents from further idling. engaging with gangs, or drifting

farther and further away into delinqueney and crime.

Conclusion

School social workers hase ady namie, and chalienging
rofe o play i working with the mteractive ssstems of the
community, the pareats and home. the school. the teachers

and the students. Their goal is 1o ensure that the broad goals
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of the 7ero tolerance policies and practices to reduce violence
and to promote discipline can truly he reached: and that the
abusive use of suspension and expuision o be the end rather
than the means be prevented. More important. school social
workers are charged with the important mission to help
building a nurturing environment that can truly bring peace.
Justice and genuinely promate student welfare in a welconting.
safe, disciplined school, home and community environment.
Much has been done. and very much more still needs 1o be
done ahcad. starting from cach school in the local
communitics. expanding across different states and the entire
nation. As much as there is still much 1o Tearn from other
countries, hopefully the experiences in the United States can

provide helpful reference o other countrices.
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Future Development and Characteristics of Science Curricula
in Hong Kong Secondary and Primary Schools

This paper intends to look at what is happeming and what will happen m the Hong Kong prismary and secondars
wienee carricula from now to the yvears beyond 2000, What are the major trends i the workd about serence edocation?

Are there iy new global directions? I ses. is Hong Kong reads for the change?

There are several innovanve curriculum projects beng initiated in Hong Kong, In primary education, a new
General Studies (GS 1 eurmcuium has been implemented m 1996, emphasizitg on the integration of 3 primary subjects:
Scienee. Social Studies and Health Education. In the scienee mmp('-ncn( of GS. more emphases have been placed on
the inter-relationship between STS as well avissues concerning our enyironment. In secondany education. a new
Integrated Science ssHabus has been developed recently for implemesitauon in the year 2000, placing strong cimphasis
on serence investigative work which deselops studens” proficiencies in science process skilts,and paying due respect
tvertical integraton between GS and IS, In other science subjects at higher levels mvestigative work imvolving
process skills and studies on the impact of Science and technologs on societs and environment constitute wgisiiicant
clements an the tuture revised curricula. Another hot topic is leformation Technology Education. currently the Hong

Kong Government i< m full swing te promote it to secondary and primary schools,
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Implementing Language Teaching Innovations
in Hong Kong: the Case of the Bridge Program

Ngar-Fun Liu Laurence Goldstein
Hong Kong Polytechnic University University of Hong Kong

In response to recommendations of Education Commission Report 4. the Hong Kong Government Lducation
Department sponsored @ Bridge Pragram targeted on the 36%6 (estimated) of the secondary school population deemed
able to profit from having English medim instruction (EM1) for the whole curriculum. A cancerted effort was mounted
by some publishers and educational erganizations 1o design the three-month curriculum. and to produce texts and
training programs for teachers. As with so many previous educational initiatives in Hong Kong. itis the implementation
that has proved hazardous. On the basts of interviews with teachers, and with otirers involhved in the implementation of
this program, we suggest reasons why an innovatory 1nitiattve has met with resistance. Why is it difficult to get good
educational ideus ofY the ground in Hong Kong? Are there some inherent defects in the system? These questians are
panicularly relevant today as the Government's palicy on Chinese medium mstruction (CM1) - the other side of i clear-

cut language policy - has once again met with resistance from some schools. teachers and students.
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. education and training. the system has failed to deliver the
Introduction | o I
expected results which many in our commuunity wish to see.
This is not for want af goad educational ideas -- many of
Talk in English w a taxi driver or o g university student— them have been put forward in recent years. Sometimes such
in Hang Kang and the chances are that you will be met with  jdeas are received with enthusiasm yet. in the end. they fail to
a stare of blank incomprehension. Why? Hong Kongisa et carried through. There are various fundamental problems
cosmopolitan city it thrives on servicing international  that need to be addressed. Educationalists will be familiar
commerce; itis a trade conduit between Eastand West: there with many of these: large class size. lack of trained English
are street signs, films. new spapers, television programs in- eachers, oppressise workload and inadequate support far
English -- all casily 2ecessible resources which are not fully  professional develapment. One could also question haw
exploited. English is & compulbory subjectin primary and peqlistic onr community™s expectations are.
secondary schools and mast secondary subject textbooks are In this paper. we look at ane recent example of
in Enghish. yetivplaysfitde everyday communicative role in pjtiatives not getting carried through -- the implementation
or autside school and the general standard of Inglishis o 4 "Bridge Program”. designed to help children at the
perceptibly poor. Many explanations for this have heen put beginning of secondary school to reach a linguistic standard

forward. But the botlom line is that. in the case of Tanguage Gapticient to enable them to pursue their schoal studies in the
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medium of English. We report a survey of the views of
teachers who have participated in the program. The theoretical
underpinning of this immersion program wias sound. A great
deal of time and money was expended in producing suitable
textbook materiaks and training programs. Yet. to date. uptake
has been poor.

It appears that it is stll the Government's stated policy
that CMI (Chinese medium instruction) and EMI (English
medium instructiont should run in tandem, but the present
policy is that CMI should be given priority since the majority
of teachers and students simply cannot teach and learn

effectively in English. Those schools that wish to retain EMI

have to demonstrate. among other things. that at least 83¢¢ of

their Secondary One intake are capable of learning effectively
in English. Atthe time of writing. more than 20 schools have
been refused permission to continue with EMIL and this has
led to acrimony: teachers. parents and students feel that they
have been unfairly refused to do what they belicve is best for
themselves. The problems with the implementation of this
policy have been widely publicized and will not be discussed
in this paper. The general point we are making is that
successful implementation of any policy requires i fair and
realistic mechanism which is devised in conjunction with
schooly and teachers, and unless the Education Department
is prepared to consult and collaborate with teachers, then any
innovatory initiative is unlikely to succeed. In other words,
an education policy has to be theoretically sound. but it abso
needs to be economically, pnlili.cull)' and practically sound.

One can remain optimistic that what the past
government failed to achieve -- a young population with a
signiticant proportion of genuinely bilingual or trilingual
speakers -~ the SAR (Special Administrative Region)
government may deliver, on the reasonable assumption that
it has a clear perception of Hong Kong's needs and is Tirmly
committed 1o a policy of promotng exeellence in languages
tincluding Englishy as a means of ensuring that young people
in Hong Kong will be able to communicite personalty and
professionally, in international. multiculural and multicthnic

settngs.

Background to the Bridge Program

Many Hong Kong secondary schools began o use

kb

English as the medium of instruction in the late 60's and carly
70 at & time when Hong Kong was emerging as a major
trading centre. This total immersion seemed to be the best
way to learn Enghsh when secondary education was & more
clite alfair. Few people complained because this system
produced a small bilingual group who could deal with the
outside world effectively in English. But with the extension
of secondary and higher education [ranchise. this policy began
to fail to meet the educational needs of most students. Today.
the majority of students hase trouble learning in a language
they rarely use outside school, Not being able o casily
comprehend their textbooks and the Tanguage in which they
are instructed results in an imposerishment of students’
educational experience.

In 1986, the Government Education Department
declared that it would encourage and help schools to switch
back to CMIL. But parents and schools did not favour that
policy becaure English proticieney was (and still is) wideh
regarded as a Key to success, In 1994, only about 124 of
Hong Kong's 392 secondary school: use Chinese to teach all
subjects (Rosario, 1994). The rest claim to be English schools.,
but in practice, ciassroom instruction is in Chinese or a miy
of Chinese and English: formal clements such as textbooks
and examinations are in English, Teachers and students in
these schools spend an exceessive amount of time with text
translation. when page after page is heavily glossed in Chinese
tJohnson and Lee, 1987), There is a generally agreed failure
to achicve aceeplable standards of both Chinese and English
(Goldstein and Liu. 1994y,

In 1991, the Government approved a language
streaming policy which in theory would improve the situation.
Aim 8 of the Education and Manpow e Branch's (1993) Scliool
Education in Hong Kong: A Staiement o Aims reads: "While
schools are free o decide which fanguage -- Chinese or
Lnglish -- to use as the medium of instruction. they are
encouraged to adopt Chinese. since this will in general lead
o more effective teaching and learning. They are also
expected to make clear and consistent use i cach class of
cither Chinese or Lnglsh, rather than a mixing of both
languages".

In fine with what was recommended in Education
Commission’s (1990 Report No. 4. this language streaming
puhicy stites that ot the end of primary sehool. students would

be placed in cither the Chinese or Bnglish stream by means
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of a test. This means that 70% of secondary school children
would benefit from study in Chinese with English as an
ordinary subject while the other 30 could prefit from study
in English. This 30¢% (a very rough figure) would theoretically
be near the necessary threshold to benefit from learning in
English.

In order to make the transition from Chinese to English
instruction less painful for the 3044 and their teachers, a three-
month Bridge Program was recommended. this to take place
al the beginning of secondary schooling. The Bridge Program
was coneeived ax many things at once. 1t was envisaged as a
series of subject texthooks 10 be written i easy English and
which incorporate an immersion approach. It was also
envisaged as a curriculum that teaches sonie new content as
well as reeyeles what students have already learnt in Primary
Six. Recevciing in English content that is atready familiar is
comidered a gentle means towards improving proficiency in
the language. '

According to Keung and Law (1995). the rationale for
the Bridge Program has its roots in the "language across the
curricufum” approach advocated in the Bullock Report (1975)
in the UK. This approach recognizes that language is at the
heart of the learing process in cach subject and that language
teaching should therefore cross over all subjects. English
medium teaching and leaming also found its justification in
suceessul Tanguage immersion programs abroad. Immersion
fcarning i~ seen as an effective way of achieving high
proficiencs in a foreign/second language.

The authors of this paper have been involved with
writing a series of texts as part of this three-month Bridge
Program for Secondary One. These texts are in Integrated
Science. Mathematies. English. Economic and Public Affairs,
Sociad Studies, History and Geography. The sy Habus in cach
subject is roughly that of the regular first three months in
Secondary One plus seme revision of Primary material. These
tents aim o case students into English by using the subject
content as the vehicle for English language activities,
gradually introducing the student to new grammar and new
vocabulary.

We have described celsewhere the theoretical
foundations on which the design of this series of texthooks is
founded (Goldstein and Liu, 1994). We have also explored
the rationale for the seemingly elitist policy of maintaining

EMI even for a proportion of the popukition and the curricular

implications of the Bridge Program (Goldstein and Liu, 1995).

In this paper. we shall Took at the issues involved in the
implementation of the Bridge Program and consider the way
torward for building a stronger English language foundution
for effective subject learning by Secondary One students
identified as suitable for EMI.

Great Initiatives Get Lost --

A Recurring Problem?

An innovation can fail to be adopted by schools or. even
if adopted. can (w1l to be properly implemented in the
classroom (Morris, 19967, Among such initiatives in recent
vears have been the activity approach to learning. cross-
curricular guidelines. social studies. liberal studies (adopted
by fewer than 10¢¢ of schools) and a range of initiatives
specifically concerned with language teaching. There are
various possible reasons for the lailure of an initiative: itcould
rest on a poor theoretical basis -- or be something that sounds
fine in theory. but ill suits the practical needs of the local
system. It eould be given insuflicient support or assigned an
unrealistic time-frame by the Education Department. There
may have been poor coordination between planners and
implementers (teachersy inadequate consultation with
teachers at the planning stage as seems Lo have been the case
with the recent propoesals for a Target Oriented Curriculum
(TOC). Or perhaps teachers. principals or parents simply kick
enthusiasm for a new initiatiy e. having become jaundiced by
the repeated failures of past ones. Broadly speaking. an
initiative may be intrinsically unsound. and therefore doomed
to failure, or it might be good and sound, but fail because
there is @ faulty link (or links) in the complex chiun from
promuigation o enthusiastic reception in schaols.

The Bridge Program was part of the Education
Department’s response to the perceived general decline of
English standards among school children. Immersion leaning
was seen as an effective way of achieving high proficiency in
a toreign/second language and the Bridge Program was a way
of facititating language transter from Chinese to English
among Secondary One students.

The Education Department was supposed to waork
closely together with the former Institute of Language in

Education (L1, the British Council and a contracted
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publisher during the planning, design. writing. triatling,
teacher training and final use of the Bridge Program.
However, as documented in Knott (1995), the purtnership did
not materialize and litde collaboration took plice at any of
the stages.

What the Education Department did was to provide
special Bridge Program syllabuses written by their subject
speciatists. Some of these were highly detailed: some were
ridicutously flimsy (Knott. 1995). Publishers and authors were
then left on their own  produce tests which were supposed
o embody an immersion approach and linguistic integration
across all subjects. A letter from the Director of Education
actually stated that "Work on the preparation of guidelines

for schools and on the design of appropriate teacher training

activities ... is proceeding quite separately form the work of

the publisher.” (quoted in Knott. 1995: 226). This luck of

colluboration jeopardized the success of the Bridge Program
since the so-cutled teacher training activities (a one-off
seminan) did not include the contracted publisher's materials
teachers would actually be using as the basis of their lessons,
Neither was the Education Department involved in any way
in the trialling of the materials. These first texts by the
contracted publisher were the only ones available on the
market in 1994 -- the vear the Bridge Program was firs
adopted in ten schools.,

By the end of 1992, it had become clear that the
contracted publisher's materials were far from satisfactory:
the English used was uncontrolled and perceived as (oo
difficult for most students, and their authors, mainly from
overseds. had very litte eaperience of focal needs and
predilections. An alternative set of texts (see Goldstein and
Liu. 1994) was conceived by another publisher with the
explicit goal of introducing uniform and tightly controlled
English across the curriculum. We cun only speak here of the
latter program theneeforth we shall refer to this as the "Second
Program”1. This latter series made its debut one yvear after
that of the contracted publisher. It was an ambitious and
innoy ative program that ought o provide a better learning
eaperience for Secondary One students who are Iearning
through the medum of English.

However. the uptahe of both sets of commercial Bridge
Program texts has so far been poor and there seems 1o be a
declining interest i nnplementing it Part of the reason hies

with the contracted publishers” texts which were first out and

received very poor reviews, thus predisposing teachers agiinst
the Bridge Program. Chan, Hoare and Johnson (1997: 63,
whose study of EMI implementation surveyed teachers and
students in more than 30 schools, states that "this fact no doubt
accounts for the decline in the use of published Bridge
Programs”.

This is not o say that schools and teachers do not think
the Bridge Program is a good idea. On the contrary. our own
weacher survey indicates that the need for a bridging program
which cases the transfer from CM1 o EMI is well recognized.
Teachers believe that the Bridge Program is a sound education
initiative because they see a gap between Secondary One
students' English standard and the teats and English lainguage
instructon they are supposed to learn from. They believe
that & Bridge Program will help students fearn better. in fact.
as reported in Chan, Hoare and Johnson (1997). 40% of the
schools surveyed used their own teacher-developed materials
or adapted regular textbooks for bridging purposes.

Having established that there have been problems at
the initial stages of the Bridge Program, we attempted to find
out what obstacles lay in the path of its implementation, In
order to find the answers, we survesed both eachers who are
using the "Second Program”. and those who, having tried the

contracted publishers' program. abandoned it
Survey Findings

The survey instruments used were a questionnaire and
in-depth interviews with five teachers. The sample for the
questionnaire survey was 60 teachers ftom 13 schools who
had used Bridge Program texts in various subjects, There
was o response rate of 444 but only 22 responses were
complete and uscable.

Tuble I shows the number of teichers for cach subject
and the numbers who used the dilferent texts. Only three of
the teachers have used the "Second Program®, and as a result.
the findmgs of the questionnaire survey represent mostly the
views of teachers who have used the contracted publisher's
texts. This nubalance in the sample is due 1o the fact that at
the time of this surves. the contracted pubhisher's teats, being

the first out, had a larger market share.
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Table 1: Number of teachers who have tsed different subject

textboohs by ditterent publishers

Subject No. of Teachers (Total:22)
English 5
Integrated Science 5
Geography 3
EPA 3
Maths 3
History 3
Publisher No. of Teachers (Towal:22)
Contracted publisher’s Program 19
“Second Program™ 3

The questionnaire wis designed to find answers to the
following questions:

* Was the Bridge Prograny's three-month time-scale realistic?

* Were the Bridge Program syllabuses properly integrated
with the rest of the Secondary One syllabuses?

* Was the language used easy for students?

* To what extent have the texts benefited students' use of
English?

The in-depth interyiews were conducted 1o further clicit
teachers’ reaction to the Bridge Program. in particular, to what
they regard as the most serious obstacles to implementation.
We selected from the questionnaire respondents five teachens
for the interview -- three have abandoned the contracted
publishers’ Bridge Program teats and two have been using
the "Second Program”.

The findings of the questionnaire survey and interviews,
representing mostly the views of teachers who have used the
contracted publisher's texts. are summarized in the following

paragraphs.

Problems with integration with regular
Secondary One syllabuses

The main probiem, as pointed out by all respondents.
is one of integration or continuity with regular Secondary One
syllabuses. Thix finding 1« corroborated by Chan, Hoare and
Johnson (1997) whose study of EMI implementation surveyed
weachers and students in more than 80 schools. Teachers

referred to the difficulty of going back to their regutar

BEST COPY AVAILAGLE
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sy Habuses and teatbooks after the three months. This problem
is acute in all subjects, except ia the case of English. With
these subjects, a commion complaint was that the degree of
overlap between the Bridge Program teats and the regular
texts has made the organization of (caching and learning
extremely "messy . For example. the same topic may be
conered at different depths in the two textbooks and teachers
had to make judgments about what to leave out and how to
merge the very different texts. Imagine the confusion this
caused teachers and students who had been accustomed to
very structured lessons dictated by textbooks. especially the
sudents who at the same time were trving to adjust 1o English
medium leaming and secondary schooling in general.

[n the case of the English textin the "Second Program™.
the integration or continuity problem is not one of content
but approach. Teachers reported that it was tough rcturning
to the standard textafier the more lively, unbuttoned approach
of the Bridge Program. In the Bridge Program text. there is.
for example. much more participatory oral work and much
less orientation toward examination than tn the regular text.
After the three months, teachers felt as if the "honeymoon”

was aver when they had to go back to their regular text.
Problems with overloaded syllabuscs

All teachers sun eyed. except English teachers, revealed
that not only was there tnsuflicient time to finish the Education
Department's three-month sylabuses crammed into the
teatbooks. there was also insufficient time left to cover the
rest of the obligatory Sccondary One svlabuses. Chan. Hoare
and Johnson (1997) also noted this probleny in their study of
1:MI and bridging in Secondary One. Many teachers also felt
that three months was a quite insufficient time for children
at Teast those in Band 1T and below) to make the king of
progress in linguistic competence that was expeeted of them.
To many practising teachers. syllabus overload is a lamiliar,
recurring problem in curriculum planning in Hong Kong.

There were financial implications too, An extra set of
testhaoks is casthy. even if it were not adopted for all subjects
as it was designed to be. Why should teachers recommend
two sets of textbooks when substantial pants of them would
be left untouched?

.
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Problems with Bridge Program textbooks

The teachers we interviewed pointed out that one of
the biggest obstacles to Bridge Progrant implementation was
the ack of suitable nutterials or teatbooks, 1t was apparent
from the "Bridge Program Evaluation” section of the
questionnaire that the contracted publishers’ texis were not
working.

in the questionmaire, teachers were ashed to rate ten

statements on aseale of 1 (Strongly agree) to 7 (Strongly

negative, in particular those given to statements (3,5, 7 and
10y concerning active learning. classroom atmosphere and
eaercises in the tests,

It is obvious that factors other than the textbook used.
such as the teacher's English proficiency, his/her approach
and teaching stvle would have infuenced the rating of these
statements. However, the Bridge Program teats of the
contracted publisher, designed to embody a certain
methodology, seemed to have failed to benetit studentis' use
of English orto kick start a curriculum refor as Was expected

of them,

I. Pupils were more withing

3. Pupils had @ more active feaming role
4. Pupils enjoyved the learning more
5. Pupils learned the subject better
6. Pupils did better in tests/esaminations
7. The class atmosphere was more lively

8. TTT tteacher talking time) was redueed

Figure I Teachers mean ratitigs of the ettectiveness of the Bridge Program

to ash guestions in English

2. Pupils were more willing to answer questions in Enghish

0. The Tanguage of the texts was casier for my pupils

10. The exercises in the texts were more chatlenging

Suongly Suonghy
agree disagree

disagree). They rated statements whout eaching and learning
using the Bridge Program teats, comparing the situation to
" previous years when these teats were not available.

Flaure 1 shows the mean ratings of the ten statements,
Obviously these mean ratings were tabulated across subjects
W hich obscured the differences among various subjects,
However. the general pattern shows that the ratings were
mostly neotral, indicating that the tests were pereeived as not
having a positive elfect on learnmyg mthe Enghsh medivm.

As shown in Figure 1. the most "positive” rating was

a poor 38 and was given o statement 9 (The Tanguage of the

leats was einier tor my pupils). Some ratings were rather

Teachers also commented on various aspects of the
tevthooks. Some content teachers were of the opinion that
there was (0o much concentration on language and therefore
insufficient focus on content. In certain subjects, such as
History, the content material simply did not deliver the
integration ol concepts that is central to the subject. (The
Education Department's sy Habus guidelines are partly o
blame.y Other comments concern students” boredons
(presumably uninspired by the tents), vocabulary difficulis,
Lack of examples tor class and homework aetivities and

vartous Kinds of ertors ain the tests.




Problems with insufficient support from the
Education Department

Another implementation ebstacle was insuflicient

support {rom the Education Department in terms of praccical

training and pedugogic advice. Those teachers interviewed.
as well as those in Keung and Law's (19935 studs. expressed
astrong desire for practical support such as sample resource
materials outlining how bridging can be done. Teachers
pointed out that the Education Department's usuid one-off
seminar and the Bridge Program booklet were only useful
tor u conceptual understanding of bridging and immersion
teaching. Classroom-based training sessions which deal with
the day-to-day issues and problems of teaching in the medium
of English would be more welcome.

Chan. Hoare and Johnson (1997). in his study of EMI

in Sccondary One. found that only 5% of the 60 schools

surveyed have teachers who have attended the 16-week EMI
course offered by the Hong Kong Institute ot Education. He
abso found that only 204 of the schools have teachers who
have used the British Council's video-based teacher training
pachage specifically produced for bridging. This suggests
that the Education Departiment has vei to give its tullest
support 1o schools and teachers for effective implementation
of the Bridge Program.

Teachers were of the opinion that support should also
include monitoring. both of the use of the Bridge Program
and of teachers' pereeptions and attitudes towards it. A strong
monitoring regime would encourage schools to ensure that
teachers were properly rained and that evaluation criteria were
estahlished. With these in place, teachers would be more
commitled to success in the use of the Bridge Program.,

Backing from principals and subject panels was also
seen as essential to successful Bridge Program
implementation. Although Chan, Hoare and Johnson (1997)
maintains that content teachers recognized their responsibility
for the development of their students' Enghish language
proficiency. it was clear fron our guestionnaire and interviews
that this may not be the case. 1tseems that content (eachers'
attitudes towards the role of Tanguage in the learning process
have not been adequately addressed. Some felt that Tanguage
was not their business and would obviously prefer to cover a
Lot of content rather than pay attention to Enghsh fanguage

use. This suggests that the Education Department still has a

Implementing Language Teaching Innovations in Hong Kong: the Case of the Sridge Program

ot of work (0 do in creating awareness. among content
teachers, of the importance of building a solid language

toundation in Secondary One for effective subject learning.
The Future

1t has not been the Education Department’s policy ta
work closely with publishers. but this policy will have to be
reviewed in the case of future innovatory initiatives which
the Department wishes to promote. if the Department is serious
uboul seeing the pedagogical precepts it favours aceurately

reflected in the texts that publishers produce.

Refining the Bridge Program in the light of
comments and criticisms from teachers whe

have used the materials

Many teachers complained that the language of the
Bridge Program teats was too difficuli: others that it was too
casy. The obvious reason for this spread of views is that there
is a wide spread of average fanguage aptitude among the
various secondary schools using the Bridge Program (ranging
from the 1op of Band o Band 1 -- we have even heard of
its use in Band V schools). At present. some schools (and
individuals) seem to be using the Bridge Program as a mieans
to bringing students up to the MIGA (Mcedium of Instruction
Grouping Assessment) standard. rather than using it with
children who have already reached that standard.

Such a faisser-faire attitude vo fonger prevails: firm
measures have been taken to ensure that ondy the 30% most
linguistically capable will be cligible to study in English,
However. there may be many other students with a wide spread
of linguistic ability who wish to use these texts to upgrade
their standard of English. Hencee, some re-writing would he
desirable to ensure that the texts can be used more flenibiy.
Some students, for example, require much firmer guidance
on doing class activities and homework exercises.

Sonie teachers found that the sy [labuses for some
Bridge Program subjects were poorly coneeived. Certain
sy Habuses (e.g. History ) Backed coherence. and little attention
seemed 1o have been paid o the place of tns content i the
averall Secondary One History syllabus. As we indicated

carlier, thismay entail the Education Departiment going back

to the drafting board
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Further reinforcement ot the Bridge Program
philosophy would be achicved if writers of the regular posi-
Secondary One teals aspire to tie Bridge Program goal of

introducing unifori and tightly controlled English across the

curriculum and paid a lot more attention to communication.

to the use of language for learning content material.
Giving implementation a better chance

Teachers complained that the Bnidge Program seemed
o be a stand-alone project: that litde attempt had been made
to properdy integrate it into the matnstream Secondary
svllabus, and that insulficient consideration had been given
to the distribution of work over the year. One obvious means
of better integrating Bridge Program texty into the Secondary
svllabus would be o et the Bridge Program texts tahe over
the whole of the Secondary One syllabus.

An aliernative would be to reduce the amount of content
learning required of children in Sccondary One. Euasing of
content load would have two benefits. The first is that
foundational content at the beginning of secondury schooling
stands a better chance of being learned well if properly paced.

At present. many children are "getting off to a bad start” and
will struggle thereafter. The second is that vital time would
be freed up for active language learning. I a situation arose
in which the CMI schools were able 1o pack considerably
more content into Secondary One than EMI schools, this
would clearly be unaceeptable to teachers and parents. The
remedy seems o be to advocate a content reduction generally
in Scecondary One, irrespective of fanguuge of instruction.
Giventhat. in the near future, a sizable proportion ol educated
Hong Kong children will be eapecied o be trilingaal, there
does seem to be a good case for laving strong linguistic
foundations at the oatset. Fortified with good language
abilities at the end of Secondary One. it is reasonable 1o assume
that progress in content learning in Secondary Two and
subsequently will be rapid. so that the Secondary One “deficit”
can soon be repaired.

Apart from the pracucal consmiderations outhined above.
Ui necessary 1o create a postun e attitede tow ards the Bridge
Program philosophy. Subject teachers need to be persuaded
of the "language across the curriculum™ approach -- language
underlies alt subject learning. though perhaps toa lesser extent.

it nught be argued. in subjects such as maths and engineering.

Without a good language foundation, content leaming is bound
to suffer. This message has not vet got across. At present,
the teacher training program for the Bridge Program is
woelully inadequate. While the Education Department has
puton seminars giving information about the Bridge Program,
what is needed are workshops which show teachers how to

make their subject teaching rich in language learning.

The future of English in the Hong Kong SAR
and the role of the Bridge Program

Wiil English remain an important foreign language in
Hong Kong. or will it decline in its use and significance?
Current indications are that the SAR and Beijing is well aware
of the importance of English for the economic well-being off
an international trading centre and is keen that children here
be taught it Swdents themselves recognize that their joh
prospects are very much improved by their possession of good
English skills (Boyle. 1996: Littlewood and Liu. 1996). There
has been talk of imposing financial penalties on those entering
university who have not attained sutficiently adequate
stundards in language (Chinese and Englishy. This rather
drastic propesal scemis 10 have rejuvenated what could be
called the "Declining Language Standards” debate.

Should the SAR governmient choose (o promote a strong
version of bilingualism or multilingualism in schools and
create the socictal conditions necessary for 1ts success {(see
for example. Skutabb-Kangas and Garcia. 1993). then the
Bridge Progrim may yet come into its own. We believe the
philosophy of the Bridge Program is well-founded and that
implementation obstacles can be removed. There is a demand
from teachers who are involsed in EMI for bridging materials
for their students. Both our own surveys and that of Chan,
Hoare and Johnson (1997) have revealed this. As mentioned
carlier. some teachers have attempted to design their own
"Bridge" material. but itis not casy o produce materials which
use suitably controlled language and provide cognitivehy
challenging subject learning while giving students ample
opportunities for interactive language learning. However. the
production of texts is just one part of the Bridge Program:
successful implementation requires much more. A
documented here and elsewhere see for example, Chan,
Hoare and Juhnson, 19971, many of the prerequisites for the
successtul implementation of EMLand the Bridge Program

are not vetin place
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Even if the schools return or are encouraged to return
to a partial immersion program (using English for certain
subjects. Chinese for others). which might stand a better
chance of success than total immersion, there will stitl be the
need to bring students up to that threshold which permits them
to pursue their studies profitably. even though the threshold
level can vary depending on the demands of the curriculum.
And that is precisely the object of the Bridge Program -- to
help children make that ieap, after the end of their primary
schooling. to a good standard of English. so that they can

leam effectively.
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The Impact of Disseminated School-Based Curriculum

Materials On Hong Kong Schools
Lo Yiu Chun

The Hong Kong Institute of Education

Curriculum poliey in Hong Kong 1s moving towards school-based curriculum des elopment. This is reflected
by the imtraduction of the School-based Curricutum Project Scheme by the Education Department in 1988, The aim of
the Scheme s to encourage teachers 1o produce curricutum projects which meet the learning nceds of pupils and
schoals However. the -ducation Depariment selected and reproduced some of the school-based curriculum praject
materils for dissemination 1o all Hong Kong schools. This paper is a report of the stady which analyses the collecuon

and use of the dissenunated projects by schools and the perceptions of the school teachers tewards these projects.

A TS B B e B

AR RO R I R R NN A - 0 SRR LA OVIRIMERHED 7 DAy AT
CEAGHED R LI IO T G ORI R s LR R P A SR, - BT
AN I AR - 0 S B S WA alE 0 R S BP0 TS R T A B
U LN IR VNS Ak s FIE A S LR D S

: . schaols to make appropriate adaptation ta the central
Introduction axe dpproprate ada
curriculum: and to provide a device for teachers to meet the

. . . changing needs of society (CDC. 1988a.b). School teachers
Schoal-based currtculum development (SBCDy was -
] ] were encouraged o join the Scheme and (o produce school-

tegarded as an alternative strategy to centrally determined . . N . .
; ) o L based curriculum (SBC) projects with financial support from

curnicufum decision making. Skilbeck (1984 identifies the . . . . .
the Education Department. Details about the implementation

of the SBCPS at the schaol evel are provided by Lo (1995).

main features of SBCD and defines it as:

hre planmng, desien, implementanen and ev jon
the plannie, desien ; II"I tenratt ) ‘I d (Iulmllll ; During the school year. the Education Depaniment used
of a prograname of students” learnng by the educationa
fa poecratime of ‘ § oyl ediatt a number of ways to disseminate the SBCPS muaterials. These
tenstenidion of whiclt those students are members. (£.2) . o . .
included annual exhibitions of the completed projects, a
I'he ranonale for the introduction of SBCH in various ) . . . ) .
display of the projects in the refated centres such as the special
cducation systems was based on: a general dissatisiaction with . . - . L
: N education centre. a delivery of directories of projects, and a

the results achieved by centre-periphery approach to o . " g ) .
’ . distribution of the selected projects. As itis difficult to examine

curriculum dey clopment: a concern for deseloping teachers' i . . A ,
) ) T : the effect of all these aspects of dissemination on Hong Kong

protessionalism, a beliet that school is a suitable place for . . . .
. ) schools. the focus of this paper is on the projects that were

cuttrculum development: and o social demand. for L L
selected and reproduced for wider distribution at the secondary
democratisation (Skilheeh. 1984, Cohen. 1985: Sabar, 1985; ’

1991, Marsh et al. 1990; Marsh, 1997,

In Hong Kong. the Education Department introduced

level.
It is argued that the dissemination of the projects 1o

other schools appeared to be in contrast with the goals of the
SBOD m the torm of the Schoob-based Curniculum Project . . . . . .
: Scheme which emphasised the importance of catering for the

Scheme (SBCPS vin [98K. The rationade tor the Schene were: L - .
) ) needs of pupils in specific schools. In addition. there was an

o meet pupils varied learnmg needs and interests, o motivate . . .
) implicit contlict between the magor role pereeived by the

teachers to take part in curncalum deyvelopment; to encourage
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seenndury school teachers and the intention behind the SBC
projects, Teachers believed their major responsibility was o
cover the subject syllabus and to prepare pupils for
examinations within a fimited tme scale. The disseminuted
projects were seen as adding more content to an already tight
syHabus, If the activity approach was used. more time was
needed to cover a particular topic. Consequently, many
teachers were nat keen on using the projects. However, some
of the teachers chose o use some of the materials in: their
classes. extra-curricular actvities, and some school activities
such s class periods and morning assembly.

The paper. which aims to understand the impact of the
dissenmated projects on Hong Kong schools, consists of three
sections. The first section describes the research methods. The
seeond section analyses the major findings collected. The st
section discusses the pereeption of the secondary school

teachers tow ards the projects.

Research Methods

In order to determine the features of the disseminated
SBC projects and the Ievelof use of these projects by school
teachers, the projects which were selected by the Lducation
Department for duplication and dissemination to secondary
schools were collected from the refevant sections in the
Education Department and the University library, These
projects focussed on the subjects of Biology, Geography, Civie
Lducation. English and Art & Design. Morcover, 153 school
pancls of the above subjects were contacted. These school
pancls were randomly selected from the secondary school hists
prepared by Ho (1991 1992a: 1992b). Altogether 210 of these
subject teachers were telephone-interviewed. The reason for
usig telephone interview was that when the target
nterviewees were initially contacted by telephone, they began
to provide information about their use of the project materials.
So a telephone interview was adopted. Most of the
nterviewees were subject panel heads: others were subject
tcachers and deputy principals, They were all not directly
invohved in the SBCPS. Some of them had alrcady collected
the school-based curricalum progects disseminated by the

Education Department.

Ascrof open questions was designed for the interviews.
They served as a guide during the intery iew process. The major
items for the interviews were concemed with: awareness of
the disseminated SBC projects: impression of the project
materials: reasons for not using the project materials;
comments on the projects in use: and major coneerns. FFor
those teachers who had not used the disseminated projects at
the time of initial interviews but intended to use them fater,
supplementany interview s were undertaken after they had used

the projects.

Results

In the following section the results of this study are
analysed with respect to the features of the projects selected
for wider distribution at the secondary level: the coilection
and the actual use of the projects in secondary schools: and
the views of the school teachers towards the disseminated

project materials.
1. The Features of the Disseminated Projects

Five projects produced in the first yvear of the Scheme
tie. 1988-891 were selected by the Education Department for
distribution to all secondary schools. The selection was based
on ([ ihe budget for the year. (2) the feasibility of using the
projects in other schools, (3) the copyright of the projects.
and (4 the school levels the projects were designed for, The
selected projects were: 'Peveloping Progressive Listening &
Speaking Activities for Secondary One Remedial Classey’ (an
English projecty. ‘Environmmental Pollution & Conservation
in Hong Kong' (a Geography projecty. ‘Rights &
Responsibitities:- Class. School, Society' ta Civie Education
projecty, ‘Gardening Project’ (a Biology project) . and
‘Electronic Images:- Computer Graphics' (an Art & Design
projecy).

The projects were all subject-based - meaning that they
were designed to cover topies in the existing subject syllabuses
of English. Geography. Civie Education, Biology. or Art and
Pesign. The main focus of the projects was on the junior
secondary fevel. ie. S1-83. The general atmy of the projects
were to develop the pupils' knowledge/coneepts, skills and

attitudes in refation to the subject areas. The teaching materials
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comprised the tezcher's guides and the requured teaching aids. Of the 153 subject panels interviewed in the

They {ocussed on the content of the existing syllabuses and secondary schools. only 44 of them had collected the
in some cases promoted an alternate instructional strategy. projects from the Education Department. Civie Education
The main pedagogical strategy was o encourage the use of was the most popular subject. while Art & Design was the
an activity approach with a provision of task-based least poputar one.
experiences for pupils in leaming. Worksheets which provided Only 8 subject panels claimed that teachers in their
extension exercises or follow-up activities were designed o schools had used the materials in the year 1991-92. These

consolidate what had been learnt, and it was sug

ggested that panels were the teachers of Geography wnd Civie Education.

these be used for assessment purposes. 17 subject panels expressed their intention to use
the project materials during the next academic year. The
2. The Collection and the Use of the Projects in the majority of these were imvolsed in teaching Civie
Secondary Schoals Education. No Art & Design pancls were willing to consider
using the project maternials.
The data concerning the teachers' response fo the

disseminated project materials is summirised in Table | and
Table 2.

From the tables. the following observations are refevant:

ta) In the initial interviews

Table 1: Number of subject pancls that collected and used the projects i the sl inters s

Subjeet

Subject Panels

Interviewed

Subject Panels
whao collected the

projects

Subject Panels
whea used the

projecis

Subject Panels
who censidered

using the projects

English 3

8

0

Geography 29

Civic Education 30

5
4
7

Biology

|

Art & Design

0

Total

17

Tablc 2:

Number of subgeet panels that used/did not use the projects m the supplementany intersiew

Subject Swbjeet Panels

Iterviewed

Subject Panels who

have used the projects

Subject Panels who
ure constdering wsing
the projects neat vear

Subject Panels who
have decided not 1o
use the projects in the
future

English

Geography

Civic LEducation

Biology

Art & Design

Total

BEST COPY AJALAL.:
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thy In the supplementary interviews
* Of these 17 subject panels, only 3 used the project
materials: 6 were considering using the project materials
tor reference in the next academic vear: and 2 had decided
not to use, or recommend their panel members to use. the

project materials in the future.

3. The Project Materials: Views of the Secondary
School Teachers

The pereeptions of the projects by the secondary school
teachers were analysed in terms of their impression of the
project materials., the reasons for their unwillingness o use
the project materials, the characteristics of those projects that

were in use. and their major concerns.,

3.1 Impression of the project materials

Teachers from 14 subject panels admitted that they had
not looked at the projects because they were too busy with
their normal teaching dutics and did not have the time w0 go
over the materials. Teachers from 19 subject panels had
managed o have a quick ook at the projects. Five of these
perceived that the projects were well-organised teaching
materials. They also had the following views: the contents
were constructive in nature: there were suggestions {or class
activities: the teaching approach was ‘modern’: there was a
provision ol clear guidelines tor the teachers. Additionally,
tw 0 other subject panel teachers considered that the project
materials could be best used as supplementary materials for
existing topies in the subject svilabuses.

Teachers from five other subject panels said that the
project materzals were not impressive enough and they could
not give any further comments on the materials. However.
one teacher pointed out that the topics included in the Civie
Education project orerlapped between the three class levels.
As he explained:

The Civie Education project 1s ondy suitable for teaching

within one vear at the three class levels. It cannot be

waed for teaching three consecutive xears of the same
class.

Another teacher expressed the view that the activities
designed in the Geography project were not practical in school,

She commented,

The activities for the Geagraphy project are not

practical. Tuke an example, there iy an excursion
suggested in the project......How can a teacher wake more
Lake

another example, there is an activity for water poltntion

than forty pupils out of school for ar excarsion?.

at the junior level, but the puptls arthat level don't have

any past experience in this area ... They will find the
activity diffiendt.

Despite such criticisms., it is clear that most of the

teachers who looked at the projects had a positive impression

of the teaching materials.

3.2 Reasons for not nusing the disseotinated project materials

Despite a gencerally favourable impression of the
matcrials. teachers from 33 subjeet panels acknowledged that
they and their colleagues in the same subject panels had never
used the project materials. This was mainly because of the
pressure of central syllabuses and examinations. More than
half of them had no intention of using the project materials in
the future. Their reasons are summarised in the order of
importance shown in Table 3 and the frequency of use of those

reasons is showu in Table 4. They are illustrated below:

(A) The dissonance of the projects with the subject svliabises

and examination requirements

This was by far the most important reason given by the
teachers. The materials provided with the projects were
pereeived as not compatible with the contents of the schooi
syllabuses. The teachers helieved that this would create
difficulties in using the project materials with their pupils. It
was the normal practice of :he secondary school teachers to
follow the rationale and expectations of the central syllabuses.
The project materials which contained a great deal of local
teaching materials were not included in the junior subject
svllabuses, As a teacher said.

Linust look at the rationale of the sxllabus from the D

to see what they expect the pupils to learn inmy sicbject

(Geography) ... .As the profect topic doesi’t appear on

the syllabus, 1 will not teacl it because it is not

practical....
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Table 3:

A Summary of the Reasons for not using the projects

No. of Subject Pancls

English | Geog. [ivic Ed{ Biology Total

Dissoaance of
Progect with the
sy Habuses and
exam requirenent

28

Locations of
projects

Tuble 4 The Frequency of the Reasons used

Sole Maun Subsidiary

Dissonance of Project wuh the

. 4 i
syilabuses and exam tequirements

Locutions of projects

Anailabality of aching matenals from
other sourees

Demand (or speciad facilities.
hnowledge and shills

Availabihiy of
teaching materals
trom uther
NOUrLes

Demand tor
special facihues,
hnowledge and
shilly

Other reasons

Therefore. it was not easy to fit what was pereeived as
"irrelevant content” or "extra material” into the existing well-
organised and demanding teaching schedule. The same teacher
explained:

The SBC project is about pollution and conservation in

Hang Kang......There is no time available in S1 because
For S2. the

svllabus focuses an teaching the landscape in the

they only have 2 periods in 1 exele

southern continents. We don't sweant ta break up the

continuity of the syllabus by inserting irrelevant

saterials.....For 83, twa-thirds of the time is used 10
teach North America and Evrope, the rest is jor map
reading. Therefore, there is no time to inteoduce any
new lopics.

The time for completing the normal school syllabus
was already very tights so it was impossible to find extra time
for the projects. A teacher illustrated.

We have 9 periods for English.......7 for grammar. 2 for
extensive reading.....There is no extra time 10 teach
imtegrated skills which are important in langnage
learting......How cant we have time to follove the English

project?

As some of the teachers perceived that their major
responsibilily was o prepare their pupils for examinations,
they felt guilty if they spent time on anything which was not
in the examination syilabus. These teachers opined:

If we wse the ime 1o completing the Biology project.

then the time for the examn syllabus will he automatically

reduced. This will affect the exam results af the pupils.

BEST COPY AVAILABLE

Other reasons

(1) Existing class Jevels fsubjects

(2) Pupils’ fearmng levels

(3 Cross disciplinany nature of the
projects

Note: Sole = the only reasons provided by the teachers
Main = the first reasans given by the teachers
Subsidiany = the subsequent reasons given by the teachers

The education system in Hong Kong is exam-oriented.
All the 1eaching materials are significanily affected by
the svllabus. Thoxe which are irrelevant will have no

teaching function.

'Sail’ is not incloded in the Biology sxllabus. It is an

extra topic which is not uscful for the exam. The pupils

will be concerned because what thex learn from this
tapic will not be included in the exam.

Another teacher. who had planned to use the project
but later gave it up because of the pressare of the examination,
explained:

[ once thaught of 1sing the Civie Edwcation project

materials with the pupils in the EFA lessons...... But the
If thes
do not have the textbook, they will find revision very

pupils need texthooks to revise for the exam

difficalt and will lose cemfidence....

Additionatly. the teaching methods and the language
used in class must be geared 1o the examination requirements.
Howaver, those which were encouraged in the projects could
nat meet this demand. Two teachers claborated as follows;

The teaching methods suggested m the Geography

project are not of direet teaching.......Using one period
Jor a game in order to realise an imtended coneept.......We
can't cover too few topics and then ask pupils to sit jor

an examination which lasts for ane hour:.
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The lunguage wsed in the games is Chinese (Cantonese).
Owr pupils can't use the knowledge they acquire in
Chinese from the games 1o answer the exam questions

which are in English. Thev can’t express themselves.

(B) The availability of the projects in the schools

Some teachers identified that the case of access to the
project materials in their schools alfected the willingness of
their colleagues to use them. The following comment was
illustrative:

The Civic Education project hus been pat in the library.

It is not on hand for the 1eachers...... don't think my

calleagies have wsed it for their classes...

A teacher also had complaints about the location of the
project as follows:

It (the Civie Education project) is stored np in the

cupboard in the General Office. No one knows where it

is or has seen di....... It has not been circulated among
the teachers.....

A deputy principal underlined the problem then he
explained:

I went 1o find the Civie Education project after your

plone call it used to be iu the library
couldu't locate it this time. .....Qur library moved 1o a

new room recently.

(C) The availability of other teaching materials

Apart from the SBC project materialds, there were other
materials available for use in school. The teachers could
choose from these materials for reference or teaching
purposes. The folowing comment was similar lo that made

by a number of teachers:

We already have owr own designed teaching

programmes. We can't put the topic (the Civie Education
projecty into onr programme in the middle of the tenn
and interrupt the whole schedule.
[t was also believed that the required teaching materials
were provided in the relevant textbooks. A teacher elaborated,
In our subject panel meeting., all our colleagues felt
that the comtents in the textbook was already enough.
Sorwe have no intention to use other teaching materials
including the Civie Education praject collected from
the 2D,

From time to time, the schools would receive various
learning materials in the form of teaching Kits. A teacher
explained.

We have a lor of teaching kits on Civie Educarion. Onr

teachers cau clhoose the best owt of them for their use.

There weie also teaching materials available from
commercial sources. These materials were viewed as well-
designed and more interesting and attractive than the SBC
projects. A teacher spoke frankly,

The self-made English materials were not good

enough Their presentarion is not toc dirractive
We prefer conumercial materials because they are more

imteresting.
(D) The nced for special facilities, knowledge and skills

To use some of the SBC projects. the schools needed
to provide spectal (acilities. For example. the Biology project
required the school to provide a field for cultivation purposes.
The teachers teaching in the urban area said that they did not
have the required ficld in their schools. Even a teacher in the
New Territories (Tai Poy claimed that they did not have the
necessary facilities. He said,

We don't have such a ficld. Even if we have a field, we
don't have a water source. We can't ask onr kids to carry
water from somewhere, If we ask the minor staff to do
this. thex will not be happy. Even if the field aud water
are all available, who will look after it during the long
halidass?

The Art & Design project required the provision of
special computers. A teacher commented.

The conynuer facility is the big problem. We have o

compder ssstem in owr schoaol, but not the (ype required

by the project Youc knows, the old Apple tvpe

Another problem is that the teachers have to possess
the relevant knowledge and skills to guide their pupils in using
these two projects. Two teachers admitted that they did not
have such knowledge or skills:

L dou't knenw abanat comnpraters... How can L use the Ant

& Design project for weaching?

To start from seeding..... At is vers difficde. 1 persanally
have experience in growing tomatoes from seeding.....J
Jound it very difficult I will not nse this Biology

progect with my pupils,

GO
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(E) Other miscellaneous reasons

Other reasons for not using the projects were associated
with the existing class levels and subjects in the schools, the
learning level of the pupils. and the cross-disciplinary nature
of the projects.

In two of the schools. there were no relevant subjects
on the timetable or class level suitable for using the projects.
A teacher explained:

We don't formally ieach Civie Edncation. We don't have

a Civie Education Committee. We don't have any period

of that sort on our timetable. I our morming assembly,

the priestis responsible for giving religious 1alks 1o the
pupils. So we don’t need 1a use the project.

One of the nrojects was pereeived by the teachers as
not suitable for the learning level of their pupils. A teacher
commented:

The Euglish project is designed for S.1 remedial

classes...... The problemtis ... the  English standard

of our pupils is muct lower than the level imended in

the project. In our school, out of 200 pupils at S.1. 60%

can't recogise clearly the nweniv-six letters in the

alphabet.

Another teacher also analysed the problem created by
the cross-disciplinary nature of the project. As he said.

Soil in this Biology project is also a topic included in

the Geograply svllabus...... We really dont’t kuow whiclt

subject twacher should weach it

3.3 The projects in use

It was found that the Geography project. the Civie
Education project and the Biology project had been used by
teachers from eleven relevant subject pancels. The views of
the teachers who used these projects were analysed in terms
of: the extent of use of the projects, the perecived effects of

the projects. and the problems and difficulties encountered.

3.3.1 The use of the projecis

Generally the pattern which emerged was that the
projects were not used in the way they were designed to he
used. Teachers tended to select from the projects those bits
that they felt useful and which could be incorporated into
their own teaching approach or used in extra-curricutar

activities. A teacher succinctly explained:

1t is impossible 1o use the whole Geography project.
We could only choose the most useful part.

In the Civic Education project, which was the mast
‘popular’ project. the most useful parts as perceived by the
teachers were the teaching aids, the suggested activities and
the information provided. Three teachers explained:

We made use of the wall-charis 1o stimulate the thinking
of the pupils in their design of the constittions for their

class assoviations.

We asked the pupils 10 use role play for organising a
class association. As they were 8.1 pupils and had not

had such an experience before, they were very excited.

We chose some of the project contents..... We liad 10
give a talk in the morning assembly and the materials
provided in the books are not up-to-date. Those in the
/)rt{jz’rl were more up-la-(lul('. so we use thew
Additionalty. the teachers also provided the projects for
their pupils as reference materials. As two teachers expluined:
Qur pupils borrowed the project jor reference materials

- for doing their bulletin board.

The pupils used the project materials o erganise their

talks during the class periods.

In the Geography project, the suggested games and the
teaching aids were regarded as especially useful for organising
extra-curricular activities in the schools. Two teachers
explained:

We once used the video-tapes in an after-scliool activity

organised by the Geography Society

That day was the geme day for our Geography Socicty
We wsed the games provided in the project, together
with the materials from other teaching kits collected
Trom the ED......Througl the games, the pupils gained
an appreciation of the importance of environmental
protection
Another teacher used the worksheets for the follow-up
activity in class teaching. As she said.
Fused the worksheet as the follow-up activity on the
teaching ropic It did save me time in preparation.
The teachers had used the Biology project for helping

the pupils to do their project assignment. A teacher explained:

Gt
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After the Mid-term exam in January, the AS (Advanced
Supplementary Level) pupils have 1o do projects on their
oven. The SBC project has already been introduced to
them as one of their reference materials. Whether they

use the project will depend on individual pupils” interest.

3.3.2 Perceived cffects

The suggested activities in the projects were seen to be
effective for arousing pupils” interest in learning. A teacher
who used the Civie Education project made the following
remarhs:

The pupils, especialty those in .1, were interested in

the activiries..... They had not had such activities when

thex were intheir primary sclools.
A teacher who used part of the Geography project as
eatra-curricular activities said.

We tried 10 encourage the pupils at the upper class levels

to lead these in the loweer in the school....The pupils

tended 1o pay full anention in those gemes and activities
which suited their levels.

The project materials also helped the pupils wo develop
their shills i choosing relevant materials. A Biology teacher
commented:

Using the materialys designed by others depended very

However it was
heneficial to train the pupils 1o 1ake an active role in
clhoosing the materials thev wanted for their own
projects.

Mareover. the avanlability of the project materials meant
the teachers saved time in preparing fessons, As an EPA
teacher swid.

Lused the waldl-charts and worksheets 1o teacl a similar

topic in v subject. This saved me a lot of preparation

thne.

34 Problems and coneerns
The teachers who used the project materials
encountered few problems. Those mentioned were mainly
refated W the quality of teaching aids and the organisation of
the activities. One teacher, Tor example, was not satisficed
with the videotape provided in the Geography project.
The voice on the videotape swas oo low and new livelv

enotgh. It cotdd not hold the attentiont of the pupils.,

Simililrl_\'. o teachers had a stmilar complaint on the
provision of the game cards in the project.

There-is only one set of game cards provided in the

project. {is difficnds 1o play the game with a large group

of pupils The cards were oo small for them all 1o

see at the same time.

In organising an activity for the pupils, one teacher faced
discipline problems. He iHustrated his situation as follows:

Thex (the pupils) were very noisy. [ couldn't siop them.

Fortunaiely. it was an extra-curricular activity afier

school. i (the Geography project) was woed it class,

Lan sure we couddn't find a place or room suitable for

the activiry.

Two teachers found that the Civie Education and
Geography prajects were unsuitable for the levels they were
teaching. As a result. it was thought that the pupils did not
have a good understanding of the concepts intended.

Although it comains educational function, the coutent

of the Civie Education project is too theoretical and

hears ne resemiblance 1o practice..... d think, in learuing
the concepts intended i the project, the pupils need
time to think. [ persenally fownd thear the pupils could
not reallv use election in their class association. Thev
fust Joreed people 1o take nup the posts.
Licsed the game cards for the S0 pupils.....The pupils
appeared 1o have difficnlry in anderstanding the
caments of the cards and were not too interested in the
gane.

Some of the project contents were also criticised as not
being able w encouraging pupils o deselap their cognitive
shills and attitudes. As 2 teacher sand.

In the Geography project. the questions ashed in the

Lame cards were too fuctual lake an example. 'How
muech rubhish was thrown out by the people in Hong
Koug” . This kind of questions cowld not stimulare

the thawghis of the pupils and foster their values

development.

As most of the project materials were used in the etra-
curricular activities. i Geography teacher had tne following
comment.

For extra-curticidar activities, the games were not
ireresting enoush

The teachers who collected the SBC projects trom the

Education Department had common concerns about the
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SBCPS materials. Firstly, as the SBC projects were designed
by individual schools according to their own needs. it was
thought to be inappropriate to duplicate these projec - and
send them to other schools which might not have the ame
situation. The following comment provided by a tea aer is
illustrative:

The projectwhich we received recemtly has no relevance

10 owr school siteation.......

He went on Lo suggest:
If the projecty have 1o be distribued. they shoudd be
sent 1o those schools within the same districis since they
may have the commen cliracteristics and needs.,
Sccondly. as secondary school teaching in Hong Kong
i~ practically dominated by the central syilabuses and the
project materiads were pereeived as "irrelevant content” or
"extra-materials”. the teachers could not understand the real
intention of the Education Department in the dissemination
ol the SBCPS materials. A teacher said,
What does the ED actualiy want us to do? 1o each
maore of the central sxylabus, or o reach more of the
SBC prajects?

Thirdly, the success of teaching SBC projecis must
depend on the provision of the required resources and the
support of the principal and colleagues. A tcacher commented,

To use SBC projects, it is necessary for the teachers to
have enouglh time 1o write teaching notes jor the pupils,
and the permission from the principal not 1o use the
teathooks and 1o cur part of the sxllabus,
However 1t was often found that there was a shorage of time
and support services in school, and these became major
constraints to the use of the SBCPS materials,

Finally, it was agreed that schos! teachers should not
be ashed to design SBC projects beciuse they already had a
heavy workload. A teacher explained:

The new teachers not only heve 1o teacl bt also 1o
prepare lessons, assess their pupils and spend a certain
amount of tine on pastoral care. The experienced ones
usically have administrative work in addition to the work
mentioned above. As a result, they do not have anv exira

time for SBC projects.

The Impact of Disseminated School-Based Curriculum Materials On Hong Kong Schools

Discussion and Implications

tn this paper, it has been demonstrated that the school
teachers were not enthusiastic about collecting the SBC
projects disseminated by the Education Department. Of those
wha had collected the projects. most were unwilling to use
the materials in their classrooms. The major reason {or this
derived from the teachers’ concern to cover the syllabuses
and to prepare the pupils for eaxaminations. Other reasons
included: the location of the project materials in school. the
availability of ather teaching materials, and the demand for
special facilities (i.e. a cultivation field. special computer
madel). knowledge and skills ¢i.e. computer hnow ledge.
technique in growing plants). Whilst the overall level of impact-
of the disseminated projects was Jow, some elements were
used by a small number of teachers, These included some
parts of the teaching aids and some of the suggested activities.
The teaching aids were used with the existing teaching
zlﬁprO;lCh in covering the topics in the syllabuses. The
suggested activities were primarily used to organise extra-
curricular activities in the schools.

These findings are congruent with those identified by
Morris (1985) and Fullan (1991). Hong Kong stresses the
sclective function of schooling which places a premium on
the importance of examinations. Teachers were influenced
by this social climate and pereeived their role and
responsibility as to cover the syllabuses within the limited
time scale so that thetr pupils could pass the exaninations
with satisfuctory results. The disseminated projects were
perecived by the teachers as requiring mare time to cover the
topics in the syllabuses with a provision of supplementary
teaching materials or an encouragement of the use of the
activity approach, This was therefore in marked contrast to
the teachers' expectation of their role since the inclusion of
the projects in the syllabuses is seen to he too time-consuming
and interrupting their nornul eaching schedule.

Additionally. the projects were also perceived by some
of the teachers as impractical and crude in quality. They were
seen as incompatible with the wetual school situations in which
the required facilities were not available for the use of the
projects. Moreover, in some cases. the eachers did not possess

the required knowfedge and shills to guide their pupils in using

the equipment such s computers. ‘Teachers helieved that they
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could easily obtain similar teaching materials which were of

betier quality and more appropriate from other sources.
The results of this study have some implications for
the use of SBC projects by teachers in schools. Firstly, as
Hong Kong teachers are under pressure of preparing students
for examinations. consideration could be made to have a
gradual change of the examination contents especially those
of the internal examinations so that both teachers and pupils
would regard the project materials as relevant to the
requirernents of the examinations. Secondly. in attempting to
promote the use of SBC projects, the roles of principals and
subject panel head are very important. They should take up
the responsibility of encouraging and supporting teachers to
adapt the content of subject syHabuses and textbooks with
reference to the project materials. Special time could also be
arranged on the timetable to allow the use of SBC projects in
class. Thirdly. it is important for teachers to have a clear
understanding of the nature and purpose of individual projects
as well as to possess the relevant skills and knowledge in
using the project materials. A provision of jn-service courses
is therefore vitad if the SBC projects are 1o be used suceessfully

in schools.
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Hong Kong's Secondary School Textbooks on Chinese History
Should Absorb Fresh Historical Research Findings

Hong Kong's secondary school textbooks on Chinese hivtory have many commendable merits, sach as balanced
structure, objective narration. wetl-grounded argument and exquisite design. There are. however, a few arcas where
improvements are necaed. and one of them s the slowness i absorbing tresh historical rescarch findings. Many
antdated coneepts or sayings which hase been convincingly proven false by history rescarchers are stf! prevalent, This
article addresses this problem by focusing onanaly zing 2 popular yet maccurate saying on the history of Yuan dy nasty

and argues that the contents of Hong Kong's secondary school textbaoks on Chisnese history need updating.
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Language Learning and the Mother Tongue:

A Personal Experience

Ruth Emilie Hayhoe
The Hong Kong Institute of Education

This paper 18 s personal veflectton on the awthor's experience of language learming in ditierent pertods of hes
lite The contemporan debates in Hong Kong over mother wongue teaching prompied reflection on her early vears with
the learnmg of Fnglish as a mother tongue, and how this lad a basis for the effectnve learming of several other tanguages
that began relatinely Late, on entry to secondany school at the age of fourteen Lach expenence of language learnimg. in
dulferent condittons and at ditferent phases of lite, is deseribed and a broad ~et of conclusions reached | fiecune
language learnmg i~ most ikely when systematic and thorough teaching s provided and when there is g dearning
motnation thatis mirsnsic and hinhed to appreciation for the culture of the tanguage commumiy [t can be enhanced y

a pertod of immerston in the fanguage commumty.

A A EVIR G ISR I LT S I DL e PO LGRS - U Sl
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. Somchow the power of words had gripped me tronn an
Learning the mother ton:ue

carly wge. and the eaciting links between words and the world

of ideas and objects had captured my imagination. | wus a

My carliestmemony of language learnmg gaes bach 1o pycGionate reader throughout my cight vears i prniany school

my firstgrade in primary school. when [saftered severe chest Fagew up in a monolingual home and only started 1o siudy

problems and had to be hept aut of school for much of the gier Junguages when 1 entered secondary school arage 14

vear, Fortunately. in the first month at school Uhad learned  Thyg was the case even though Toronto of the 1908 was

the alphabet and hecome excited about reading. Asaveesult. ipeady a multiculiural ey with areas of the cits where b,

during the monihis at home. books were my constant — poruguese. Chinese. Korean, and Greek were speker as nuch

campanions. especially several hooks of fairy tales with stories

such as Cinderella, Red Riding Hood and the Woll, Snow

as Enghish,

White and the Seven Dwarts, and the Princess and the Pea. |

Secondary school experience with

have avivid memory of nw delight, when | sounded out a

word inone of these children's stories. and then was able to forcign languages

mateh this sound with somethimg that had meaning m my

repertorre of speech. Talso remember follow g my mother Durmg my four vears 1 secondan school, | studied
around the house with a hook cutched i one hand. pomung—— - languages: Greeh. Laun. French ‘1|1d.(h-;'1|1‘||1 All nere
to words and asking her, “How do 1 pronounce this word, and Gght ina formial way with a sttong emphasis on deaming
that word*” the siructare and granimanr of the language. buldimg ap




knowledge of new vocabulary and doing extensive eacrcises
in translabion both w and from English. Relatively fide
attention was given o speaking the languages. even French
and German, The result ot this education was tat [ came to
apprecrate language learning as a kind of discipline of the
mind and as o window on other worlds, other cultures, other
systemis of meinmg,

From my study of Greek, | came o love Greek
mythology. the heroes and heroines of the Trojan War and
inaginauon-greipping phrases such as "rosy-fingered dawn®
from Homer's Hiad. From Vivgil's Aeneid | got the sense of
the epic history of wnation ever centaries, the ups and downs
the Roman people experienced. summed up in phrases such
ax “there were tears for things and human destinies touched
the heart ™ In Gierman Fenjoved Albert Schw eitzer's reflections
on a hie of music and of service o humanity in Leben wnd
Denken tLaving and Thinkingy. In French | enjoyed Saint
Exupeny's tales ol carly fiving experience. 1o Petit Prince.
and French Canadiun stories such as Gabrielle Roy's Tin ffute.

Throughout my secondary school years, language study
wan more a disapline than a means of comniunication. This
sttuation conunued inuniversity. when | studied Classies and
read in depth the works of Plato. Aristode. Aeschylus.
Sophocles, Pindar, Virgil. Horace, Catutlus, Sencea and others.
all m the onginal Greek and Latin. | also continued with some
studies of French and knglish literature. However, there was
very hitde oppartunits (o use the modern languages 1 had

learned tor oral communication.

Language learning for
communication

Aily when I moved to Hong Kongan 1967, at the age
ctaenty ane, did language feaming become an urgent matter
ol communiciation. | found myselt Hiving in Diamond Hill, a
part of Kowloon where tide English was used or heard. and
within s week of areval had started my studies in Cantonese.
Fwas extiemels tortonate 1o find a teaches who believed |
should start with tearning Chinese characters as well as
calloguiad Cantonese snd who gave me systematic instruction
m haracter fearming, in the structure of written Chinese and
mthe spohen hinguage. Somettmes my teacher would make

e repeata sentency is often as ten times, in order 1o ensure

Lanqguage Learning and the Mother Tongue: A Personal Experienbe

that I had mastered the tonal structure. This was one of the
maost ditTicutt challenges. quite different from anything | had
evperienced with European languages. I remember the sense
ol putting my voice. long used to the flow of English. into a
vice as 1 ried to master the seven tones of Cantonese. Only
after months of intense practice, did I begin to reatise how
the discipline of tonal structure made possible subtie variations
on the seven tones and thus a much broader range of expressive
emphasis than in my native language.

I loved these language lessons, and found myself
constantly pondering the meaning of the characters and what
they revealed to me ot Chinese people’s culture and ways of
thinking. This may well have resulted from the pleasure 1 had
had over the vears in reading and exploring ideas in my own
language of Lnglish. and also from the way in which [ had
feant both classical and modern languages of Europe during
my secondary and tertiary education in Canada. It was
somchow a natural thing for me to see language as a window
into other worlds of thought and meaning. others ways of’
deseribing and making sense out of the world. The more 1
enjoyed reading in my mother tongue. the more 1 felt enticed
to explore the worlds that opened up to me through other
languages.

What was different from past experience in my study
of Cantanese. however, was the experience of total imntersion
in another culftural system. [ taught in Heep Yunn School and
though my lessons were given eatirely in English, outside of
the classroom | was immersed in a world of Cantonese. This
wans the case among students and in the teachers' room where
I had a small desk among many others, and most colleagues
comni nicated with one another in Cantonese. In addition. 1
was living within a Chinese family where Cantonese was the
language of communication, and constant exposure 10
television and radio allowed the Janguage to flow through
my brain. with its clear ringing tones, day and night, Belore
very long T was able 1o communicate quite effectivety, and
within a couple of years T was able 1o teach and preach in

Sunday school and church circles in the language.
From Cantonese to Putonghua

The constant exposure to Chinese educational and

church aireles drew me more and more to a life of thougii
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within the cuiture and gave me a growing curiosity w explore
China itself. This was something very difficult for a Canadian
to do during the Cultural Revolution decade. However. |
decided to learn Putonghua in order to be prepared for the
day China would open up. and signed up for a full-time
program at the Chinese University of Hong Kong in 1975,
There | had lessons in Mandarin, as it was then called. as
well as modern and classical written Chinese. My teachers
despaired at the task of getting nd of a strong Cantonese accent
in my spoken Mandarin. but I learned the tonal structure
systematically and gained a deeper and more scholarly grasp
of the written language. In Hong Kong of the mid 1970+,
there were minimal opportunities to speak the language and
only occasional chances to hear it spoken. such as those
provided by the movies. I was fortunate. however. in the fact
that my Chinese mother. in the home where 1 had lived for
SIX vears. was a teacher of Mandarin in a well known private
school. and we remained in close touch after I moved away
from her home in 1974,

Only when I went to Shanghai in 1980, and spent two
vears teaching at Fudan University, a prestigtous national
institution draw ing students from all over China. did | begin
to use Putanghua as a daily means of communication.
Immediately 1disco red that the vear of systematic study 1
had done at the Chinese University of Hong Kong stood me
invery good stead. Within a very short period. T was fluent.
and indeed as comfortable in speaking Putonghua as
Cantonese. Osver subsequent years. I marntained fluency in
both fanguages but noticed that I had a rich professional and
academic vocabulary in Putonghua. which contrasted with
the vocabulary of duily lite | had acquired in Cantonese.

During the two years in Shangha, [ also took up French
agan, having regular tessons with @ French student.
Bilingualism was becoming a more and more important aspect
of the Canadian identity and | did not want 1o be left behind.
Both then and tater. when T worked in a bitingual content in
the Canadian Embassy in Beyjing. 1 found the systematic
studies ut'my high school day s provided a solid foundation
for an increasing oral fluency in the fanguage. Thiv was
possible in spite of the fact that I neser had the opportumity of
immersion 10 o French speaking environment.

During my Shanghai days. immersion m a Putonghua
speaking academie environment drew me further into

philosophical and cultural tudics. T attended lectures in

Chinese philosophy given in Putonghua. and joined an
informal study group n a home, where we read the Four Books
of Confucius in a traditional way. The tcacher was a worker
from & fumily with high Communist credentials. He had never
learned any alphabetic language but had attached himself as
disciple 1o a traditional scholar and made an exhaustive study
of various classical texts. I prepared for these lessons in a
way that greatly helped my written Chinese - copying out
several pages of the Great Leaming, then the Mencius, in a
notebook on double spaced lines. Then while the teacher
explained cach line. I wrote his eaxplanation in modern
Chinese.

One day during one of these lessons., the teacher
mentioned the fact he had heard I also could speak Cantonese.
and asked it T would be willing to read a page of the classicul
text in Cantonese. I agreed. and did so to the best of my ability.
while he marvelled at a foreigner who could read in a southern
dialect he could not understand. His next request was that |
should read the textin English! It was only then that I reflected
on the fact that this might have been possible in Japanese.
.orean or Vietnamese. and on the very deep differences
between alphabetic and ideographic writing svstems,

After completing my doctorate in London and returming
to Canada to start 4 teaching career at the Ontario Institute
for Studies in Education in 1984, T began a new period of my
life. It was marked by regular research visits to China evers
year. and an interlude between 1989 and 1991 when | was
seconded from the university to the Canadian Embassy in
Beijing. and made responsible for cultural and academic
affairs between Canada and China.

In addition 10 research interviews and ceremonial speech
giving. | became more and more accustomed to delivering
academic tectures in Putonghua, and in 1994 1 taught a
eraduate course on the subject of international acudemic
relations 1o a group of graduate students and young faculty at
the Higher Education Research Insatute of the Huashong
Univeraty of Science and Technology in Wuhan, | still
remember the stimulating conversations I had with a Chinese
graduate student. who had come with me from Canada to
assist. over which Chinese phrase would best trandate such
coneepls as centre and peripheny. nomothetic and idiographic
approaches to knowledge. phenomenology. and
postmadernism. The interesting point was that there were otten

two or three possihilities to choose from!

~
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From Chinese to Japanese

In 1993, | faced a new challenge in language leaming.
I was invited to give a plenary address at an international
conference on Education and Modemization held at Waseda
University in Tokvo. and met a young Japanese professor from
Nagoya Univenity who spoke flawless Putonghua. but very
little English. He asked me if [ would consider spending a
sabbatical vear in Jupan. The idea of doing a comparative
study of internationalization in Japanese universities
immediately attracted me. yet I knew this would be a
demanding adventure. [ could not accept such a generous
invitation without committing myself 10 an extensive period
of Japanese language study.

Within « week of my return o Toronto from the Tokyo
conference, | started studies in Japanese with one of my
doctoral students. This made a busy academic schedule much

* busier, with a two hour fesson and six hours of homework to
be fitted in every week! Jokingly, I referred to this as my
“mental gymnastics” and reminded myself of how my
professors of Latin and Greek had told me. sears carlier. that
no matter what kind of future use 1 might find for my
proficiency in these languages. T would come vut of the
Classics program sith "a mind like a steel trap!” Onee again
I was honing my mind. this time with a difficult Asian
fanguage. These part time studies of Japanese vent on for
three years. and by the time [arrived in Nagoya for a six
month sabbatical in January of 1996 T was able to carry out

simple conversations. and find my way around the country
without too much difficulty.

Several months of near immersion helped me improve
my comprehension, especially in the area of education. the
ficld I know best. also to have greater confidence in speaking.
However, | knew it would he years before | could reach the
level T had in Putonghui. and actually be able o lecture in
Japanese. [ also had the confidence that, given a longer period
of immersion and continuing structured study. this would be
entirely possible. Unfortunately, it was not to be possible. for
the time at feast. However. a fascinating dimension of my
expericnee of feaming Japanese as a mature educator fay in
the fact that 1 found myself constantly watching the learning
process, It wasas il a second self was standing on the side,
observing and commenting on the language acquisition

process. Perhaps this is the hind of meta-cogmtive experience

Language Learning and the Mother Tongue: A Personal Experience

we hope to encourage in children. in order for their learning
to hecome effective und pleasurable, and to constitute the
beginning ol a lifelong habit.

The cultural rewards were also tremendous. | found
myself constantly reflecting on the connections between
Japanese and Chinese. the links in the arts, calligraphy,
philosophy and lifestyle. also the striking differences. Terms
such as ikebana (living flowers), shogun (general). sado (the
way of tea), kimone (the dress thing) ook on new life for me
when 1 understood the kanji or Chinese characters in which
they were expressed. The fact that T eould understand a great
deal of what Tsaw around me through a direct understanding
of the kanji. even when Iwas not sure how i particular phrase
was pronounced in Japancse. made me feel at home in the
culwre.

While eating Tunch at a Japanese restauzint in Toronto,
not long before leaving for Japan. my husband asked me what
was the meaning of the words written on our paper chopstick
holders. and Trold him they meant "carved wood.” "How did
you feam such an advanced term in your beginner's Japanese
lessons?” he ashed. T replied. "1 am not sure of the
pronunciation, but the meaning of the Aanii is clear®™ Later in
Japan. 1 experienced some of the delight ©had hnown as o
child. at the matching of @ word from the page witha word in
my specech repertoire. when [ put a familiar sound together
with a Aanji. known to me from my knowiledge of Chinese

characters.

Language learning and

the mother tongue

What is the relevance of these bits of my fife experience
1o issues ol language learning and the role of the mother
tongue’? Not being a linguist, nor any longer a language
teacher. [ am not certain, Perhaps the first point is that [ do
not seem 1o have been handicapped in leaming other languages
by the fuact that the firdt fourteen years of my Life were spent
in mastering my mother tonguoe of English, and becoming a
passionate reader and explorer of words and ideas.
The second point s that effective Language fearning
may be linked w love and respeet for the people and the culture
of that language. 'The notion that fanguage learming can be a

purely tunctional thing., separated from the ideas and titerature
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of the language group, is a misguided one. I believe. Without
a desire to embrace the world of thought and culture 1o which
language opens a door or window, the learning process is likely
to be mechanistic and soulless.

Singapore may be an interesting case from this point
of view. The desire o foster Asian values is laudable. and the
policy of teaching moral values through the mother tongues
of Chinese. Malay and Tamil makes a lot of sense. However
the other side of this is a highly functional approach o the
weaching ol English which treats the cultural context of the
lunguage as somewhat suspect. Young people are 1o be
protected from possible contamination by Western values.

In the Hong Kong context, | think we may have

underestimated the degree of psvehological alienation felt by

78

youngsters pushed into studying hard their English lessons
by parcats concerned about their career opportunities, yet
having little intrinsic interest in the fiterature or saciety of the
coloniser. There may be interesting parallels 1o be explored
with young French Canadians, pushing themselves to learn
Linglish for its functional value, yet feeling alienated from
both English Canada and England.

My personal experience of language learning. for
whatever itis worth, involved at least tw o imporiant elements;
an intrinsic desire o learn, rooted in respect for the culure
represented hy the funguage group and a systematic and
structured set of study experiences. The opportunity for
immersion in particular language commuanitics provided

considerable enhancement of fluency. but was not essential.
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Sun Zi's "The Art of War'':

Applications for the Classroom

Loi Soh Loi Jack Teo Cheng Chuah

Nanyang Business School, Nanyang Technological University, Singapore

Sun Zi's two thousand year old treatise., The Art of War is the locus classicus of coneentrated wisdom on the
conduet of war. However, in recent times. it has become fashionable to cite Sun Zi as authority in fields like
entreprencurship and human resource management. This paper attempis to show that many of Sun Zi's doctrines are of
general application and mutatis mutandis can be used to enhance the teaching skills of teachers. In education, the
objective is to create in students, the ability to reason and think and not to study only what they have been taught. In the
language of Sun Zi, ultimate v ictory occurs only when students continue to learn on their own. This article iliustrates
how the strategies in The Art of War can be applied in the context of modern day teaching to stimulate creative learning
and foster higher order thinking skills in studens.
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The timelessness of The Art of War can be borne out
by the fact that both Qin Shihuang and Mao Zedong used
Sun Zi's strategies to defeat their enemies (Griffith, 1963):

the former in 221 BC to become the first emperor of China

1. Introduction

Sun Zi. or Sun Tzu was a brilliant military strategist
who lived in China during the Spring/Autumn Period (770 -

and the latter more than t(wo thousand years later, in 1949, 10
476 BC) in China. To share the experience which he had

become the firt Chairman of the People's Republic, Besides

gained from his victories. Sun Zi wrote a book detailing the  Qin Shihuang and Mao. other Asian Icaders who have applicd

strategies which he used. This book which consisted of e principles of Sun Zi include Yamamoto in the conquest of

Malaya. Giap during the battle of Dien Bien Phu and the -

Victeong leaders during the Vietnam War. In the West, the

thirteen chapters (see Appendix 1) was the classic treatise,
The Artof War, now considered the aldest military manual in
the world. Military readers have found S.a Zi's holistic
approach to be surprisingly modern #McNeilly. 1996y and

even though it was written more than 2,000 vears ago, The

writings of Sun Zi have (since being translated more than
two hundred years ago by a French missionaryy influenced
Napoleon. the World War TT German gencral staff as well as
Art ol War remains the Tocos classicus of concentrated wisdom (e Devert Storm high command (Sawyer. 1993
on the conduct of warfare,
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Even though Sun Zi's work is concerned solely with
the means by which victory could be achieved in warfare, it
has become fashionable in recent times to cite Sun Zi as an
authority in ficlds as disparate as entreprencurship (Ng. 1993,
1996) and human resource management (Fang and Chan,
1996). Many Japanese companies make his book requisite
reading for their key executives. The enlightened business
approach of overscas Chinese corporate leaders has flowed
from an application of Sun Zi's strategies. To these
businessnien. competition in the business world has always
been likened to war. In the West, the return of Hong Kong to
China has triggered a resurgence of interest in all things
Chinese and prompted business professionals to tum to "The
Art of War” for inspiration and advice on how to suceeed in
competitive situations of all kinds (Sawyer, 1994).

Against this backdrop. a significant lacunae, to date.
has been the total absence of any attemipt to apply Sun Zi's
strategices to education and the classroom. Prima facie. one
significant difference seems to exist between warfare and the
classroom which makes any application of Sun Zi's principles
difficult if not impossible. In warfare, the uitimate objective
is to destroy the enemy but in education. nothing is being
destroyed. Instead. the objective of education is to create in
students the ability to reason and think. The main focus of
this article is to show how this objective can be achieved
through an application of Sun Zi's principles in the classroom.

In The Art of War, Sun Zi has shown that victory can
be achieved ina dynamic and fast paced environment through
the effective and efficient use of scarce resources. In today's
classrooni, teachers not only have to keep up with changes in
technology but also accomplish their teaching goals under
tight financial constraints: perfect conditions for the
application of Sun Zi's principles. In this regard. Sun Zi states
that complete victory occurs when the enemy is subjugated
without the need to engage in actual combat as the focus is
on the achievement of maximum results through a minimum
of risk and exposure. Educators know that they fail in their
role if students study only what they are being taught, To an
cducator, ultimate victory occurs when students continue with
learning on their own after the hasies have been taught to
them by their teackers. Many of Sun Zi's doctrines are of
general application and can mutatis mutandis be used in the
context of modern education and the classroom. To use the

analogy with "wartare", victory is secured once the population,

and especially the younger generation, has become
knowledgeable and capable through education.

The next section explains the relevance of Sun Zi's five
fundamental factors in the system of national education (the
“macro” perspective). This is followed by a study of the five
fundamental factors in the context of the modern day
classroom (the "micro” perspective) and how the strategics
in The Art of War can be implemented to stimulate creative

learning and foster higher order thinking skills in students,

2. "Macro" Perspective for National

Education

In his introduction to "The Art of War", Sun Zii descrihed

war in the following manner:

War ix « vitel matter of State. 1t is the field on swhich life
or death is determined and the road that leads 1o cither
survival or ruin. o must be examined with the greatest

of care. (Chapter 1)

This reference to war would seem to be totally irrelevant
to us as we live in prosperous times in a peaceful part of the
world. However. the prosperity of a country is closely tied up
with education. In his opening address at the 7th International
Conference on Thinking. Mr Goh Chok Tong. the Primie
Minister of Singapore, emphasised the importance of
education, especially in stimulating creative learning ane!
fostering higher order thinking skills in students. If
Singaporeans are unable to develop creative minds, they will
fail to live up ta the challenge of ever increasing competition.
Education is a vital matter of State, the way to survival or
extinction. A successful education system will lead to
cconomic prosperity and growth. Hence, education is a vital
matter of State and must, in the words of Sun Zi, be examined
with the greatest of care.

Indeed, Sun Zi begins The Art of War by deseribing
how such examination is to take place. He lists the five
“estimates” or fundamental fuctors which must be taken into
account when war is being examined. These are duo ("the
way" ) tan ("sky" 1, di ("the ground”). jiang ("command”) and
fa ("law"). In the education context, dao would refer to the

“vision and strategic intent” of the education systent. Dao may




contain several dimensions, including the objectives, system,
programs, mission. authorities and embodiment of the ideals.
Tian. climate and di. terrain. represent the various factors in
the environment which may atfeet education e.g. the political
climate, economic conditions, human resources. cultural
heritage and high technology. Jiang refers to leadership which
provides vision and intent. formutates education strategy and
makes strategic choices. Fa. emphasises organisational
etfectiveness, the chain of command and logistical support:
factors which are crucial in controliing and facilitating the
implementation of strategic change.

In short, the way to maintain a prosperous economy is
through the development of a healthy education system which
not only embodies Sun Zi’s concept of dao, "the way”, but
which can aiso be moulded to the ever changing demands of
the environment (tian and di). The leader (jiang) has the role
of building core capabilities in order to achicve this vision.
i.c. he or she must possess five qualities: wisdom, integrity.
humanity. courage and discipline. These five qualities together
with dao are closely co-related and consistent with the desired
characteristics of a good strategic leader. In other words, a
good leader in education should possess vision, be versatile.
consistent. committed. well informed. able to delegate and
pussess authority and technological astuteness (Ng B K. 1996).
The educator who possesses these five characteristics will
suceeed. the educator who does not will fail,

Besides the five fundamental factors, Sun Zi also states
clearly that any examination of war must involve a comparison

of seven clements in order to gange the chances of success.

Therefore, to gauge the outcame of war we must
compare the two sides by assessing their relative
strengths. This is to ask the following guestions:
Which rules the way (dao)?

Which general has greater abilin?

Wiho has gained the advantages of climate and werrain?
Which anny follows regidations and obexs orders wmore
strictly?

Whaose forces are stronger?

Whose officers and men are beter trained?

Whaose rewards and punisinments ave clearer?

On the basis of this comparisen 1 now who will win

and who will tose. (Sun Zi, Chapter 1)

Sun Zi's "The Art of War™: Applications for the Classroom

Using the above as a guide. a checklist can be used to
compare the strengths and weaknesses of (wo different
education systems. In the context of education, Sun Zi's seven

clements would be:

Which education svstem can provide the greatest benefit
to nation and country?

Which education system places greatest emphasis on the
five core values of wisdom. integrity. humanity, courage
and discipline?

Which cducation system is compatible with an
environment which is complex and changing?

Which education system has the best structure for
facititating the implementation of change?

Which education system possesses best core capabilitics?
Which system is best cquipped?

Which education system is most effective in motivating

the "cmployees®?

Once the assessment has been completed and the
various strengths and weaknesses identified, the next step
would be to make a strategic choice or select a strategy which
would enable the utilisation of strengths while leaving
weaknesses uneaposed. Of the numerous strategies in The
Art of War, many can be adapted by @ healthy education
system but this paper will discuss only those strategies which

are applicable 1o the classroom.

3. "Micro" Perspective for

Classroom Teaching

Sun Zi's five fundamental factors can be adapted to
classroom teaching and learning activities. In the traditional
classroom context. students learn by absorbing information
which the teacher transfers to them at a regular pace. Today.
students participate actively in the learning process. A teacher's
role is to encourage and guide learning. Henee, the fostering
of higher-order thinking. problem solving and Mexible skills
applicable to unfamiliar settings have become important goals.
In order to succeed 1n this, a teacher must prepare strategic

plans Bill Cox t1994) has developed a schematie showing
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the teaching process (see Figure 1). This can be used for the
purposes of illustrating how Sun Zi's wisdom and principles

can be adapled to the classroom of today.

Figure 1: The Teaching Activity (Maditication of Bill Cox™s Schematic diagram for Teaching Activity. 1994

| Planning & Development (dao)

[C'nnlcnl & Suructure ] "l‘cuching Method/Lcarning Acli\'ilv] I Assessnient

| Preparation (jiang) ]

Preparation of Courseware I L’l'cuching/Lcurning Activity ] I Assessment (tian )

U’rcscnlzuion (fu) I

| Evaluate Courseware |

| Evaluate Acliviﬂ

Evaluate Assessment

Evaluate (di)

Besides showing the various processes involved in the
teaching activity, Figure | also provides a framework with
which to discuss planning, preparation, presentation,
assessment and evaluation, [ could be madified to apply to
any teaching program. or learning activity. The following are
the five main stages which correspond to Sun Zi's five factors.

Planning and development are analogous to dao: the
planning of the contents of the teaching as well as hands-on
activitics and assessment methods to be used.

Preparation cin be considered as jiang: the preparation
of the teaching and learning activities, such as materials,
technologies, assessment and evaluation.

Presentation is similur to fa: the method and discipline
of presenting and leading the classroom which requires
teaching skills, including classroom management.

Assessment is Hke tian, "climate". as it has to take into
account the constraints of the “seasons”. We plan assessments
for students based on their “climates”. i.e. their cavabilities

and academic backgrounds.

Evaluation can be treated as di the "ground” (or terrain)
can be difficult or casy: expansive or confined: fatal or tenable.
The evaluation of the quality of the teaching/lcaming process
can be based on students' feedback and appraisal or on self-
evaluation together with comments from colleagues and
authority. The feedback Toop ilustrates development of the
teaching process in response to the evaluation of the

performance in cach phase.

4. Application of Sun Zi's Strategies

to Teaching Activities

Having used the seven elements of eritical assessment
o assess the chances of success of a proposed teaching or
learning activity. we are then able to proceed with the planning
and development of a course Sun Zi has this to say aboul

planning:




The general who heeds my counsel iy sure 1o win, Sucli
a general showdd be retained in command. One who
ignores my counsel is certain to be defeated. Such u
ane should be dismissed.

Having paid attention to my caunsel and plans, the
general must create o situation which will contribtae
to their accomplishment, By “sineation” I mean he
should wke the field sinarion into consideration and
uct in accordance with what is advantageais. (Chapter
!y

4.1 Planning and Development of a teaching/

learning activity

Goud planning is essential. When planning a counse we need
1o ask:
1. What is the starting point of the activity (hackground of
students, course prerequisites)?
- What resources are availahle for this activiiy?
. What are the objectives of performing this activity (content
and structure)?
. What are the essential knowledgerconcepts/skills/attitudes
which the activity mustdevelop in the students?
. What are the appropriate teaching methods/learning
activities and materials to be used?
. How will the students be assessed?

. How will the quality of the teaching be evaluated?

These seven hey guestions coincide with the seven
clements of eritical assessment used by Sun Zi to predict the

probability of success.
10 Plonning content and structae

Once the objectives of the activity are clear. attention
shifts to the content of the course and the topics which need
tohe covered. At this potnt. we may use some of the following

strategies:

* Prioritise topics according 1o the “sitation”. Some topics

will be essential hecause subsequent courses may require
them as pre-requisttes (tuke the field situation into
considerationy.

Topics which are less important or interesting can be
alternated with those which are more interesting (retain and

dismiss)

Sun Zi's "The Art of War": Applications tor the Classroom

* Allocute time 1o topics in proportion to their importance

(act in accordance with what is advantageous).

1.1.2 Plunning teaching methods learning activities

Larly in the planning stage thought must be given to
the weaching/learning activity iwself. c.g.
* What sort of teaching methods will be used?!

* What will the students be involved in?

The teaching method and the student activities used
must result in the course objectives being achieved efficiently
and effectively. This may mean that we cannot use the same
method/activity for all our objectives. In other words., the
problem here is one of constrained optimisation. Thus,

* it the resources suggest teaching/learning activities which
are inappropriute for the objectives, then we must negotiate
additional resources or an alternutive set of objectives
(retain and dismissy,
if efficiency is an issue then use may be made of directed
reading. video. or computers. Such options compromise
some educational objectives and therefore require careful
thought and planning (take the field situation into

consideration, act in accordance with what is advantageous).
41 3 Plunning assessment of students

Assessment tasks and procedures require planning.
Even if the intention is to assess students by examination at
the end of the course. the examination must still be planned
in advance. Whatever assessment method is decided on. it
must be a valid and reliable indication of student perfonmance
in relation to the course objectives. At an carly stage. then,
planing involves determining whether the chosen method of
assessment will:
« match our course objectives,
* be valid. reliable and practical.

* be consistent with vur stated objectives.

I students hinve been ~hiown that centam topics require
cither superficial or detailed knowledge. then this must be
reflected in the assessment (ake the field situation mto

consaderation. act in accordance with what 1s advantageous.
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To eniphasise the importance of planning, Sun Zi states

If the extimates made before a hattle indicate victory. it
is because careful caleulations show 1hat your
conditions are more fuvourable than those of vour
enemy: if they indicate defeat. it is becanse carefid
caleulations show that favourable conditions for a batile
are fewer: Wit mere careful calculations. one can win:
witl less, one cannor. How much less chanee of vietory
has one whomakes no calenlations at all! By tlis means,

one can foresec the vutcome of a battle. (Chapter 1)

In short. careful planning enables us to estimate the
probability of success or failure. With beuer planning. comes
a greater chance of suecess: with less planning. failare is more
likely, How much less a chance of suceess has one who does

not plan at all?
4.2 Preparation

Strategies which have been used in planning can be

applied analogously to preparation,
In the conduet of war. Sun Zi said:

A speedy victary iy the wain object inwar [f this is log
in coming. weapons are blinied and morale depressed.
If troops are attacking cities, their strengilowill be

exhansted. (Chapier 21

Speed here refers wo efticiency and promptness. not
haste in teaching. There are three major components o
classroom activity - content and structure, such as lecure
nates, reading materials and problem sheets which are given

to the students: the teaching/learning activity which

accompranies the materials iand the assessment strateg v. A good

set of lecture handouts, ariveting lecture and an appropriate
learning activity. all help to ensure that the learning objecuves

are achieved effectively and efficiently.

4.3 Presentation

Devising an effective means of presenting course
materials 1o students can be difficult. Again. the analogy of
war and many of Sun Zi's strategies can be used as a guide.
Sun Zi said:

bt the practical art of war. the best thing of all is to 1ake
the enemy’s country whole and intact: 10 shatter and
destrov it is not so good. So, 1o, it is better to captuie
artarmy entive that to destroy i, 1o capture d regiment,

a detaclwment or a company entire than to destvoy thent.

Henee to fight and conguer in @l your bhattles is not
supreme excellence: supreme excellence consists of
hreaking the enemy’s resistance without fighting.

(Chapter 3)

The success of teaching hies in the ability w present
ideas in such a way that students become active learners in
pursuit of the intended objectives after attending lessons. It is
better to motivate the students than to tell them what to do
and better to lead them than o "teach™ them, Hernice. "chalk
and lk™ is not "supreme excellence”. supreme eacellence

comists in active learning without much “teaching”.

In order to promote active learning. teachers may use

the following tacties:

The skilful leader subdues the enemy’s raaps without
any fighting: he captires their cities without laving siege
to then; e overthrows their Kingdom witliont lengiin

operatious in the field.

\Vith his forces imtact lie will dispuie the mastery of the
Lmpire. and dus, withowd losing a man, his triconph
will be complete. This is the method of attacking by

stratagen (Chapter 4

There are different types of students On some tishs.
sone are grfted, some are average and some are dull so the
teacher must empathise, observe and coltivate cach sudent

accordingly. Henee:




100y the rule in war that if our forces are ten 1o the
cnemy's one, we must surronnd him: if five (o one, to

attack hin: if wwice as numerous. o divide our army

into two. If equally matched, we can offer banle: if

stigluly inferior in nunibers. swe can avoid the cnens; if

quite unequal in evers wax, we can flee from him.

Hence, thangh an obstinate fight may be made by a
swnall foree, i the end it must be caprured by the larger

force A Chapter 3)

In other words. il students possess inittative. lead them;
if they are passive, motivate themz if they are average. guide

themz il they are dull. weach them. We must:

Kuow that there are five essentials for victory:

He will win who knows when 1o fight and wlen not to
fight.

He will win who know < how to handle both superior
and inferior forces.

He will win whose ariy is animared by e sane spirit
throwehowt all its raks.

Hewill winwha is prepared and waits 1o 1ake the enemy
wnprepared.

(Chapter 3)

Presenthy, there is much emphasis on the use of active
teaching methods to stimulate student fearning. In active
teaching. the wacher prepares supporting teaching material
and cuts down an the amount of farmal teaching in order o
facititate independent student leaming. Such teaching methads
may be described in terms of the Lpe of activity engaged in
by the teacher and the students and the distribution of time
between the two. This is equivalent 1o the divectand indirect
methods used in Sun Zi's strategies. The direct method would
refer to formal teaching and the indireet method. the other
activities used inactive tearning. Inall weaching. the direct
method dormal teaching) may he used for engaging students
but indirect methods will be necded in order to achieve
success. Indirect tacties, efficientdy applied. are recurrent,

incvhaustible and unending.

Tor enswre theit xone whele host mas wathstand the brion
of the enenn's attack and remam unshaken - this 1

cflected by manociores diveet wnd mdirect.

Sun Zi's "The Art of War": Applications for the Classroom

I all jighting, the direct method may be used for joining
battle, but indirecr methods will be needed in order 10
SeCUre Victory.

Indirect tactics, efficiemly applied. are inehaustible
av Heaven and Earth, unending as the floss of rivers
and streams: like the sun and moan, they end but 1o
hegin anew: like the four seasons, they pass away 1o
renirt onee more.

I banle, there are not mewe than two methods of attack
- the divect and the indirect: yer these tve in combination
give rise to an endless series of manocwvres. (Chapier
5)

In short, there are only two methods - the formal and
the activer vet these twa in combination will be able to give

rise 1o endless methods of teaching.
Sun Tzu also realised that:

The clever combatent looks 1o the effect of combined
energy. aud does not requiare oo nch from individials.
Hence his ability 1o pick ot the nighy men and wilise

combined encrey. ( Chaprter 3)

Direct and indivect teaching strategies have a direct
impact on student learning. The variety of strategies can
stimulate and enhance student learning. Yet the utilisation of
combined energy and co-operative learning. cannot be
neglected. The use of co-operative fearning has proven to be
useful and has gained much popularity in recent vears but
Sun Zi had adready foreseen it two thousand vears ago.

The use of co-operative learning strategies in the
classroom can make learmng maore varied. interesting and
effective: enhunce understanding through peer explanations
and discussions and increase student interaction and
communicahion: thereby achiey ing an unprovement in student

uniderstanding, It would be as elfective as

When he unldises combined cnerves, ns fighung men
beconne as it were like wme rollmg lags or stones, For
s the patere of o log or stone to remain maotionless
ou level greund, and 1o move swhen on a slope f towr-
cornered, 1o come fod standstill, et i rownd-slhaped,

1o g rolling doswn. (Chapter 5)
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4.4 Evaluation

Eviluation can be considered as di. Sun Zi's dao. "the
way" can be developed by well-prepared teaching materials.
jiang. which are presented by various methods of instruction.
fa which are compatible with tian and di. the cver changing
demands of the environment. In teaching. evaluation is based
on student feedback and learning performance and provides
us with a list of eriteriz by which we can forecast the climite.

tian and the ground. di for widening “the way™".

S. Conclusion

The charmy of “The Art of War™ lies in the fact that most
of Sun Zi's strategics are based on human nature. These
strategics have been widely used m a large number of bushness
and management fields but have not been applied in the
education context. This paper has attempted to fill this
important gap and show s that many of the strategies can be
used to enhance teaching shibls and leaming activities. The
doctrines trons The Art of War are not very difficult but it is
the dynamism and essence of these guding doctrines thist one
must master. A teacher who understands The Art of War will
know exactly when. where, and how to vary the underlyving
strategies inaccordance with changes in the circumsiances
and surrounding sttuations, This teacher will understand not
only the importance of good planning but also that success
ultimately depends on a knowledge of one's owan strengths
and weaknesses. There is no tnvariable. certain, fool-prool
technotogy for success as i teacher.

In closing. we can do no beuer than to quote what is

probably the hest known phrase in "The Art of War”:

It voue know the encmvy and yoursell, vou need not fear
the result of a nindred bartle< I vou know vourselt but
not the caemy, [or every victory gained vouownil alvo
suffer w dejear, I veie know neither the enemy nor

voursell, xouwdll succumby in every batdde. (Chapter 3)

Sait we kpow aurselves and the tash at hand, we wall
succeed. I we know ourselves but not the objectine of
cducatiom. we will hinve less chance of success, 1 we know
neither of these, then we would have failed completely s

cducators

Jd

* This article was developed from a paper delivered by the
authors at the Tth International Conterence on Thinking.

Singapore. -6th June 1997.)
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Appendix 1: The contents of Sun Zi's "The Art of War"
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Chapter 2 Waging War

Chapter 3 Planning Offensives (or Attack by Stratagem,
Chapter 4 Military Disposition (or Tactical Dispositions)
Chapter 5 Strategic Military Power (or Encrgy)

Chapter 6 Vacuity and Substance (or Weak Points and Strong)
Chapter 7 Miltary Combat (or Manocuvring)

Chapter 8 Nine Changes (or Variation in Tactics)

Chapter 9 Manocuvring the Army (or The army on the March)y
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Chapter 12 Incendiary Attucks (or The attack by Firey

Chapter 13 Employing Spices (or The Use of Spies)
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Learning Experiences of Overseas

Non-English Speaking Background Students :

a case study of an Australian university

Tammy Kwan Tommy Tang

The University of Hong Kong Queensland University of Technology

In recent deeddes. there are increasing number of Asian students who choose to study abroad This paper
addresses the academie needs and learming difficulties of @ group of new ly armved non-Enghish speaking hackground
(NESBIL Asg-Pacifie students who registered to studs ¢ Bachelor of Education (in-service) program i an Austraha
Tervary Institetion. Fanded and supported by an equity grant, a learning support program was set up to allov these
NESB students to <share amoeng them then evperiences in academic needs and learming difficulues The eutcome revealed
a need 1o provide mentonng assistanee o the new by arrived NESB students in the areas of academie and sociaf support

1n order to enable them to adapt quickly to a new and different social-educational ¢ ironment.
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Fuian, Samoan and Tongan at home . they accounted for 360
of NESB educational students in QUT (1996 QUT enrohment

record )

Introduction

Accurding to the satisties of Hong Kong Education Being fairty new to Australia. these NESI studemts have

Department. the total number of students leaving Hong Kong q cape with the unfamiliar cultwrad educational ensronment

for study i Australia has been on the upward rend. It Ay result. they experience @ number of adpustmient problems

-eeistered a 374 inereise from 3109 students | 1994 10 4200

students in 1996 (Howleu. 1997:467). With this great number

when they embark on an educational program. These newly

arrived NESB students. mainly of Asian ongan, speak English

al students leaving Hong Kong for Australia, a substantial 1 their second ar even third lunguage at home. The language

propartion of them ~ought encolment in the various programs— djfficulties, to some extent. imit their abilny to participate

olfered by the Faculty of Education of the Teading Australian 11y and actively in lectures and wtorial discussions.,

universities, For exampie. Queensland University of Sume carlier research has indicated that students from

"o . - . Dot b ps .
Technology an 1996 had 31 out of a total of 168 registered — difterent cultmal and educational bachground possess

NLOB edutational \tudents spoke Cantonese ut home t1996 marhediy difterent learning st les, For instance, Bast Asian

T 3 O Thi e oronresente [ 3 .
QUT enralment record) This number represented 185 ol Gudents are used 1o a passin e learning sty le wherebs tevthooks

NESB cducational students fram one cthnic group g fecture notes ate tote learned W itout tany quesinie

(Cantonese) compared toan estimated wtal of 34 other ethime being rised. They regard the lecturers as experts in the vartous

groups. 1Ewe cansider ethinie groups around the Asia-Pacific disciphines and who have the authonty o always provide

region as a whole tiie. students speaking Mandarin,

correct” answoers. Henee 1o ash questions in class indicates o

Victnamese, Malay. Japanese. Korean. Hindi, Bangladeshe challenge to the lecturer's epertise and shows one's own

8]
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incompetence in understanding (Ballard and Clanchy, 1991;
Marton et al.. 1993: Tan, 1993). However. Australian
academics often expect students to be able o demaonstrate
that they can learn through independent self-directed study
and justify their own opinions and standpoints critically by
comparison of alternatives (Kwan & Tang, 1997).

Kaplan (1961) stresses a culwrally different style of
discourse. Astan students tend to study phenomena froim a
holistic perspective and use a loose circular argument rather
than a connected linear argument to synthesize textual
information (Adair. 1985: Kui, 1991). On the other hand,
Australian academics expect writing to be clearly focused on
the sct topic and that students are to present a rcasoncd
analytical argument. which based strongly on wide extensive
and critical readings. They have to present such argument
clearly to other peer members in a competent and coherent
manner (Clanchy and Ballard, 1981).

However. the difficulties faced by NESB students are
not always readily noted and addressed by the teaching staff
of the Australian universitics. Being shy and hesitant to raise
their difficulties to the attention of the lecturers. the NESB
students are often left by themselves ta struggle just to micet
the minimum expectations of the unit and the basic
requiremients of the program (Kwan & Tang, 1997).

With this background scenario. a “New Arrivals™
project was conducted in Semester 1, 1997 with the support
of an Equity Grant from the Faculty of Education at
Queensland University of Technology. This paper reports the
findings of this project with the aim to achieve the following
objectives:

« provide learning support to a group of NESB students of
East Asia and Pacific origins:

find out the academic needs and learning difficulties
experienced by these students:

identify strategies to help the NESB students enjoy their
studies and learn effectively in a new and different social-
educational setting: and

provide recommendations and suggestions to other
Australian university to help meeting the academic needs
of the NESB students.,

89
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The “New Arrivals” Project

The target students participated in this project were a
group of newly arrived NESB students of Asia-Pacific origin
who curolled to do the 1-year B.Ed. (in-service) program.
This group of students was selected because of the relatively
short duration (2x14 semester weeks of teaching) of the
academic program. These NESB students., coming from a
different cultural setting. did not really have time to adapt
quickly to the new learning style and educational expectations
in Australia. Hence. it is envisaged that this graup of NESB
students would face many more challenges and need extra
suppart from the faculty almost right at the beginning of their
educational program.

Of the sixteen students identified and contacted. eleven
of them accepted the invitation to participate in the project.
Among them. six were from Hong Kong. one from Japan,
one from Taiwan. one from Fiji and two from Philippines.
This praject had two components:

« providing learming support through a support program: and
= coilecting data on the learning experiences of these newly
arrived NESB Asia-Pacific students.

Learning Support Program

The learning support program was co-ordinated by a
project officer who was also of Asian origin. After soliciting
expectations from the cleven participants, a series of
workshops were organized in the first term of the semester to
meet their learning difficulties and academic necds that they
encountered at the beginning of their studies. The Toci of the
workshops were on:

increasing self-awareness of their own learning styles:

understanding the complexity of the thinking. transcribing

and monitoring pracesses in academic writing: and

using the on-line catalogue, CD-ROM and other lacilities
in the library.

When these NESB students began to settle down and
found themselves more preoccupied by assignments.
presentations and seminars. the leaming support of the “New
Arrivals™ project switched its focus to the provision of
individual consultations. The scope of this individual

consultations includes arcas such as literature search,
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understanding assignment requirements, structuring and
polishing essays. seeking part-time employment. lecating
further information on higher degree studies and other
assistance such as group socialization.

During this stage of individual consultations, the project
officer still maintained telephone contact with the participating
members to keep track of their adaptation to the new learning
environment and to provide appropriate assistance or rgl‘crral

whenever it is needed.

Data Collection

The second component of the “New Arrivals™ project
aimed at capturing the learning experiences encountered by
these NESB students. They were invited to participate
voluntarily in two in-depth reflective interviews to talk atoud
their experiences encouittered so far in meeting their leaming
needs and their difficulties in handling lectures., wtorials and
assignments. The first reflective interview took place during
weeks 4 and 5 of the semester. The second reflective interview
took place at the end of the first semester. The purpose was to
reveal if there was any qualitative change in their learning
behaviours, which were related to their learming needs and
difficultics as expressed in their first interview. Subject to
their own cheice and preference. the reflective intenviews were
held either individually or with groups of three or four
students.

Results And Discussion

The Learning Needs and Difficulties
Experienced by NESB Students at
the Beginning of the Semester

Five themes were revealed from the first round of
reflective interviews, which fooked at NESB students®
pereeptions of their needs and learming difficulties experienced

at the beginning of the semester.

1) Lacking knowledge of local education system and

educational issues

Since most newly arrived NESB students have little
knowledge of the local educational conteats and the
contemporary educational issucs in Queensland. they found
it difficult to follow the lectures and not to mention to engage
fruitfully in discussions. tutorials or seminars that required
thein a lot of such background knowledge. The situation was
made worse if their lecturers assumed all students have already

possessed this knowledge.

“{Some) units are of immense pains, because we don't
know the Australian educational situations. In class.
the lecturers assume we are Australians and so they go
very fast. thinking we knew everviing already. So. it'’s

hard for us 1o pick up. " (AL, Hong Kong).

“Backgrownd knowledge of the Awstralian education
environment, it’s new, and it difficult for me 1o relaie
toir. " (S8, Fiji).

2) Difficult to follow lectures

In some units, if the lecturers did not use visual aids in
class, this would make it more difficult for the NESB students
who are visual learners to follow. This problem was
compounded further by their lack of familiarity with the

Australian accents and spoken languages.

“Muvbe we know the words, but it’s the way they are
said. ... When | see the words (on the transparency),

then oh!  know the meaning. ™ (5SS, Fiji).

“He (the lecturer) seems to have enjoved his lectures o
ot Buat for us ir's different. We have 1o ranslaie the
language before we can understand and catch up with

the lectures, ™ (Y. Hong Kong ),

3) Cross-cultural barrier to communication

Although all of the NESB students admitted that their
lecturers had encouraged them to speak up. and “hassle™ (SS.
Fiji) them. they expressed a reluctance to ask questions or
seek assistance from their lecturers, The reason for this
reluctance to communicate was partty cultural. “1t's our
culture that we are (stay) away from the lecturers." (S8,
Fiji).

J8




Learning Experiences of Overseas Non-English Speaking Background Students :

The Filipino student gave a very vivid and sophisticated
description.

It is not in owr culture 1o keep on asking ... and get
close 1o the teacher. Because in our cultae, if vou keep
talking with the teacher. it seems you wani to be close
to im, just want grades. (Project Officer: Favouriism?)
Yea, favouritism. ... Another thing is when you keep on
asking the weacher that means you don't understand,
that vou're dumb, you know, ... that’s why | said 1o
myselfs Dmustn't ask that simple question. ... 1 know we
need 1o ask becanse we are studving here, but it akes a

long time 10 adjist.” (LN, Philippines).
1t was also partly due to their non-critical learning style.

“We're used 1o not asking any question in our home
cowartry. ... t's acceptable if we capied (verbatimg from

texts into our assignments.” (KA, Japan).

All these expressions of worry agree (o a large extent
with what were noted by Ballard and Clanchy (1991). Marton
ct al.. (1993) and Tan (1993) that Asian students do not have
the cultural confidence to “challenge” their teachers to imply

their incompetence in understanding.

. 4) Fecling of isolation and not participating in

tutorials
As a result of their lacking local knowledge. inadequate
English language proficiency. and their cultural
submissiy eness. these NESB students had little involvement
in class and they felt isolated by their fellow Australian

classmates,

“1 also found it guite lonelv in ttorial because I am
the ondy black there, and felt segregated ... 1 thought
there’s a cultural difference. In Fiji, studemts are very
close, sort of like neighbours. But here. it’s more

individualistic.” (88, Fiji).

v We felt insecure, We felt oat of place. That's why
when the lecturer asked us 1o share ideas, we fel
ashamed. We couldn 't wlk because we don't know the
people there, 1t's good if we know eacl other.” (1N,

Philippine«).

a case study of an Australian university

“... Not knowing their svstem, their changes. The whole
senester, we sait there as if we were idiots. In ttorial.

we were invisible.” (AL, Hong Kong).

“During discussion, vou just sat there. geuing lost. You
couldu’t follow their conversation. Sitting there, it'’s as
if vou're not attending the lecnere. ... And what is worse,
in the end, some students complained about the overseas

students, that we 're not participating in the discussion.”

(TT. Hong Kong).

This ill fecling has led to the formation of a vicious
circle - the more these students have this feeling of isolation,
the more reluctant they are to open themselves up and to
participate. To speak up and to share experiences in class,
which is vital to the success of experiential learning especially
in the Western education world. is simply too risky for them
1o bear because they feel insecure. are afraid of mistakes and
are being ridiculed.

When these students could no longer trust their own
personal authentic experiences, they would find it extremely
difficult to relate themselves to the educational concepts and
theories presented by their lecturers. not to mention the
discussions and debates which went on all the time in the
classroom. The result is their further avoidance of
participation. and using superticial, surface lcaming strategics

to cope with the stressful learing situation.

5) Use of Surface Learning Strategies

As mentioned above. many NESB students failed to
relate new knowledge to what they have already known. they
inclined to usc surface learning strategies (Biggs & Moore
1992: Ramsden 1992 Murton. Dall’Alba & Beuty. 1993).
When it came to learning activitics, such as writing and
presenting a reflective journal, which aimed at high fevel
reflective thinking and linkage of experiences to theories. these
students resorted to tactics of avoidance approach. The
following cpisode iflustrates the use of counter-productive
lcarning strategics by some of the NESB students.

In onc unit. the lecturer asked her students to write a
reflective journal based an material presented in @ previous
lesson. Students were to take turn to present it to the tutorial
class in groups of three. Not heing able to comprehend most
of the lessons due to a combination of the reasons suggested

above. three Hong Kong students who were in the same
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tutorial group chose to avoid doing it. They understood that
such presentation should be seen as a valuable Tearning
experience. an opportunity for them to ruttle ideas and clarify
undenstanding. However, they just did not have the courage

1o face it

“There are three volunteers 1o present in each lectre.
and we just keep avoiding. hoping that we don'thave 1o
do any presentation at all until the end of the semester. ™
(TT. Hong Kong).

Another remark made by a Japanese student sums up

clearly this reproductive, uncritical approuch to learning:

“Lam not ased 1o thinking formyself. In Japan. we didn 1
have to think. It’s all right 1o copy from tent tinto the
assignment). So when the lecturer usked e 10 think for

maselll T didn't know how 10" (KN, Japan .

The use of surfuce learning strategy s far from isolated
phenomenon. but is commonly emploved by many NESB
students. As aresult, they resorted to doing the niaimum juse

to get over the assessment requirement.

“We concenrate only on the simple assignment topic.
rackling it togcther ... To study here to et a pass is na
more than handing in the assigmmenis.” (SH, Hong

Kong).

The Learning Needs and Difficulties
Experienced by NESB Students at
the End of the Semester

After one whaole semester of studying, many of these
NESB ~tudents till found the above problems persisted
though with some slight improvements. They were still not
too clear about local educational system but they admitied
that the sitwation has improved a bit because they had done
some research on this topic in the fibrary. They «titl feltisolated
and very much reluctant to “hassle™ the fecturers but agreed
that if they did hassle the lecturers, they usually got pood

support and advice trom them.

SESTCOPY AVAIASLE D

Some of them still indicated that they preferred thew
learning to be more teacher-controlled (Ames and Ames.,
1984). The irony is that they appreciated the usefulness of
self-initiated and interactive learning. However, due to their
cultural baggage. they were still very reluctant to participate
actively in the lectures and tutorials. LN was a tvpical student
to show such a big contradiction in enjoying a class. swhich
stressed interactive learning. Nevertheless, she lacked

confidence to speak up in other lectures.

“Ir's alsa xour self-esteem. You don’t have conftdence.
Your selt testeem) iy very bad. Lacking of
cncouragentent for us o speak. share ideas. ... becanse
most of us are very ashamed. thinking thar maybe I'm
not good enough 1o share my ideas, mavhe 1o speak
English, they will laugh at me. That was what dunk.”
(LN Philippinesy

“The active perticipation iy a good learning style. but
it’s net nnecliisefid 1o us. The lecturer did not encourage
students from other backgrounds to sav their ideas. Thev
Jrstask the whole cluss questions. Thes didn’t pinpoint,
They shiovdd do it one by oue. We would be encouraged.
forced 1o say swhat we're thinking, we tthen) coudd reallv

share it.” (LN Plulippines)

However. in another episode shared by the same three
Hong Kong students, showed how casily they could become
exhilarated when lhc?wcrc given the opportunity to speak

up and share their own experiences with the other classmates.

“Inone lecture. .. suddenly she (the lecturer) asked us
what the siuation s hhe in Hone Kong. So 1 1old them
and the anmosphere became very diferent. We are ina
sharing mode. There is interflow. It is not boring. not
Just we listening, but we were ralking 1o them, ™ (SH.

Hong Kong).
TT. SH's clissmate 1 the same tatorial, added:
“Fhat occasion, | was oo happy 1o describe in words,

I as the first time T spoke so mucl i the naorwal. Bu

that depends on the topic. If 1 knew nothing about u,
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then 1 said to myself. oh, don't ask me or foree me 1o
speak. It muest be a topic that we can share. There must

he exchange of ideas.” (TT. Hong Kong).

They have alxo revealed continuing difficulties with
the four English macro-skills of speaking. listening. reading
and writing throughout the semester. In terms of speaking.
they had to spend three to four times longer than the Australian
students to prepare for oral presentations or seminars. They
often wrote down the full seript of presentation and spent
long time to rehearse the script mainly by recitation. They
were also sensitive to their accents, which may cause
communication breakdown and embarrassment.

In terms of listening. they still found many lecturers
spoke very fast making comprehension and note-taking
extremely difficult. The situation got worse if the lecturer
spoke with heavy Australian accent and used a tot of colloquial
in the eapression.

With regard to reading. they found it difficult 1o cope
with the vast amount of articles that they had to read for cach
fecture and assignment. Eventually. they could only “surface’
read for assignments and seminars. Often. they could not
afford to spend time to pre-read for the lectures, Even if they
could, they spent long time to look up new word and
terminology {rom a bi-lingual dictionary, which constantly
broke their line of thinking and hence caused disturbance in
understanding the text.

In terms of writing. they found using appropriate genre
and terminology difficult. Often, the¥ felt the fecturers
expectation on them to write perfect Australian English. As a
result, they had to draft assignments many times 1o polish
their written language expression before they were ready for

submission,

Students’ Evaluation of The
Learning Support Program

The Learning Support Program has been perceived as

uscful by the NESB students in three aspects:

1) Emotional support and peer nenvork
During the first few workshop meetings. the NESB

students treasured the opportunity to meet and share

BEST COPY AdALLA:
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experiences with other students of similar backgrounds (e.g..
NESB and new to Australia). Thev realized that other people
also had similar problems to their own. Henee. they did not

feel as bad and lonely as when they first arrived to Australia.

“This program is good hecause you talk 10 other
students. different backgrownds. You wik 1o them about
yaur problems. Mayxbe they can help vou. ™ (LN.

Philippines).

“The first mecting was useful. You got 1o know other
NESB students, aud 1o share your worries. | feel more
comfortable when [ know other people have similar

problems. [ am nor the snlv one.” (SS. Fiji.

Morcover. when they knew cach other they could offer
support ta cach other.
Project Officer: Did you get something out from this

program?

“Well. contact. you have lots of contact with people.”

(LN, Philippinesi.

“What this program did for me is that it .. gave me the
opportniix to make fricids with and learn from other
sisters. .1 felt being 1aken cave of. .. ] cowdd take the
initiative to approach vou (the Project Officer). Withowt
this program. | wouldnt have known whe 1o coutaet,
Tearing thar L might canse others oo mucl trouble.”
(SY. Hong Kong).

2) Academic Support

Due to their non-English speaking background. many
of these students eaperienced great difficulty in academic
writing. At the beginning of the semester. a workshop on
thinking and writing was specifically organized. The
workshop was 1o help them to be more aware of the comples
thinking and transcribing processes involved in academic
writing. They also learned some general strategies 1o mahke
academic writing more enjovable.

In the second erm of the senester, the writing support
ok the form of individual consultations. helping them re-
organise and clarify the ideas expressed i their essays, This

assistance was greatly appreciated:
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“This program. for me. has been very very useful.
largety becatese | ook the initiative to seck help from
organisation was very paot. . now knene where my

weaknesses are.” (SS, Hong Keng)

St tthe workshop)y is good for the first-tiners in the
universiy. ... The big thing is the assignment. | think

we all need that help.” (LN, Philippines)

“The writing workshop is very important and wsefid if
xou cen teach them how o write at the beginning. Like
1es who came out from the college of edwcation, we really
didn’t knene ow 1o verite an academic essay, ™ (1T, Hong

Kong).

Through referral. a number of NESB students sought
assistance from the Leaming House of the University o help
with reading their assignments. One student found it very
helpful because she now understood why the way she wrote

was considered inappropriate:

“Mr Xaax, the learning advisor. caplained 1o me: This
is the topic sentence, and o showld be ere, ... and these
points should be re-organised ... Looking back. Ilearm

a lot from him.” (AL, Hong Kong).

3) Use of Computer Facilitios

We have long entered the high technology era. Iy
beeomes a necessity for alf students w acquire a certain degree
of familiarity in using such information technology in the
study of the university programs. However, the needs in this
area varied between individuals because of their very different
computer hachground knowledge. The NESB students were
given two workshops, organized by the project offteer, on
how to use the electronic resources in the library to search
catalogues on web and ase CD-ROM to locate reference
materials, In general. they had picked up some basic but
essential computer shills that they were not aware of before,
Their confidence in using the library effectively o locate
resources to complete their assignments has also inereased.
In fact. some students wished this program could extend to
provide them assistanee on fearning how to surf the Internet

and how Lo send email. At the time of doing the reflectine

interviews, they had not yet fully acquired such confidence

and know fedge.

“The library sessions. using the library catalogue, ChH-
ROM, und microfiche were useful. ... But I still don’t
Kknow how to use other computer facilities - the luteruet.

email. Iwish so learn how 1o wse them. ™ (SS. Fiji).

Recommendations and Conclusion

The findings of this Project can hardly be regarded as
surprising. Yet it has collected strong evidence 1o show the
existence of academic. social and cultural leaming problems
faced by the Asia-Pacitic NESB students. Such evidence is
perhaps useful as well o be considered by other Australian
universities who also take in many international NESB
students from the Asia-Pacific region in the recent years, From
both the educational and equity points of view, there is @ need
10 raise the cultural sensitivity and understanding of the
teaching staff 1o make NESB students feel at home when
studying overseas. The Learning Support Program had
successfully fulfilled its academie and social functions. In
one form or another. similar service of this kind should be
made available to as many NESB students as possible. tis,
therefore. recommended that to become a truly international
university. mentoring support should he regularly and
systematically resourced and provided to the newly arrived
NESB students in the following arcas:

» ~trengthening of the English language in oral
communications:
development of academic writing skills: and
adapting their beliefs about and opening their attitudes

towards fearning in a new social-educational environment.

To achieve that. it would seem appropriate to employ
persons from similar cultural background to play the
mentoring role to ensure the NESB students feel more
comtortable to speak to and seek help from them,
Alternatiy ely. these mentors could be academic staff members
recommended by cach department who demonstrate a kind
of cultural sensitivity o the academic and social needs of the
NISB students.,

With regard to the language barrier. NESB students are

strongly advised to attend workshops on language and leaming
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skills to help themselves better understand the language
expectations at the tertiary level in an overseas environment.

Lastly, the university should provide support and facility
to encourage peer support among NESB students from similar
cultural background so that they do not feel that lonely and
isolated during their course of study.

In this global world stressing understanding and
acceptance of difterent cultures. it is of critical importance
for the NESB students to open up themselves and take the
initiative to immerse themselves to a new culture. Itis also
essential for the tertiary institutions to appreciate the difticult
adjustment made by the NESB students in a very dilferent

culwral and academic environment.
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A Developmental Profile of New Horizons in Education

William Y.WU  Kwok Keung HO

Hong Kong Baptist University

Five hundred and ninety-eight articles published in New Horizons in Education over a thirtv-seven vear period
from 1961 to 1997 nave been indexed according to autborship and classified with reference w0 a group of subject
desenptors or hevwords. An examination of the two indexes and the relevam articles revealed the following des elopimental
profile: an increasing number of authorship in journal articles. expanding scope of educational research. improv ing
teaching practice attempts, emphasis on curriculum and instruction, enhancement of teaching Chinese. English and
language. secking educational admuustration efficacy, emerging special education, better educational assessment. and

dev eloping cross-regronal education,
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Introduction

New Horizons in Education is an official annual — aslight increase in the number of articles with multiple authors

publication of the Hong Kong Teachers’ Association. Overa starting in the 1980s. as more articles with two or more authors

thirty-seven-year period from 1961 (o 1997, New Horizons  were published (see Table 1), This trend is also in accord

in Education has pubhished 598 articles concerning varions
aspects of education. With the production of (w0 volumes in
1961, a total of thirty-cight volumes have been published thus
tur. Of the 598 articles already published. 348 are written in
English (58.19%) and 250 in Chinese (41.81% ). Although.

the majority of the articles are written by one author. there is

with the intemational sector, particularly in the field of science
(Bayer & Smart, 1991). As educational development becomes
more imponant. intemational collaborations will become more
prevalent in order to optimize cross-cultural understanding

for impraving the quality of education.
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Table 11 New Horizons in Education: Publication Date, Volume Number, Number of Arucles, and Number of Authors

Publication | Volume Number of Articles! | Number of Authors Authorship
Date Number | Chinese English (I 213 413
May 1961 1 3 8 10 Lo
Oct 1961 2 0 1 1 ]
Jun 1962 3 4 3 8 7'
Jul 1963 4 3 4 7 7
Jun 1964 5 4 3 9 6 1
Aug 1963 6 3 3 9 9
Aug 1966 7 6 3 8 1 8
Aug 1967 8 7 4 10 I ] 10
Sept 1968 9 7 5 12 12
Sep 1969 10 5 7 12 12
Sep 1970 il 6 5 [} 1
Sep 1971 12 11 5 16 i6
Sep 1972 13 7 2 9 9
Nov 1973 14 5 6 1 1
Oct 1974 15 6 10 16 16
Nov 1975 16 5 10 16 IENNE
Nov 1976 17 7 14 21 20 |
Nov 1977 18 6 15 21 19 2
Nov 1978 19 7 14 21 21
Nov 1979 20 7 18 25 240
Nov 1980 21 12 4 28 RE T
Nov 1981 22 10 11 23 20 1
Nov 1982 R 9 132 24 2] 1
Nov 1983 214 8 20 3 231 S8
Nov 1984 25 7 17 30 2000 311
Nov 1985 26 10 9 24 16 | 2 1
Nov 1986 27 10 8 22 16 2
Nov 1987 2 7 1 I8 18
Nov 1988 29 10 9 21 18 !
Oct 1989 30 7 ! 21 16 1 |
Nov 1990 31 8 8 17 1511
Nov 1991 32 5 15 28 IS 341 |
Nov 1992 33 6 12 27 ] sl?2
Nov 1993 34 6 13 24 415
Nov 1994 Kh] 7 9 20 41 |
Nov 1993 36 5 10 22 I3 1
Nov 1996 37 5 11 25 101313
Nov 1997 38 7 6 24 8 2 | 2
Towl 250 348

The following categories of eatiies have not been included m the construction of profife: Speech 1575, bustness report of the Hong Kong
Teachery' Asaciation CHKTAY (30 conterence repart (1L book teview (R edatond ¢ antithetiead couplet 12 second of govermment
deparumnent Ch, memorial specedh Chy personad teflection ¢ and poent ¢y

No authors indicated

2 anshated aneles i leded, cach consisted of 1 transdans

1 ranslated ancle meluded, coneested of | transtawn
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Categorization of Articles

New Horizons in Education is 4 journal with a majority
of articles dedicated to subjects such as curriculum,
mathematics, science education, physical education,
languages. and teacher education. Of all these ariicles, the
most often discussed topics include: particular areas of

education, specific subjects such as biology. mathematics, and

physics. language education, curriculun development and
medium of instruction, educational psychology. teaching.
educational issues, assessment, educational administration,
special education for handicapped and minorities. and

education across regions.

Table 2: New Horizons in Education: Categorization and Related Frequeney Count of Articles

Total Chinese English

Topic

Number
of
Articles

Number
of
Articles

Number
of

oA (¢4 R o
‘e * Articles %

General and Subject-based education
la General arcus of ¢ducation 77
b Subject-based education

Chinese/ English/ Language education
Educational psvchology

Teaching/ Teacher education 91
Curriculuny Medium of instruction
Educational Issues/ Themes
Assessment/ Assessiment methods
Educational administration

Special education 14
29

0 Cross-regional

In New Haorizens in Education. \here are 77 (12884
articles based on particular areas of education. Areas covered
include: bilingual education. elementary education, gifted
education, higher education, moral education. open education,
secondary education, special education, tecacher education, and
technical education. More specifically. there are 172 (28.76% )
subject-based education articles covering a wide range of
topics. The subjects covered include: arts, biology. carcer.
Chinese history, civies, computers. the environment,
geography. language. leisure education, mathematics, music.
physical education, physics. religious knowledge, science
edu-ation, sex education, social science and technology. The
above subjects have a dual role in this paper in that they are
used as both the names of subjects and descriptors. Articles
found under these descriptors primarily discuss extensively
the subject in which the article is found. A total of 249
(41.647%) articles have been included in the topic of coverage

entitled "General and Subject-based education”.

249

172
155
B

41.64
12.88
28.76
25.92
19.23
15.22
1.04
10.54
9.03
8.19
234
1.85

122 20.4
S5.85
14.55
10.70
3.85
7.19
17
2 385
13 2.17
29 185
9 1.51
6 1.00

127
+2
85
91
38
48
59

21.23
7.02
14.21
15.22
14.72
8.03
9.87
6.69
6.68
IR
0.84
385

87
64
23

43

Other than the subject-based articles. the second topic
of coverage concerns Chinese. English and tanguage
education, with 155 (25.92%) articles focusing on Chinese.
English or language education. Articles concerning Chinese
discuss primarily comprehension of reading and writing in
Chinese. Articles addressing English diseuss a wide scope of
ideas ranging from improving students' oral English and
listening and reading comprehension to articles concerning
the English language training center. The articles found to be
relevani to language education include discussing possibilities
for improving students’ conversation, bilingual cducation,
effect of attitudes towards language on both teaching and
learning. and the language policy in Hong Kong. As for the
articles addressing Chinese. English and language education,
they can be found under deseriptors “Chinese”. “English” and
“Language Education®. Also considered a part ol language
education, are the artictes found under the descriptors

"Bilingual Education”, "Comprehension”, "Reading”,




“Speaking”. and "Writing". In the Chinese subject index, the
descriptors "Chinese Language”. "Chinese Literature™,
"Chinese Writing." "Dialect”. "Extracurricular Reading”,
"Poem”, and "Medium of Instruction” also contain articles
relevant to Chinese, English and language education,

In addition to all the subject-based articles and those
concerning English and language education, the third major
topic covered is educational psychology. with a towl of 111
articles (19.23%). Other than the four articles found under
the descriptor "Educational Psychology”, in the Chinese
subject index. the other 107 articles relevant to educational
psychology can be divided into four subcategories. The first.
which is the largest, subcategory with 37 entries (8.86% ) deals
with cognition and includes all the articles found under the
descriptors "Academic Achievement”. "Intelligence”.
"Leaming”. "Maodels of Leaming and Teaching”, “Problem-
Solving”. and "Psychology”. The deseriptor *Student Quality”
and "Mcntal Health® in the Chinese subject index contains
additional articles belonging to the Cognition subcategory.
The second largest subcategory (24 entries. +.014) for
educational psychology is Emotion. This category includes
all articles found under "Anxiety”. " Auwitudes”. "Personality”,
"Self-Coneept”. and "Sex Difterences”. More Chinese aticles
can also be found under the descriptor "Emotional Health” in
the Chinese subject index. The third subcategory. entitled
Family. contains 19 articles (3.18%) from the descriptors
"Puarent-Child
Interaction”. The two descriptors “Family™ and "Relationship”

“Heredity.” "Human Development”.

in the Chinese subject index also contain articles relevant to
the Fanuly subcategory. The last subcategory is Social. This
category has 10 articles (1.67%) found under the descriptors
"Behavior®, "Leadership”, and "Stercotyping”. [n addition
to these descriptors, articles belonging to the Social
subcategory can also be found under the keyword “Student
Life” in the Chinese subject index.

The fourth topic covered is teaching. with a total of 91
articles (15.22% ). Articles ol this nature differ {rom that of
medium of instruction in that articles concerning teaching are
more general in that they do not necessanly discuss a specific
subject. but are more about teaching and the teaching

profession. Also distinguishing "Teaching” from "Medium

of Instruction” is that there are articles discussing specific

practices and teaching resources used in classcooms such as
using computer simulation programs or other resources like

using an Einglish newspaper in an English class A@ articles

A Developmental Profile of New Horizuns in Education

relevant 1o teaching can be found under the descriptor
"Teaching” and additionally under "Student Advising”.
“Teaching Method". “Teaching Objectives”. and "Teaching
Skills" in the Chinese subject index. As for those articles
addressing teacher education (14 entries, 2.34%), classified
under the descriptor "Teacher Education”. they discuss the
training und preparation of teachers with many of the articles
offering suggestions for improv ing the training of teachers,
While

curriculum, medium of instrucrion. and teaching are the topics

therefore improving the quality of teaching.

most frequently discussed, other deseriptors such as " Anxiety”
(Lenury, OL17¢4). "Geography Education” (3 entries, 0.50¢%),
and "Leadership” (1 entry. 0.174) yielded far loss retevant
articles. with no more than three entries in any one of them,

Curriculum and medium of instruction represent the
fifth arca of discus.ion. with 66 articles (11.04%) focusing
on currictium and medium of instruction. The majority of
the articles refevaat to curriculum discuss the design and the
efficiency in which the curriculum of a specific subject is
implemented. Articles pertinent to medium of instruction of fer
suggestions for teachers to be able to teach more productively
a particular subject. Articles addressing curriculum and
mediam of instruction can be found under the deseriptors
"Curriculum® and "Medium of Instruction”. Additional
Chinese articles can be found under the deseriptor “Extra-
curricular Activities".

The sinth topic of coverage concerns education and
cducational Issues in general are represented with a total of
63 (10.54% y articles. Articles addressing educition discuss
issucs such as what motivates teachers, problems in education
both regionally and internationally. the educational value of
travel. and the part an education department of a university
plays in a developing country. These articles can be found
under cither "Educational Issues™ or “Themes in Education”.
The primary difference between the articles found in the two
descriptors is that those in “Educational Issues® address issues
regarding current ideas or problems, while articles in "Themes
in Education” discuss issues prevalent for a longer time period.
In the Chinese subject index. the descriptors "Educational
Aims". "Educational Evaluation®. “Educational Kdeals",
"Educational Problemy”. and "Liducatianal Thought” cantain
additional anticles concernirg education and educational issues
in general.

Assessiient and assessiient methads are the seventh

topie of concern in New Horizons in Lducation. Articles
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addressing these issues discuss new possibilities for grading
systems and scoring. providing suggestions for more
appropriate and accurate assessment strategies in eviluating
students' performance. Considered releyant to assessment are
the articles found in the deseriptors "Rescarch®, "Research
Reports”. and "Testing". The articles found under "Research”
and "Resecarch Reports” discuss various issues as a result of
research. For example. an article in "Research” offers
suggestions for teaching reading better after learning of recent
research. Articles found under the descriptor “Research” also
discuss the role of research in education today. Some articles
found under "Testing” propose different testing strategies
while others discuss different types of testing in general. like
criterion referenced testing or educational and psychalogical
testing. Articles concerning assessment can be found under
the desceriptors “Educational Mceasurement”. “Rescarch”.
"Research Reports”, and "Testing”. with a totd number of 54
articles (9.03%

The eighth niajor topic covers educational
administration.  Included as retevant with educational
administration are the articles found under the deseriptor
“Palicy". Articles pertinent to educational administration
address the efficiency in which education is managed wnd
how effectively some educational policies are implemented.
Some of the anticles also offer suggestions for policy changes
n education. Al 49 articles (8.19% ) concerning educational
administration can be found in the deseriptors “Educational
Administration”. and "Policy” and in the Chinese subject
index. under the descriptors "Compulsory Education” and

"Educational Reform”.

The ninth topic addresses special education ¢ 14 entries.

2.34¢0) tor the handicapped and minorities. Articles relevant
1o special education discuss and propose special progriums
for disadvantaged children to leam as efficiently as possible.
Adlarticles regarding special education can be found under
the deseriptors "Special Education”. "Huandicapped®. and
“Minorities".

An apparent trend 10 New Horizons in Edwceation,
starting with volume 160 19754 the discussion of issues
that could help to understand the status of education in Hong
Kong and abroad. Through the yvears, New Horizons in
Liducaton hus published a number of articles (29 articles,
4.85¢¢ 1 concermimg various aspects of educition in countries

both regionally and mternationally ke Austialia, Brasail,

Canada. China. Korea, Macau, Scotland. and the United
States. These articles with an international perspective on
education represent the tenth major topic covered and can be
found under the descriptor Cross-Cultural” and “Country”
in the Chinese subject index under "Comparison” and
“Culture.”

Indexing

A Cumulativ e Index was constructed in order to classity
the articles published in New Horizons in Education. Similar
indexing has been conducted in a number of educational
journals in Hong Kong tc.g. Wu & Chan. 19962 Wu & Tse.
1998). The Cumulative Index of the New Horizony in
Educarion contains all 398 articles published in 38 volumes
beginning with the first and second volumes in 1961 and
ending with the thirty-eighth in 1997 1t is important to note
that the fotlowing categories of entries have not been included
in the construction of the profile: speech. business report of
Hong Kong Teachers' Association. conference report, book
review. editorial. antithetical couplet. diary. recard of a
gon ernment department. memorial speech. personal reflection
and poem. The Cumulative Index consists of two sections:
The Subject Index and the Author Index. Each of these
indexes has been divided into two sections, of Which one is
written in English and the other in Chinese. All four
subsections have been crass-referenced o cach other. All
English entries are arranged in strict alphabetical order, while
all Chinese entries are classified according 1o the number of
strokes.

In the Subject Index. all journal articles have been
organized aecording o a group of subject deseriptors. which
are arranged in alphabetical arder. Under cach descriptor., i
list of the titles of zrticles refevant to that particular keyword
trom New Horizons in Edncation s provided. Following cach
title is the volume number in which the article can be found
and the beginning and ending page numbers of the article.
The number of references cited in the article is indicated in
parentheses. Fornstanice. in the example below, there ¢
five articles from New Horizons in Edrcation reley ant 1o the
descriptor "Behavior”. The (irst article listed can be found in
volume 31, begmning at page 83 and ending a1 90 with 11
references indicated 1 parentheses, The same organization

applies to all the enues.

Log,




Behavior
Aggressive Behaviour in Young Pupils:

31: 8390 (11)
Behavioural Measurement and Unre' . Behaviour in
3oz 108-115 (11)
Da Schools Make a Difference to Adolescent Conduct
24: 158-166 (1D
The Ethnographic Approach (o Studying Schools and
28: 49-60 (26)
Sea Ditferences in Problem Behaviour and the Selt-

An Intervention Package
Hong Kong Schools
Problems and Delinquency?
Classrooms

Concept: An Investigation of Hong Kong Junior
Secondary School Students 37:11-19 (26)
The Author Index is arranged by the last name of the
author and is follow ed by the title of the article. At the end of
the title, cach entry includes the volume number of the Joumnal
in which the articie is published and the beginning and ending
pitge numbers of the article. Below is an itlustration of an

Author Indev entry.

ANDERSON, JONATHAN
Children's Attitudes towards Learning with

Computers 25:114-123

Summary

A Cumulative Index was constructed for the purpose
of categorizing and analyzing 59% articles published in New
Horizons in Education. Amgjority of the anticles are dedicated
to subjects such as curriculum. mathematics. science
education. physical education, languages. and teacher
education. Al 598 articles can be classified under ten topics
which include: (1) particular arcas ot education and subject
bised discussion such as biology, mathematses, and physics.
(21 langnage cducation, (3) educational psychology, (4)
teaching and teacher education, (5) curriculum development
and medimm of instruction, (6) educational thermes and issues,
(71 assessment. (8 educational administration, (9) special
education for handicapped and minorities, and (10) edacation

across regions. A further examination of the two Cumulative
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Indexes and the relevant articles revealed the following
developmental profile: an increasing authorship in journal
articles, expuanding scope of educational rescarch, improving
teaching practice attempts. emphasis on curriculum and
instruction. enhancement of eaching Chinese. English and
language. seeking educational administration efficacy.
emerging special education, better cducational assessment.,

and developing cross-regional education.

Final Remarks

The present study represents a preliminary exploration
of the research and discussion imbedded in the past thirty
cight issues of New Horizons in Education. We understand
that the subject index developed as the classitication tool for
the exploration is neither comprehensive and exhaustive in
nature but is created for illustrative and review purposes such
that additional rescarch can be built on it. We hope that the
developmental profile and the Cumulative Index can make a
valuable contribution to both researchers and practitioners in
education. We take full responsibility for any errors or

omissions.
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Subject
Academic

Achicvement

Adolescents

Anxiety

Assessment

Attitudes

New Horizons in Education
Subject Index

Title

Academic Achievement, Medium of Instruction and Teacher Characteristics

Anxicty and Academic Achievement

Certain Factors Affecting Academic Success of Secondary Students in Hong Kong

Factors Influencing the Achievement of Teaching Objectives Among Primary and
Secondary School Physical Educators in Hong Kong

Intelligence, Language, Personality, and Autitudinal Factors as

Determinants of Academic Performance by Hong Kong University Students

Parent-Child Interaction Variables as Predictors of Academic Attainment

Prediction of Academic Success at the University of Hong Kong

Recognizing Achievement in a Broad Curriculum

Adoiescents' Attitude Toward Sex Education in Hong Kong

3o Schools Make a Difference to Adolescent Conduct Problems and Delinquency?
Anxiety and Academic Achievement

Assessment for Teaching
Changes in Assessment and Examinations in Scotland
Educational Administration Theory Development Into the 1980's:
A Practical Academic's Assessment
The Effect on an Individualised Science Instruction Programme on Attitudes:
A Procrustes Assessment of Change
Ensuring Greater Success in Paper Feedback-giving:
An Experience With a Writing Course
A Matter of Scale
Oral Assessment: A Case for Continuous Assessment at HKCEE Level
Performance-Based or Personality-Based Teacher Education: Which?
Psychological Assessment and the Mentally Retarded Child
TTRA in Perspective

 Adolescents’ Attitude Toward Sex Education in Hong Kong

Children's Attitudes Towards Leaming With Computers

The Effect on an Individualised Science Instruction Programme on Attitudes:
A Procrustes Assessment of Change

English Teachers' Attitudes: Comparison Between the Veteran and the Noviee

Improving Teachers' Attitudes Toward Minority-Groups Students:

An Experiential Approach to Multicultural Inservice

110
102

Vol.

21

25:
18:
24
29:

20:

20:

26:

T2
'

)
o~

: Pages (Ref.)

: 18-26 (3 1)
2

142-153 (23)

1 065-79 (6)

18592 (3 1)

23-42¢10)

60-67 (4)

167-183 (15

35-45(06) '

: 78-90(25)
24

1582166 (1

142-153 (23

09299 (7)
3745«

E6E-176 (100)

23:62-74(19)

33

19

35

23

20:
ke

99-103 (1
1 58-06 (4)
68-73 (22)
:20-26 (18
136-141 ()
4-8¢(1h

27: 7890 (25)

So114-123 (5

1 62-74 ¢19)
(37425

177183 (1D




Behavior

Bilingual
Education

Biology

Business

Cantonese

Chauvinism

Children

Intelligence, Language. Personality, and Attitudinal Factors as

Determinants of Academic Performance by Hong Kong University Students

Language and Attitudes in the Transitional Period of Hong Kong
Social Studies - Should We Be Teaching Know ledge or Attitudes

The Study of Linguistic Attitudes and Its Relevance for the English Teacher

Aggressive Behaviour in Young Pupils: An Intervention Package

Behavioural Measurement and Unruly Behaviour in Hong Kong Schools
Do Schools Make a Difference to Adolescent Conduct Problems and Delinquency?

The Ethnographic Approach to Studying Schools and Classrooms

Sex Differences in Problem Behaviour and the Self-Concept: An Investigation of

Hong Kong Junior Secondary School Students

Cognitive and Aftective Costs ol Bilingual Education:
A Look at the Hong Kong Experience
[ssues and Problems of Bilingual Education

The Biological Basis of Personality

Cultivation of Straw Mushrooms in School Laboratorics
Education and Intelligence: The Biological Basis of Mental Ability
Modem Developments in Biological Education

Planning the Biology Curriculum for the Future

Social Biology in School Curriculum

Business Students' Preferences in Learning Sitvations
More Effective Business Teaching With Cuse Studies
Reaching Beyond the Bounds of Understanding:

Creative Teaching Strategies tor Hong Kong Business Students

Cantonese as Spoken in Hong Kong

Short Notes on Cantonese Tones

Chauvinism and Realism in a Global Community

Children's Abilities in Formal Reasoning and Implications for Science Learning

Children's Attitudes Towards Learning With Computers

Children. the Computer Generation

Concept-Development Within the Children’s Reading Laboratory Framew ork

Designing Dictionarics for Children

Raising Children Bilingually in the Alsace. Alberta and Hong Kong:
"Onc Parent, One Language”

School Children Suicide in Hong Kong 9/91-3/93

11
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25:23-42(19)
37: 39-45(21)
16: 62-66 (())
22: 52.86 ()

31: 8390 (11)
30: 108-115 (1)
24: 158-166 (11)
28: 49-60 (26)

370 11-19 26)

25 74-80 (14,
23; 2737 (1Y)

25:10-17 (1O
19: 117-124.(0y
[: 28-40()
11 33-36 ()
20: 100-118 (9
14: 52-57 (14

‘
‘N

: 80-85 (10
31 59-61 (%)

()
i

1 76-81 (10)

(J: 63-66 (0)
2 28-31 (O

17: 108-114 (0

37: 58-75(25)
25011412305
250 104-113¢0)
23:99-111 (9
26: 74-82 (9)

21: 80-106 (23
34 H6-121 €12y
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To See Ourselves as Other See U 1 39-49.46
Why and How Children Become Scientists S 1-9¢19)
Communication
Communicate - What? 27:53-65 (10
A Study of Ways and Means to Effect Channels of Communication as
Perceived by Local School Principals 2103121 ¢
Comprehension
Contextual Prereguisites for Understanding:
An Investigation of Comprehension and Recall 334550012
The Effect of Translation on the Reading Comprehension of EFLL Students 250134147 ¢12)
Reading Comprehension in Korea: A Text-Oriented Linguistic Approach L4707
Using Top-Level Structures to Enhance Reader Comprehension of
Content Area Texts 2 28-35 1
Counscling
A Newwork of Counselling Services for College Students 19297 (1}
A Study on Students’ Activities and Time Allocation After School S E22-13% iy
Country
Are Anglo-Australian Students Becoming the
New Setf-Deprived in Comparison With Ethnies? S R7-108 (2%
A Case Study on Preschool Physical Education Curriculum in Zhuhai, China:

Implications for Preschool Physical Lducation Reform mn Hong Kong and Macau A7 14-122 42y

Centralization Versus Decenralization in Curriculum Deyclopment:

Contrasting Patterns in Hong Kong and Macau 823
Changes in Assessment and Examinations in Scotland 2 3T-4500)
Chimese fmmigrants and Citizens in Canada S1222500
Hong Kong Students in South Austratia CO94-98 ()
Implications of Decenualization: The Case of Basic Education in China 3342008
Misstonary Education in Macauw and Brasil:

Tragic Conflict Between the Jesuits and Dictatorship S H9-T16 i
New Developments in Teacher dacation in Korea 2 T8-86 (O
Open Space in South Australia :67-77 1y
Oreanising an Eaghish Course tor Teachers in Chana: The 1994 Pilog IS 100-104 1
Reuding Comprehension in Korea: A Text-Oriented Linguistic Approach 3747 (T
Shared Vatues and Cultural Diversity in Awstratio: Education for Mubiculturalism SIS 6,
A Swidy on the Present State of Moral and Ethices Education at the Secondary School,

and the Curricula of Irs Teacher Education in Korea 30 IX-430n

Cross-Culuural
Are Anglo-Austrihan Students Becoming the New Selt-Deprived in

Comparison With Lthmed? CNT7-HO8 (28
lForcign Banguage fearning, Ethnie Identiy, Cross Coltural Communication 320 80-93(29)
Huong Kong Students i South Austiala S 9408
Improving leachers” Attitedes Toward NMinorit -Groups Students.

An Experiential Approich o Multueultueal ncervice SOTT AR




New Horizons in Education No 39,1998

Problem: Education and the Cross-Culwral Encounter 27:13-35¢47)

Sex-Role Stereotyping Among British and American Swdents 24:93-98 (1)

Shared Values and Culwural Diversity in Australia: Education for Multiculturalism 212 153-163(6)

To See Qurselves as Other See Us 20: 39-49 (6)

Toward a Theory of Cultural Conflict in Hong Kong 23 75-81 (12
Curriculum

A Case Study on Preschool Physical Education Curriculum in Zhuhai. China:

Implications for Preschool Physical Education Reform in Hong Kong and Macau 37: 114-122(42)
Centralization Versus Decentialization in Curriculum Development:

Contrasting Pattemns in Hong Kong and Macau 353 15-25 (47
Courses by Newspaper 20: 154157y
Curriculum Development and Teachers 23: 38-30(%)
Educating Teachers as Researchers and Curriculum Developers 18: 23-32(3)
Evaluating the Impact of Computers Across the Curriculum 28 15-2448)
Methodology of Curriculum Reform 18: §9-93 (O
Problemis in Curriculum Development With Special Reference o

the Introduction of Integrated Science in Lower Secondary Forms 14: 29-36 ()
Qualitative Case Study Rescarch: Issues Arising From the

Implementation of a Curricutum Innovation 34:9-16 (16)
Recognizing Achieyement in a Broad Curriculum 29: 35-45 (o)
The Role of the University Department of Education in a Developing Country 19: 130-134 «h
School-Based Curriculum Development: An Avenue for the

Professional Dey elopment of Teachers 32: 9499 ()
Social Studies - Should We Be Teaching Know ledge or Attitudes 16: 62-66 (O)

A Swudy of the Use of the English Newspaper in

the Secondary School English Cusriculum 30: 60-66 13)
Target for the Seventies ’ 11: 8-14 10
Units or Modules 200 125-129.(
Universalisation of Elementary Education 20: 65-70 (Oy

Education
Adolescents” Attitude Toward Sex Education in Hong Kong 27: 78-90(25)
An Altemative Basis for Educational Management 18: 33-37(3)
Amalgamation of the Two Certificate of Education Examinations

With Special Reference to the Subject "English Language” 12: 3135 (y
The Articulation of Primary, Secondary and Higher Education 13: 2629 (0
Bisessional Versus Unisessional Education: Hong Kong Policies and

Practice in Comparative Perspective 30: 81-8% (18

A Case Study on Preschool Physical Education Curricutum in Zhuhai, China:

Implications for Preschool Physical Education Reform in Hong Kong and Macau 37 H4-122 (42
Certain Factors Alfecting Academic Success of Secondiry Stadents in Hong Kong 21:65-79 (6)
The Challenge of Falling Rolls 19: 53-57 ()
The Changing Face of In-Service Education for Teachers 24 109-118 (O
Classroom Ambassadors 6: 33-35(0)
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The Code for the Education Profession: A Case Study in ldeology 32: 49-56 (25)
Cognitive and Affective Costs of Bilingual Education:

A Look at the Hong Kong Experience 25:74-80 (1
Courses by Newspaper 200 154-157.(0)
A Decade of Education For All-A Proposal 16: 23-40 ()
The Early Childhood Physical Education INSTEP in Hong Kong:

An Innovative Model for a Better Future 34:93-101 (47)
Education and Intelligence: The Biological Basis of Mental Ability 21: 2840 ()
Education and Training are Not Synonymous 22:27-34.
Education for a Changing Socicty 1:9-11
Education for Leisure - The Need tor Reereation in Hong Kong 10: 52-62 (M
Education for Living 10: 13-25)
Education for Moral Living: A Reconsideration of Assumiptions.

Approaches and Modelling 34 110-115 (o
Education for Social Progress {4: 37-44(y
Education For The Gifted and Talented:

What Programs are Best Suited for Hong Kong? 38:22-27(15)
Education for Uncemployment 20: 130-135 (0)

Educational Administration Theory Development Into the 198()'s:

A Practical Academic's Assessment 25: 161176 (100
Educational Expansion and the Pedagogical Encounter:

What Can We Learn From History? 24:226-241 (15
The Educational Follies and the Teaching Profession 15:26-31 (1
The Educational Value of Visits Abroad 20: 31-34 ()
English Langnage Remedial Teaching in Secondary School in Hong Kong 27: 66-77 (O)
Environmental Education in Hong Kong Secondary School: State of the An 36: 63-70 (28)
An Expert System for Acadenic Timetabling 32:57-62 (11

Factors Affecting the Ways Tertiary Students in Hong Kong Approach Their Studies 3

=
=

: §9-98 (38)
Factors Influencing the Achievement of Teaching Objectives Among Primary and

Sccondary School Physical Educators in Hong Kong 34:85-92 (3
Having Your Cake and Eating 1t As Well 20: 50-64 (21
Hong Keng Sccondary Schoals of the Future:

Some Thoughts on the Selective - Comprehensive Issue 10: 5-12. ()
How Do Sccondary Students Pereeive Their English Learning Experience?

Report on a " Young Post” Readers Survey 37 H0-150 (31
Image of the Principalship: Preservice Teachers” Expectations of School Leaders 37:29-38 (18)
Implications of Decentralization: The Case of Basic Education in China 332432 (18)
The Implications of Rawlsian Liberalism for

Liberty and Equality in Higher Education 25: 1R4-189 ()
Issues and Problems of Bilingual Education 23 27-37 (19
Liberalism in Education 19: 1R-26 ()
Logic and Life-Style 18: 17-22 (0)
Managing Tutors in Distance Education in Hong Kong 35:96-99 (7)
Managing Tutors in Distance Education: Further Issues for Consideration 36: 48-51(5)
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The Management of Education in North America:

ldeas Which Might Help Hong Kong 23: 8291 34
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Papers Are Invited

New Horizons receives papers and has them revicwed throughout the year. Teachers. school administrators, student counsellors, educators
and rescarchers are invited to submit papers about discoveries and new insights from their systematic inguiries and professional practices.
Submissions received before June will normally be published (if accepted) in Novermber of the same year.

Pleasc send papers to: The Editor, New Horizons, Hong Kong Teachers™ Association.

242 Nathan Road. National Court. 7 F. Kowloon, Hong Kong

Notes for Contributors:

1. Paper submitted should be on a virus-free floppy disk in the MS-Word and standard ASCII (text) formats, accoinpanied by three hard
copics showing printing styles such as boldface, italics and tables (if any). The disk should be labelled with the name of author and the
Kind of software used.

2, The author's name. position. affiliation, address, contact number(s) of telephone. Fax and Email. should be given in both English and
Chinese. Please also enclose 3 self-addressed envelopes with enough stamps.

3. Paper should be 4000-6000 words in fength and should include an abstract of no more than 150 words. Those written in Enghish should
also include a Chinese version of the abstract together with a Chinese title. Tables and lustrations are counted as word-equivalents (as
a general guide. a ¥ em a6 i table is counted as 400 words).

4. Submissions should be presented in accordance with APA style. Please consult The Publication Manual of the Amenican Psychological
Assaciation (1983 1994).

S, All tables and illustrations should be camera-ready.

0. Papers previously published or under consideration for publication elsewhere will not be aceepted.

7. All submissions will be reviewed anonymously. Authors are advised 10 melude not mare than twe of their own publications in the
reference section of the manuscript.

8 Contributors will be comtacted if substantial revision is recommended

9. The Journal reserves the copyright of all published papers.

10. The views expressed in the publication are those of the aathors and do not necessanly reflect the posttion of the Journal

IRIE T AL ELE PP

¢« Hong Kong Teachers Associatien Tel. 2367 3420
1L TR T R R EL E ET S/NAY DO S R PR T
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HONG KONG TEACHERS’ASSOCIATION

Patron: Mrs. C.P.Lai Yu, J.P.{Director of Education)

Rt. Rev. Bishop Kwong Rev. Woo Chun Chung Rev. Kwok Kwong Charrman KW, Tong Rev Tubh ban
Dr. Daniel C. W. Tse Prof. Cheng Yiu Chung Prof Arthur K. C. Li Prof. Poon Chung Kwong  Prof. {1 K Chang
Dr. Chen Tso Shun Dr. Chung Chi Yung Prof” Chen Kwan Y Prof. Ruth .. Havhoe Prof. Woo Chia Wer

1996-98 Honorary Advisers
M. Lee Hoi Chow Mr. Li Shi Yy \r. Ku Mou Kin A Ku Shiv Kwun

Mr. CHow Kwong Che Mr. Ko Gar Yee \r. Teng Chong Tai

Precdent Senvice Otteer

Mr Tam Kam Ming (H K. Teachers Assoication Secendary Schoely Me. Seto Chak tHe Shun Poamaes Schealy
Vice-presidents. Postsecondary & 1 Group

i1 Jimme Chan (Hong Kong Gosernment Frening See Schot Chawvman Me Rwok Hong K of mgnan Colteger

Mr Leung Shiu Chun (Sa Sam Shing Chuaen Lau Ng Ying Scho Secretany D Chan Sig Ui The Hong Ko Instiute of | ducation:
Secretany General Subadized Secondany Schioals Gaswp

M Lee See Yuen (1w € hing Primary Schoal) Charman At Weng Ula Rwan ol ob S Tong [ eung Chuk War Mem Schoaly
Deputy Seeretary General Secretany Mo Feung Pak Chasg ¢ 1TACC Woo Hon L Prevocational Schoehy
M AuYeung ChidH K Baptist Univeraty S C L) Subadised Pomaos Schoaks Grosp

Treasuter General Chantman M Lee Yok Koen o ang Vi frade Asocaton Poamasy Scheold

A Lee Ting Tung (TSDCA Siu Luen Schooiy sectetary Al Chan S Hle estewannds Poal Ker Pramany Schooly

Deputy Trcasarer Lienetal, Councl Members Me Lung Rwong Hon tPo On Conimetanal Associetion Schuooly

i Sang Cho Pany (Hong Kany Taost Asan Schooly I'ervate Schoals Groap

Weltare Offcer Chamrman Ms Bung ¢heu Ming osimg Jean Kinderganen

M Ly Wing Hing iMunsang € ellepe tPrimaey Schouin Sectetarny M Chan Hng Cheune tCha L Secondary Sehaoly
Cu ordinator, Professional & Actdeniic Activimes Govetaiment Schools Guof

Dr Peter 1. K Tam (U nversaty of Hong Kongy Chanman M He Raok Suen oNonth Pams Gesernment Prmars AN Schoeoh

Ca-ondinater, Soaad & Recereatronal Actinvities Seaetars M tatRam tony oSp Ed lnspedtorate & Placenient Seainom
Mr Clian Kame Tong (Man K Association Pamary School No 2y Kdegzarnten Schools Group

{ ason OtTicer Clhuaaeuan Ms Tan Seung Man evien Mo Kiderpareny
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