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Chapter One
Introduction

Purpose of the Study:

The accountability studies contained in this report were conducted to determine how effectively

" school psychological services promote student mental health, learning and welfare in San Diego
City Schools (SDCS). The studies build upon prior accountability studies conducted by the
SDCS School Psychology Services Unit (McDaid & Reifman, 1995; Reifman, 1993; Reifman
1992). The accountability studies continue to be conducted in order to: (1) monitor the quality of
school psychology services to children and their families; and, (2) provide credible data which can
guide the design and delivery of future psychological services to schools.

Background Information:

During the 1992-93 school year, the Grants, Research, and Improved Technology (GRIT)
Committee was established within the SDCS School Psychology Services Unit. The purpose of
the GRIT Committee was to develop and implement a process for conducting systematic and
ongoing accountability studies. Related goals were to: (1) involve school psychologists in data
collection and analysis; and, (2) integrate ongoing accountability, research, and evaluation
activities into the school psychologists’ role & responsibilities. Our planning was guided by
researchers within the field of school psychology such as Zins (1990) who indicated that research
should be integrated into the school psychologists’ job responsibilities in order to: (1) benefit the
clients of psychological services, (2) improve over psychological services, and (3) demonstrate
program effectiveness. He further indicated that accountability efforts should be carefully planned
and undertaken in a proactive basis. Information should be gathered so that it is relevant to -
ongoing and systematic improvement of psychological services. It is important that the data are
useful, relevant, and applicable to the realities of daily practice.

As a first step in approaching the task of conducting accountability studies, the GRIT Committee
developed a planning model. The planning model shown in Figure 1 served as a guide for the
development and implementation of the accountability study process. The model contains the
following components: '

1. identify relevant issues and variables for study,
2. develop instrumentation and data collection procedures,
3. train school psychologists on identification of research variables, instruments

& data collection procedures, and reporting formats,
implement accountability studies.
report and disseminate research findings.

1
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SDCS School Psychology Services
Grants, Research & Improved Technology (GRIT)
Accountability Studies

1. Identify Issues & Relevant Variables

2. Develop Instruments &
Data Collection Procedures

3. Staff Training

Research Variables Instruments & Report Formats
Data Collection

Student Demographics Student Demographic Sheets End of Year Reports
Services & Activities Time Sheet Summaries Research Reports
School Site Needs Structured Interviews Oral Presentations
Client Satisfaction Parents Interview Surveys Executive Summaries

T~

/

4. Implementation

5. Reporting & Dissemination

Figure 1.  Planning model for accountability studies of school psychology services.
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Beginning in the 1992-93 school year, the planning model (Figure 1) was developed and guided
the planning and initial implementation of a process for conducting accountability studies within
SDCS School Psychology Services Unit. As a first step, the GRIT Committee identified relevant
issues and research variables for study which included the following:

. student referral demographics (age, gender, ethnicity, grade level, primary
language, language proficiency, reason for referral),

. psychological services and activities required to process student referrals,

. time studies of school psychologists’ job functions such as early identification of

students having potential problems, counseling and crisis intervention,
psychological assessment, and support services to school and district problems,
. client satisfaction with psychological services (parents, school site personnel).

The second step involved development of research instruments and data collection procedures
which included the following:

. Student Demographic Sheets (Appendix A),
. Psychologist Time Study Summary Sheets (Appendix B),
. Structured Interview -- Needs Assessment (Appendix C), and

. Parent Interview Forms (Appendix D).

During the 1993-94 school year, the data collection instruments and procedures were field-tested.
As a third step, school psychologists were trained on the research variables, instrumentation and
data collection procedures and reporting formats. During the 1994-95 school year,
accountability studies were implemented in order to provide baseline information (McDaid &
Reifman, 1995).

The final step in our planning model -- reporting and dissemination of the studies findings --
will be an ongoing activity as we continue the accountability studies. Various formats have been
identified for reporting the results of the studies. The reporting formats are as follows:

. end-of-year reports made at school sites,
. written research reports distributed to school psychology staff and
other school district personnel,
. oral presentations to relevant audiences, and
. executive summaries prepared for distribution to parents, community and district

advisory committees, district decision-makers, and the school board.

Results from our 1994-95 study were reported in the SDCS Report, “Promoting Student Mental
Health, Learning & Welfare: 1994-95 School Psychologist Time Study”, and reprinted in the
following professional newsletters Focus on School Psychology, CASP Today, NASP
Communique, and APA School Psychologist. '
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Initial accountability studies conducted by Arthur Reifman (1993, 1992) focused on identification
of key issues and variables for future study. Reifman (1992, 1993) conducted exploratory studies
investigating the job functions of school psychologists and student referral patterns. He found
special education evaluations were the predominant work activity among SDCS school
psychologists (Reifman, 1992). African American and White students were found to be over
represented among students who were referred for psychological services, and Asian American
students were found to be under represented in another study (Reifman, 1993).

Between 1993 to 1994, the GRIT Committee field tested and refined data collection instruments.
SDCS School Psychology Services Unit staff were kept informed about GRIT Committee
activities relative to the development of research instrumentation, data collection procedures, and
potential reporting formats. In addition, psychologists were invited to participate in GRIT
Committee meetings. Description of the “End-of-Year Report” as a means of summarizing and
reporting information about psychological services to schools was published in CASP Today
(Appendix G).

During 1994-95, a baseline study was conducted on student referrals for psychological services.
Thirty-two schools were selected for inclusion in the study sample. At these schools,
psychologists collected demographic information on 1,684 students who were referred for
psychological services. In addition, they maintained records of specific psychological services
provided to the students such as early identification, psychological assessment, counseling and
crisis intervention, and support services. The findings (McDaid & Reifman, 1995) were
consistent with national surveys in that school psychologists spend two-thirds of time with
activities related to special education identification, assessment and placement (Reschly &
Ysseldyke, 1995). Student referrals were made by parents, classroom teachers, school
administrators for psychological assessments, counseling and crisis intervention, classroom
interventions and consultation about special education students and general education students as
well as students nominated for gifted and talented education. SDCS school psychologists were
found to serve approximately 16% of the district's students annually. Based upon the findings,
recommendations were made that school psychologists need to: (1) assume leadership positions
in the provision of improved human services in schools; (2) develop innovative, appropriate and
feasible service delivery models with clearly defined priorities; and, (3) conduct outcome-based
research focused on improving psychological service delivery systems.

In the 1995-96 school year, school psychologists gathered data for the second year. Data
collection procedures and instrumentation were revised to ensure improved data quality. In
designing the 1995-96 study, particular attention was given to collecting information that
accurately described the broad range of job responsibilities and activities performed by school
psychologists. The level of satisfaction expressed by recipients of psychological services such as
school site personnel and parents was evaluated. The accountability studies contained in this
report extend findings on student referral demographics and use of time by school psychologists
reported earlier by McDaid & Reifman (1995).
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Organization of the Report:

The report is organized around individual chapters presenting separate accountability studies.
Chapter Two was co-authored by Arthur Reifman and Janet McDaid. The chapter describes
student referral demographics, types of psychological services required to process student
referrals, and a time study of the job functions of school psychologists.

Chapter Three was co-authored by Janet McDaid, Asdis Pierce, and Pauline Theodore. This
chapter presents the results from interviews with school administrators, resource specialists,
teachers, parents, and support staff including district counselors, nurses and speech and language
specialists. The interviews were conducted to assess the perceived needs of school site personnel
for psychological services. The study and interviews were done by Marta Carrasco, Vivianne
Napoleon, Mary Nelson, Asdis Pierce, Joseph Rita, Laura Rosso-Knight, and Pauline Theodore.

Chapter Four was co-authored by Janet McDaid and Arthur Reifman. This chapter contains an
analysis of results from interviews conducted with parents to assess their perceptions about
psychological services received by their children. The parents’ perceptions were assessed in terms
of the quality of information provided, whether results and recommendations were explained in
terms that could be understood, and the parents overall satisfaction with psychological services.

Chapter Five contains a synthesis of the key research findings. In addition, this chapter presents
a “Blueprint for “Blueprint for Accountability Studies in School Psychology Services” along with
recommendations for implementation.

Chapter References
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Chapter Two
Student Demographics and Time Studies of Psychological Services

Purpose of the Study:

School psychologists are continuously seeking ways to enhance the quality of their services while
expanding their roles to promote student mental health, learning and welfare. The accountability
studies contained in this chapter involved school psychologists in data collection and data analysis
activities. The studies’ findings will be used to monitor the quality of psychological services to
students and to guide the design and delivery of future psychological services to schools. The
accountability studies provide descriptive data on student referrals to school psychologists, types
of psychological services provided to students and their families, and school psychologists’ work

activities.
Study Methods:

During the 1995-96 school year, descriptive information was gathered on students referred for
psychological services. Students were referred for psychological services including psychological
assessments, early identification of potential learning problems, counseling and crisis intervention,
and support services. School psychologists were asked to record demographic information on
each student referral using the Student Demographic Sheet -- an instrument designed specifically
for the SDCS School Psychology Services Unit accountability study. The Student Demographic
Sheet (Appendix A) is a revised version of the student data logs used in the baseline study
conducted during 1994-95 (McDaid & Reifman, 1995). The Student Demographic Sheet was
revised to improve data quality and ease of completion.

For each student referral, school psychologists completed a Student Demographic Sheet by
recording the following information: student identification number, school, gender, ethnicity,
grade level, language, federal handicapping code, type of referral, and services provided. These
data allowed us to collect descriptive information on individual student referrals and the
psychological services provided to the students and their families. Information was reported on
4,109 student referrals to school psychologists district-wide 1995-96. This does not represent all
referrals for psychological services. It does represent student referrals on which data were
collected and reported by the school psychology staff. In addition, data were collected separately
for the 12,028 students evaluated by school psychologists as part of group testing for Gifted and
Talented Education (GATE) certification during 1995-96.

Based on the first year’s data (McDaid & Reifman, 1995), it was found that the school
psychologists” work activities were not comprehensively described if we limited our study to only
those services required to process individual student referrals. By working with the Grants,
Research and Improved Technology (GRIT) Committee, we were able to identify 29 typical job
responsibilities of school psychologists which are listed on the Psychologist Time Study Summary
Sheet developed specifically for the study. Using the Psychologist Time Study Summary Sheet

(Appendix B), school psychologists were as_ked to record in 30 minute intervals the amount of

1 ~ BEST COPY AVAILABLE
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time that they spent on designated activities. Data were collected during the weeks of October 23
- 27, 1995 and March 25 - 29, 1996. Ninety-seven percent of the SDCS school psychologists
participated in the record-keeping. '

Description of Student Referrals:

During the 1995-96 school year, a total of 130,360 students were enrolled in San Diego City
Schools (SDCS District Profiles, October 1995). Sixty-one Full-Time Equivalent (FTE) school
‘psychologists provided psychological services in 160 schools. Many school psychologists were
responsible for as many as four different schools. During 1995-96, an SDCS individual school
psychologist was responsible for 2,137 students on the average. SDCS school psychologists
completed and submitted Student Demographic Sheets for approximately 6,000 students who
were referred for psychological services. In addition to the individual student referrals, 12,028
students were tested by school psychologists for the GATE program. These data combined
indicated the SDCS school psychologists provided services to approximately 18,028 students

( 13.8 percent of the total district enrollment). On the average, an individual psychologist served
296 students. Student referrals to the school psychologists were for the following reasons:

special education referrals,

Section 504 referrals,

County Mental Health referrals,

referrals of students enrolled in general education programs, and
students tested for the gifted and talented education program.

Of the 6,000 Student Demographic Sheets that were submitted by the SDCS school
psychologists, 4,109 Student Demographic Sheets contained complete data and were used in the
accountability study. Data recorded on the 4,109 Student Demographic Sheets were used as
demographic information to describe the characteristics of students who were referred for
psychological services during 1995-96. These results show a fairly consistent picture of students
seen by school psychologists when compared to 1994-95.

. Twice as many males as females continue to be identified as possibly in need of special
services and referred to the school psychologists (Table 1).

. Ethnic referral patterns to school psychologists were consistent with that seen in other
studies (Reifman, 1993; Reschly, 1991) in SDCS as well as nationally over many years.
White and African American students were over-represented in referrals for special
education evaluations in comparison to their representative numbers in the total district
enrollment. Indochinese, Asian American, and Hispanic students tended to be
under-represented among referrals for school psychologist services (Table 2).

. Students who were described as proficient English speakers composed the majority of

student referrals to school psychologists (73.9%); 15.6% of the student referrals were
bilingual; 7.6% were described as limited or not English proficient. Special language cases

Q 13
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such as severely disabled students composed 1.5% of the referrals.

. The majority of students referred to school psychologists were elementary school students
enrolled in the primary grades. In 1995-96, school psychologists worked with increased
* numbers of younger students and decreased numbers of older students compared to the
previous year (Table 3).

Table 1. 1994-95 & 1995-96 Student Referrals by Gender.*

Sl 199495 1995-96
‘Males 7 68.6 67.9
‘Females =~ 31.4 32.1

* expressed as percentages.

Table 2. 1994-95 & 1995-96 Student Referrals by Ethnic Background. *

| 1994:95Referrals  1995-96 Referrals  1995-96 District

:l‘I_‘:IiSPa‘nic . T e 26.4 323
‘White: a7 41.1 30.8
African American  25.4 252 16.8
E;:Fil‘ipino',f‘. 84 32 24
Indochmese S 32 2.4 8.4
Asmn SEPICE g 1.8 24
PacnﬁcIslander TR 09 0.5 0.9
Natlve American 0.7 0.7 0.7
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Table 3. Student Referrals by Grade Levels, 1994-95 and 1995-96.*

1994.95 1995-96
_Kinde.rgarten -.G1.'a_1de 3 | 29.6 375
Grade 4 - Gféde 6 " 30.7 28.7
Grade 7 - Grade 9 235 20.5
Grade 10 - Grade 12 159 10.6
Infant - Presgﬁool ' 0.3 2.7

* Expressed as percentages. Infant and preschool data were incomplete for 1994-95.

Individual students referrals were categorized into special education referrals (three-year review,
initial referral, review of current special education placement, or an interim placement for a new
student arriving in SDCS) or non-special education referrals from the general education
program.

. A total of 79.6% of the individual student referrals were for special education services
showing an increase of 3.3% over the previous year.

. Among the special education referrals and as shown in Table 4, three year evaluations
were the most frequent type of special education referrals (45.1%) followed by initial
referrals (35.8%), reviews of placement (15.7%) and administrative reviews (3.4%).
Slight but not substantive variations are noted between types of special education referrals
for 1994-95 and for 1995-96.

. Non-special education referrals comprised 20.4% of all individual student referrals
showing a decrease of 3.3% under the previous year.

15
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Table 4. Types of Special Education Student Referrals for 1994-95 and 1995-96.*

1994-95 O 1995-96
Three-Year - 47.9 45.1
Initial Referral 36.0 35.8
‘Review of Placement 13.6 15.7
: intéxim Placement - 2.6 34

* Expressed as percentages.

In 1995-96, students identified as specific learning disabled, seriously emotionally disabled, and
mentally retarded composed 76.4% of special education student referrals for school
psychologists™services representing a 6.5% decrease from 1994-95. Student referrals in the low
incidence and other disability conditions were 9.6% of special education referrals to school
psychologists representing an increase of 4.3% over the previous year. A total of 12.3% of the
special education student referrals were found ineligible for special education, showing an increase
of 3.9% over the previous year. In 1995-96, 1.7% of special education student referrals were
decertified for special education services compared to 3.4% in 1994-95.

Types of Psychological Services Provided to Students:

The 1994-95 baseline study (McDaid & Reifman, 1995) reported that SDCS school psychologists
spent an average of 8.5 hours to process an individual student referral. This amount of time
reflects the provision of direct psychological services to students and their families.

. Initial special education referrals required the most time at 9.9 hours per student referral
on the average.

. Special education placement reviews required 9.4 hours to complete.
’ Three-year special education reviews required 7.6 hours to complete.
*  Interim placements of special education students enrolling as new SDCS students required

5.2 hours on the average.

16
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. General education referrals, such as Section 504 assessments, early identification,
psychological counseling and crisis intervention, required 4.6 hours to complete.

Based on these data, a cost-benefits analysis was conducted to compare the cost of conducting an
assessment for special education when done by a SDCS school psychologist, HMO psychologist,
and psychologist in private practice. We found that employing school psychologists to conduct
student assessments is cost effective representing a savings ranging between $214.00 to $995.25
per child assessed (These results are given in more detail in Appendix E).

During the 1995-96 school year, school psychologists reported information on 4,109 student
referrals using the Student Demographic Sheet (Appendix A). For each student referral
processed and recorded, school psychologists indicated whether or not the student was referred
for special education services and the referral reason. The school psychologist also recorded
types of services provided in processing the referral such as site consultation team, staff
consultation, parent consultation, student observation, psychological assessment, home visit,
meeting or conference, counseling, crisis intervention, and interagency coordination. More than
one service was marked for an individual student when appropriate. These data reported below
are given in Table 5.

. The 4,109 students referred to SDCS school psychologists received a total of 13,838
services. Individual students received an average of 3.37 professional services from
school psychologists.

. Psychological assessments were the most commonly received service with 2,756 students
( 67.1% of all student referrals) assessed by school psychologists.

. School psychologists conducted 2,646 staff consultations (64.4% of all student referrals).

. School psychologists provided additional services to students and their families such as:
classroom observations ( 2,368 students, 57.6 % of all student referrals); conferences
(2,241 students, 54,6% of all student referrals); parent consultations (1,679 students,
40.9% of all student referrals); and, participation in site consultation team meetings (1,619
students, 39.4% of all student referrals). Other activities were interagency coordination
of services, psychological counseling, home visits, or crisis intervention.

17
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Table 5. Psychological Services Provided to Students Referrals Reported Dunng 1995-96.

Number of Services Percent of Students
Receiving Service*

ngéhélogiéﬂ' Assessment 2,756 67.1
_::Sta;ﬁ;Consﬁitation. 2,646 64.4
‘Student Observation . 2,368 57.6
Meefihés and Conferences 2,241 54.5
Parent Congultétioﬁ . 1,679 40.9
iSi,te Consultdtion'Team | 1,619 394
Interag;ncy' ”C-’:c;ordinéti":(zjh. 320 7.8
-.Psyéhoiééiéai- kC(slunselir'lg' - 93 23
;'Homél:\}_isii e 17
'CdSi§>'-_Iﬁ;tetv§ntipn S48 1.2
"j-To,t_al Servnces - Ail Referl;als 13,838 -
Average SemcesPer I‘{'efierra]j 3.37 -
;_Nﬁmb_gr.:;éf:sm&gr'gt:.kéferra]'s-_ 4,109 i

* Expressed as percentages. Totaled percentages do not equal 100% as students may have
received more than one service.

16
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The most frequent reason for a referral for psychological services among the 4,109 reported
student referrals was to conduct a three-year special education review (39.6% of the total
student referrals). Initial special education assessments were provided for 31.8% of the student
referrals. The remaining reasons for a referral for psychological services and given in descending
order were: review of special education placement (14.1% of all student referrals); classroom
interventions (7.3% of all student referrals); special education interim placement (2.9% of all
student referrals); positive behavior intervention plans (1.9% of all student referrals); and, County
Mental Health referrals (1.5% of all referrals). Section 504 referrals and due process referrals
were for less than one percent of all students who were referred. Among the 822 general
education students who were referred for psychological services, 80.1% were for classroom
interventions for students experiencing learning or behavioral difficulties. Among 3,261 special
education students who were referred for psychological services, 76.9% were three-year
evaluations and initial special education assessments.

School psychologists’ services were examined in order to compare service delivery patterns
between special education student referrals and non-special education student referrals.
Special education student referrals are defined as students who were referred for an initial
assessment to determine their eligibility for special education services, students who were already
enrolled in special education and referred for a three-year review, placement change, or other
psychological services. Non-special education student referrals are defined as general education
students who were not enrolled in special education and who were not referred for an assessment
to determine their eligibility for special education services. Table 6 presents an overview of the
types of psychological services received by the special education student referrals and by the
non-special education student referrals.

. Nearly four times more students were referred for special education services than were
referred for non-special education reasons.

. Special education student referrals required more than eight times the amount of
psychological services required by non-special education student referrals.

. On the average, a special education student referral received 3.78 psychological services
compared to 1.77 services for a non-special education student referral.

The majority of special education student referrals received psychological assessments (82.5%
of students). Other services received by special education students were staff consultation
(72.9% of students), classroom observation (67.7% of students) and meetings and/or conferences
(66.8% of students). Parent consultation was provided to 46.7% of the special education
student referrals and site consultation meeting review was provided to 27.0%. Other
psychological services including interagency coordination, counseling, home visits, and crisis

1S
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interventions. Non-special education student referrals most frequently received site consultation
team meeting review ( 88.3% of the student referrals). Other services provided to non-special
education student referrals included staff consultation (31.9% of students) classroom
observation (18.6% of the student referrals), and parent consultation (6.9% of students). The
remaining psychological services were psychological assessment, meetings and conferences,
counseling, crisis intervention, and home visits.

Table 6. Psychological Services Provided to Special Education Student Referrals and Non-
Special Education Student Referrals in 1995-96.

Special Education Non-Special Education
Student Referrals* Student Referrals*
:Il;sl);phollqlgicéi AsSess;_ﬁient 82.5 6.8
',.::':ié&(fbhsulmtion o 72.9 31.9
':ClASsr(l)om Observation 67.7 18.6
Meetmgsand Confér;ﬁces 66.8 18.0
'gl’af:enf-élpﬁsultation. 46.7 6.9
Slte Conéil.xl;t-zltioh T:é';m | 27.0 | 88.3
‘fi:I.l;tv_é"r:agéncyTéoordiﬁaﬁbn 9.1 2.7
EfSycho]ogipal’Cf)unéé:l.i-t)g .23 1.9
':_Hbmg S/igit; S 2.0 11
Cns:SIﬂteWGntlon 12 | 0.5
TotalSerVICes-All Referrals - 12,333 1,453
:':-I;Qer-agézséfﬁcés-.féf Referral 378 1.77
Number of Student Referrals 3,261 822

* Expressed as percentages. Totaled percentages do not equal 100% as students may have
received more than one service.
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Time Sampling of Psychologists' Work Activities:

The Psychologist Time Study Summary Sheet (Appendix B) was developed in order to obtain a
comprehensive picture of how school psychologists spent their time performing work activities.
Psychologists recorded their time in 30 minute intervals. They reported the amount of time spent
performing the 29 activities listed on the summary sheets during the week of October 23 - 27,
1995 and March 25 - 29, 1996. A total of 124 weekly logs were completed by 68 individual
psychologists. These individuals represented 97% of the total SDCS school psychology staff, and
they represent a mix of full-time employees and part-time employees. The data were analyzed to
reflect full-time employee equivalent work weeks. The data collected indicated that the school
psychologists participating in the study put in 113.60 full-time equivalent weeks of work during
October 23 - 27, 1995 and March 25 - 29, 1996. The school psychologists logged 4,309 hours
excluding lunch and breaks. Drawn from these data, it was calculated that the average work week
for a school psychologist was 40.43 hours.

. School psychologists reported that psychological assessment activities consumed 63.1
percent of their weekly activities.

. Meetings, conferences and activities termed as “set-up” such as travel, locating testing
materials and/or space took up 17.2% of the weekly activities.

. Early identification of potential learning problems including staff consultation and
classroom interventions took up 9.9% of the psychologists’ weekly activities.

. Psychological counseling and crisis intervention consumed 6.2% of the psychologists’
weekly activities.

. Support services to school and district programs consumed 3.1% of the psychologists
weekly activities.

As shown in Table 7, psychologists reported that preparing psychoeducational case reports
required more time than other activities at 19.2% (7.28 hours). This finding suggests that school
psychologists require the equivalent of one eight-hour day per week to complete necessary report
writing and paperwork. Conducting student assessments and staff consultations followed closely
-at 15.1% (5.73 hours) and 14.1% (5.35 hours) respectively. Preparing for and attending
Individual Educational Program (IEP) meetings took 10.6% (4.02 hours) of the psychologists
week. Travel, preparation time and administrative duties consumed another 13.2% (5.01 hours) of
the week. The remaining 21.9% (8.31 hours) of the time were spent in site consultation team
meetings, staff meetings, staff development, doing student and classroom observations, providing
counseling and crisis intervention, parent conferences and home visits and other support services
to the schools.
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Table 7. Time Reported by School Psychologists as Spent on Weekly Job-Related Activities.

s s Percentages* of Total Hours Reported
.: Report Wntmg o o 19.2
"Psychologxcal Assessment Lo | 15.1
=_"Staﬁ' Consultatron B o : 14.1
i'Part:cnpatlon in IEP Meetmgs | - 10.6
Preparatton & Travel o 73
-Admxmstratxve Dutles : o 5.9
' GATE Testmg & Certlﬁcatlon 5.6
j'T.Slte Consultatlon Team Meetmgs : 53
;:Staﬁ' Meetmgs & Staﬁ' Development 4.0
Student & Classroom Observatrons - 37
"Counselmg & Cnsrs Interventron ' 3.1
j"_Support to. School & Dlstnct Programs 3.1
;Parent Conferences S 25
_5Home Vlsnts o S 0.2

* Rounded to tenth percent.

Although the time logs indicate that only 5.6% of the psychologists week is typically spent on
activities related to testing and certification of students for the gifted and talented education
program, the time summary sheets were collected outside of the period when GATE testing is
typically conducted between November and March. In 1995-96, a computerized scoring and
reporting system was developed as a means of improving the efficiency of the GATE testing
procedures. We found that the average time saved by using the computerized scoring system was
13.74 minutes per child or 51.56% less time to conduct the GATE assessment and certification
procedures. On the average, the projected annual cost saving could be $102,000 or 2,800 staff
hours if every psychologist used computerized scoring and reporting system. A more detailed
accounting of the time required for GATE certification is given in- Appendix F.
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School psychologists were asked to rank how essential they perceived various job responsibilities.
Highly rated activities such as IEP meeting participation, psychological assessments, observation
as part of an assessment, report writing, staff consultation as part of assessment, parent
interviewing, staff consultation as part of early identification, and participation in site consultation
meetings accounted for 81.27% of the school psychologists’ weekly activities as reported on
Psychologist Time Study Summary Sheet. Four job responsibilities were rated as “less
professionally essential” but were included to be among the ten most time consuming weekly
activities -- testing and certification for GATE programs, preparation or “set-up time”, travel
time, and administrative duties such as required paperwork. These four activities occupied
19.10% of the psychologists’ reported work activities.

Summary:

During the 1995-96 school year, a total of 130,360 students were enrolled in San Diego City
Schools (SDCS District Profiles, October 1995). Sixty-one Full-Time Equivalent (FTE) school
psychologists provided psychological services in 160 schools. Many school psychologists were
responsible for as many as four different schools. During 1995-96, an SDCS individual school
psychologist was responsible for 2,137 students on the average. SDCS school psychologists
completed and submitted Student Demographic Sheets for approximately 6,000 students who
were referred for psychological services. In addition to the individual student referrals, 12,028
students were tested by school psychologists for the GATE program. 7These data combined
indicated the SDCS school psychologists provided services to approximately 18,028 students
(13.8 percent of the total district enrollment). On the average, an individual psychologist served
296 students. Student referrals to the school psychologists were for the following reasons:

special education referrals,

Section 504 referrals,

County Mental Health referrals,

referrals of students enrolled in general education programs, and
students tested for the gifted and talented education program.

Descriptive data compiled from 4,109 Student Demographic Sheets indicated that twice as many
males as females were referred to school psychologists. White and African American students
were over represented among student referrals for psychological services. Indochinese, Asian
American, and Hispanic students were under-represented among student referrals compared to
their representative numbers in the total district enrollment. Students who were described as
proficient English speakers composed the majority of student referrals to school psychologists. In
1995-96, school psychologists worked with increased numbers of younger students and decreased
numbers of older students compared to the previous year. Three year evaluations were the most
Jrequent psychological service received by special education student referrals. Students
identified as specific learning disabled, seriously emotionally disabled, and mentally retarded
composed 76.4% of special education referrals for school psychologists’ services.
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On the average, school 