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Introduction

School-to-Work (STW) is a new approach
to learning in America’s scllools that links
students, schools and worlzplaces. Locally-
driven and community-l)asecl, it is an
effort to reform education that combines
}ugh level acaclemlc ac}uevement with a
gracluatecl unclerstanclmg of the world of
worl:e. A new way o£ preparing young
people for their ultimate entry into the
worlzplace, STW also encourages schools
at seconclary and postseconclary levels to
clevelop school-to-work systems coopera-
tively — together with employers, unions,
civic groups, and other pul)lic and private

sector organizations.

Enacted into federal legislation in 1994,
the School-to-Work Opportunities Act
provicles venture capital to states and
communities that compete to l)ring
school-to-work into their neighl)orhoocls.
The Act is jointly funded l)y the U.S.
Departments of Labor and Education. As
school-to-work systems emerge through-
out the country, we believe a




“common language" may lJelp to descril)e
the elements that comprise them. The
School-to-Work G/ossary o/[ Terms offers a
reference point to a multi-faceted and
l1ig1'11y decentralized movement. Like the
effort of the local partnersl'lips that l)ring
scl'lool-to-worle into communities, the
glossary's definitions are the result of an
intense collaboration between State STW
coordinators and their stakeholder

colleagues.

Where availal)le, we pulled definitions

from the Act. Generally, however, most
definitions derived from the meanings the

terms have acquired through use. The

more co’mplex definitions are illustrated l

witl'l examples.

JD Hoye
Director, National School-to-Worle Office




Glossary of Terms

Adopt-a-Scl'iool

All Aspects of Industry

All Students
Apprenticesl'iip (Registered)
Basic Skills
Bencl'imarleing

Block Scl'ieduling\

Career Academy

Career Awareness

Career Days/Career Fairs:
Career Development
Career Exploration

Career Exposure

Career Guidance & Counseling
Career Major/Patl'iway
Career Map

Clinical Experiences
Compact

Connecting Activities
Consortium
Contextual Learning
Cooperative Education
Curriculum Alignment
Disability

Dropout

Dual Enrollment
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Glossary of Terms (cont.)

Elementary School

Entrepeneurial Projects

General Track

Goals 2000

High Performance Worlzplace

High School Completion

Integrated Curriculum

International Benchmarks

Internships

Job Rotation

Job Shadowing

Labor Market Area

Learning Objectives, Performance -
Measures & Performance Standards

Limited—English Proficiency

Local Educational Agency

Local Partnership

Mentors

National Skill Standards Board

Nontraditional Occupation and
Employment

Occupational Cluster -

On-the-}ob Training

Portfolio

Postseconclary Educational Institution
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Glossary of Terms (cont.)

Private Career School (Proprietary
School)

SCANS (Secretary's Commission on
Aciiieving Necessary Sieriis)

Schooi-Sponsored Enterprise

School-to-Work Coordinator

School-to-Work Opportunities Program

Schooi Tutors
Secondary School

Service Learning

Skill Certificate

Skill Standard

State Educationai Agency

Team-Teaciling

Tech Prep
: Technical Education’
Thinieing Skills
Vocational Education
Worie-Base(i Learning
Youth Apprenticesi'lip




mdopt-A-School

When a company or community organi-
zation adopts-a school, it connects with
a articu]ar schoo , group ot sc oo]s, or
scf‘oo district to improve the quality of
education services. Participation typi-
caHy takes the form of fiscal, material, or
uman resource contributions. Adopt-a-
school ettorts may take a number ox(p
ifferent forms, inclu ing:

* equipment donations
office supplies
spealzers

mentors and tutors
receptions & parties
seminars

letters of support

scholarsl'xips and grants

* ok % % % ¥ % ¥

company tours

f:t:.A
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mll Aspects of Industry

As defined }Dy the School-to-Work

Opportunities Act, the term “all aspects”
of an industry refers to “all aspects of the
industry or industry sector a student is
preparing to enter, including planning,
management, tinances, technical an
production skills, the underlying prin-
ciples of technology, labor and commu-
nity issues, health and safety issues, and
environmental issues related to sucL
industry or industry sector.” All aspects
also includes the array of occupations
and careers that comprise an industry,

om the most basic to the most
advanced.
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|| Students :
As de ined mn the Act the term “all

students” means “I')Otll male and {emale
students trom a broad range of back-

rounds and circumstances, including
iisadvantaged students, students with

iverse racial, etl'mic, or cu tural back-
grounds, American Indians, Alaska
Natives, Native Hawaiians, students
with disabilities, students with limited-
English proficiency, migrant chi dren,
school dropouts, and academica y
talented students.”

A pprenticeship
(Registered)
Registered apprenticesl'lip describes those
programs that meet specitic federa y
approve standards designed to safeguar
the welfare of apprentices. The programs
are registered with the Bureau of Ap-
%renticesl'lip and Training (BAT), U.S.
epartment o Lal:)or, or one o
State Apprenticesl'lip Agencies or
Councils a proved l)y BAT. Apprentice-
sl'lips are re%ationsl'lips between an
em;ﬁoyer and employee during which the
worker, or apprentice, learns an occupa-
tion in a structured program sponsore
jointly l)y emplo ers anj labor unions or
operate l)y emp{oyers and employee

associations. . 1 2 3

O R




Basic Skills

Basic skills are essential academic and
personal abilities that are necessary for
success in school and the worlzplace.
Traclitionaﬂy referred to as the three
R's—reacling, writing, and arithmetic—
in recent times, the term has been
expanclecl l)y both educators and employ~
ers to include a number of cognitive and
interpersonal a ilities, inclucling the
capa?ilif:y to think and solve problems,
to communicate informa’cion in oral,
written, and electronic forms, to work
eHectively alone and in teams, and to
take responsil)ility for one’s own
evelopment.




Benchmarking ’

Bencllmarlzmg is the continuous process
ol measuring proclucts, services, an
practices against strong competitors or
recognize gleaclers [t is an on- gomg
activity, intended to i 1 rove pertor-
mance; it can be app ied to al ffacets of
operations; it requires a measurement
mechamsm so that the performance
“gap” can be 1clent1f1ecl and it focuses on
comparmg est practices among enter-
prises that may or may not be a%llze

.. bencltmarkea’ to wor/a, standa.rc}s. To

-set benchmar]es, teachers meet. w:tlz
emp/o ers ana] educators at other

schoo;;, v:s:t /oca/ l)usmess .anc .
in, ustrles, an' use gu:de/mes ﬁ;om

uclz as tlze Nat:" a/
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Block Scheduling

;. Block sclleduling is a means of
reconfigurin the school day. The
traditional sciool day is typica”y divided
into six or seven classes, eac asting
i from 45 to 55 minutes. With few
; exceptions, classroom instruction begins
: and ends within the allotted time period.
Blocked courses may be sc}leduledp or
two or more continuous class periods or
days to allow students greater time for
aboratory or project-centered worlz, field
trips or Worlz-Eased learning, an special
assemblies or speakers.

15




areer Academy

A carcer acn(]cmy 18 Ly )icnny a school-
within-a-school that offers students
academic programs or anized aroun
broad career themes. 5&61] integratin
classroom instruction with worlz-]aasef
learning, academies try to equi students
with the necessary skills for bot
workforce entry and postseconclary
admission. Staffed ]Jy a team of teachers
from various clisciplines, academy classes K
are usually block scheduled and smaller
than those in the typical high school to
build students’ sense of mem]aership in
the acaclemy community. Curricula are
often plannecl with the assistance of ‘-
business partners, who suggest program
structure, rovide classroom speakers, "
host schoo}f field trips, and provicle
mentors for individual students. Stu-

dents may be placecl in jo]as related to

their {iel(i, of s‘cucly in the summer, an

may spencl some part of their senior year X
participating in a work experience &
program.

_—— ety
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areer Academy (cont. )

acaa’emzc COLH‘SQLOOI‘L C/GSSGS /;)CUS on

7ear- ong. projects t/zat exp/ore ‘a spec:/rc _
legal issue. For examp/e, instu dying tlze

:tOpIC of DNA }{

or tna purposes, ;
m:g t con
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areer Awareness

Career awareness activities enera“y take
lace at the elementa levef. Tl1ey are
Eesigned to make stu(?ents aware of the
road range of careers and/or occupa-
tions in the world of worle, includin
options that may not be traditional %or
their gender, race or ethnicity. Career
awareness activities range from limited
exposure to the world of worle, through

occasional field trips and classroom
s ealzers, to comprehensive exposure.

e latter may involve curricuIl)um
redesign, introduction of students toa
wide span ot career options, and integra-
tion with activities at the middle school
level.

t!:'.n.a\
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areer Days/Career Fairs

Career day activities are clesignecl to hel
students think about their interests anclp
abilities in relation to potential careers,
and to meet people who can assist them
in getting the necessary skills and experi-
ence tor workforce success. Special events
are typically held to allow stuj)ents to
meet with postsecondary educators,
em loyers, employees, or human resource
prolfessiona s to learn about education and
work opportunities. Information may be
distributed through brochures that stu-
ents receive from visiting firms or school
representatives, via formj or informal
iscussions held in the classroom, or
cluring tours of a business or college.

areer Development

Career development is the process
through whicfl) an individual comes to
understand his or her place in the world
of work. Students clevelop and iclentify
their careers through a continuum of
career awareness, career exploration and
work exposure activities that helps ti'lem
to discern their own career path. Career
evelopment encompasses an individual’s

,eclucation and ‘career related choices, and

the outcome of those choices.

© 49




areer Exploration

Career ex oratlon enerally talzes place
at the mlg dle schoo% evel and is clemgnccl
to prov1 e some in- cl t exposure to
career options for students. Activities
may mcf cle the stu y of career opportu-
nities in partlcular fields to 1clent£ﬁr

otential careers, writing individua
f;arn1ng lans that clovetall w1t}1 career
ma]ors offered at the l'llgl'l school level
or review of local labor market
mformatlon.

areer Exposure

Career exposure can be clefmecl as
act1v1t1es at the }11 }1 SCl’lOO eve that
prov1 e actua WOr i expenence connect-
ing classroom le earning to wor

11
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C areer Guidance &
Counseling
As define(l in the Act, the term “career
guidance and counse ing" means,
“}Eroirams—(A) that pertain to the l)ocly
subject matter and related tec niques
and methods organizecl for the develop-
ment in in(liviclua s of career awareness,
career planning, career clecision-maleing,
placement slei.lfs, and lenowleclge and
understan ing of local, State, and
national occupational, eclucational, and
ongoing market neecls, trends and
opportunities; (B) that assist individuals
in ma ing an implementin informe(l
educational and occu ationaﬁ cl'loices;
and (C) that llelp stuients develop career
options with attention to surmounting
gencler, race, etl'lnic, clisal)ility, language
Or socioeconomic impediments to career
options and encouraging careers in
nontraditional employment."

12




areer Major/Pathway

As defined in the Act, the term “carcer
major” means “a coherent sequence of
courses or field of stuciy that prepares a
student for a first joi:a and that—(A)
integrates academic an occupationai
iearning, integrates school-based and
work-based iearning, and establishes
iinieages between seconciary schools and
postseconciary institutions; (B) prepares
the student for employment in a broa
occupationai cluster or in ustry sector;
(C) ty icaiiy includes at least 2 years of
secon(}i)ary education and at least 1 or 2
years of postseconciary eciucation; (D)
provicies the stucients, to the extent
practicaiole, with strong experience in
and uncierstanciing of all aspects of the
inciustry the students are pianning to
enter; (E) results in _tiie award of a l’ligl'l
school diploma or its equivalent; a
certificate or ciip oma recognizing
successful compietion of 1or2 years of
postseconciary eciucationd(if appropriate);
and a skill certificate; and (F) may lead
to {‘urtiier education and training, suc
as entry into a registere apprenticeship
program, or to admission to a 2- or 4-
year college or university.”

oo
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areer Map

r A career map is a written plan of stucly that

i llelps students select a co 1erent sequence of

: seconclary (and where appropriate, post-

2 secondary) courses an experiences to

: prepare them for college entry or work in a

; selected career cluster or area. Career maps

| are particularly valuable for entering high

f School treshmen, because they can provide
them with the direction t}ley need in
sc}lecluling their course of stucly in their
career of choice.

BEST COPY AVAILABLE



IinicaIExperiences

Clinical experiences are school- or work-
based placements in which stuclents are
tauglﬂ: academic and occupational skills
from school or employee instructors who
supervise and evaluate their work.
School-based clinical experiences
typically expose students to situations
and settings they migllt encounter once
the enter their pro{ession. Simulations
and role- laying allow students to hone
their professional skills in school under
tlle clirection ol a classroom teacl1er.

Work-based clinical experiences offer
students real-life activities in a protes-
sional setting. These experiences, offered
under the direction o a practicing
employee, are designed to llelp students
learn the skills ancf attitudes necessary to
ecome a competent practitioner. Both
students and ¢ inical instructors are
typically supervisecl lay school-based
coordinators or intermediary organiza-
tions who monitor placements to ensure
that appropriate instruction occurs.
Students success y completing a
clinica experience program may quali
for inclustry certitication or may receive
credits that tl1ey may apply toward a
pro essional clegree.

;34 15
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ompact

Compacts are contracts among commu-
nity leaders to work to initiate and
sustain local educational reform. Com-
pact representatives may include com-
munity ¢ ecisionmaleers, school superin-
tenclents, co“ege presiclen’cs, and heads of

usiness organizations as well as princi-
pals, ’ceacl'xers, parents, and unions.
Compacts provide a structure of mutual
accountabi ity because all articipants
agree to work toge’cller ancf)separately to
support group goals. Efforts on the part
ot compact members may inc ude
creating employment opportunities for
students, he ping to restructure educa-
tional systems, and provicling local labor
market information.

The Boston Compact (Boston, MA) was
][Q'i'rrie'c{':iﬁ 1082, when uSir;zes“s:":' ea er

who fl that they could o rai,

qualty of high school gradua ap-
proache 1 local authorities and educators

with a proposal for school reform. In
xchange ]g istrict-wide im
dent acadernic pe 6nh_:c"ivn’ce'qnc1 a’t
' fet]u"_c_tidn_ ir'if{tlzé tota c]rdpoz)f;' rate,
ousiness Zéé_clers promised to i ncrease jobs
anc] éb//é’giej quiSﬁénée'fb. igh. scf ool
graduates. Renegotiated twice' since - .

16



ompact (cont.)

1082, the most recent agreement in
1 094 1nst1tutea’ new six-year goa/s

{ ) Easrng stua’ents ‘transition to
emp oyment and luglzer ea’ucatron,

(2) Peorganrzrng tradrtrona/
educational aa’mrnrstratrve ana] gover-
nance structures, :

curricu lum,.standar

( 3) Desrgnm C’omprelzens’ o
metlzoa’s, i :

(4) Provra’rng teaclzers wltll trarnrng
ana’ profess:ona/ eve/opment opportunr- .
ties; : o

(5) O/][enng programs tlzat lze/p .
parents to support 1 e:r c :/ ren rom'”, E
Zm'tl't to sclzoo/ an

(O) Creat:ni communrty /earnzng__:_,:
centers us:ng sc 00 ac: rtles . SR i

26
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onnecting Activities

Connecting activities are programs or
human resources that he p ink school-
and work-based educational programs in
the manner described in the School-to-
Work Opportunities Act. Connecting
activities include:

ﬁl) matciiing students with work-
base opportunities;

(2) using school site mentors as
liaisons between eciucators, i:)usiness,
parents, and community partners;

(3) proviciing technical assistance to
iieip employers and educators ciesign
comprehensive STW systems;

(4) proviciing technical assistance to
iieip teachers integrate school and work-
based learning as well as academic and
occupationai sui:)ject matter;

55) encouraging active business
involvement in school- and work-based
activities;

(6) assisting STW compieters in
fin ing appropriate work, continuing their
education or training, and iinieing them to
other community services;

(7) evaluating of post-program out-
comes to assess program success, particu-
iariy with reference to selected popula-
tions; an

(8) iinleing existing youtii cieveiopment
activities with employer and industry
strategies to upgracie worker skills.

18
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onsortium

In reference to sc]1oo]-to-worlz, a consor-
tium is a group of two or more agencies
that enter into a cooperative agreement
to share information or provi(li services
that benefit students. Partici ating

roups may pool their individual {iscal,
Euman, and material resources to take
advantage of economies of scale, or
arrange to share staff technical expertise.
Consortia may be formed within educa-
tional sectors, as when a numl)er of
secondary schools collaborate to offer
advance(?instructional services, or across
educational sectors, as when a secondary
and postsecondary institution arrange
articulated programs. Employer anclg
community organizations may also join
educational consortia, or rorm their own
consortia, to support School-to-Work
system-building etrorts.

28
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Eontextual Learning

Contextual ]enowledge is learning that
occurs in close relationsl'lip with actual
experience. Contextual learning enables
students to test academic t eories via
tangib]e, real world ap lications. Stress-
ing the evelopment of “autl'lentic"
roblem-so ving skills, contextual
Eaarnin is designed to blend teacl'ling
metho s, content, situation, and timing.

ooperative Education

Cooperative education is a structured
method of instruction wl'lereby students
alternate or coordinate their l'ligl'l school
or postsecondary studies with a job ina
fiel% related to 1J;i',xeir academic or occupa-
tional objectives. Students and partici-
pating businesses deve]op written train-
ing and evaluation plans to guide
instruction, and students receive course
credit for both their classroom and work
experiences. Credit hours and intensity
of placements often vary wit the course
of study.

20 29




C urriculum Alignment

Curriculum alignment is when academic
and vocationa curricula are linked so
that course content and instruction
dovetail across aml/Or within sui)jcct
areas. Curriculum alignment may take
two forms: iiorizontaFaiignment, when
teachers within a specitic gracie eve
coordinate instruction across disciplines,
and vertical aiignment, when sulojects are
connected across grade levels, in a
cumuiative manner, to bui d compreilen—
sive, increasingiy compiex instructiona
programs.

.
-
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misability

The 1990 Americans with Disa]:)ilities
Act defines individuals with disabilities
as including any individual who: (1) has
a hysical or mental impairment that
suistantially limits one or more of the
major life activities of that individual;
32) as a record of an impairment
escribed in paragraph (1); or (3) is
regarded as having an impairment
described in paragra h (1). This defini-
tion includes any individual who has
been evaluated under Part B of the
Individuals with Disabilities Education
Act and determined to be an individual
with a disa]:)ility who is in need of special
education and related services; and an
individual who is considered disabled

under section 504 of the Rehabilitation
Act of 1973. At the secondary level,
counts of disabled students are typically
]:)ased on whether a student has an
Individualized Education Plan (IEP). At
the postsecon ary level, counts o
disaﬁled students are icaﬂy ]:)ased on
student self—reports of isa]aling
conditions.

e
-y
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mro out

The term ¢ ropout refers to an event,
such as leaving school before graduating;
or a status, such as an individual who is
not in school and is not a raduate. A
person who drops out of school may later
return and racfl)xate. At the time the
ﬁerson has Fe{-t school, he/sl'xe is called a
ropout. At the time the person returns
to school, he/she is called a stopout.
Measures to describe these behaviors
include event clropout, status clropout
rate, and high school completion rate.

23




mual Enrollment

Dual enrollment is a program of stud
allowing high school stufents to simulta-
neously earn credits toward a lligll school
cliploma and a postsecondary degree or
certificate. Written agreements formalize
programs of stucly, the transfer of
acaiemic and vocational credits among

institutions, and the role of seconclary
and postsecondary instructors.




Elementary School

An elementary school is an a ency that is
both classi{ieglas elementaryi state and
local practice, and is composec{o - any Y
span ot grades not above grade eight. A '
preschool or kindergarten school is

included under thisg}xeading only if it is
an integral art of an e ementary school
or a regularfy established school system.

E ntrepeneurial Projects

Entrepeneurial projects provicle oppor-
tunities for school-age youth to assess,
clesign, and operate Eusiness and com- :
munity service activities. i

@eneral Track

The eneral traclz 18 characterized 1:) a (
i A |
broadly defined curriculum that is less i
Yy 1 :
rigorous in nature than the academic 1
and the vocational traclz. General :
programs of stucly prepare students for
neither conege nor the worlzforce.
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anls 2000

The Goals 2000 Act provides resources
to states and communities to develop
and implement educational reforms
aimed at helping students master aca-
emic and occupational skill standards.
By providing flexible and supportive
options tor coordinating, promoting,
and l)uilding a system o% educa’cionagl
standards to improve education, the Act
aims to make the Federal government a
better partner in comprehensive state
and local school improvement efforts.

{Sifned into law March 31, 1994, the

eral legisla’cion provides a tramewor.
for ac ieving eight National Education

Goals l)y the year 2000. These goals are:
1) School Readiness — all children

will start school ready to learn.

2) School Completion — the hig}l

sc ool completion rate WIH increase to at
least 90 percent.

3) Student Achievement and
Citizenship — all students leaving grades
4, 8, and 12 wi demonstrate compe-
’cenci:l over chaﬂenging academic subjects

and ave sleiHs that W].H e'nal)le them to

nction in a democratic society.
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@oals 2000 (cont.)

4) Teacher Education and Profes-
siona Development — increase profes-
sional clevelopment opportunities and
raise the instructionaf nowledge and
skills of the nation's teacl'xing érce.

5) Mathematics and Science —
build student math and science achieve-
ment to be first in the world.

6) Adult Literacy and Lifelong
Learning — make every adult American
literate and equip them with the knowl-
eclge and skills to compete in a global
economy and exercise their citizensl'xip
responsi ilities. '

7) Safe, Disci linecl, and Aleohol-
and Drug-F‘ree SCIilOOIS — offera

isciplined environment conducive to
earning in every school, free of clrugs,
violence, and unauthorized firearms and
alcohol.

8) Parental Participation — increase
parental participation in promoting the
social emotional, and academic growt
of children.

36
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[:.-Iigh Performance Workplace

A worlzplace that employs sophisticatecl,
tec}mically advanced and efficient
procluction tec}miques. In order for this
type of worlzplace to function, workers
must be equippecl with advanced think-
ing and occupational skills that enable
them to learn on the job, aclapt to
rapiclly changing technology, an work
in teams to solve problems. In addition
] : to their economic development potential,
A - high performance worlzpf;ces may help

RS

PRERCAI ARSI

drive school reform by proviclin educa-
tors with a set of occupational silﬂ
stanclarcls that are requirecl for marlzet-
place success.
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[::ligh School Completion

Most students cmnplcltc ]1ig|1 school Iay
finishing the requisite secondary course
work to receive a regular ligll school
(liploma. The total number of eredits,
courses, Or Carnegie units that must be
comp eted vary by state. In some cases,
minimum requirements for lligll school
completion are legislated statewide, in
others it is left tog‘ocal districts to
determine minimum course and content
standards. A relatively small number of
students may complete l‘ligll school by
receiving an alternative high school
credential, such as a General Educa-
tional Development (GED) certificate,
certificate of completion, or certificate of
attendance. The term does not distin-

uish how long it takes to achieve the
Eigh school credential.
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ntegrated Curriculum

Integrated curriculum is when academic
and occupational or career sulaject
matter—norma ly o ered in separate
courses—are taugi'it in a manner that
empiiasizes relationships among the
disciplines. Integrated curriculum may
take many forms, ranging trom the

sim le intro uction of academics into

traditional occupational courses to
comprei'iensive programs that organize
all instruction around career major
themes.
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nternational Benchmarks

International l)enchmar]es are measures
of proclucts, services and practices.
Tl'ley set standards tLat American
sc}lools, companies, stuclents, an
workers can use to compare t eir
achievements with those of foreign
partners and competitors.

[Internships

1. Stuclent internshi s are situations
W}lere students wor }ior an employer ror
a speci ied periocl of time to learn about
a particular inclustry or occupation.
Students’ worleplace activities may
include special projects, a sample of tasks
from cliHErent jolas, or tasks trom a
single occupation. These may or may
not include financial compensation.

2. Teacher internships are worle-éite
experiences ot at east two weeks in
duration for teachers. During this time,
teachers may work at a particular job at
the firm to f;arn specitic sleills, or rotate
throughout the firm to learn all aspects
of the inclustry in which they are em-
floyecl. This may or may not include
inancial compensation.
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Jol) rotation is when workers eriodica“y
transfer among a numl)er o£ (Yi erent
positions and tasks that require different
skills and responsil)ilities. mong the
reasons employers rotate jol) tasks is to
help worleers understand: the &iﬁerent
steps that go into creating a roduct
an(i)/or service delive ; how ’ieir own
effort affects the qu‘:ﬁty and efficiency of

roduction and customer service; and,
Eow each member of the team contrib-
utes to the process. Jol) rotation ma
require that em loyees possess a wi&)(’e
range of generaf)and specific skills and
that the undergo advanced training to
enable tﬁem to per{orm a variety o work
functions.

ob Shadowing

Jol) sha&owing is typicaHy a part of
career exploration activities in late
middle and early high school. A student
follows an em loyee at a firm for one or
more days to [earn about a particular
occupation or industry. Jol) shadowing
can helpbstudents ex ?;re a range of

career objectives an select a career
major for the latter part of high school.
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abor Market Area

As defined bl, the U.S. Bureau of Labor

Statistics, a abor market area is “an
economically integrated geograpliic area
within which individuals can reside an
find employment within a reasonable
istance, or can rea ily cl'iange employ-
ment without cl'iangin their place o
residence.” Lat)or marﬁets are classitied
as either metropolitan or
nonmetropolitan (small labor marlzet)
areas. In 19945, a total ot 2,378 lal:)or
marlzet areas were identitied: 329
metropolitan areas, and 2,049 non-
metropolitan areas. Labor market areas
are identified in order to standardize an
promote comparal:)ility for the collection
and use of labor force information in
administering various government
programs. Areas are reevaluated an
updgated every 10 years using the latest
Decennial Census information.
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Performance Measures &

Performance Standards
Educators sometimes clevelop per{or-
mance measurement systems to assess
, student acllievement, monitor school
progress and support program improve-
ment. The terms learning objectives,
performance measures, and performance
standards are used to Jefine each part of
the three-part process of estal)lishing a
performance measurement system. The
process begins with iclentifying learning
objectives for students or other rogram
participants. After iclentifying these
objectives, it is then necessary to decide

ow to measure their attainment. After
cleveloping appropriate performance
measures, standards must then be set to
represent the level of performance that is
desired. The three terms are defined
below:

L earning Objectives,

1. Learning Objectives: Summarize
the lznowleclge, sleills, and abilities
that students will be expectecl to
achieve. A learning objective
answers the question, “What do we

want students to now,
unclerstancl, or be able to do?”

Z.Pen[ormance Measures: Descri]:)e

how attainment of the learning
ol)jectives will be measured or
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Performance Measures, &

Performance Standards (cont.)
assessed. Performance measures
typicaiiy reiy on standardized tests,
pertormance assessments, surveys,

or other methods of ocumenting
and quantii:ying performance. A
performance measure answers the
question, “How will we measure
attainment of the learning oi)jec-
tives?”

3. Per{ormance Stana’ara’s: Set tiie

level of iznowiecige or skill mastery
that students or SCl‘lOOiS will be
expecteci to attain. Performance
standards define the minimum
acceptai)ie ievei of achievement on
the performance measures for each
iearning oi)jective. A performance
standard answers the question,
“How much is enough?"

L earning Objectives,

Learning oi)jectives, performance
measures and pertormance standards can

e cieveiopeci for individuals as well as
entire ciistricts, schoois, or programs.
The foiiowing table illustrates ﬁow this
might be done in the area of mathemat-
ics achievement.
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imited-English Proficiency

The 1988 Bilingual Eclucation Act
describes a limited English pro{icient
student as one who (1) meets one or
more of the fol owing conditions: (a) the
student was born outside of the United
States or whose native language is not
English; (l)) the student comes from an
environment where a language other
than English is clominant,' or (c) the
student is American Indian or Alaskan
Native and comes from an environment
where a lan uage other than English has
hacl a signiécant impact on his/ er level
of English lan uage roficiency; and (2)
has sufficient iﬁicuﬁy spealzin , read-
ing, writing, or understanding the
English langua e to be deniei the
opportunity to %earn successfully in
nglish-only classrooms.

ocaI Educational Agency

A local educational agency (LEA) is a
local level administrative unit that exists
primarily to operate pul)lic schools or to
contract tor pul)lic school services. Its
synonyms include “school district” and
“T,ocal basic administrative unit.”
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oca| Partnership

As defined l‘)y the Act, “the term ‘local
partnership' means a Iocal entity that is
responsil)le for local School-to-Work
Opportunities programs and that—(A)
consist o emp[l()) ers, representatives of
local educationaflagencies and local
postsecondary educational institutions
(inclu ing representatives of area voca-
tional education schoo s, where appli-
cahle), local educators (such as teachers,
counselors, or administrators), represen-
tatives of labor organizations or non-
managerial employee representatives, and
stuclents; and (B) may include other
entities, such as—employer organiza-
tions; community- ased organizations;
national trade associations worlzing at
the local levels; industrial extension
centers; rehabilitation agencies and
organizations; registerecf ap renticeship
agencies; local vocational education
entities; proprietary institutions of

igher education...; local government
agencies; parent organizations; teacher
organizations; vocational student
organizations; private inclustry coun-
cils...; fecleral[y recognized Indian tribes,
Indian organizations, Alaska Native
villages..., and Native Hawaiian
entities.”
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Imentors

1. A School Site Mentor is defined in
the Act as, “a rofessional emplo ed at a
school who is j)esignatecl as the aivocate
for a parl:icular student, and who works
in consultation with classroom teacllers,
counselors, related service personnel, an
the employer of the student to design
and monitor the progress of the Sciool-
to-Work Opportunities program of the
student.”

2. A Worleplace Mentor is defined in

the Act as, “an employee or other
incliviclual, a provecl by the em loyer ata
work ace, wll)-xo possesses the sﬁiﬂs and
lenovﬁeclge to be mastered by a stuclent,
and who instructs the stuclent, critiques
the performance of the stuclent, chaﬂ-
lenges the student to perform weH, and
wois in consultation with classroom
teachers and the employer of the stu-
dent.”

48
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ational Skill Standards
Board

Established under Title V of the Goals
2000: Educate America Act, the Na-
tional Skill Standards Board serves as a
Catalyst to stimulate the development
and a option of a voluntary nationa
system ot slzill stanclarcls, assessment,
and certification of attainment criteria.

This system of skill standards is intended
to increase the economic competitiveness
of the United States l)y aicling:

* industries in intorming training
proviclers and prospective employees o
skill needs;

i employers in evaluating skill levels
of applicants and clesigning training tor
existing workers;

e Jabor organizations in improving
employment security and providing
portal)le creclentials;

* workers in ol)taining skill certifica-
tion that enhances career advancement
and jol) security;

o students and entry level workers in
iclentitying skill levels necessary for l’ligll
wage jobs;

* training proviclers and educators in
cletermining appropriate training ser-
vices; an

* government in evaluating out-

~comes of pul)licly funded training

programs.

L




ontraditional Occupation
and Employment
As defined in the Women Apprenticcslxip
and Nontraditional Occupations Act, the
term nontraditional occupations refers
to occupations and jobs in which women

malee up 25 percent or less of tlle total
number of worRers.

mccupational Cluster

An occupational cluster is a grouping of
occupations from one or more inﬁustries
that share common skill requirements.
Occupational clusters form tl'le Lasis for

eveloping national sl‘aH standards,
organizing instruction in all aspects of
an industcrly, establisl'lin'g career acad-
emies, and creating career pathways or
majors as part of school-to-wor
programs.

@n-the-dob Training

On-the-job training is hands-on training
in s(fecific occupational skills that
students receive as part of their work-
place experiences.

o0
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ﬁortfolio

A portfolio is a collection of work that
documents a student’s educational
performance over time. While there is no
standard format that a portfolio must
take, it typically includes a range of
materials (e.g., reports, photographs)
selected l)y the student. A brief introduc-
tion and summary statement may
describe how the portfolio was assembled
and what was learned in the com ilation
process. Portfolios may be used Ec))r a
variety of purposes, including: increasing
student learning opportunities; helpin
students demonstrate a wide variety of
slzins; assisting students in reco nizing
their own acajemic growth; an teaching
students to take greater res onsibi ity for
their own learning an deveﬁopment.
Instructors report that the portfolio
process can increase collaboration with
students, provide an alternative means o
ol)serving students’ cognitive and
academic progress, he p drive program
improvement, and ftoster professiona
development y helpin teachers to
organize and manage their curriculum.

intended to exhibit a purposeful sl
‘of work that highlights a’stident’s -
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Eortfolio (cont.)

'acade_mia achievement. For. :

Grade.12: Writing Portfolio,
a personal narrative’or memoir;'a sho
..qnd tlzrge,pieces,

U
N
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ostsecondary Educational
Institution

A postsecondary educational institution
is a school that provides formal instruc-
tional programs with a curriculum
designed rimari]y for students who have
completetﬁj the requirements for a high
school diploma or equivalency certh(igcate
This includes rograms ot an academic,
vocational anclpcontinuing rofessional
education purpose, l)ut exc udes voca-
tional and adult basic education
programs.

rivate Career School
(proprietary school)
As defined l)y the U.S. Department of

Education, a proprietary institution is
“an educational institution that is under
Frivate control but whose profits derive
rom revenues sul)ject to taxation.”
Private career schools typically include
postsecondary institutions that are
independently owned and operated as a
profit-maleing enterprise.

53
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CANS (Secretary’s
Commission on Achieving
Necessary Skills)

The Secretary's Commission on Achiev-
ing Necessary Skills (SCANS) was
convened in Feiaruary 1990 to examine
the demands of the worlzplace and to

etermine whether the current and
future workforce is capable of meeting
those demands. The é’ommission was
directed to: (1) define the skills needed
for empio ment; (]2) propose acce table
levels in those skil s; (3) suggest eﬁective
ways to assess proiiciency; and (4)
deveiop a strategy to disseminate the
findings to the nation’s sci'ioois, busi-
nesses, and homes.

The Commission identified five compe-
tencies (i.e., skills necessary for workplace
success) and tl'iree][ounc/ations (i.e., sfi)ziiis
an qualities that underlie competen-
cies).

. COMPETENCIES — effective

workers can productively use:
Resources — aiiocating time,
money, materials, space, and stai‘i;
]nterpersona/ Skills — worl:eing on
teams, teaciiing otiiers, serving custom-
ers, ]eaciing, negotiating and wor ing
well with peopie from cuitura”y diverse

ackgrounds;
o4
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CANS (Secretary’s
Commission on Achieving
Necessary Skills) (cont.)

Inj[ormation — acquiring and
evaluatin clata, organizing and main-

‘ ‘ _ taining fifes, interpreting and communi-
e cating, and using computers to process
intormation;

Systems — understanding social,
organizational, and tecl'lnologica
systems, monitoring and correcting
performance, and clesigning or improv-
ing systems;

Techno ogy — selectin equipment
and tools, applying tecl'lnjogy to specific
tasks, an maintaining and trouble- -
sl'looting tecl'lnologies.

* FOUNDATIONS — competence
requires:

Basic Skills — reacling, writing,
arithmetic and matl'lematics, speaﬁing,
; and listening;

23 ‘ 'nzin/eing Skills — tl'linleing cre-

: atively, making decisions, solving

; problems, seeing things in the mind’s

: eye, knowing how to earn, and reason-
: . ing;

ETRI LR i S SO

Sl

Personal Qua/ities — individual
res}ponsibility, self—esteem, sociabili’cy,

sell-management, and integrity.
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chool-Sponsored
Enterprise

A sclmol-spnnsorc(l enterprise is an
enterprise in whic goods or services are
produced by students as part of their
school program. Schoo -sponsore
enterprises ’cypicaHy involve students in
the management ot a project that may
involve the sale of goods Eor use l)y
others. Enterprises may be undertaken
on or off the school site ut are always
part of the school’s programs.

o6
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Echool-to-Work Coordinator

Individuals assignecl or hired to oversee
and implement the requirecl components
; , of a sc ool-to-worle system, including

,: scl'lool-basecl activities, work-base

B L activities, and connecting activities. At

' tl'le State level, scl'lool-to-worle coordina-
tors may be responsible for clrafting a
state plan; coorclinating state efforts with
other national and state legisla_tion'
organizin technical assistance, follow
up, and Facement assistance for STW
stalzel'lolgers; and monitoring local
partnersl'lip plans and activities.

TR AT TN

At the local level, scl'lool-to-worle coordi-
nators may be involved in clrafting local
Elans; recruiting and coorclinating
usiness partners; organizing technical
assistance, follow up, and placement
assistance for local STW stalzel'lolclers;
and monitoring local partnersl'lip plans
and activities for program improvement
purposes. Coordinators must be knowl-
e geable oI community resources; labor
marlzets; school operations; and possess
i negotiation, team—builcling, leaclersl'lip,
‘ ani administrative skills. '

e ate o rermete s

S7
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chool-to-Work
Opportunities Program

As defined in the Act, genera] require-
ments of a “Scl'lool-to-Worle Opportuni-
ties program” include:

. integrated school-basec{ and worle-
based earning that integrates academic
and occupational earning and links

etween secon ary an postsecondary
education,

* the opportunity for participating
students to complete a career major,

* the rovision of a strong experi-
ence in ancfunclerstancling of aﬁl aspects
of the industry a student is preparing to
enter, an

M equal access for students to a {:uH
range ot program components and
related activities, such as recruitment,
enrollment, and placement activities.

owever, tI'xese services are not oHered
as an entitlement.

In addition to eneral rogram require-
ments, a schoo -to-worll)z program also
must feature a school-base fearning
component, a work-base earning
component, and a connecting activities
component. At a minimum, these
programs should inclu e:

F
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chool-to-Work Opportunities
Program (cont.)

TEAC AT

_ 2 School-Based Learning Component

1. Career awareness and career
exploration and counseling programs
S beginning at the earliest possibfe age,
AR l)ut not later than Yth gracle;
2. Career major selection not later
W than the beginning of 11th gracle;
SR 3.A program of study that meets
s . the academic standards the state has
; estalalished for all students, includ-
ing, where applicable, standards
established under the Goals 2000
Act, and meets the requirements for
postsecondary education prepara-
tion and skill certificate awarﬁ
4. A program of instruction and
curriculum that integrates academic
and vocational learning and incor-
porates instruction to the extent
practicalale, in all aspects of an
industry;
5. Regular evaluations of students
and dropouts to identify their
academic strengths an wealenesses,
wor place lenowledge, goals, and
need for additional learning opportu-
nities; an
6. Procedures that ease student
entry into additional training or
post-secondary education programs,

59
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chool-to-Work Opportunities .
Program (cont.) ‘

ancl tllat ease tlle trans{er o{ stuclents
between eclucation and training
programs.

Worlz-Based Learning Component

1. Work experience opportunities;

2. Jola training and work experiences

coordinated with learning in school-
ased programs that are relevant to

stuclents' career major choices, and ~
lead to the award og skill certificates ; ?‘\
3. Worlzplace mentoring; :}
4. Instruction and activities in ,\
general work 'place competencies, )
including positive work attitudes, i;
em loyaﬁiﬁty, and practicable skills; 55
an s
5. Broad instruction, to the extent ‘
practicable, in all aspects of the
inclustry.
Connecting Activities Component fq)
1. Matching students with work- 3
ased earning opportunities of :d

empiloyers;

iy
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chool-to-Work Opportunities
Program (cont.)

b 2.. School-site mentors to act as

N liaisons among school, employer and
SR community partners;

P 3. Technicalpassistance to small- and
SR ! medium-sized firms and other

L ' parties;

4. Assistance to schools and employ-
ers in integrating school-based and
work-base learning; _

5. Encouraging active participation

‘ ot employers in cooperation with
. local education officials;

' 6. Assistance to participants in
finding jobs, continuing their
education, or enterin additional
training and linlzing them with other
community services to assure a

: : successful transition;

! 7. Collecting and analyzing post-
prolgram outcomes of participants;

-~ n

an
8. Linlzing youtl‘x development
activities in this Act with other
employer and inclustry strategies.

61
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Echool Tutors

]nc]iviclua]s who work with stuc]cnts to
l1e]p them understand topics or concepts
that nee reinforcement. Tutoring
activities may take place during or after
school or work, and may or may not be
part of a structured schoo program. In
addition to academic course work, tutors
may work with students to address career
or personal development issues. Tutors
may be paid or unpaid.

Eecondary School

A school com rising any span of grades
l)eginning witﬁ the next grade followin
an elementary or middle-schoo iusua’ﬁr
7,8, or 9) and ending with or below
grade 12. Both junior }'lig}l schools and
senior high schools are included.

32
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Eervice Learning

Service lcarning is an instructional
method that combines community
service with a structured school-based
opportunity for reflection about that
service, emphasizing the connections
etween service experiences and aca-
demic learning. though most service-
earning activities vary by educationa
ﬁurpose, most programs balance stu-
ents’ need to ﬁaarn with recipients’ nee
for service. Students benefit y acquiring
skills and lznowledge, realizing persona
satisfaction and earning civic responsi-
1)ility, while the community benefits 1)y

having a local need addressed.
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gervice Learning (cont.)

possible‘cost consisten

- consistent i fkjoa’b
‘ness practice. A “c:[i;"j/oma ‘and Career
Cert:ﬁcate are awgrded -to‘_.students_:ypon'

‘graduation.

Ekill Certificate

A shill certificate is a portable, industry-
recognized credential that certifies the
older has demonstrated competency on
a core set of content an performance
standards related to an occupational
cluster area. Serving as a signal of slelﬂ
mastery at industry-benchmarleed levels,
skill certiticates may assist students in
finding work within their community,
state, or elsewhere in the nation. When
issued L)y a School-to-Worle Opportuni-
ties Act program under an approve
state Flan, state-developed slenﬁ standards
used tor certitication purposes must be
at least as chaHenging as standards
ultimately endorsed L)y the National

Slelll Standards Board.
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Ekill Standard

A skill standard specifies the lznow]edge
and competencies required to perform
success }i] in the worlzplace. Standards
are laeing (fevelopecl along a skill con-
tinuum ranging from (1) general work
readiness slzills, and (2) core skills or
lznowleclge for an industry, to (3) skills
common to an occupational cluster, an
4) specific occupational skills. Stan-
ards may cover}i)asic and advanced
academic competencies, em loyalaility
competencies, and technica competen-
cies. Development of these standards is
tied to efforts to certify students’ and

Worlzers ’ SlQiHS .
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Etate Educational Agency

As defined in the School-to-Work
Opportunities Act, the term state
educational agency means the “officer or
agency primarily responsil)le for the state
supervision ot pu lic elementary and
secondary schools.” In man states, a
state board of education anj//or chief
state school officer su ervises the
operation of pul)lic scﬁools. State board
members are ?rpicall appointecl I)y the
governor, or electe ﬁy partisan or non-
partisan Laﬂot. Chief state school
officers (sometimes called state superin-
tenclents) are ty icaHy appointecl 1)y the
state boarcl, or fﬁected lay partisan or
non-partisan ballot. A small number o
states either rely so ely on their state
oard of education or chief state school
officer for educationa governance.

T
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eam-Teaching

Team-teaciiing is when two or more
instructors woriz togetiier to design an
teach curricula in muitipie subjects that
are resented to the same group o
students. Mergin teaciier taients and
iznowiedge of iii:érent disciplines with
new instructional materials can help
students to better understand relation-
si'iips across and within their educationai
programs. Participating instructors may
choose to teach classes to ether, or may
present material in ividuﬁ.iy ased on a
commonl agreed {ormat. To encourage
material (i,evglopment, teachers typicaify‘
share common pianning periods so t at
ti'iey may work togetiier to coordinate
their subject matter, and participate in
joint staﬁf eveiopment programs.

e’achers-.a erdice _H:g: cn
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eam-Teaching (cont.)

ech Prep

Tech Prep is the name given to pro-
grams that offer at least four years o
se(ﬁuential course work at the secondary
an postsecon&ary levels to prepare
students for technical careers. Programs
typically })egin in eleventh grade and
result in an award of an associate’s
&egree or certificate after two years of
postsecon&ary training. Other Tech Prep
combinations are also available, depend-
ing on local consortium arrangements.
Tech Prep is designed to bui dgstu&ent
competency in academic su})jects and to
provide broad technical preparation in a
career area. Course work integrates
academic and vocational su})ject matter
and may provide opportunities for dual
enrollment in academic and vocational
courses at secondary and postsecon&ary

institutions. 6 8
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echnical Education

Technical education is a program of
vocational instruction that prepares
inclivicluals for positions, such as drafts-
man or lab tecl'mician, in dirterent
occupational areas requiring a range of
skills and abilities. Technical education
typically includes the study of the
sciences and mathematics underl ing a
technology, as well as the methoc{s,
slziHs, the materials commonly used and
the services performecl in the technology.
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T hinking Skills

Thinleing skills are cognitive abilities
used to organize, evaluate, and process

information. According to the SCANS
Report /or America 2000, thinleing skills
may be isaggregate& into six distinct
categories that are found, to a varying
extent, in many occupations.

1. Creative thinl‘eing—uses imagination
reely, combines ideas or information in
new ways, makes connections between
seemingly unrelated ideas, and reshapes
goals in ways that reveal new possibi.[li)-
ties.

2. Decision maleing—s ecifies goals and
constraints, generates aﬁ)ternatives,
considers risEs, and evaluates and
chooses best alternatives.

3. Problem solving—recognizes that a
prol)lem exists (i.e., there is a discrep-
.ancy between what is and what shouﬁ) or
cour Le), identifies possible reasons for
the iscrepancy, devises and implements
a plan ot action to resolve it, evaluates
and monitors progress, and revises plan

as indicated l)y finding's.

4. Seeing things in the mind’s eye—
organizes and processes sym _le, graphs,
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| hinking Skills (cont.)

ol:)jects or other information; for ex-
ample, sees a lJuilciingTi'rom a lJlueprint,
a system's operation trom schematics, or
the flow of work activities from narrative
ciescriptions.

5. Knowing how to learn—recognizes
and uses learning tecliniques to a ply
and a apt new lznowlecige and skills in
both familiar and clianging situations
and is aware of learning tools such as
personal learning styles, and formal and
informal learning strategies and infor-
mation.

6. Reasoning—discovers a rule or
Erinciple unierlying the relationsliip

etween two or more olajects an applies
it in solving a prolalem. Uses logic to

raw conclusions from available infor-
mation, extracts rules or principles from
a set of objects or written text, applies

es and princi les to a new situation, .

or determines W}l)'licl‘l conclusions are
correct when given tacts.
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ocational Education

As defined by the U.S. Department of
ucation, vocational education con-
sists of “organize educational pro-
irams, services, and activities that are
irectl related to the preparation of
individuals for paid or unpaid emplo -
ment, or for additional preparation f)c;r a
career that does not require a accalau-
reate or an advanced degree." Secondary
and postsecondary vocational course

work is typically offered in three areas:

1. Consumer & homemaking educa-
tion—courses intended to prepare
students for roles outside tﬁe paid labor
market. Topics include child care, mea
preparation, nutrition, and household
management.

2. General labor market reparation—
courses that teach generaT employment
skills without necessari y preparing
students for paid employment in a
specific field. Instruction includes
introductory word rocessing, industrial
courses, business e ucation, and wor
experience and career. exploration.

3. Specific labor market preparation—
courses that teacll skills and provide
information required in a particular
vocation. Areas af-ﬁDeCi{icPlab‘or market
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ocational Education (cont.)

preparation include: agriculture, busi-
ness, marketing and clistril)ution, healtl'l,
occupationa home economics (i.e.,
preparation for paicl em loyment in the
service sector), trade ang inclustry, and
tec}mology and communication.

N
1 W,
ork-Based Learning

Work-based learning experiences are
activities at the high school level that
! involve actual wori experience or con-
nect classroom learning to work. The
least intensive level o exposure to work-
| based learning might occur in traditional
f . work experience an vocational programs
| ﬁinclucling cooperative education,
istributive e&ucation, or vocational
courses) that do not offer work site
experience. The next level of exposure
may entail the integration of academic
an vocational/occupational curricula, as
in the case of Tech Prep programs, but
) would not include work site ex erience.
i At the highest level, there is fuﬁ integra-
4 tion of academic an vocational/occupa-
tional curriculum with work site
experience.
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-Iouth Apprenticeship

Youth apprenticesliip is typically a multi-
year program that combines school- and
work-based iearning in a specific occupa-
tional area or occupationai) cluster an<ij1s
(iesigneci to lead (iirectly into either a
related postsecondary program, entry-
level joi), or registered apprenticeship
program. Yout apprenticeships may or
may not include financial compensation.
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