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EXECUTIVE SUMMARY

Under the Student Right-to-Know Act, institutions are required to disclose six-year rates of
graduation of first-time in college, full-time degree-seeking undergraduates to current and
prospective students by January 1, 2002. The purpose of this study was twofold: [1] to develop
methods for the collection of graduation rate data needed to comply with Student Right-to-
Know (SRK) requirements, and [2] to go beyond these basic requirements in an effort to more
fully understand the composition of undergraduate cohorts at Nova Southeastern University
(NSU) and how the presence of a mix of traditional and nontraditional students affects
graduation rates. This study is not intended to serve as a SRK disclosure for distribution to
students, parents, or other external constituencies.

The study examined rates of graduation and persistence for SRK cohorts entering NSU in the
Fall 1989, 1990, and 1991. Federal regulations mandate the selection criteria for construction of
student cohorts that, in general terms, include full-time freshmen entering college for the first
time with no prior college credits.

The results indicated that approximately 26% of students in SRK cohorts graduated within six
years after entry. This is below an estimated national graduation rate of 45% and the aggregate
rate of 53% for the Florida State University System. Nova Southeastern University’s four-year
graduation rate of 18% for the Fall 1991 SRK cohort was also below the aggregate rate of 32%
for the Independent Colleges and Universities of Florida (ICUF) member institutions.

Student Right-to-Know cohorts at NSU were found to contain not only traditional college age
students, but also nontraditional undergraduates who were older and delayed entry into college
for one or more years. The SRK cohorts contained 25-40% nontraditional students as measured
by an age at initial matriculation greater than or equal to 20 years.

Separate graduation rates were obtained for traditional and nontraditional students to gauge
their relative contributions to the overall cohort. Members of each cohort were separated into
those enrolled in the Professional and Liberal Studies Program (ostensibly traditional
undergraduates) and those enrolled in the Career Development Program designed for
nontraditional students. An age analysis of the two subcohorts validated the use of these strata
to examine graduation and persistence trends for traditional versus nontraditional
undergraduates meeting SRK criteria.

The results revealed markedly different patterns of persistence and rates of graduation for the
two student types. Sixty to seventy percent of Professional and Liberal Studies students re-
enrolled in the fall one year after entry, while 20-40% of Career Development students were still
enrolled one year after entry. Differences in 6-year graduation rates were also substantial, ranging
from 30-33% for Professional and Liberal Studies students versus 11-18% for Career
Development students.
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Professional and Liberal Studies SRK cohorts were composed of 87-94% traditional
undergraduates. Nevertheless, this subgroup’s graduation rate was still substantially below rates
cited above for Florida state universities.

A difficulty facing NSU when graduation rates are disclosed to the public is that students
meeting SRK selection criteria represent only a small fraction of the undergraduate student
body. For example, students in SRK cohorts that entered NSU in Fall 1991 represented only
21% of full-time freshmen, 14% of all freshmen, and 4% of all undergraduates at NSU.

Thus, SRK methodology measured graduation rates for a very small, circumscribed minority of
NSU students. Therefore, graduation rates for SRK cohorts are not representative of the student
body overall.

Nevertheless, the enrollment and retention of traditional undergraduates are of special interest
to the Farquhar Center for Undergraduate Studies. The findings reported in this study provide
information previously unavailable that should be helpful in enrollment management decisions.

The majority of NSU undergraduates do not meet SRK criteria because they enter with varying
numbers of prior college credits. The rate of graduation of this remaining majority of the
undergraduate population (i.e., undergraduates other than first-time in college full-time
freshmen) is currently unknown. Definition of cohorts of undergraduates with a diverse range of
transfer credits upon entering NSU is problematic.

However, transfer students entering NSU with an associate degree have a common baseline for
defining a cohort. Three-year graduation rates for associate degree transfer students enrolled full-
time at entry ranged from 71% to 82%. In comparison, aggregate rates for students entering the
State University System (SUS) or Independent Colleges and Universities of Florida (ICUF)
member institutions with an associate degree were 77% and 71%, respectively. Thus, NSU
graduates associate degree transfer students at rates comparable to the SUS and ICUF as a group.

Student groups with well defined, uniform starting points in their baccalaureate studies, such as
those meeting SRK criteria or transfer students entering with an associate’s degree provide
limited data concerning bachelor’s degree awards for only a small proportion of undergraduates.
However, it should not be overlooked that NSU produces large numbers of bachelor’s degree
recipients each year. Nova Southeastern University awarded a mean of 942 bachelor’s degrees
annually over the last five years.

Improvements in retention and graduation rates of undergraduates should be given a high
priority by the Farquhar Center for Undergraduate Studies. Research and Planning will continue
to collect data for SRK and associate’s degree cohorts, and report on persistence and graduation
rates every other year.

vii
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INTRODUCTION

The Student Right-to-Know Act (SRK) was passed into law in 1990 by the 101st Congress. The
Act called for disclosure of undergraduate rates of graduation to current and prospective
students. The law was spawned in a climate of consumer skepticism about the quality and
productivity of institutions of higher education. The Student Right-to-Know Act was intended
to provide consumer information to prospective students so that they could make informed
decisions concerning which institution to attend.

The requirements of the Student Right-to-Know Act concemning the student population to be
studied and reported is very specific. Namely, full-time, degree-seeking freshman entering
college for the first time comprise the cohort for which 6-year graduation rates are to be reported
(referred to below as SRK cohorts). This group is commonly assumed to be composed of
traditional undergraduates - that is, students who enter college immediately after graduation
from high school to study full-time.

However, the demographics of undergraduates have changed considerably in the last 10 years.
The proportion of nontraditional undergraduates attending postsecondary institutions nation-
wide is increasing. For example, the US Department of Education’s National Postsecondary
Student Aid Study revealed that approximately 30% of undergraduates entering private, 4-year,
doctoral-granting institutions between 1986 and 1992 were >20 years old and had delayed entry
into college one or more years (Horn and Carroll, 1996). When the nontraditional status of
students was based on age at entry and one or a combination of other characteristics such as
part-time attendance, financial independence from parents, working full-time while enrolled,
having dependents, etc., approximately 60% of undergraduates entering this type of institution
were nontraditional. This has resulted in the anomaly where the “nontraditional” has become
more common than traditional with regard to student characteristics.

Thus, nontraditional undergraduates are typically older, and often financially independent from
their parents. Many work full-time and have family obligations. Because of these factors,
nontraditional undergraduates often have highly variable attendance patterns, and they may
stop-out or interrupt their studies for variable amounts of time to meet job or family demands, or
due to financial limitations. These factors and behaviors are likely to lead to higher dropout
rates, multiple transfers, and/or a protracted time to degree.

If the majority of undergraduates at an institution are nontraditional, the implication is that the
student cohort defined by SRK may represent a small proportion of the students attending the

institution. Moreover, it may include a heterogeneous mix of traditional and nontraditional
students.

Since nontraditional students typically take longer to graduate, 6-year graduation rates for SRK
cohorts containing substantial numbers of nontraditional students are likely to be lower than for
SRK cohorts with exclusively traditional undergraduates. The relative proportions of traditional
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and nontraditional undergraduates comprising SRK cohorts varies among institutions. This
makes it difficult for students and parents to make valid comparisons of graduation rates among
institutions. Moreover, undergraduates that meet SRK selection criteria may represent a
minority at many institutions. These factors raise questions about the value and appropriateness
of graduation rates of SRK cohorts as required consumer information.

This study seeks to analyze rates of graduation at NSU by examining the composition of SRK
cohorts to determine the relative proportion of nontraditional students present in SRK cohorts
and their affect on graduation rate. Graduation rates for transfer students entering NSU with an
associate of arts degree were also examined in order to develop a broader understanding of
graduation patterns at NSU.

METHODS

SRK Cohorts (First-Time in College Full-Time Undergraduates)
The methodology and selection criteria for constructing cohorts and calculating graduation rates

was that required by the Student Right-to-Know Act (Federal Register section §668.46, pages
61787-88, December 1, 1995).

ts were ¢ doft wi

. Full-time certificate or degree-seeking freshmen entering college for the first time in the
Fall Term. Also included were degree-seeking students enrolled full-time in the Fall
Term who entered NSU in the immediately preceding summer term.

. Students (as defined above) entering college for the first time with advanced standing
(i.e. previous college credits earned while still in high school or advanced placement
credits) were included in the cohort.

. Only students coded as EFR or FR at entry and who had no transfer credits or prior
degrees were included in the cohort.

“The cohorts in this study were constructed in March and April 1997 based on student data in
the Student Information System (SIS) at that time. Because of peculiarities in the SIS, certain
undergraduate groups had to be categorically excluded from cohorts in order to assure
compliance with SRK selection criteria. In particular, students enrolled in undergraduate
programs of the Health Professions Division were excluded because 60-90 prior undergraduate
credits are required for admission. In order to avoid errors in the number of certificate-seeking
students, measures had to be taken to exclude non-degree seeking students enrolled to complete
specific undergraduate courses required for certification or recertification by the Florida Board of
Education, since these students do not receive a certificate award from NSU.

Beginning with the Fall 1996 Term and thereafter, future cohorts will be constructed on
November 8 each year in conjunction with data collection for the Integrated Postsecondary
Education Data System (IPEDS) Fall Enrollment Survey. This is required by the National
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Center for Educational Statistics (NCES) so that first-time in college freshmen reported in the
Fall Enrollment Survey will be consistent with those reported in the IPEDS Graduation Rate
Survey to be implemented in the Fall of 1997. The cohort data file will be saved on tape or disk
in order to preserve student information at the time of first enrollment at the University.

Graduation rates were calculated by dividing the number of students in the initial cohort who
graduated as of June 30 by the total number of students in the original entering cohort.
Persistence rates shown in Figures 1 and 5 represent the number of students in a particular
cohort that were still enrolled in sequential fall terms following initial entry.

Segmentation of SRK Cohorts into Career Development and Professional & Liberal
Studies Students

Nova Southeastern University offers two baccalaureate degree program formats. The
Professional and Liberal Studies Program was designed for traditional undergraduates attending
classes primarily full-time during the day. The Career Development Program provides evening
and weekend classes for nontraditional students who delayed entry into college, or who returned
to complete their degree. Many students in the Career Development program work full-time
and/or have family responsibilities.

Traditional undergraduate students were operationally defined as first-time in college entering
freshmen with age at matriculation (as of August 15) of 17-19 years. Nontraditional students
were defined as entering freshmen who delayed first entry into college by one or more years.
Delayed entry was operationally defined by age at matriculation of greater than or equal to 20
years. These definitions were used to test the assumption that first-time in college traditional
undergraduates enroll in the Professional and Liberal Studies Program while first-time in college
nontraditional undergraduates enroll in the Career Development Program.

Degree and/or major codes were used to classify students as Career Development or Professional
and Liberal Studies. The list of degree and major codes used to categorize students is presented
in Appendix A, available upon request. The list was developed in consultation with Dr. Daniel
Sullivan in the Farquhar Center for Undergraduate Studies.

Cohorts of Undergraduates Entering with an Associate of Arts Degree

Associate degree transfer cohorts included full-time students entering NSU for the first time in
the fall or immediately preceding summer term with an associate of arts degree. Two- and three-
year graduation rates were calculated as of June 30.
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RESULTS

Graduation and Persistence Rates

This part of the study focused only on freshmen meeting the SRK selection criteria. Table 1
shows that in Fall 1991 first-time in college full-time freshmen represented only 21% of full-
time freshmen at NSU and only 14% of all freshmen. Thus, freshmen included in SRK cohorts
were a small minority of freshmen; therefore, their rates of persistence and graduation do not
reflect the rates for undergraduates in general.

Table 1
Graduation and Persistence Rates of SRK Student Cohorts
Number at Percentof Percentof Percentof All Percent Six Years after Entry

Cohort Entry Full-Time All Freshmen Undergraduatesj *Graduated StillEnrolled  Still Enrolled

Freshmen + Graduated
**Fall 1991 144 21% 14% 4% 26% 6% 32%
Fall 1990 164 38% 24% 5% 27% 1% 28%
Fall 1989 204 42% 26% 7% 26% 2% 28%

*Includes students awarded a certificate or a bachelor's degree as of June 30 of the end of their sixth year.
**Graduation and persistence data for the Fall 1991 cohort are as of the end of their fifth year (as of June 30, 1996).

Table 1 also shows the percentage of each cohort that were awarded a certificate or bachelor
degree within six years. The data indicate that approximately 30% of each cohort graduated
from NSU or were still enrolled within six years. Thus, attrition over the six-year period was

approximately 70% for the small groups of first-time in college full-time freshmen attending
NSU.

Figure 1 shows the time course of persistence and graduation of members of the Fall 1989, 1990,
and 1991 cohorts over a five to seven year period. It reveals that the cycle of attrition and
graduation is essentially complete six years after initial entry into the University. That is, all but
a few members of each cohort will have either graduated or left the University within six years
of initial entry. These data also indicate improvements in retention from 1989 to 1991,
particularly within the first two to three years after initial entry. For example, the percent of

students still enrolled one year after entry increased from 50% for the Fall 1989 cohort to 66%
for the Fall 1991 cohort.

Q -
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Figure 1

Persistence and Graduation of SRK Student Cohorts
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Racial/Ethnic and Age Distribution of SRK Cohorts

The racial/ethnic distribution of students in the 1989, 1990, and 1991 SRK Cohorts appear in
Figure 2 and Table 2 below. The data show that cohorts were composed predominantly of white
students (68-74%). Minority students represented approximately 20-28%, and international
students approximately 4-8%. Therefore, attrition cannot be ascribed to the presence of large
numbers of minority students in the cohorts.

Figure 2
Racial/Ethnic Composition of SRK Cohorts
1991 SRK Cohort
White 68%
Nonresident Alien 4%
/' Asian 2%
Hispanic 10%
African American 16%
1990 SRK Cohort
White 74%
Nonresident Alien 5%
Asian 1%
Hispanic 9%
African American 10%
1989 SRK Cohort

White 73%

Nonresident Alien 8%

Asian <1%
Hispanic 9%
African American 10%
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Figure 3 presents data on the proportion of each cohort that graduated or were still enrolled
within five to seven years by racial/ethnic group. The limited data in Table 3 suggest that

minority students in SRK cohorts graduate and persist at NSU at rates at least comparable to

that of white students. It should be noted that, except for white students, the numbers of
students in other racial/ethnic categories are very low in each cohort (fewer than 25; see Table

2). A more encompassing study of the persistence of particular racial/ethnic groups would be

needed to provide data adequate for enrollment planning.

Figure 3

Proportions of Racial/Ethnic Groups Graduated or Still Enrolled
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Figure 4 shows the age distribution of students in the three cohorts. The mean age at entry was

21-23 years. The proportion of students of traditional college age in the cohorts ranged from 60-
75%.

Traditional undergraduates entering college directly from high school typically start college at
18 or 19 years old. Students that enter college for the first time at 20 years and older have
delayed starting college by one or more years; this group is considered nontraditional due to
delayed entry into college. The longer students delay, the more likely it is that they have job and
family commitments, and their risk of not completing a degree increases.

Figure 4
Age distribution of SRK Cohorts

*Age Distribution of the Fall 1989 Cohort *Age Distribution of the Fall 1990 Cohort
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Proportion of Traditional and Nontraditional Students in SRK Cohorts

In order to gauge further the relative contributions of traditional and nontraditional students to
rates of persistence and graduation, the cohorts were segmented by program format. The
Professional and Liberal Studies Program was designed for traditional undergraduates attending
classes primarily full-time during the day, and the Career Development Program provides
evening and weekend classes for nontraditional students.

Table 3 shows the proportion of Professional and Liberal Studies students versus Career
Development students in the cohorts. Approximately 70-80% of students in SRK cohorts were
enrolled in the Professional and Liberal Studies Program.

Table 3
Distribution of Students in SRK Cohorts by Program Format

Number at Percent of Percent Six Years after Entry
Cohort Entry Total Cohort *Graduated Still Enrolled Still Enrolled
+ Graduated
**Fall 1991
Prof. & Lib. Studies 113 78% 30% 4% 34%
Career Development 31 22% 13% 10% 23%
Fall 1990
Prof. & Lib. Studies 131 80% 30% 1% 31%
Career Development 33 20% 18% 3% 21%
Fall 1989
Prof. & Lib. Studies 141 69% 33% 2% 35%
CareerDevelopment 63 31% 11% 3% 14%

*Includes students awarded a certificate or a bachelor’s degree as of June 30 of the end of their sixth year.
**Graduation and persistence data for the Fall 1991 cohort are as of the end of their fifth year (as of June 30, 1996).

Students enrolled in the two programs differed in their rates of persistence and graduation.
Approximately one-third of Professional and Liberal Studies students were still enrolled or
graduated after 6 years versus less than one-fourth of Career Development students.

Figure 5 shows the time course of persistence and graduation for the Professional and Liberal
Studies and Career Development components of the SRK cohorts. These data reveal that larger
proportions of Professional and Liberal Studies students persist and graduate than their Career
Development counterparts. The data also indicate that retention one year after entry improved
between 1989 to 1991 in both programs, but there was little improvement in retention in
subsequent years, except for the 1991 cohorts of Professional and Liberal Studies and Career
Development students.
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Examination of the age distribution of the Professional and Liberal Studies and Career
Development components of each SRK cohort indicated that students in the Professional and
Liberal Studies Program subcohorts were almost exclusively traditional college age at entry
(mean age 18 ; 87-94% traditional college age). Similarly, students in the Career Development
Program subcohorts had a mean age of 30, with 87-100% of nontraditional college age. These
data provide a measure of the precision with which persistence and graduation data for the two
programs reflect patterns for traditional versus nontraditional students.

Other Measures of Degree Completion

Transfer Students

First-time in college entering freshmen represent a minority of freshmen (Table 1). The majority
of undergraduates enter NSU with varying numbers of transfer credits and/or an associate’s
degree. As an indicator of transfer student success, graduation rates of full-time transfer student
cohorts who entered NSU with an associate of arts (A.A.) degree from one of the Florida
community colleges were analyzed. Transfer students entering with an A.A. degree were chosen
because they have a common starting point for defining a cohort.

As shown in Table 4, full-time students (i.e., enrolled for 12 credit hours or more during first
term of entry) entering the University with an A.A. degree have high rates of graduation;

approximately one-half to two-thirds graduated within two years, and 70-80% graduated within
three years.

Table 4
Two- and Three-year Graduation Rates of
Full-Time Transfer Student Cohorts Entering with
an Associate of Arts Degree from a Florida State Community College

Number of Percent Graduated
Cohort Entering A.A.  [|Within2 Years Within3 Years
Degree Transfers
*Fall 1992 55 64% 82%
Fall 1993 59 46% 1%
Fall 1994 63 46% NA

*The proportion of the Fall 1992 cohort graduated within four years was 83%.

Approximately 100-150 full-time and part-time transfer students enter the University with an

AL.A. degree each fall. However, the majority of transfer students entering NSU do not have an
associate’s degree.
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Overall Output of Bachelor's Degree Recipients

Rates of graduation of circumscribed cohorts of students might suggest that NSU produces small
numbers of bachelor’s degree recipients. In fact, overall productivity on an annual basis is quite
substantial. Figure 6 shows trends in the number of bachelor’s degrees awarded by NSU over the
last five years. During this period NSU awarded a mean of 942 bachelor’s degrees per year.

Figure 6
Total Bachelor’s Degrees Awarded Annually

Bachelor's Degrees Conferred
For the Period July 1-June 30

1300

Number of Degrees

500 t } t
1991-92 1992-93 1993-94 1994-95 1995-96

Academic Year

Academic

Year 1991-92| 1992-93 | 1993-94 { 1994-95| 1995-96

No. of

Degrees 888 1,012 921 874 1,016

Source: IPEDS Completions
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DiScusSION

Under the Student Right-to-Know Act, institutions are required to disclose six-year rates of
graduation of first-time in college, full-time degree-seeking undergraduates to current and
prospective students by January 1, 2002. However, a Graduation Rate Survey is being added to
the US Department of Education IPEDS suite of federal reports in Fall 1997 that asks
institutions to report graduation rates for the Fall 1991 cohort. This will make graduation rate
data available to anyone willing to extract it from the National Center for Education Statistics
data base. Publishers of college guidebooks and magazines, such as US News and World Report,
are already asking institutions for this data. These developments will likely stimulate many
institutions to launch or expand retention programs to improve their completion rates.

Data reported in this study resulted from efforts to develop methods for NSU to collect data
required for SRK. However, the study went beyond merely collecting the basic data required by
SRK in order to understand more fully the composition of SRK cohorts of NSU undergraduate

students and how the presence of a mix of traditional and nontraditional students affects
graduation rate.

An important contextual finding was that first-time in college, full-time degree-seeking
freshmen (i.e., students meeting SRK criteria) represented only a small fraction of the
undergraduate student body. Thus, SRK methodology measured graduation rates for a very small,
circumscribed minority of NSU students. Therefore, graduation rates for SRK cohorts were not
representative of the undergraduate student body in general. The majority of NSU
undergraduates do not meet SRK criteria because they enter with varying numbers of prior
college credits.

Moreover, Nova Southeastern University ranked 18th out of 20 ICUF institutions in the
proportion of Fall 1995 undergraduates that were first-time in college entering freshmen (see
Appendix B). Thus, graduation rates for SRK cohorts at NSU are even less representative of
overall rates for undergraduates than they are for most ICUF institutions.

SRK cohorts at NSU had six-year graduation rates of approximately 26%. This is below an
estimated national graduation rate of 45% across all types of colleges and universities, and a rate
of 72% for private universities (Astin et al, 1996). It is also below the aggregate rate' of 53%
and range of 33-63% for the Florida State University System (1994-95 SUS Fact Book).

Astin et al (1996) found that nine-year graduation rates were only 1-2% higher than six-year
rates. This is consistent with the finding that the seven-year graduation rate for the 1989 SRK
cohort at NSU increased by only 1% compared to the six-year rate. This combined with data on

lAggregate graduation rates were calculated as follows:
The total number of first-time in college full-time students in the base fall cohort graduated system/sector-wide

divided by the total number of first-time in college full-time students in the base fall cohort system/sector-wide at
initial entry.

14



persistence indicates that approximately 98% of students in SRK cohorts at NSU will have
either graduated or left the University within six years of initial entry.

The aggregate four-year graduation rate for ICUF member institutions was 32% for the Fall 1991
SRK cohort, with a range of 8-60% (1996 Postsecondary Accountability Review). The
comparable four-year graduation rate for NSU was 18%. Thus, graduation rates of SRK cohorts
at NSU were substantially below that of many public and private institutions in the state.

Graduation data by gender or racial/ethnic group did not reveal differences that would justify
focusing recruiting or retention efforts on any particular group. Based on the limited data
available in this study regarding graduation rates for specific racial/ethnic groups, it appears that
students from minorities graduate at rates comparable to the white majority in SRK cohorts.

A potential reason for lower graduation rates at NSU compared to national, Florida public, or
ICUF institutions might be the presence of large numbers of nontraditional students in NSU
cohorts. Rates of graduation of nontraditional students are known to be substantially lower than
those of their traditional counterparts (Horn and Carroll, 1996).

In fact, SRK cohorts at NSU did contain not only traditional college age students, but also
nontraditional undergraduates who were older and delayed entry into college for one or more
years. The SRK cohorts contained 25-40% nontraditional students as measured by age at initial
matriculation greater than or equal to 20 years.

In order to obtain separate graduation rates for traditional and nontraditional students and to
gauge their relative contributions to the overall cohort, members of each cohort were separated
into those enrolled in the Professional and Liberal Studies Program (ostensibly traditional
undergraduates) and those enrolled in the Career Development Program designed for
nontraditional students. An age analysis of the two subcohorts validated the use of these strata
to examine graduation and persistence trends for traditional versus nontraditional
undergraduates meeting SRK criteria.

The results revealed markedly different patterns of persistence and rates of graduation for the
two types of student. Differences in six-year graduation rates were substantial, ranging from 30-

33% for Professional and Liberal Studies students versus 11-18% for Career Development
students.

However, the presence of nontraditional students in SRK cohorts was not sufficient to explain
low rates of graduation for NSU when compared to values for national, Florida public, or ICUF
member institutions. Professional and Liberal Studies SRK cohorts were composed of 87-94%
traditional undergraduates. Nevertheless, this subgroup’s graduation rate was still substantially
below rates for the aforementioned institution groups. Consequently, other explanations for the
comparatively low rates of graduation and high rates of attrition at NSU must be sought,
particularly for traditional undergraduates.

15

ERIC 25

Aruitoxt provided by Eic:



The rate of graduation of the remainder of the undergraduate population (i.e., undergraduates
other than first-time in college full-time freshmen) is currently unknown. Definition of cohorts
of undergraduates with a diverse range of transfer credits upon entering NSU is problematic.

However, transfer students entering NSU with an associate’s degree have a common baseline for
defining a cohort. Three-year graduation rates for associate’s degree transfer students ranged
from 71% to 82%. In comparison, aggregate rates for students entering the SUS or ICUF
member institutions with an associate’s degree were 77% and 71%, respectively. Thus, NSU
graduated associate’s degree transfer students at rates comparable to the SUS and ICUF as a
group (1994-95 SUS Fact Book; 1996 Postsecondary Accountability Review). This is an
important achievement that helps to offset the lower rates for SRK cohorts.

The small number of graduates resulting from small groups of students in SRK cohorts might
suggest that NSU produces few baccalaureate recipients. In fact, NSU awards large numbers of
bachelor’s degrees each year. The University awarded a mean of 942 bachelor’s degrees annually
over the last five years. To provide some perspective, the ratio of bachelor’s degrees awarded
during the 1995-96 fiscal year to the Fall 1995 undergraduate enrollment at NSU was 28%.
Comparable ratios for Florida Atlantic University, the University of Central Florida, the
University of North Florida, and the University of South Florida ranged from 27-30%. These
ratios suggest that NSU’s overall productivity is similar to that of Florida state universities, even
though its rate of graduation for SRK cohorts is lower than the SUS.

The Student Right-to-Know Act has broad implications not only for NSU, but also for all
colleges and universities. The purpose of the legislation was to provide information to students
that would help them choose which college to attend. Students and parents who will use this
information as part of their decision process will obviously be comparing graduation rates of
selected colleges and universities. In addition, state agencies and accrediting bodies may also
make such comparisons in an effort to assess institutional effectiveness.

Legislators may have underestimated the difficulties that arise in attempting to compare
graduation rates of institutions with diverse missions and student characteristics. For example,
the proportion of nontraditional students contained in SRK cohorts may vary widely among

institutions. As shown in this study, their presence in cohorts decreases the graduation rate of
the overall cohort.

Furthermore, institutional characteristics are important variables to consider when attempting
to make comparisons of graduation rates. For example, institutions vary widely in selectivity
(i.e., admissions standards and requirements), in the academic demands placed on students once
admitted, and in the amount of remedial and/or academic support they provide.

All of these factors influence the probability of students completing their degree at the
institution. In other words, how can one compare a highly selective institution that has very
high admissions standards, admitting only the “cream of the crop,” with one that has low
admission standards in order to provide access to college for average or below average students?

16
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Such comparisons are not valid, and they may result in erroneous conclusions by the public and
other constituencies regarding the comparative quality, effectiveness, and productivity of
institutions with very different missions and characteristics. Legislators may have overlooked
the fact that much of the public is unaware of the many factors that must be taken into account
in order to make valid comparisons between institutions, and therefore make good decisions.

While institutional disclosure statements may be able to address these problems to some extent,
graduation rate data reported by college guidebooks and in US News and World Report’s
“America’s Best Colleges” are not likely to address such ambiguities. Thus, all except the most

savvy of consumers will likely accept the data at face value for (often invalid) comparisons
among institutions.

It remains to be seen what impact SRK disclosures and publication of graduation rates in
directories and magazines will have on college and university enrollments. NSU should strive to
achieve graduation rates that will maintain and enhance its competitiveness in Florida, since
the majority of its students are in-state. Factors identified in alumni surveys, such as
convenience, location, types of programs available, and small class size are likely to continue to
be strong influences in students’ decisions to attend NSU.

However, recent surveys of graduates of the Farquhar Center for Undergraduate Studies did not
focus on any specific subpopulation of undergraduates. The majority of respondents were
graduates of the Career Development Program. A study focused specifically on members of SRK
and A.A. transfer cohorts may be valuable to admissions and student services personnel.

Students and parents are likely to see graduation rates for NSU in college guide books, US News
and World Report, or eventually in NSU disclosure statements. Therefore, it would be in the best
interests of the University to seek ways to improve rates of retention and graduation. The
University might want to consider the national graduation rate of 45% as a potential goal for
the Professional and Liberal Studies Program.

As a first step toward achieving this goal, the Farquhar Center for Undergraduate Studies may
want to contact members of SRK cohorts and A.A. transfer cohorts to determine factors that
contributed to students remaining at NSU through graduation and why A.A. recipients
transferred to NSU. Similarly, the Center may want to contact members of SRK cohorts who
left the University to determine their reasons for leaving and whether or not they transferred to
another institution. Such information may well point to attributes of graduates versus
noncompleters and/or attributes of the institution that suggest ways to more effectively recruit,
retain, and graduate first-time in college freshmen.

"EST COPY AVAILABLE
17

ERIC <

Aruitoxt provided by Eic:



REFERENCES

Astin, A. W., Tsui, L., & Avalos, J. (1996). Degree Attainment Rates at American Colleges and
Universities: Effects of Race, Gender, and Institutional Type. Los Angeles: Higher Education
Research Institute, UCLA.

Federal Register, Vol. 60 (231), December 1, 1995, pp. 61787-88.

Horn, L. J. & Carroll, C. D. (1996). Nontraditional Undergraduates: Trends in Enrollment from
1986 to 1992 and Persistence and Attainment Among 1989-90 Beginning Postsecondary Students.
Washington, DC: U.S. Department of Education Office of Educational Research and
Improvement NCES 97-578.

Nowa Southeastern University Fact Book (1997). Fort Lauderdale, Florida: Nova Southeastern
University Research and Planning Report 97-01.

Postsecondary Accountability Review (1996). Tallahassee: Florida Postsecondary Education
Planning Commission.

State University System of Florida Fact Book 1994-95 (1995). Tallahassee: Florida Board of
Regents.

18



£2-96 Moday Buiuueld pue yoseasay wouy psidepe ejqe |

sAeAng juswioiu3 B4 SA3dI S661 (8908 Bleq

%1E %LE %8 288 L6} 99t abayjo uensuyy 18jemies|
%1E %\E %LS 20v'e L62'} SvL UeW00D-8unyleg
%92 %92 %1S 59"} gL L€ aba)j00 [eroWwa eplold
%52 %52 %8 9zr'L 95t L5 ab9)00 19i6el4
%52 %52 %8 gee't 82y vee abejjoD p1xo3
%61 %02 %9 0052 08. s ab8|00 usBYINOS EBPUOIS
%6} %02 %ES ! 8vs 062 Aysranun uuiq
%84 %02 %85 81L't 065 e abajj00 dnueY Yoeeg Wied
%91 %2 %98 0s6't 258 2Ly Ausranun uosielg
%91 %LL %85 £28 2 evl ufisa@ pue Wy 4o |ooyos Buibuy
%91 %L} %Ly L16'E 28¢e't 059 Aysianun [eoneuoJay sjppiy-Aiquia
%G1 %Lb %EL £90°2 88y 85€ Ausianun ajiauosioer
%bb %Lb %9Y 2re'e 286 14 abajj0D suljoy
%EL %94 %2y S¥0'2 108 €€ edwe jo Ausisnun
%04 %04 %69 185 08 65 abgj00 wIBYINOS Jaurem
%6 %42 %99 08.'} 2.8 G/E ABojouyos Jo sinyISU| epLOl4
%E %br %81 9e8'y 891l 602 Aystonun Aureg
%E %E %91 120'L BLL'L LL) aba)j0 087 Jues
%2 %L %9€ 2Lt 022 8. Ausranun sewoy | Jues
%2 %9 %6€ 889'C $55 S12 Ausianun ULB)SEAYINOS BAON

SJuapnIS iy Selenpesbiapun  uewysaid

10 JUB219d SE urwysald J11d

sajenpelbiapun UewySaid UBWYSIL

jelol

jelol

Jlld

Ausianun 10 9631109

G661 wial jjed
juawyjoiug jejol Aq payuey

eplioj4 Jo saiIsIaAlun pue saba|j0) Juapuadapu] je uawysalg (91Ld4) 8ba)j0) ut awi1-1siid

g xipuaddy

Aruitoxt provided by Eic:

E\.



——NOVA——

SQUTHEASTERN
Eﬁﬁ@? COPY AVAILABRLE RESEARCH AND PLANNING 3

3301 College Avenue
Fort Lauderdale, Florida 33314-7796




Il. DOCUMENT IDENTIFICATION:

U.S. Department of Education «
Office of Educational Research and Improvement (OERI)
Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE

(Specific Document)

®

.\
~

Title;: Undergraduate Persistence and Rates of Graduation: A Cohort Analysis of
First-Time in College Freshmen
Author(s): Bi1air Atherton, Ph.D.

Corporate Source:

Publication Date:

June 1997

Il. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced
in the monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced
paper copy, and electronic/optical media, and sold through the ERIC Document Reproduction Service (EDRS) or other ERIC vendors. Credit is
given to the source of sach document, and, if reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the foliowing two options and sign at

the bottom of the page.

X
-

Check here

For Level 1 Release:
Permitting reproduction in
microfiche (4" x 6" film) or

The sample sticker shown below will be
affixed to all Level 1 documents

The sample sticker shown- below will be
affixed to all Level 2 documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL
HAS BEEN GRANTED BY

\
<
6’&

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS
MATERIAL IN OTHER THAN PAPER
COPY HAS BEEN GRANTED BY

Q
N
('o’b

»

X
*

Check here
For Level 2 Release:
Permitting reproduction in
microfiche (4" x 6" fim) or

other ERIC archival media TO THE EDUCATIONAL RESOURCES TO THE EDUCATIONAL RESOURCES | other ERIC archival media
{e.g.. electronic or optical) INFORMATION CENTER (ERIC) INFORMATION CENTER (ERIC) {e.g., electronic or optical),
and paper copy. but not in paper copy.

Level 1 Level 2

Documents will be processed as indicated provided reproduction quality permits. |f permission
to reproducs is granted, but neither box is chaecked, documents will be processed at Levei 1.

*| heraby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate
this document as indicated above. Reproduction from the ERIC microfiche or electronic/optical media by persons other than
ERIC empioyees and its system contractors requires permission from the copyright holder. Exception is made for non-profit
reproduction by libraries and other service agencies to satisfy information needs of educators in response to discrate inquiries.

Sign [Signature: Printed Name/Position/Title:

here— ﬂ_ M Blair Atherton, Ph.D.

please -~ - Director of Institutional Research

Organization/Address: ] ) Telaphone: FAX:
Ny e NS mmning oty (954) 262-5390 (954) 262-3970
3301 College Avenue E-Mail Address: Date:
Fort Lauderdale, Florida 33314 .
blaira@nsu.nova.edu February 26, 1998

{over)



lll. DOCUMENT ‘AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If parmission to reproduce is not granted to ERIC, or, if you wish ERIC to cits the availability of the document from ther sour
please provide the following information regarding the availability of the document. {ERIC will not announce a documdnt tinless it i
publicly available, and a dependable source can be specified. Contributors should also be aware that ERIC salection criteria ar
significantly more stringent for documents that cannot be made available through EDRS.)

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant reproduction release is held by someone other than the addressee, please provide the appropriate name and address

Name:

Address:

V. WHERE TO SEND THIS FORM:

L

Send this form to the following ERIC Clearinghouse: ERIC/HE - The Higher Education

Clearinghouse
George Washington University
One Dupont Circle NW :
Suite 630 -

Washington, DC 20036-1183

However, if solicited by the ERIC Facility, or if making an unsoficited contribution to ERIC, retum this form (and the document being
contributed) to:

ERIC Contributors

& . 3/96/96) June, 1997

ERIC

IToxt Provided by ERI



