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Contributed by Virginia Roach, Ed.D
Deputy Executive Director

National Association of State Boards of Educa‘hon

Curriculum and Instruction Make Critical Connections

Many of the principles fhaf underlie school reform and restructuring are also principles fhaf
underlie inclusive educaﬂon DBoth fields of genera/ ana' special education have come to focus .
attention on curriculum ana' instruction as plvo‘l’a/ aspecfs of enhancing student achievement. The
capstone of this new understanding in special education is the 1997 amendments to the Individuals
with Disabilities Education Act (former/y the Educahon for All Handicapped Children Act). " The
amendments are designed to support students with a'lsabl/lfles in the standards-based reform
efforts of most states and local dlsfrlcfs and to align with Godls 2000 and the /mprovmg ‘America’s
Schools Act. They are based on the Premlse fhaf effective instruction is: (1) grounded in the general
education curriculum: (2) delivered. to the maximum extent possible, in the general educaﬂon

classroom. and (3) varied and tailored to the unique needs of each student.

This book. Deciding What to Teach and How to Teach it: Connechnq Students Throuqh Curriculum

ana' Instruction. provides teachers and faml/y members a process for respona'mg to these three basic

premises about curriculum and instruction. The authors have extensive experience with inclusive
education and school reform and. in this volume. provide us with a clear understanding of

relationships that can be developed between general education and special education. Inclusive
education can no longer be seen as a special education initiative that requires new dollars. Instead,
it must be seen as an integral component in whole school change for the benefit of all students. This
book provides many practical ideas to create more inclusive schools. The procedures outlined in this
book are good for all students. and | welcome this addition to our professional library!
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HOW TO TEACH WHAT AND WHAT TO TEACH HOW?

"What to teach and how to teach it” - a simple notion, yet one with so many complexities. New
teachers are often overwhelmed with the responsibilities that they face in following school, district,
and state guidelines. Added to the many reform and restructuring initiatives, deciding what to
teach and how to teach it has become a very important conversation. Veteran teachers, who may
or may not have been involved in pioneering new reforms, may also feel overwhelmed with the
expectations, both internal and external. Regardless of their status, all teachers, while guided by
standards and curriculum content, have a great deal of latitude in how they decide to present
information, assign projects. and create a learning community in their classrooms. Whether they are
teaching ninth grade English or twelfth grade American government, teachers must make decisions
daily. sometimes hourly. on how they can best reach students and help students demonstrate what

they've learned.

Special educators often have even more freedom in deciding what to teach and how to teach it.
And not all special educators agree on the content of the curriculum or the methods of instruction.
Many have been trained in environments where students with disabilities are not included with
their peers. and where the focus has been on teaching “functional” skills, rather thdan academic skills.
Few. until recently. were taught how to infuse these functional skills within academic classes — -
building on the best of both approaches. An inclusive education offers students with disabilities the
opportunity to apply functional skills in the general education classroom, while also accessing the:
curriculum standards alongside their peers. Inclusion is typically thought of as the placement of
students with disabilities in their neighborhood schools in general education classrooms with peers
their own age. Caution must be taken to provide appropriate supports and services in these
classrooms for students to be included versus being "dumped.” Disabilities and needs don't disappear
when students are enrolled in classes with their peers: in fact, it can be more difficult to design all
the supports and accommodations necessary for successful inclusion. We owe it to all students to
try.

Why Use This Approach? .

Although public schools were designed to provide a free and appropriate education for everyone.
students identified with disabilities have not always received the same type of education as their
peers without disabilities. A continuum of placements was designed to provide a full range of
services for individuals with disabilities, from the most restrictive to the least restrictive
environments. At one time, common practice dictated placing individuals with disabilities who
required the most intense services in the most restrictive environment, separate from their same-
age peers. Educators now see that this separation results in social isolation, acquisition of
inappropriate behaviors, lack of knowledge in general education content areas, and skills learned
poorly out of context. Further. students without disabilities did not have the experience of knowing
peers with disabilities, leaving them ill-prepared to become friends, neighbors, employers, co-workers,
or parents of individuals with disabilities. Therefore, inclusive education has become part of many
school reform efforts, impacting not only schools, but also communities.
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Benefits for All
Students with disabilities benefit both academically and socially from inclusive education. Among the
benefits are:

® Access to the rich core curriculum

® Opportunities to participate in the life of the school community

® /ncrease in communication and social interaction opportunities

® Access to age-appropriate models of behaviors and skills

® Opportunities to build a network of friends

® More appropriate. educational goals and objectives leading to- be‘H‘er quah'l'y of life

Of equal importance are the "value added benefits” for other students. ‘Inclusive education has done
more than provide students with disabilities a more equitable education.. Additional values can
benefit everyone in the educational setting. Students without disabilities offen'experience the
following benefits from interacting with peers who have disabilities:
® Growth in social understanding and acceptance of human differences
® Improvement in self-concept '
® Development of personal principles
® Nurturing of warm and caring friendships

Inclusive education has also changed the manner in which many +each¢rs' approach both curriculum
and instruction. Teachers are more likely to vary their methods to provide students with options for
demonsfraﬁng what 'I'hey have learned. Curriculum, instruction, and assessment are flexible,
meaningful, and challenging so that all students have the opportunity to succeed.

A Change in Roles .

As more students with disabilities are included in general education classes, questions about meeting
their needs have become a concern for all faculty, staff, and related services professionals. Roles
have changed for both spec)‘dl and general educators as 'I'hey begir'_z to col‘labora'l'e in new wdyS"'I'haf
maximize the skills and expertise that each bring to the classroom. In an inclusive setting, the special
education teacher is no longer providing group instruction to students in separate classrooms. Now,
he or she coordinates services for individual students and works more closely with the general
education teachers on the decisions of how to best meet students’ needs in the general education
environment. Team 'I'eachmg' has been ;mplemenfed by some schools, while 6'I'hers have viewed the
general educator as the “content expert” whose skills can be comPIemen'I'ed by the specoal educator
as “methods exper‘l’ The most effecﬂve way to support students is to build on everyone's S'I'reng'l'hs
- students and teachers alike.
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WISE PRACTICES IN CURRICULUM AND INSTRUCTION

In this section, we describe a number of instructional strategies that address the needs of all
students. Many approaches intended to individualize instruction for students with special needs
are useful for all students, particularly those who speak English as a second language or who have
other learning difficulties. "Differentiating” instruction, or implementing methods that build on
specific skills and talents of students, implies that teachers need to offer a variety of educational
formats so that students can discover how they learn best. Some schools are adopting school-wide
accommodations in order to identify the modifications or adaptations that should be generically
available for all students. These might include allowing extra time for test-taking. administering
oral versions of exams, and providing materials in a range of formats for better accessibility.

The following questions are the ones that we hear most often when teachers are beginning to
incorporate new ways of thinking and acting in their classrooms. Qur responses are based on our
experiences from spending time in a wide range of classrooms. While answering these questions, we
often think of students like Gregorio. a freshman who has significant disabilities, and Tayesha, a
senior without a disability. Keeping student relationships and perspechves in mind to ground our
work, we offer some ideas for wise prachces

1) Where does grouping end and tracking begin? What are the parameters for grouping
students? How can | address common needs of students most effectively?

As the use of cooperative learning groups increases in high school classrooms, cautions about
grouping must be stated. First, we think that students should be grouped and regrouped for
different activities and for different purposes. Fixed groups, especia//y based on ability, run counter
to all the wise practices that our best teachers are implementing. Many instructional strategies
are available to today's teachers that can enable the learning of academic skills in heterogeneous
groups.. A number of these strategies will be further described in this book. Think about sdhqeqne
like Gregorio. Can you imagine his confusion when he participates in lessons designed to increase
community and appreciation of diversity, but then never gets to interact with some of his peers
who are always in another group? This is not to say that a teacher might never group students
who are struggling to understand a particular concept. When organizing academic units, teachers
sometimes bring specific students together to provide explicit instruction based on their needs. The
important point here is that this group is not permanent and that students are grouped in such
combinations that everyone has a chance to demonsfrafe their best skills in a particular setting.
Second, we encourage the use of cooperative groups We know from experience that this dynamic
is very powerfull DBut students don't know instinctively how to cooperate in groups. They need to
practice cooperative learning and see it modeled, not just hear about it. And imagine both
Gregorio's and Tayesha's concern when they never sece examples of their teachers cooperating as
partners, or worse, watch their teachers behave in ways that indicate they are not as accepting of
differences as they might otherwise admit. Actions speak louder than words!

BEST COPY AVAILABLE
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" 2) What's the difference between “accommodations” and "modifications” when trying to meet
specific needs of students?

DBoth accommodations and modifications are types of adaptations that are made to the
environment, curriculum, instruction, and assessment practices in order for students to be
successful learners. While different interpretations may be found, we are using these terms
with the followmg meanings. Accommodations are changes in how a student accesses
information and demonstrates learning. Accommodations do not substantially change the
instructional level, the content, or the performance criteria. Modifications are significant
changes in what a student is expecfea' to learn and demonstrate when participating in the
general education curriculum. Modifications do change the instructional level. the content, and
the performance criteria. (See page 20 for further discussion)

3) How do | check my classroom to ensure that I'm offering an enriching. safe, and motivating
environment for all my students?

The most effective teachers we know encourage students to read and investigate new ideas all
the time. DBooks that address sensitive issues such as non-traditional gender roles and cultural
uniqueness as well as resources in a variety of languages and accessible formats should be
available so that students know that it's acceptable to discuss these topics. Displaying these
kinds of resources helps to create a safe environment and comfort level where students feel
free to ask tough questions.

One of the strategies that we use to encourage conversations that foster this +ype of
environment is “read, write, pair. share.” Parhcular/y when introducing reading ass:gnmenfs
teachers find this four-sfep approach helptul:

. Read: Students ecither read silently. or read along as the teacher reads aloud.

2. Write: Students quickly write their impressions or reactions to the text, or answer a
specific question. o

3. Fair: Students turn to a partner and talk about what they've written.

Y. Share: Large group sharing. which is much less intimidating after having just shared
with a partner.

In order for all students to participate in this activity. the teacher should provide appropriate
accommodations or modifications for students who need them, and may need to model creative
interaction.strategies for eliciting discussion from students who are shy. who have difficulty
speaking the language. or who are unable to express themselves verbally. '
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‘A strateqgy that we often use to assess student understanding while maintaining a motivating
environment is "concept maps.” This encourages all students to participate. Typically. students form
groups of three to five and are given a concept that they must represent with pictures. They start
out with the concept in the middle of the page and draw lines to related concepts that are
illustrated by other pictures. Students who express +he%§elves better through pictures can shine
during these activities, while students who write expressively may complete additional descriptive
passages. Students who are limited in their English skills are also able to participate as their
contribution isn't completely dependent on their writing ability. Students who have physical or
cognitive limitations may participate by finding pictures in magazines that demonstrdte their
understanding of the concept, or by adding a dimension of sound by recording and then playing
appropriate music or sound effects when presenting the map to the class. Having students
construct these maps may be done as an introduction to a new lesson to assess students’ prior
knowledge, or may be done‘at the end of a lesson to ensure that everyone understood the main
points of the lesson.

4) How do students really apply what they learn?

We believe that experiential lessons are very important for real learning. Sure, we could lecture to
Gregorio, Tayesha. and their classmates about the importance of getting along and treating
everyone with respect, but how much of that information would they really remember and apply at
the appropriate times? The activities and discussion questions in this book provide “real-life”
opportunities for students to apply what they learn in the classroom to situations that come up on
campus, after school, and at home. Students need to learn the vocabulary of tolerance,

acceptance, and understanding. They should be provided with skills to reflect on their own values
and learn to distinguish their beliefs from those of their families and friends. High school

students often struggle with identity issues, particularly in establishing the confidence to challenge
the status quo. They require an atmosphere where they can be assured of not being judged for
their thoughts, while developing the understanding that they will be judged for their actions.

A word might also be included about homework. We believe that homework should look different
than schoolwork. Assignmen'l's to be completed at home should involve interacting with family.
friends, neighbors, or professionals in the student’s life, and should incorporate unique cultures,

traditions, Ianguages, and Iifes;l'yles.

While far from comprehensive, this section has highlighted some examples of sound teaching
practices that we see wise teachers using. As with the rest of the book, we hope that these ideas
will open conversations on how your school supports the education of all students. Everyone in a
school is responsible for quality education. Teachers should not have to feel alone or start over
every time they discover new challenges in reaching the students in their classroom. The school
administration, as well as the school district, has a role to play in encouraging and supporting
teachers to implement wise practices for all.
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WHERE TO BEGIN

This book is about the questions to ask and decisions "vl'q‘mak}e regarding what and how to teach
students with disabilities in an inclusive seHinlg'.v I+ explore"s how teachers can vary the ways that
they reach students, and in turn, help sfude;f)fs.' respond more effectively to instruction. All students
should have access to the core curriculum and to attaining standards. This book is not about
‘watering down” curriculum so that more students can achieve standards, but rather., it is about
identifying and sfren’g'l'hening student abilities through individual approaches to learning.

So. how can schools include students with disabilities while at the same time increase academic
standards for all? In the following section. Cheryl Jorgensen. an Associate Professor at the
University of New Hampshire. offers educators eight elements which increase all students’ access
to the core curriculum, based on fundamental beliefs about students and learning.

\ / e
' { -
- 7 - ) . />j e
P / o \!_N‘ ~— e o
P . /< 5 el /S e
‘ . e 7 ,[,,\ S S
S e AT /
P 7 | y //
- ( 4T ,\/ /
/ ~ 14
VA ‘\\:\/r g
- : \\ ) g
~ / -
N ~

BEST COPY AVAILABLE

14



ESSENTIAL FEATURES IN CREATING INCLUSIVE CURRICULUM

Contributed by Cheryl Jorgensen, PhD. ,
University of New Hampshiré. Insﬁfufe on Disabilify

Beliefs About Students and Learning

In order to develop meamngful curriculum, effec‘hve instruction, and appropriate assessment. a
foundation of core beliefs must be identified. While it's not always easy or comfortable, it's
important for teachers to spena’ time reflecting on their own values, and undersfana'mg how those
values :mpac‘l‘ their students. Dringing teachers together to share their values and belief systems is
risky, but necessary for crea'l‘mg a common vision for how the school implements any resfruc'l‘urmg
efforts. The followmg beliefs'seem to be critical to the success of all sfuden'l*s

° AII sfuden‘l’s can think and learn.

e All S'I'uden'l*s have value and unique gifts to offer their school.

) Dlversrfy within a school community should be embraced and celebrated,

- @ All students differ in the ways they most effectively learn and express 'I'he:r o

undersfana'mgs ‘ :

@ All students learn best when 'I‘hey are actively and co”abora'hvely bu:la’mg knowlea’ge wrrh
their classmates and their teacher.

e All students learn best when studying interesting and challengmg 'I‘op:cs that 'I*hey find
personally meaningful.

® Effective teaching for students with disabilities is substantively the same as effective
teaching for all students.

Eight Elements of Curriculum and Instruction ‘

Teachers’ success in developing effective. inclusive learning experiences for all students emanates
from their beliefs and philosophy about teaching and learning. from the curriculum content guidelines
adopted by their state and school district. and from their u'hhza'hon of a particular set of unit and
lesson design principles. :

Determining what and how to teach all students - the content of “the curriculum’ - requires that
we examine more than just the body of knowledge that currenﬂy exists in particular academic
disciplines. All students, including those with disabilities, need to learn three “types” of skills:

1) dispositions and habits of mind (such as inquisitiveness, diligence. collaboration, work habits,
tolerance, and critical +hinking):

2) content area knowledge (in science, social studies, language arts, computers. the arts. etc):

3) basic academic skills such as reading. writing. and mathematics.

Educators concerned primarily with educating students with disabilities might wish that all schools
would develop their curriculum - the content of what they teach - to address all three of these skill
areas. If they did. it would be possible for any school to address any student's priority learning goals.
No school would be “"too academic.” “too vocational” or “too devoted to the basics” for students with

disabilities. And this could be accomplished by setting high standards for all.
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Considering the variability in curriculum and instruction from district to district and school to school.
we recommend that all teachers use some common curricular elements to design teaching/learning
experiences that transcend philosophical differences and that result in a learning environment that
challenges and supports all students. Eight curricular elements have been identified. A brief
definition of each follows.

Element #1: A Central Unit Issue, Problem, or Question

Structuring a unit of study around an issue, problem, or essential question creates a framework for
the learning experience and provides direction and coherence. In a standards-based curriculum, these
“central unit” issues are generated by teachers with the standards firmly in mind. In a Civil War
lesson, for example, the unit issue might be "Can you be free, if you are not treated equally?” In this
unit, students can demonstrate their mastery of several content standards, depending on the
particular activities and products the teacher, has Plannea' Students can illustrate that they
understand the concepts of continuity and change in the history of the United States. as well as
principles and processes of government sys'lems They also should be able to comPrehena' and assess
the content and artistic aspects of oral ana’ visual Presenfa'hons T

When all students in a classroom are focusea’ on addressmg a common queshon dafferences in
learning style and ability are less important +han the commonalrl‘y of all ssfua'en'l‘s cons‘l‘ruchng :
meaning in the content area. albeit in a personalized way. Well-crafted” essen'flal ques‘hons or

problems offer challenge and accessibility to all sfuden'l's E PRI R R

Element #2: Unit “"Grabber”

Beginning each major unit of study with a highly mo‘hva'hng grabber or kick- off achvrl‘y can help
engage all students. Inclusive classrooms are comprised of a variety of students, including those who
already know a good deal of the subject matter and can express their knowledge well: students who
know a lot but have a difficult time showing it: students who have no prior experience with or
knowledge about the topic at hand: and students who are more interested in alternative rock music
than in cell structure. A first-day activity:that proposes a Provoca'hve quesﬂon to students (eg "If
we can clone sheep. should we?") or asks them to state an opinion about a dilemma that has Personal
meaning in their lives (eg. "What is wor'fh ﬁgl‘rhng for?") is ano'fher element of effec‘hve mclus(lve

[
MORN

curriculum design. : ; . o ) ~,'l'»-
Element #3: Learning Experlences that Link ‘

All students need to have explicit connections made among individugal daily learning experlences
Teachers must assure that daily activities logically build students’ knowlea’ge +hroughou+ the unit to
enable them to use the body of newly acqwrea’ knowledge to answer the. overarchmg unit question.
For example, three activities that might accomplish this goal are: - (1) iden'hfymg various viewpoints or
positions regarding the unit's central issue or problem: (2) identifying key concepts, events, or persons
related to the issue under consideration; and (3) identifying and answering questions that need to be

considered to mfelhgenfly address the Problem or issue.
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Element #4: Richly Detailed Source Material ‘

The use of richly detailed source material that represents a variety of student learning styles and
intelligences assures that each student in the class has acéess to the knowledge base in the topic
being studied. Too often teachers put students with feadihg.'élifficglfiés at a distinct disadvantage
from the start by failing to augment print-based information sources. “Accommodations” such as
books on tape. commercially available summaries of literary works, or being read to by another
student or teacher are only the beginnings. For eXaanlé. mést students better understand a lecture
on DNA if the teacher includes an activity that has the students fake apart and put together a
three-dimensional model of the complex double-helix molecule. At one school. the science teacher had
students build their own construction paper model of the DNA molecule qf'l*er reading about DA,
watching a NOVA special on heredity. and pufﬁng_'I‘oga'f‘\ble.if.qﬁlq'sﬁc model.

Element #5: Varied Learning Formats . ot
When teachers use a variety of teaching formats, s&éh"»as cooperative groups. whole class
instruction, student pairs, Socratic dialogue, labs, and teacher-student conferencing. the probability
increases that each student's learning sfy/é will be qdd.r('.'esé:ed, Vgr,yinvg’ 'I‘He instructional format
lessens boredom and predictability and gives"l‘e'ache‘r‘"(s'\'i‘hore oppgrfuniﬁesj—‘fo get “up close and
personal” with each student to assess progress. In a33i¥rqn,=feb/ch_’ers are be'f'l‘gr,able to analyze the
difficulties various students are having with the materials, to, correct.mistakes and misunderstand-
ings. and ultimately to adjust future teaching andlearhipf_g, ,‘,e_‘xperienvceé* based on that feedback.

Element #6: Multiple Assessments S
To ensure powerﬁ)l sfqede’ﬁ‘f learning, teachers need to monitor and assess students’ progress
throughout the unit. not just at'the end. The greater diversity found in the inclusive classroom makes

the need for Periégié faséés:,'s'?r;e\‘b%;b”vfhe more critical. For this reason, multiple assessments are

important elements of incliiSivé,:‘iJnif'design. ‘ ;N / Lo P
(I AN R . Ly Vs e,

Element #7: Varied Médgsz_«’éf Ekpresslon Lot R :

Intelligence is cor;np'rised of.many different kinds of abilities c'lrfdl:‘jlfql:en‘j‘l‘s./- While teachers traditionally
tend to emphasize verbal-linguistic and Iogical'ma'I‘hema’l’iéal;_)'pfgIlige'hgés ‘to the exclusion of most
other talents, fea¢héfs in inclusive classrooms need to design instructional and assessment activities
that “tap into” the variety of intelligences. For examPIe. in a unit on inventions that utilizes all of the
students’ i:nféfligén'cas; musically inclined students study the science behind the invention of
elecfronic'mds;};:::‘.ifgpé"ffdlly smart” students build or dravw a new invention; and. students with strong
linguistic and ip:férpé_rsqnal intelligence form a discussion gﬁbd/ﬁ to write a-"policy brief” supporting

A
L

or challenging government funding for cloningveAxperlimer‘)‘fs.i L
Element #8: Culminating Projects L . ' s R

Culminating projects provide students with opportunities to defndnsfrafe their understanding of the
unit's central issue or problem through a public presentation. When teachers provide choices for how
students can present their final exhibition, including options for written papers, demonstrations, oral
presentations. and building models, each student has the opportunity to use his or her favored

Iearning style. ,
LIRS o B

This section explained the foundations that should be in place so 'I*'ha'l*'sfuden'l's with

disabilities can access the general core curriculum and reach standards. The rest of this book

presents tools that teachers can use when differenﬁa‘l‘ing instruction for diversz learners.

o
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TOOLS FOR TAILORING INDIVIDUAL SUPPORTS

Designing an academic unit that is rigorous and includes differentiated instructional practices that
enable students with varied learning strengths and needs to be successful is a ch&lléﬁge.. A number
of approaches exist, however. to facilitate this process. T

Assignments and lesson plans are initially developed by the teacher around the core curriculum. If
general education teachers conduct their classes with multi-level instruction such as Jorgensen
suggests, then adapting lesson plans may not be necessary. This type of instruction is ideal for
students with a':sabllrhes because it allows all students to participate at their individual ability
levels. With a woa’e-range of pro]ecjl's available, no student feels singled out.

However. depending on the teacher. the student. and the lesson, assignments may need to be
modified for specific students. The theme of the lesson should remain the same. but the way the
information is delivered and.how the student is assessed may be different. This doesnt mean that
students with a'osabolrhes should receive an “alternative” assignment; rather it means that they are. ..
given the same assignments, only modified, so they will be able to fully participate with 'I'he res‘l’ of v'
the class and successfully learn the core curriculum. T

In planning an acaa’emo}: Unrl' teachers can organize their curriculum and instruction vfhrv'bdg‘h:*ll'he aid -
of the Academic Unit Lesson Plan (see pages 30-33). General education teachers oden'hfy the major
objectives, materials needed. instructional arrangements, projects and activities, and. assessmerrl’
strategies as they design each unit. The completed form is then given to the advocate (or specoq/ >
education) teacher who in turn reviews each area, and based on information from the Student
Profile (see page 24), determines the modifications or supports needed, and orches‘l’ra‘l’es the process'
for seeing that the adaptations are made in a coherent way This kind of proac‘hve plannmg
streamlines the modification process and also ensures that resources are used most effechvely

Before educators can determine how to tailor instruction for an individual student, it is essential
that appropriate support for the student is in place. Special education teachers need to balance the
support needs of students while still creating a challenging learning environment. There are three
basic dimensions to consider when designing supports for students with disabilities in general _
education classes. (Refer to Figure 1) They are 1) personal supports, . .2) aceommodations/curriculum
modifications, and 3) instructional and assistive technology.” We think about these needs as a 'I'rlangle
of support. In addition. there are two planning documents that can assist in identifying 'I'hese

supports. They are 7) 'I’he Infused Skills Grid ana’ 2), the S'I'ua'en'l' Proﬁle

Personal Supports
Figure I:
Tr/'an_g/e of
Support
Accommodations/Curriculum Instructional and
Maodifications Assistive Technology
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SUPPORT ST’RATEGIES

Based on individual student needs and the demands or S'I'rucfure of the ac‘hvrl'y students frequen'l'ly
require different levels of assistance during the day. There are a variety of options for creating and
locating these supports.

@ Personal Supporfs

Personal suppor‘f’s refer to individual assistance from. other people. Many options should be
considered in de‘l‘ermmmg who will provide this suppor'l' ana’ how much suppor'l' woll be required based
on’ the student, achvrl'y and personnel involved. : o :

' F d//‘ﬁme Staff Support - The support staff Pefson ‘rém‘chns in the classroom to
qupor'l‘ the student. Support staff may assist the student with ma'l'eria_ls or

supplies needed to complete class assignments and group wark : Theﬁ' staff ‘
provides a role model for cooperation, collaboration, accep'l'cmce and respeC'I'

This person also facilitates relationships be'l'ween S'I'uden'l's which’ over time woll
allow for less direct support and increased m'l'ermrl"l'en'l‘ or par'l'"hme suppor'l'
For example. a paraprofessional may attend Gih: grade math with a student due to
this particular student’s behavioral and health needs, but may also ass:sf others in
the class in completing their work.

Parttime Supporf - The support staff provides assistance to a student at a

pre-determined time, or on a rotating basis. The staff person maintains an
awareness of curriculum and assignments to encourage student productivity,
completion of assignments, tutorial, or organizational support. For example. a
paraprofessional may join the biology class each time a lab is scheduled.

Intermittent Support - The support staff provides asslisfance in the classroom on
a a’culy or every o‘I'her a’ay basis, as needed, to trouble shoot immediate challenges

and/or to assist with surprise assignments or projects. Usmg this method does
not require advance schedulmg and is responsive to the individual needs of
students and teachers.

Péer'Tufor or Teacher's Assistant - While not replacing the need for friends,
peer tutors and teachers’ assistants provide support in a variety of ways. They

may assist sfuden'l's in getting to and from class, carrying or remembering
materials, 'I'akmg notes, assisting others with completing assignments, facilitating
communication, serving as role models for social interactions, as well as recording
grades and attendance, photocopying materials, and filing student work in
portfolios for the teacher. Peer tutors often receive elective credits for
supporting students with disabilities while teachers’ assistants receive elective
credit for assisting a teacher with the entire class.

Natural Support - This type of support is provided by students who are

enrolled in the class. Students often volunteer to “help each other out” by taking
notes, recording homework assignments, working in pairs or triads on class
activities, or reminding someone about expected classroom behavior.
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S_upplemenfal Su_prgor-l's - This type of support is provided by speech and
language specialists, orientation/mobility specialists, and physical/occupational
therapists, and counselors. They prowde services to the student within the
context of the general educa'hon ¢lassioom as. we/l as consult with teachers
throughout the school day

Lt Keep in mcnd when de'l'erm:mng supporf 'I'ha'l' fhe same supporf R
_is not- necessanly used in all situations for an: mdeuaI sfudenf L
- A student who needs full-time supporf from a paraprofess:onal i
- for math class may use na-l'ural suppor‘l‘s from | peers for Enghsh N
- 'and ho addrhonal suppor'l' for ar'l' And s-l'uden'l' suppor‘l‘s shouldi o
- not be de'l'ermmed by disability | label. Instead. supporfs should _
be used when the ms-l'ruchonal or soc:al ac'l' vrl'y warran'l's 'I'he
' :“need for asscs'l'ance. e ' ' SR T :

OCurncqum Accoin}nodaffons and Modifica'l'_lfans

and sk:lls

Accommoda'hons dé not change the ms‘l‘ruc‘hona/ Ievel con'ren'l"or Performance criteria for meeting
'I'he standards. Examples of accommoda'hons lnclude en/argmg 'I'he Pr:n'l‘ Prowdlng ora/ versions of
'I'eS'I's and using calculators. R A LT o

t,
) L, e ‘A-.J,"-‘/

A modlﬁca'hon is a change in wha'l' a s‘l'uden'l' s expec‘l‘ed to learn and/or' demons‘l'rafe W, I-u/e a,
student may be work:ng on modn‘:ed course con'l‘enf 'I'he subject area. remams 'I'he same as: ‘H-ne res+
of the class. : o Lo L

If the decision is made ‘l’o modlfy the cur'rlcu/um it is done in a variety of ‘ways, for a var':e'l'y of
reasons, with a var:e'l'y of oufcomes Aga:n modn‘:ca'hons vary accord:ng to 'I'he srl'ua'hon Lts'l'ed
below are four modlﬁca'hon 'I'echmques L

P

Same - Onlv Less 'I'he ass:gnmen'l' remains. 'I'he same excep+ 'I'he number of

items is reduced The items selecfed should be representdtive areas of the =
'Zcurr:culum For example a I-us-I'ory test consists of multiplé choice queshons '
each with five possible answers. This tést is. modified for a spec:ﬁc student

and the number of possible answers is reduced to two. B '

21
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Sfreamlining the Curriculum - the assignment is reduced in size, breadth, or

focus to emphasize the key points. For example, in an English class, the
students are required to produce a final essay on the theme "Man and
Machine.” This assignment is modified for a specific student to involve a paper
on the main points of the unit, one example from a book about the theme. and a
list of books that address the theme. .

SaméAcﬁ‘vif); wifh'lnfuseduOlgj_@iﬁl\}e - v'I'he"vq‘ssignmehf'femains the same but
additional cémpdn‘en"l's such ds IEP-ijec+ives' or ’skill‘sl"iaéhfl'i'fied on the Infused
Skills Grid are incorporated j(s‘e'e page 28). This is often done in .conjunction
with other adaptations 'and/or modifications to ensure that all IEP objectives

are addressed. For example. a specific student has an IEP objective to answer
“yes/no” questions using.his. eyes to locate the ’wbi’d_s',é'nj ,gﬁl;,lap, 'I'ray . I_.r";‘_:h'is; :
World History class, the tedcher and other students in 'I'liw'e'l'ﬂ"vc‘lésjs remember to" .
phrase questions in a yes/no format so that +his"5+ud¢hf can pracﬁcef 'I'hls skill

in @ natural sé'i"l'ing.

' Curticulum Overlapping - the assignfngpf‘.for one class may be completéd in’
cmb'l'her class. Sfdaenfs may experlence difficulty grasping the connections .
between the different classes. In daddition, some students work slowly and =
need addi'{'ional time to complete assignments. 'This Sf}?afegy is especially
helpful for both of these situations. For example, in a word processing class,
students can type assignments for’ other classes and submit them to the word
proée$si_n9. teacher for the 'I'yplfn'gf,‘é}dd"e‘ qh'd to: the English teacher for the

-essay grade. SETER o

Deciding which' technique to use depends on the type of assignment and the student. One
assignment may only need to be reduced in size in order for the student to be successful, while
another may incorporate infused objectives. All four techniques, as well as appkqpfiéfe personal
supports, should be considered for each situation. Ve

Keep in mind that curriculum does not always need to be
modified — even when considering students with more significant
disabilities. When general education teachers. provide multi-level
instruction, adapting a lesson may not be necessary.
Differenﬁaﬁng instruction allows the students a variety of ways
to demonstrate knowledge while continuing to meet the
standards and requirements of the class. At other times, the
curriculum can be made more accessible through accommodations.

\
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® Instructional and Assistive Technology

In recent years. technological advances have increased the access to information for all students.
The use of instructional technology. (e.g. computers, CD-ROMS, multimedia equipmen'l‘). has improved
the way that students can both access resources and demonstrate their acquisition of knowledge.
The use of assistive technology refers to any item, piece of equipment. or product system. whether
acquired commercially off the shelf, modified, or customized, that is used to increase, maintain, or
improve functional capab:h'hes of individuals with disabilities. In order to participate in and respond
to the general education curriculum, many students will use either or both of these technologies.
The following éxamp/es highlight how technology supports inclusive education.

Compufer Access - A variety of adaptations, in the form of both hardware
and sof‘l‘ware have mcreasea' accessibility to computers for students with
disabilitics. Students often use larger print options, voice output, and additional

software such as word prediction programs. ‘Physn:a/ access to computer
keyboards may be through a head. pom'l'er a sop-ana"puff switch, or specially-
designed wrist rests. Many fea'l'ures are beginning to be included as standard
features. allowing for “universal, access.” Vo:ce'acﬂva'l'ea' compufer programs
are one example of a specoahzea’ accommoa’a'hon 'I'ha'l' is now being used by the

general popula'hon LT ;

Low Tech Adapfafions - Low-'l'ech adap'l'a'hons or 'I'hose 'I'ha'l' are more
mechanical.in nature, may be commercialized or customized. They can be as

ﬁs:mple as using velcro, cardboard, and duct tape to design-a stand, an extension,

~ 'or a reacher for schoo/ supphes or may be. md:wa’ual/y adap'l'ea' such as

modifying a bicycle bag that can be attached to a walker. Other examples
include: laptrays that are desognea’ or adapted to place books and papers at
adjusfable angles for easier access, writing utensils that have built-up grips for
students who have. dexferrl'y problems and'simple switches 'I'ha'l' can operate: - Y
slide projectors or o‘l'her media equ;pmen'l’ ‘

High Tech Adapfaﬁoris - High tech adapfaﬁéns are either electronically

operated or computerized, and may include whe'_'é/.chcl;irs(';’ﬂlif'l's.'augm,en'l'a'h've\

and/or alternative communication devices, and énvirbh}nehfa/ control systems.
/"\any of these adaptations provide students access to the school environment
itself, and are 'I'yptc‘ally requested through the IEP process and funa'ea' 'I'hrough

educational, medical, or-individual insurance fundmg sysfems

Keep in mind an important consideration in identifying. accessing. and designing
assistive technology equipment, devices, and services, is the use of a
person-centered planning process. One such model takes into consideration the
following characteristics when matching the appropriate technology to individual
needs: 1) Milieu (the environmental and psychosqcial setting); Z) Personality (the
individual's attitude and temperament):. and 3) Technology (the characteristics of
the assistive technology itself).

Adapted from Scherer. M. (1996). Living in the state of stuck: How technology impacts the lives of people with
disabilities (2nd ed). Cambridge. MA: Brookline Books.
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PLANNING DOCUMENTS
® Infused Skills Grid

Teachers use this planning matrix (included on page 39) to determine what. when, and where to
teach specific skills. This form is a grid that shows how functional skills can naturally be infused
into the daily routine of the student as he or she participates in the general education curriculum
and school activities. Priority skills that the student needs to work on are listed across the top of
the grid. These skills are genera'l‘ed by the |IEP team and the family. Along the left-hand column
are listed the general education dctivities’ of the student’s day. A check mark is then placed in each
box that indicates a time period in which the skill can naturally be addressed. For example if the
family interview revealed that the student needed to learn how to dress himself, then a check mark
would be placed in the activity of PE. — since this is a time per:od when the sfuden'l‘ w:ll have a
natural opportunity to work on this skill. .+ :

The point of this grid is to identify times throughout the day when the student can functionally
apply the skills that are determined to be important by the IEP team. Since students with
disabilities commonly have a difficult time generalizing concepts, it is more likely that they will learn
the necessary SkI”S when 'I‘hey are able to practice them in natural settings. In addition. it is
important to note that sk:lls can be taught and used several times during the day. For example.
answering yes/no ques‘hons (a sklll) can be infused into many activities durmg the day. such as

Enghsh class, Iunch PE., and soc:al studies.

In addition, to ensure 'I‘ha'l‘va” skill needs are addressed during the school day. the Infused Skills Grid
provides general education teachers information that is useful to them as they plan instruction. The
Infused Skills Grid may help classroom teachers realize that 'fh‘ey"'do"ho'l,' need to chdnge the flow of
their general education classrooms to meet |IEP objectives for students with disabilities. Instead.
many of these spec:f:c skills can be addressed within the flow of the regular classroom activities

fhroughouf 'I'he day

1 Infused Skills Grid |
pm Powmec Ciess Schedie R
OGrodde:
Porant/Guarda P
Adwcata Teacher: Phome:
Infusad Skilfs Y
Activitias!Subjects!Evvirerwments
N ] Clmek hars if tha nAaed kit fid
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® Student Profile

The development of a comple'fe Proﬁle of a sfuden'l' serves.as ano‘l‘her important tool (see page 41).
The information in a student Prof:le is collected from m'l'erv:ews with the student, family, previous
teachers. peers, and others who know the student well and also from the Infused Skills Grid.
General education teachers often fmd this one of fhe most useful pieces of information they receive
from special education. This prof:le contains cr:'hcal mforma'hon needed to make instructional
decisions for students including the followmg seC'hons S y -

Specific Objectives for 'I'he' S'fuden'l" TheSet"ar.'e often faken from the IEP or
Infused Skills Grid (see page. 37) and wrrf"l'en in accessible language.for
teachers. This section of the profile often changes with each class in order to
address the specific course reqwremen‘l’s General education teachers should
keep the student’s. 'I'arge'l'ed IEP goals clear/y in mmd when modn‘ymg or
accommoda'l'mg ass:gnmen'l's '

Areas Of S'I'renq'l'h and In'l'eresf Thls is crrhcal mforma'hon for engaging and
'I'a:lormg successful Iearnmg ac*hvrhes for a student: This'is h:ghly useful

mforma'hon when designing Pro;ec‘l's or class activities. In addrhon teachers
often use the information in this section 'I'o make dec:s:ons abou‘l‘ coopera'hve
groups and Par'l'ner ac‘hvrhes " '

Successful Leakhmg Sfrafegies; Modifications, ahd Adapfa'fiansf" This list is
useful for describing the student’s learning style as well as successful,

curriculum modifications. This critical mforma'hon can become a roadmap for
. teachers 'I'o follow iri des:gnmg individual class ass:gnmen'l's as well as group
achvrhes . .

‘ CoMMunicafion Strategies: This secfian'desaribes any type of augmentative or
- alternative communication supports that have been developed In addition to
specn‘:c modes or me'l'hods of commumca'hon such as Picture Communication

: Symbols or s:gn Ianguage this section can include information about ways to..
engage the student in conversation and how the student initiates interactions.

Positive Behav:or Suppor'l' Strategies: Behavioral issues sometimes pose .

challenges Positive behaworal support techniques are critical for teachers to
"identify so the student is treated with respect. .In effect, this section should
provide answers to two questions: "What does the student need to be
" successful at school?” and "How can supports be provided to the S'I'uden'l' to
prevent challenging behaviors from happening?”
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Grading and Assessment Accommodations: To be successful. students may
require additional time on tests, large print oral vers:ons of +es+s or
preferential sea'l'mg These strategies. often agreed upoh durmg an [EP
meeting, should be recorded here. In addrhon specific gradmg requ:remen'l's
should be, :den'hf:ed These include collabora'hve gradmg (cm average of the
special and generql educa'hon teachers’ grades) hotations to the’ transcripts
regardmg accommodahons or mod:f:cahons (if 'I'hls is - done) cmd compefency
tests 'I'haf mqy be requ:red '

Important HeaH'h or F?Jmily Information: Health. histories or other information
from the family that is important for teachers to know.canbe recorded here.
Especially important is information about seizures, allerg:es sound.or hgh'l'

sensitivity, or positioning for comfort and increased- access to the enwronmen'l'

The student profile is a useful tool to ass:sf teachers in dec:dmg how ass:gnmenfs and activities can

be adap'l'ed for a Parhcular S'I'uden'l' and how 'I'ha'l' sfuden'l' can bwld upon Personal exper:ences to
learn new material. : : ’ :

Skl addrezand po sl chee

Prows of svengWistersar

Panitive buhsriar ppert sirategas
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REAL STUDENTS. REAL LESSONS

af.
The risk of Prowdlng examp/es us:ng specrf:c s+uden+s is 'I'ha'l' Peop/e come to think of the
accommodation and modification process as a reclpe No rec:pe can ever exist for a given class or a
given student since these Processes are designed to tailor the /earning ac‘hvrl'y within the context of
each teacher's instructional style and the dynam:cs of that curricular unit. 75 reduce 'I'he risk of
perceiving that there is.one set of accommoda'hons or modrf:ca'hons for any g:ven s+uden+ we have
provided Academic Unit Lesson Plans in 'four subjec'l' areas for one student 'I'hrough the S'I'uden'l'
Profile and Infused Skills Grid. Following these subject area unit lesson plans are lists of addrhona/
modifications and accommoda'hons that could be considered for a wider range of s+uden+s ‘
The Academic. Unrl‘ Lesson P/an is a tool that is deve/opedjo:n'l'/y by the classroom 'I'eacher and 'I'he
special education: 'I'eacher who des:gn supports for the par'hcu/ar content department or =
instructional team: By app/y:ng the information from the Student Profile. the Infused Skills. grid., and
the standards and obj'ec‘hv"es for that 'I'eacher's“Par'I'icu/ar unit, the teachers determine any
modifications or accommoda'hons 'I'ha'l' need to be targeted for par'hcu/ar activities in this unit. As
you will note, many activities and ma'l'erla/s do not require modrf:ca'hon for a s+uden+ The fo//ow:ng

figure describes +he Process

S

A Curncular Adapfahon and Decision-Making Process (F/_qure 2)

Infused Skills-Grid
Idenhfy the sfudenfs lndlwdual educahonal goals and objechves +o be emphas:zed durlng general :
: SR "¢ education: achwhes . ‘

\ 4

S'I'uden'l' Prof:/e
Arhculafe +he sfudenfs lnferesfs and support needs as well as the expecfahons for: +he sfudenfs
' ' performance in general education classes

v

. Determine What to . Teach . L
- Deferrmne the conf‘eniL of the ‘'general educahon achwfy theme, or und‘ of sfudy

v

Determine How to Teach °
Deferrmne msfruchonal processes for the unit nohng the achwhes in which the
sfudenf can achvely participate. If the student requires accommodations ‘and/or
modifications to be successful, articulate the spec:ﬁcs

\ 4

Des:gn Academ:c Unit Lesson Plan Includ:ng Accommodations and/or /"\od:f:ca'hons

ldentify major .. Gather and Describe Identify projects, Arhculafe o

standards and create materials instructional supplemental assessment

‘objectives for for the unit. arrangements. activities, and processes and
the unit. ‘ ' homework. final products.

\4

\

Evaluate Effectiveness of the Process

J. Thousand (Eds.), Creating an inclusive school (pp. 81-109). Alexandria, VA: ASCD.

[Kc
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In the next sec'hon you will meet Kelley a h:gh school sophomore who receives all of her speclal
educa'I'lon suppor'l's and services in general education classes. At the conclus:on of her 9th grade
year. Kelley's IEP team lden'hfled a.number of skills. that- needed to be addressed within her general
education classes. You can find these on Kelleys Infused Sk:lls Grid (page 28). f'ollowmg 'I'he lE'P
meehng a student proflle about Kelley was comple'l'ed for each of her classroom teachers. A sample"'
for the Engllsh teacher follows the Infused Skills Grid (see page 29). Durmg her- sophomore year, -
Kelley took math, Engl:sh biology. world geography and 3-D.ar+. Sample academic units for her -
classes mcludmg 'I'he adap'l'a'hons and modifications requ:red follow Kelleys S'I'uden'l' 'Proflle

As you will see, Kelley requ:red a s:gmﬁcanf amount of suppor‘l’ to be’successful in her classes given .
her learning challenges. To:ensure that Kelley accessed the academic: content _goals. for each.of her
classes various currlcular accommoda'hons and modifications, personal suppor'l's and several forms of
'I'echnology were used. To demonsfra'l'e that these units could also be ‘accessed by ‘other sfuden'l's
with dlsab:ll'hes 'I'he section. ends wrl'h suggeshons for . addrhonal accommoda'hons and mod:flca'hons

BEST COPY AVAHLABLE
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(Example for student Kelley Glass)

School Name
Central Infused Skills Grid
qu;!er;; Name: Kellevj Gloss Class Scl';ea:iulézl:‘xt . ot L'Ii:om:
o | Block 2: Enqlish »-g
' Block. 3: Biol )
Parent/Guardian: Ns. Rehecea. Glass Phone: SSS-1212 _ o9 . v
Advocate Teacher: . David Porter E:cht z ;)’cglilffo?ra?‘“ﬂ :;¢

- Infused Skills

Activities/Subjects/Environments

Arvival

Math

Enqlish

Biolo%

Lunch KX | X |X
World Geography K1k x| x|x|x
3D At K:xxxxxx
DeWe x| x|x

Family L X X |X X
Check here if the infused skill Student X |x X |IX
has been identified by:
Peers X X |x I X X
Q School X1 X X | X | X X
28 29



(Example for student Kelley Glass)

T Central Student Profile for English

. : Room:
;Z‘;uec:!er;;Name. (e[[e.j Glass Class Schedgfgct y y\a.tL‘ e m
Grade: ,¢ Block 2. E.ntjllsln 143
Parent/Guardian: Ms. Rebecea Glass Phone: SSS-1212 Block 3: BlOlOc” 17
Advocate Teacher: Wr. David Porter Block. 4: World C\eO‘jfaPlAvj 1s@

Block S: 3-D Art 12

Skills addressed in this class
Arrive tO class on time, ‘:V‘MMj needed waterials, retrn waterials to location, ask

for help, oatain and operate tape plaver, answer comprehension questions with
conplete sentences, operate spell check. on computer to dreck work.

Areas of strength/interest

Lelley is very helpful and has a well developed sense OF lwumor. She loves wusic
(especially country). Uelley likes to ke in the wmiddle of social situations!

Successful learning s‘l‘ra'l'egies/modificaﬁons/adapﬁons needed

Lelley d0es best when qiven singlestep directions and dewonstrations. She uses a
Oonpliter and peer assistance tO complete her assignments and tests. Lelley does
well in group situations and likes to interact with peers. Lelley sight veads lut
prefers books-on-tape £or uovels. She alsO needs sOmedne to take notes in class.

Communication strategies

Lelley speaks in short plvases and needs reminders to use sentences. She is sOwe-
what difficult to understand and needs reminders to speak slowly.  She way try to
PoOiMt OF mine tO get her point across. She doesn’t wind repeating herself to new
pecple.

Positive behavior support strategies

(ellelj con becoOme Frustrated with enviroumental dnautjes She needs to be told in
advance of dAwMjes in the eavironment. Kellelj uses a c\ailuj planner (done in
pictwres) to assist her in understanding the Flow of her sdrool day.

C'rading accommodations

Lelley maintains a portfolio of conpleted work, whidh is evaluated quarterly and at
her I€? Meetiwj. Kellev) receives a collabovative cyaAe £rom ijlis(n teacher and advo-
cate teacher for this class.

/mpor'fan‘l‘ fami/y/hea/'l‘h information

Kelletj has a woderate lnearibuj loss. She needs to drink water retjula.rlu) due tO lher
L\i$t0ru) of Ae(/\(jéfafion. ond is allercjic tO hees and w0nY plonts.

Q
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(Example for student Kelley Glass)

Academic Unit Lesson Plan

Advocate Teacher . David Porter
Classroom Teacher WVs. Susan RosS

Block. ¢: World C\eajmpw)
Block S: 3-D Art

School Name: Class: Unit:

Centval Math  [Data Analysis (chapter ) & Statistics (ch 1Y)
Student Name: { gllew Glass Class Schedule: Room:
Age: IS e Block ). Math 22
Grade: b Block 2: guglish 147
Parent/Guardian: \s. Rebececa Glass Phone: SSS-1212- Block 3: Biol 175)

Is@
1#

Major standards. objectives and expectations for the unit

).
2. Students Will find measwres o6f central tendencies.
3. Students Will use Frequency takles for graphs and measures

Students will interpret and draw pictographs, line graphs, circle graphs, and bar graphs.

of data.

Materials. books, media. worksheets, software. etc.

I. Book: Mathenatical Connections: A Bridge to
A/7elara and G

2. Supplemental worksheets

3. Conputer- Claris WJorks drawing program

4. ?rimomj sowce: Wall Street Jownal

Items requiring adaptations and/or modifications

2. Supplemental worksheets £rom ﬁaj
to- Altje‘ara ook

Instructional arrangements. Time and opportunities for large group. small

group. coop group, learning centers, individual activities. non-classroom

instruction. Does it change day to day? Explain:

1. “Grabber” as introduction tO the unit. All students ave asted to

stand and arvanae themselves in Order OF their Li s, wWithout
talkting (wonth and Ao.u_\) After they
waking predictions akout statistics, eq., how wany people have the
same hi s, whidr wonths have most bi s, etc.

2. group instruction (2D - 3D wminutes) tO introduce concepts
of data analysis and statistics

3. Cooperative learning group £or project wort.

4. Student pairs £or conpleting worksheets

S. Teacher/ student conferencing to detevmine progress and needs

ave in Order, ast them to ‘:ne!ji

Items requiring adaptations and/or modifications

2. Peer tutor to assist with note
ta.l'_imj

4. Complete mdified worksheets
(streomlined to Focus on ¢
points of the unit) or worksheet
£rom (aj to Alcjebra Look. rather
than questions £rom class text

A

Projects. supplemental activities. and homework
I Group project: studemts will swrvey, create frequency

tahles, and tyapln the data for 10D responses to at least
Four questions agreed upon v swall group and teadher

2. Students present results tO class including interpretive
statements akout arophs

3. Howework: worksheets on graphs and taules

2.

3.

1. Student will distrilute SUrvey

Items requiring adaptations and/or modifications

to 2@ peers.

Student Wses index cards, switches or
tape recOrders tO present infornation.
Student Will conplete only the table
sections of worksheets.

Assessment{(s) and final products. Summarize actual student performance
{attach examples as appropria're) on the reverse.

I. Coupletion of class work and howewort..
2. Chopter quizzes and test.
3. Culminating project: poster and presentation

Q

Items requiring adaptations and/or modifications

2. Modified quizzes and tests tO ewplasize
the tey points of unit

3. Use of switdh-Operated wullti-wredia
tedwology for presentation
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(Example for student Kelley Glass)

Academic Unit Lesson Plan

School Name: 56’0525 Unit:

Central rcve Of Nice and MNen

English

Student Name: (elle«j Glass Class Schedule: Room:
Age: IS Block 1 ratlh 22
Grade: Block 2: gnglish 143
Parent/Guardian: \s, Rebhecca. Glass Phone: SSS-1212 Block 3. Biol 17
Advocate Teacher: . David Porter Block 4: World Ge@‘jfaPln‘j 1s@
Classroom Teacher: W'. S0un MOOGve Block S: 3-D Art [

Major standards. objectives and expectations for the unit

Steinkeck. did his Witimj.

I Students Will evalupte their eliefs related to prejudice and diversity.
2. Students will learn about the Plifjlnt of the migrant £orm worker.
2. Students Will learn about the tinmes Awimj the Depression. and the time period in whicl

Materials, books, media. worksheets, software. etc.
of the short story “The Circuit® by Framcisco Jimenez
Com Of the novel OF Wice and MNen ‘:rj Jolun Steinkeck.
Worksheets for eadr of the six duapters
Video of the book. OF Mice and Men
Video camera
I A" Poenn to use with “The Cireuit™
"Open Mind" wortsheet (see activity under Projects)
8. Circle of Friends wovksheet (see activity under Projects)

).

2.
3,
q.
S
6.
7.

ltems requiring adaptations and/or modifications

I, Audiotapeltape recorder oF the short stomy
“The Cireuit™
2. Audiotapeltape vecorder OF the wovel
OFf Mice and Men
3. Reforwnat drapter sunwary worksheets and
comprehension questions using outlines,
pictuwres, or «355/:40 fornat

Instructional arrangements. Time and opportunities for large group. small
group, co-op group, learning centers, individual activities, non-classroom
instruction. Does it change day to day? Explain:

Steinbect,,
question. in Socratic dial forvot: P I uy
Z. Swall groups £or “I Aua” poena For “The Cireuit™
3. Student pairs tO cOmplete worksheets

having a. part in the trial)

I. Large group instruction £or introduction of the time period,
the Depression. and migrant Farm workers; use of cpening
rother s teePef?

}. targe group presewtation £or trial For George (With every student

ltems requiring adaptations and/or modifications

). Peer takes notes in class;
student types notes On
computer £or Lot

Projects, supplemental activities. and homework
. Class conpletes drapter wortsheets
2. "I Aua™ poem on short story "The Cireuit ™

ond constructive thinkin
3. Simulated trial of G for Lilliw‘j Lennie
S.  Jllustration of mmlanj Words

specified characters
F. Circle OF Friends activi

for Lennie'’s draracter (From OF Mice and Men)

Students cowplete outline OF
poenn Format that includes descriptive plvases, parallel structwre within lines,
4. Homewerk: reheorse roles in trial, sOume reading of uovel at howe

6. "Open Mind" activity: studeuts Fill in thoughts From the perspective of

: Students cowplete circulor diagram tO identify
their relationships with family and Friends; students conplete similar diagram

ltems requiring adaptations and/or modifications

). Reforwntted worksheets completed on
the computer with the peer tutor.

L. Give options £or responses For
COMPletiACJ pOens (3 droices For ench
line of the poewr)

4. Listen to audiotape andlor £amily
menbers vead book.

4. Rehearse part in play with picture

CUe cards.
€. Word ank to use For completing
"Open Mind" activity

Assessment(s) and final products. Summarize actual student performance
(attach examples as appropriafe) on the reverse.

). Trial presentation/videotaped

2. Ohjective test

32

ltems requiring adaptations and/or modifications
2. Test read orally to student \» peer tutor. Choices
£or answers ave limited in uibber.
3. With assistance from peer, cowplete the essay
outline using computer. Create a pictorial collage to
represent the thewmes OF each section OFf the outline.

_E l{[ﬁc Evoluative €$$a‘3
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(Example for student Kelley Glass)

Academic Unit Lesson Plan

School Name: Class: Unit:

Centvol Bic)lO% The Cell
Student Name: Kelle«j Glass Class Schedule: Room:
Age: IS Block. 1: P\atln 22
Grade: ¢ Block. 2. émjllsln 143
Parent/Guardian: \'s. Rebecca. Glass Phone: SSS-I212 Block. 3: Biology 1P
Advocate Teacher: vy. David Porter Block. ¢4 Weorld C\eOWaP(mj 1s@
Classroom Teacher: M\s, Juouita. Foudné Block. S: 3D Art 17

Major standards, objectives and expectations for the unit

Z. Students will identify the parts of the cell.

). Students will understosmd the structwre and Function of the cell.

3. Students will iAeutiF») lhow cells ave Ortja.ui%eé in sudlti-cellulor Orcjauisw‘s.

Materials, books, media, worksheets, software, etc.

). Book: wModern Biol

2. Educational videotapes related tO chapter contents
3. Avt supplies for Cell projects

4. Chapter worksheets

S ?rimamj sOurce:  Science nmaqazine article on the cell
6

. Local kiology professor tO discuss cuvent researdr on cells

ltems requiring adaptations and/or modifications

I. Order texthook £rom pulisher on
cassette.
Size hev‘\

4. Nodify worksheets to e
points of chapters.

S. Record science Ma.?a%iwe article on
audio tape.

Instructional arrangements. Time and opportunities for large group. small
group. co~op group. learning centers, individual activities. non-classroom
instruction. Does it change day to day? Explain:

) targe
chapter review

& Jell-O)
4. Individual tine to complete illustrated vocataulory

group instruction with overheads to introduce the cell
Z. Swoll groups to complete laks, worksheets, maind wap, and | ),

3. Two cell laks Will ke completed in partners (onion stin

ltems requiring adaptations and/or modifications

). Copy Of teacher's overhend
transporencies qiven tO Student
Peer takes notes and highlights

pPoInts; student t on to
:ijputer for woth re
2. Use of "Rend, write, paiv,
share” strategy (see description on
page 12) as dhapter review

Projects, supplemental activities, and homework

I, Homrework: Cowplete VOCOL‘aula.ru_\, brimj in Jell-O
cell food iten>

2. "Desi:ju a cell” and “Parts of the cell®
goup projects & presewtations

3. Writemup for each completed lak with illustrations

ltems requiring adaptations and/or modifications

}. Magazine pictures to illustrate the
meaning of vocalulary words

3. tak write-up sheet completed with peer
using conputer graphics & illustrations to
supplement write up

Assessmeni(s) and final products. Summarize actual student performance
(attach examples as appropriafe) on the reverse.

. Add illustrated vocalulory words to class portfolio
2. Culminating activity: “Design a cell* and “Pares
of the cell™ projects

3. Chopter test

ltems requiring adaptations and/or modifications

3. Chapter test vead orally with
additional time given, reducing the wluber
of options fFor wultiple droice questions
to FOcUs O wAJOr CONCEPLS, OAd Provid-
ing options fFor short answer questions.
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(Example for student Kelley Glass)

Academic Unit Lesson Plan

School IZne l Cla\astfl 3 Unit: IM.‘tefM.al & Exter V\.a.l FOV‘ ces ﬂ P
entra Geoaraphy|  Shape the gartla

Student Name: (e”ecj Glass Class Schedule: Room:
Age: | Block 11 vath 22
Grade: Block 2 En.tjlisln 143
Parent/Guardian: \s, Rebecca. Closs Phone: SSS-1212 Block. 3: Biology 1)

Advocate Teacher: WMy. David Porter Block 4: World Geo‘jf aPle Is@
Classroom Teacher: MS. Auronda Robinson Block. S: 3-D Art E?

Major standards, objectives and expectations for the unit

I Students will descrive the internal and external structure of the earth.

&, Students will explain how Forces inside and outside the earth create and dhange land Forurs.
3. Students will suvmrarize the wmain ideas Of plate tectonic theovy,.

1. Students uill identify and define the processes that reak down the suface of the eartn.

Materials. books, media, worksheets, software, etc.

vocalulary, weather & erosion)
Slides and overleads
Prinary sowrce:  National Geoaraphic waoazine

World Geograpl _
2. SoftwarelCD, laser discs: 3D Atlas, Volcanoes . Book dapters on awdiotape
3. Video: Eapd,.%uates ond Volcanoes 4. Modified worksheets to e Size
4. Worksheets (on plate tectonics, ea.rtbwl,uates, Le'j concepts of units

ltems requiring adaptations and/or modifications

Instructional arrangements. Time and opportunities for large group. small
group, co~op group, learning centers, individual activities, non-classroom
instruction. Does it change day to day? Explain:

disc, slides)

2. Whole class reac\imj of Chapter 2. use ofF Read, Write, Pair,
Share strateq

3. Student pairs to conmplete vocatulary worksheets

4. Cooperative qroups to complete topic worksheets (one topic per
qroup)

). Interactive lessons in centers u&imj various wedia (computer, laser tO ense tramsition £rom one cemter

ltems requiring adaptations and/or modifications
). Predeternmined rotation schedule

tO wnext

Projects, supplemental activities, and homework

. Crossword puzzle of vocatulory words

. Creating a visual quide tO qeography terms: includes
terua, definition, illustration

3, C,ulmimtimj a.ctivitcj: wllti-uredia. presentation

ltems requiring adaptations and/or modifications

. Word bank andlor First letter
con be provided.

2. Limit the number OF terms: use
pictres and sentence Strips.

3. The general education teacher
targets the project and assists with
topic selection.

Assessment{s) and final products. Summarize actual student performance
(attach examples as appropriate) on the reverse.

(%)
s

) - e _ _ ). Studeat answers questions akout every third
I. Slide quiz (léen.tlﬁjlntj slides related to topic areas | slide, to allow time £or Processing and writin
of unit) L. Chapter test read orally with additional

2. Chapter test tine 3iVeu, reAucintj the nunber oF options for
aultiple droice questions, and providing options
for short answer guestions.

ltems requiring adaptations and/or modifications
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More Accommodations & Modifications for
Diverse Student Needs

Materials, Books, Media, Worksheets, Software, etc.

® Provide a calculator.

® Supply graph paper to assist in organizing and lining up math problems.

® Tape lectures.

@ Allow film or video as supplements or in place of text.

® Provide practice opportunities using games, computers, language master, oral drills,
and board work. Offer a personal dry erase board.

® Allow student to record thoughts and write while listening to audiotape or watching
video.

® Provide visual aids to stimulate ideas or adapted study quides with picture cues.

® Allow use of a computer for writing. ,

® Provide student with ink stamps for numbers, letters, date, and signature.

® Tape the assignment to the desk or provide clipboard which can be clamped to desk or

wheelchair tray to secure papers.
® Use print enlarger or light box to illuminate text.
® Use tactile materials.
® find accompanying enrichment materials on the student’s reading level.

® Use ada/afed computer hardware or software.

Projects, Supplemental Activities, and Homework

® Assign smaller quantities of work.

® Relate problems to real-life situations.

® Highlight problems to be completed.

® Read problems and equations aloud.

® Allow more time for completion.

® Provide study questions prior to an assignment.
o Encourage oral contributions.

O,Assign concept maps.
® Provide sample sentences for the student to use as models.

® Dictate report to a partner who writes it out or type it on a computer.
® Assign homework partners.

[ Assign group projects to illustrate a story setting, ie. collages, dioramas.
® Substitute projects for written assignments or reports.

® Use complementary software or adapted computer hardware.

® Organize pictures instead of words into categories.

® Have student survey other students using fargefed questions on the topic.

R
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More Accommodations & Modifications for
Diverse Student Needs

Instructional Arrangements and In-Class Activities

® DBreak down new skills in small steps.

® Simplify instruction by demonstrating and guiding learning one step at a time.

® Role play historical events.

® Underline or highlight important words and phrases.

® Group students into /oai;'s, threes, fours, etc, for different assignments and activities.
® Pair students with different and complementary skill levels.

® Pick key words from story to read on each page.

® Turn pages in book while others read.

® Rewrite stories into easy to read books by condensing a chapter to one paragraph.
® Have the student complete sentences supplied by the teacher orally or in writing.
® Supply incomplete sentences for student to fill in appropriate words or phrases.

° Engage students in read, write, pair. share activities using modifications.
® Use hands-on activities. ,cg‘

¢

5
® Color code important words or phrases. ~8 e
Ev?l

cx

“%?g

Assessment and Final Products

® Underline or highlight test directions.

® Read word problems aloud to the student.

® Re-word problems using simpler language.

® Underline key words.

® Space the problems farther apart on the page.
@ Reduce the number of qdesﬁons by selecting

representative items.

® Permit oral responses.

® Put choices for answers on index cards.

® Use the sentence or paragraph as a unit of composition rather than an essay.

® Allow oral responses to tests using a tape recorder.

® Use photographs in oral presentations to the class.

® Re-word test questions in easier terms.

® Use true/false. matching, or multiple choice tests.

® Assign final group projects with each student responsible for specific roles.

® Encourage use of other media for final products, eq. video, audio, photos,
drawings, performances, etc.
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CONCLUDING THOUGHTS

Continuity: Sharing What You've Learned

How do teachers, families. and other school personnel work together to establish and maintain
continuity for students who face a variety of changes every year: from one grade level to the next,
from one school to another, and from one support team to another? With every transition, a new
composition of teachers. paraprofessionals. related service providers (eq. OT/PT, speech/language
specialist, nurse, etc), and peers too often start over in learning how to provide the most
appropriate supports for a student - particularly for those with the most significant disabilities.
Trial and error takes precious time away from addressing new goals. Although cumulative records
accompany students, sometimes the most essential information learned by previous teams does not
transfer easily into documents. Challenges that were once overcome are often faced again. If the
new team does not know the student, the student flounders, parents become upset. and people on
the new team sometimes begin questioning why this student is included in their classroom or in their
school. General education teachers frequently report frustrations when they perceive that they
are expected to know how to teach or support a student, but feel that they lack experience,
information, and/or training. This is more obvious at the secondary level, when students have
different teachers for every class. and often have different support staff throughout the day.
Without proactive planning and effective communication, students become vulnerable. The
intentional transfer of knowledge information, and support is crrhcal to prevent reactive situations

from occurring.

Portfolio: Keeping Track of Whaf You've Learned et .""'.-'

Collecting the information outlined in this book. especially in +he +ools sec‘hon is one way to ensure
that continuity is addressed. We suggest that each s+uden+ mam'ram a Por'ffoho for school success.
Entries in this Por'ffoho could include: ‘

1. Descmp'hons of the student +ha+ are Posrhve mcludmg a s+uden+ Proﬁle
describing’ the students’ sfreng'rhs interests, favorrre activities, IEP goals or
learning priorities for the year. as well as other umque information that
classroom teachers need to know, such as successful communication strategies.

2 Behawor suppor'rs that work, a description of sn‘ua‘hons to avood or ways to
structure situations to eliminate behavior challenges for the student. Methods
that the student uses to make his or her wan'rs and needs known are
ompor'fanf consodera'hons as well.

3. Ways to involve +he 's"fuden;r in different classroom activities across subject
areas (eg. math, English, science) and instructional strategies (e.g. small group
work, lectures. individual work) and descriptions of how projects and
assignments are mod:ﬁed or adap'fed so that the student can be successful
(mcludmg the original assognmerrlL for reference).

4. Names of friends and other individuals with whom the student has a
relationship to schedule classes with for the next year. A list of tasks that
paraprofessionals, peer tutors, and other students in the class complete is also
helpful in planning support for future classes. Also, tips on involving the
student with his or her peers are important to capture.

3
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5. Unique environmental arrangements that help support the student, ic.
seating and positioning needs. personal care details. noise level tolerance. and
climate comfort levels. Thi; €an-also include any equipm'enf; communication . .
devices, or other assistive technology that'a student uses, and how it's
accessed, used, stored, transferred, ete. ds well as. the names of resource
people in this area. - P -

Try not to fall in the frapv'bf forge_fﬁﬁg to document when you're successful. Most often when
students are doing well in school, no one. wf{fes'dqwh_fhe things that are _happening as fhg supports
become second nature. People assume that the things that fhey have discovered to work will
continue. These are often the critical details that families and IEP teams_assume will be in place

W, [ N P

the next year.

Articulating what does work in a portfolio can be’ a"‘ve'rfy"limpoh'ﬁahfs;"rep‘. iiji."e‘ﬁsui"-iﬁg‘ that the
student will be successful in the long run. Deing deliberate about transition can go a long way to
maintain the success of the student, the |EP team, and the-school as:new, pr_qcffic;es in, ways of . -
educa'l‘ing students are being implemem‘ed. Tapping the, khowlédge._experiehCe and ‘exper'l‘iselcv')f
people who know and support the student well.is a great useof a valuable resource. ’

As we are sure you know, this book is about bgginnings. not endings. The proc¢s§gs and foq/s outlined in
this book are to help teachers and families deVe:/o‘P ihdf\{iduélized Suppéffs;"fof‘S‘I"t‘ide'n"l‘s‘WifH disabilities in
general education classrooms. The strategies you develop will not only. assist you. but will likely be a

great starting point for support, accommodqﬁons, and h_nodifica'fions for 'yéars to come.

.
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The‘ blank forms +ha'l' foHow can. be used hke +hose samp/e; forms
wh:ch are fl”ed m for you as a suggeshon on pages 28-33

Q ‘ » 4 - R ' .
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School Name

Infused Skills Grid

Student Name: Class Schedule: Room:
Age:
Grade:
Parent/Guardian: Phone:
Advocate Teacher: Phone:
; Infused Skills

Activities/Subjects/Environments

Family
Check here if the infused skill Student
has been identified by:

Peers

o School
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o - Student Profile

Student Name: Class Schedule:
Age:

Grade:

Parent/Guardian: Phone:

Advocate Teacher:

Classroom Teacher:

Room:

Skills addressed in this class

Areas of strengthl/interest

Successful learning sfrafegies/modificaﬁons/adapﬁons needed

Communication strategies

Positive behavior suppor‘l‘ sfrafegies ‘

G‘rading accommodations

Important family/health information

o
M=t

41




Academic Unit Lesson Plan

School Name Class: Unit:

Student Name: Class Schedule: Room:

Age:

Grade:

Parent/Guardian: Phone:
Advocate Teacher:

Classroom Teacher:

Major standards, objectives and expectations for the unit

Materials, books, media, worksheets, software, etc.

ltems requiring adaptations and/or modifications

Instructional arrangements. Time and opportunities for large group, small

g PP ge group.
group. coop group. learning centers, individual activities, non-classroom
instruction. Does it change day to day? Explain:

Items requiring adaptations and/or modifications

Projects, supplemental activities, and homework

Items requiring adaptations and/or modifications

Assessment{(s) and final products. Summarize actual student performance
(attach examples as appropriate) on the reverse.

42

Items requiring adaptations and/or modifications
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DECIDING WHAT TO TEACH
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