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The Role of the School Administrator in the Implementation

of Alternative Assessment Procedures

The assessment of student learning has always been a cornerstone of American

education. For as long as subject matter has been taught and students have learned, the

stakeholders of education have been concerned about how efficiently this teaching and

learning takes place. Over the years, many different types of assessment have been used

both to compare individual student achievement to criterion-based subject matter and to

the achievement of other students. Along with these different types of assessment have

come many different purposes for assessment and uses for assessment. Alternative forms

of assessment have come about due to the call for assessment that mirrors actual

performance and assessment that more accurately portrays what the student has learned.

This presentation will discuss the role of the school administrator in the implementation of

alternative assessment procedures in the high school setting.

Purposes and Objectives

The purposes and objectives of this study were to identify the alternative

assessment procedures being used in high schools in three Texas school districts and to

determine the variables which led to the actual implementation of these procedures by the

classroom teachers. This information was intended to be used to provide useful data to

school officials interested in initial implementation of alternative assessment in their

districts or in making this implementation process faster or more efficient.
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The variables were examined which might cause alternative assessment to make

the transition from acceptable theory to implemented procedure in the classroom.

Alternative forms of assessment have shown promise as educational reform but this reform

is many times not utilized throughout an entire school district or even an entire school. For

this reason, this study attempted to show whether widespread implementation of these

procedures is likely to be driven by variables associated with the teacher, administrator or

demographics.

The specific questions asked covered teacher variables, administrator variables,

and demographic variables. Teacher variables included teacher knowledge, training and

attitudes in alternative assessment. Administrator variables included administrator

knowledge, training and attitudes in alternative assessment. Demographic variables

included teacher subject area, teacher experience and size of the school district. All of

these variables were compared against the actual teacher implementation of alternative

assessment procedures in the classroom.

Important Literature and Significance of the Study

Some factors increase the implementation of alternative assessment procedures.

Because alternative assessment involves approaching assessment from a different

educational perspective, several scholars have stated that one important factor in

implementation is teacher training in the theory behind alternative assessment. Teacher in-

service in the application of that theory to the specific classroom setting is also extremely

important to increased teacher implementation (Kearns, 1993; Smith, 1993; Stepien &

Gallagher, 1993).
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Several factors seem to inhibit teacher implementation of alternative assessment

procedures. Maeroff (1991) stated that increased demands on teacher time and school

district funds would probably be the greatest roadblocks to alternative assessment use.

Jorgensen (1993) stated that while teacher training and in-service might be readily

available, traditional concepts of assessment with administrators might hinder teacher

implementation. Finally, Davis and Felknor (1994) explained that a public outcry for

assessment that is standardized and easily comparable might be the downfall of alternative

assessment use. This literature leads to the conclusion that a case by case examination is

necessary to determine the factors that lead to or hinder the implementation of alternative

assessment procedures.

Population, Instrument and Procedures

A group of administrators and a group of teachers from the high schools in each of

three Texas school districts were interviewed for the study. The three districts represented

a small, medium, and large sized district. The administrator group from each district

consisted of the superintendent, the assistant superintendent for curriculum and instruction

and the high school principal. The teacher group from each district included the high

school language arts, mathematics and social science teachers. A total of 47 interviews

were conducted. These consisted of 8 interviews with administrators and 39 interviews

with teachers.

The interview schedule was developed by the researcher after review of many

similar instruments. The interview schedule for the administrators was composed of three

sections. These three sections contained questions on administrator training, knowledge
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and attitudes of alternative assessment. The teacher interview schedule was composed of

the same three sections as the administrator schedule with the addition of sections

containing questions on specific, teacher demographic variables and specific, teacher

implementation of alternative assessment.

The interviews were conducted by the researcher on the individual campus sites.

The respondents were asked to respond to some Likert scale type questions and were also

allowed to speak freely on any question in an open-ended format response. All Likert scale

responses and open-ended responses were copied onto the form exactly by the researcher.

The interview format was chosen over the traditional survey because ofadditional

qualitative data that this format might allow the researcher to obtain. Through this

method, the researcher was able to take not only the responses but the emotions, feelings

and attitudes that those responses implied. This was especially evident in the open-ended

or free response sections of the interview. For the exact wording of all the questions and

the order in which they were presented, please see the Teacher Interview Schedule and the

Administrator Interview Schedule in Appendix A and Appendix B following the reference

page of this presentation. These schedules will also explain the numbers referred to in the

Likert scale questions which are dealt with in the data analysis and findings sections of

this presentation.

Data Analysis

The data was analyzed and reported using measures of central tendency,

correlation coefficients, and qualitative analysis. Teacher demographics, teacher training,

teacher knowledge, teacher attitudes, administrator training, administrator knowledge and
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administrator attitudes served as the independent variables for the study. Teacher

implementation of alternative assessment procedures served as the dependent variable for

the study. Mean scores, standard deviations and correlation coefficients were used to

analyze the relationship between the teacher independent variables and the dependent

variable. Mean scores and standard deviations were used to analyze the relationship

between the administrator independent variables and the dependent variable.

Findings

The teacher variables were the best indicators of implementation of alternative

assessment procedures. In the section dealing with teacher training in alternative

assessment, high levels of teacher training showed a .58 correlation with high levels of

teacher implementation of alternative assessment. High levels of teacher self-reported

knowledge of alternative assessment showed a .67 correlation with high levels of

implementation. Positive teacher attitudes toward alternative assessment showed a .63

correlation with high levels of teacher implementation. In all the areas of teacher self-

reported training, knowledge and attitudes toward alternative assessment, moderate to

high correlations were found with actual teacher implementation of the procedures.

Demographic variables of teachers were not good indicators of alternative

assessment implementation. Teaching experience showed a -.005 correlation with

implementation. Teacher subject area had mean scores on implementation of 2.06 for

social science, 2.56 for language arts, and 2.37 for math. The negative correlationwith

teaching experience and the similarity in mean scores with subject areas show that

demographics were not good indicators of alternative assessment implementation.
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Administrator variables did not prove to be good indicators of teacher

implementation. In the medium sized district, administrators had a training mean score of

2.33 and a knowledge mean score of 2.33 while the teachers in this district had an

implementation mean of 2.83. In the large sized district, administrators had a training

mean score of 4.80 and a knowledge mean score of 4.17 and yet the teachers in the large

district had an implementation mean score of only 2.42. In the small sized district,

administrators had a training mean score of 2.75 and a knowledge mean score of 3.50 and

yet the teachers in the small district had an implementation mean score of only 1.44. These

scores show that the district with the lowest levels of administrator training and

knowledge in alternative assessment had the highest levels of teacher implementation of

the procedures. Also, the districts with the highest levels of administrator training and

knowledge had the lowest levels of teacher implementation.

Anecdotal responses were given to supplement the Likert scale answers by many

of the teachers and administrators. Basically, these responses fell into one of three

categories. Category one included responses that showed a sense of resigiiation toward

the current methods of student evaluation. These teachers and administrators felt that all

the evaluation decisions were made at a state or national level and they could not have

much impact on the situation anyway. Category two responses showed a positive outlook

toward alternative assessment and the possibilities for classroom use. Category three

responses showed a negative outlook toward alternative assessment and a desire to remain

with a more traditional testing regimen.
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Conclusions and Recommendations

The most important variable leading to the implementation of alternative

assessment procedures is the knowledge level of the individual teacher. This study found

that the teachers who were most likely to use the procedures were those who had a

clear understanding of the theory behind alternative assessment and a firm command of the

methodology necessary to implement the procedures in the classroom. Teacher training

was another important variable in this process, however many of the teachers who rated

high on knowledge level claimed to have acquired this knowledge through self training

with educational journals and magazines. However obtained, teacher knowledge was the

most important variable.

The assumption cannot be made that older, more experienced teachers will feel

more comfortable with alternative assessment or that one subject area, such as English,

would lend itself more to the procedures. This leads to the conclusion that school districts

leaning toward alternative assessment should provide training for all the teachers and not

assume that the younger ones received the training in pre-service programs or that more

experienced teachers will figure it out for themselves. Also, alternative assessment proved

to be just as usable in the mathematics area as in English or social science, so training

across the entire curriculum would be needed.

The least effective variables studied were those associated with school

administrators. These three districts seemed to show a sense of autonomy on the part of

teachers and a certain separation from administration in terms ofinstructional and
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evaluation issues. The numbers bear out the fact that in the very districts where well

trained and informed school administrators attempted to "drive" alternative assessment

use, the levels of implementation were the lowest, as teachers apparently set their minds to

do "their own thing". Moreover, in districts where administrators never even mentioned

alternative assessment use, many teachers took it upon themselves to learn about and

implement the procedures. In the area of alternative assessment implementation, there

seems to be a separation that exists between the central office and the classroom and even

the school office and the classroom.

This study recommends that alternative assessment theory and practice should be

encouraged or made mandatory in all teacher education programs and should be included

as a part of state teacher certification. Also, school districts and educational service

centers should provide teachers access to continuing education opportunities in the area of

alternative assessment theory and practice. District level administrators and school site

administrators need not be trained in the actual alternative assessment procedures but

should be required to implement a process that compensates teachers for additional

training and encourages professional development and self-motivated improvement among

the instructional staff. In addition, school site administrators should attempt to work more

closely with teachers to aid in instructional improvement and provide opportunities for

teachers to take risks and try innovative evaluation strategies.
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Appendix A

THE TEACHER INTERVIEW SCHEDULE

Section One-General Information and Training
1)What is your teaching experience in years?
2)What subject or subjects do you teach?
3)What specific training have you had in the area of alternative or authentic forms of
assessment of student learning?

Section Two-Knowledge Level
Which one of the following best describes your knowledge level in terms of the use of
alternative assessment procedures?
1)No knowledge of alternative assessment procedures.
2)Knowledge of alternative assessment procedures but insufficient knowledge to use them
in my own classroom.
3)Sufficient knowledge of alternative assessment to use the procedures in my own
classroom.
4)Sufficient knowledge of alternative assessment procedures to use them in my own
classroom and to help train other teachers in the use of the procedures.
5)Sufficient knowledge of alternative assessment procedures to use them in my own
classroom, train others and teach courses on the procedures or write about the use of the
procedures in articles.
Additional comments:

Section Three-Attitudes
Which of the following best describes your attitudes toward the use of alternative
assessment procedures to measure student progress or learning?
1)I do not feel that alternative assessment procedures should be used at all in the
classroom.
2)1 feel that alternative assessment procedures can be used in combination with traditional
assessment but only the traditional forms should be used for grading, retention or
graduation.
3)1 feel that alternative assessment procedures can be used in combination with traditional
assessment and both should be used equally in grading , retention or graduation.
4)1 feel that alternative assessment procedures can be used in combination with traditional
assessment but only the alternative forms should be used for grading, retention or
graduation.
5)1 feel that alternative assessment procedures should be the only method of assessment
used in the classroom.
Additional comments:
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Section Four-Alternative Assessment Implementation or Use
Of all the assessment that you do of student mastery or student learning which of the
following best describes the total percentage of this assessment that is done through
alternative forms.
1)1 do not use alternative assessment procedures at all in my classroom.
2)1 use alternative assessment procedures for about 25 percent of the total assessment I
perform.
3)1 use alternative assessment procedures for about half of the total assessment I perform.
4)1 use alternative assessment procedures for about 75 percent of the total assessment I
perform.
5)1 use alternative assessment procedures exclusively in my classroom.

Please list and comment on the types of alternative assessment you have used, are using or
intend to use in your classroom.
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Appendix B

THE ADMINISTRATOR INTERVIEW SCHEDULE

Section One-General Information and Training
1)What is your job title with the school district?
2)What specific training have you had in the area of alternative or authentic forms of
assessment of student learning?

Section Two-Knowledge Level
Which one of the following best describes your knowledge level in terms of the use of
alternative assessment procedures?
1)No knowledge of alternative assessment procedures.
2)Knowledge of alternative assessment procedures but insufficient knowledge to use them
in my own classroom.
3)Sufficient knowledge of alternative assessment to use the procedures in my own
classroom.
4)Sufficient knowledge of alternative assessment procedures to use them in my own
classroom and to help train others in the use of the procedures.
5)Sufficient knowledge of alternative assessment procedures to use them in my own
classroom, train others and teach courses on the procedures or write about the use of the
procedures in articles.
Additional comments:

Section Three-Attitudes
Which of the following best describes your attitudes toward the use of alternative
assessment procedures to measure student progress or learning?
1)I do not feel that alternative assessment procedures should be used at all in the
classroom.
2)1 feel that alternative assessment procedures can be used in combination with traditional
assessment but only the traditional forms should be used for grading, retention or
graduation.
3)1 feel that alternative assessment procedures can be used in combination with traditional
assessment and both should be used equally in grading, retention or graduation.
4)1 feel that alternative assessment procedures can be used in combination with traditional
assessment but only the alternative forms should be used for grading, retention or
graduation.
5)1 feel that alternative assessment procedures should be the only method of assessment
used in the classroom.
Additional comments:



NCPEA

U.S. Department of Education
Office of Educational Research and Improvement (OERI)

Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE
(Specific Document)

I. DOCUMENT IDENTIFICATION:

boa P- 9J'/

k( of ficimij-e,i_orr, ickpieNkekcitd',Dr,

ss esixeikt- PC.oLed,
Author(s): Sp itA re47)o(`\Et
Corporate Source: Publication Date:

II. REPRODUCTION RELEASE:
In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced

in the monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced
paper copy, and electronic/optical meda, and sold through the ERIC Document Reproduction Service (EDRS) or other ERIC vendors. Credit is
given to the source of each document, and, if reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following two options and sign at
the bottom of the page.

Check here
For Level 1 Release:
Permitting reproduction in
microfiche (4" x 6' film) or
other ERIC archival media
(e.g., electronic or optical)
and paper copy.

Sign
here-,
please

The sample sticker shown below will be
affixed to all Level 1 documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL

HAS BEEN GRANTED BY

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 1

The sample sticker shown below will be
affixed to all Level 2 documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS

MATERIAL IN OTHER THAN PAPER
COPY HAS BEEN GRANTED BY

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 2

Documents will be processed as indicated provided reproduction quality permits. If permission
to reproduce is granted, but neither box is checked, documents will be processed at Level 1.

LI

Check here
For Level 2 Release:
Permitting reproduction in
microfiche (4" x 6" film) or
other ERIC archival media
(e.g., electronic or optical),
but not in paper copy.

"I hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate
this document as indicated above. Reproduction from the ERIC microfiche or electronicloptical media by persons other than
ERIC employees and its system contractors requires permission from the copyright holder. Exception is made for non-profit
reproduction by libraries and other service agencies to satisfy information needs of educators in response to discrete inquiries."

Signature:

orgargiationdc, . ress: \
%kali &O, qo ()A Old /*\. Leo.deA-sk,

oikv 0 400-k we_ciec( Lou ;5;0,1(4
Ao of-awar, q 3os 1
Lix-Cole_-ftel LA lo So 41-369(

Printed Name/Position/Title:

Sokrk
Telephone: rAX:

3re LIU 5F2P
E-Mail Address:

9 F

e_



III. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source,
please provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is
publicly available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are
significantly more stringent for documents that cannot be made available through EDRS.)

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant reproduction release is held by someone other than the addressee, please provide the appropriate name and address:

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse: ERIC Clearinghouse on Educational
Management
College of Education
University of Oregon
1787 Agate Street, Rm 106
Euaene. OR 97403-5207

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being
contributed) to:

ERIC Processing and Reference Facility
1100 West Street, 2d Floor

Laurel, Maryland 20707-3598

Telephone: 301-497-4080
Toll Free: 800-799-3742

FAX: 301-953-0263
e-mail: ericfac@inet.ed.gov

WWW: http://ericfac.piccard.csc.com
(Rev. 6/96)


