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OVERVIEW
Communication

Competencies: Each trainee will demonstrate knowledge, skills and implementation of
receptive/expressive communication placement, program planning, and IEP
development that result in each learner having multiple opportunities (20+) to
communicate across at least three functional, routine activities.

Objectives: Each trainee will:
1. Demonstrate knowledge of the different forms and functions of (a) receptive

communication and (b) expressive communication through demonstrations and written
activities.

-

Demonstrate skills in assessing the learner's current level of receptive and expressive
communication skills (1 learner during training).

3. Demonstrate gkills in determining the content of communication skills across domains and
activities for teaching.

4. Demonstrate skills to complete a communication map.

TOPIC | FORMAT MATERIALS
1.0 Introduction Lecture VCR
Pretest Overhead
Microswitches
2.0 Identifying the Critical Variables Lecture Objects (see
Demonstration materials list
Appendix A)
3.0 Determining Receptive Communication Lectures
Objectives Activities
4.0 Determining Expressive Communication | Lecture
Objectives Student Demonstration
5.0 Determining Content & Strategies for Lecture
Teaching Activity Plans
6.0 Evaluation Posttest
McCallon
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1.0 PRETEST

The pretest (Activity #1) Can be found in the Activity Packet. The
pretest is given to determine your knowledge prior to the training
session. A posttest will be given to you at the end of the session. You
will be given 10 minutes to complete the pretest.

2.0 IDENTIFYING THE CRITICAL VARIABLES OF
COMMUNICATION

TRANSPARENCY #2
SPEECH - A COMPLEX FINE MOTOR BEHAVIOR DEPENDING ON:
1. Adequate Air Flow from the lungs
2. Coordinated movements of the vocal cords
3.  Coordination of the oral-motor movement of the tongue and

lips within the oral cavity

LANGUAGE A SYSTEM OF CULTURALLY DETERMINED SYMBOLS
AND RULES FOR ORDERING THE SYMBOLS

COMMUNICATION AN INTERACTION BETWEEN TWO OR MORE PERSONS
INVOLVING:
1. A message

2.  An intention on the part of the sender to "impact” the
receiver

3. Non-symbolic or symbolic forms may be used.

Speech:

Speech is a complex motor behavior. The learner must have'adequate
breath control and fine motor skills in order to have intelligible speech.

1
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Three functions are necessary for this to occur:

«  First - Adequate and controlled breathing is necessary to get the air
stream to the vocal cords,

. Second - Coordinated vocal cord functioning is necessary for the air
stream to reach the oral cavity with a pressure adequate for speech,

« Third - Smooth, rapid and coordinated movement of the muscles are
necessary to function so that the tongue moves in many ways and
can make sufficient contact with the articulators of the mouth (lips,
teeth, throat, velar ridges) in order to produce vowels and consonant
sounds and assimilate sounds into words.

Language:

Language is a system of culturally determined symbols that represent
objects, actions, locations, concepts and expressions. In order to have a
language system, the person also needs to use rules for ordering the
symbols into meaningful units that can be understood by others who
share their language system. The following are examples of how
language systems may have different orders:

- English - get the big ball

- American Sign Language - get ball big

- Japanese - big ball get

In order to use language the learner must understand that a specific
symbol refers or "stands for" a specific object, action, location, concept
or emotion. Learners with severe handicaps may not understand this
relationship. Language may be transmitted through speech, manual
signs, written words, or abstract symbols.

Communication:

Communication is an exchange of a message or information between at
least two people. Communication may be conveyed through either
non-symbolic or symbolic behaviors. There must be an intent on the
part of the "communicator” to impact the "receiver” in some way.
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Communication systems require consistent interaction and feedback from
the participants. It is important to remember that each participant
communicates both receptively and expressively during an exchange.

Receptive C

Receptive communication is an "input” system in which the learner
understands or comprehends the message or intent of the person who is
addressing them. A message may be transmitted through facial gestures,
hand gestures, speech, manual signs, symbols, or a written word.
Receptive communication may, therefore, be either non-symbolic or
symbolic. Often, only verbal language is taught to learners with severe
handicaps in forms of directives without the learner understanding the
auditory form of speech and language.

You say to the learner:
"Come here"
"Stop"
Gesture "No"

Expressive C

Expressive communication is an "output” system in which the learner
transmits a message to someone in order to get them to act, feel, inhibit
an action, to change their opinion, or to influence the way that person
thinks.

o Exam

The learner communicates to you:
Gesture "No"
"Want cookie"
point
Signs "More"
"Taps" teacher for attention
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During an interaction, the adult or child expresses, or sends, a message
that the learner must first receive (learner's receptive mode). The
exchange then becomes an expressive mode for the learner as he sends a
message back to the adult or child.

COMMUNIATION SYSTEMS ™" ee

1Expressive Receptive

< Touch

2.3 Understanding What is Involved in the Development of Any
- ication T

» Form - First, a learner needs a "way to communicate." A specific
form or behavior is used, intentionally, to transmit a message.

- Function - Second, a learner needs a "reason or intent to
communicate.” Each time we communicate, we have a reason or a
purpose for delivering our message.

- Content - Third, a learner needs "something to communicate about. "
The content of a message will include the specific objects, actions,
events, and locations that are part of ongoing environmental
activities.

BEST COPY AVAILABLE 5
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« Situating - Fourth, a learner needs to be a part of many different
activities. If learners with severe handicaps are not involved in
functional, routine activities, there may be very little to
communicate about.

o  Partners - Fifth, for communication to take place, there must be at
least one other person. Hopefully, the learner will have many
communication partners and not just his immediate family and
teacher.

TRANSPARENCY #4

EACH STUDENT SHOULD HAVE A

COMMUNICATION SYSTEM THAT IS
DEVELOPED WITH THE FOLLOWING
FEATURES

O

A WAY . . . forms to
communicate

A REBASON . . . functions of
communication

SOMIBTEING . . . people,
objects, actions, events, locations
to communicate about

- SOMBWEEBRE . . . activities,
routines, domains

@ © © 9

SOMIIZONE . . . people to
communicate with (family, service
providers, and peers)
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3.0 DETERMINING RECEPTIVE COMMUNICATION
OBJECTIVES

3.1 Early Functions of Receptive Communication

The learner's understanding of your message or what you intend for him
to do is critical for teaching any skill. However, the learner must be
able to respond to more than just directives. There are other functions,
or reasons, for the learner to respond to you. A number of the functions
are listed below:

+ To get the learner to imitate you

» To get the learner to stop doing an undesirable behavior (inhibit)

» To convey that you are going to act on the learner in some way
(information)

« To convey that he/she is being taken somewhere (information)

+ To convey what you intend for the learner to do (directive)

« To convey that an activity is completed (termination)

« To convey what activities are to take place in the near future
(understanding the routine activities of the day)

TRANSPARENCY #£5

EARLY FUNCTIONS OF RECEPTIVE COMMUNICATION ’

A. TO GET THE LEARNER TO ATTEND TO YOU OR AN
OBJECT (NOTICE)

B. TO GET THE LEARNER TO STOP DOING AN
UNDESIRABLE BEHAVIOR (YOUR PROTEST)

C. TO CONVEY THAT YOU ARE GOING TO ACT ON THE
LEARNER IN SOME WAY (INFORMATION)

D. TO CONVEY WHERE HE/SHE IS BEING TAKEN
(INFORMATION)

-E. TO CONVEY WHAT YOU INTEND FOR THE LEARNER TO
DO (COMMAND/DIRECTIVE)

F. . TO COMMENT ON THE LEARNER'S ACTIONS,
POSSESSIONS, AND ABOUT ONGOING ACTIVITIES

(SQCIAL COMMENT)

G. TO.CONVEY THAT AN ACTIVITY IS COMPLETED
(TERMINATION)

H. TO PROVIDE A MODEL

1.  TO CONVEY WHAT ACTIVITIES ARE TO TAKE PLACE IN
THE NEAR FUTURE (LINDERSTANDING THE ROUTINE 6
ACTIVITIES QF THE DAY)

BEST COPY AVAILAGLE
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‘TRANSPARENCY #6
ACTIVITY 2
FUNCTIONS OF RECEPTIVE COMMUNICATION
Direcions:  The trainer will read each of the (10) *messages.® After each example, place a
check () in the columo that best describes the function o parpose of the
mexages.
Functions tl2{3]a}s|6]|7[8[9 |10 ] Check +/
Model/Repeat
' Protest/Inhibit
' | Comment/Reinforcer
Comment/Informzicn
Mowr Directive/Command
Qoeszion
Communicasion Direcive
Answer
Reply o Response
Joking
% Correct
1 more than two (2) examples were incomrect, the miner will provide mote examples for
| practce.

Activity #2: Functions of Receptive Communications - Turn to the
Activity Packet for Activity #2 , -

Many learners with severe handicaps may have a limited understanding
of speech. Whereas they may hear, there may be some auditory
discrimination problems. Persons respond to many cues or signals in the
environment. The following modes and examples of forms of receptive
communication are some ways that messages can be expressed without
extensive use of full physical assistance:

Natural Contextual Cues

® Non-speech signals, such as the fire alarm, a door closing

® Visual cues, such as handing the learner his coat

® Tactile cues, such as the spoon touching his lips, or the belt being
unfastened before the learner is removed from his wheelchair

® The chain of events that occur in routine activities

7
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! TRANSPARENCY #7 ©

RECEPTIVE FORMS OF COMMUNICATION: HORIZONTAL & VERTICAL TRACKING
Vie. Spesch o
Vib. Visual Sign Cues !
TR |
Via. Tactual Sign Cues 3 W——
] n
: g ]|
Al vjaple 1 i
——i g i
V. Gesture Cues 3 f—s <] |
T . [§kle 5 !
al ]2 [afe]sigl :
- S
i
»
¢ :‘_ H
V. Tangible Symbel Cues ] : slsis g‘
afr|2]e g8
— £ ;
E :
© Hi -
L. Object Cues é =
L] 3 jais|e
NEREILS §
| 1z i
2 .
8
1. Toueh Coes [ =Rnno tHE
NnADHENE 5 2o
—_— a .
2 e
g leg]!
L < ? l G “ 18 I
Contextual » sisla — & i
cues A ll? 3|a a -4-%
FORMS | CONTENT FUNCTIONS |

Touch cues

® Touch cues are minimal physical prompt cues that are given to
provide specific information to the learner (sit down, give it to me).

e It is important that each person interacting with the learner is
consistent in the way the touch cues are delivered so they begin to be
meaningful to the learner.

e The following tactile or touch cues are provided as examples of
different forms the cues may take to convey different meanings to
the learner. Initially, only three or four cues may be used. When
the learner responds to those cues, more may be added.

GLEST COPY AVAILABLE
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TRANSPARENCY #8A !
EXAMPLES OF RECEPTIVE FORMS
TOUCH CUES
Up ldnmﬁnmm
Down Sit
Change Suand
Come
More
Give
Put
OBJECT CUES
Meaning Object (Form)
Eat Spoon
Drink Boule
Change Pants or Diaper
Go Walker
Finished Tub to put object in
Bed/Sleep Blanket, small pillow or bed toy
Down on mat Piece of the mat/carpet
Going to play area A specific toy
Ba:l':s Washcloth or sponge
Dress Semall shoe .
Qutside Turf or small brick
- Music Tape
Bubbles Bubble wand
Air on face Balloon
Swing Piece of chsin or rubber
GESTURES
No/Yes Finished
Give me Want
Take Look for
Ent Put
Come Go
Bye . Take

e Object cues have the advantage of being stationary and tangible,
whereas speech or sign cues are not,

e Object cues are especially useful when time will lapse between the
time the "message" is given (go to the gym) and the time it takes the
learner to complete the behavior since memory spans for learners
with severe handicaps may be quite short.

e Initially, real objects that are part of routine activities will be used as
cues. Later, objects that represent an activity may be used.

BEST COPY AVAILABLE
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e The following object cues are presented as examples that may be
used:

TRANSPARENCY #38

ORJECT CUES AND MEANING ACROSS DOMAINS/ACTIVITIES
FOR OLDER LEARNERS

Daily Living/Domestic

Small cereal box - eat breakfast
Mal ticket - eat lunch
Tray away - finished
Meal Preparation
Picture book/potholder - Gme to prepare
Sponge/dishcioth - time to ciean up
Self Care
Small P /mirror - go to & for self care
Laundry
Detergent cap - time to do laundry

Vocational

Work
Timecard - time for work

In School
Small tin can - time to pick up trash
Smashed small can - time to mash cans
Stick-ems - time o xerox

Comnunity
LD. card - time to go into community; plastic glove - uses to package silverware: sall

book - go to church hten up hymnals; vending hines - money card; grocery
] store - list with pictures or magnet board with beans, catsup, eggs.

Leisure/Recreation

erpe;dpme

Card - tme to play cards
P.E

Whistle - time to go to P.E.
Exercise Bike

Handle grip - time to ride the exercise bike
Music

Small audiotape - time for listening to tapes
Make Snack

Popcom cue - time to pop pop com

Tangible Symbol Cues

® As the learner becomes more capable of understanding abstract
concepts, tangible symbol cues can be introduced.

® It is important to take into consideration the learner’s visual and
cognitive capabilities when deciding the types of tangible symbol
cues to utilize.

® The following are types of cues:
Pictures
Association objects
Picsyms
Thermoform symbols

10
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Gesture Cues

& Often, gesture cues may be more meaningful to a learner than
words. Gesture cues should initially be presented in the context of
a functional activity.

e It is important that each person interacting with the learner provides
the gesture cues in the same way so they can become meaningful to
the learner.

® The following are examples of gesture cues that may be used:

a. Sit down i. Pick it up

b. Stand up j- Put it in

c. Come here k. Stir it

d. Give it to me 1. Blow your nose

e. Take this m. Wipe your mouth

f. Look here n. Come with me

g. Go outside 0. Which do you want?
h. Finished p. What?

Sign Cues
e Initially, sign cues may be an extension of the gesture cue system

with those signs that represent the activity or the action being used
first.

e Even though the learner may not learn to use signs expressively,
the signs may add to his/her understanding of speech.

® The following are examples of some of the early signs that may be

used:
a. What do you want? j. Eat
b. Throw it away k. Drink
c. Want more? 1. Get
d. No! m. Signs that represent
e. Finished! objects (book, cup,
f. Go kleenex) may be introduced
g. Tum it n. Signs that are important for
h. Wash/wipe off regular activities (work,
i. Take it off make, stop that, help) may be

introduced gradually

11
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Tactual Sign Cues

® Learners who are totally blind and hearing impaired and have the
cognition to understand sign cues, will need tactile sign cues. This
is the use of sign language with the learner’s hands placed on top
of the person’s hands communicating with him.

Speech Cues

® Young children (and many of our learners with severe handicaps)
may respond to intonation or inflection features of speech long
before they understand the meanings of the words or phrases that
are used.

e It is critical that simple words or phrases are paired with any other
type of cue that is used so that the words can begin to take on
meaning.

® When object identification or the names of persons who interact
with the learner are being taught, it is important that words are
selected that sound very different from one another. These aspects
of teaching receptive communication will be discussed later.

TRANSPARENCY #3C

nuwmwwmmldumm-muq=umn
him/ber, a time mmyh: 0 that the leamer begins ©
ge1 the objects himaelf in order to function more ly without your direetives. In

mwmamwwmhaw the zacher must consider
four variables,

a. At ke 4-5 routine activitics must be ocorying daily,

hnmm *stands for" each activity must be sclected,

¢. The objects must be sequenced in an order,

d. The leamer must have a way of knowing when an activity it completed and when the next
nmuw@n(ummmmnmmmmumulwu

Example:
i Ohiect s Comgk
Braakfan small czreal box ] Cover down
Attendance to office envelope 2 .
Cafeteria (job) poon 3
Sort Laundry washcioth 4
Leisure (ape) smail tape 5
Gym whistle 6
Lunch meal teket 7
La'me(uaqdz) gip 8
timecard 9

’ Z // 0l VLT X /
[z / , 27/7 //l/ / / I/,
,:—q#éz///// /rr////:;;/ /f/,/ /, /l/ fﬁl/
@ = < LT 58 v = o .
1 2 3 4 [ 7 8

eulalavdcp:wu mmmwmm
upe ticket

ﬂi

ﬁo

The learner would take the small cereal box and o © the cafereria for breakfast When be
retumns o the classroom after breakfact, he pots the cveal box Sack in the firs siot and cloaes
the siot. He then takes his envelope and gives it © the teacher to put the day's anendance form
in and @kes it o the school office.

15
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TRANSPARENCY #9
ACTIVITY 13

FORMS OF RECEPTIVE COMMUNICATION

Directions:  You will observe a role play situation. The trainer will present a form of a
receptive cues (one at a ime). You will decide if the cue was a gesture cue, a
touch cue, etc. Each trainee is to mark the cue presented under each column.
If two forms are used, check more than one box. An activity-criterion of 80%

should be reached.
=
g
c o
<= = -
£ g £l 3 s| %
& e 3 [ 3 & | Check +oor -
i
I
i
| 2
!
; 3
4
5
6
7
8
9
10 T~ -—
% Correct
lfmremanm(z)mplmueinmgmeﬁnuﬁuptovidelddixiom!fomforyww
observe.

Activity #3: Forms of Receptive Communication - Turn to the
Activity Packet for Activity #3

3.3 Content of Receptive Communication

¢ The content of communication addressed to the learner will be
based on the directives, models, feedback, attention devices,
questions, opportunities for choices and preferences, and
termination of an activity across domains, activities, and tasks.

¢ The routines of each activity provide natural cues and chains of
behaviors that are powerful support cues for the learner.

13
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3.4 Assessment of Receptive Communication

e The forms, functions, and content that the learner understands
should be assessed across all domains and activities.

® A task analysis should include the specific instructions, such as
"turn off”, with the specific gestures that are used.

TRANSPARENCY #10
ACTIVITY 24

ptive C ion Sample (10 Minute)

Name Observer Ratio-Adults/Stud NOTES

Daze Domain Setting and Activiry,

Comtume Parm Porthan Rempamas Iavnrenr

MIABARE i DO

An an Onpom
Dirwrt Raspomn
Tonce
Asatataon
wr
orer

[
Typeest P

ACTIVITY #4: Receptive Communication Assessment - Turn to the
Activity Packet for Activity #4

— e —— — o — — — — —— o — — o = - = — — — - e — — o — — — — - —

3.5 Principles of Delivering Receptive Cues

® Never act on a learner without letting the person know what is
about to happen (they deserve human dignity).

* Physically assist the learner through a task as little as necessary (do
not teach them to be prompt dependent).

14
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e If the learner does not understand what you expect of him/her, you
have a...break-down of communication...it is up to you as a
speaker or interactor to "repair” your cue by using a lower mode
and form of a cue that the learner does understand.

e Provide a cue in a mode (such as speech only) one (1) time.

e Allow the learner time to respond (3-4 seconds) before you repair
your cue by providing a more simple cue (such as a gesture cue).

e Remember - your job is to make yourself understood by the learner
in the way that works, and to gradually pair higher forms of cues
so that the words become meaningful.

4.0 DETERMINING EXPRESSIVE COMMUNICATION

4.1 Forms of Expressive Communication

It is critical that the teacher (and Speech/Language Pathologist)
understand that a learner with handicaps may communicate through a
number of different forms. Initially, for the majority of learners with
severe handicaps, these forms may not be verbal expressions or
symbolic forms. They may be very simple and concrete means of
getting the listener to respond in some way.

Remember - forms of expressive communication are a way to
communicate. Some learners may never learn to talk or to sign, but
they can learn to communicate. Again, as in receptive communication,
the learner’s visual, auditory, motor, and cognitive skills will determine
what forms of expressive communication he/she will be able to use.
Therefore, it is difficult to determine an exact sequence of teaching that
each learner will follow - that would not be possible. Often, adapted
forms or equipment will be necessary.

15
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TRANSPARENCY #11A

COMMUNICATION AND LANGUAGE SYSTEMS

Intentional
Behavior

Non-Symbolic
Communication

Symbolic
Communication
- Language-

Verbal
Expression

A Sequence of Forms

® Jevels of forms - A sequence of communication behaviors or forms
are presented across different levels of expressive use. Whereas,
these levels are somewhat arbitrary, these are based on an easy-
‘to-difficult sequence as well as functional use data by many learners
with severe multiple handicaps. The levels provide a guideline or
general measure of where the learner is functioning.

16

fooats
g’




Trainee Workbook Notes

TRANSPARENCY #11B

EXPRESSIVE FORMS OF COMMUNICATION: HORIZONTAL & VERTICAL TRACKING

—
Vi. Symboelic ?:Mwmlﬂ:;-fl

|

|
i
)l
1
]
L
o P

IAI

AWARENESS
PROTEST/REJECT

STAGES | POTENTIAL FORMS | FUNCTIONS J

® Concrete and simple motor-to-abstract and complex motor: The
sequence of forms across the levels are arranged from simple and
concrete - gradually becoming more abstract and complex. It
should be the intent of the teacher to move the learner through the
levels or to "up the ante” so that the learner does not remain at one
level but learns through a systematic teaching process to
communicate about...more things...more effectively...more
efficiently to be understood by more people.

BEST COPY AVAILABLE




Trainee Workbook

TRANSPARENCY 11C

Signi
-gw-‘

Levels and Features of Communication

¢ Different levels and examples of different forms are provided on
the following two pages.

LEVELS/FEATURES FORMS EXAMPLES

LEVEL 1. RECOGNITORY

Behaviors indicatc some awarencss that
another person is preseat for interaction

18
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LEVEL [I. CONTINGENCY 1. Geacral body Leans head forward
Behaviors are purposeful but are not used for movemeants Moves body for more
inteational communication. These behaviors
may be interpreted by others as being 2. Specific body Reaches to grasp
communicative. They are necessary to move movements Throws an object
to the level of communication. These
behaviors represent cause-cffect skills, in 3. Vocalizations Exhibits an abusive behavior
which the learner leams that he/she can act oo
the enviroament 1o cause an cffect. .

4. Adaptations with Press switch for music Leaf

switches switch for fan

Mercury for bleader

The teacher arranges the envirooment and is responsive to purposcful behaviors so that the learner leamns that
be/she can impact the cavironment and anticipates that be/she are active in making something occur. In this
manner, the lcamer advances to the next level so that he/she not oaly purposefully acts, but that be lcams to act ca
other people to get things doac or to affect his eavironment if be can’t do it by himself.

LEVEL M. INSTRUMENTAL 1. Vocalization (auditory

These behaviors are simple (non-symbolic) signal)

forms that are directed towards another person

for the intent of causing that person to act. 2. Eycgaze

The leamer must look at the person or orieat

to that person. These carly forms of 3. Body movement Leans back for backrub
behaviors are cither directed to the person or Kicks legs for rock

the object, but not to both. If the leamer is Moves head for more food
not successful in getting his message across,

be may give up or resort to inappropriate 4. Touch person Touch hand to get milk
behaviors. -~ .| Touch arm for attention

5. Touch object (object of Reaches for or touches cup or

2 held) toy
Touches tape recorder whea it
stops

6. Touches 2 objects (not touches spoon, not cup

held)

7. Adaptations Learners with little voluntary
movement may nced 8 switch
device

The learer gradually becomes more purposeful in using these behaviors and in anticipating that he/she can affect
another person. Therefore, it is critical that the leamer is responded to coasisteatly. Some learners may exhibit
very subtle bebaviors if they have little voluntary control over their movemeats.

BEST COPY AVAILABLE
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LEVEL IV. CONVENTIONAL The
behaviors at this Jevel are still not symbolic,
but they are bebaviors that are used by most
persons in conjunction with speech. At this
level the leamer begins to coordinate the usc
of objects and people. Throughout this level
the objects and the person become more
distanced. The learner should be encouraged
to pair these behaviors, such as pointing and
vocalizing.

At this point the learner is still communicating about the here and now, using concrete forms. Learners with
higher cognitive skills may not bave trouble advancing to signs, words, or other abstract symbols. However, many
leaners will need to go through a transition process in which the forms gradually becomes more abstract. For

1. Touch person & object

(or move person’a arm to

object)

2. Extend real objects Cup for more milk
Tape to turn on
Money for coke

3. Use of 3 simplc
gestures

Up, Mine, and No

4. Point to necar object

5. Adapted 2-choice
communication device

1

6. Yes/No Head motion

these learners it is necessary to go through the next level of teaching more abstract symbols.

LEVEL V. EMERGING SYMBOLIC
SYSTEMS

At this level, the forms used to communicate
are changed so that they gradually become
more abstract, A leamer who does not have
the fine motor contrdl to point, may cxtend
the objects. Also, some learners may use a
combination of motor responses, pointing,
gestures, vocalizations. The teacher is -
continuously expanding the leamer’s
vocabulary so that the leamer can
communicate about more things in the
environmeat.

At level V, the leamer needs to demouastrate that if he/she uses an object representation, they can then select the
real object; they have to demonstrate that they understand the 1:1 correspondence between a represeatation and the
real object (refereat). At this level, the lcamer should have a vocabulary of at least 25 objects, activities or

bl o

Extend/point to miniature objects

Extend/pomt to object parts that are part of the whole

Extend/pomt to pictures/lme drawings
Use more complex gestures

mcanings that they can cxpress across a variety of routine activities.

LEVEL V1. SYMBOLIC

At this level the leamer is abie to usc at least
2 symbols that represent or stand for specific
objects. These language forms may be speech
words, signs or abstract symbols

1.

A. Closc work approximations

B. True signs

C. Written words or abstract symbols
Use of two words for 2 different functions

Use of two words for objects that arc not immediately

visible or present

20
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Trainee Workbook Notes

TRANSPARENCY #12
ACTIVITY #5

FORMS OF EXPRESSIVE COMMUNICATION

Directions: The trainer will demoastrate tes specific forms of communication. Record
a check (/ ) under the spedific form being demonstrated for each trial.
You may request the trainer to repeat the example if it was unclear. All
i will record, individually, what form was communicated by checking

the correct column below

Vocslization
Eys Qaze
Body Movement
Toush Pernon
Touch Object
Touch Pereon & Object
Extend Real Object
Use Simple Gestures
Polot
Use Minlature Object
Use Acsociation Object
Use Pictures
Speech
Signs
Written

Wl wjaa|lv]elw|w] -

—
(=]

ACTIVITY #5: Forms of Expressive Communication - Turn to the
Activity Packet for Activity #5.

4.2 Functions of Expressive Communication
The learner will learn to use forms of communication to express
different functions or to achieve different goals. Initially, the learner

will use one form for only one function. Later, the learner will be able
to use a form for at least two different functions.

® Example "Teacher’s name" may be used to get her attention or
answer the question, "Who’s your teacher?” "Ms. Dodd."

21
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Trainee Workbook Notes

Types of Communication Functions

The following are types of communication functions that will be taught
initially. The second group of functions will be taught once the learner
demonstrates consistent use of the first group.

‘TRANSPARENCY #13
TYPES OF COMMUNICATION FUNCTIONS
EARLY FUNCTIONS:
e CALLING OR ACCESSING PEOPLE
o PROTESTING

o REQUESTING CONTINUATION OF AN ACTIVITY ONCE IT IS STARTED
AND THEN DISCONTINUED

o REQUESTING FROM A CHOICE OF TWO OBJECTS OR ACTIVITIES
LATER DEVELOPING FUNCTIONS:
§ SOCIAL GREETING
OFFERING OR TRANSFERRING OBJECTS
REPEATING

ANSWERING QUESTIONS

o
o

o

o

o NAMING OR LABELING
* COMMENTING

* REPLYING

o REQUESTING INFORMATION
o

ADDITIONAL (JOKING. LYING, CONVINCING, ETC.)

® Early functions:
- Calling or accessing people
- Protesting
- Requesting continuation of an activity once it is started and then
discontinued
- Requesting from a choice of two objects or activities

@ Later developing functions:

- - Social greeting
- Offering or transferring objects
- Repeating
- Answering questions
- Naming or labeling
- Commenting
- Replying
- Requesting information
- Additional (joking, lying, convincing, etc.)

22
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TRANSPARENCY #14 |

ACTIVITY #6 .
FORMS & FUNCTIONAL OF EXPRESSIVE COMMUNICATION
Directions:  This activity will be d d similarly to the previous one. Ouly this time, the ¢
trainer will demonstrate a form and a clear function. Observe and record both the form
and function of each icative bebavior in the col below.
FORMS FUNCTIONS
H 8l | &| ) E | 8] & %
HEIHEEEIE IR HE IR
HMEIEIRIR ol = & 5| & ‘i 2 3 2| §| & -g £
HHEE BRI HE B ER LEIRIRR R
Blez g 15l N
I 3| = £ g
F| F = < -«

wlo|lw|la|lwv]la]w]w]| -

ACTIVITY #6: Forms and Functions of Expressive Communication
- Turn to the Activity Packet for Activity #6

" 4.3 Content of Communication

Two aspects of the content of communication must be considered in
order for the learner to have "something to communicate about."

Vocabulary

Objects, persons, activities, locations, and events are aspects of the
environment that are communicated about. They represent the content
of vocabulary.

® Select vocabulary that is functional and would be used frequently.

® Select vocabulary initially that can be expressed by forms of
communication that do not look alike, sound alike, or can be easily
confused.

23
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Trainee Workbook Notes

The assessment is designed to assess three features of the learners’
expressive communication system.

Forms that the leamner is currently using and a plan for teaching the
next forms,

Functions that the learner is using, and

Routine activities that serve as the context of assessment.

TRANSPARENCY #15

Expressive C sextion Saple (10 Mi ACTIVITY #7
HABHH !i!i i, [z i :! ield
§§3§§!3“§5qa§ggijilg!i!}iggé

ACTIVITY #7: Expressive Communication Assessment - Turn to
the Activity Packet for Activity #7




Trainee Workbook Notes

5.0 DETERMINING COMMUNICATION CONTENT &
STRATEGIES

5.1 Developing the TEP and Communication Programming

Once the Receptive and Expressive Communication Samples have been
completed, objectives for communication should be included on the

IEP.

The forms that the learner understands and uses should be listed under
strengths.

The criterion for completion should include the activities (across
domains) in which the forms & functions will be used.

TRANSPARENCY #16
ACTIVITY #8
ACTIVITY PLAN FORM: TOTAL TASK

1. ACTIVITY:

0." RATIONALE (What is the reason II. MATERIALS NEEDED:
this activity should be taught?):

AW

IV. WHAT SKILLS NEED TO TAKE PLACE:
BEFORE ACTIVITY: DURING ACTIVITY: AFTER ACTIVITY:

Y N

s
~o
1

!
!
i 12
I
|

ACTIVITY #8: Demonstration of a Total Task Activity - Turn to
the Activity Packet for Activity #8
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Trainee Workbook Notes

5.2 Specify the Functional Receptive & Expressive Content.

TRANSPARENCY #17

ACTIVITY #9
COMMUNICATION MAP
[EP or Personal Futres
Receptive B Pan Summary
Visuai
© Natural context cus S e &s: —_—___E
© Touch cuss o — s ] E
ml
Pctrse ':;‘ g
Cons
Une Drawings = —— ]
8
———— 7
Other Tengible Speech
Symboty
Wiitlen — E
H Words = —— — — ]
— 3
Expresaive / e c«-} —_————
Communication Touch Parson Obiect  [Gestures \
Mgty | Moouss |
"M Simple Objecss | 500 —_———— 3
Gastures Nooe [ emme e — §
Touch Object o Speech S
Cating Picwe Symboly — —— e —— ]
Swicn Pointing ewings 3
Ma: Person Elnctronic
D Cunem‘__ Two Sysiems ———

. B3+ Yesr Bisn Yocalization o Smtch Oter _—— g
e ommunication " Z
] Futiaplen Joouat —— — — — 52 —-
O Not a Potential Program \ Spech | 23

Z4
\ la.o..
—— e e 2

ACTIVITY #9: Communication Map - turn to the Activity Packet
for Activity #9

26
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Trainee Workbook Notes

6.0 Evaluation

6.1 Posttest

#10

ACTIVITY #11: McCallon Satisfaction - The McCallon Satisfaction
measure is located in the Activity Packet.

30
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PRETEST ACTIVITY #1

1. What three (3) related skill areas (Other than expressive/receptive communication) must be
considered when programming communication for infants/young children with handicaps?

2. Three major aspects are critical to communication and language development. Define each

of these three aspects.
3. Provide two examples of nonverbal (not crying, babbling) behaviors for each of the
following:
A. Instrumental communication (nonsymbolic):
1.
2.
B. Conventional (adult-like forms) prelanguage communication (nonsymbolic):
1.
2.

4. List four types of communication functions (intents, uses, reasons) that are used by young
children (do not list specific behaviors). ---
A.
B.
C.
D.

5. Match the following behaviors that best reflect the level of communication development.

Child presses switch to get Mom's A. Level I - Recognitory Communication

attention.
B. Level II - Contingency Communication

Child extends his cup for more

milk. C. Level III - Instrumental
Child becomes "quiet" when Mom D. Level IV - Conventional intentional
interacts with him. Communication

6. List three strategies that can be used to increase or enhance the child's expressive
communication.
A.
B.
C.




FUNCTIONS OF RECEPTIVE COMMUNICATION

ACTIVITY #2

Directions:  The trainer will read each of the (10) "messages.” After each example, place
a check (v) in the column that best describes the function or purpose of the

messages.

Examples

Functions

Check +/-

Model/Repeat

Protest/Inhibit

Attention/Person/Object

Comment/Reinforcer

Comment/Information

Motor Directive/Command

Question

Communication Directive

Answer

Reply to Response

Joking

% Correct

*If more than two (2) examples were incorrect, the trainer will provide more examples for

practice.



ACTIVITY #3

FORMS OF RECEPTIVE COMMUNICATION

Directions:  You will observe a role play situation. The trainer will present a form of a
receptive cues (one at a time). You will decide if the cue was a gesture cue, a
touch cue, etc. Each trainee is to mark the cue presented under each column.
If two forms are used, check more than one box. An activity-criterion of 80%

should be reached.
-E] S g g %o é‘ -Check + or
1 .
2 1~ -—
3
4
5
6
7
8
9 _
10
% Correct

If more than two (2) examples are incorrect, the trainer will provide additional forms for
you to observe.

34
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Directions:

ACTIVITY #5

FORMS OF EXPRESSIVE COMMUNICATION

The trainer will demonstrate ten specific forms of communication. Record a
check (v ) under the specific form being demonstrated for each trial. You may
request the trainer to repeat the example if it was unclear. All trainees will
record, individually, what form was communicated by checking the correct
column below

Vocalization
Eye Gaze
Body Movement
Touch Person
Touch Object
Touch Person & Object
Extend Real Object
Use Simple Gestures
Point
Use Miniature Object
Use Association Object
Use Pictures
Speech
Signs
Written

—

Wloo|N|a]|Wn] ]
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time, the trainer will demonstrate a form and a clear function. Observe and
record both the form and function of each communicative behavior in the

This activity will be demonstrated similarly to the previous one. Only this

column below.

FORMS & FUNCTIONS OF EXPRESSIVE COMMUNICATION
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ACTIVITY #8

ACTIVITY PLAN FORM: TOTAL TASK

I. ACTIVITY:

II. RATIONALE (What is the reason this | III. MATERIALS NEEDED:
activity should be taught?): '

e S S

IV. WHAT SKILLS NEED TO TAKE PLACE:
BEFORE ACTIVITY: DURING ACTIVITY: AFTER ACTIVITY:

WOk LD =

4i




@ b
]
]
s /
O weiboid [ejiusiod e 10N []
m Yoaads eiing 7]
4
m sjoquis uejd 1894 - |
m jemoey uojieajuniwo)
H 19410 ._M_.,ﬁm uojyez||e30A juaun) §
swoysfg
m ojuonoa|3 uosiag eyendjueyy woums
4]
sBujmeiq Bunuiod _Buyjeg
sloquis | jeainiolg . uofjesjuUN WD
B yseadsg 199/q0 yanoy AtoijuBooay
"UON sainisan Eo»:ﬂss_
m us - | ®welao ol " uojledUNWWo)
& (onusy asneuj uosiad Yyonoy \ oAIS5210XT
° 1alqo !
sainjeap puoxg
xo|dwo) \
o___sy
9]
2
m SPIOM UBHIM .
H sjoquis
| o|qiBuey 19410
m Yoseds sBujmeuq o..__._
2
sen) soindid san)
o usjs _ 0IMsap 8ang alqo , cong yonos o
LT T .
; 8aND JUAWAAOY O
m n.oo_ao..uﬁa_ogg 8an) 1XejuoY jeinjepN o
3 uopeaunNwwo?)
A sany 8193[q0 aimejui !
m uBys jensiA anpdasay

Aewuwing ue|d saining j[Buosiod

6# ALIALLOV




POSTTEST ACTIVITY #10

1.

What three (3) related skill areas (Other than expressive/receptive communication) must be
considered when programming communication for infants/young children with handicaps?

. Three major aspects are critical to communication and language development. Define each

of these three aspects.

. Provide two examples of nonverbal (not crying, babbling) behaviors for each of the

following:
A. Instrumental communication (nonsymbolic):
1.
2.
B. Conventional (adult-like forms) prelanguage communication (nonsymbolic):
1.
2.

. List four types of communication functions (intents, uses, reasons) that are used by young

children (do not list specific behaviors).

. Match the following behaviors that best reflect the level of communication development.

Child presses switch to get Mom's A. Level I - Recognitory Communication

attention.
B. Level II - Contingency Communication

Child extends his cup for more

milk. - C. Level I - Instrumental
Child becomes "quiet” when Mom D. Level IV - Conventional intentional
interacts with him. Communication

List three strategies that can be used to increase or enhance the child's expressive
communication.

A.

B.

C.



INTERACTOR/CHILD SKILLS ACROSS ROUTINES

Name:

Date:

0 = Never occurs
1 = Occurs occasionally
2 = Occurs frequently

Generic Interactive

g Behavior

1. Prepare child for the activity

2. Announce who and what will
happen

Handling/position

v

4, Placement of materials

W

Responsiveness

6. Oppommiﬁes to
communicate

7. Special Adaptations

8. Partial Participation

9. Provide appropriate
feedback

10. Provide consistent
prompts/cues

11. Wait

12. Encourage sibling/peer
interaction

Score

Additional Objectives:

Routine:

Teaching Strategies:

Additional Adaptations:

45



INTERACTOR/CHILD SKILLS ACROSS ROUTINES

Name: 0 = Never occurs
1 = Occurs occasionally
Date: 2 = Occurs frequently

1. Prepare child for the activity

2. Announce who and what will
happen

3. Handling/position

4. Placement of matenials

5. Responsiveness

6. Opportunities to
communicate

7. Special Adaptations

8. Partial Participation - --—

9. Provide appropriate: )
feedback

10. Provide consistent
prompts/cues

11. Wait

12. Encourage sibling/peer
interaction

Score

Additional Objectives: Routine:

Teaching Strategies:

Additional Adaptations:
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COMMUNICATION FUNCTIONS

COMMUNITY

0%

\

uo|)ez||sa0A

5¥

wesBoid jejusiod e JoN D

uosiad ejejndjusy

T~

Yyams

" 190[qo yanoy

Bujiied

uswaAoy
Apog

xejdwon
o___.:m/

yasedg
sjoquisg
jenjoey uofjeajunuo) |
1910 yaums /
om) i
swalsis
ajuosoalgy
sBumeag Bujujod
sjoquis | /seuniaid
yaeadg
"N 80INn)839
ubg - | ®walao ojdung
lenuspy aimeul
welqo
saun|sap puoIxa

\

uoslod yanoy

\

aning ]

ue|d J1esA - |

weund 7

uojledUNWWOoH
AtoyjuBoaay

uofjediunwiwo)
anissasdx3y

v
m
SPIOM UM
m sjoquig
4 ejqiBusL 48410
yoeadg
M sBuimeaq aup
g _ \_
san) 8aIN)d|d sang
© ubjs ain|sap sen 10efqo ,
eljioeL l sen) yanoy o
m 8129[{qO palvja08sy 8anYH U3 WAAON O
80NY IXBJUOY jBINjEN O
>
sen) s129{qo a1meju| uojjedjunwuwod
ubys 1ensiA aAldeday

Kewwung ue|d sesning jeuosiod

Q

Aruitoxt provided by Eic:

E



WORKSHOP EVALUATION SCALE

workshop Name: Date:

Presenter:

INSTRUCTIONS

To determine whether or not the workshop met your needs and our objectives, we would
like for you to give us your honest opinion on the design, presentation, and value of
this workshop. Please circle the number which best expresses your reaction to euch of
the items on the following list. Space is provided for your comments.

EVALUATION CRITERIA

1. The organization of Excellent Poor
the workshop was: 7 6 3 2 1

2. The objectives of Clearly Evident Vague
the workshop were: 7 6 3 2 1

3. The work of the Excellent Poor
presenter(s) was: 7 6 3 2 1

4. The ideas and activities Very Interesting Dull
of the workshop were: 7 6 3 2 1

5. The scope Very Adequate Inadequate
(coverage) was: 7 6 232 1

6. My attendance at this Very Beneficial No Benefit
workshop snould prove: 7 6 3 2 1

7. Overall, I consider Excellent Poor
this workshop: 7 6 3 2 1

8. Do you feel a need for additional
information about this topic? 1. Yes No

The stronger features of the workshop were:

The weaker features were:

General Comments:

1\1cCallon, E. (unknown). Workshop evaluation seale. Austin, Texas: Learning Concepts.
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TRANSPARENCIES




SPEECH

LANGUAGE

COMMUNICATION

TRANSPARENCY #2

A COMPLEX FINE MOTOR BEHAVIOR DEPENDING ON:
1. Adequate Air Flow from the lungs
2. Coordinated movements of the vocal cords

3. Coordination of the oral-motor movement of the tongue and
lips within the oral cavity

A SYSTEM OF CULTURALLY DETERMINED SYMBOLS
AND RULES FOR ORDERING THE SYMBOLS

AN INTERACTION BETWEEN TWO OR MORE PERSONS
INVOLVING:

1. A message

2. An intention on the part of the sender to "impact" the
receiver

3. Non-symbolic or symbolic forms may be used.
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TRANSPARENCY #4

EACH STUDENT SHOULD HAVE A h
COMMUNICATION SYSTEM THAT IS
DEVELOPED WITH THE FOLLOWING
FEATURES -

A A& WAY . . .forms to
communicate

&) A RBASON . . .functions of
-~ communication L

B> SOMETHING . . . people,
objects, actions, events, locations
to communicate about

SONIIBWEIBRIE . . . activities,
routines, domains

@ SONMIZONE . . . people to

communicate with (family, service
providers, and peers)

o6




TRANSPARENCY #5

EARLY FUNCTIONS OF RECEPTIVE COMMUNICATION

A. TO GET THE LEARNER TO ATTEND TO YOU OR AN
OBJECT (NOTICE)

B. TO GET THE LEARNER TO STOP DOING AN
UNDESIRABLE BEHAVIOR (YOUR PROTEST)

C. TO CONVEY THAT YOU ARE GOING TO ACT ON THE
LEARNER IN SOME WAY (INFORMATION)

D. TO CONVEY WHERE HE/SHE IS BEING TAKEN

E. TO CONVEY WHAT YOU INTEND FOR THE LEARNER TO
DO (COMMAND/DIRECTIVE)

F. TO COMMENT ON THE LEARNER'S ACTIONS,
POSSESSIONS, AND ABOUT ONGOING ACTIVITIES
(SOCIAL COMMENT)

G. TO CONVEY THAT AN ACTIVITY IS COMPLETED
(TERMINATION) )

H. TO PROVIDE A MODEL

I.  TO CONVEY WHAT ACTIVITIES ARE TO TAKE PLACE IN

THE NEAR FUTURE (UNDERSTANDING THE ROUTINE
ACTIVITIES OF THE DAY)

97




TRANSPARENCY #6
ACTIVITY #2

FUNCTIONS OF RECEPTIVE COMMUNICATION
Directions:  The trainer will read each of the (10) "messages.” After each example, place a

check (v) in the column that best describes the function or purpose of the
messages.

Examples

Functions 1 (2341|5167 (81910 Check +/-

Model/Repeat

Protest/Inhibit

Attention/Person/Object

Comment/Reinforcer

—

Comment/Information

Motor Directive/Command

Question

| Communication Directive

Answer

Reply to Response

Joking

% -Correct

*If more than two (2) examples were incorrect, the trainer will provide more examples for
practice.

5%




TRANSPARENCY #7
RECEPTIVE FORMS OF COMMUNICATION: HORIZONTAL & VERTICAL TRACKING
A
Vic. Speech
Vib. Visual Sign Cues
7l
Vla. Tactual Sign Cues ¢
B 5]6 0
s
Al 1]12B 4 -
—_— 2
V. Gesture Cues s » | O
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TOUCH CUES

Up
Down
Change

OBJECT CUES

Meaning

Eat

Drink
Change

Go
Finished
Bed/Sleep
Down on mat
Going to play area
Bath

Dress
Outside
Music
Bubbies

Air on face
Swing

GESTURES

No/Yes
Give me
Take
Eat
Come
Bye

TRANSPARENCY #8A

EXAMPLES OF RECEPTIVE FORMS

Identification
Sit

Stand

Come

More

Give

Put

Object (Form)

Spoon

Bottle

Pants or Diaper

Walker

Tub to put object in
Blanket, small pillow or bed toy
Piece of the mat/carpet
A specific toy
Washcloth or sponge
Small shoe -
Turf or small brick
Tape

Bubble wand

Balloon

Piece of chain or rubber

Finished
Want
Look for
Put

Go

Take
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TRANSPARENCY #8B

OBJECT CUES AND MEANING ACROSS DOMAINS/ACTIVITIES
FOR OLDER LEARNERS

Daily Living/Domestic

Eating
Small cereal box - eat breakfast
Meal ticket - eat lunch
Tray away - finished
Meal Preparation
Picture book/potholder - time to prepare
Sponge/dishcloth - time to clean up
Self Care
Small toothpaste/comb/mirror - go to bathroom for self care
Laundry
Detergent cap - time to do laundry

Vocational

Work
Timecard - time for work

In Schqg_I'\""’
Small tin can - time to pick up trash
Smashed small can - time to mash cans
Stick-ems - time to xerox

Community

1.D. card - time to go into community; plastic glove - uses to package silverware; small
book - go to church to straighten up hymnals; vending machines - money card; grocery
store - list with pictures or magnet board with beans, catsup, eggs.

Leisure/Recreation

Group card game -
Card - time to play cards
P.E.
Whistle - time to go to P.E.
Exercise Bike
Handle grip - time to ride the exercise bike
Music
Small audiotape - time for listening to tapes
Make Snack
Popcorn cue - time to pop pop com

6i




TRANSPARENCY #8C

As the learner begins to understand the meaning of the object cues when the object is given to
him/her, a time management/calendar system may be developed so that the learner begins to
get the objects himself in order to function more independently without your directives. In
order to develop a time management calendar system for a learner, the teacher must consider

four variables.

a. At lease 4-5 routine activities must be occurring daily,

b. An object that "stands for" each activity must be selected,

c. The objects must be sequenced in an order,

d. The learner must have a way of knowing when an activity is completed and when the next
activity is to begin (as in closing the cover on the slot in which the object is kept).

Example:

Breakfast small cereal box 1 Cover down
Attendance to office envelope 2 "
Cafeteria (job)-- spoon 3 "
Sort laundry— washcloth 4 — "
Leisure (tape) small tape 5 "
Gym - whistle 6 "
Lunch meal ticket 7 "
Leisure (exercycle) grip 8 "
Work timecard 9

oo S LSS JUHTL 17 [t B 000 f 0, 7, 7777, £77 77
Gty /////////////4/7/////7/’///{///,/ 1
RN ITIIIIY L (NI S Ziai/ RN 1T I AN LAY

N\
=S LT o

1 2 3 4 5 6 7 8 9
cereal envelope spoon wash  cassette  whistle meal handle time
cue tape ticket card

The learner would take the small cereal box and go to the cafeteria for breakfast. When he
returns to the classroom after breakfast, he puts the cereal box back in the first slot and closes
the slot. He then takes his envelope and gives it to the teacher to put the day's attendance form
in and takes it to the school office.




TRANSPARENCY #9
ACTIVITY #3

FORMS OF RECEPTIVE COMMUNICATION

Directions:  You will observe a role play situation. The trainer will present a form of a
receptive cues (one at a time). You will decide if the cue was a gesture cue, a
touch cue, etc. Each trainee is to mark the cue presented under each column.
If two forms are used, check more than one box. An activity-criterion of 80%

should be reached.
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% Correct

If more than two (2) examples are incorrect, the trainer will provide additional forms for you to
observe.
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TRANSPARENCY #11A

COMNI'UNICATION AND LANGUAGE SYSTEMS

Intentional
Behavior

Non-Symbolic
Communication

Symbolic
Communication
- Language-

Verbal
Expression




TRANSPARENCY #11B

EXPRESSIVE FORMS OF COMMUNICATION: HORIZONTAL & VERTICAL TRACKING

Semantic’Syntactc
Relations
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TRANSPARENCY 11C

pefrson
Signing
lleat"

objject

Gesture/sign
" eat"

pefrson

) P&inting to object
to request
" eat"

Giving object to
partner to request

object
partner

Assisting partner
to request
"eat"

Movement with communication
partner to request
" eat"

£C
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Directions:

TRANSPARENCY #12
ACTIVITY #5

FORMS OF EXPRESSIVE COMMUNICATION

The trainer will demonstrate ten specific forms of communication. Record
a check (v ) under the specific form being demonstrated for each trial.
You may request the trainer to repeat the example if it was unclear. All
trainees will record, individually, what form was communicated by checking
the correct column below
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TRANSPARENCY #13

TYPES OF COMMUNICATION FUNCTIONS

EARLY FUNCTIONS:

CALLING OR ACCESSING PEOPLE

PROTESTING

REQUESTING CONTINUATION OF AN ACTIVITY ONCE IT IS STARTED
AND THEN DISCONTINUED

REQUESTING FROM A CHOICE OF TWO OBJECTS OR ACTIVITIES

LATER DEVELOPING FUNCTIONS:

SOCIAL GREETING
OFFERING OR TRANSFERRING OBJECTS

REPEATING L
ANSWERING QUESTIONS

NAMING OR LABELING

COMMENTING

REPLYING

REQUESTING INFORMATION

ADDITIONAL (JOKING, LYING, CONVINCING, ETC.) _
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TRANSPARENCY #14
ACTIVITY #6

FORMS & FUNCTIONAL OF EXPRESSIVE COMMUNICATION
Directions: This activity will be demonstrated similarly to the previous one. Only this time, the

trainer will demonstrate a form and a clear function. Observe and record both the form
and function of each communicative behavior in the column below.
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TRANSPARENCY #16

ACTIVITY #8
ACTIVITY PLAN FORM: TOTAL TASK
I. ACTIVITY:
II. RATIONALE (What is the reason | IIl. MATERIALS NEEDED:
this activity should be taught?):
1.
2.
3.
4.
5.
IV. WHAT SKILLS NEED TO TAKE PLACE: N
BEFORE ACTIVITY: DURING ACTIVITY: AFTER ACTIVITY:
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11. -
12.
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. WORKSHOP EVALUATION SCALE!

Workshop Name: Date:

Presenter:

INSTRUCTIONS

To determine whether or not the workshop met your needs and our objectives, we would
like for you to give us your honest opinion on the design, preSentation, and value of
this workshop. Please circie the number which best expresses your reaction to euch of
the items on the following list. Space is provided for your comments.

EVALUATION CRITERIA

1. The organization of o Excellen Poor
the workshop was: 7 6 5 4 3 2 1
2. The objectives of Clearly Evident vague
the workshop were: : 7 6 5 4 3 2 1
3. The work of the Excellent : Poor
~ presenter(s) was: -1 6 5 4 3 2 1
4. The ideas and activities Very Interesting Dull
of the workshop were: 1 6 5 4 3 2 1
5. The scope : Very Adequaté o Inadequate
(coverage) was: 7 6 5 4 3 2 1
6. My attendance at this Very Beneficial . No Benefit
"~ workshop snould prove: ‘ -7 6 5 4 3 2 1
7. Overall, I consider Excelient Poor
this workshop: . 1 6 5 4 3 2 1

8. Do you feel a need for aéditional
information about this topic? 1. Yes 2. No

The stronger features of the workshop were:

The weaker features were:

General Comments:

lvcCallon, E. (unknown). Workshop evaluation scale. Austin, Texas: Learning Concepts.
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