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In terms of life's experiences nothing can compare with the birth of a child. Be you
parent, aunt, cousin, sibling or grandparent, the excitement of a new life being brought into the
world cannot be surpassed. One of the first milestones that is immediately discussed is that of the
first day of school. What school will the child attend? Will the teacher be a stimulating, caring
educator? Will the child like school and do well academically? So many questions and so much
excitement accompanies the birth of a baby.

Five years pass quickly. The first day of school arrives and although you realize that your
child has a disability, you hurry to school so that your child will not be late on the first day.

However, instead of welcoming you and your child you are taken to a small room and asked to
wait. Why aren't you and your child being escorted to a classroom with the other children. There
is excitement in the air and lots of laughter among the students. Finally a stern looking woman
opens the door and tells you that they have no classroom for your child. The school doesn't
educate students like your child. You are shocked. Your child doesn't understand what is
happening. The officious women tells you that you can send your child to another city to the state
institution for children such as yours or you can keep your child at home with no education or
training provided. Somehow you stumble out the door of your neighborhood school---the one

your tax dollars support. You call the school board and realize that in fact you have no right to

an education for your child.

Prior to 1975 children with disabilities had no federally guaranteed right to public
education.. The choices for the parents were limited to state institutions which were residential or

the child could be kept at home. A tutor or child care provider would have to be hired at great

expense to the family or a family member would have to assume primary, custodial care of the
child. The family would then lose this wage earner's potential monetary contribution to the
family. All the while this family is paying taxes to support their local school district. The basic
premise of these federal decisions was the belief that children with disabilities would not and could
not benefit from education and that their presence in school would have a negative impact on the

other students.

In 1975 the 94th Congressional Congress of the United States ofAmerica passed a public

tsA
law (94-142) guaranteeing the education of all students regardless of theirhandicapping
condition. This law came to be known as the Education for All Children Act (EACHA). In 1990
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it was renamed the Individuals with Disabilities Act (IDEA). The stated purposes of the IDEA
are to

assure that all children with disabilities have available to them within the time periods
specified...a free appropriate public education which emphasizes special education and
related services designed to meet their unique needs; to assure that the rights of children
with disabilities and their parents or guardians are protected; to assist States and
localities to provide for the education of all children with disabilities; and to assess and
assure the effectiveness of efforts to educate children with disabilities. (20 U.S.C. Section
1400[c])

Alper et al. (1995) provide a clear summary of the major implications of IDEA which
dictates how learners with disabilities are identified, assessed, placed, and taught:

1. Special education services suitable to the needs of the disabled student must be
provided at no cost to the student or family.

2. Parents must receive written notification prior to the school's conducting a case study
evaluation that may determine eligibility for special education services.

3. Individualized, comprehensive, and nondiscriminatory assessment must be provided
for the purpose of identifying the learner's unique characteristics and needs.

4. An individualized educational program (IEP) must be developed annually for students
with disabilities. The IEP must contain a statement of current performance levels,
annual goals, and short-term objectives, specific services to be provided, extent of
participation in regular education settings, projected date for initiation of services,
expected duration of services, objective criteria, and evaluation procedures.

5. An individualized family service plan (IFSP) must be provided to children with
disabilities who are 3 to 5 years of age. The IFSP must contain the child's current
performance levels, family strengths and weaknesses, anticipated outcomes, necessary
services, time lines for initiating and completing services, the name of the service
manager, and methods for transitioning the child to appropriate services.

6. An individual transition plan (ITP) must be included with the IEP's of adolescents and
young adults. The ITP is developed with the assistance ofcommunity-based
vocational rehabilitation personnel. It complements the IEP by adding skills and
services needed to support the transition from school to work.

7. Beyond specific educational services, students with disabilities are entitled to receive
necessary related services. These include developmental, corrective, and other support
services needed for the child or youth to benefit fully from the educational program.
They may include transportation, counseling, medical evaluation, and physical,
occupational, and recreational therapy.

8. Educational services must be provided in the least restrictive setting appropriate to the
student's educational characteristics.

9. Finally, parents and guardians are entitled to due process when disputes regarding the
appropriateness of the educational program occur. (pp.8-9)
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One of the main tenets of PL94-142 is the goal of educating children in the least restrictive
environment (LRE). The IDEA provides for procedures to ensure that individuals with
disabilities are guaranteed the right to interact to the "maximum extent" possible in the least
restrictive environment with children who are not disabled. On a continuum of educational
settings with a hospital or institution being the most restrictive placement, the general education
classroom is the least restrictive option. This act, therefore, established the concept of educating
students with disabilities in general education settings as one of the prevailing philosophical goals.
Hence the professional development of teachers who will be in general education classrooms
takes on significance as children with special needs enter the mainstream.

Teachers College, Columbia University has developed a course to address these
challenges. In addition to examining the theories of inclusion, this course seeks too change the
attitudes and prejudices of students training to be regular education teachers toward
students/individuals with disabilities. While some studies report that individuals perceive people
with disabilities positively, the majority of studies indicate that students who do not have
disabilities demonstrate negative attitudes toward their peers who do; this often results in social
rejection (Roberts & Zubrick, 1992). Likewise a study by Vaughn, Schumm, Jallad, Slusher,and
Saumell (1996) found that for teachers the lack of professional preparation and a desire not to
teach those with special needs were barriers to inclusion. Most participants in the study felt that
inclusion would interfere with the learning of all of the students.

Educators who demonstrate attitudes and behaviors that show they are comfortable with
individual differences are critical to creating a classroom environment that is accepting of diversity
(Huntze,1994). The classroom teacher is the key role model in projecting the inclusive and
accepting atmosphere necessary for all children to learn and grow socially and academically. The
first step in this course then is to have each student examine his/her feelings and past experiences
dealing with issues of diversity. The language one uses in referring to a student, for example, is an

area that is discussed in depth. The teacher, as the role model must avoid any language that has a
negative connotation so as not to impart prejudicial attitudes toward students with disabilities and

therefore, lower their self-esteem or negatively influence the other students. Personfirst language

is to be used; e.g., student with mental retardation not mentally retarded person. Nielsen (1997)

suggests the following words are to be considered inappropriate and are to be avoided:
handicapped, deformed, diseased, burdensome, spastic, incapacitated, and disadvantaged.

This course is unique in that it promotes a radical view of diversity in the classroom. Not
only are those students with disabilities thought to be included in the classroom framework all
students are included. We examine prejudices that center around topics such as culture, race,
gender and gender preference, poverty and medical issues such as AIDS . The changes in

American society in the past fifty years have had a tremendous impact on schools and the
students they educate. Society has been reshaped as a result of such factors as economic
conditions, demographic shifts, racism, sexism, changes in the structure of families, and increases
in substance abuse, child abuse, exposure to violence, and suicide. These factors have contributed

to producing a society that places the social health of its children in jeopardy (Davis,1993) and
increase the likelihood that students who are not disabled may experience difficulties in school, be

referred for and placed in special education settings, and drop out of school. " For students with
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identified disabilities, these factors often interact with the disability to place students in double
jeopardy within the educational system. As a reflection of society, schools have been called upon
to respond to these societal changes and meet the needs of increasingly diverse groups of students
who challenge the existing school structure to change." (Salend,1998)

The second phase of this course concentrates on strategies to teach students to accept
these individual differences. Until the classroom teacher can in some way experience the
diversity the students present, she/he will not be effective in creating an inclusive classroom. For
that reason a number of simulation exercises are used, as well as guest speakers from diverse
backgrounds and films. Classroom discussions and reflective writings are used to personalize this
information. The underlying key is- to understand the different aspects of ourselves that we bring
to social interactions and to celebrate these differences. In this way we build a sense of
community in the school and the classrooms; we expect differences, we celebrate diversity and we

work together for everyone's benefit.

The third area of emphasis in this course focuses on the concept of cooperative learning.

Most classrooms are highly competitive on an individual level. This new approach strives to
introduce a classroom philosophy in which students work with their peers toward a shared
academic goal. To reinforce this concept, this course is taught using the precepts of cooperative
learning. Stevens and Slavin (1995) researched the effect of using cooperative learning strategies

on mainstreamed students with learning disabilities. They concluded that cooperative learning can
be singled out as an effective approach to instruction, and is a "highly effective toor' for
successful mainstreaming of students with learning disabilities. A particular advantage of the
cooperative learning model was seen to be the involvement of students in the management of the

classroom. This resulted in freeing up teacher time for work with individual students. Likewise
Roach et al. (1983) studied the effects of peer tutoring: Students in special education classes

tutored "other low achieving students" in regular secondary math classrooms. Peer tutoring was
found to improve standardized test achievement scores of the "mildly handicapped students" more
than did traditional instruction, working alone in class, or working in pairs. In 1985 Maheady and
Sainato examined the effects of peer tutoring on social status and social interaction of high and

low status elementary students. Tutors and tutees worked in the regular classroom as other
students did seatwork nearby. Peer tutoring resulted in increased academic gains for tutees.

Tutoring of a low status peer by a high status student improved the social standing of the low

status student without detracting from the high status student. Sharp, York and Knight (1994)
addressed the concern of various educators that inclusive education will have a negative impact

on the learning of regular students. The authors investigated whether test scores of regular

students decline with inclusion, and whether behavior problems increase. The findings of this

study did not indicate any decline in the academic or behavioral performance of regular education

students in inclusive classrooms compared to those in non-inclusive settings.

Most courses are taught based on the readings of different theories. While this course
examines theory, it puts it into practice and makes it meaningful on a personal level for the

students training to be general education teachers. Each student in this course is assigned a child

with disabilities who is currently enrolled in a self-contained classroom. Working with the child's
teacher and school administrator, the student plans a strategy for including the child in a regular
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classroom for the upcoming academic year. This exercise brings together all that is studied
during the term and turns theories into practice.

The attitudes of the classroom teachers are the key to the success of inclusion and the
promotion of students being included in the least restrictive environment. Witness teachers in
Bunch and Valeo's study (1998) who said they believed inclusion to be an "evil plot hatched by
the government and administrators to cut expenses at the cost of teachers". However, another
teacher in this study said, "Inclusion is sound practice because it works. It works for that
particular student. It works for the parents. And it can work for the teacher as well. It can
work for everyone".
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YOUR BROTHER'S FACE

An old Indian chief was standing night watch with his young braves. The braves asked the
chief how they would know when the night was over and the dawn had fully broken. "Can we
be sure night is over", they asked, "when we can tell the difference between a cow and a sheep on
that hill over there?'

"No", said the chief.

"Will we know the night is over when we can see the color of the bird on the branch of a
tall tree?'

"No", he said.

"Well, then, how can we know?'

The chief answered, "You will know that the night is over when you look into the face of
the man next to you and see your brother".

7



RE FERENC E S

Alper, S., Schloss, P.J., Etscheidt, S .K., & Macfarland, C.A. (1995). Inclusion: Are we
abandoning or helping students? Thousand Oaks, CA: Corwin

Bunch, G.O. & Valeo, A.(1998). Inclusion: Recent research. Toronto, Canada: Inclusion Press.

Davis, W.E.(1993). At risk children and educational reform: Implications for educators and
schools in the year 2000 and beyond. Orono: University of Maine.

Huntz, S. (1994). Does the chicken eat chop suey? or how students with disabilities improve the
quality of life for students in regular education. Beyond Behavior, 5 (3), 4-7.

Maheady & Sainato (1985) in Britz, M.W., Dixon, J., & McLaughlin, T.F. (1989). The effects of
peer tutoring on mathematics performance: A recent review. B.C. Journal of Special
Education, 13 (1), 17-33.

Nielsen, L.B. (1997). The exceptional child in the regular classroom. Thousand Oaks, CA:

Corwin Press.

Roach, et.al. (1983) in Britz, M.W., Dixon, J., & McLaughlin, T.F. (1989). The effects of peer
tutoring on mathematics performance: A recent review. B.C. Journal ofSpecial
Education, 13 (1), 17-33.

Roberts, C., & Zubrick, S. (1992). Factors influencing the social status ofchildren with mild
academic disabilities in regular classrooms. Exceptional Children, 59 (3), 192-202.

Salend, S.J. (1998). Effective mainstreaming: Creating inclusive classrooms (3rd. Ed.). NY:

Macmillan.

Sharpe, M.N., York, J.L., & Knight, J. (1994). Effects of inclusion on the academic performance
of classmates without disabilities. Remedial and Special Education, 15(5), 281-287.

Stevens, R.J. & Slavin, R.E.(1995). The cooperative elementary school: Effects on students'
achievement, attitudes, and social relations. American Educational Research Journal,
32(2), 321-351.

Vaughn, S., Schumm, J S , Jallad, B., Slusher, J. & Saumell, L. (1996). Teachers' views of
instructional practices. Implications for inclusion. Learning Disability Quarterly, 18(3),

236-248.

8



U.S. Department of Education
Office.of Educational Research and Improvement (0ERI)

National Library of Education (NLE)
Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE
(Specific Document)

I. DOCUMENT IDENTIFICATION:

ERIC

Title: TVC"C\ etc.)c\ e Coe r ev-
eacirle.), as-a. \ALL a?C-- cv-\ çcAe cLC C.4ry

Author(s): GA C eAr (The-
Corporate Source:

Publication Date:

II. REPRODUCTION RELEASE:
51 Re,

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in themonthly abstract journal of the ERIC system, Resources In Education (RIE), are usually made available to users in microfiche, reproducedpaper copy,and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, ifreproduction release is granted, one of the following notices is affixed to the document

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and signat the bottomof the page.

The sample sticker shown below will be
The sample sticker shown beim will beaffixed to all Level 1 documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS

BEEN GRANTED BY

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Le _we! I

LI
Check here for Level 1 release, permitting reproduction
end dissemination in microfiche or other ERIC archival

media (e.g.. electronic) and papercopy.

affixed to aft Level 2A documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN

MICROFICHE, AND IN ELECTRONIC MEDIA
FOR ERIC COLLECTION SUBSCRIBERS ONLY,

HAS BEEN GRANTED BY

2A

\e

s'a0C)
TO THE EDUCATIONAL RESOURCES

INFORMATION CENTER (ERIC)

Level 2A

LI
Check here for Level 2A release, permitting reproduction
and dissemination in microfiche and in electronic media

for ERIC archival collection subscribers only

The sample sticker shown below will be
affixed to all Level 28 documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN

MICROFICHE ONLY HAS BEEN GRANTED BY

2B

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 28

LI
Check here for Level 28 release. permitting

reproduction and dissemination In microfiche only

Documents will be processed as Indicated provided reproduction quality permits.If permission to reproduce ts granted, but no box is checked, documents will be processed at Level 1.

Sign
here,-)
please Qrgandabw

sas

I hereby grant to the Educational Resoumes Information Center (ERIC) nonexclusive permission to reproduce anddisseminate this documentas indicated above. Reproductiob from the ERIC microfiche or electronic media by persons other than ERIC employees and its systemcontractors requires permission from the copyright holder Exception is made for non-profit reproduction bylibraries and other service agenciesto satisfy information needs ofeducators in response to discrete inquiries.

Signature:

c.rs Oz. 1 ke pike
. 3_0 S. :o't. 1/4-aa,. 30 a

Printed flamenlohtionfrdle:

E.
FAX:

ct.7 1.10 311

I 0 4



III. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE,),..

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availabirrty of the document fromanOihei.totirce; please

provide the following information regarding the availability of thedocument. (ERIC will not announce a document unless it la publicly

available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more

stringent for documents that cannot be made available through EDRS.) .

Publisher/Distributor

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION
RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and

address:

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse:
ERIC Clearinghouse on Educational Management

1787 Agate Street
5207 University of Oregon
Eugene, OR 97403-5207

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being

contributed) to: ERIC Processing and Reference Facility
1100 West Street, 214 Floor

Laurel, Maryland 20707-3598

Telephone: 301-497-4080
Toll Free: 800-799-3742

FAX: 301-953-0263
erlcfac@ineted.gov

WWW: http://ericfac.plccard.csc.com


