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specialist, and a special education teacher collaborate to teach the
students. In the second setting, a fourth grade general education teacher and
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students who are typically developing, have mild disabilities, or are
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VIRl QER position orecly— Thig presentation focuses on the inclusion of students with disabilities in general
education classrooms. Teachers must attempt to meet the needs of all students who enter
today’s classrooms. Inclusive education should not be synonymous with dumping, or

returning a student with a disability to general education without any support to the
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classroom teacher or to the student, at the expense to others in the classroom (Hardman,
Drew, & Egan, 1998). The proponents of full-inclusion have argued that general
education classrooms that incorporate a partnership between general and special educators
result in a diverse and rich learning environment for all students (Pugach, 1996; Webber,
1997). The successful inclusion of students with disabilities in inclusive general education
classrooms requires collaboration and practice in modifying content delivery and materials
by general education and special education teachers. Schools that are committed to
making inclusion work have found that all students gain when teachers work together to
support and teach all students.

I am going to talk about three successful inclusive settings. In each case teachers,
parents, and school administrators are committed to making inclusion work for all

students ( Working Forum on Inclusive Schools, 1994).

In the first setting, an elementary school has established a primary team for at-risk,

typically developing, and special needs students. The school principal and the teachers
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Successful Inclusion 2

wanted to create a team environment that fostered a love for learning and provided

avenues of success for all students. The team is a multi-age team which was

established for first and second grade students labeled as having mild disabilities (leaming
disabilities and mild mental retardation), students who have been designated at-risk for

academic failure by the school’s Intervention Team, and typically developing students.

A general education teacher, a Chapter One reading specialist, and a special
education teacher collaborate to teach the students. One instructional aide is assigned to
the team. All students on the team are assigned to their grade level homerooms and go to
art, music, physical education and lunch with their grade level peers. On the team they are
taught using developmentally appropriate practices. The core curriculum for first and
second grade is used as much as possible. Materials are modified to reflect the different
learning styles and learning rates for these students. Teachers divide the teaching
responsibilities in the classroom. As part of the teaming process the teachers meet daily
to devise strategies for students who are encountering difficulty in learning new material.
After teaching this way for two years, the teachers have found that this setting is more
responsive to the students’ educational needs and that the students are making greater
gains in reading, language arts, and mathematics in this inclusive setting as compared to
separate classroom settings. They also find that they can more effectively teach science
and social studies when they share the responsibility of planning the lessons. All three of
the teachers on the team say they love the team approach, have leamed from each other
and wouldn’t want to teach any other way. Initial concems from parents about the team

approach were overcome quickly after the first year. Nothing but praise has come to the
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teachers from the parents of the children on the team as their children come home from
school excited about learning.

In the second setting, a fourth grade general education teacher and a special
education teacher co-teach in an inclusive classroom. This inclusive classroom has 28 to
30 students who are typically developing, have mild disabilities or are considered gifted
and talented. The two teachers plan together and completely share the teaching in the
classroom. They alternate weeks teaching social studies and science. Reading and
Language Arts are divided by story or unit. The math instruction is divided by student
level, with the general education teacher instructing the higher level students and the
special education teacher instructing the lower ability level students. The teachers
alternate being the lead teacher and the supporting teacher. The teachers have found that
they have more time for planning because they share the responsibility of developing the
lessons and that by supporting each other, they are better able to meet individual student
needs.

All of the students are taught with the core curriculum for fourth grade and are
prepared to take the statewide competency tests. Both teachers modify materials as
needed for any student who has a special need or is having difficulty learning the lesson
content. In general they provide for two levels of material modification. For example, on
the 15 word per week spelling test, the typical group must use all the words to form two
or three sentences with every word spelled correctly for their weekly test, the middle
group is tested on spelling the words only, and the third group is given 5 to 7 of the more

functional words from the weekly list to learn to spell. Another example of a
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modification is a required book report which is tailored to the student’s independent
reading level, but has the same overall written requirements for each student. In addition
to providing modifications for their own students the teachers on this team also share their
modified strategies and materials with the other fourth grade teachers who encounter
students who need extra support.

The teachers also have a microcomputer in the classroom for one student whose
motor problems make it more efficient for him to use a word processor as oppose to
writing out his assignments. Other students are encouraged to complete assignments on
the class computer or to use their time in the school’s microcomputer lab to work on
assignments. By the end of the school year, all students have completed at least one book
report using the word processor. The teachers encourage peer partners for many
assignments as they find that the children learn from each other. As additional support,
they request a practicum student from a local university each semester which enables
them to provide one-on one tutoring or small group instruction for students as the need
arises. Both teachers agree that all their students learn better in this type of collaborative
setting. Parents of the special education students were initially shocked at the high
expectations set for their children- they now marvel at how much their children are
learning. Parents of typical children have been equally pleased with their children’s
progress.

In the third setting, a speciﬂl education gpacher and an instructional aide
participate on two middle schog} jeams to p;odlfy materials and to provide additional pull-

out support to fifth and sixth //grade studglgts with mild to moderate special needs
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who receive the majority of their instruction in general education settings. The model here
is to provide service as needed, where needed. The general education teachers on the
teams who teach language arts, science, social studies, and math provide the lessons to the

special education teacher a week ahead of time so that modifications can be made.

Once the materials are modified they can be used with any student who could benefit

from them.

During the school day the special education teacher and the instructional aide
spend time in individual classrooms providing support to all students who need additional
help. Individual students or a small group of students are pulled out for additional
instruction or for modified tests. Typically, the pull-out groups consist of about two thirds
special education students and one third general education students who need additional
support. General education teachers are committed to planning lessons that are applicable
to all students in their classes. The teams meet weekly to discuss issues that arise with
particular students. The middle school teachers believe that this collaboration has
benefited all the students on both teams because not only are special education students
being supported- but general education students who often floundered are now being

supported.

In conclusion, educating-students in inclusive classrooms can prepare them for the
challenges that they will face when they leave school to become productive members of
society. Collaboration among professionals who share their knowledge and skills with
each other to help students reach their full potential, whether they are typical or have

special needs, should be a vital part of today’s schools.
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This presentation focuses on the inclusion of students with disabilities in general
education classrooms. Teachers must attempt to meet the needs of all students who enter
today’s classrooms. Inclusive education should not be synonymous with dumping, or
returning a student with a disability to general education without any support to the
classroom teacher or to the student, at the expense to others in the classroom (Hardman,
Drew, & Egan, 1998). The proponents of full-inclusion have argued that general
education classrooms that incorporate a partnership between general and special educators
result in a diverse and rich learning environment for all students (Pugach, 1996; Webber,
1997). The successful inclusion of students with disabilities in inclusive general education
classrooms requires collaboration and practice in modifying content delivery and materials
by general education and special education teachers. Schools that are committed to
making inclusion work have found that all students gain when teachers work together to
support and teach all students.

I am going to talk about three successful inclusive settings. In each case teachers,
parents, and school administrators are committed to making inclusion work for all
students ( Working Forum on Inclusive Schools, 1994).

In the first setting, an elementary school has established a primary team for at-risk,

typically developing, and special needs students. The school principal and the teachers
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wanted to create a team environment that fostered a love for learing and provided

avenues of success for all students. The team is a multi-age team which was

established for first and second grade students labeled as having mild disabilities (learning
disabilities and mild mental retardation), students who have been designated at-risk for

academic failure by the school’s Intervention Team, and typically developing students.

A general education teacher, a Chapter One reading specialist, and a special
education teacher collaborate to teach the students. One instructional aide is assigned to
the team. All students on the team are assigned to their grade level homerooms and go to
art, music, physical education and lunch with their grade level peers. On the team they are
taught using developmentally appropriate practices. The core curriculum for first and
second grade is used as much as possible. Materials are modified to reflect the different
leamning styles and learning rates for these students. Teachers divide the teaching
responsibilities in the classroom. As part of the teaming process the teachers meet daily
to devise strategies for students who are encountering difficulty in learning new material.
After teaching this way for two years, the teachers have found that this setting is more
responsive to the students’ educational needs and that the students are making greater
gains in reading, language arts, and mathematics in this inclusive setting as compared to
separate classroom settings. They also find that they can more effectively teach science
and social studies when they share the responsibility of planning the lessons. All three of
the teachers on the team say they love the team approach, have learned from each other
and wouldn’t want to teach any other way. Initial concerns from parents about the team

approach were overcome quickly after the first year. Nothing but praise has come to the
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teachers from the parents of the children on the team as their children come home from
school excited about learning.

In the second setting, a fourth grade general education teacher and a special
education teacher co-teach in an inclusive classroom. This inclusive classroom has 28 to
30 students who are typically developing, have mild disabilities or are considered gifted
and talented. The two teachers plan together and completely share the teaching in the
classroom. They alternate weeks teaching social studies and science. Reading and
Language Arts are divided by story or unit. The math instruction is divided by student
level, with the general education teacher instructing the higher level students and the
special education teacher instructing the lower ability level students. The teachers
alternate being the lead teacher and the supporting teacher. The teachers have found that
they have more time for planning because they share the responsibility of developing the
lessons and that by supporting each other, they are better able to meet individual student
needs.

All of the students are taught with the core curriculum for fourth grade and are
prepared to take the statewide competency tests. Both teachers modify materials as
needed for any student who has a special need or is having difficulty learning the lesson
content. In general they provide for two levels of material modification. For example, on
the 15 word per week spelling test, the typical group must use all the words to form two
or three sentences with every word spelled correctly for their weekly test, the middle
group is tested on spelling the words only, and the third group is given 5 to 7 of the more

functional words from the weekly list to learn to spell. Another example of a
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modification is a required book report which is tailored to the student’s independent
reading level, but has the same overall written requirements for each student. In addition
to providing modifications for their own students the teachers on this team also share their
modified strategies and materials with the other fourth grade teachers who encounter
students who need extra support.

The teachers also have a microcomputer in the classroom for one student whose
motor problems make it more efficient for him to use a word processor as oppose to
writing out his assignments. Other students are encouraged to complete assignments on
the class computer or to use their time in the school’s microcomputer lab to work on
assignments. By the end of the school year, all students have completed at least one book
report using the word processor. The teachers encourage peer partners for many
assignments as they find that the children learn from each other. As additional support,
they request a practicum student from a local university each semester which enables
them to provide one-on one tutoring or small group instruction for students as the need
arises. Both teachers agree that all their students learn better in this type of collaborative
setting. Parents of the special education students were initially shocked at the high
expectations set for their children- they now marvel at how much their children are
learning. Parents of typical children have been equally pleased with their children’s
progress.

In the third setting, a special education teacher and an instructional aide
participate on two middle school teams to modify materials and to provide additional pull-

out support to fifth and sixth grade students with mild to moderate special needs
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who receive the majority of their instruction in general education settings. The model here
is to provide service as needed, where needed. The general education teachers on the
teams who teach language arts, science, social studies, and math provide the lessons to the

special education teacher a week ahead of time so that modifications can be made.

Once the materials are modified they can be used with any student who could benefit

from them.

During the school day the special education teacher and the instructional aide
spend time in individual classrooms providing support to all students who need additional
help. Individual students or a small group of students are pulled out for additional
instruction or for modified tests. Typically, the pull-out groups consist of about two thirds
special education students and one third general education students who need additional
support. General education teachers are committed to planning lessons that are applicable
to all students in their classes. The teams meet weekly to discuss issues that arise with
particular students. The middle school teachers believe that this collaboration has
benefited all the students on both teams because not only are special education students
being supported- but general education students who often floundered are now being

supported.

In conclusion, educating students in inclusive classrooms can prepare them for the
challenges that they will face when they leave school to become productive members of
society. Collaboration among professionals who share their knowledge and skills with
each other to help students reach their full potential, whether they are typical or have

special needs, should be a vital part of today’s schools.

12



Successful Inclusion 6

References

‘Hardman, M. L., Drew, C. J. & Egan, M. W. (1998). Human exceptionality: society,

school. and family. Needham Heights, MA: Simon and Schuster.

Pugach, M. C. (1996 ). Reflections on current issues facing teacher education/special

education. Teacher Education and Special Education, 19 (3 ), 207 - 208.

Webber, J. (1997 ). Responsible inclusion: Key components for success. In P. Zionts
( Ed. ), Inclusion strategies ( pp. 27 - 55). Austin, TX: Pro-ed.

Working Forum on Inclusive Schools, ( 1994 ). Creating schools for all our students:

What 12 schools have to say. Reston, VA: Council for Exceptional Children.

PR
W




U.S. Department of Education
Office of Educational Research and Improvement (OERI) E n lc
National Library of Education (NLE)
Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE

(Specific Document)

I. DOCUMENT IDENTIFICATION:

Tt Syacesstul Taclusion of Studedts with Disabilities: Madifying

Content Delivecy and Matecials ia Inclusive Classrosms

Author(s): De. (Vichele C. Gecent

Corporate Source: Publication Date;

Il. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the
monthly abstract joumal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy,
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if
reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom

of the page.
The sampie sticker shown beiow wili be The sampie sticker shown below will be The sample sticker shown below will be
affixed to all Leve! 1 documents affixed to all Level 2A documents affixed to ail Leve! 28 documents
PERMISSION TO REPRODUCE AND
PERMISSION TO REPRODUCE AND DISSEMINATE THIS MATERIAL iN PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS MICROFICHE, AND iN ELECTRONIC MEDIA DISSEMINATE THIS MATERIAL IN
BEEN GRANTED BY FOR ERIC COLLECTION SUBSCRIBERS ONLY, MICROFICHE ONLY HAS BEEN GRANTED BY
HAS BEEN GRANTED BY
Q\O Q\Q : Q\QJ
=3 & 7
TO THE EDUCATIONAL RESOURCES TO THE EDUCATIONAL RESOURCES TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC) INFORMATION CENTER (ERIC) ° INFORMATION CENTER (ERIC)
1 2A 2B
Level 1 Level 2A Level 2B
f t f
Check here for Leve! 1 releass, permitting reproduction Check here for Level 2A release, permitting reproduction Check here for Level 28 releass, permitting
and dissemination in microfiche or other ERIC archival and dissemination in microfiche and in electronic medla reproduction and dissemination In microfiche only
media (8.9., electronic) and Ppaper copy. for ERIC archival collection subscribers only

Sign
here,»
please
Q
FRIC

Aruitoxt provided by Eic:

Documents will be processed as indicated provided reproduction quality permits.
If permission to reproduce is granted, but no box is checked, documents will be processed at Leve! 1.

! hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this document,
as indicated above. Reproduction from the ERIC microfiche or electronic media by persons other than ERIC employses and its system
conlractors requires permission from the copyright holder. Exception is made for non-profit reproduction by libraries and other service agencies
to satisfy information needs of educators in response to discrete inquiries.

it (. Jyork e ffighele C. Gerent, bt sl

oromniatonnadess: (1o [leqe Siﬁqwgd&r. Soseph ST 2uN-UuABY |5 (3-2U4-4B6"
57c?f'\eanna‘+a= oH 45233 E?";?‘éﬁm.c‘om > 1l2alag

{favoer




. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if ybu wish ERIC to cite the availability of the document from another source, please
provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly
available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more

stringent for documents that cannot be made available through EDRS.)

-

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHTIREPRODUCTION RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and
address:

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse:
ERIC Clearinghouse on Educational Management
1787 Agate Street
5207 University of Oregon
Eugene, OR 97403-5207

However, if solicited by the ERIC Fagility, or if making an unsolicited contribution to ERIC, retumn this form (and the document being
contributed) to:

ERIC Processing and Reference Facility
1100 West Street, 2™ Floor
Laurel, Maryland 20707-3598

Telephone: 301-497-4080
Toll Free: 800-799-3742
FAX: 301-953-0263
e-mall: ericfac@ineted.gov
WWW. http:llericfac.plccard.csc.cor

~ e =AM ARF OBSOLETE.



