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Mathematics Learning, Mathematics Teaching: Views of Student Teachers
from Singapore and Australia

Bob Perry, Foong Pui Yee and John Conroy
University of Western Sydney, Australia
National Institute of Education, Singapore

Student teachers in Australia and Singapore were asked to solve a
one-step ratio problem and to complete open sentences about the nature
of mathematics and mathematics pedagogy. The purpose of this paper is
to investigate the similarities and differences in proportional
reasoning of the student teachers in Australia and Singapore through
the approaches and strategies they used in solving the ratio problem.
From their responses to the open sentences, this paper presents also
the differences and similarities between the two country groups in
their beliefs about the nature of mathematics and how mathematics is
learned and taught. The relationships between beliefs about mathematics
and variables in solving the ratio problem are discussed with
particular reference to the curriculum and pedagogical contexts in
Australia and Singapore.

Introduction

The fact that many aspects of our world operate according to
proportional rules makes proportional reasoning abilities extremely
useful in the interpretation of real world phenomena (Post, Behr, &
Lesh 1988, p.79) . Proportional reasoning involves more than setting up
and solving a proportion. In the initial learning of the concept,
students involvement should include concrete experiences with
proportional and nonproportional situations in which students collect
data, build tables and determine the rule for relating the number pairs
in the table. From there proportional situations are defined as those
whose rule could be expressed in the form y = mx, where m is a constant
factor relating the two quantities, x and y. However, most often
textbooks emphasize the development of procedural skills rather than
conceptual understandings. This tends to encourage rote learning and
inhibits meaningful understanding of the multiplicative relationship
between the quantities when expressed as an algebraic generalization.
How students and adults use proportional reasoning and solve
proportion problems has been the focus of a great deal of research
(Fisher, 1988; Dube, 1990; Behr, Harel, Post & Lesh, 1992; Conroy &
Sutriyono, 1993, Conroy & Perry, 1996)

Dube (1990) gave the following proportion task to 240 grade 12
students for them to write an equation to represent the statement:

In a certain school there are 15 students to every teacher where S
represents the number of students and T represents the number of
teachers

This problem which we shall call the Students-and- Teachers problem,

was replicated from other studies (Lochhead, 1980, Clement, 1982,

Davis, 1984 ) whose results indicated that most respondents, among them

engineers, teachers and other professionals, as well as students of all

levels made the reversal error of writing down 155 = T as the answer.

Data collected from these studies showed that errors in formulating

the algebraic equation were not primarily due to syntactic translation

and interference from natural language, but a lack of comprehension of

relationships. In particular to this problem, conceptual understanding
of ratio and proportional reasoning are prerequisites to successful
solution. Lawton (1993) in a similar study on college students
suggested that most of the students had relatively fragile
understanding of proportion concepts and were easily influenced by

structural variations in the problem. Aspects of natural language in
which a mathematical relation is expressed may interfere with the
process of translation into an algebraic representation. Kaput (1987)
using a similar problem : There are six times as many students as
-ofessors, stated that the major cause of the reversal error , 6S =
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P, is the strong influence and automatic use of the natural-language

rules of syntax where the tendency is to interpret 6S as six

students.

Dube (1990) in her analysis of the student responses to the
Students-and -Teachers problem , found that the solutions fell into
two categories of approach which she called holistic and analytic
-synthetic . In the holistic approach the students just wrote down the
answer as the result of a global perception of the entire problem,
whereas in the analytic-synthetic approach, the students showed
explicit and careful defined steps. Further analysis of the
analytic-synthetic approach showed that students applied cognitive
strategies that could be categorised according to the ways the students
organised their previously learned concepts and skills to get the
required equation. There are three main strategies: 1. linguistic 2.
proportional 3. functional. The first strategy is based on
translating meaning of the words in the problem, the second strategy
is based on students understanding of ratio and proportion and the
last strategy on the use of function or other mathematical concepts.

Dubes classification of approaches and strategies will be used for
the purpose of this present study to investigate similarities and
differences in the ways that Australian and Singaporean student
teachers approached the Students-and -Teachers problem.

Student Teacher Beliefs and Mathematics

A number of investigations (Mayers, 1994; Conroy and Sutriyono, 1993;
Foong, 1993) have focused attention on teachers beliefs about
mathematics and the learning and teaching of it. Teachers beliefs
about mathematics have been shown to be particularly important in terms
of the instructional practices they adopt. Studies have shown that
teachers instructional practices affect their pupils perception of
mathematics as a discipline (Schoenfeld, 1989). A traditional view of
mathematics is known to predominate amongst teachers and pre-service
student teachers (Thompson, 1992). They are known to regard mathematics
either as a body of absolute truths which exists independently of the
learners or as a set of tools comprising facts, rules and skills.,

Student teachers are on a course that takes them from the school

situation where they have been pupils (for some, a long time ago) to
a teacher education institution, and then back to the school situation,
this time as teachers. Student teachers come to the training

institutions directly from high school or from the university and they
bring with them varying perceptions, attitudes towards and abilities
in mathematics. Whatever beliefs they have about mathematics and
mathematics pedagogy have been influenced not only by experiences and
achievement in school mathematics but also by teachers, parents,
employers and their peers.

One way of examining teachers espoused beliefs about mathematics has
been to categorise them into those related to the nature of
mathematics, the learning of mathematics and the teaching of
mathematics. In such investigations a belief can be defined as any
simple proposition, conscious or unconscious, inferred from what a
person says or does, capable of being preceded by the phrase: I
believe that..... (Rokebach, 1968, p. 2). For the purpose of this
study which is to investigate also the beliefs of student teachers in
Australia and Singapore, the subjects were asked to complete open
sentences about the nature of mathematics and mathematics pedagogy.

Responses to these "beliefs questions are examined for similarities
and differences between the two country groups and identify possible
links between these beliefs and the approaches the student teachers
used in solving the ratio problem.

The Sample

The total sample consisted of 460 students who were in the first year
of teacher education programs preparing them for careers in primary
[elementary] schools.

[:R:k:stralia. This cohort comprised 178 student teachers from two
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universities [one Catholic and one secular] in Sydney, NSW. Both groups
of students [46 and 132 respectively] were in the first semester of a
six semester bachelor degree program, each with its own unique
curriculum.

Singapore. The cohort comprised 282 students from two distinct
groups within a government university: 164 undertaking a two-year
diploma program and 118 undertaking a one year post-graduate diploma
program. The students from Singapore have their education throughout
using English Language as the medium of instruction and learning it as
the first language, even though English is not their mother-tongue.
Mathematics is learned and taught in English

Table 1 shows the age composition of the cohorts in the two countries.
The diploma in education (Dip-Ed) students in Singapore are compatible
with the Australian cohort in age group, whereas the post-graduate
diploma (PGDE) students are in the higher age group as they had
already completed their university degrees.

Table 1: Age composition of cohorts (per cent of students in each
cohort)

Age dgroup Country
(in years) Australia Singapore
Dip-Ed PGDE

Less than 18 15.2 nil nil
18 or 19 67.4 58.5 nil

20 or 21 6.5 30.5 nil

22 or 23 6.5 4.9 65.3
24 and above 4.3 6.1 34.7
The Task

The students were presented with the Students-and-Teachers problem and
were asked to complete it individually:

Please work the following problem as completely as possible:

"In a certain school there are 15 students for every teacher. If S is
the number of students and T is the number of teachers, write down the
equation which represents the given situation.

The problem was presented on a single sheet of paper and students were
encouraged to write whatever explanation was necessary to support their
answers. It is identical with the problem used in three previous
studies (Dube, 1990 , Conroy & Perry, 1996 and Conroy & Sutriyono,
1993).

On a separate sheet, students were presented with three incomplete
sentences about mathematics which they were asked to complete in
whatever way they felt appropriate. To encourage the maximum openness
of response, no verb was included in the incomplete sentence,
particularly not the verb "to be. The incomplete sentences were as
follows:

Please complete the sentences given:

Question 1.
In my opinion,
T ol o T=) 4= o T o=

Question 2.
In my opinion, mathematics in
L3 o Vo Yo 0 - T

Question 3.
In my opinion, pupils involved in the process of obtaining mathematics
knowledge..............
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Students were given sufficient space after each statement to write
their ideas fully. They were not given a specific time limit for the
tasks but, in general, took approximately half an hour to complete
both.

Results
a) Proportional Reasoning Task

Table 2 shows the percentage of correct and incorrect responses given
by the students. As well as obvious errors, an incorrect response
covers any response that was not in the form of an .equation ( which the
task required), any incomplete response or lack of it. Likewise , as
well as the obvious correct equations, a correct response covers those
cases which follow a correct line of reasoning, but may have a simple
error near the end of this line.

Table 2: Percentage of students 1in each cohort responding correctly
of incorrectly

Type of Response Country
Australia Singapore
Dip-Ed PGDE
Correct 27.0 36.4 62.7
Incorrect 73.0 63.6 37.3

The Dip-Ed cohort from Singapore (36.4% correct) performed somewhat
better than the Australian group (27% correct). The Post-graduate
diploma (PGDE) group outperformed the two groups with 62.7% giving
correct equations.

Responses were analysed according to the approach adopted by students,
using the Dube (1990) mutually exclusive classifications of holistic or
analytic-synthetic approach. A response was classified as holistic
when the student just wrote down the equation correctly or incorrectly
without any working as a result of a global perception of the entire
problem. A response was classified as analytic-synthetic when there
were carefully defined steps, evidence of analysis using semantic and
mathematical reasoning, algebraic manipulations and arithmetical
calculations. Tables 3 and 4 give details of the percentages of the
students using either the holistic or analytic-synthetic approach and
the percentages of success for each approach.

Table 3: Percentages of responses in each cohort using an holistic or

analytic-synthetic approach

Approach Used Country
Australia Singapore
Dip-Ed PGDE
Holistic 70.8 72.8 49.2
Analytic-synthetic 23.6 27.2 50.8
Insufficient Info 5.6 L. e

Table 3 shows that a large proportion of the Australian (70.8%) and the
Singaporean Dip-Ed cohort (72.8%) used an holistic approach. However,
the older PGDE group of Singapore was spread almost equally between the
two approaches. A further breakdown of the data in Table 3 gives Table
4 which shows the percentages of correct and incorrect responses given
for each of the two approaches.

Table 4: Percentages of correct and incorrect responses in each
cohort using an holistic or analytic-synthetic approach
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Table 4 shows that the Australian cohorts who gave either correct or
incorrect responses more often than not used the holistic approach to
solve the problem. The Singapore cohorts preferred approach is
different between the Dip-Ed group and the PGDE group. 59.3% of the
Dip-Ed used the holistic approach for a correct response which is less
than the Australian group, whereas more PGDE students favored an
analytic-synthetic approach to obtain a correct answer.

Across all cohorts, larger proportions of student teachers using an
holistic approach obtained an incorrect rather than a correct
solution. The majority of the incorrect responses committed the
reversal error of writing down 15S=T. Other incorrect responses
included such examples as y= 155/T ; S(T. For those correct
responses using the holistic approach, the equations given were usually
of the forms S/T=15; S=15T; S$/15=T. Singaporean students who
used the analytic-synthetic approach were morely likely to produce a
correct solution when they applied the proportion strategy than the
Australian counterparts.

The types of cognitive strategies used by students in an
analytic-synthetic approach were further analysed . Table 5 shows the
percentages of correct and incorrect responses using the
analytic-synthetic approach which had applied one or the other of
Dubes (1990) three cognitive strategies: 1. linguistic 2.
proportional 3. functional. The first strategy 1s based on
translating the meaning of the words in the problem, the second
strategy is based on the students understanding of ratio and
proportion and last strategy on the use of function of other
mathematical concepts.

Table S5: Percentages of correct and incorrect analytic-synthetic
responses showing cognitive strategies used

Cognitive Strategy Used Country
Australia Singapore
correct 1incorrect correct 1incorrect
Linguistic 33.3 7.4 16.2 16.1
Proportional 13.3 59.3 71.6 19.6
Functional 53.3 33.3 12.2 64.3

In Table 5 it is interesting to note that, overall, 71.6% of
Singaporean students using the analytic approach and who produced a
correct equation used the proportional strategy. The Australian
students had difficulty using the proportion strategy , 59.3% of those
who used it were unable to formulate a correct equation.

Among Australians using the analytic-synthetic approach, 33.3% of those
obtaining a correct solution had used a linguistic strategy, 16.2 % of
similar Singaporean students. 53.3% of the correct responses by the
Australian students were obtained using the functional strategy
Although these Australian students did not use the ratio/proportion
procedure they were able to use proportional reasoning to formulate
the correct mathematical function for the equation

0of the Singaporean students, 64.3% of those who used a functional
strategy failed to produce a correct equation. The majority applied
inappropriate mathematical functions like addition and other algebraic
skills which indicated that they did understand not the ratio and
proportional relationship in the problem.

b) Student -Teachers Beliefs

Question 1: In my opinion,
mathematics. .o ii ittt it i i e i i it ie st aacas

Responses were grouped into five main categories; namely, mathematics

viewed as:
a.an affect (enjoyable, interesting, confusing, difficult etc);

[:RJ}:, being useful ( important, necessary, beneficial in daily life
o o e ?7
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etc.);
c. a body of knowledge (related to other sciences, possessing broad
content, explaining things in general etc.);
d.an exact science (concerned with true results, calculations,
formulas, technical terms etc.);
e.a way of thinking (needing rational thought, gaining confirmation
through proof, concerned with how to know and define etc.);
Responses sometimes combined two or more of these ideas or gave ideas
that fell outside the categories.

Table 6: Students responses to the open sentence: In my opinion,
mathematics. ...

Response Country
Australia Singapore

An affect 31.5 45.7

Being Useful 35.4 12.1

A body of knowledge 6.2 15.4
An exact science 0.6 3.6
A way of thinking 10.7 20.0
Two or more of above 10.7  ......
Other 5.1 3.2

Table 6 indicates that Singaporean student teachers (45.7%) refer more
frequently to the relation between mathematics and attitudes than the
Australian counterparts (31.5%). Examples of their expressions
include: mathematics can be interesting and challenging; is one of
the hardest subject; gets more and more and more difficult at higher
levels etc.

However Australian students (35.4%) give more consideration to the
usefulness of mathematics than the Singapore students who might have

taken its usefulness for granted. When these responses are analysed in
terms of the approach taken by students to solve the ratio problem,
there is negligible difference between students taking an holistic
approach and those taking an analytic-synthetic approach.

More of the Singapore students (20%) see mathematics as a way of
thinking. They responded with statements such as: ..is not just
getting the answer but it must be done with understanding; it tests
the flexibility and speed of thinking; developing the mind to analyse
and see connection.... etc. A larger percentage of the Singaporean
students who used the analytic-synthetic approach in solving the ratio
problem viewed mathematics as a way of thinking than did those students
who used an holistic approach.

Question 2: In my opinion, mathematics in schools

-----------------------------------

Responses were grouped into six main categories; namely, school
mathematics 1is viewed as:

.having utilitarian value;

.affecting attitudes;

.having broad cognitive implications (e.g. it develops thinking);
.depending on teaching for its quality;

.needing to match the interest, abilities and understanding of
students;

f.depending on the quality of the curriculum.

oTQ00w

Table 7: Students responses to the open sentence: In my opinion,
mathematics in school...

s
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Response Country

Australia Singapore
Have utilitarian value27.0 15.4
Affect Attitudes 16.925.4
Have broad cog imp 2.2 6.4

Depend on teaching 19.140.0

Need to match interest 4.5 4.8

Depend on curriculumll.8 7.2

Two or more of above 4.6 ...
Other 4.0 2.4

Similarly as in the previous responses of their beliefs about the
nature of mathematics
(Table 6), Australian students consider “utility as of more relative

importance in school mathematics
than other considerations. Again for the Singpapore students

‘usefulness or "utility is not a major consideration as compared to
affect when they thought about school mathematics.

Singapore students (40%) strongly believed that school mathematics is
very much dependent on teaching. Some were of the following opinions:
mathematics in school can be interesting if the teacher is able to
explain the concept clearly and be creative..... ; school mathematics
is not taught in the complete way. Sometimes the teacher just show you
how to do the sum but does not explain in details; ...teachers

nowadays are using more varied methods to bring forward a mathematics
concept etc. Also Australian students (19.1%) ranked this factor
second to ‘utility. Australian students who believe mathematics
depends on the teaching, all used the holistic approach to solve the
ratio problem while those Australian students who used the
analytic-synthetic approach weremore likely to believe mathematics in
school is useful.

There is little difference between the groups of Singaporean students
taking an holistic approach and those taking an analytic-synthetic
approach in their various opinions about mathematics in school. The
40% who strongly believed that school mathematics is linked with
teaching were about equally divided in their approaches i.e. 40.4 % of
those in the holistic group and 39.5% of the analytic-synthetic group
shared the same view.

Question 3: In my opinion, pupils involved in the process of obtaining
mathematics knowledge. ... vttt it nannn

Responses were grouped into four main categories; namely, how children
learn mathematics 1is influenced by:

a.affective factors (childrens interest, motivation, enjoyment etc.);

b.its activeness and relatedness to daily life;

c.various cognitive and developmental factors (levels of ability,
thinking skills etc.);

d.its reliance on memorisation and practice.

Table 8: Students responses to the open sentence: In my opinion,
pupils obtaining mathematics knowledge...

Response Country
Australia Singapore
Affective factors28.729.6
Activeness & relness 21.9 15.0
Cognitive factors 17.423.2
Reliance on memy & pract 10.7 24.6

~NO or more of above 6.2 ......
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Other 7.3 7.6

Table 8 suggests that student teachers in the two countries share the
belief in roughly equal proportions that children learning mathematics
are influenced by affective factors. This view is held regardless of
the approach to the ratio problem in Singapore. For Australian .
students, those using the holistic approach (34%) are morely likely to
hold this view than those using the analytic-synthetic approach (16%).

The belief that childrens mathematics learning needs to be active and
related to daily life is more likely to be found among Australian
students. In the two country groups, there is negligible difference
between students using either approach to the ratio problem.

The belief that mathematics needs to be related to childrens cognitive
levels is expressed more frequently by the Singaporean group (23.2%)
than the Australians (17.4%); and more often by those using the
analytic-synthetic approach (27.2%) than those using the holistic
approach (20.5%). Also 24.6% of the Singaporean students are of the
opinion that children learning is influenced largely by memorisation
and practices. Two opinions offered are : ....may not understand the
concepts but perhaps attained it through memorisation and ..often
need a lot of practices on different questions (though its of the same

concept) before they actually obtain it. Singaporean students who used
the holistic approach are more likely to express this belief than
those using the analytic-synthetic approach. Only 10.7% of the
Australian students hold this view.

Conclusion

Proportional reasoning involves an understanding of the mathematical
relationships embedded 1in proportional situations such as in the
Students-and-Teacher problem used in this study. A proportional
reasoner should not be influenced by context nor numerical complexity.
The results of this study revealed that 73% of the Australian
undergraduates, 63.6% of the Singapores Diploma-in Education students
and 37.3% of the Postgraduate students were unable to solve the
single-step ratio problem. This suggests that proportional reasoning,
an abstract thinking skill, is not well developed in learners even
though they had gone through at least junior high or "0 level
mathematics. The majority of these unsuccessful proportional reasoners
used the holistic approach to produce an incorrect equation which
showed that they had been influenced by the natural-language rules of
syntax where they interpreted 155 as fifteen students and T to
represent teacher instead of the number of teachers. Hence many
produced the reversal error of 153=T as the answer. The data also
suggest that educational background could be a factor affecting
success. The Singapore PGDE cohort who were university graduates with
at least senior high or A level mathematics have a higher success
rate than the other cohorts. On the whole, more Australian than
Singapore students used the holistic approach. More Singapore students
used the proportional sftrategy routinely in an analytic-synthetic
approach to obtain an correct response than the Australian students who
used more linguistic and functional strategies to produce a correct
response. A chi square analysis was applied to investigate whether or
not success on the task was related to the approach and strategy used.

It found that correctness of solution was dependent on approach. At
this juncture, one may ask why the differences exist between the two
country groups in their approach and strategies? It would be
interesting to further study and compare the curricula, the textbooks
and the pedagogy used in Australia and Singapore.

Data from the beliefs statements of the Australian and Singapore
student-teachers could give some indications as to how the students
perceptions of mathematics and the pedagogy were influenced by the
mathematics curriculum of their respective country. The results of
this study also reveal that most Australian and Singapore students
relate mathematics to the affective domain of learning, more so for the
Singaporean. Australian students placed more emphasis on the
itilitarian value of mathematics and its learning. Could it be that
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they were more exposed to examples of the real-life usage of
mathematics? This could be confirmed by the higher proportion of
Australian students than Singapore students believing that children
learning mathematics need to be active and relate to daily life. On the
other hand Singaporean students emphasised more than Australian
students the need for childrens learning to be related to their
cognitive levels and more believed that childrens mathematics learning
is largely influenced by memorisation and practice. More Singaporean
students than Australian students viewed mathematics as a way of
thinking. Could these beliefs explain why Singaporean students are
more inclined to approach the ratio problem in an analytic-synthetic
method and use the routine ratio and proportion strategy to effect a
correct response whereas the Australian students are more inclined to a
variety of strategies although, not as efficiently?

In conclusion this comparative study between Australia and Singapore

student-teachers raises more questions that need to be answered by
further in-depth research to test the many conjectures that arose from
interpretations of the data.

References

Behr, M., Harel, G., Post, T., & Lesh, R. (1992). Rational number,
ratio and proportion. In D.A. Grouws (Ed.), Handbook of research on
mathematics teaching and learning. pp. 286-333. New York: Macmillan.

Clement, J. (1982). Algebra word problem solution: thought processes
underlying a common misconception. Journal for Research in Mathematics
Education, 13(1), 16-30.

Conroy, J. & Perry, B. (1996). Student teachers solving one step ratio
problems: A cross-cultural study. Paper presented to the Seventh South
East Asian Conference on Mathematics Education, Hanoi.

Conroy, J.S. & Sutriyono. (1993). Problem solving skills with ratios
and mathematical perceptions of students enrolled in the Program
D2PGSD. In Proceedings of the Sixth South East Asian Conference on
Mathematics Education. Surabaya. pp.413-424.

Davis, R., B. (1984). Learning mathematics .The cognitive science
approach to mathematics education.London: Croom Helm.

Dube, L.S. (1990). Modeling mathematical problem-solving behaviour.
Journal of Science and Mathematics Education in S.E. Asia, XIII, (2),
7-15.

Fisher, L.,C. {1988). Strategies used by secondary mathematics
teachers to solve proportion problems. Journal for research in
mathematics education, 18{(2), 156-168.

Foong, P.Y. (1993). Teachers beliefs in a constructivist approach to
teaching mathematics in Singapore primary schools. In Proceedings of
the Sixth South East Asian Conference on Mathematics Education
Surabaya. pp.433-442.

Kaput , J.J. (1987). Towards a theory of symbol use in mathematics. In
C. Janvier (Ed.),Problems of representation in the teaching and
learning of mathematics (pp.159 -195). Hillsdale: erlbaum.

Lawton, C. (1993). Contextual factors affecting errors in proportional
reasoning. Journal for Research in Mathematics Education, 24(5),
460-466.

Lochhead , J. (1980).Faculty interpretations of simple algebraic
statements: The professors side of the equation. Journal of
Mathematical Behaviour, 3, 29-37.

Mayers, C. {1994). Mathematics and Mathematics Teaching: Changes in
[}ii(fe—service student-teachers beliefs and attitudes. 1In Proceeding of

Aruitoxt provided by Eic:

N ean < 4 CINEIO0 1247



the 17th annual conference of Mathematics Education Research Group of
Australasia. Lismore, Australia.

Post, T., Behr, M., & Lesh, R. (1988). Proportionality and the
development of pre-algebra understanding. In A. Coxford (Ed.),Algebraic
concepts in the curriculum K-12. (1988 Yearbook, pp. 78 -90). Reston,
VA:National Council of Teachers of Mathematics.

Rokebach, M. (1968). Beliefs, attitudes and values: A theory of
organisation and change. San Francisco: Jossey-Bass.

Schoenfeld, A., H.{(1989). Explorations of students mathematical
beliefs and behaviours. Journal for Research in Mathematics Education,
20(4), 338-355.

Thompson, A., G. (1992). Teachers beliefs and conceptions: A synthesis
of research. In D.A. Grouws (Ed.), Handbook of research on mathematics
teaching and learning. (pp. 127-145). New York: Macmillan.

ERIC 12

Aruitoxt provided by Eic:

TN S 1A

LINELIO0 1£.AA



E

Selection Criteria Employed by ERIC
e QUALITY OF CONTENT

All documents received are evaluated by subject experts
against the following kinds of quality criteria: contribution to
knowledge, significance, relevance, newness, innovativeness,
effectiveness of presentation, thoroughness of reporting, rela-
tion to current priorities, timeliness, authority of source, intend-
ed audience, comprehensiveness.

* LEGIBILITY AND REPRODUCIBILITY

Documents may be type-set. typewritten, xeroxed, or other-
wise duplicated. They must be legible and easily readable.
Letters should be clearly formed and with sufficient contrast to
the paper background to permit filming. Colored inks and col-
ored papers can create seriocus reproduction problems.
Standard 8° x 11" size pages are preferred.

Two copies are desired, if possible: one for processing into
the system and eventual filming, one for retention and possible
use by the appropriate Clearinghouse while processing is
going on. However, single copies are acceptable.
¢ REPRODUCTION RELEASE (See Tear-Off Panel —)

For each document submitted, ERIC is required to obtain a
formal signed Reproduction Release form indicating whether
or not ERIC may reproduce the document. A copy of the
Release Form appears as a separable pane! of this brochure.

Additional Release Forms may be copied as needed or

obtained from the ERIC Facility or any ERIC Clearinghouse.
Items for which releases are not granted, or other non-repro-
ducible items, will be considered for announcement only if
they are noteworthy education documents available from a
clearly specifiable source, and only if this information accom-
panies the document in socme form.

ltems that are accepted, and for which permission to repro-
duce has been granted, will be made available in microfiche,
or microfiche and reproduced paper copy, by the ERIC
Document Reproduction Service (EDRS).

Where to Send Documents

Documents usually enter the ERIC system through one of
two ways:

They may be sent to the Clearinghouse most closely refated
to their subject matter. A list of the Clearinghouses and their
addresses appears at the end of this brochure. Material is
expedited if it is directed to the attention of “Acquisitions.”

If it is uncentain which Clearinghouse is appropriate, materi-
als may be sent to the following address:

ERIC Processing and Referénce Facility
1301 Piccard Drive, Suite 300
Rockville, Maryland 20850-4305

The ERIC Facility will forward all submissions to the appro-
priate ERIC Clearinghouse for consideration and, if selected,
processing.

Q

RIC -

Aruitoxt provided by Eic:

‘Pepesy 3 e 9 Awwt uLo) By ]
“HISLINIOP HIGA IP HUXIIE (AIV WU BiL) BHaxId pus LRONE0

U.S. DEPARTMENT OF EDUCATION

EDUCATIONAL RESOURCES INFORMATION CENTER
(ERIC)

REPRODUCTION RELEASE

. DOCUMENT IDENTIFICATION

Tltle \/\QAM“-& \..w\v\/\ “‘*\MM(

\O_M,\Mw Ndoss £ Shdend e \Q;Q—(gr Leon

S\ § ’ h‘?&mh$*v%¢w Nee '&”‘ch:.mrok-‘
\aqk ¢

Date:

. REPRODUCTION RELEASE

In order to disseminate as widely as possible timely and
significant materials of interest to the educational community,
documents anncunced in the monthly abstract journal of the
ERIC system, Resources in Education (RIE), are usually
made available to users in microfiche, reproduced paper
copy, or electronic/optical media, and are sold through the
ERIC Document Reproduction Service (EDRS) or other ERIC
vendors. Credit is given to the source of each document. |If
reproduction release iS granted, one of the following notices
is affixed to the document.

“PERMISSION TO
REPRODUCE THIS
MATERIAL IN OTHER
THAN PAPER COPY
HAS BEEN GRANTED BY

“PERMISSION TO
REPRODUCE THIS
MATERIAL HAS BEEN
GRANTED BY

TO THE EDUCATIONAL TO THE EDUCATIONAL
RESOURCES INFOR- RESOURCES INFOR-
MATION CENTER MATION CENTER
(ERIC) (ERIC)”

If permission is granted to repreduce the icentified document,
please CHECK ONE of the options below and sign the release

on the gther side.
Permitting OR Q Permitting
microfiche reproduction in
(43 xescglm) other than paper
Zleztrgni:yénd copy (Level 2)
optical mecia

reproduction (Level 1)
Dccuments will te processed as indicated. provided Guality
permits. If permission to reproduce is granted, but neither box

iS checked, documents will be processed at Level 1.
OVER



Q

ERIC

Aruitoxt provided by Eic:

Signature Required

“I hereby grant to re Educational Rescwrces Information Center
(ERIC) nonexclusive germission to regrzcuce this document as
indicated on the otrer side. Reproduc: ¢n from the ERIC micro-
fiche or electronic.cotical media by cz2rsons other than ERIC
employees and its svstem contractors 2guires germissicn irom
the copyright hoicer. Excegtion is maz2 for non-profit ragro-

duction by libraries apd other sgrvice z3zencies to satisfy infor-
mation needs of ecLgdtors in regponse 2 discrete inquiries.”
Signature: 2

Printed Name: : %B% ?6&95\1 :
Organization: ?M\.\\o(: EW‘W

Position: NEspenake Cofessor

Address: ? ,0- %@"‘. Sgs CF\“?%QL—LIQQ\)

NS At

Tel. No:(E V)~V Ok 71, e, LSOO

lil. DOCUMENT AVAILABILITY INFORMATION

(Non-ERIC Source)

What Kinds of Documents to Send ERIC

ERIC would like to be given the opportunity to examin
tually any document dealing with education or its aspects
ERIC audience is so broad (encompassing teachers, acr
trators, supervisors, librarians, researchers, media Specic
counselors, and every other type of educator, as well as
dents and parents) that it must collect a wide variety of ¢
mentation in order to satisfy its users. Examples of kin
materials collected are the following:

¢ Bibliographies, Annotated Bibliographies
¢ Books, Handbooks, Manuals

¢ Conference Papers

¢ Curriculum Materials

¢ Dissertations

¢ Evaiuation Studies

¢ Feasibility Studies

¢ Instructional Materials

* Legislaticn and Regulations

¢ Monographs, Treatises

¢ Opinion Papers, Essays, Position Papers
¢ Program/Project Descriptions

¢ Research Reports/Technical Reports

¢ Resource Guides

If permission t¢ r2produce is not grzated to ERIC, or. if you
wish ERIC to ciie tne availability of t~= document from zrcther
source, please crevide the following ~formation regarcing the

¢ Speeches and Presentations
¢ State-of-the-Art Studies

availability of the cocument. (ERIC I not announce a cocu-
ment unless it is sublicly available. 2~ a dependable scurce
can be specifiec. Contributors shculd also be aware that
ERIC selection c:iteria are significar:.y more stringent for doc-

uments which carnot be made avaiiz=:2 through EDRS).

Publisher/Districuior:

Address:

Price Per Copy:

Quantity Price:

IV. REFERRAL TO COPYRIGHT/ REPRODUCTION

RIGHTS HOLDER

If the right to grant reproduction rz.ease is held by scme-
one other than the addressee. please srovide the apprecriate

name and address:

¢ Statistical Compilations

¢ Syliabi

+ Taxonomies and Classifications

* Teaching Guides

¢ Tests, Questionnaires, Measurement Devices

* Vocabularies, Dictionaries, Glossaries, Thesauri

ERIC has recently begun to accept non-print mate
(such as audiotapes, data files, films, software, videotz.
etc.) Formerly, such materials were not actively colle:
because they were usually either copyrighted and coulc
be reproduced and provided to users, or their storage
duplication posed significant technical and resource ¢
lems. However, ERIC now accepts and announces the :
tence of various non-print items, as long as a reliabie :
ERIC source of availability for them can be cited. ERIC
does not reproduce or distribute such non-print materials.

A document does not have to be formally published i-
entered in the ERIC database. In fact ERIC seeks ou:
unpublished or “fugitive” material not usually available thrc
conventional library channels.



