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ABSTRACT
In 1990, the William Mitchell College of Law, a

free-standing (not affiliated with a university) law school located in St.
Paul, Minnesota, decided to initiate counseling services due to student
initiatives and informal accounts of students' mental health. The process
involved in establishing counseling services at William Mitchell is described
in this paper. A formal inquiry, which assessed the need for counseling
services, found that 50% of students surveyed would use such a service. The
school then launched the service, drawing on independent contractors so as to
keep expenses down. The initial goals involved publicity and assuring
students and staff of confidentiality. The service was tailored to meet the
special needs of law students, and emphasized issues such as test anxiety.
After a four-year period, use of the service leveled off to 4-5% of
students--some staff members, but no faculty, also took advantage of the
service. Over time, the counseling center evolved to focus on student needs,
particularly towards the end of each semester when demand was greatest. The
center also provided programs to help students become aware of the
psychological stresses associated with law school. Of those using the center,
70% of students gave high ratings for the service they received. (RJM)
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kr) A COUNSELING CLINIC IN A FREE-STANDING LAW SCHOOL:
Its Genesis, Development, and Functioning.

by Richard Wagner LICSW, Coordinator of Counseling Services, William Mitchell
4.4 College of Law

In 1990, William Mitchell College of Law, a free standing law school located in St. Paul
,Minnesota established a counseling clinic to address the psychological needs of its
students. William Mitchell College of Law has a student population of 1050 students (in
1994-95) and is located in a residential area near metropolitan St. Paul. It is "free
standing", meaning that it is not affiliated with a university. Unlike the situation in some
university-based schools, students do not have access to a student counseling service.

The idea for such a clinic was born out of the needs of the students. Two students who
had previously been social workers returned to school to pursue law degrees. They were
impressed by the frequency of emotional distress among their classmates and the lack of
institutional support for this stress. Spontaneous discussions developed in the library or
after classes. Students spoke of their lack of sleep, their fears of tests or speaking in class.
Relationships seemed particularly vulnerable during this time Some students sought out
these former social workers for advise. Equipped with their prior professional
experience, these two students, then about to graduate from law school, noted that their
classmate's emotional state's sounded remarkably similar to symptoms described by
clients in a clinical setting. The establishment of a counseling center could address and
hopefully alleviate the pressures and stresses that appeared to affect many students.

The first step in establishing a counseling service was to move from these informal
observations to a formal inquiry as to whether a need for such a service actually existed
among the students. A survey was developed over time by these social workers turned
lawyers. They sought input from numerous sources, including those knowledgeable on
survey design and statistics. The survey, completed by 517 students (approximately a
50% return rate), was aimed at determining "students views regarding the need for an
informational type/referral/counseling service" at the law school and "the types of
services which might be desirable".

Once the survey's were completed the data was analyzed by a psychologist proficient in
statistical analysis.
The results of the survey are summarized:
1. 50 % of the students responding indicated they would use counseling if it were
available.

ttl
2. 69% of those who would use the service said they would pay or donate money for such
a service.
3. 53% indicated that they wanted the service located on campus and 28% wanted the

kr) center located within walking distance of the campus.
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4. Only 44 of the 241 students indicating an interest in using such a service indicated they
would use it more than 5 times in a school year.
This survey documented both the need for counseling and that counseling services would
be used if they were available.
Equipped with this data, a decision was made by these lawyers to form an advisory
committee to further pursue the possibility of establishing a counseling service. This
committee was composed of the Dean of Students of William Mitchell, administrators,
attorneys (who were former graduates of Wm Mitchell College of Law), a judge and
mental health professionals . The composition was chosen carefully to address the
concerns of the students and school administration . The committee's goal was also to
determine what was the best model for delivering counseling services. This group met on
a regular basis in the initial stages and on an "as needed" basis as other stages developed.
The role of the committee changed with the changing demands for research, to
conceptualizing how a counseling service would actually function, to making proposals
to the school to serving in an advisory capacity once the counseling service was
established.

Eventually, after much discussion, proposals and refinements, the administration agreed
to the establishment of "Counseling Services of William Mitchell College of Law". The
center began its operation in September 1991. The budget was $25,000 for the academic
year, this amount funded by the school. This service was located on campus. Four
licensed clinicians were selected to provide counseling, one of whom was the
coordinator of the center. They were chosen because of their clinical experience and
reputation. They also possessed a mix of qualities that would be helpful in establishing a
credibility on campus; Of the four, 2 were men, 2 women, 2 of whom were
psychologists, and 2 social workers. As to ethnic composition, two were African-
American, and two Caucasian. The clinicians were not hired by the school but paid as
independent contractors, thereby obviating the need to provide benefits and reducing
costs. The clinicians were willing to work for fees lower than the customary hourly rates.
All clinicians were required to carry adequate malpractice insurance. The counseling
provided would be short term, limited to 6 to 10 sessions.

The initial goals of Counseling Services were to first, make itself visible to the students,
faculty and staff of the law school, and second to be at the same time accessible and
confidential to students. Toward these ends the staff performed a number of internal
public relations tasks aimed at making all students, staff and faculty know of the
existence of Counseling Services. They developed a brochure describing the program, its
staff and the type of concerns for which those connected to the school would contact the
service. These were then distributed to the students during the beginning of classes along
with a brief announcement by one of the counselors (giving students a chance to
familiarize themselves with the counselors). An open
house publicizing the center was held and local merchants contributed food and flowers
for the occasion. The coordinator of the center attended staff meetings and described the
services, giving advice on who would likely use the service and how to refer these
people.
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Confidentiality was a key concern of students and it was important to assure them that
while the college funded the service, provided it with space, and helped oversee its
operation, all information shared with a counselor was strictly confidential, even if
school problems were involved. In addition, involvement in provision of a counseling
service caused the school to engage in a dialogue with the Minnesota Supreme Court
regarding the Bar Association rule that applicants would be questioned as to any history
of counseling. As a result, this question was dropped in 1994.

The Advisory Board, based on knowledge of other similar efforts, predicted that few
students would use the service at first. However, the first client appeared during the first
week of operation, and during the first year of operation the center saw 36 clients,
approximately 3% of the student population. This meant that between outreach and
startup activities and counseling appointments, virtually all contracted hours were
utilized. The original Advisory Board had anticipated that a fully operational Service
would be used by 3% to 6% of the student population.

In the second year of operation The numbers of students using the service grew to 43 or
4% of the student population. The service, which previously had been free of charge to
the clients, now cost $10.00 per session, after the initial appointment, to supplement the
subsidy of the school. Not one objection to this change was voiced by the clients. A
continual logistical tension existed, and continues to exist, between cultivating referrals
and making time available to see those referrals. A pattern has developed over the
semesters where the earlier weeks are spent making the center more visible to the larger
student population. In the later weeks of the semester, when the stress and demand for
clinical hours is higher, staff time is spent in counseling individuals and couples.

The counselors came to a better understanding of the problems specific to law students.
This was very important because most counselors have little or no experience with the
law school environment and its impact on the students. In addition to direct counseling,
more educational presentations were offered on topics relevant to students, such as
"Coping with Test Anxiety" and "More Effective use of Your Brain". Faculty members
invited the counselors in to discuss in general terms the issues facing the students. These
educational offerings have helped over 200 students better understand the psychological
pressures facing them and learn adaptive ways of coping with stress, and other problems.
A psychologist at Counseling Services, based on his understanding of law students was
able to compile a worksheet to help students deal with test anxiety.

In the third year of operation the number of people using the service remained the same
as the previous year. This may suggest a leveling off of use by students at about 4-5% of
the student population. While the service is available to students, staff and faculty the
predominant use, by far, is by students. Some staff have used the service and no faculty,
have sought counseling at the center. The credibility of Counseling Services was being
established in several ways: With increased exposure and direct contact with students in
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counseling and in the classroom; with staff recognizing psychological pain in students
and referring them; and with the faculty understanding student behavior and now having
a place to refer these students. An additional benefit of Counseling Services is freeing up
faculty time previously taken up by students emotional issues. Periodically, faculty would
request informal consultation about issues with a particular student situation. Some cases
required more long term counseling and were referred to clinicians in the community.

In August 1994, Counseling Services began its 4th year of operation. At this point, each
of three clinicians have contracted to provide 4 hours per week, plus an additional
administrative hour for the coordinator. After this many years of operation, several
observations can be drawn about the use and impact of counseling services at the law
school.

Counseling Services main function is as a clinical service to faculty, staff and, primarily,
students. Most clinical hours available by the staff are well used. Data compiled from
intake forms indicate that people have used the service for 4 main reasons (clients usually
present with more than one concern): 1) 66% of clients request help for stress and
anxiety; 2) , 60% of clients experience relationship difficulties; 3), 38% of clients
experience academic and work concerns; and 4) 27% of clients are experiencing
depression. Almost all contact with the center is prompted in some way, directly or
indirectly by the additional stress and pressures of law school. A fairly predictable pattern
exits where more students request counseling towards the end of the semester when they
are experiencing more stress. At the beginning of the semester, with student demand less
intense, Counselor are more apt to have time for educational presentations and
consultations. Students hear about the service primarily through the brochures, class
announcements and now other students.

The concerns for which student request counseling are of significant clinical relevance
and cry out for more research. One wonders if Law school causes emotional distress or
heightens existing or latent psychological distress. So far the data collected is not
conclusive but suggests that law school contributes to ,if not out right, causes students
psychological distress. If this proves to be the case, the providing of counseling my be
not just a benefit offered by law schools but a responsibility.

Over the three plus years in operation, Counseling Services continues to provide
primarily direct clinical care. However, another benefit offered are programs to students
in an educational, non clinical format, this helps students become aware of the
psychological stresses affecting them while they are in law school. An additional benefit
of educational presentations to is an opportunity for the students to "look us over" and
become familiar with the counseling staff without having to make a commitment to
counseling. This makes the service more approachable

Student evaluations clearly reveal that counseling services has made a positive impact on
the users. Of those responding to evaluation forms, 70% gave high ratings of the service
they received . Almost all these students stated that they would refer others. The
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institutional acceptance and promotion of mental health in the legal community helps
instill an ethic of openness to recognizing rather then hiding emotional distress.

William Mitchell College of Law has established a successful Counseling Service for its
students. Projections of student use have been accurate, indicating that this very effective
service can remain relatively inexpensive for the law school. Some students experience
distress sufficient to affect their family life and their ability to learn, and will seek help
through such a service if it is offered. The center has been available to the students and to
those, such as faculty and fellow students, who see the need to refer a fellow student for
counseling. In sum, counseling services appear to be a worthwhile and utilized program
in the law school setting. For a modest cost a valuable service is provided to a variety of
students.

BEST COPY AVAILABLE

B



U.S. Department of Education
Office of Educational Research and Improvement (OERI)

Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE

I. DOCUMENT IDENTIFICATION:

(Specific Document)

ERIC

Title:4 COQ Ase, 404. Cif/Ute, A- 19 rnlyg, 1lizra i4i4dSc-kelie
g?,ics-4. 7e40449;i1

Author(s): C-ItafrAi esZlei4A0)43Z Licau
Corporate Source: Publication Date:

... --

IL REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced
in the monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced
paper copy, and electronic/optical media, and sold through the ERIC Document Reproduction Service (EDRS) or other ERIC vendors. Credit is
given to the source of each document, and, if reproduction release is granted, one of the following notices is affixed to the document

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following two options and sign at
the bottom of the page.

Check here
For Level 1 Release:
Permitting reproduction in
microfiche (4" x 6" film) or
other ERIC archival media
(e.g., electronic or optical)
and paper copy.

Sign
here)
please

The sample sticker shown below will be

affixed to all Level 1 documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL

HAS BEEN GRANTED BY

\e

qP`'c
TO THE EDUCATIONAL RESOURCES

INFORMATION CENTER (ERIC)

Level 1

The sample sticker shown below will be
affixed to all Level 2 documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS

MATERIAL IN OTHER THAN PAPER
COPY HAS BEEN GRANTED BY

\e,

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 2

Documents will be processed as indicated provided reproduction quality permits. If permission
to reproduce is granted, but neither box is checked, documents will be processed at Level 1.

Check here
For Level 2 Release:
Permitting reproduction in
microfiche (4" x 6' film) or
other ERIC archival media
(e.g., electronic or optical),
but not in paper copy.

'I hereby grant to the Educational Resources Information Center (ERIC) nonexclusivepermission to reproduce and disseminate
this document as indicated above. Reproduction from the ERIC microfiche or electronic/optical media by persons other than
ERIC employees and its system contractors requires permission from the copyright holder. Exception is made for non-profit
reproduction by libraries and other service agencies to satisfy information needs of educators in response to discrete inquiries.'

Organization/Address:

<, 2./CRA)
A e

RAND rr.1 2'. SUITE 1620
527 MAROUET1E AVENUE
MINNEAPOLIS, MN 55402

Printed Name/Position/Tide: Lice..44
lei c4d 11,iiilt(ode.z. ciikeit4fircp* wakkaiz.

Telephone: FAY: t07/;

2- ,38-72.e° 7- 6
Date:

2W97
E-Mail Address:

APA '97 (over)



ERIC
CASS

COUNSELING AND STUDENT
SERVICES CLEARINGHOUSE

Dear 1997 APA Presenter:

The ERIC Clearinghouse on Counseling and Student Services invites you to contribute to the ERIC database by providing
us with a written copy of the presentation you made at the American Psychological Association's 105th Annual Convention
in Chicago August 15-19, 1997. Papers presented at professional conferences represent a significant source of educational
material for the ERIC system. We don't charge a fee for adding a document to the ERIC database, and authors keep the

copyrights.

As you may know, ERIC is the largest and most searched education database in the world. Documents accepted by ERIC
appear in the abstract journal Resources in Education (RIE) and are announced to several thousand organizations. The
inclusion of your work makes it readily available to other researchers, counselors, and educators; provides a permanent
archive; and enhances the quality of RIE. Your contribution will be accessible through the printed and electronic versions
of RIE, through microfiche collections that are housed at libraries around the country and the world, and through the ERIC
Document Reproduction Service (EDRS). By contributing your document to the ERIC system, you participate in building
an international resource for educational information. In addition, your paper may listed for publicationcredit on your
academic vita.

To submit your document to ERIC/CASS for review and possible inclusion in the ERIC database, plea-se send the following
to the address on this letterhead:

(1) Two (2) laser print copies of the paper,
(2) A signed reproduction release form (see back of letter), and

(3) A 200-word abstract (optional)

Documents are reviewed for contribution to education, timeliness, relevance, methodology, effectiveness of presentation,
and reproduction quality. Previously published materials in copyrighted journals or books are not usually accepted because
of Copyright Law, but authors may later publish documents which have been acquired by ERIC. However, should you
wish to publish your document with a scholarly journal in the future, please contact the appropriate journal editor prior to
submitting your document to ERIC. It is possible that some editors will consider even a microfiche copy of your work as
"published" and thus will not accept your submission. In the case of "draft" versions, or preliminary research in your area
of expertise, it would be prudent to inquire as to what extent the percentage of duplication will effect future publication of
your work. Finally, please feel free to copy the reproduction release for future or additional submissions.

Sincerely,

411, ;
Jijan Barr Joncas

sistant Director for Acquisitions and Outreach

School of Education
201 Ferguson Building P.O. Box 26171
University of North Carolina at Greensboro
Greensboro, NC 27402-6171
800/414.9769

FAX 910/334.4116
910/334.4114

e-mail: ericcas2@dewey.uncg.edu

ERIC


