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Abstract

Reflexivity in this paper is defined as a self - applied process of learning -- the use of self

and others as active signs in the learning process. When EFL learners are encouraged to stand

back and examine the way they learn and why they learn this way, reflexivity naturally emerges.

FOur perspectives related to how EFL learners employ reflexivity as a powerful learning

Strategy to read and to write are (a) reflexivity in personal experiences, (b) reflexivity and the

verbal self-report method, (c) reflexivity in shared inquiry , and-(d) time for reflexivity.

Examples from a study of EFL learners with different linguistiC levels presented through each

perspective, clearly indicate that the use of reflexivity changes ESL/EFL learners' perspectives

on their learning, and that, in turn, propels their learning process.



Introduction

In recent years, inquiry into learning English as a Second/foreign language (ESL/EFL)

has moved away from the quest for achieving more prefect learning to -thous instead on how

successful learners actually achieve their goals (Wenden & Rubin, 1987; O'Malley & Chamot,

1990; Oxford, 1990). Such changes have led to closer investigation of how ESL/EFL learners.

approach learning, both in and out of clasSrooms. Attention has especially been drawn to

what process strategies learners employ when encountering obstacles since ESL/EFL learners

so frequently struggle with ambiguities, difficulties, confusions, and even different Cultural

values. Research into the reading strategies of ESL students indicates that learners' behaviors

can be best explained by reference to how individuals perceive and interpret their own

experiences. The contribution of this study is to examine reflexivity as-one learning strategy

developed from learners' personal experiences.

When ESLtEFL learners are encouraged to step baCk and examine their learning tasks

both as learners and as thinkers, reflexivity is naturally generated (Short & Bujke, 1992;

Donoahue, Van Tassell, & Patterson, 1996). Reflexivity or reflective thinking, as proposed by

John Dewey, is a disciplined, purposeful thinking; it involves turning a subject over in the mind

and giving it serious and consecutive consideration. As a process reflexivity starts with a

problein and moves toward a solution by shifting, relating, and ordering a flow of ideas

(Dewey, 198). Reflexivity in this paper refers to-a learner's ability to use the self and others

as instruments for one's own learning (Peterson & Eeds,1990; Short & Harste, 1996). That is,

reflexivity is defined as a self-applied process of leaning -- the use of self and others as active

signs in the learning process. Reflexivity is a mental action that allows learners to be able-to

turn their experiences into learning or to apply their experiences in new contexts (Simmons,

1996). In this paper, four perspectives with reference to reflexivity will be discussed in detail.

The four perspectives are reflexivity in personal experiences, reflexivity in the reading process,

reflextivity in shared inquiry, and time for reflexivity.
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2. EXAMPLES FROM TAIWANESE EXPERIENCES

A. Reflexivity in personal experiences

Reflexivity can be a strategy to help learners recall, remember, and compare their past

experienes with the current ones. Beach (1991) AdVocates using autobiographical responses

to interpret texts. Such responses are viewed as an interpretive form ofnarrative to help

learners construct language, knowledge, and experience and ultimately to re-construct

theniselves. Thais, reflexivity provides opportunities to integrate self and knowledge. The

following examples demonstrate situations in which participants meshed their past experiences

with a- current textual experience to create a whole construct, and, as a result, were able to

jump outside the purely textual frames and create their own enlarged frames (Chi, 1995a).

[Example A: In reference to verbal self-reports]

I wonder what types of pains does the girl have? What types ofpain
does the disease cause her? Physical or mental pains? These types
of pain are very different. To me, the physical pains are a- type of
superficial pain because they can be cured, but the mental pains are
hard to be -completely cured by medicine ... From my point of view,
this _type of disease is originallyfrom physical situations butwhep I
re-read the article, I realize it comes from both physical as well as
psychological situations.

[Example In reference to verbal self-reports]

After reading two stories, I started thinking about some questions.
What if I were the characters in the stories, what could I do?
Would I face the death as optimistically and peacefully as the girl
[in the story]? Would I have courage to face the death? If I were
the-discus thrower, would I throw plates at the wall? That attitude
would I take if I were die doctor? Would I be as kind as the doctor?
What does death mean to me? Everybody will undergo the-death
one in his/her life. Now, I see their death. When will it happen to
me and in what way? If eel human beings are so little, and fragile:
I don't know whether I cannot get any answers now ... I have never
thought about the death before but I have'started thinking about it.



[Example C: In reference to verbal self-reports]

I felt sad, very sad, after re-reading the story. I felt sometimes
I am just like the nurse, indifferent and inconsiderate to those
whom I encountered, especially when I am busy.

[Example D: In reference to the verbal self-repors]

When Ire -read the story. I paida pity on this patient. I sort of
understood why he was different to the nurse and the doctor.
See, nobodycame to visit him. If I were. hospitalized, I would
expect -my family to take care of'me and my friends to visit me.

These participants [Examples A, B, C, D] obviously injected themselves into the tales,

identifying with, feeling sorrow for, or even sympathizing with the characters and their

encounters; as a result, reflection was promoted,and that made them more reflexively

conscious of their own life experiences. That relexivity, in -turn, provided them a deeper

underganding'of the text experiences. Through reflexivity, these participants not only

integrated self with knowledge, but also actively sought out opportunities to look at things in

new ways, to make the familiar strange and the strange familiar, and to consider and evaluate

perspectives 'other than their own. Ref'exivity caused these participants to discover new

aspects of work and to deepen or even change their initial understanding of both the text and

the self .

B. Reflexivity in the reading process

ReflexiVity is a key unlocking the mystery of why some learners benefit 'from reading

situations more than others. However, in the act of reflexivity,learners may have to face a

shadow self, a self which they are not happy to. discover. Reflexivity, then, sometimes requires

that learners be vulnerable. When the ten participants in the study were requested to verbalize

their thoughts in the process of reading (Chi, 1995a), some of them, in 'addition to focusing on

the text, also examined their reading strategies. Such self examination helped them not only in

the immediate act of reading, but prbmoted thinking about how their reading strategies could

be used in broader reading situations. The following examples illuminate such situations.
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[Example E: In reference to verbal self-reports]

... So far, 1 don't quite understand what the story is really about.
I think I read too fast so that I am very easy to lose the comprehension
... I should slow down my reading speed. I now realize that I gap
the parts of the texts being read ... I think next time when I read I
should write down something on the margin of the texts in order-not
to read too fast.

[Example F. In reference to verbal self-reports]

I pay a pity for myself 1 always read analytically, even reading
a story. I think I have to be aware of the purpose of reading.
Different types of texts should'be read in different ways. I think
I am a serious reader.

[Example G: In reference to verbal self-reports]

Through the whole process, I started thinking "why I read and
think this way "... When I retrospectedon myself, I wondered
what type of reader I want to be, an emotional reader, reading
along with the author, or an analytical reader, detaching myself
from the text. ... I think I want to be a critical reader and I do
not know how to do it, but I start ,thinking about how.

[Example H: In reference Jo verbal self-reports]

I sensed that I liked to read on the level of the literal meaning
because I usually read word by word It [the verbal self-report
Method] did reflect the usual way I read English. I think rhy
reading strategies are very poor but I don't know how to improve
them.

Apparently, the participants in Examples E,F,G, and H were comfortable using reflexivity as

an opportunity to see themselves as other people saw them. What these participants were

experiencing in the immediate situation not only reflected upon their-past as readers and

thinkers, but also helped them to re-construct the current experience in order to groW and

improve their learning in the future. Such Connected ways of knowing empowered them to act

upon their reading world.

Not all participants realized the fruits of reflexivity in the immedite moment of reding.



It was not uncommon for a couple of days to elapse after reading a text before reflection

would emerge tht could produce a new understanding of what the reading text was about.

After finishing, the research, the participants in Examples E, F, Q, and H, used the verbal self-,

report method as a reflexive strategy in order to read their textbooks, and, in turn, to promote

their critical thinking, as Examples I and I, below, demonstrates:.

[Example I: In reference to the oral interview]

... After I joined the research, I realized that I seldom consciously
thought how I read since I always focus an )vhat I read But, now
I started to make more connections while reading English-materials,
including the textbooks, especially when' encountereddifficulties.
I always question why the author says this. Do I agree with this or
that? I think the use of the verbal self-report is very time-consuming
but it does help me to read the difficult or peculiar texts.

[Example J: In reference to the oral interview]

I started using this method to read other things, textbooks
or magazines. And now when I 'tadsome stuff I will consciously
stop and think for a moment. This may help me to become
a critical thinker.

Reflexivity in the reading process was useful to these participants as a way &deciding how to

learn based upon connecting to past events, thinking of solutions to problems, sparking new

ideas, and dwelling on an unpleasant event in the hope of understanding by feeling. More

importantly, through this problem- framing process and collective reflection, learners did

"outgrow their former selves" and moved to new and often more significant insights. Such

understandings can were then able to guide future learning. "We undertake reflection, not so

much to revisit the past or to become aware of the metacognitive process one is experiencing

but to guide future action." (Killion & Tondem, 1991, p.15).

B. Reflexivity in shared Inquiry

Language in all its aspects is a social act, so collaborating with other people is essential
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and crucial for learning; this collaboration requires that learners interact well with both peers

and more proficient language users (Vygotsky, 1978). Although, many classroom activities

set up social environments for students to share what they read and write, few are set up for

sharing or exchanging is they read and write. That is, students are usually encouraged to

share factual knowledge (what-to-learn) but not procedural knowledge (how-to- learn). When

engaged in reflective thinking with each other, learners are challenged to take that more

extensive step, to inquire into and critiques what might be learned by becoming increasingly

aware of their own problems and difficulties, learners begin to clarify their own learning

problems and difficulties. That is, they discover not only what is meaningful but how also

meaningfulness.operates. In fact, reflexivity can become the cornerstone of learning through

the process of shared inquiry (Atbanases, 1989). As the following examples show,.

participants were also arranged for paired discussion about a reading text -(Chi, 1995b).

[Example K: In reference to the oral interview]

After discussion With May, I had a better understanding of, the
meaning of the story. Originally, I thought it was a nonsense
story, but now I sort of like it. In fact, the story is prytty interesting.
I found I have focused too much on,compre'hending the story 'itself,
but not on interpreting the story. That's probably Why May's- reading
scopes were wider than mine. I really envy the how she reads a
story and I -think I should discuss more often with her or any other
classmates.

[Example L: In reference to the oral interview]

I think discussion is very interesting. My partner Johnson and I
not only had different stance toward the girl's death, but also had
different ways of reading the story. Johnson never paid so much
attention to the medical terms [of the story]. He simply focused on
reading the plot of the story so he thought the story was very easy to
read, but I read the story as carefully as I read the textbooks soI was
bothered by the medical terms all the time. Maybe I should be more
aware of my reading purpose. Different texts with different purposes
should be read in different ways.



Obviously, from the above examples, these learners shared their joy, fear, frustration, anger,

warmth, and disappointment in the story as well as their values, beliefs, judgments, and

preferences. As a result of such sharing , they were able to take an idea, expand it, and add to

it. They were also prompted toward alternative explanations and interpretations, and

encouraged to revise their meanings if they thought alternative explanations and

interpretations were more appropriate. That is, in thinking reflectively about an interpretive

problem, these participants gave full consideration to the ideas ef others, weighed the merits

of opposing arguments; and modified their initial opinions if the evidence demanded it.

Shared inquiry need not be'restricted to face-to-face encounters. Whenever learners

attend to the behavior of others,e ven if-the communication is undirectional, akind of shared

inquiry occurs. For example, the research included an activity.during which I invited the

participants to view video-tapes of their -own reading/writing processes and those of three

proficient learners (Jeff, Lin, and Lily). After comparing their own reading/writing processes

with those of proficient readers, they respOnded as indicated below.

[Example M: in reference to oral interview]

I am impressed with the way. how Lily writes. She is such
a careful writer and thipker as well. She pays so much attention
to modify her thoughts and revise her writing over and over in
the process of writing. -Unlike her, I am always impatient with
my writing, especially when I had limited.time or I had to write
something that I don't know very much. I just wanted to finish, it.
I should spend more time in and be more patient with my writing
assignments.

Example N: In reference to oral interview]

Jeff is such a great thinker since he is so able to integrated
his pervious knowledge into the new context (the writing situation).
I understand why his English is.so excellent, not only because he is
so much interested in English, but also because; from the video-tape,
he was excellent at gathering what he has learned before-and organized
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it in a very creative way. Now, I know he has some amazing
writing and thinking strategies that Ican learn from. I will
try to use them next time when I write my own composition.

[Example 0: In reference to oral interview]

Compared with the three better learners, I think I have too- much
focused on vocabulary. When I read, I alwaysspent a lot of time
on the words that I didn't know. When I wrote again, I alwayS
focused on how to use words to express ideas; on the contrary,
Jeff, Lin, and Lily always focused on reading and writing a whole
paragraph first. They didn't thinkso much when they encountered
difficulties. InVead, they would make marks andcame back to think
about them later on. I should do this way. Maybe I can read and
write faster and better.

[Example P:In reference to oral interview]

It is interesting to see how my classmates read and write through
watching the video-tapes. I never know I can think that much
while reading and writing. If I do as Jeff and Lily do, I will
probably read and write better.

By becoming reflexive in the comparative context of peers' behaviors, students were able to

channel their energy in a more powerful direction. That is, reflexivity helped my students in

Examples M, N, 0, and P to recall and compare their current experiences with their previous

ones. More importantly, the participants in this research were not only pleased to watch

themselves on videotapes but also impressed with such a technological way to help them

become more aware of their thinking processes since-they discussed their-observations in great

detail. Reflexivity does encourage them to make connections between what they know and

what they are discovering as a result of a new experience; moreover, reflective thinking also

allowed these participants to link things together and helped them to see new relationships. In

other words, reflexivity has become the experience Of discovery, of uncovering this range of

meanings in the text. his important that students confer with each other, and care should be



given to helping them share their reading/writing and processing strategies as well. Such a

collaboration encourages a cooperative spirit in the reading/writing classroom.

D. Time for reflexivity

Time is so essential and crucial for reflection or "incubation" in which learners are able

to mull over and think about what-they have learned (Isakson, 1996). Too often, the pace of"

classroom-activity does not allow ESL/EFL learners to pause and look at what they are

currently doing, why they do it in a certain way, whether it is what they want to do, and what

they should do next. Ungraded journal writing provides learners with adequate time for

reflection since they can see themselves as readers, writers as well as thinkers. Taking time

and energy to reflect -on and improve one's learning are essential to the understanding process

itself. Moreover, so often Taiwanese students consider-reading and writing a one-step process

from start to finish. The following examples, drawn from my previous research, represent the

situations in which the participants apply journal- writing as a tool for reflection to ease their

learning tension and associate with learning discomfort (Chi, 1996).

[Example Q: In reference to the journal writing]

I am riot a quick thinker so journal writing gives me time to clarify
my own thinking. I can't "digest " what my professor said or what
classmates responded in the class. When I write the response journal,
my classmates ideas have become so clear in my Mind and I even write
some disagreements.

[Example R: In reference to the journal writing]

I don't quite agree to Paul's statement in today's class but I just did not
know how to verbalize my disagreements. But now; in the process of
writing* response to his ideas. I better understood his ideas and my
disagreements.

[Example S: In reference to the journal writing]

Journal writing helps me gradually be aware of my own problems
of learning. I do not like thinking. Iam very lazy in terms of
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thinking. What should I think? I have learned this before.
With the journal writing in the past two weeks, I started to
realize how important to think. It is just take to time to develop.
In fact, thinking may result in my questions than answers.

In fact, reflexivity enabled the above participants to better set and attain personal goals and

involved them not only in examining but also in acquiring beliefs, values, and attitudes about

self, others, and tasks. These participants chose to exercise in the analysis and transformation

of the situations in which they found themselves when they paused to reflect. Rather than

shielding themselves from difficulties, learners should seek ways to solve problems and learn

from them; in this sense, reflexivity can be a possible solution to learning difficulties,and

confusions.

CONCLUSION

ReflexiVity is itself an experience, and,not an end. It is a re-constructive and re-

productive process, by which ESL/EFL learners are able to intentionally examine their learning

events, beliefs, and behaviors, as well as make more of each experience. From this viewpoint,

learning becomes a self-directed process, in which ESL/EFL learners realize what they need.

Reflexivity expresses an orientation to action and because it concerns the relationship between

-thought and action; reflexivity becomes a power readers choose to exercise in the analysis and

transformation of situations in which they rind- themselves when they pause to reflect.



REFERENCES CITED

Athanases, S. (1989). Developing a classroom community of interpreters. English Journal,
January, 45-48.

Beach, R. (1991). The creative developinent of meaning: Using autobiographical experiences
to interpret literature. In D. Bogdan & S.B. Straw (Eds.), Beyond communication
(pp.211-236). Portsmouth, NH: Boynton/Cook Heinemann.

Chi, F. M. (1995a). EFL readers and a focus on intertextuality. Journal of Reading,
38(8), 644-658.

. (1995b). Making ReadinglWriting ,Connections: From Theory into
Practice. Technical Report of National Science Council.

. (1996). The journal writing as a cognitive and as a social learning process.
Personal copy.

Dewey, (1938). Experiences- and-Education. N.Y.: Collier Books.

Donoahue, A., Van Tassell, M. A., Patterson, L. (1996). Research in the classroom:
Talk, texts, and inquiry. Newark, DE: International Reading Association.

Fedele, F. (1996). Building a reflecting classroom. In Zoe Donoahue; Mary Ann
Van Tassell, Leslie Patterson (Eds.), Research in the classroom: Talk,
texts, and inquiry (pp.36-50). Newark, DE: International Reading
Association.

Hynds, S. (1091). Reading as a social event: ,Comprehension an and response in the text,
claSsroom, and world. in D. BOgdan & S. B. Straw (Eds.), Beyond Communication
(pp.237-258). POrtsmogth, NH: Boynton/Cook Heinemann.

Isakson, M. B., Williams, D._D. (1996). Allowing space fir not knowing: A dialogue about
teachers' journals. In Zoe Donoahue, Mary Ann Van Tassell, & Leslie Patterson
(Eds.), Research iii the classrooni: Talk, texts, and inquiry (pp.10 -3 5). Newark,
DE: International Reading Association.

Killion, J. P. & Todnem, G. (1991). A process for personal theory building. Educational
Leadership, 48 (6), 14-16.

Maley, A. (1990, fourth printing). XANAU-"A Miracle.of rare device": The teaching of
English in China. In J.M. Valdes (Ed)., Cultural bond: bridging the cultural
gap in language teaching (pp. 102-111). N..Y.: Cambridge University Press.

13

14



O'Malley, 1 M., & Chamot, A. U. (1990). Learning strategies in second language
acquisition. N.Y.: Cambridge University Press.

Oxford, R. L. (1990). Language learning strategies: What every teacher should know. N.Y.:
Newbury House Publishers.

Perkins, O., & Blythe, T. (1994). Putting understanding up front. Educational Leadership,
51, 4-7.

Peterson, R., & Eeds, M. (1990). Grand conversations: Literature groups in action. ,N.Y-.:
Scholastic.

Short; K. G., Burke, C. (1992). Creating curriculum: Teachers and students as a community
of learners. Portsmouth, NH: Heinemann.

Harste, J. C. (1996). Creating classrooms for authors and inquirers. Portsmouth,
NH: Heineniann.

Simmons, R, (1994). The horse before the cart: Msessing for understanding. Educational
Leadership, 51, 22-23.

Wenden, A., & Rubin, J. (1987): Learning strategies in language learning. Singapore:
Prentice-Hall International.

Vygotsky, L. (1978). Mind in society. Cambridge, MasS.: Harvard University Press.

15



U.S. DEPARTMENT OF EDUCATION

EDUCATIONAL RESOURCES INFORMATION CENTER
(ERIC)

REPRODUCTION RELEASE

I. DOCUMENT IDENTIFICATION

Title Ref X

in AFL..

Author(s): ,),71

Date: s 7 ,

II. REPRODUCTION RELEASE
In order to disseminate as widely as possible timely and

significant materials of interest to the educational community,
documents announced in the monthly abstract journal of the
ERIC system, Resources in Education (RIE), are usually
made available to users in microfiche, reproduced paper
copy, or electronic/optical media, and are sold through the
ERIC Document Reproduction Service (EDRS) or other ERIC
vendors. Credit is given to the source of each document. If
reproduction release is granted, one of the following notices
is affixed to the document.

5

gl

w

IE

s-hedert3

'97

PERMISSION TO
REPRODUCE THIS

MATERIAL HAS BEEN
GRANTED BY

TO THE EDUCATIONAL
RESOURCES INFOR-

MATION CENTER
(ERIC)"

"PERMISSION TO
REPRODUCE THIS

MATERIAL IN OTHER
THAN PAPER COPY

HAS BEEN GRANTED BY

TO THE EDUCATIONAL
RESOURCES INFOR-

MATION CENTER
(ERIC)"

If permission is granted to reproduce the identified document,
please CHECK ONE of the options below and sign the release
on the other side.

Permitting
microfiche
(4" x 6" film)
paper copy,
electronic, and
optical media
reproduction (Level 1)

Documents will be processed as indicated, provided quality
permits. If permission to reproduce is granted, but neither box
is checked, documents will be processed at Level 1.

OR 0 Permitting
reproduction in
other than paper
copy (Level 2)

OVER

Lup
Signature Required

"I hereby grant to the Educational Resources Information Center
(ERIC) nonexclusive permission to reproduce this document as
indicated on the other side. Reproduction from the ERIC micro-
fiche or electronic/optical media by persons other than ERIC
employees and its system contractors requires permission from
the copyright holder. Exception is made for non-profit repro-
duction by libraries and other service agencies to satisfy infor-
mation needs of eNcators in respon to discrete inquiries."

Signature: ___C-Acos7

Printed Name. Fe rl mrnj
Organization' C 4 A&yri

Lin Tiers /-1-1
Position'

oQ A-55 0a a.r,e pro-re.51.5o r
s,14-

Tel. No: C04) 27"16).."'- Zip Co e (4-0 °

Address' 44.142', Tom, Hs
t o'c

DOCUMENT AVAILABILITY INFORMATION

(Non-ERIC Source)

If permission to reproduce is not granted to ERIC, or, if you
wish ERIC to cite the availability of the document from another
source, please provide the following information regarding the
availability of the document. (ERIC will not announce a docu-
ment unless it is publicly available, and a dependable source
can be specified. Contributors should also be aware that
ERIC selection criteria are significantly more stringent for doc-
uments which cannot be made available through EDRS).

Publisher/Distributor:

Address:

Price Per Copy:

Quantity Price:

IV. REFERRAL TO COPYRIGHT/ REPRODUCTION
.

RIGHTS HOLDER

If the right to grant reproduction release is held by some-
one other than the addressee, please provide the appropriate
name and address:


