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Dr. Moshé Starets, Professor, French Department, University of Windsor
Windsor, Ontario, CANADA, N9B 3P4
Tel:( 519) 253-4232; Ext. 2066 E-Mail: starets@uwindsor.ca

Identification and Eradication of Linguistic Interferences in the Target
Language

We conducted research projects in several French Canadian school systems in Atantic
Canada, (the Acadians) and in South West Ontario (Franco-Ontarians) that have been
published in several books, articles and papers some of which are listed in the
bibiography given in the handout. Although we focus in this presentation on a specific
population of students, it seems to me that the lessons that we will draw from this
study are relevant to any language teaching situation..

The French population of Ontario is approximately 450,000 strong, 7% of the general
population of this province. In the city of Windsor (200,000 inhabitants) there are
four elementary and one secondary French schools in which most of the subjects are
taught in standard French, the variety of French which the schoolchildren of Windsor
are expected to master. The Francophone pupils in the French schools of Windsor, like
many French Canadians outside of Quebec, speak English with their friends, the
dominant language of Ontario, they watch American and English Canadian television
and listen to American and English Canadian radio. Many of them speak the French
Canadian vernacular at home which differs from standard French in many ways.
Consequently, deeply rooted non-standard features pervade their vocabulary and
syntax. We will give several examples of these features later on. From a pedagogical
point of view, this situation presents a major challenge to the teaching of standard
French to these pupils.

A comparative study between mainstream French and the student’s vernacular
would reveal the main structural and lexical differences between the two linguistic
systems. Those differences, commonly known as mistakes, errors, are mainly
americanisms and archaisms. They should be targeted by the learning materials and
teaching strategies used in the school system. The second step would consist of the
preparation of the learning materials and teaching strategies based on the findings of
the comparative study. Their goal would be to sort out the non standard features in
the pupils’ performance in mainstream French, explain to them the nature of those
“errors” and teach them the equivalent form in standard French. Having understood
the nature and origin of their mistake and having acquired the standard form, the
pupils would then practice its usage. Learning would thus be performed in three main
stages: The cognitive stage in which the learners would be made to understand their
errors, particularly the ones caused by linguistic interferences from the vernacular;
the acquisition stage in which the learners would learn the French form; the
practical stage in which the learners would practice the newly acquired forms.
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We shall elaborate more on the proposed methodology in our Conclusion.

This paper is based on our research into the oral expression of Franco-Ontarian
schoolchildren in grades four and five (ages nine and ten) in the French school system
of Windsor. Please refer to the bibliography for other research work. The children in
our sample belong to the same sociolinguistic environment. Our corpus of free speech
was built by means of interviews of one hour each conducted by Franco-Ontarian
interviewers who, at the time, were my students in French linguistics and applied
linguistics at the University of Windsor. Those same interviewers transcribed the
whole corpus. Male and female schoolchildren are fairly equally represented in this
corpus. Since our sample is made up of children from three different schools we were
able to neutralize the teacher and school factors in our findings. Only linguistic
features found in more than three speech samples in more than one school (generally
in all three) were taken into account in our study. This study is actually a linguistic
description of a students French vernacular, the kind of vernacular that, for
pedagogical purposes, would be typified by Selinker, L. (1974) as Interlanguage (see
bibliography).

In order to simplify our presentation, we will refer to the children’s oral
expression as vernacular and to mainstream (standard) French as French .

We will concentrate our discussion on mistakes caused by borrowings from English; we
will examine the following features:

A. Direct and indirect objects in the vernacular, in English and in French.

B. Verb phrases (VP) with étre in the vernacular, to be in English and avoir in
French.

C. The preposition dans in the vernacular and in French.

D. Dessus, preposition in the vernacular, whose semantic content is closer to
English than to French. Dessus is an adverb and a preposition in the vernacular
and an adverb only in French.

The literal non stardard translations into English are given in italics and
quotation-marks .

We will analyse hereafter several examples of syntactic features of the vernacular
that differ from French. It is the same kind of analysis that I do with my students as
part of their learning process.

You will find all the samples in the handout and in the transparencies. It is the same
o terial that I use in my applied linguistics course. You can follow either one of them
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or both. They are identical.

A. Direct and indirect objects in the vernacular, in English and in French.
Some verbs in the vernacular govern an indirect object; the analogous verbs in English

also govern an indirect object whereas their respective counterparts in French govern
a direct object. We will examine hereafter some of those verbs:

In French, attendre (to wait) is a transitif verb governing a direct object. In the
vernacular, like in English, attendre governs an indirect object whose preposition is
pour (for). Thus, the structure in the vernacular is identical to the English structure
with the verb to wait and different than the structure in French with the verb
attendre . Also, the preposition pour in the vernacular is identical to the preposition
for in English.

1. (The informant, talking about his dog)
Uern (...) apreés, quand je sors, elle ... attend pour moi .

Eng (...) later, when I go out, she ... waits for me.

French: (...) elle m’attend . The pronoun me (m’ ), here is the direct
object governed by attendre.

A preposition in English can change the semantic content of a word. Thus, to Iook has
the general meaning of to direct the eyes in a particular direction (Webster,
Encyclopedic Edition) whereas to look for means to search (for).In French, to look is
regarder and to look for is chercher ; both are transitf verbs. The vernacular forms
are closer to the English ones: regarder (to look ) and regarder pour (to look for, to
search ):

2. (The informant, talking about a book he read):
Vern Tu lis puis tu regardes pour mars dix-huit puis ¢a dit pourquoi quelque
chose ...

Eng You read then you look for March eighteen and it says why something
“happened “)

French: Tu lis et tu cherches le dix-huit mars (...)
The same preposition (pour ) is used in the vernacular with the verb chercher (to

search ). In French chercher is a transitif verb. In English the verb to search , in the
same contexts, can govern the preposition for:

Uer (...) on jouait des jeux , on cherchait pour du manger .

S
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Eng (...) we played games, we searched for food.

French (...) on cherchait de 13 nourriture
(The informant, talking about his dog)

B. Uerb phrases (UP) with étre in the vernacular, to be in English and auoir in
French.
Many idioms in French consist of a noun or an adjective governed by the verbe avoir
(to have ). The equivalent idioms in English are governed by to be and in the
vernacular by étre . Since to be is normally the English counterpart of étre, the
structure of those idioms in the vernacular is closer to their equivalents in English
than to their equivalents in French ( see Starets 1989 and 1993). We suggest that the
vernacular borrowed from English the structure étre + noun or adjective of those
idioms. We will compare a few idioms from the vernacular with their counterparts in
English and in French.

a. NP governed by étre in the vernacular, to be in English, and avoir in Fench

Dernacular English French
"étre" + NP "to be"+ NP "Avoir"+ NP
4. Elle est jus(te) vingt-neuf She is just twenty-nine Elle a seulement
ans “ years” vingt-neuf ans
'5. Quand j'étais trois ans,ia When I was three “years” Quand j'avais trois
asseyé de me mordre he tried to bite me ans, il a essayé de me
mordre

b. AP governed by étre in the vernacular and by to be in English; NP governed by
avoir in French

UVernacular English French
"étre"+ AP "to be"+ AP "Augir"+ NP
6. Quand je joue au hockey, When I play hockey, I Quand je joue
je suis pas trop chaud am not too hot au hockey, je n'ai

pas trop chaud

c. Alternation of a French type and an English type structure in the same vernacular
sentence

In sentence 7 given below the informant alternates the vernacular structure étre +

@ _ borrowed from English, with the French structure avoir + NP whose usage seems

ERIC
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to attest to school French influence:

Vernacular English French
7. Ma soeur Rachel est treize My sister Rachel is Ma soeur Rachel a treize
ans, Michel a dix-sept thirteen “years “, ans, Michel a dix-sept
ans puis Maurice a dix-huit Michel “has ” is seventeen ans puis Maurice @ huit
ans “years “and Maurice ans

“has ” is eighteen “years “

Sentence 7 is particularly interesting because it seems to point to the concurrent
influence of English and French on the formation of the childrens vernacular. The
concurrent use of two competing structures, with étre (To be) and with avoir (To
have) in the same sentence, reflects an intermediary stage in the development of this
vernacular. Both structures are available to the children and at some point in their
linguistic development, under the right circumstances, they will probably choose one
structure over the other. From the pedagogical point of view it is very important to
create a methodology that will help these learners to make the “right” choices.

d. The phrase étre + adjectif (to be + adjective ), in the vernacular, can be also found
with chaud and froid ; in French, those phrases, are governed by “avoir “ (to have).

Vernacular English French
"étre"+ AP “"to be"+ AP "Auoir"+ NP
8. Quand je joue au hockey, When I play hockey, 1 Quand je joue

je suis pas trop chaud am not too hot au hockey, je n'ai

pas trop chaud

9. Quand il était si froid, When he was so cold, Quand il avait si
il avait les shivers he had the shivers froid, il avait le
frisson

e. In some structures, English uses the adjective scared where our informants use the
French noun peur as an adjective in order to create a syntactic structure analogous
to the English structure to be scared .

Vernacular English French
“étre"+ AP "to be"+ AP "Auoir"+ NP
10.Y avait deux avions qui ( ...) now my sister is (...) maintenant ma
ont frappé ensemble; scared of air planes soeur a peur
maintenant ma soeur est d'avions

peur des avions

‘0 Y avait beaucoup de There were many Il y avait beaucoup

[
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personnes (dans 1'avion), people, and I was really de personnes, et
puis, j'étais vraiment peur scared j'avais vraiment
peur

f. The adverb late , depending on the context, can be translated into French by the
adverb tard and by the adverbial locution en retard . En retard would usually
mean after the expected time whereas tard usually means far on in a period of
time (both from Webster). In the vernacular, tard , like late in English, is used for
both purposes:

Vernacular English French
"étre"+ Adu P "to be"+ Adv P étre +Adv Loc.
12.Y avait des Kermit*, les (...) I went there, (...) j'y suis allé, or,
petits bébés, pis, j'allai la but I was too late, so, j'étais trop en retard
pi, j'étais trop tard, pi, je I didn't get it par conséquent, je
I'ai pas eu ne I'ai pas eu

C. The preposition dans in the vernacular and in French.

In French, the preposition dans governing a locative prepositional phrase conveys the
notion of interiority in relation to a certain space. A, on the other hand, indicates only
the general site of an action or a situation. Le Petit Robert (1984; Dans ) explains this
function of Dans as follows:

Préposition indiquant la situation d’une personne, d’une chose par rapport a
ce qui la contient .

A preposition indicating the situation of a person or of a thing in
relation to what contains that person or thing M.S.

In French J’étais dans I'école as opposed to J'étais a I’école would indicate that the
speaker was inside the school rather than just at the school. In the vernacular the
distinction between these locative expressions is often blurred since the children tend
to use dans for both purposes. In 13 given below, the informant says dans I’école
whereas in French it would be, for this same context, a I’école ; in 14, the informant
says dans Quebec whereas in French it would be & Québec . It seems to me that in
both cases French would use dans to underline the fact that the activities referred to
in those sentences had taken place inside the defined areas and not just at those areas.

13.
Ver C’est un livre que j’ai lu en arc-en-ciel dans I'école .

Eng It is a book that I read in arc-en-ciel at the school.
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French (...) @ I’école

14.
Uer Elle était garde-malade quand on vivait dans Québec .
Eng She was a nurse when we lived in Quebec.

French (...) @ Québec ; dans Québec would mean inside the
city of Québec

I mentionned these usages of dans although I am not sure if they are borrowed
from English which distinguishes between in and at. A better explanation
might be that the general use of dans in the vernacular in contexts where
French would distinguish between dans and a (and other prepositions) is a
typical dialectal simplification.

In sentence 15 given below the function of dans is analogous to that of the English
preposition in in a similar context. Notice that dans governs a prepositional phrase
whose noun is the English word wrestling :

15.
Ver Mon frére est musclé parce qu’il est dans wrestling .

Eng My brother is muscular because he is in wrestling.

As we saw in the English version the prepositional phrase in a similar context would
be: (...) in wrestling . The informant is using a syntactic structure modelled after the
English structure in + name of a sport (in swimming, in football, etc .), or after a more
generic structure, “in + noun denoting an activity “ (in dancing , in teaching,

etc . ). French would use a very different expression consisting of the verb pratiquer
(to practice) and the name of the sport. Thus the French equivalent of 15 would be:

16.
French Mon frere est musclé parce qu’il pratique Ia lutte .

D. Dessus, preposition in the vernacular, whose semantic content is closer to
English than to French. Dessus in French is an adverb.

In French sur is a preposition whereas dessus , used as an independent lexeme, is an

adverb (as opposed to au-dessus de, par-desssus de , etc, that are prepositional

locutions). In the vernacular, dessus , used as an independent lexeme, can be an

aldverb and a preposition. It is worth noting that the alternative usages of the

ERIC
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prepositions sur and dessus in the vernacular do not seem to follow distributional
patterns. It's quite possible that the choice of one or the other is arbitrary. We will
focus on the prepositional usage of dessus in the vernacular.

In the vernacular, the preposition dessus can denote the spatial relationship object
ON /OVER object ; in French sur would be the vernacular’s prepositional counterpart
in the same contexts:

17.
Ver Y avait beaucoup de chiens roses, avec du rose dessus le dos, avec des
boucles dessus leurs tétes .
Eng There were a lot of pink dogs with pink on the back, with curls on their
heads.
French (...) Sur le dos
18.

Uer Y faut que tu couches dessus ton vent(r)e.

Eng It is necessary that you lie on your belly.

French (...) sur ton ventre
In French, dessus and sur never denote the spatial relationship of interiority. In the
vernacular these two prepositions are influenced by the English preposition on which
in certain contexts denotes the spatial relationship of object ON/OVER/ object and
in other contexts denotes the spatial relationship of interiority. We find in the

vernacular Sur or Dessus where in English one would use On and in French Dans.

19.
Ver Je jase avec mes amis pi on chante dessus I'autobus .

Eng I chat with my friends and we sing on the bus)

French (...)dans I’autobus

Ver Moi, je joue pas dessus une équipe .

Eng Me, I don’t play on a team.
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French (...) dans une équipe

The influence of the English preposition on on the prepositional dessus seems quite
obvious in the sentence 21 given below in which the informant uses a literal
translation of the idiom To go on a diet . The sociolinguistic status of this idiolectal
usage will have to be determined in further studies:

21. Mon frére est plus gros que moi et il a allé dessus un diet .
(My brother is “fatter “ bigger than “me™ 1 am and he went on a diet.)

Concerning sentence 21, it is worth noting that most compound tenses in the
vernacular, like in other French Canadian dialects and in Old French, are conjugated
with avoir whereas in French some are conjugated with avoir and others with étre .
The verb aller (to go) is conjugated in sentence 21 with avoir whereas in French it
would be conjugated with étre.

Conclusion

The vernacular spoken by the children in this area of Ontario should be treated
for research purposes as a linguistic system, albeit still unstable, consisting of a set of
grammatical rules, phonetic rules and a vocabulary. As we said in our introducation,
from a pedagogical perspective this system is analogous to the interlanguage
described by Selinker (1974:36). Under certain circumstances, this interlanguage could
become a permanent vernacular. I think that the same reality exists in many
language learning situations therefore, in principle, our analyses are pertinent to those
realities. The interaction between the various linguistic systems that form the
vernacular is manifest in the influence of English on the usage of many archaic and
contemporary French forms. As we saw earlier, for example, the archaic prepositional
dessus assigns to its noun phrase the locative role of interiority. This particular role
assignment by the vernacular prepositional dessus, which is an adverb in French with
the general meaning of above, on top, is influenced by the English preposition on
which normally assigns the locative role of object over object but can also assign the
locative role of interiority. Interaction between French and English is also manifest in
the usage of English expressions with French words: Aller sur un diet (to goon a
diet). .

A full description of this vernacular should have important pedagogical
applications. A methodology capable of eliciting the differences between the
vernacular and standard French and of explaining their nature and origin would be
much more pertinent to the schoolchildren of Windsor and other schoolchildren in
French Canada than a methodology that ignores their linguistic reality. Such a

l{l*cthodology, which has been proposed by Starets (1988, 1993, 1994) and mentioned
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in the introduction, would comprise a cognitive stage followed by a practical stage. At
the cognitive explanatory stage of every lesson the learners would become aware of
the nature and origin of certain specificities of their vernacular as compared to
analogous features in standard French. To give just a very simple example, the teacher
can say to the students: In English we say to go on a diet therefore you say, aller sur
un diet. In French we say, suivre un régime . As in many idiomatic expressions in
any language, the individual lexical components of both to go on a diet and suivre un
régime lose at least part of their semantic content. In other words, the expression to
go on a diet was acquired by the children as an indivisible semantic and syntactic
unit. The choice of the lexical components of to go on a diet cannot be idiosyncratic.
One cannot choose *to walk on a diet or *to go under a diet . By and large, the same
applies to the French equivalent, suivre un régime . Therefore, it would not be
necessary to explain, especially to very young chidren, the basic semantic content of
each component of the French expression. They would acquire and use it as a holistic
independent unit. Concerning this particular idiomatic expression it should also be
noted that unlike its English counterpart, there is nothing in the French
expression that points to a reality related to food as long as long as the normally
implicite component alimentaire (régime alimentaire) is not expressed. The word
régime, unlike diet, does not imply food. This is very interesting because the English
word diet is a borrowing from French. In French, diéte , like diet, is related to food
but unlike diet its semantic field is limited to the medical sphere. It may be argued
that in aller sur un diet the informant is expanding the semantic field of the French
diéte . I disagree with this view mainly because the word is used within an English

context and is pronounced [daiat]and not [dj€tl.

I suggest that all this can be explained to the students, at least to the older ones.

At the practical stage of the lesson the learners would put into practice the linguistic
knowledge acquired at the first stage by means of exercices in which they would,
among other tasks, contrast vernacular and standard forms, learn to choose standard
forms as opposed to vernacular forms, etc.

Bibliography
Chomsky, N. (1981): Lectures in Government and Binding , Studies in Generative
Grammar, Holland, Foris Publications, USA, 371 p.

Dubois, J. (1969): Grammaire structurale du francais: la phrase et les
transformations, Paris, Librairie Larousse, 187 p.

Hamers, F. J. et Michel Blanc, (1983): Bilingualité et bilingualisme, Bruxelles, Pierre
Mardaga, éditeur.




) 11 Starets M. Conference Columbus, Ohio April 97
Juneau, M. et Georges Straka, (1975): Travaux de linguistique québécoise, Québec,
Les Presses de 'université Laval, 355 p.

Nadasdi, T. (1994): Dariation morphosyntasique et langue minoritaire: le cas du
frangais ontarien, PhD thesis submitted to the French Department, University of
Toronto

Robert, P. (1984): Le Petit Robert, Dictionnaire alphabétique et analogique de la
langue frangaise, Paris, Editions Le Robert.

Robert, P. (1992): Dictionnaire Historique de la Langue Frangaise , Paris
Dictionnaires Le Robert.

Robert, P. (1992): Dictionnaire québécois d’aujourd’hui, Québec, Dicorobert, Inc.

Selinker, L. (1974): “Interlanguage”, Error Analysis; Perspectives on Second
Language Acquisition, Edited by Jack Richards, London, Longman, pp. 31-36.

Société du Parler Francais du Canada (La ), (1968): Glossaire du Parler Frangais du
Canada, Québec, Les presses de I’Université Laval, 709 p.

Starets, M. (1986): Description des écarts lexicaux, morphologiques et
syntaxiques entre le francais acadien des enfants acadiens Nnéo- eécossais
et le francgais standard, Québec, Centre international de recherche sur le
bilinguisme, 585 p.

Starets, M. (1988): “ Exercices comparés: francais vernaculaire/francais standard,;
application a I'acadien” , La Revue Canadienne des Langues Uivantes , vol. 44,
2, pp- 350-360.

Starets, M. (1989): “Les écarts grammaticaux de la norme dans 1'expression orale
d'éleves franco-ontariens de Windsor, Ontario, Canada”, Travaui du cercle
linguistique de Nice , 10-11, Nice, Université de Nice, pp. 69-88.

Starets, M. (1993): “Le groupe verbal dans le parler d’enfants franco- ontariens de
Windsor, Ontario, Canada”, Linguistica Atlantica, vol. 15, Canada, pp 145-164.

Starets M. (1994) “Les prépositions Dans, Dedans, Sur et Dessus dans le parler d’éleves
franco-ontariens de Windsor, Ontario, Canada”, Langue et Linguistique, vol.
20, Université Laval, Québec, pp. 129-151.




CENTRAL STATES 1997

FLoxsIS, ®
ERIC

U.S. Department of Education
Office of Educational Research and Improvement (OERI)
Educational Resources Information Centar (ERIC)

REPRODUCTION RELEASE

(Specific Document)

%&WV@M M@WMM Ay The

Publication Date:

authorls: MOSHE U STARE TS

Central States presentation? yes
presented at another conf.? yes
Il. REPRODUCTION RELEASEF:
In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced
in the monthly abstract journal of the ERIC system, Resources in Education {RIE), are usually made available to users in microfiche, reproduced

paper copy, and electronic/optical media, and sold through the ERIC Document Reproduction Service (EDRS) or other ERIC vendors. Credit is
given to the source of each document, and, if reproduction release is granted, one of the following notices is affixed to the document.

If no, was this
Specify:

no
no.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following two options and sign at
the bottom of the page.

The sample sticker shown below will be
affixed to all Level 2 documents

The sample sticker shown below will be
affixed to all Level 1 documents

Y

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS

PERMISSION TO REPRODUCE AND

‘ DISSEMINATE THIS MATERIAL
= HAS BEEN GRANTED BY MATERIAL IN OTHER THAN PAPER g’
Check h COPY HAS BEEN GRANTED BY Check h
e ere e ere
\Z @
For Level 1 Release: < @Q\ For Level 2 Release:
Permitting reproduction in 6’5 %Q Permitting reproduction in

microfiche (4° x 6" film) or
other ERIC archival media
(e.g., alectronic or optical),
but not in paper copy.

microfiche {4° x 6° film) or
other ERIC archival media
{e.g., electronic or optical)
and paper copy.

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Leve!l 1 " Level 2

Documents will be processed as indicated provided reproduction quality permits. If permission
to reproduce is granted, but neither box is checked, documents will be processed at Level 1.

*I hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate
this document as indicated above. Reproduction from the ERIC microfiche or electronic/optical media by persons other than
ERIC employees and its system contractors requires permission from the copyright holder. Exception is made for non-profit
reproduction by libraries and other service agencies to satisfy information needs of educators in response to discrete inquiries.*

Printed Name/Position/Title:
NNA

.4 4 \7/)‘_’; 4
=/ - Da., MosyE SIHRETS, LROFE o

OrganizatiorvAddress: ' Telephone: 4 ¢ 5149
P/ Stndids 15%-U13t Lot Tobl OHI b4 ¢

E-Mail Address:

Sign
here—
please

Signature:

Va W/wa}
Ul ise, G 418 304

staretst Ulw'ayfsov,cp;

Date: /J\WM’W%%Z)\

(49%F

(over)



lIl. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source,
please provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is
publicly available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are
significantly more stringent for documents that cannot be made available through EDRS.)
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Send this form to the following ERIC Clearinghouse:
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Toll Free: 800-799-3742
FAX: 301-953-0263
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