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Abstract
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INTRODUCTION
This bibliography is intended to provide a

list of selected works on the topic of adult lit-
eracy in developing countries. The list spans

the perspectives of theory, research, practice,

and policy, and covers selections from diverse

regions of the developing world. For reasons of

space, it is impossible to be comprehensive.

Furthermore, as the title of the bibliography
indicates, the works listed are limited to adult

literacy, although adult linkages to schooling

issues are included in certain cases. This bibli-

ography is a contemporary list, including only
works published in the last 15 years.

For edited volumes containing relevant

articles, in most cases the articles themselves

are listed and annotated, and the volume as a
whole is not (to avoid redundancy). The excep-

tion to this rule are volumes containing papers

from conferences, workshops, or seminars,

when the volumes are organized explicitly as

results of the event; in this case they are anno-

tated as a single work only.

For ease of reference, the works are orga-

nized into subject categories. Works are listed

only once; in cases where a work could be list-

ed under more than one category, it is listed
according to its most salient theme.

GENERAL
Carceles, G. (1990). World literacy

prospects at the turn of the century: Is the

objective of literacy for all by the year 2000

statistically possible? Comparative Education

Review, 34, 4-20.

This article provides an assessment of

major trends in literacy and projections for the
future based on statistical data from the

research work of UNESCO's office of statistics.
Its review of general literacy trends from 1970

to 1985 includes sex disparities, age distribu-

tion, and urban versus rural areas. It assesses

prospects for the year 2000, ending with a call
for better information systems.

Giere, U., Ouane, A., & Ranaweera, A.
M. (1990). Literacy in developing countries:

An analytical bibliography. Bulletin of the

International Bureau of Education 254/257,
64th Year. Paris: UNESCO.

Divided into eight chapters on different
issues concerning literacy in developing coun-

tries, this book reviews literature on literacy

from a variety of regions of the world. Each of

the chapters presents the state of knowledge on
the subject, as well as a bibliography. Chapter

topics include orality and literacy, literacy

learning, schooling and alternatives, and chal-
lenges and promises.

Jennings, J. (1990). Adult literacy: Master

or servant? A case study from rural Bangladesh.

Dhaka: University Press Limited.

In this book, the author describes the his-
torical evolution of adult literacy programs,

discussing the contributions and failures of

each movement. Emphasizing the need to inte-
grate literacy with other programs designed to

meet people's needs, he uses a case study from

Bangladesh to illustrate an interactive model

for adult literacy and development programs.

Lestage, A. (1982). Literacy and illiteracy

(Educational Studies and Documents, No. 47).
Paris: UNESCO.

The purpose of this document is to
describe the problem of illiteracy in the world
and various solutions that have been sought,

with an emphasis on the role that UNESCO
has played in these efforts. The paper includes

discussions of definitions of literates and illiter-

ates, quantitative data on literacy rates, qualita-
tive issues, the Experimental World Literacy

Program, and preconditions and methods for
literacy work.

Lind, A., & Johnston, A. (1990). Adult
literacy in the Third World: A review of objectives

and strategies. Stockholm: Swedish

International Development Authority.

This book describes and analyzes existing

experiences and research on adult literacy. The

authors carry the perspective that literacy is a

political rather than a technical issue, and that
it is a human right. Chapters in the book
describe and discuss research and evaluation,

definitions and history of literacy, the role of
INTERNATIONAL LITERACY INSTITUTE
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non-governmental organizations and the state,

post-literacy, women's literacy, and motivation

for literacy. Most attention is given to descrip-

tion and analysis of past and present approach-

es to literacy.

Ouane, A. (1992). Functional literacy:
North-South perspectives. In D. A. Wagner &

L. D. Puchner (Eds.), World literacy in the year

2000, Vol. 520, Annals of the American

Academy of Political and Social Science (pp. 66-

75). Newbury Park, CA: Sage Publications.

In this chapter, the author analyzes the
notion of functional literacy, with a focus on

differences in interpretation between industri-
alized and developing countries. Arguing that

the functionality of literacy can be seen as

moving along a continuum of literacy/illitera-

cy, the author concludes that literacy and illit-
eracy are constantly gaining new meaning in
both developing and industrialized countries,

and hence are always relative.

Rassekh, S. (1991). Perspectives on literacy:

A selected world bibliography. Paris: UNESCO.

This bibliography contains detailed sum-
maries of many works on the topic of literacy

in industrialized and developing countries. It
begins with an introduction by the author on
new trends in literacy studies. The bibliogra-
phy itself is divided into 13 sections on topics

ranging from statistical studies, to comparative
studies, to literacy methods and materials.

Wagner, D. A. (1992). Literacy: Developing

the future. Volume XLIII, International yearbook

of education. Paris: UNESCO.

This book uses a cultural and psychologi-

cal perspective to analyze the concept of litera-

cy and to suggest ways of improving literacy
work in the future. Discussed in the book are
contexts and definitions of literacy, literacy sta-

tistics, literacy learning in children and adults,

literacy assessment, and literacy and develop-

ment. The author emphasizes intersectoral
approaches to literacy, as well as linkages

between literacy in developing and industrial-

ized countries.

Winchester, I. (1990). The standard pic-

ture of literacy and its critics. Comparative

Education Review, 34.

In this article, the "standard picture" of
literacy is described as one based on the notion

that literacy is a straightforward skill that leads
to personal, social, and economic develop-

ment. The article reviews critiques of this
"standard picture," and puts forth a revised

standard picture that questions the simplistic

assumptions of the traditional view.

CULTURAL AND
PSYCHOLOGICAL
ISSUES

Besnier, N. (1993). Literacy and feelings:

The encoding of affect in Nukulaelae letters.

In B. Street (Ed.), Cross-cultural approaches to

literacy (pp. 62-86). Cambridge: Cambridge
University Press.

This article describes a study of the lin-
guistic coding of affect in letters written by the

Nukulaelae Islanders of Tuvalu in the South
Pacific. Writing letters is the most common use
of literacy among the islanders, and affect is

much more salient in letters than in other
communicative contexts. The author argues

that the letters are cathartic contexts for the

islanders and challenges research that claims

that oral communication is typically less emo-

tional than written communication.

Dubbeldam, L. (1994). Towards a sociocul-

tural model of literacy education. In L.

Verhoeven (Ed.), Functional literacy: Theoretical

issues and educational implications (pp. 405-424).

Amsterdam: John Benjamins Publishing Co.

In this chapter, the author argues that liter-

acy can be an effective means of development

only if it is integrated into the cultural and
social patterns of the learners. The chapter out-

lines a socio-cultural model of literacy educa-

tion, including issues of communication and

cultural networks, social and individual mean-

ings of literacy, need and motivation for literacy,

and language. The author illustrates his argu-

ment with a case study from Colombia, and

makes a special call for development of national

research capacities.



Foster, P., & Purves, A. (1991). Literacy

and society with particular reference to the
non-Western world. In R. Barr et al. (Eds.),
Handbook of reading research (Vol. 2, pp. 26-

45). New York: Longman.

This article discusses differences between

oral and literate cultures, with an emphasis on

different meanings attached to literacy in dif-
ferent social and historical contexts. The

authors compare three non-Western pre-indus-
trial societies that had some form of written
culture. They then compare these same soci-

eties in the contemporary world with societies

whose literacy has come from a Western influ-

ence or from colonialism.

Kulick, D., & Stroud, C. (1993).
Conceptions and uses of literacy in a Papua

New Guinean village. In B. Street (Ed.), Cross-

cultural approaches to literacy (pp. 30-61).

Cambridge, UK: Cambridge University Press.

Based on data from a small rural village in

Papua New Guinea, this chapter places empha-

sis on how people in newly literate societies

actively and creatively apply literacy for their

own purposes. The author describes how litera-

cy is used primarily for reading of religious doc-

uments and writing personal letters, and argues

that both of these uses stem from traditional

cultural concerns that pre-date the introduction

of literacy into the community.

Scribner, S., & Cole, M. (1981). The psy-

chology of literary. Cambridge, MA: Harvard

University Press.

This book describes a classic study in the

field of literacy that was carried out among the
Vai people of Sierra Leone to examine the issue

of the psychological consequences of literacy.

The Vai have a writing system of their own

that is not taught in school, and this enabled

the researchers to separate literacy from school-
ing. In comparing the performance of individ-

uals with various forms of literacy skills on a

variety of experimental tasks, the researchers

found that while effects of schooling were con-

sistent, effects of nonschooled literacy were

not. They conclude that literacy has specialized

cognitive consequences related to the specific

practice of a specific literacy; there are no deep

psychological consequences of literacy, and lit-

eracy is not a necessary and sufficient condi-
tion for any of these skills.

Street, B. (1984). Literacy in theory and
practice. Cambridge, UK: Cambridge
University Press.

The author challenges conceptions of lit-

eracy which assume that literacy is a neutral

technology that can be detached from specific

social contexts (the "autonomous" model), and

proposes an "ideological" model that recog-

nizes that literacy cannot be separated from the
social and cultural context in which it is used.

He examines literacy programs from around
the world in terms of the two models, describ-
ing in detail a case study from Iran.

Wagner, D. A. (1993). Literacy, culture,

and development: Becoming literate in Morocco.

NY: Cambridge University Press.

Taking the perspective that literacy should
be defined as much by social issues as by the

absence or presence of particular skills, this

book describes a study that used both ethno-
graphic and experimental research approaches

to shed light on literacy in cult, context in

Morocco. The book includes a description of
the culture of literacy in Morocco, a descrip-

tion of the experiments used in the study, and
discussion of various dimensions of literacy

brought out by the study, including language
acquisition, literacy retention, and linkages
between research and policy.

INSTRUCTIONAL
ISSUES

ACTIONAID Uganda. (1995).
Regenerated Freirean literacy through empow-

ering community techniques. Proceedings of the

International Workshop on Reflect. Kampala &

Jinja, Uganda: Author.

This report details proceedings of a confer-

ence held to discuss an innovative instructional

method for teaching adult literacy. This method,

called the Reflect method, is a learner-centered,

participatory approach in which learners produce

their own literacy materials based on their own
INTERNATIONAL LITERACY INSTITUTE
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immediate circumstances. The report includes a

description of the Reflect method, as well as

results of conference session discussions on a

variety of implementation issues, such as man-

agement and cost-effectiveness, teacher training,

gender issues, empowerment, monitoring, evalu-

ation, and sustainability.

Eisemon, T. 0. (1988). Benefiting from
basic education, school quality and finctional lit-

eracy in Kenya. Oxford, England: Pergamon

Press.

The research project described in this
book examined the impact of schooling in

Kenya on cognition associated with text com-
prehension and with knowledge useful in
everyday life. It also collected qualitative infor-

mation on religious and secular education as
well as domains for uses of literacy in different

languages. Project results indicated that rela-

tionships between processes and outcomes of
education are complex and may be mediated
by language and by type of instruction.

Freire, P., & Macedo, D. (1987). Literacy:

Reading the word and the world South Hadley,

MA: Bergin & Harvey.

In this analysis of literacy theory and prac-
tice, the authors carry the perspective that lit-
eracy is inseparable from issues of power. The

book begins with a description of the authors'

theory of literacy, which stresses the notion

that reading is more than a simple act of
decoding, as it also involves understanding the

world. Next it discusses literacy efforts in Sao

Tome and Principe, with an emphasis on the
development of materials. It also has chapters

on literacy in Guinea Bissau and in the United
States. Finally the book presents and discusses

different approaches to reading, as it calls for
an "emancipatory" literacy that treats literacy

as a way to empower the oppressed and thus
transform society.

GENDER
Ballara, M. (1992). Women and literacy.

London: Zed Books, Ltd.

This book is a practical guide to women's

literacy, with an emphasis on how to create

successful women's literacy programs. It dis-

cusses statistics, obstacles to female literacy,

major UN initiatives in women's literacy, and

the role of nongovernmental organizations.

Focusing on the importance of meeting both
practical and strategic gender needs and

emphasizing intersectoral approaches to litera-

cy, the book also provides examples of literacy

programs for women from around the world.

Claesson, J., & van Wesemael-Smit, L.

(Eds.). (1992). Reading the word and the world:

Literacy and education from a gender perspective.

Oegstgeest: Vrouwenberaad

Ontwikkelingssamenwerking.

This volume contains the results of an
international seminar on literacy and education
from a gender perspective. The volume takes

the perspective that women's literacy is one

step towards a transformation of society and
the empowerment of women. The volume
includes chapters on empowerment, literacy

and gender in general, and post-literacy, as well

as case studies from Peru and India.

Malmquist, E. (Ed.). (1992). Women and
literacy development in the Third World.

Linkoping, Sweden: Linkoping University in

Cooperation with UNESCO and SIDA.

This volume contains papers from an
international seminar titled "Women and
Literacy Development: Constraints and

Prospects," which was held in Linkoping,

Sweden, in August 1991. The papers, written
by national women's literacy experts, describe

the literacy situation for women in 12 develop-
ing countries or regions as follows: India,

Pakistan, Thailand, the South Pacific, Egypt,
Botswana, Tanzania, Mozambique, Zimbabwe,

Mexico, Colombia, and Brazil. Additional
chapters provide an overview of women's litera-

cy in the Third World, summarize the confer-
ence discussions, and provide concluding

remarks.

Sprat, J. E. (1992). Women and literacy
in Morocco. In D. A. Wagner & L. D.
Puchner (Eds.), World literacy in the year 2000,

Vol. 520, Annals of the American Academy of

Political and Social Science (pp. 121-132).

Newbury Park, CA: Sage Publications.



This article examines the gender gap in

literacy and education in Morocco, and
includes discussion of literacy and education

participation rates, existing literacy programs,

and relationships between gender, education,

labor market activity, fertility, and family

health. The article concludes with some recom-
mendations for action to reduce the gender
gap in literacy, including improved literacy sta-

tistics, more and better research, and improved
literacy training for Moroccan women.

Stromquist, N. (1990). Women and illit-
eracy: The interplay of gender subordination

and poverty. Comparative Education Review,

34, 95-111.

Arguing that low literacy levels'among

women worldwide are a reflection of unequal

gender power relations, this article discusses

relationships between literacy, the subordina-

tion of women, and poverty. The discussion

includes constraints women face in becoming

literate, content of literacy programs, and sug-
gestions for improving the situation of
women's literacy.

Stromquist, N. (1992). Women and litera-
cy: Promises and constraints. In D. A. Wagner

& L. D. Puchner (Eds.), World literacy in the

year 2000, Vol. 520, Annals of the American

Academy of Political and Social Science (pp. 54-

65). Newbury Park, CA: Sage Publications.

This article on women's literacy discusses

the reasons behind gender disparities existing

in illiteracy rates throughout the world, and
outlines the benefits of literacy for women. It
also describes problems with existing literacy

programs in terms of their potential to
improve gender inequalities. The author argues

that literacy programs need to include emanci-
patory content in order to empower women.

van der Westen, M. (1994). Literacy edu-
cation and gender: The case of Honduras. In
L. Verhoeven (Ed.), Functional literacy:

Theoretical issues and educational implications

(pp. 257-278). Amsterdam: John Benjamins
Publishing Co.

This chapter analyzes issues in women's lit-

eracy and empowerment, illustrating the discus-

sion with a case study from rural Honduras.

Included in the chapter are reasons for high

female illiteracy rates, obstacles to female partic-

ipation in literacy programs, and a description

of programs aimed at women's empowerment.

LANGUAGE AND
LITERACY

Bledsoe, C. H., & Robey, K. M. (1993).
Arabic literacy and secrecy among the Mende

of Sierra Leone. In B. Street (Ed.), Cross-cultur-

al approaches to literacy (pp. 110-134).

Cambridge, UK: Cambridge University Press.

The authors view literacy as a resource that

people incorporate into existing practices rather

than as a force that brings about large changes

in people's lives. This paper describes how the

Mende of Sierra Leone use literacy to control

others and to conceal information, similar to

the way in which Arabic literacy was used by

the traditional elite to gain labor and allegiance.

The authors challenge the use of the term

"restricted literacy" as they describe the contrast

between literacy use of the Mende and tradi-

tional views of literacy as a way of expanding

communication.

Hornberger, N. (1994). Continua of bilk-
eracy: Quechua literacy and empowerment in

Peru. In L. Verhoeven (Ed.), Functional litera-

cy: Theoretical issues and educational implica-

tions (pp. 237-256). Amsterdam: John
Benjamins Publishing Co.

In this chapter, the author proposes a con-
tinua-based framework to demonstrate interre-

lationships between bilingualism and literacy,

and then uses this framework to discuss the
acquisition.of Quechua literacy in Peru. The
author argues that contrary to the opinion of
many, promotion of Quechua literacy increases
the potential for literacy development and for
fuller social participation of marginalized sec-

tors of Peru.

Lewis, I. M. (1993). Literacy and cultural
identity in the Horn of Africa: The Somali
case. In B. Street (Ed.), Cross-cultural approach-

es to literacy (pp. 143-155). Cambridge, UK:

Cambridge University Press.

1 4,
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In this article, the author describes the intro-

duction of mother-tongue literacy to the Somali

people of East Africa. Taking issue with common

assumptions concerning relationships between lit-

eracy and nationalistic identity, he shows how lit-

eracy may lead to ethnic strife within nations, and

that the power of orality should not be underesti-

mated even in modern times.

Manghubai, F. (1986). Literacy in the
South Pacific: Some multilingual and multi-
ethnic issues. In D. A. Wagner (Ed.), The
future of literary in a changing world (pp. 186-

206). Oxford, England: Pergamon Press.

This article describes the evolution of lit-

eracy in the South Pacific in general, as well as

providing a sketch of language and education
in multilingual and multiethnic Fiji. The
author argues that literacy practices in the
South Pacific develop along different domains

for different languages, with biliteracy becom-

ing more and more common in all South
Pacific countries. A discussion of the Book

Flood Project of Fiji and its implications is
included.

Okedara, J. T., & Okedara, C. A. (1992).
Mother-tongue literacy in Nigeria. In D. A.
Wagner & L. D. Puchner (Eds.), World literacy

in the year 2000, Vol. 520, Annals of the

American Academy of Political and Social Science

(pp. 91-102). Newbury Park, CA: Sage
Publications.

In this article, the authors argue that
mother tongue is the best medium for literacy

instruction. They provide psychological and

educational evidence for this belief, as well as a

history of language policy and literacy efforts

in Nigeria. They conclude with a call for clari-
fication concerning national language and lit-
eracy issues, and the allocation of funds for

orthographic and instructional materials devel-
opment.

Wagner, D. A., Spratt, J. E., & Ezzaki, A.

(1989). Does learning to read in a second lan-

guage always put the child at a disadvantage?

Some counter evidence from Morocco. Applied

Psycholinguistics, 10, 31-48.

This article reports on a longitudinal study

of literacy acquisition among 166 grade one

children from a rural town in Morocco. The

research supports the proposition that children

in certain social and linguistic contexts need not

be taught in their first language in order to

achieve literacy norms of the majority language

group. The article discusses the findings in terms

of the context of language use and language

prestige in the Moroccan setting, and in terms

of their potential generalizability to other lin-

guistic and cultural contexts.

LITERACY AND
HEALTH

Eisemon, T. 0., Ratzlaff, J., & Patel, V. L.
(1992). Reading instructions for using com-

mercial medicines. In D. A. Wagner & L. D.
Puchner (Eds.), World literacy in the year 2000,

Vol. 520, Annals of the American Academy of

Political and Social Science (pp. 76-90).

Newbury Park, CA: Sage Publications.

This chapter describes a study that ana-
lyzed product labels providing instructions for

commercial oral-rehydration-therapy salt solu-
tions in Kenya. The study found that many
features of the instruction texts made compre-

hension and compliance difficult. The authors
conclude that a better understanding of the
kinds of texts that readers will encounter and
analyzing the skills these texts require are nec-

essary for measuring and teaching functional

literacy skills.

Hammad, A. E. B., & Mulholland, C.
(1992). Functional literacy, health, and quality

of life. In D. A. Wagner & L. D. Puchner
(Eds.), World literacy in the year 2000, Vol. 520,

Annals of the American Academy of Political and

Social Science (pp. 103-120). Newbury Park,

CA: Sage Publications.

This chapter analyzes the relationship

between education and quality of life, with an
emphasis on functional literacy, health, and
women. Included in the chapter are discussions
of links between schooling rates, infant mortal-

ity, and per capita income in developing coun-
tries, the relevance of functional literacy, and

relationships between functional literacy and
quality of life of women.

-



Grosse, R. N., & Auffrey, C. (1989).
Literacy and health status in developing coun-
tries. Annual Review of Public Health, 10, 281-

297.

This article reviews small- and large-scale

studies of the relationship between literacy and
health, concluding that there exists a consistent

and strung independent effect of literacy on
mortality in developing countries. The authors
discuss directions of causality of the associa-

tion, as well as mechanisms through which lit-

eracy may effect health, such as through

enhanced knowledge and resources, better uti-

lization of health services, adoption of better
health practices and habits, changes in fertility
behavior, and changes in family structure.

They conclude that the relationship between

literacy and health is likely a circular one, with
literacy affecting health, health affecting litera-

cy, and both affected by the social and eco-
nomic characteristics of the society.

LeVine, R. A., LeVine, S. E., Richman,

A., Medardo Tapia Uribe, F., Correa, C. S., &
Miller, P. M. (1991). Women's schooling and

child care in the demographic transition: A
Mexican case study. Population and

Development Review, 17, No. 3, 459-496.

This article reports research findings that
examine the question of how formal education
of women affects their reproductive and health

behavior. The study, undertaken in one rural
and one urban area in Mexico, concludes that
improved health practices and lower fertility in

mothers came about through psychosocial
changes, such as new patterns of social interac-

tion deriving from their schooling experience.

WORKPLACE
LITERACY

Marshall, J. (1990). Literacy and people's

power in a Mozambican factory. Comparative

Education Review, 34, 112-138.

This article describes an ethnographic

study undertaken in a factory literacy program
in Maputo, Mozambique. The study explored
meanings attached to literacy and illiteracy that

led to rejection of the program by many work-

ers, and the relationship between literacy and
power. Discussion of the study findings focus
on individual expectations and experiences

related to gender, race, and class, as well as on

the broader political context of socialist con-
struction in Mozambique.

Ooijens, J. (1994). Literacy for work pro-
grams. In L. Verhoeven (Ed.), Functional litera-

cy: Theoretical issues and educational implica-

tions (pp. 445-472). Amsterdam: John
Benjamins Publishing Co.

This chapter outlines changes in the con-
cept of literacy from the 1960s to the 1980s
from traditional "school-like" approaches to
more functional approaches, culminating in
interest in linking adult education programs to
work programs. The chapter also describes in

detail the basic characteristics of literacy for

work, with special emphasis placed on Latin
America and on community involvement.

PLANNING AND
IMPLEMENTATION OF
ADULT LITERACY
PROGRAMS

Carron, G., & Bordia, A. (Eds.). (1985).
Issues in planning and implementing national lit-

eracy programs. Paris: UNESCO.

This volume contains papers that were
prepared for a workshop on planning and
implementing literacy and post-literacy pro-

grams. Topics covered include mobilization

and participation, planning and management
structures, women's literacy, language issues,

post-literacy, technical resources, monitoring

and evaluation, and linkages with formal
schools and other social services. Countries

represented include China, Nicaragua,
Vietnam, Iraq, Ethiopia, Kenya, India,

Indonesia, Tanzania, Nepal, and Brazil.

Hamadache, A., & Martin, D. (1987).
Theory and practice of literary work: Policies,

strategies, and examples. Paris:

UNESCO/CODE.

This book serves as a handbook of literacy
work, and includes a discussion of the situa-

A
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tion of literacy in the world as well as a guide
to planning and implementing literacy pro-
grams. Included are discussions of pre-literacy,

post-literacy, program objectives, recruitment

of teachers, and teaching strategy. Extensive

annexes provide actual examples illustrating

issues discussed in the volume.

Puchner, L. D. (1995). Incentives for
adult learning in developing countries: Lessons

and comparisons. In D. Hirsch & D. A.
Wagner (Eds.), What makes workers learn (pp.

161-180). Cresskill, NJ: Hampton Press.

This chapter analyzes incentives for partic-

ipating in adult literacy programs in develop-
ing countries. The author argues that to
increase participation, effort must be put
toward creating a context favorable to adult
learning, rather than focusing on individual
program features. Issues discussed in the chapter

include features of the adult learning context,

the case of women, and comparisons between

developing and industrialized countries.

ASSESSMENT AND
EVALUATION

Bhola, H. S. (1990). Evaluating "Literacy

for Development" Projects, programs, and cam-

paigns. Hamburg: UIE.

Aimed at literacy workers particularly in

the Third World, this book is a guide to evalu-
ation of literacy projects. The book includes
discussion of evaluation paradigms and mod-
els, planning, management and implementa-
tion of evaluation, management information
systems, naturalistic versus rationalistic evalua-

tion, reporting, and politics of evaluation.

Carr-Hill, R. A., Kweka, A. N., Rusimbi,
M., & Chengelele, R. (1991). The functioning

and effects of the Tanzanian literacy programme.

IIEP Research Report No. 93. Paris: IIEP.

This book describes an assessment of the
functioning of the Tanzanian literacy program

as well as the effects of the program on the
learners, with a particular emphasis on the sit-
uation of women. In addition to describing
who the learners were and how the program

functioned, the study measured the literacy
skills of program participants and evaluated the

extent to which learners used these skills in

everyday life.

Carron, G., Mwiria, K., & Righa, G.
(1989). The functioning and effects of the Kenya

literacy program. Paris: UNESCO.

This book describes the methodology and

findings of a study concerning the functioning

and outcomes of the Kenya literacy program. By

exploring teachers, classrooms, and materials, the

study examined how the program was imple-

mented. It also measured the literacy, numeracy,

and functional literacy of the learners.

Sjostrom, M., & Sjostrom, R. (1983).
How do you spell development? A study of the lit-

eracy campaign in Ethiopia. Uppsala:

Scandinavian Institute of African Studies.

The book is a report of the results of an
evaluation of the literacy campaign in Ethiopia

that was launched in 1962. The purpose of the
evaluation study was to describe and analyze

campaign activities, including student achieve-

ment, the teaching process, and benefits for
participants. The study also attempted to situ-
ate the campaign in a wider socio-economic
and political context.

Wagner, D. A. (1990). Literacy assessment

in the Third World: An overview and proposed
schema for survey use. Comparative Education

Review, 34, 112-138.

This article proposes a methodology for
assessment of literacy in the Third World that

takes into account issues of both reliability and
cost. The article also discusses key issues in lit-

eracy assessment, including language, cross-

national comparability, classification of indi-

viduals, household surveys, and literacy policy.
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POST-LITERACY
UIE Studies on Post-Literacy and

Continuing Education Volumes 1-7:

Dave, R. H., Perara, D. A., & Ouane, A.
(Eds.). (1988). Learning strategies for post-litera-

cy and continuing education: A cross-national

perspective. Hamburg: UIE.

Dave, R. H., Perara, D. A., & Ouane, A.
(Eds.). (1984). Learning strategies for post-litera-

cy and continuing education in Mali, Niger,

Senegal, and Upper Volta. Hamburg: UIE.

Dave, R. H., Perara, D. A., & Ouane, A.

(Eds.). (1985). Learning strategies for post-litera-

cy and continuing education in Kenya, Nigeria,

Tanzania, and United Kingdom. Hamburg:

UIE.

Dave, R. H., Perara, D. A., & Ouane, A.
(Eds.). (1986). Learning strategies for post-litera-

cy and continuing education in China, India,

Indonesia, Nepal, Thailand and Vietnam.

Hamburg: UIE.

Dave, R. H., Ouane, A., & Ranaweera, A.

M. (Eds .1 . (19R6). Learning strategies for post-

literacy and continuing education in Brazil,

Colombia, Jamaica and Venezuela. Hamburg:

UIE.

Dave, R. H., Ouane, A., & Ranaweera, A.
M. (Eds.). (1987). Learning strategies for post-

literacy and continuing education in Algeria,

Egypt, and Kuwait. Hamburg: UIE.

Ouane, A. (1989). Handbook on learning
strategies for post-literacy and continuing educa-

tion. Hamburg: UIE.

This series documents studies that were

undertaken in various countries as part of an

international project on continuing education.

The volumes in the series provide concrete

experiences on learning strategies and tech-

niques in post-literacy. The first volume pro-

vides a general overview of the project and its

context, and analyzes the concept of post-litera-

cy. Volumes 2-6 provide results of case studies

carried out in 21 countries. Volume 7 is a hand-

book dealing with issues of lifelong education.

POLICY ISSUES IN
LITERACY
DEVELOPMENT

Jones, P. W. (1990). UNESCO and the
politics of global literacy. Comparative

Education Review, 34, 4-20.

This article is an analysis of the politics of
international literacy work in general, with a
focus on UNESCO's literacy program. It dis-
cusses education policy in the international
community, highlighting conflicts between val-

uation of universal primary education versus

adult literacy. The evolution of the work of
UNESCO is analyzed in terms of the political
parameters that guide and constrain it.

Lawrence, J. E. S. (1992). Literacy and
human resources development: An integrated
approach. In D. A. Wagner & L. D. Puchner
(Eds.), World literacy in the year 2000, Vol. 520,

Annals of the American Academy of Political and

Social Science (pp. 42-53). Newbury Park, CA:

Sage Publications.

This chapter argues that strategies for
improving literacy and basic learning programs

in developing countries should be participatory
in nature and should consider the linkages
between social sectors. The article gives an

overview of existing human resource problems

facing developing nations, defines the United
Nations Development Program's Human

Development Index, and discusses an opera-
tional framework for more integrated human
resources development.

NATIONAL LITERACY
CAMPAIGNS AND
PROGRAMS

Arnove, R. F. (1987). The 1980
Nicaraguan national literacy crusade. In R. E
Arnove & H. J. Graff (Eds.), National literacy

campaigns (pp. 269-292). New York, NY:

Plenum.

The 1980 literacy campaign in Nicaragua,
according to the author, was launched as part
of an effort to integrate the country and to
mobilize the population around the agenda of

16
INTERNATIONAL LITERACY INSTITUTE



10

INTERNATIONAL LITERACY INSTITUTE

the new Sandinista leadership. This description

of the campaign includes the scope, structure,

process, and materials of the campaign. The

author also describes the outcomes of the
effort, including both the positive aspects as
well as its limitations.

Bhola, H. S. (1984). Campaigning for

literacy: Eight national experiences of the 20th

century, with a memorandum to decision-makers.

Paris: UNESCO.

This book presents eight case studies of

national literacy campaigns as illustrations of the

literacy campaign approach. Advocating the

literacy campaign as the most promising means

of eliminating illiteracy in the world, the author

devotes most of the book to descriptions of the

campaigns of the Soviet Union, Vietnam,

China, Cuba, Burma, Brazil, Tanzania, and

Somalia. He ends with a discussion of the

lessons to be learned from these experiences in

creating a model for planning and implementing

literacy campaigns.

Daswani, C. J. (1994). Literacy and

development in South-East Asia. In L.

Verhoeven (Ed.), Functional literacy: Theoretical

issues and educational implications (pp. 279-290).

Amsterdam: John Benjamins Publishing Co.

This chapter describes and discusses the

successes and difficulties in functional literacy

efforts in the region of South-East Asia. Issues

included in the discussion are the seeming

paradox between the early tradition of literacy

and current illiteracy in some parts of the

region, literacy statistics for the region, literacy

programs, and linguistic and cultural issues.

Gillette, A. (1987). The Experimental

World Literacy Program: A unique international

effort revisited. In R. F. Arnove & H. J. Graff

(Eds.), National literacy campaigns (pp. 197-

218). New York, NY: Plenum.

The Experimental World Literacy Program

(EWLP), which took place from 1967 to 1974,

was a multilateral literacy effort involving eleven

countries and organized by UNESCO. This

chapter describes the EWLP and analyzes it in

an attempt to draw some lessons from it that
may still be valid. In particular, the author

considers reasons why the effort was deemed a

failure by many, even though it led to the

creation of many new literates and provided

valuable lessons for future literacy efforts.

Hayford, C. W. (1987). Literacy

movements in modern China. In R. F. Arnove
& H. J. Graff (Eds.), National literacy

campaigns (pp. 147-172). New York, NY:

Plenum.

In this chapter, the author reviews China's
experience with the promotion of literacy in
the 20th century, including language reform,
reform of the school system, and adult

education. In his description, the author
includes the different agendas of the common

people, intellectuals, and political reformers.

He concludes that while expansion of the
school system has made good progress, the

literacy campaigns were of more limited use.

Leiner, M. (1987). The 1961 National
Cuban Literacy Campaign. In R. F. Arnove &
H. J. Graff (Eds.), National literacy campaigns

(pp. 173-196). New York, NY: Plenum.

The National Literacy Campaign of 1961
succeeded in dramatically raising literacy rates

in Cuba. This chapter describes the process
employed during the campaign and the stages

of the campaign, as well as the strategies

behind it and the follow up. The author feels
that this campaign was the key to a profound
improvement in the educational situation of
Cuba that occurred between the 1959
revolution and the mid-1980s.

Lind, A. (1988). Adult literacy: Lessons and

promises. The Mozambican literacy campaigns,

1978-1982. Stockholm: Institute of
International Education.

This book is an analysis of the

Mozambican literacy campaign policies with

an emphasis on identifying factors behind the
rise and fall of the campaigns from 1978 to

1982. The discussion covers the historical and

social context of the effort, as well as

objectives, efficiency, participation,

organization, pedagogy, and results of the

campaign. In analyzing the campaigns, the
authors stress that the political mobilization

hAr
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necessary for the success of national literacy

campaigns is often difficult to sustain after an

initial period.

Miller, V. (1985). Between struggle and

hope: The Nicaraguan literacy crusade. Denver,

CO: Westview.

This book is a comprehensive examination

and description of the Nicaraguan literacy
campaign of 1979-1980. Chapters in the book
provide detailed information on the
background and history behind the crusade, as

well as its organization, the materials and

methods, training, and implementation. The
final chapter constitutes an appraisal of the

campaign, with an emphasis on curriculum,

methodology, and training.

Stites, R., & Semali, L. (1991). Adult

literacy for social equality or economic growth?

Changing agendas for mass literacy in China

and Tanzania. Comparative Education Review,

35, 44-75.

This article describes the evolution in the
nature of Chinese and Tanzanian literacy efforts

that has occurred in recent years. Specifically, it

argues that while literacy movements in these

countries were originally promoted for reasons

of social equity, they are now linked to a desire

for economic growth. The authors conclude
that social equity in the two nations has been

compromised by the transition from a political
to an economic agenda.

Unsicker, J. (1987). Tanzania's literacy

campaign in historical-structural perspective. In R.

F. Arnove & H. J. Graff (Eds.), National literacy

campaigns (pp. 219-244). New York, NY: Plenum.

In describing and discussing Tanzania's literacy

campaign, the author takes the perspective that in

order to assess the impact of such an effort it is

necessary to understand the power and production

relations which exist in the Third World and

between the First and Third Worlds. He describes

the literacy campaign within this context, and

concludes that while the campaign had a

significant impact in legitimizing Tanzania on an

international level, it has not had a significant

impact on a local level.
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