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On college campuses, at least at Northwest Missouri State University,

emphasis in classroom instruction is electronic: PC plug-ins on each student

station (no longer called desks) for interaction and immediate access to the

internet, video supplement for classroom projection and distance learning,

computer power-point projection and modular learning. These appear to be the

answer to the "boring instructor" providing "uninteresting" material. But

electronics and technology discourage student/instructor's person to person

communication and "Socratic" interaction. The main purpose for a

knowledgeable and caring instructor is diminished. Yet in a recent survey of 200

freshmen, 97% said they learn best by listening. University professors become

technology facilitators rather than experts who care and verbally interact with

students.

Electronics and technology are excellent instructional supplements, but

when they become the means of instruction, we the instructors lose heart in

relationship listening. The argument for the electronic classroom to replace the

lecture classroom is that the students are "bored". Professors devote 80% of the

class period lecturing. In a recent survey on the question "why do you not listen

to learn in the classroom?" 89% replied "the instructor is "boring", and the

messenger is "uninteresting". (Bohlken 1996) But the "student/instructor

relationship listening" is more important than "flashing lights and novel sounds" in

maintaining student interest, especially in general studies' courses where the

students' purposes are not clear.
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Research indicates that "perceived caring" on the part the students in

regard to the instructor enhances the students' attitudes toward the class and

their perception of what they learn. Consideration of the electronic classroom

and teaching /learning process is important in creating an environment which

promotes relationship (empathetic) or heart listening, a meaningful factor in

"perceived caring."

Dating back to Aristotle, "perceived caring" has been an important factor in

presentational communication. Aristotle included "good will" (perceived caring)

as one of the three factors of Ethos (source credibility.)

McCrosky' (1992) determined that "perceived caring" is the central

perception of the teacher by the students. (McCrosky (1992) contends that the

three factors of "perceived caring" are the student perceived instructor's 1)

"understanding student perspective," 2) "empathy" and 3) "responsiveness.") A

significant aspect of these three factors is listening especially in regard to

"responsiveness." To support this observation, I surveyed 250 college

Freshmen. Seventy-six percent of those surveyed stated that they were

motivated to listen and learn by their relationship with the instructor. They stated

reciprocal listening is a definite factor in their motivation. (Bohlken, 1993)

Having established that "perceived caring" especially relationship or

empathetic listening is a significant factor in student classroom attitudes and

perceived learning effectiveness, we turn to classroom characteristics that

enhance or detract from "relationship or 'heart' listening." Specifically we will



consider the electronic classroom containing power point and video capabilities,

40 student interactive computer stations, overhead projection, teacher control

station and podium, but material presented is applicable to any classroom or

conference center room such as this. The considerations of the classroom

setting or context for relationship listening include 1) lighting, 2) distance/space,

3) levels, 4) axis, and 5) artifacts (furniture and objects).

The student/instructor abilities to see one another's eyes, facial

expressions and gestures or body demeanor or movement is essential in

public/relationship listening and reciprocal trust; therefore appropriate and

adequate lighting sufficient to see the visual nuances of the classroom

communicators. As we just demonstrated through the use of computer - driven

power point, we had very little personal interaction or mutual relationship

listening. Hickson & Stack" have verified the obvious in that eye behavior, facial

expressions, gestures and body movement are important factors in establishing

mutual credibility. A darkened room defeats the purpose of relationship listening

and the human element of the classroom. Total focus on visual displays has

short-lived-attention maintenance and removes the human element from the

classroom. The dynamics of the instructor need to be shared and "shadowed" by

the students. The need for light in effective listening is essential. (Demonstrate)

Closely related to a well-lighted classroom is one in which space and

distance among or between students and instructor are given consideration.

First consider the students' personal space within the classroom. Personal

space defined by HO (1966) to be beyond 18 inches is important because of
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"other student created distraction." In our survey of students, "other students"

ranked right along with "temperature" as the most distracting classroom physical

element. Each student station (needs to be 24 inches circumference) to provide

appropriate space and to avoid extensive distraction from other students.

Depending on levels the instructor should maintain a minimum of 36 inches from

the students on the front rows of the classroom. This distance is also influenced

convenient eye contact and reference. There is a direct relationship among

distance, level, and eye contact. If the instructor is standing in front of students

seated at consistent floor level four to six feet if appropriate. The maximum

distance between student and instructor is thirty feet. Beyond this distance

students report less involvement with instructor, less listening and the instructor

being boring. The instructor perceive the back row students as "indifferent,"

"don't care," and "sleepy looking." At this distance audible and visual nuances

are significantly less noticeable and nonverbal elements of interaction

diminished. (Bohlken 1996)

Another variable in communication with "heart" and relationship listening is

"level." The common lecture classroom is single level with instructor standing.

This level arrangement indicates the instructor's dominance as the major speaker

and the students as the listeners. This dominance is diminished somewhat by

the instructor periodically sitting on a high stool or having a slightly raked

classroom of three tiers of platforms rising one foot above each other. The top

tier of seated students should provide direct eye contact level with the standing

instructor. Naturally, if the purpose for the instruction is team effort or group
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discussion the same seated level is appropriate but impractical with a tiered

classroom.

Axis (the directional relationships of the communicators) is important in

two aspects: 1) instructor/students 2) student/students. Axis may best be

visualized on a clock face. One communicator is at 12 and the other

communicator may be at nine, three, six, two, etc. Our study of

classroom behavior indicates that the instructor "attends" students seated to

his/her left at 3 o'clock. Eighty percent of the instructors observed paid

significantly more attention to students seated at their left in the second and third

rows and least attention to back row to their right. To compensate for this

phenomenon the teacher station should be located to the student left of center.

This way proximity alleviates the eye contact attention. Axis also plays a role in

student interaction and relationship listening. An educational trend is student

"team" effort. To facilitate team interaction and relationship listening among a

three member team are the axis of 12, 10 and 2.

Artifacts (furniture, projection screens, podiums, etc.) play a role in

relationship listening. Students attend instructors who are dynamic, open and

predictable; therefore, teaching space needs to be free from artifacts. The

equipment console should be to rear left of the instructor. Projection and video

screens should be rear center. One tall stool on wheels should be in the

lecturing area. Student stations with their computer connections must be

stationary but seats should swivel. An inverted U-shaped table or desk appears
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t-0to be most satisfactory for both teacher/student interaction as well as

student/team interaction. The room configuration would look

The greatest advantage that a dynamic instructor in the classr\oom has

over all other instructional media and methods is human interaction and

reciprocal caring expressed through "relationship listening". Both students and

instructors should utilize and develop this skill in order to enhance learning. We

need to aware that electronic technology is supplemental and not a substitute for

the instructor who cares and listens to his/her students. Through adapting the

electronic classroom on the basis of lighting, distances, levels, axises, and

artifacts, the important element of relationship listening in the classroom will

remain.
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Interview/survey of College Students in regard to classroom
Lecture Listening in general studies courses.

1. What classroom characteristic do you think distracts your listening most
during a class lecture (temperature, wall color, light, etc.) and why?

2. What personal characteristic of your own, most often interferes with your
class lecture listening ability (tired, hungry, worry, daydreaming, can't hear,
etc. )?

3. What characteristic of a teacher interferes most with your listening to a class
lecture (appearance, voice, speech rate, vocabulary, etc)?

4. What do you think the listener's attention span is while listening to college
classroom lectures?

5. What characteristic of an instructor causes you to listen effectively?

6. When you listen well to a lecture, how do you respond (eye contact, head
nod, note taking)?

7. When you listen to comprehend, do you take notes? How do you take notes
(complete, outline, paraphrase)?

8. Do you think where you sit in a classroom influences your listening? Where
do you sit and why?

9. In the class you listen best, why do you listen? (to pass a test, to learn new
information, to please the teacher, interest in the topic, etc.)

10. In the class lectures you listen best, do you ask the instructor questions?

11. How does the topic or subject of the lecture influence the effectiveness of
your classroom listening?

12. How does time influence your effective listening to a classroom lecture?

13. How does the classroom lecturer's caring or "attending" you influence your
listening effectiveness?

14. What single factor influences your listening to a classroom lecture most?
(lecturer, yourself, the topic, the environment)

Disk: #13 Hohlken's Listening Exercises
Doc: Interview of College Students

9



CS SO 5+ g'..3
Would you like to put your paper in ERIC? Please send us a clean, dark

paper for 1998's meeting, we would like that too!

U.S. Department of Education
Office of Educational Research and Improvement (OERI)

Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE

I. DOCUMENT IDENTIFICATION:

(Specific Document)

copy! If you have a

Title: Paper presented at the International Listening Assn. Meeting CtganseR5C1-17)

Reciprocal Listening with & from the Heart in the Electronic Classroom.

Aut ho r(s):

Corporate Source: Publication Date:
March Nti, 1948 '

II. REPRODUCTION RELEASE:
In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced

in the monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced
paper copy, and electronic/optical media, and sold through the ERIC Document Reproduction Service (EDRS) or other ERIC vendors. Credit is
given to the source of each document, and, if reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following two options and sign at
the bottom of.the page. . .

Check here
For Level 1 Release:
Permitting reproduction in
microfiche (4' x 6" film) or
other ERIC archival media
(e.g., electronic or optical)
and paper copy.

The sample sticker shown below will be

_affixed to all Level 1. documents,.

'PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL

HAS BEEN GRANTED BY

\e

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 1

The sample sticker shown below will be
affixed to all Level 2 documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS

MATERIAL IN OTHER THAN PAPER
COPY HAS BEEN GRANTED BY

\e

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 2

Documents will be processed as indicated provided reproduction quality permits. If permission
to reproduce is granted, but neither box is checked, documents will be processed at Level 1.

4
Check here

For Level 2 Release:
Permitting reproduCtion in
microfiche (4' x 6' film) or
other ERIC archival media
(e.g., electronic or optical),
but not in paper copy.

Sign
here-4
please

hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and
this document as indicated above. Reproduction from the ERIC microfiche or electronic/optical media by persons
ERIC employees and its system contractors requires permission from the copyright holder. Exception is made for
reproduction by libraries and other service agencies to satisfy information needs of educators in response to discrete

Signature:

Bob Bohlken, PhD
Prof. of Comm./Theatre Arts
Northwest MO State University
Maryville, MO 64468

Printed Name/Position/Title:

ca: a. q.v.\
Telephone:

51.2- i 2
E-Mail Address:

FAX:

Date:

FC-

54:7

disseminate
other than
non-profit
inquiries.'

1 9 8



III. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source,
please provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is
publicly available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are
significantly more stringent for documents that cannot be made available through EDRS.)

Publisher/Distributor:

Address:

Price: -

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to giant reproduction release is held by someone other than the addressee, please provide the appropriate name and address:

V. WHERE TO SEND THIS FORM:--

Send this form to the following ERIC Clearinghouse:

ERIC1REC
2805 E. Tenth Street
Smith Research Center, 150
Indiana University
Bloomington, IN 47408

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being
contributed) to:

-1400-West-Street -12sFRoor-
±-attreli-Mtrytarn:17.2070.7:359.8

T-eferritcrrrn317
Tothfree:--800.799.'3742

-1-A.04-95-1-0269-
e-mail_;_etricfar.OinaLed-gav

(Rev. 6/96)


