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Preface

There is no single model of learning that is perfect for every individual;
human beings are far more complex than that. However, there are a number of
exceptionally good models which highlight possible areas for future research.
One area which has attracted a great deal of attention is that of individual
learning styles.

Researchers Peter Honey and Alan Mumford (1995) have produced a learning
styles inventory which can be used to identify whether individual learners fall
into one of four categories: activist, reflector, theorist or pragmatist. This publi-
cation will develop this research using the Kolb (1984) ‘experiential learning’
model as its foundation. The Kolb model looks at the process of learning, and
identifies four key factors as the key to learning: concrete experience; reflective
observation; abstract conceptualisation, and active experimentation. This pub-
lication will attempt to show how this model can be used to develop resourcing
and educational/training environments. For a more detailed understanding of
these two models refer to Learning styles (FEDA, 1995).

The introduction of flexible and open learning areas, distance learning, work-
based training and an ever-increasing array of new technology has contributed
to changing the way in which individuals learn and institutions deliver edu-
cation and training. These changes will continue as information learning tech-
nology (ILT) develops. It is vital that all involved in education and training
understand the potential of ILT. Models need to be developed which can be
used to maximise its effect, minimise the costs and provide a foundation for
future development.

This publication is designed to help practitioners, managers and governors
develop a strategic approach to integrating ILT within flexible and open
learning environments, based on an understanding of learning styles. It allows a
practical approach, by offering:

 concrete experience: information, case study, model, activity

o reflective observation: questions asking you to reflect upon what you
have done

e abstract conceptualisation: a chance to think about new ways of
doing things

e active experimentation: putting the new models into practice.

You can access overhead transparencies (OHTs) and other relevant staff devel-
opment material to use within your institution from the FEDA web page at
http://www.feda.ac.uk/PubsSupport/.

From FEDA’s website (at http://www.feda.ac.uk) you can also enter the news-
group to be involved in furthering the debate on ILT and learning styles. I hope
you will take advantage of this facility and I look forward to discussing issues
with you on the World Wide Web.

Bill Lockitt
http://www.feda.ac.uk
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Overview

This publication begins by introducing the concept of learning styles. Next, it
discusses the nature of learning and how to make use of ILT within the context
of what the learner already knows. It then looks at ways to match learning
styles with resources. A set of staff development activities is provided at the end
of each chapter. Summarised at the end of most sections, within each chapter,
are the key issues for you to consider. Staff development material referred to in
each chapter is reproduced as handouts or OHTs in Appendices 1 and 2 respec-
tively. These may be photocopied. Powerpoint slides will be available from the
FEDA website.

Understanding learning styles

Research by Honey and Mumford indicates that your individual learning style
influences the way in which you accept and assimilate information. They
suggest that it is essential that both the learner and the tutor understand the dif-
ferent learning styles if the learner’s full potential is to be realised. This first
section will help you to gain a basic understanding of the concept of learning
styles, in particular those theories developed by Peter Honey, Alan Mumford
and David Kolb.

Unlocking the potential of ILT

This section discusses the nature of learning and what individuals bring to the
learning process. It highlights the need for an acceptable definition of learning
and for a means to measure that the learning process has taken place using cri-
teria relevant to a modern learning society. This section also looks at the Kolb
learning by doing model in the light of new technology and from the context of
an education and training environment. Finally, it considers the importance of
effective communications to the whole learning process.

Learning resources and environments

This section looks at ways to match resources with learning styles. It considers
how to help learners to develop confidence in different learning styles, and how
to ensure results in a range of learning environments.

Key issues and questions

Understanding learning styles

* What needs to be done for colleges to develop a philosophy of ILT
integration not ILT acquisition?

* Educators/trainers need to drive ILT development, not react to it: how
can this be achieved?

® What issues need to be addressed for ILT to be seen as an aid to the
learning process not as a replacement for it?

® What ‘value added’ does ILT bring to the learning process?

by
(
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* How can this added value be measured?

e What effect does it have on the individual?

o Should we try to adapt ILT to the existing education/training
framework or develop a totally new one for future societies?

¢ Using ILT, can we develop learning materials that will produce
holistic learners (individuals that can adapt to all learning/training
environments)?

e Can we use ILT to develop systems that lead the learner through all
stages of the Kolb learning cycle?

¢ How do we develop learning environments that develop the full
potential of individual learners?

e How do we ensure that learning styles are used to empower people
not to categorise them?

Unlocking the potential of ILT

e What definition of learning can be used in a modern learning society?

¢ Can the same definition be applied to academic education and training?

e Should the needs and aspirations of society dictate the individual
learning process?

e Can ILT be used to support the learning process at all levels?

e How do we help learners to recognise good and bad learning
experiences?

e What training should we provide to learners using multimedia,
flexible and open learning environments and materials?

e How do we identify the learner’s past experience and develop
individual learning programmes?

e How can ILT be used to enhance the learning experience?

e How can we use the Kolb learning by doing model to evaluate the
effectiveness of learning assignments and materials?

e How can we use it to evaluate the learning experience?

e How can we adapt the model to a modern learning society?

e How can we integrate ILT into this process?

e How can ILT be used to improve communications?

Learning resources and environments

e How can we use ILT to produce learners confident in a range of
learning styles?

e What are the problems associated with a predominant learning style?

e How can ILT be used to overcome some of these problems?

e How do we use ILT to ensure consistent results in a range of learning
environments?

e Multimedia material spans all of the learning styles: is this the reason
why it is being accepted more quickly than was the case with older
technologies?

e Why is it important to recognise the preferred learning style of the
designer of multimedia learning material?

¢ How can we control the introduction of new technology within an
education framework?

e Will interconnectivity be the answer to the regeneration of
local economies?

e How many different types of learning environment can you identify in
your institution?

* How would you judge the effectiveness of each type of learning
environment?

o 8
ERIC
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Aruitoxt provided by Eic:

What are the main barriers to developing flexible learning centres?
Would considering individual learning styles at the design stage
overcome any of these barriers?

After using the planning tool (see Appendix 3) with a number of
colleagues, where are you on a scale of 1-5?

Are strategies in place to take you to the next level? If not, how can
they be developed?

What differences are there between evaluating traditional learning
materials and multimedia learning materials?

How can multimedia learning materials be integrated into curriculum
support?

What extra facilities need to be provided to ensure that the learner
completes the learning cycle?

CQWUINLT learning styles



1 Understanding learning SEE
styles

Learning styles affect every aspect of our lives. The way in which we take in
information, process it, assimilate it and use it is affected by our predominant
learning style.

A large proportion of the population is unaware that learning styles exist. They
assume that knowledge comes with age. Many are disappointed and never
know the reason why.

Even people involved in education and training have little knowledge of
learning styles. They assume that if they are good at teaching and produce
enough notes and handouts the learner will be capable of doing the rest. This
method has been unsuccessful for a large proportion of learners and, until
recently, little was done to find out why.

This situation changed in the 1980s, due mainly to work by researchers such as
Peter Honey, Alan Mumford and David Kolb. Their work began to unfold the
secrets of individual learning styles, leading to comprehensive and transferable
models which can easily be used by individuals, educators and trainers.

The availability and increasing sophistication of ILT is having huge effects on
education and training and on the learning environments and methodologies
used. Because few people in education expected the rapid shift towards ILT, the
focus has tended to be on acquiring ILT rather than looking more widely at
ways to create integrated ILT learning environments.

Time will tell how effective these new models of learning are. One thing is clear:
there is no turning back. ILT is here to stay and it is up to educators and
trainers to decide the most effective and efficient methods for its use.

— S et e e y

-

* What needs to be done for colleges to develop a philosophy of ILT i
integration not ILT acquisition? I
¢ Educators/trainers need to drive ILT development, not react to it: how g
can this be achieved? ’

|

PUTTING THE LEARNING INTO CONTEXT

Do learners have an individual learning style or approach to study which
should be taken into account?
Laurillard, 1993

This is a question many academics have asked themselves for the past 30 years.
They have produced and used a number of models to support the hypothesis
that learners do have an individual learning style.

There is no simple answer. Researchers will be analysing data for a number of
years before any clear picture of how people learn starts to emerge, and new
technology is playing a leading role in this process.

CQUIJ L LT learning styles



The introduction of information learning technologies into the learning
equation has produced a varied response. Some see ILT as the saviour of edu-
cation; for them, ILT stands for ‘I Love Technology’. Others are not convinced
and remember the promises made by the early ‘teaching machines’ which now
litter many a staffroom cupboard; for them, ILT means ‘I Loath Technology’.

Most see technology for what it is, a teaching and learning aid that, in the hands
of an ‘expert’, can deliver surprising results. In this context, ‘expert’ does not
mean someone who is IT competent; it means someone who is aware of the
potential of ILT and is able to integrate it successfully into the learning process.

Integrating ILT into the curriculum is not a difficult task so long as your aims
and objectives are clear. What added value will the introduction of ILT bring to
the learning process? What effect does it have on the individual? If the added
value cannot be identified should the system be changed? If so how?

* What issues need to be addressed for ILT to be seen as an aid to the
learning process not as a replacement for it?

* What ‘value added’ does ILT bring to the learning process?

* How can this added value be measured?

¢ What effect does it have on the individual?

CRITICAL QUESTIONS

In his book The fifth language, Robert Logan identifies eight critical questions
which should be asked if an integrated model of education and work-based
training is to be achieved:

1 How is computing (ILT) changing the work patterns and the organi-
sation of social institutions?

2 How can computers (ILT) be used to achieve present educational goals?

3 How will present educational goals change to accommodate changes in
the nature of work due to the widespread use of computers and other
information technology?

" 4 How will computers (ILT) change our notion of what we mean by commu-
nication, information processing, language, learning, education and work?

S How can the school (educational/training) system be restructured so
that the goals of education and the vocational needs of society in the
information age be better matched?

6 How can computing (ILT) be harnessed to inculcate students with the
desire for lifelong learning?

7 How can work be organised to promote learning naturally?

8 How can education in the workplace be better organised to improve
productivity so that learning becomes a lifelong activity and workers
are properly trained to do their jobs?

Logan, 1995

The way in which education and training will be delivered in the future will be
dramatically different from the systems we use today. Now is an ideal time to
discuss the factors affecting the learning process, so that we develop the
‘learning society’ of the future. ILT will have an increasingly important role to
play in education and training, so research is needed to identify the most

-
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effective delivery methodologies and learning environments. We also need to
consider whether we should try to adapt ILT to the existing education and
training framework or develop a totally new one for future societies.

; ¢ Should we try to adapt ILT to the existing education/training
‘ framework or develop a totally new one for future societies?
|

'

HONEY AND MUMFORD

Honey and Mumford (1992) found that although people had preferred
methods of learning, most were unaware of any preference or the existence of
learning styles. They also suggested that the learning experience could be
improved if the learner was more aware of learning styles. They developed the
Kolb learning cycle (Kolb, 1984) and superimposed his four stages of learning
on to it (see Figure 1).

Honey and Mumford’s research indicates that individuals favour particular
stages of the learning cycle and that this preference can distort the learning
process. It highlights the need for learners to develop learning techniques which
lead them through all four stages of learning to develop a holistic learning style.

{
¢ Using ILT, can we develop learning materials that will produce holistic 1
learners (individuals that can adapt to all learning/training

environments)?

Figure 1 Learning cycle and learning styles

Activist
Stage 1
Having an
experience
Pragmatist Reflector
Stage 4 Stage 2
Planning the Reviewing the
next step experience

Theorist
Stage 3
Concluding from

the experience

N

Honey and Mumford, 1992
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Descriptions of learning styles

The following descriptions are summaries of Honey and Mumford’s four
learning styles:

Activists:

* need to involve themselves fully in the experience

* are open minded and enthusiastic about new experiences

¢ enjoy the ‘here and now’

* will normally act first and then think about the consequences later

* are happy to tackle any problem but once the excitement has gone are
looking for something new to do

¢ get bored with the ‘every day’ activities

¢ thrive on the ‘challenge’.

Reflectors:

* need to observe and ponder

* consider all of the information to hand

¢ delay, as long as possible, coming to a final conclusion
* are thorough and cautious

* tend to adopt a low profile

* look at the ‘big picture’.

Theorists:

¢ develop logical sound theories

* have a step-by-step approach to problem solving
® are perfectionists

feel uncomfortable with subjective judgements
like to analyse and synthesise.

Pragmatists:

* like to try new ideas to see if they work in practice
* are quick to get on with things

dislike open-ended discussion

® are very practical

* see problems and opportunities as a challenge.

1

* Can we use ILT to develop systems that lead the learner through all 1[
stages of the Kolb learning cycle? i

* How do we develop learning environments that develop the full
potential of individual learners?

* How do we ensure that learning styles are used to empower people not
to categorise them?

|
|
1
i
|
H
|
i
|
H

P
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KoLB

David Kolb’s original learning styles inventory was based on experiential
learning theory. Four learning modes were identified:

Concrete experience

¢ emphasis on doing; action; feeling

Reflective observation

¢ understanding what has happened
¢ reflecting upon the experience
e trying to understand the meaning of the experience

Abstract conceptualisation

¢ thinking as opposed to feeling

¢ forming new ideas, concepts

® constructing theories

¢ planning new ways of doing things

Active experimentation

e testing the new concept or theory
¢ bringing about change
e improving what has been done before

Kolb represents these four learning modes as a ‘learning cycle’ (see Figure 2).

Figure 2 Learning cycle

concrete
experiences

testing implications

. observation and
of concepts in new

. ; reflection
situations
formation of
abstract concepts
and generalisations
Kolb, 1984

Kolb states in Experiential Learning (1984) that the learning experience is
unique for everyone and that identification of preferred learning styles should
not be used to typecast learners. Individual learning styles should be used to
develop potential and extend choice to the learner. Kolb puts forward the model
as a means of managing the learning process and providing a basis for educa-
tional and personal development. If this is true the introduction of ILT will give
educators and trainers the necessary tools to test the theory.

a7
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STAFF DEVELOPMENT ACTIVITIES
(See OHTs 1-3.)

Critical questions

o Discuss the eight critical questions with colleagues and produce
three answers for each question.

o Apply the eight questions to a particular curriculum area; use the
answers from the first task to produce a framework for ILT
development.

Honey and Mumford

¢ Ask each member of staff to produce a short learning assignment,
based on their own curriculum specialism, which takes the learner
through the four stages of the Honey and Mumford learning cycle.

¢ Discuss the possible uses of ILT to improve this learning experience.
Focus on:
- what would be used

why it would be used

how it would be used

where it would be used

when it would be used

One critical question is:

¢ Would the introduction of ILT enhance the learning experience?

F-s
e
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2 Unlocking the potential =
of ILT

Learners entering FE bring a great deal of experience with them. It is important
to identify and then build on their individual strengths rather than making them
start from the beginning again. Effective communication is an essential part of
the learning process. It is important to understand what is being communicated,
why it is being done, who will benefit, where and how it should take place.

NATURE OF LEARNING

In an ideal world, to help us to understand how people learn there would be an
accepted definition of learning and an accepted method for recognising whether
it has taken place. There would also be an accepted way to see where the
learning process fits in with modern society. Unfortunately, as in many areas of
education and training, things are not that simple.

Individuals have their own definitions of learning and how it should be judged.
To some, learning is the retention of knowledge; others will point to the acqui-
sition of skills; yet others will say that learning is true understanding and the
ability to assimilate prior knowledge. Most importantly, everyone’s learning
experience is unique. Most people’s past experience of learning is of the process
taking place in formal environments: schools, colleges, universities and more
recently training agencies via lectures or formal classroom teaching. Flexible
learning methodologies were generally discouraged and any change in delivery
methodologies was slow to occur.

In 1995, FEDA put forward the concept of learning at individual, team, institu-
tional and national levels in its publication Learning styles (FEDA, 1995, pé6).
Figure 3 indicates what these different methods of learning involve and how
they interrelate.

;' ¢ What definition of learning can be used in a modern learning society? !
i ; * Can the same definition be applied to academic education and training?

' . * Should the needs and aspirations of society dictate the individual ’
learning process? ‘

! e Can ILT be used to support the learning process at all levels? |

INDIVIDUAL LEARNER

Individuals are now bringing a great deal of experience to the learning process.
During their formal education they will have encountered a number of delivery
methodologies which, subconsciously, will have shaped the way they learn and
assimilate new information. While the tutor should recognise and build upon
what has already been learned, taking too much for granted can be dangerous.
As Diana Laurillard points out:

The knowledge that students bring to a course will necessarily affect how
they deal with the new knowledge being taught ... each new course builds
on an assumption about what the student has already mastered. This is a
dangerous assumption.... The teacher will often be building on sand.
Laurillard, 1993, 938
+0
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Figure 3 Levels at which learning takes place

National level:

¢ The quality of learning in education, industry and commerce influences
the social and economic success of the nation.

¢ To ensure national prosperity, a learning society in which everyone
continues their education and training throughout life needs to be
developed.

¢ The increased significance of accredited learning is demonstrated by
major curriculum changes such as... National Vocational Qualifications
(NVQ) and General National Vocational Qualifications (GNVQ).

Team level: Individual level:
¢ Teams are made up of e There is an increasing

Institutional level:
¢ The notion of learning

in organisations is
emerging as a key idea.
All members of the
organisation ... make a
commitment to
constant improvement
and lifelong learning.
Changes in systems,
standards and practices
such as Investors in
People, college
charters, the
Management Charter

individuals who have
complementary rather
than contrary talents.
Teams themselves go
through different stages
and styles of learning.
The significance of
learning at a team level
is demonstrated by the
increased
empowerment of
course and programme
teams in colleges.

recognition of the need
for people to take
responsibility for their
own learning.

Only when the
individual has acquired
the skills of self-
organisation will they
be equipped to fit into
learning organisations
within the learning
society, and make a
commitment to lifelong

Initiative, flexible
colleges and learning
partnerships between
organisations
demonstrate the focus
on learning at an
institutional level.

learning.

Learning styles, FEDA, 1995

Figure 4 highlights some of the factors which influence learners and the
learning process. By the time learners reach the further or adult education stage
they have already encountered a variety of learning experiences, both good and
bad. Because learning is perceived as a natural process, few learners have the
ability or skill to analyse these learning experiences. Many learners wrongly
believe that learning comes with age and the older you get the more you know.
We can help them to overcome this and achieve more from their learning by
ensuring they are aware of successful learning techniques right at the start of
the learning process.

Elements 1-3 in Figure 4 exemplify the traditional approach to learning. The
learner will already have past experience of the learning process (1) and much
of this will have been based on traditional learning material (2), within tradi-
tional learning environments (3).
1 ey
S {
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Figure 4 What the individual brings to the learning process

1
Past experience

6
New learning
environment

2
Traditional learning
material

Individual learner

5
New learning

material

3
Traditional

environment

4
New learning
methodology

Elements 4-6 relate to the new learning process. Many of the learners accessing
education and training will not be familiar with new learning methodologies
(4), for example, student-centred learning which places a great deal of responsi-
bility for learning on the learner themselves. They will also be unfamiliar with
the more interactive learning materials being used (5), for example, CD-ROM,
computer-based or assisted learning programmes, the Internet and the environ-
ments (6) in which these new materials are delivered.

Staff familiar with the new skills required should be training learners how to
use modern learning environments effectively. The new learning processes
(4, 5, 6) need to be related to, and integrated with, the past experiences of the
learner. Learning should be a process of building on what has already been
achieved by the individual, not a process of taking them back to basics and
starting again. Tutors should be helping learners to assimilate new learning
models and integrate them into their own perceptions of learning.

* How do we help learners to recognise good and bad learning
experiences?

* What training should we provide to learners using multimedia, flexible
and open learning environments and materials?

{ | * How do we identify the learner’s past experience and develop
individual learning programmes?

¢ How can ILT be used to enhance the learning experience?

1

Developing the Kolb learning by doing model

The Kolb model, outlined in Chapter 1, is an extremely powerful, yet simple,
model on which to understand the type of activities learners need for ‘true
learning’ to take place.

The model identifies some of the activities a teacher/lecturer/trainer can include
in the learning process. The learner can enter the model at any stage but must
Q complete at least one full cycle. An example may be: e

E119
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Abstract conceptualisation:

e The learner is given an input on an area of science. The learner also
reads several books and journals on the subject and then thinks of an
area of investigation and develops a hypothesis.

Active experimentation:

* As an individual, in groups or in consultation with the tutor, the
learner conceptualises an experiment or simulation which could be
used to confirm the hypothesis.

Concrete experience:
o The learner carries out the experiment or simulation (with due regard
to health and safety) and experiences the result.

Reflective observation:
o The learner thinks about what has happened and compares this with
the desired outcome. At this stage several things can happen:
— the desired outcome has been achieved — the learner can move on
— the desired outcome has not been achieved — the learner moves
through the process until it has
- an unexpected outcome has been achieved - the learner can re-
conceptualise the outcome and move through the process.

The learner must move through the complete learning cycle if true learning is to
take place. It is important to check through all lesson plans, assignments, pro-
jects and so on, to ensure that all areas of the Kolb learning by doing (LBD)
model are involved.

Figure 5 Putting the Kolb ‘learning by doing model’ into context

Doing

Field trips, labwork, observation,
computer simulation, past experience,
personal involvement, physically doing,
hands on, note taking

Concrete
Simulation, experience Keeping a log
experimentation, book, diary,
conceiving new assimilating,
methods reading
Experimenting A.ctlve , Refl ectn./e Thinking
experimentation observation
Thinking about
Abstract what has
. s happened,
conceptualisation A
reviewing

Modelling, analogies, lectures, papers,
reading, books, assimilating, abstract
conceptualisation, new ideas

Concluding
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We are all familiar with people who never learn from their experiences, people
who think a lot but never do anything, others who conceptualise innovations but
never put them into practice and those that experiment but never develop any-
thing useful. These are all examples of people locked into one or perhaps two areas
of the Kolb LBD cycle. Knowledge of Kolb’s learning by doing model gives
people the key to the learning process and allows them to unlock their full
potential.

The inner circle on Figure 5 shows the Kolb learning by doing cycle. The
outside circle gives ‘key words’ which sum up the process involved at each
stage. In between are examples of types of activity which enhance that par-
ticular part of the learning cycle. For example:

Concrete experience:

® A science tutor takes a group on a field trip. The trip is based on
knowledge the students have been given prior to the trip and the tutor
provides notes for the students and highlights practical ‘hands-on’
activities which will be performed when they arrive.

Reflective observation:

* During the field trip the students take notes on the practical activities
and keep a diary of the days events. They also note important issues
for discussion at a later stage.

Abstract conceptualisation:
* Back at college the students compare their findings and/or hypothesis
by researching, reading, discussing, debating and gathering information.

Active experimentation:

¢ Using a computer, the students compare their findings with theoretical
experiments generated by simulation exercises. They discuss the
findings and draw up an action plan. This would lead to another visit
through the learning cycle.

Taking students through the full learning cycle leads to a truly challenging
learning experience. Not taking students through the learning cycle may mean
that the only outcome is a day out.

* How can we use the Kolb LBD model to evaluate the effectiveness of
learning assignments and materials?

* How can we use it to evaluate the learning experience?

* How can we adapt the model to a modern learning society?

¢ How can we integrate ILT into this process?

EFFECTIVE COMMUNICATIONS

Effective communications is an essential part of any model constructed to
improve the effectiveness of the learning process. Figure 6 illustrates the com-
ponents of effective communications. It should:

® have meaning (1) — be relevant to the learner’s needs and contain
information useful to the learner

* be clear and coherent (2) — the method used to convey the
information should not contain any distractions and the information
should be in a format the learner can understand

20
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* use symbols and imagery to put the information into context (3) - the
use of metaphor allows concepts to be developed within the
environment of familiar ideas

* lead to further clarification and illumination (4) - allowing the learner
to interpret and assimilate the information.

As with the Kolb LBD model, this process is cyclical in nature and may have to
be repeated a number of times and in a number of ways before effective com-
munications take place.

* How can ILT be used to improve communications?

Figure 6 Effective communications model

Relevant to
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Iincreased
awareness

4 Interpretation

!
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3 Metaphor
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. .. Clear/meaningful
communications / gf
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Put into context Clarity
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STAFF DEVELOPMENT ACTIVITIES
(See Handouts 1-2 and OHTs 4-6.)

Evaluating the learning process

Identify criteria that could be used to evaluate the learning process.
Are the criteria you have identified relevant to both academic and
vocational education/learning?

If there are differences, what are they?

Produce a list of performance criteria that is relevant to both
academic and vocational education.

Discuss the potential role of ILT within this evaluation.

Learning experience

Identify the elements that individuals bring to the learning process.

Identify the barriers which may affect the individual learning process.

List the advantages and disadvantages of traditional learning
methodologies.

List the advantages and disadvantages of new learning delivery
methodologies.

Devise a learning experience, using ILT, that will take the learner
through all four areas of the Kolb learning by doing model.

Effective communications

How can ILT be used to improve communications?

Discuss the types of resources you consider would be most effective.

¢ List the advantages the identified resources would bring to the

learning experience.

AN
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SEEE 3 Learning resources and
environments

It is vitally important that trainers (educators) are not dazzled by new
technology and lose sight of its place in the work of training and learning.
Riding, 1996

LEARNING STYLES AND STRATEGIES

A simple distinction between learning styles and strategies would be that
learning styles relate to the in-built feelings people are born with and learning
strategies are the processes by which learning is achieved. Obviously, it is more
complicated than this. Learning styles are not fixed at birth. Individuals can
modify their learning styles to adapt to different environments, depending on
the type of environment and how long they spend in it. Successful learners are
those who can move through the different learning styles as the need arises.

Learning strategies can be taught. How to evaluate literature, use the Internet,
take notes and acquire memory techniques are just some of the positive things
tutors and trainers can teach their learners to improve the learning outcomes.

A combination of flexible learning styles, an understanding of efficient learning
strategies, supported by information learning technologies within a flexible,
supported environment will produce a learning experience which suits indi-
vidual styles and maximises the learner’s potential.

To achieve this winning combination, those involved - tutors, learners and
management — must be fully aware of what is required. There needs to be a
match between individual learning styles and delivery styles. ILT, with its multi-
media capability, holds some, but not all, of the answers.

We need to adopt a holistic view of learning when developing learning
resources and environments. Computer-based learning (CBT) and computer-
assisted learning (CAL) will achieve variable results depending upon the envi-
ronment in which they are situated and the delivery methodology used. The
same piece of computer-based software will produce different results when used
in a ‘teacher-centred’ rather than a ‘student-centred’ environment. Before you
start designing learning environments, you need to be clear about the results
you want to achieve.

¢ How can we use ILT to produce learners confident in a range of
learning styles?
¢ What are the problems associated with a predominant learning style?
¢ How can ILT be used to overcome some of these problems?
¢ How do we use ILT to ensure consistent results in a range of
learning environments?
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MATCHING RESOURCES AND LEARNING STYLES

Learning styles can be put into three categories relating to the senses:

¢ auditory — using words and sounds for learning
e visual — visualising images during the learning process
¢ kinesthetic — feeling and doing things in order to learn

Figure 7 links resources and learning styles to each category. This is not an
extensive list, but it does show the way in which ILT spans all of the preferred
learning styles. Most multimedia applications can be used effectively with all
types of learners. While CBT/CAL material is in each category, its effectiveness
may be limited by the preferred learning style of its designer. If the person pro-
ducing it has a preference for visual images rather than audio, this bias will
affect the type of people who benefit from it. Similarly, designers of multimedia
learning material need to be as aware of the effects of learning styles as those
practitioners who will use it.

Using one particular resource or delivery methodology exclusively can be detri-
mental to the other two categories of learner. For example, doing this in a class
of 30 where the learning styles were divided equally then you may only be
reaching effectively one-third of the class. This is simplifying the situation; even
in the case of a lecture, motivated kinesthetic learners would be actively
engaged in note-taking and visual learners would be constructing their own
images of what was being said.

Figure 8 shows the extent to which different resources are being used in colleges
today. Not surprisingly, the ‘older’ technology is widely accessible while multi-
media radio, digital television and virtual reality are just appearing on the
scene. However, new technology is being widely accepted and adopted at a
faster rate than was the case with radio and television. It will be interesting to
look again at the availability of resources in 12 months time when the impact of
digital transmission has been more fully realised.

Figure 7 Matching resources and learning styles
Auditory Visual Kinesthetic
Audio tape CD-ROM CD-ROM
CD-ROM Computer-assisted Computer-assisted
Computer-assisted training learning
training Computer-based Computer-based
Computer-based training training
training E-mail Digital television
Dictation Internet/Intranet Discussion
Discussion Multimedia radio Internet/Intranet
Internet/intranet (digital) Labwork
Lectures OHTs Multimedia radio
Multimedia radio Photographs (digital)
(digital) Printed material Satellite
Radio Satellite Videoconferencing
Videoconferencing Television Virtual reality
Videoconferencing Wwww
Video tape
Virtual reality
www
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Since the middle of 1996, the introduction of college ‘intranets’ has been one of
the largest areas of growth. These are systems which look like the Internet, have
the same feel as the Internet, but are easier to control and can contain learning
material. A number of the college-based projects funded by FEDA’s QUILT pro-
gramme are developing innovative uses for the intranet. (Results of the Wales
and England projects are available on the FEDA Web page.)

A large number of colleges have quite rightly concentrated funding on devel-
oping interconnectivity via cabled networks of computers. This investment will
create the backbone of a sophisticated network system capable of running
audio and visual files over long distances, with little loss of quality. This inter-
connectivity will also benefit local businesses and industry, library services,
schools, TECs and higher education and will allow colleges to take a leading
role in regenerating local economies.

¢ Multimedia material spans all of the learning styles: is this the
reason why it is being accepted more quickly than was the case
with older technologies?

¢ Why is it important to recognise the preferred learning style of the
designer of multimedia learning material?

¢ How can we control the introduction of new technology within an
education framework?

¢ Will interconnectivity be the answer to the regeneration of
local economies?

Figure 8 Resource availability
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IDENTIFYING THE LEARNING ENVIRONMENT

Figure 9 offers a simple guide to identifying existing learning environments, or
conceptualising new ones. The ordering is incidental; there is no intention to
highlight any one learning environment as being better than another. A good
mix of learning environments can be as motivating and challenging to the
learner as a change of delivery; people tend to get bored with the same envi-
ronment day in day out.

Tutor and learner in the same place at the same time:

This is a timetabled or structured environment in which the tutor arranges with
the learner the times and location of their meeting. It is typical of a classroom
or lecturing environment and, unless flexible or open-ended assignments are
being used, will probably rely on traditional delivery methodologies. ILT can
certainly be used in this environment but it would be inclined to be tutor-driven
rather than learner-centred.

Tutor and learner in the same place but at a different time:

This indicates a more flexible environment and delivery methodology. Many
flexible and open learning environments are being developed using this as a
model. Both tutors and learners could be timetabled into this environment or it
could be operated as a drop-in resource with ‘learning facilitators’ providing
help and advice. Because the learners and tutors are not in the environment at
the same time on a regular basis this type of learning environment would
probably be assignment-driven and use a variety of ILT delivery methodologies.
It could also be used as a resource which supplements formal classes.

Figure 9 Environmental identification model

Method Tutor/learner Environment
e classroom Tutor and learner in the same Timetabled

¢ lecture place at the same time environment;
* meetings classroom or

lecture-based

¢ flexible Tutor and learner in the same Flexible/open
e open learning place but at a different time learning
e dropin environment
e assignment-

based

e videoconferencing | Tutor and learner in a different | Flexible/open

¢ telephone place at the same time learning and ILT

e e-mail environment

o WWW

* [nternet Tutor and learner in a different | Virtual

e WWW place at a different time learning

e e-mail environment

e fax

® post
™
~0
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Tutor and learner in a different place at the same time:

College outreach centres with support via videoconferencing, e-mail, the
Internet, telephone or fax are a typical example of this type of learning envi-
ronment. Support could also be offered to learners in their own homes, business
or industry, prison or abroad. Many colleges and training centres are experi-
menting with this type of environment to support learners who would other-
wise not be able to access education. This type of environment tends to push
the limits of ILT and is costly to set up but once the initial resources have been
purchased running costs are usually low. Costs can be kept to a minimum by
utilising space unsuitable for a large number of learners.

Tutor and learner in a different place at a different time:

This is a truly ‘virtual-learning environment’ which relies heavily on ILT for the
support of learners. A number of colleges are experimenting with it. Usually the
set-up costs are high but this is compensated for by reduced resourcing and
building overheads. The Open University is a good example of this type of
learning environment. A great deal of time and expertise is required to make the
learning experience effective. The quality of the learning material in particular
should compensate for the lack of personal contact and motivate the learner.

To save time, effort and funding, decide what type of learning environment you
wish to provide before any building construction or modification is carried out.

* How many different types of learning environment can you identify in
your institution?

* How would you judge the effectiveness of each type of learning
environment?

DEVELOPING RESOURCE-BASED LEARNING

The development of learning centres (cross-curricular support) and learning
bases (curricular-specific support) can be one of the largest and most expensive
projects any college can undertake. Recent research by FEDA on the devel-
opment of resource-based learning environments (Learning resource centres,
FEDA, 1997) discusses the following areas of concern:

¢ staffing

¢ development costs
® resource costs

® assessment

¢ tracking

¢ staff development

* quality.

All of these areas should be considered when developing resource-based
learning environments. A great deal of time and effort by staff and management
will be required to develop a truly flexible environment. The expected out-
comes of the management at the outset will inevitably have an effect on the way
in which the resources are eventually used.

One aspect which should also be taken into consideration at this early stage is
learning styles. Use the information given in Chapters 1 and 2 of this publication
to add a new dimension to the design and resourcing of your learning centres.
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Those involved in designing and managing learning centres should find that a
knowledge of learning styles and ILT will help them to provide a flexible
learning environment in which all individuals can reach their full potential.

{ e What are the main barriers to developmg flexible learning centres? |
e Would considering individual learning styles at the design stage
} overcome any of these barriers?

ASSESSING YOUR COLLEGE’S POTENTIAL

A management tool for the strategic development of IT, produced by the
National Council for Educational Technology (NCET) in 1993, identifies 14
factors significant to influencing change. It has five strategic levels, on to which
individuals can map information regarding their college IT development:

1 Localised

2 Co-ordinated
3 Transformative
4 Embedded

S Innovative

Appendix 3 offers a modified version of this management tool. You can use this
to identify the strategic development required to create truly flexible/open
learning areas and systems. For continuity it includes the five strategic headings
used in NCET’s version, but ILT development is incorporated differently.
NCET defines the five levels as follows (Managing IT, NCET, 1995):

Strategic levels

Localised

ILT application at a localised level is characterised by unco-ordinated devel-
opment. Such an institution might be able to demonstrate areas of good practice,
or even excellence, in curriculum or administrative activities. However, the
absence of an effectively-implemented strategic plan will restrict the broader
application of ILT. Staff who seek involvement in the decision-making will have
access to do so, but there are no strategies for encouraging them to do so.

Co-ordinated

Development of ILT is co-ordinated at both strategic and operational levels. ILT
is valued across the whole curriculum and there is a commitment to provide
resources to support curriculum development. ILT resources will be managed at
a central level by staff involved in broader curriculum issues, not just those with
a technical interest. There will be a policy to support staff in developing ILT in
the curriculum.

Transformative

At this level any change involving ILT needs to be capable of being supported
over a period of time. A well-structured staff development programme will be
in place which allows staff needs to be identified and met. There will be a com-

e
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mitment by senior management to provide an environment in which staff can
consolidate ILT skills and gain the confidence to develop further. ILT and
learning resources will be seen as closely related and will be developed in tandem.

Embedded

At this level, there will be efforts made to embed ILT in everyday educational
practice. The integration and exploitation of ILT across the curriculum will be
supported within the staff development programme. This is expected to lead to
changes in the teaching styles used. Staff throughout the institution will use
computer-based student tracking, administrative and learning systems regu-
larly. Most staff will use electronic communication on a daily basis.

Innovative

This stage within the ILT development process has the potential to be the most
threatening and unpredictable. There is a desire to find new uses of ILT, and a
willingness to accept high levels of risk and the strategies accompanying them.
A visionary institution will tend to research new technological developments to
evaluate their possible impacts on the curriculum. It will then look to incor-
porate those which show potential. Staff will use innovative teaching and
learning strategies and there may also be an innovative approach to timetabling
and resource allocation to ensure maximum use of ILT. The institution will
make partners with external agencies, including ones in business and commerce,

Using the strategic planning tool

Use the table in Appendix 3 to gain an overview of your college’s approach to
flexible and open learning and to discover its strengths and weaknesses. Ask a
variety of staff from facilitator to principal to answer the questions in the table
to find out their perceptions of your college’s approach.

¢ After using the planning tool with a number of colleagues, where are
you on a scale of 1-5?

e Are strategies in place to take you to the next level? If not, how can
they be developed?

EVALUATING LEARNING MATERIALS

Most tutors are familiar with evaluating printed material. Before selecting a book,
magazine, or any such material to support curriculum delivery they would ask:

* How does this material fit into the learning process?
What added extra will it bring to the learning process?
Where should it be used within the learning process ?
Why should I use this material rather than any other?
When would be the best time to use it?

One question they may not ask is:

¢ How can I adapt the material so that it will benefit the different
learning styles of my students and take them through the Kolb
learning cycle?
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Taking the printed material as an example:

e reading a book would appeal to the visual learner

* reading and discussing/debating the book would appeal to visual and
auditory learners

* reading the book, taking active notes, answering questions posed by
the tutor, discussing and debating new concepts and developing new
ideas would appeal to the auditory, visual and kinesthetic learner.

The last example would also take the learner through the four stages of the
Kolb learning cycle.

Evaluating multimedia material is not quite as simple. It becomes a little more
manageable once you realise that the producers of such learning materials also
have preferred learning styles. Try to identify the preferred learning style by
asking such questions as:

¢ Is the information presented in mainly text, audio, video/photographs,
or is there a good mix of delivery?

* Are learners presented with information in a linear format or can they
move freely through the package actively searching for the answers?

¢ Does the package ask the learner to do things or does it just give
information for them to receive?

Once you have noted the key attributes of the package, relate them to the four
learning styles and three preferred methods of learning (auditory, visual and
kinesthetic). It should then be possible to identify for what type of learner this
software would be useful. Assessing the suitability of software to the cur-
riculum is the role of the curriculum expert; this is not something that will be
covered in this publication.

e What differences are there between evaluating traditional learning
materials and multimedia learning materials?

¢ How can multimedia learning materials be integrated into curriculum
support?

¢ What extra facilities need to be provided to ensure that the learner
completes the learning cycle?
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STAFF DEVELOPMENT ACTIVITIES
‘ (See Handouts 4-5 and OHT 8.)

Developing individual learning and assessment

¢ Discuss the advantages and disadvantages of a predominant
learning style.
| ¢ How can we use ILT to help learners to develop confidence in
using a range of learning styles?
* What criteria can be used to assess the effectiveness of individual
learning outcomes within a range of education environments?
¢ What part can ILT play in the assessment process?

Identifying the benefits of new technology

* |n small groups, identify an area of new technology you feel would
be of benefit to your institution. Discuss the reasons for your
selection and identify the benefits to the:

— tutor/trainer

- organisation

- student

ILT strategic planning

¢ Discuss aiy issues highlighted. List the main points.

¢ Discuss areas of good practice. List the main points.
Identify key points for ILT strategic development.

Ask colleagues to fill in the ILT strategic planning tool in Appendix 3.

L=
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Into the future

Due to its flexibility, new technology has led to a number of innovations within
education and training. It is having a major impact upon the delivery and
content of the curriculum, although few are clear about the direction in which
it is taking us. However, unlike past ‘technological revolutions’ this one will
continue to have greater influence in the future.

Our present level of technology offers an education and training tool that can
be used effectively and ineffectively. (Developments in bio-technology may, in
the future, alter this situation. However, at the time of publication there are no
‘learning systems’ that can be used to take learners through the complete
learning process. Other areas of science, including genetic engineering, may
also impact upon the learning process.) The effectiveness of ILT in enhancing
the learning process will depend upon who uses it, the way it is being used and
the reason for its use.

In the words of Ralph Lapp, a scientist and writer:

We are aboard a train which is gathering speed, racing down a track on
which there are an unknown number of switches leading to unknown des-
tinations. No single scientist is in the engine cab and there may be demons
at the switch. Most of society is in the caboose looking backwards.
Toffler, 1972, p390

Since 1971 the speed of the ‘train’ and the number of destinations to which ILT
can take us has increased significantly. Effective use of ILT can only be made if
all contributing factors are taken into consideration. This publication has
focused on just one of those factors which need to be incorporated into the
planning process: individual learning styles.

If society is capable of conceptualising such powerful tools it must be able to
use them effectively. If not, we have a system of technology for technology’s
sake and not for the benefit of every member of society. We have the tools; now
we need to use our minds to realise their full potential.
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- Appendices

APPENDIX 1: HANDOUTS
1 Key issues and questions
2 National, institutional, team and individual learning
3 Kolb in context
4 Matching resources and learning styles
5 Resource availability
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1 Key issues and questions

Understanding learning styles

e What needs to be done for colleges to develop a philosophy
of ILT integration not ILT acquisition?

e Educators/trainers need to drive ILT development, not react

to it: how can this be achieved?

e What issues need to be addressed for ILT to be seen as an aid

to the learning process not as a replacement for it?
¢ What ‘value added’ does ILT bring to the learning process?
e How can this added value be measured?
o What effect does it have on the individual?

e Should we try to adapt ILT to the existing education/training

framework or develop a totally new one for future societies?

¢ Using ILT, can we develop learning materials that will produce
holistic learners (individuals that can adapt to all

learning/training environments)?

e Can we use ILT to develop systems that lead the learner

through all stages of the Kolb learning cycle?

¢ How do we develop learning environments that develop the

full potential of individual learners?

¢ How do we ensure that learning styles are used to empower

people not to categorise them?

C2
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Unlocking the potential of ILT

© FEDA, 1997

What definition of learning can be used in a modern

learning society?

Can the same definition be applied to academic education

and training?

Should the needs and aspirations of society dictate the

individual learning process?
Can ILT be used to support the learning process at all levels?

How do we help learners to recognise good and bad

learning experiences?

What training should we provide to learners using
multimedia, flexible and open learning environments and

materials?

How do we identify the learner’s past experience and develop

individual learning programmes?
How can iLT be used to enhance the learning experience?

How can we use the Kolb learning by doing model to evaluate

the effectiveness of learning assignments and materials?
How can we use it to evaluate the learning experience?
How can we adapt the model to a modern learning society?
How can we integrate ILT into this process?

How can ILT be used to improve communications?

.‘
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Learning resources and environments

e How can we use ILT to produce learners confident in

a range of learning styles?

¢ What are the problems associated with a predominant
learning style?

e How can ILT be used to overcome some of these problems?

* How do we use ILT to ensure consistent results in a range of

learning environments?

¢ Multimedia material spans all of the learning styles: is this
the reason why it is being accepted more quickly than was

the case with older technologies?

e Why is it important to recognise the preferred learning style

of the designer of multimedia learning material?

¢ How can we control the introduction of new technology

within an education framework?

e Will interconnectivity be the answer to the regeneration of

local economies?

© FEDA, 1997
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2 National, institutional, team and individual learning

National level:

developed.

¢ The quality of learning in education, industry and commerce influences
the social and economic success of the nation.
¢ To ensure national prosperity, a learning society in which everyone
continues their education and training throughout life needs to be

¢ The increased significance of accredited learning is demonstrated by
major curriculum changes such as... National Vocational Qualifications
(NVQ) and General National Vocational Qualifications (GNVQ).

1

Institutional level:

¢ The notion of learning
in organisations is
emerging as a key idea.

¢ All members of the
organisation ... make a
commitment to
constant improvement
and lifelong learning.

¢ Changes in systems,
standards and practices
such as Investors in
People, college
charters, the
Management Charter
Initiative, flexible
colleges and learning
partnerships between
organisations
demonstrate the focus
on learning at an
institutional level.

Team level:
¢ Teams are made up of

individuals who have
complementary rather
than contrary talents.
Teams themselves go
through different stages
and styles of learning.
The significance of
learning at a team level
is deimonstrated by the
increased
empowerment of
course and programme
teams in colleges.

Individual level:

¢ There is an increasing
recognition of the need
for people to take
responsibility for their
own learning.

¢ Only when the
individual has acquired
the skills of self-
organisation will they
he equipped to fit into
learning organisations
within the learning
society, and make a
commitment to lifelong
learning.

Learning styles, FEDA, 1995

© FEDA, 1997
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O

3 Kolb in context

Doing

Field trips, labwork, observation,
computer simulation, past experience,
personal involvement, physically doing,
hands on, note taking

Experimenting

Concrete
Simulation, experience Keeping a log
experimentation, book, diary,
conceiving new assimilating,
methods reading
A.Ctl ve Reﬂectn.'e Thinking
experimentation observation
Thinking about
Abstract h\zhate::z
conceptualisation PP ’

reviewing

Modelling, analogies, lectures, papers,
reading, books, assimilating, abstract
conceptualisation, new ideas

Concluding

© FEDA, 1997
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Matching resources and learning styles

Auditory Visual Kinesthetic
Audio tape CD-ROM CD-ROM
CD-ROM Computer-assisted Computer-assisted

Computer-assisted
training

Computer-based
training

Dictation
Discussion
Internet/intranet
Lectures

Multimedia radio
(digital)

Radio

Videoconferencing

training

Computer-based
training

E-mail
Internet/Intranet

Multimedia radio
(digital)

OHTs

Photographs
Printed material
Satellite

Television
Videoconferencing
Video tape

Virtual reality
WWW

learning

Computer-based
training

Digital television
Discussion
Internet/Intranet
Labwork

Multimedia radio
(digital)

Satellite
Videoconferencing
Virtual reality
Www

© FEDA, 1997
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5 Resource availability

Figure 8 Resource availability

Multimedia radio (digital) ]
Digital TV
Virtual reality

Satellite

Video conferencing

CAL
CBT
WWWwW

Internet/intranet

E-mail

CD-ROM

Videotape
Audio tape
Television

Radio

) 1 2 3 4 5 6 7 8 9 10

least common  E——- 1105t COMMON

s
0D
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APPENDIX 2: OHTs

1

¥
J

ﬂ s}
#0500
130

1044
0

%)

SajAls mEEcS LTI L661'vaiio

Ss31}IA1)0e Juawdo)anap yeis

]2POW UoI}eI1}IJU3PI |RJUSWUOIIAUT
SUO0JJRIIUNWWO) dAIIBYD JO S)RIJUISS]
uoIINgLIJuo0d S,|enpIAIpU|

Wn O N~ 0

suonpbIIUNWWO) 3AIP3fJa Jo S|pijuassy 3
dJA1s buiuipa) patiajaid ay) buiboinoduy p
Japow buiop Aq buiuibaj qjoy ayy 2

q

D

¢1auipa) ayy djay s1ainjaadj/siayIva) ubd) MoK
£SSazo.d bujuipa) ayj 03 3InqLIIU0I SIUID3] OP IDYM
:ss@20.d Sujurea) ayj 0} uoiInqLIuoI S Jdulead]
91242 Sujuied) s,q)o)
$9)A)s Sujuiea) pue 3)242 Suiuied) s,piojwniy pue A3uoy
suoljsanb jeanis)

- N m <&

o xapul |HO

-

\

41

CCQUIJLLT Llearning styles




zh

Sajis buuwa; 1AM

qe
=

sa)A)s buiuipa) buipupysiapun t *Joy Sa)A1s buiuipa] L WEMT> 1661 ‘YAl o

ZY4OM pup U0I11DINP3
‘buiuipa] ‘abonbup) ‘buissarosd uonpwiioful ‘uoIPIIUNUILIOD
Aq ubaw am Jpym Jo uonou ino abuoyd (17]) s1andwiod |jim moH

;Abojouyray uonpuriojul 13yjo

pup siaindw o) Jo asn pbaldsSapim ayj 0} anp yiom Jo ainjou ayj ui
sabubyd ajppowiwi0220 03 abupyd s)jpob |puoIpINPa JU3Said J)iM MOH
;S|pob |puonpInpa Juasaid analyIv 0} pasn aq (17]) s1a3ndwiod upd) MoH

£suojInyasul p12os Jo uonosiuvbio
ay1 pup suia3od yiom ayj buibuoys (17]) bunindwod si moy

-
- suoljsanb b)) T

T

suof)sanb jeani)



$3)A1s bujuipa) buipuojsiapun t *Jay

SajAls m:.EES AWM L661°'Yyaiio

(5661 ‘ubbo1q ‘abonbup] yyif ayy)

£sqol 11ayj op 01 pauiviy Ajiadoud aip
Siax10m pub A)A1dp buojafi] b saw03aq bujuipaj 1oy} os Ajaiponpoad
anolduil 0] pasiupbio 13313q aq aIp|dYI0M 3y} Ul UOIIDINPA UDI MOH

¢Aljpaniou buuipa) ayowoid 0} pasiubbio ag 310m upd MOH

¢buiuipa) buojaji] 1of asisap ay}

Y1IM Sjuapnjs ajponaul 0} passauivy aq (17/) bunpnduwiod ubs moyH
¢paydiowi 43132q aq abo uonpuwiojur

ay} u1 A)a130s Jo Spaau |pu0IIDIOA 3y} pub UoIIbINPa Jo S|pob ay} 1y}
0S painjonijsal aq wajsAs (buiuibiy/jpuonponpa) |0oyIs ayl ubd MoH

panujjuod WQD.EW@BU [D21]11) T

-~

ﬁ'\‘Q

43

COQUINLT learning styles




K&/

SaAys buiwal 1 AR

sajA1s buiuipa) buipupysiapun t fay Sa)A1s buiuipa] LW M L661°Ya3i o

Z66t1 ‘piojuny puo Aauo
( piojuiniy p H) 9ouaLadxs ay)

Wwo4j SuIpnjdu0)

\\ £ abpjs
jslioayl

9oualladxa dajs 1xau
93 SUIMIINDY 9y} Sujuueld

z abnjs ¥ abb)S
103J29)J9Y }sijewseld

9JudlIadxa
ue SulAeH
I abp)s§

ISINIY

SaJA}s buiuiba] pub a3)2A
buiuipaj s,pioJuniy pub AouoH

s9)A3s Sujused) pue 3241 Sujuied) s,projuniy pue ASUOH €



3 Kolb’s learning cycle

(4
Hi@)

sajA}s buiuipa) buipupisiapuf) t *Jay

SajA1s mEEcS LTI L66r'vailio

(V861 ‘q)o))
suoljesi|elauas pue
s3dasuod joelysqge
\\ j0 uoijewloy
suoijenlis
uoI3d3)43. pue Mau uj s3daouod
UOI}eAIaSqo Jo suonednduwi
3ui1sa)
/// 3ouaadxd
91310U0)
&
= A 31242 buiuipaj s,qjoy €
IEllale.

1

G

45

CQ U LILT Llearning styles




9t

SajA1s bujuiva] 1 AR RCD

1

LD

D
I Tip]

171 Jo jonuazod ayj buryrojun z *Jay S9JA1s buiipa] LA M L661°'yQ3ai o

13UID3)] 3y} dJbAIJOW
buiApnjs/buiuipaj Jo sAom mau 1yb1ybiy
3JA1s buruipa) patiajaid s 1auipa) Afijuapy
]DNpIAIpUl 3Y] 0] JUDAd]aJ bujuipa) ay) ayop
dJuaiadxa }sod s iauipa) uo p)ing e

:1auied) ay) djay s191n323)/s13YyIea} ued Moy

wsoisnyjua pup Abiauz

$1d32u03 MaN

bunjuiyj Jo sAom man
uoijdadiad jpnpinipul e
AIUIIIAX3 }SD] e

¢ssa01d Sujulea) ayj) 0} aInqLIu0I s1auiea) op Jeym

ssaxold buiuipaj
dYy}) 0) U0IINQGLIIUOD S, 1aUIDIT ¥

o
-
o
Q
-
=
®
J‘
w
(=)
=]
=
-~
=
o
c
=
=
=
-
(=]
-~
=
®
o
Q
-
3.
=3

o

B
(=]
o
®
n
(7]




3

171 Jo jp13u3djod ayj bupyiojun z *fay sajAis WEEBS A 1IN L661'vaiio

B2

]apow q)o) ay3 Jo baib Yyaba 40f $a13IA1ID buluipa) buiAfnnuap)
bunuawiadx3
buipnjouo)
bupyuryy
burog
9)A1s Sujuiea) passajaud ay) SuiSeinoduz

ssazoud bujuipaj ayj 0] subawi iy IYm
UoIIDIUAWIIAAXI dAINIY
u013bsi|pn}daiuod 120431sqy

UOIIDAI3SQO aAII3)J3Y

dIU3LIadxa 9)a4Iuo)

J19pow Sujop Aq Suiuiedj q)o)

panuuod §§330.d buIUIDI)
ay] 0] UuoIINQIIJUOI S, AdUIDIT ¥

47

CQUIJLLT Learning styles



sl

sajA1s buunal 1 AR MY T

171 Jo 1o13u3ajod ayj Bupydojun z fay S9JA1S buiipa] AWM L661°'vaii o

uoljpwiiofur ayj a)pjILISSD 0] awi) uaAlb aq 3snwi 1auIba7
1au4pa) ayj} Jo asualiadxa ayj 0} ajpjal }snw uoijpuwiiofuf
AD3)2 3q }snw uonplIUNWWod Jo poylaw

JubA3]a4 pup njburubaw aq }snw uoipwioful

SUOIJEIIUNWLLIOD dAI}IAYD JO S)eIIUSS]

panuiuod §§9204d bUIUIDI]
aY}) 0} UoI1INQqLIUOI S, AaUID3T ¥

o
-
(124
-V
=
=
o
J‘
n
[a)
Q
=
=g
=.
o
c
=5
Q
=
g
Q
~—
=
(4]
—
(124
O
=
3.
=3

1}

S
Q
()
(13
wn
n
)
o
3
gt
3
<
1)
Q.




Individual’s contribution
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7 Environmental identification model
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APPENDIX 3: INTEGRATING ILT IN LIBRARIES,
FLEXIBLE AND OPEN LEARNING CENTRES

Shade up to the box you have ticked. Once complete, turn the sheet on end
to reveal a bar chart indicating your view of your college’s strengths and

weaknesses.
Evolutionary Transitional Revolutionary
localised co-ordinated |transformative| embedded innovative

Does college management
understand and have a
strategic approach to the
integration of ILT?

Has the college developed a
strategic ILT plan?

Has a funding methodology
been identified?

Does the strategic plan
include the development of
flexible/open learning?

[s ILT integrated into any
areas of the college
curriculum?

Has the college identified
staff training requirements?

Has the college developed
a comprehensive staff
development programme?

- ¥
w
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Evolutionary Transitional Revolutionary

localised co-ordinated |transformative| embedded innovative

Does this staff development
pro-gramme address the
‘real’ needs of staff?

Is staff development related
to nationally-recognised
qualifications?

Is access to learning
resources freely available?

Has the college developed
a flexible staffing
methodology?

Has the college identified
the ILT needs of the
learners?

Has a learner ILT training
programme been devised?

Are systems in place

for identifying, selecting
and implementing
ILT-based learning material?

Has the college developed
quality indicators in relation
to flexible and open
learning?

Has the college developed
a funding methodology for
supporting flexible and
open learning?
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An understanding of learning styles is
crucial to helping individuals reach their
potential. This publication takes a key
model on learning styles and uses it to
show how to make use of information
learning technologies (ILT) in this
context and match resources to different
styles. It includes staff development
activities and OHTs to provide a practical
approach to integrating ILT within
flexible learning environments, based on
an understanding of learning styles.
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