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lighien up;

Z

love yousself;

laugh a i

an intesrview wi

Give respec*‘; receive respec*'. Cive love;
receive love. Be trusting and be trusted. These are
messages John Bernardo, MCCH ConFerence Kegno**er
wants his audience Fo remember He's not referrin
only to how parents treat their children. First andg
foremost Bernardo stresses the imporh\nce of
spouses H—eaHn_c; each other with respec*', love and
Frusk IF paren*‘s do this, Bernardo SN tFherr chil-
dren will see these *‘Spes of behaviors happenin_c; and
then have good role models to Follow.

Before we can begin to nurture others, we
must remember o love ourselves, have pride D our-
selves and Fake care of ourselves. After we meet
our own needs, Bernardo explains, we can then
encourage and care for others.

BEST COPY AVAILABLE

Ona snowy Januarg eveninS i
Northwville restaurant Fhe OFFspr/ng
skaff was capf‘iva*‘ed bg Bernardo's

\vieus on life love, marria_c;e, connect-

Child Within mg Spouse, is the Htle of
his keynote to be delivered Fridag
‘ievenin_cg, f\pril 26 of Conference.

edness and humor: Li_c;h*‘enin_cg Op, The

Bernardo, married For 27 years

to wife Carol and Fakher of Four chil- |

dren, believes he gains most of his
i]nsi_cgh*‘ from his Fam”g Iife. "What s

going on in your household 1s para=

7\

Omounh" accordin_c; to Bernardo.

John Rernardo, M.Ag.'

What is your motivation For
resenting Hhis new topic?
rrjea.ng want +o 39*‘ couples to appre-
ciate each other more. |'m not so
concerned with how this impacts
a.tr-eang, that will naf‘urang follow.
rw:a.n*' peop]e to appr—ecia*‘e them-
selves and not be so neqative and
critical of themselves, then do the -
same For Fheir spouses. IF both nur-
fure and encourade each other then
their children will benefit From the
positive interactions. €ach of us
must recognize the falents we bring
to the world. | want m messade to
emphasize ]oving our—se?ves, then
sha.r-ing that love with our spouse,

children and others.

|

l
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From where have you learned tHhe most
and guned the most insight?

i have an extensive library and read bookson !
a variety of subjects. I also try to live my life |
olH\ my eges wide open and then proFd‘ rom '
H\ese experiences. What gou live is what gou !
leam the most from. Studies indicate that |
gou will retain 907 of the events you live and ’
expernence We retain much less grom what !
we read and probablg retain Far less of what |
of‘l\ers suggesf‘ we should know. (

ls there one si
can have fo m
enjoyable?
You absolutely must have a sense of humor |
J*‘o be a parent: Too often, for some, life
lexperiences help +o mold atHitudes about {
llife that are nof only too serious, but coun- |
i'erproduchve to our own welfare. !
UnForf-unaf'elg H\e sl\ock-absorbmg beneFd‘
§oF/|\u.mor is not z\{'r the dlspc§al ‘of. asll People
( then hFes/sh-esse}s and shrains baH'er somé | |
] Peoplé a serious tFoll is-extracted Fr-om H\elr-
- self confidence and esteem. Mot only does :
the person suffer; but often the spouse and’
children suffer as well. If you don't nai‘ura"g
have a sense of humor, then work at it Work
af not h\klng life so seriously. Watch other
people and notice what the ?augl\ ak You
may need fo rent Funng movies and read
humorous books. Spend considerable Fime
with those people who have a ood sense of
humor This mlgl\*' be difficult lmha"g
because H\eg mlgl\*' appear immature or as i
they are not h\kmg hFe seriously enough.
Hang in there; zxppzxreni' lmmai‘urd‘g (regres-
sion in the service of the eqo-humon) can be
n-nf-uallg reFresl'nng and a much healthier
IIFQ osition. Humor is like a massage for the

spn-d' it can be very helemg

|

{

le characteristic people |
I

]

[

{

e pu—eang more
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Humor is like a massage for the
spirik; it can be very healing.

I the Hitle of your l'alk you r refer fo

“"The child within rnzs E:‘use

What do you mean

We all need to recognize that we have
child within us. it+'s Par*' of our Personah-
*‘9 it+'s +he locus of all our natural
Feehn'?s s what 3lves us umq‘ueness
and charm. When we are happg i+'s the
part of us that’ 'Feels’ the happiesk
When we are hurhng it's the part of us
that "Feels' +he greatest infensd‘g of

the hurt: When pride 39*‘5 v +he way of




dour goal is fo still promote the welfare of your spouse.

Where do single Pu-en{‘s come in?

Single Parenf‘s are some of my heroes and
heroines in i'odzxg's. socief‘g. I+ is the most
difficult most demanding, and of‘enHa"g
rewar—ding PosiHon to be in. They need a
good support system and good Triends; H\eg

““alsé heéd o work on their ‘ibdividdalifg. )

' Cultivating one's individuality is central to'

i effFective Pz\r-eanS whether or not gou are a
single parent: How we take care of ourselves
becomes the Foundation of our Family. If e
don't Fake loving care of ourselves, i?' seems

‘ unlikelg that we can care For others. Both

° ' single and married parents often tell me that

love and the love that we receive fr-o.m H\fir- calendars z\r-ePFi"ed each and every

others. When | refer to the child within our 41 itk ehild, Family and friend ackivities.

spouse ) don't advocate "Pz\r-eang" their . " Wy s .
inner child, but appr-eciaf‘ing that Par-f' IF there is =9 extra’ time, H\eg add in

OF SOLU' SPOQSQ.

under—sh\nding and For—giveness, our child
within is often orchesl’raf‘ins this. Our
child within is also +he beneFlciz\rg of self-

 activities for themselves. This process
~ seems backwards! I seems more reasonable

. o begin each new week or month by marking
Hoe d:ige?ncl er differences relate to ~in the Himes you will care For yourself The
ru-e: + D-E " b e - Family and friend activities can Follow. What
Nood T MAVE The same parience with m | this Egpe of planning and living does is to

t.i}fe as l needhi'o t&v: oii-*l-\hmg c}\ildr-er;-.. " reinforce gour self-worth and self-love. I+
4 Inewise, Q:s ;ll als © have The same parience makes it more likely that you will share gour-

with our children. Bs self with others in a more meaningful and

gen N deal Q'.t\:>§e leFer—.ean. For: - loving way: Taking car;e\ofgbiu-se\i: becomes

€ if there is r-oble:m I are lation- a rega}i\r/-"r;emiriﬂer of how speci&l/\(:ie z\r-efz/\nd °
ship, man Fo fix it as quickly wgg does wonders For our spirif: Mang sing
unemo!‘n s possibleangh arents z\ci-/tilelg pull this oft | know how
about it mang women, on the other hand, ‘ t&r—d it is o do with a loving and suppor—Hvé

want fo discuss how they Feel about it; how
it influences the many areas of their life; if
their spouse shares their pain; if their
spouse cares that H\eg are in Pain; ahd
what their spouse intends to do about it:
Theg may then want to discuss it over and
over Neither approz\ch s wrong, but a
preferred QN]’ of managing the same inter- ;
personal problem is, in many cases, a g S , o .
difference stron ly influenced by gender:

mg responsibility is to find out why certain

H\ings are imporf‘anf‘ to my wife and then

learn to deal with her in a way thatis need-

fulfilling For her Spouses need to do this

for ez\cﬁ other It+is then that gou become

enriched as individuals and as a couple.

- wife. | think that's why I have so much

! respecf‘ for single Par—erﬁ's. l don't know if
-l would do as well as theg do. They have

' climbed the mountain and | only look ot it
- They make wonderful role models by clez\r-lgil
\ showing me what is Possible. ‘

7
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Can parents make one big mistalte with |
‘their kids?
If we look at typical children and ngical
‘barents oh a d?.\g fo dag basis, Fhere r-eallg
isn'F much we can do to harm them. On the
other hand, there is no wonder act Fhat can
“endear them to us ef‘ernallg. We have to
work at parenting da:j after day. However,
‘it's important to realize that seemingly f
- smaller and less significant actions repeated |
over Fime can do serious harm or immense
| ood For our children. €xcessive gellins 1S
' one of those smaller negative behaviors that
" over Fime can erode both self-esteem and
| self-confidence. On the other hand, posiHve J
' Feedback, when deserved, can build secure

i Foundations in our children that can last a |
. lifetime. '

in control one must threaten, create Fear belitHe,
ell or put down another in order o communicate
hat they want to be taken seriously. While coercive
power 1s important: »stx&ﬂg% 15&-3@\6@&%3
another's atrention. When used to excess, it's &
major Furn-off a bar—r—igr- to cooper—aHon and deéﬂ\
to inkimacy. "RelaHon%}) " power; the power of 3
enuine concern, is Farimore influential. I+ deepens
relaHonsHps and motivates others to treat us?o”'h
the same sensitivity ardtd seriousness shown Foward
them. When Fhisis cle&f”rlg understood and prac&iced,
we become a major positive plager in influencing:the
behavior of child and adult alike. Relational power

s par-i' of t+he core necgssary to pr-oduce inHma%
i r-elaHonships. WITAS AP AP gy

; Y
How can we begin to pa.r-eni‘ cliFFer-en‘Hg i

. and enrich our relationship with our ’

. spouse?

. Discuss and decide on values for how you

. want to Hreat gour children. For example,

; most of us want to give children respect;

. love, and encour—asemenf: We also want !“-
__ enjoy each other's company. Our interactiap

b-spouses s ould supp9 tthese A\ B ey shicsiiasiasinsinsiasinsdaets >3C>3>%>
o W sSDR \.1 ht R are g
Id+en, if not

exacHg the same.

Buf we can't sim ly treat our spouse the
same as we Freat our children. We
have "control” over our children, but
not our spouse.
Your soal 1s to pr-omo*'e the welfare of your
children by parenting in a way that reflects
gour values. You want to do the same For
%our- spouse but gou do it in difFerent ways.
ontrol or power of the " coercive' var-iei‘g
IS Hshlﬁ overrated in both the arenas of
effective TPareans and beinlg a lovin

spouse. Too many people believe that to be

ERIC BEST COPY AVAILABLE 8
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' arein sEnc. If they are, then it's almost

t Pr-eH‘s
| Thereis coanui*‘s between hzwing a
‘ r-eoz\r-ding relz\*‘ionship with your srouse

" and bei? able to crzxr-en*‘ effective

I o are well cannected Fa our spouss,
can we then parent better together? <
| challenge all parents to watch how you ;
Hreat gour children, then watch how gou

reat your spouse. See how well Fhose +Fwo

guaran eed sou've of good kids and a

ood relz\*‘ionshlp with your spous

—— D

y. I've {
more Fhe impor-h\nce oF‘:
connectedness. :

| Could you elaborate on the concept of .‘

| connectedness?
| same aspirations. Imagine we are all on a

i is defimtel Faking us in Fhe same directio

|
|
1
|
|
|
|
1 realized more an
|
|
|
1
|
|
|
|

I+ means that people are h—sin to go in the
same direction with the same Eopes and i

huge escalator all moving upozxr-d. We are

all doin_g different H\ings, but the escalatol

. The direction is toward Sr-ezd‘er- individual _
SrooH\, Sr-ezd‘er- awareness of those
around us and the awareness of Fhe Joys
and responsibilities of life. You must open

ourselves up to t+he people around you.
%Pen sour-selF up to the Possibili*‘s o bei?
influenced posiHvels by the people aroun
gou and also posiHvelg influencing those
around you.

I sounds as though you are referring

fo mentoring. What role can a mentor
lag in a child 's life?

$ou don't want o become the architect of

their per—sonali*‘s, but a Facilitator Who
our child will become is as much a mss*‘er-s

20 the parent as it is to the child. However,

the blueprint for gour child's development

and uniq_ueness lies within t+he child and not

within our desires and dreams For +hem.
As such, we must become z\ccomplished
observers of our children's behavior and
translate what we see into language
that will help our children to better
understand this bluepr—inl: Thus,
r-emindin_g them that H\es love music,
have a 3ood sense of humor, shrudggle
with €n3|ish, need privz\*‘e time, have
ood friends and so on, helps children
immeasurably +o understand who the
are. It also allows parents to chz\nnelei
their efforts, energy and resources
into those areas that are of prima
impor-h\nce to the child. It's impor-h\n*‘
to keep in mind that parents should
expose their children fo other Possibili-
ties the world has to offer Our own
visioh and exper—iences are ver
impor—hml: However, we must not Force

them to eat it rather offer it +o them

like a frag of fruits and allow them +o

choose what H\es have a taste For

UnFor-{-unzd‘els, schools have faken

on the roles that parents and grand-
arents used o have. We are also

eg¥ing some of the responsibility up

to day care. IFl could have one wish it
oouldg be to have had more men*‘oring
Figur-es, in addition to my pzxr-en*‘s,
growing up so | could have avoided man
unnecessary mistakes and delays.

John, you've been involved with MCCN
for a long Hime. What are your
thoughts on the role Hhat co-ops
P"‘B in the lives of young children?
Co-ops never praise Themselves enough,
never beat their own drums. Co-o
teachers do one of the best jobs of
*‘ezxching that gou'll find in any range

of education. Thes really know what
kids and families need. All of our Four
children attended cooperative

pursery schools.

3
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' Joshua: Joseph . Girzone.

MCCN invites all of OFFspr-ing's readers to atend Hheir annual Conference ﬁpril 26-27
and hear John Bernardo's humorous insigM-s on par—eang and the marriage

relationship. For further reading, he recommends the Following list of books:

The Celestine Prophecy, An ﬁdvenhu-;: James RedField.
ISBN }-5704-204-
The Celestine Prophecs, An experienHaJ Guide: James RedFfield ¢ Car-ol Adrienne.
*1SBN 0-44667-122-3
emoHona."S Free: David Viscott M.D.
ISBN 0-80923-817-9
uage of Feelings: David Viscott M.D.
ISBMN |-55927-038-1
Hoow to Live with Another Person: David Viscott M.D.
ISBN 0-671173-558-6
Stress and Your Child: Dr: Arrchibald D. Hort
ISBN 0-84990-926-0
Happiness is a Choice: Bu-rs Neil KauFFman.
PP ISBN 0-44330-658-2

He and She, Six Signiﬁcmi' Differences Between Men and Women: Cris €vp
ISBN 1-5673-109-X

Opposite Sides of the Bed: Cris Evatt:
ISBN 0-94323-354-2

Men are From Mars, Women are From Venus: John Gra.g.
ISBN 0-06016-848-X |

Stress and the HeaJH? Family: Delores Curran.
ISBN 0-06104-064-9

TransFormed by the Light: Melvin Morse, M.D.
ISBMN 0-804I-183-

ISBN 0-02019-890-6
Chicken Soup For the Soul: Jack Canfield.
ISBN I-55874-381-2

Forsiveness, > Bold Choice For a Peaceful Heart: Robin Casarjian.
ISBN 0-55335-136-9

*IF you like t+he Celestine Pr—ophecg, this is a musk

10
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scores wer-e similar; Hal and Vicki's test

*'a.kms st |es were very different: When

Vicki +oo i- e test she seemed to

concenh—a*'e very hard on each item,

*'wnshns her hair and wnsshns in her

seat as she mor—ked The other child,

Hal, hurried|Fhrough the testing, urgin
ﬁ@r l’o E‘nvg him the nexf-3 n*'erf 3

e could Finish Qulcklg
and re r-eFu/rn *'o his mom. Within six

weeks H’te ileacher- waS lndlcahns seri-

does the ieSi

aS$s the tesi?

Marianne Russell Kugler; PhD.

Marinnne Russell Kugler Ph.D., has been the Headmaster o
School since |987 and has been an adjunct professor at H ver sy

e
mnckng\n -Flink since 1977 A rrolanc suthor on educxhonx@vcs

Dr: Kudgler coni‘rnbui‘es regqularly to the education column "Consider

Kids" ‘which appears in Fhe Flint Journal.

Next Fall more +han one million
kinder—gar—f-ner-s will enter Wichisan schools.

Some of them will be declared “unready’ for
school. In most cases Fhat declaration will be
based on the results of a tesk The Fo"owins
two examples of such *‘eans occurred in a
small elemenh.r-g school in California. These
examples Provide the basis For a discussion
of +he appropria*‘eness of ear-lg childhood G

tests and of the responses to such testing!
Two students with the same tes

ms results were Placed in the junior kinder-

__cated that Fhe "low’_scores Vicki-had

ous r-eser-vahons about the placements
of both students. Close observation

in the classroom Provided essential
nformation For accura*‘elg evaluz\Hns

the students.

The junior kindergarten teacher
determined that Vicki was extraordinarily
ifted. for example, she indicated that
%lckl was ab approxnma*‘elg the Fourth
rade level as a young ane-gear—-old She
completed ever-?‘ Fask assnsned very care~
Fully and absolutely accurately but more

amporhn*‘ i{nf}'he teacher gave Vlckn the

Y

Vicki had ver mai‘ure problem-solvms
skills and was wonder—Fu"g nmasmahve A
careful review of the *'eshns results indi-

received in the *'eshns were the result of
her slow verbal responses. She often did

not Finish items within Fhe Fime limits.

On the other hand, the teacher
discovered that Hal was impr—oper—lg Placed

because he had some special needs the
*'eans had not addressed. She was
unsure about how to describe his behavior B
but said several Fimes that he seemed

to have some physical problems. He was

gar-*'en The program was des?ned to serve
students who had tested "not ready’ For
r-esular- kmder—gar—*'en. ﬁ"‘hough thew test

nof as skilled af gross "motor ackivities
as she would expec*' for his age, for
example She asked For additional *'eshns

for Hal as well.

11



The teacher was r-ishl- on both

counts. Vicki was an exceptional child. She
sailed through the rest of her school experi-
ence and went on fo a very demz\ndins college
program. All Fhrough her school experience
she worked car—eFu"g and slomlg and spoke ctui-
etly. Hal was diagnosed with a serious pro-
ressive illness and placed in a special program
with the support services necessary to help
him develop.
If the l'eang for these soungsl'er-s
had been one part of a multilevel assessment
including parent interviews and observation of
the children in a comFortable ply setting, the
resulfs would cerl‘z\inlg have indicated the
special strengths and needs of each. As it
was, the testing alone misdiagnosed the situa-
tion in Vicki 's case and did not go Far enoush

to determine Hal's needs. Both sets of par-

=

with results indicaHns thei- child Sl\s "nﬁ*‘\(’\)
readg" or "needs to shxg out of szj‘gg%
g

gear:" o Fact the pressure of f‘es"

d

0 t
such cases is so severe that Fhere%?é{r%
parental guide on the market for helping
prepare a child for pr—escl\ool ahd pr—imar—g

rade entrance testing. There is no evi-
dence that such preparation is helpful nor
is there evidence that Hransition kinder-
Sar—f‘ens, pr—e-Fir-sf‘ Srades, ot startin
school a year late is helpful academically. In
some cases such approaches mag be helpful,
but in most cases the evidence indicates
Fhat the child will progress at an individual

rate based on the child's own needs and

@enf‘s indicated Hhat they had been uncomfort-
able with the results but had not had the
Theseé H..@ /&P@%{@;&’H@ o
examples of the concerns manyg educators and
arents have about the use of test results for
the placement of goung students. The assess-
menr of the individual children and Fheir devel-
opment-al levels may be essential for program
planbing but such assessments must be used
with Sreaf‘ caution. Accurate f‘eanS r-ectuires
valid, reliable instruments and "such mstruments
developed for use with oung children are
extremely rare. In the agsence of valid instru-
ments, f‘eans 1s not valuable,” accordins toa

-

experiences with or without such place-
ments. mang educators helieve the earl
childhood curriculum should not be *‘es?'
driven but child driven, adjuans to the
needs of the children as needs arise
(Cenishi, 1992).

If par-ents Find themselves in the
situation of reacting to a test result for
their child which they feel is not an accu-
rate description of her; steps can be taken
to address their concerns. First parents
should ask o meet with the Fester If such

a meeHns fakes place parenf‘s need to

recent publication of the National Association
for the €ducation of the Youns Child
(Br—edekamp, 1992).

Most states do not require or sup-
port such testing but many individual districts
do. Parents in these districts often feel
h-apped. Theg may not have even known the

f‘eanS occurred until H\eg are confronted

)
o

) ),
( (
explore the test used, the testing condi-

tions and_other means.used-fo-assess-t+he—

12 BEST COPY AVAILABLE
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Parents should meet with Hhe

Principal to explore other opHons For place-
ment Another teacher another program, or
another school migh*‘ be appr—opr—iﬂ-e opHons.

man_g arents are choosing other alternatives

o
child such as teacher or par of

check lists, or observational tools.
Among the tests most Freq_u.enHS
used in michigz\n are M-Kids (The
meh-opolih\n €ar—|5 Childhood
Assessment Pr-ogr-am) and MAT 7
(The preprimer and primer levels of
the Metropolitan Achievement Teshb.
A Few districts use SECA Ca Survey
of €ar-|5 Childhood Abilities) and there
are locally developed tests being

used as well. Parents may wish +o see

the test and the test items. Theg

may also wish to explor—e whether the

test seems Fo Fest what iF claims Fo Bneeds and interests are included in the plan-

ning. Parents need Fo look For a placemeni'
which H\eg feel will adap*' to their child,

test mang tests do nok: Theg may
want to consider whether the results
seem to be a Fluke, the result of var-
ious conditions, with the patterns
not- likely to be reproduced by the
child if tested again. Mangy tests
designed for the young child would
not hold up if this were considered.

as well, such as Montessori schools, other
! noots, ot
private preschools, or home schooling in the

e :\r-lg years.

Olnce the pw—en@-s have explored
Hxle *‘eang situation and know their Place'

ment options, then a more informed decision
cap be made. Parents should choose the

opHon that Fits Fheir child's needs bg hlking
with adults who have worked with their child.
The swimming or camp leaders, the Sunday
school teacher; the pursery worker, or the
library s*‘or-g*'e"er- can help develop a well-
rounded picture of the 5oungs*'en Parents
should also observe their children in other
seH‘ings and potential classrooms. A class-
room where the parents are uncomfortable is
likely to be a classroom where the child will
also be uncomfortable.

Yound children learn best in 2
situation where they Feel safe and loved.

Theg learn best when their developmenfal

In many cases this review will answer

ang questions the parent m@ﬂ have
and help the parent understand the
lacement recommendation. But if
any of the three areas (the accuracy
of the test the apPr—opr—iaFeness of
the +esting conditions, and the use
of a"‘er—na?ive measures) does not
meet the parent concerns, several

other s*‘eps need to be Faken.

rather than expec*'ing their child +o adapt to
an inappropria*‘e placemenk After all, Few
adults adapt to inappro riate Placemen*‘s
successFu."g. You.ng children should never be

expec*‘ed to.
Parents often Feel Hhal H\eg may

hurt the tester's Feelings or insult Fhe
t-eacher or pr—incipal iF H\eg ask q_ues*'ions.
However; such interactions often work the
opposite way. Many educators welcome
thoughtful q_u.eshons and parental concerns.
13 H\eg do nok; paren*‘s should ask whether
the program will be any more flexible than the
people in charge and whether such unwilling-
ness fo work ogeerr- with parents may in
itself be an indication of an inappropriate
placement: '

13



Most parents and most teachers
want the very best For each child. Most
children want to learn. If par—enf‘s and Feach-
ers can work together with the same good
intentions and educational goals, then H\eg
can create environments and programs which

support and nurture children’s optimal
academic, as well as social developmepk
Above all, keep gour own anxiety at
a minimum. o one experience should be the

long-f‘er-m deciding factor in a goung child's

life. You should not let this one be ‘.\:n.gf‘l\ing Bib'iosmp'\g
excep*‘ an inf‘er-eang experience which ma
tell gou a Iit+He bit more about gour c-l'l\ild. Br—edekz\mp, Sue.

Developmenhllg AFpropriaFe Practice

in eu-lg Childhood rograms. €xpmnded
€dition. National Association For the Educatio
GETTING READY FOR THE TEST of Fhe Young Child, 1992.
When ?ou learn Hhat gour ygoung
child will be tested, Fhere aFe several s*‘eps Cenishi, Celia\.

l. Make sure gour child has had a good
night's rest before Fhe Fest ® 0

that gou can Fake o help make the experience (€ . .
one of fun and challengeﬁ-zd‘her than ng\r- ahd wa.ss. o{: Assessing Children =
Failure Curricujum.
6 ' Teachers\ Collede, Columbia Universii-s. |99Z\/

2. Keep foods that seem Fo cause high >

z\chif‘g out of reach for several dags \_/
before the testing.
3. Visit the f‘eang site inFor-ma"g a few
dags ahead of Fime with gour child. Play
on the plagground e uipment or walk
H\rou_gh the halls so that the areais
not complef‘elg new +o him or her

Y. Give gour-selves plen*‘g of time to 39*‘
r-ez\dg on the dzxg scheduled for f‘eang.

A hurried child is an anxious child.

[

5. Arrive a few minutes ahead of Fime.

6. Plab cwith gour goungs*‘er- a Fun z\chH‘S
Q to do after the testing is over:

ERIC- , 14  BESTCOPY AVAILABLE
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B Mar V Renner 'i i l Phonig's.\ﬁgme factile iques
9 I WJ s B e are u{s(% Q;@he&ﬁ%z

read

My revelation began with his Hhird grade
iteacher. She tested him For learning
disabilities and Found that he had dyslexia.
My son could not rely on what he'saw when--
the "loocked " at leHers z;ndfgor-dsbe‘ca:use
no makter how hard he looked at t+he word
or letter; what he sz\u(‘/uz\'s very different
From what another student wi hout )
dyslexia saw. |'had done iever-g*-hibs possible
For a child uhore\l}&i‘ ob vision as his main y
learning approach; but my son was a Factile’
learner. He needed to feel'the sl\\aﬁgVoF/ x ;
leFrer and hesr the-sound as well as see it |
He neededéoncr-ﬂ-e inpuf‘ Fr-,Orrz\his; ‘ofher
‘'senses. /UnFo{*-unzd-el , | had not been — |
Hrained to r{ecosnize Eh#‘ my son needed.ah
:‘z\H-ernz\Hve% approach to redding. — -~
W was ri\oi'\t;nHl I r-el'ur\'-pe\d fo c\o“égé, to
earn my Feaching degr-ee,‘*‘héd‘ | discoveréd
‘the VAKT Fheory of inshruction. VAKT ]
refers to +he Visual (sigh*-), Audio
(hez\rins), Kinesthetic Cemotions),
and Tactile (Fouch) styles of learn-
ins. Often, r-ez\ding instruction is

based on visual inpu*‘, as in si_:EH-

word h—z\inins, and audio inpu as ip

»
on T

z\dapks‘»\i"b the l?éz\ming s oF

| believe readi

Mary V. Renner 1s emploged 53 the Dexter Community School Districk as a

subshtute Feacher consultant. Sheis also morking oward a 3radua¥‘e degr@e student will Fesult ip » qreater bos-

asa reading speciahist, o ooy . 3 P
escing speeidhst. sibility of a teacher Finding that

!

|

h

to Sive us information, not all of us r-elg solelg on our
sense of vision when learning to read. | was First
exposed to this concept when my oldest child entered
ikim:le>r-3z\r+e>h. As a preschooler, my son watched
"educational " television programs. | read him many

| books and h\ughf“ him the lephz\be*- song. However, (.:i\erfi

i he started school he was considered an "immature
'reader. " | continued to read Fo him and help him to

looked similar, For example "where " and "were. " B

r-ez\dins and did not want +o read. Rez\dins was work!

Yet, his math skills were advanced; he could ke apart

' our Felephone and Pu*‘ i+ back *-oseH\er-. What made
Lr:ez\ding,,soﬁdifficglf For him when he did so well in math?

specile zxppr-ozxch to reach the

f\"'l\ough most of us derend on our sense of sighl' student. Based on Fhe VAKT H\eorg

of lez\r-nins | created a program
designed For students who were

having diFFicuH‘g in pre-readin

or reading skills. | developed this
workshop as a summer
educational offering H\r-ough my
local school district's communi*‘g
[ education program.

; memorize words and to see the difference in words Fhat The works op ineluded children

Hhird grade, he was desperately behind his classmates in,

from pr-eschool age to t+hird Sr-z\de
and met fwice ueeklg for hour-lg
sessions For nine weeks. €ach one

hour per—iod was divided into Fifteen

15
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- For *‘/hé students. T}us kin
j read to gounger siBlinss, Sréndparenfs
. and parents. | \\\ //

; The compu.{-er- station was set up for ™

- reading instruction.based on visual and audio !

What made readin

so difficult for him

when he did so well in mathY

minute lear—nins capsules. The first station of
the workshop was spent in group mnstruction
using phonics. Students used their +actile
skills fo write alons with the instructor. The
instructor demonstrated on the chalkboard
how Fo write a letHer, then verbalized the
sound of the letter. Finally, the lesson was
completed by demonstrating how to blend the
sounds into a word. The next s*‘ep was Fo

ive that word meaning.

After the first station was completed,
the students could choose which station H\eg
went to next. The student could direct his
or her own instruction usins the curriculum
h\rse*'ed For that dag. €ach child could learn
in his or her own way; moreover, they could
ractice activities geared to strengthen
their weaker skills. €ach station earned the
student points Foward the purchase of a
‘Priz a*ttheconclusipr\;g\? the workshop. 5

th
‘ ) ’cr—eg @g @ e\n\is‘:{rorie\s.:\ erz\ch student
| dishated o?ﬁsel?-crei&tgd sentence to be
1 combined into a stor fohic/R the instructor
- printed on the challboxid.) Then the
students copied the story and illustrated it

| This added a\kines*‘he;\ti‘c/( value to.the lesson
! (_:asivins /H\/erri bbnefship\ of the language.

e words in the stor ar—e}jersona \zed
of story canh be

\Va

inpu*‘. Compu*‘er programs appealed to
kinesthetic learners as well. Bailey's Book
House and Reader Rabbit are fwo excellent
software programs :’.\\\\ra\ll_able/ o CD ROM which

_luse For their 1“{"'*’9 to vary and increase the

dents. Favorite exercises

0} \s&eFer-s to the way & student fFeels abo

i

level of instruction. In addition, +he colors,
spatial relaHonships, and animation are
visually entertaining and informative. For
exz\mp?e, n Bz\ileg 's Book House, €lmo, the
clown, and his dog, Houdini, demonstrate
spaHal sish*' word meanins bg displagins a
list of words such as in, out, under, or
above. When a student chooses the word
under, €lmo tells the dog to go under the
dog house. The dog then digs under the
dog house to find a bone and +he word
under is highlight-ed. The students loved to
reverse the program and make the dog

tell €lmo to go under the dog house.
Laughing and learning are a great kinest—
hetic combination.

The students enjoyed u.sins these
software programs which satisfiedthe
kinesthetic area of learning. Kinesthe tic

>
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He needed 1o feel the shape of a leffer

and hear the sound as well as see’it.

the lesson. Was it enjoyable? Did he or
she feel successful when usinE the pro-
gram? Will H\es want to use it next Fime
without having to be coaxed or forced?
When a student en _jogs learning and is
self-motivated, magic happens. The
instructor does not have +o give outside
incentives because the saHngz\cHon
comes from within. The student can sagy,
"I learned this For myself! "

The remaining stations were designed
mainly For the tactile learner. These
stations included wooden puzzles with

sigk*‘ word cards Fhat had a picf’ur—e

. “depicting the meaning of the word and the word
i+self. The students would place the letters in a
stand to Feel how the letHers Form and Flow From
left +o right. Then, the student orally read the word
while writing it five Fimes to reinforce memorization.
Another station was designed to assist students
learning to print the alphabet. An alphabet written in
raised colored glue with red dots to give direction
helped the *-z\cEile learners to Feel the letters.
Students were instructed to place their index Finger
on the red dot to begin the leil'er- and fFollow +he glue
ridge to complete the letter. The student would
then print the letter Five times.

The summer workshop was designed not only For
the students but for *‘Ee parents as well. | enliszed
parental participation and support by kavin? them

comple*‘e a modali*‘s assessment checklist. | wanted

17

R .
! to know w"\m*‘ observations H\es had
’\ ma\de concér—nins their child ' s learnin
| style. Forimy tactile learners | sent home
|
\
|
|
i

Hhe colored glue alphabets so that the
/p/ar-en*‘s could practice Feeling the letHers
/ with Fheir ckilcf\ | recommended specific
computer software Pr—ofr—ams to the |
arents of my visual and audio lear-ner-s.‘l
Throughout the'nine-week period | asked
.\H\e par-ep*'s to/ record +he books that
 Fheir child had read or listened to ot
1 home. We hac!/a\mi\r?i librarg in the class- |
1, room, and the childi-en could borrow ‘
3 booqu{'o\ take home affer each day of i
class. Ab-the-end of the wor—kskop | also,
' completed written assessments for !
| each student based on my observations ;

i
i
i
|

'in the classroom.

| On the last day of the workshop

| parents were invited to visit. The

| students escorted their guests Hu-oush}

!

i the work stations +o demonstrate therr
‘accomplishments. This was an enjogable
‘ experience For all, a "kinesthetic ” Feast
'of pride and congratulations from the
'parents. Parents are often surprised at
Fhe skills their children have mashered on
iH\eir own in such a short +Hime period.
| The students’ Feeling of success was
ienhanced when the Prize Store opened
and each student exchanged points t+hey
had earned in the work stations fora_ )
rize of their choice.
n designing tHhis experimental work-
shop | li:lr;\soped not inls to help
students improve their reading skills but
to help them and their parents develop a
%rea*‘er understanding of how they learn.
s parents discover their child 's learnin
sf‘sle and then appl appr—opriz\*‘e learnins
*‘echniq.ues H\eg wiﬂ be preparing their
child for a lifetime of positive learnin
experiences. When students rely on their
own learning s*‘sle they will succeed in the
classroom, grow i selF-esteem and most
likely develop a love for learning.




.
[

i

Compul'er Software Pr-ogr-ams for

Preschoolers

“There are many ';:&13; ;; the W

market. If you know someone who hz\s%
a program you +hink gour child mag be
For oxbod 3 ask Fo borraw it amd bt
i+ before bu. ing it. | often bugy through
cz\hlogues o get the best price.

When purchasing educational software
look for these ?ezd'ures. Wz\ng
programs offer three levels of diffi-
cul g. This means that a f‘wo-gez\r—-old
can en joy moving the mouse (with mom
ordad's help), hez\ring the sounds z\nriJ
watching the screen. And the older
children in t+he Fz\milg will be able t+o
interact with the software at a level
that Fits them, +oo. Some programs
\!cl\z\r-f‘ the child's progress and will not
allow the child +o move ahead +o the
next level unhil ready. For those of
gou who Fear gour preschoolers may be
more Pr—oFicienf‘ with gour per—sonle
gompuf‘er than gou are, don'+ wortry;
€dmark even has a tutorial designed
especially for parents. The Followin

ér—ogrz\ms are Pr—oduced bg €dmark |
e“;xcep*‘ Reader Rabbit which is FroiJ

the Lezu-nins Compz\ng.

S

's Book House: Designed for
ages €-5. Reading skills are not requireg
as ki explore sounds, meanings of

, words, sentences, rhymes and

s Math House: Children ades

» explore numbers, sl\z\pes, sizes,
ns, and addifion and subtraction

1es.

or Rabbit: Level One in Fhis

is +he best one For Pr—escl\ooler-s.
)0 pbhonics and word lessons are

Sam 9'5 Science House: Skills
such sectuencing, obser—ving and con-
struc n? are developed in 3-6 gear olds
Childreh love manipulating the animals
sons in the ecosgsf‘em.

E:ogr Pl‘ﬂ for pr—escl\ooler-s to elemen-
ry age cl\ildr_-en.

18
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Each ch:ld could learn in hls or her own way

Which style of lnFormahon Processms does \\\\\\ -
each child use? Below.i |s A lezxrmns *‘ecl\mq_ue L S
(modah*‘g) checklist cour*‘esg of the : 4 /
b)z\sh*‘enz\w ln*‘ermedlzd‘e Schoo] Dls*‘rlc*‘ // o S
- ST

WODNJTY ASSGSSWG“T CHGCKUST o / N < T

e ' / NN N
Learner name / AN \\ Da*‘e_____\j;’ ":,// / /> / @
Successful msh—uchonz\] P]z\nmns w" depend ;4’71—" L= » : ==
on knowms what modality alearner uses when Check z\ll H\zd‘ Z‘PP].‘:I
Processms inFormation. A high number of ‘
checks in one of the Fo"owlns ca*‘esorles will I VISUAL LEARNER

assess whether a learner uses the visual,
audl*‘or?. or Factile approach to process

inFormation.

'. APP&P‘QI’)*‘ eI')JO men*‘ OF bOOkS/

masazmes/ pictures.

2. Places/replaces objects
] 6 appropria*‘e]s bg location.

3. Able to find/locate objects easi]s.

Y. Remembers where H\inss are, wl\eré

others Pu*‘ ob jects.
N quickly.
/: L\: : 6. Notices and remembers details.
. ,
/> \\ 1. Appears to en_jog Puzz]es.
/

8. Hasa sood sisH‘ word vocz\bularg. ,

&
&
&
&
Q 5. RAble to locate correct page in book
&
&
&
&

9. Follows ses*‘ures of others.




iIl. AOUDITORY LEARNER
I Talks/mutters to self frequently. el

2. Reads out loud.

3. Able +o remember words/tunes o S
songs/ jingles. / R N e TN
E Y. Able to sag particulars of address, // ,,/ \ \
! phone number, ete. ‘ ///
" 5. Has a rich speaking vocabulary. | // VAN P
; // - \\ / ' . ! /
6. Able to play with words, rhyming - ||| TACTILG/KmGS'meTIC Lﬁﬁﬂneﬂ

words, ete.

&%} . Uses hand 3eshu-es when

commumcahns

c?% 2. U t-ed Facial
8. Able to listen to and retell jokes, ei:i: ;Tgrie:;\ei *.:":::3

poems, stories well. &%
_ 3. Able to fake apart and

9. Able to recite jingles, commercials
word For word.

Appears to en joy records, rhythms,
listening to things.

FFS$ 3 > F 3y F SIS

reassemble Hungs q.uicklg.

&%} . .

4. A 2 lay.
10. Follows verbal directions well. ppears T'o enjoy using clay
- ZE*) 5. Appears to enjoy play in water,

sand, ete.

I Responds to any verbal direction/

prompt.

&% 6. Prefers to plz\S with movmg
objects.

s

Has 3ood word attack skills.

&

Responds/learns from a phonetic 6%%> 7. Prefers objects that can be

r-eading program. manipula*‘ed.

6?% 8. Exercises/| plass oh monkeg bars,

Par—a"el bars, ete.

&%} 9. Feels/touches H\lngs o)

immediate vnclmf‘s

BEST COPY AVAILABLE
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artfully
Baurs by dessie Halladay

Jessie Halladag volunteered at tFhe Ann Arbor Art
Association while a skudent atF the Un?ver—si*‘g of michgan.
Since her 3radua*‘?on she has been wor—k?r:lg For the niver—si*‘g
Musical Soc?e*‘g as the f\dver—Hsing an Publici*‘g

Coordinmator

Glue Puddles, watercolors, ecragons,
construction paper scraps, music, all Hhese
things can be an essential par*‘ of achild's
development: As a child learns o communicate
verba"g, it is impor*‘an*‘ for that child

to develop his or her communication Hu-ough
nonverbal mediums. Paintin sculp*‘ure,
dance, music, and other art orms are
examples of these mediums.

:\‘s*‘and the meanin
of a child's art piece, |
i+ is quite clear to

the child, who will

-

:‘""' is natural For .
_children to respond

' +o color, shapes,

t
i
sounds and move-

ments before H\eg

‘become Fluent in
' verbal communica-

ton symbols.

not readllg under-

|

often be pleased to
share the meamng
behind the pnece
BS encouragms
artistic expression
af an ear-lg age,
sarents will Foster a
nonhverbal commum-
ation option.

isual arf
expression opens
doors For a
cknlc? who is learnins
about his or her
owh developmen!‘
Cr-eahng 1S more

than just putting

21

|
|
|
|
|
|
- ment allows a child %
r
|
|
|
|
f
|
|

pain*‘ $o paper; i+ is
also an educational
tool. Througl'\ ark a
child will learn +hat
there is aluags more
than one way to do
someH\inS. No view
of the world is shared
b everyone and chil-
dren will learn o
reflect that in their
work. Children will
learn to react to
how H\eg perceive
the world as H\eg
record Fheir own
*‘houglﬂ‘s, dreams
and observations

Hu-ough ark

AH"\OL&S'\ adults may @_ ".

! B?si'udgu ava.r-l-“!

of art Forms,

. like painting, sculp-

1 {'ur-e and drawing,

. children will begin *‘o ;
L illustrate their ideas
. and emotions in a
vame*‘g of wags.

i The use of var-gmg

ma*‘erlals and equip-

1 *‘o come up with hew

ways Fo express
herself which will
h—ansla*‘e into her
verbal communica-
tion as she goes on
to explain the art

Qork Art also



f ib‘spirés innovative
problem solving and
creative H\inking, !

“which encourages
children to look for
solutions in wagys
H\eg mighf‘ not oth-
erwise consider As
these children begin :
to master various
z\r*‘ i‘echmctues they !

gain confidence and
Fhe amount of Fun

1
i

t

H
i

Preschoolers should
not be expected to
comple*‘e all pr-o_jecf‘s.
They gain enjoyment-
and mas*‘erg snmplg

hrou_gh the process
" crez\hng In +heir
' ds, the Final prod-

uct is not always
imporh\nk An older
child however; can be
challenged to work
from start to Finish.
As a child creates
projects he will be

roud of, he will learn
how to demonstrate
paHence and make
choices.

7

beau

Art sllows children [
. 'to cakch on to details,
: Fhat may ordinarilg

. 'be obscure. This

) ' 1s because of the
they have increases.

unusual way n
which art reveals

‘infFormation.

ﬁddiHona"g, art
exposes children +o f{
in the world.
Through the study
of the art of differ~
ent cullures, children !
begin to better un- |
derstand and accep*‘ :

different cultures

and civilizations.

|nh-odu.cor>3 your
child +o these dif-
ferent cultural art
forms can be as easy
as checking a book
out of the libr-arg.
Ask your child +o
oinE out details +hat
he sees inh whatever
piece gou are view-
3n3 And gou can
come up with your
own versions of
these traditional art
forms. A child may
make a Chimu of

Peru Animal Cup, but

o  BEST COPY AVAILABLE
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instead of usin

silver or 3o|d, H\eg
would use paper cups
and construction

paper: All it kakes to
teach children this
*‘gpe of artistic ap-
preciaHon is a bit
of imaginaﬁon and

creaHvH‘g

Parents Fend>
ers can be keg plag-
ers in a child's
arhistic development
and help him reap the -
educational rewards
described above. The -
more you become an -
active pz\r-hcnpz\nf‘ n
Fosf‘ermg a child's
creative development;
the more lmpor*‘anf‘
she will believe i+is. |
This, however; does
not mean micro-
managing how a child
creates, but rather
seH‘ing up an envi-

ronment where she |
‘can work indepen-

'derideni‘lg; Children -

22

heed to Feel unin- |
hibited when it comes

o creating. A child
needs to understand

that there is r-eallg
no m‘?h*‘ or wrong

way to do a project
You may want to




griverl‘h;nr)iin;mc*'iorn
mn specific i'echnictues
but children should

feel free to explore

different methods
as well. (@ ;

b

Tf'l'r-!j seH’mg u.P an
 art work spacein
"your home that is |
“complete with mate-|

rials and ideas for .
projects. This should
\be a space that could‘
39*‘ a bit messy; then!
Fhe child will also
learn how to Fake
responsnbnhl‘g for

cleaning up. Projects

should be desngned :

s0 H\eg do not have

*'o be done in a
barhicular wa
Children need *'o be
able to express
themselves without

Feelms that H\eg

should i impress |

others.

Working on pro-
Jects together is a
great way to spend
Hme with your child.
Children also love to
see their parents
making their own

older children about
the history of !
speannc z\r{ pieces |
and Fheir artists.
Visit museums while |
Fraveling as well.
€Encourage a child s
cr-ez\hvﬁ'g bs Finding |
out if he 1s interested
i taking art classes
after school or on
‘weekends. Classes
‘are offered in many '
'different media For
children of all ages
. and some often

i
I
|
{
1

pr—o_jec*'s Tr-g displag-

ing the art 0 a Fz\mvlg _encourage parents

i’:‘ gz\ltza lcr;ao;: o and children to come
i gether:

39*‘ involved in gour W/LI"2

child 5 arHistHic deve ‘hn% % %

opmeni‘ outside +he
o special Falent or

home as well. Find
skill level is needed

out what heis doins ; : A
o enjoy art:

at school and sup-

Por—i— HA Wang schools Activities can be as

need volunteers o ;DG’XPG’DSive as
h—z\nsFormins an old

come in and do vari-
ous pr-o_jec*'s with sock into Fhe lez\dins
character of a

the children, make
Puppe*‘ show or

resentations about
cr-ez\hns one of a

art *‘echnictues and
kind illustrations

artists or accompan
usms a Flnser- Pr-m*'

children on field H-ips.
for a specnle story.
To children, onlg he

When you +ake A :
qour children Fo art  POSITIVE €xperience
:museums they are of having created

. B their own unique
able to gain expo . masterpieces will be

sure to many types |
of art Forms. Guided remembered for
 years to come.

tours are a great
(way Fo educate

23



Many books are
available Fhat mag be
helpFul in learning
more about art

and children. Check
?our— Public libr—ar—s or
ocal bookstore For

availabili f‘s.

ari achv:hes

Age 3-Adults |
| Doing Art Together: :
‘ Muriel Silberstein-Storfer

' ISBN 0-671-24109-5 :
Age 3-Adults f

‘ Art For the Famnls Victor D Amico. g

~ 1954, Museum of Modern Art: New York.
e

f ISBN 0-913589-5i-9 t

Age 3-Adults i

(-4 3"9 |
Kids Create: Laurie Carson. :
Drawing with children:
Mona Brookes. 1SBN 0-87477-396-2
yﬁge 3-i2
Teach gour Child +o Drac: j
‘ Mia Johnson. 15BN 0-929923-25-1 |
Age 5-Adults (‘
' A Fish That s a Box: M. M. €sf‘er-man

X

; ISBN 0-915556-24-9
Age 6-12 !
A From Wans Hands: f
Jo Miles Schuman. ISBN 0-67192-150-2 -
Age 7-M t
Adventures in Art: Susan Milord.
, ISBN 0-913589-54-3
jﬁge 7+
The We{'ropohhm Museum of ﬁH‘
Achvﬂ'g Book: Gsa Brown.
ISBN 0-67099-4824
Ase 12 - Adults
The Creative Artist Nita Leland.
15BN 0-89134-325-3

. 01968, Museum of Modern Art; New York.
‘Art For excePHonal Children, by Donald
. Dhlin and €dith Chi?f,‘f ISBn 0-697-03302-3 |

BEST COPY AVAILABLE

development stages

Cluldrensﬁﬂ' bg Miriam Linskrom. }
13BN 0-520-00752-2
ﬁri' of the Young Child, bg Jane Cooper— Bland.

{

l

Information For +
arkicle came
Pr—imar—ilg From a
brochure Pr—oduced
bS the education
depar*‘men*‘ of
Fhe Ann Arbor Art

Association.

24
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74 talkin

sex, babi

‘OKOI’{\

U

Mary W. Paonessa, EdD.

?,

Dk Paonessa has *'\ugH' in the Health
€ducation Department of bingne State
Umver—sd'g For the last ten e\r-s She
has been a consultant and lecturer in
sex education For over H'\n-*'g gears.

about

and AIDS

with preschaoless
T!’\P Fir—sf‘ P»\I‘*’ OF *'!’\IS \r‘*'lC]P 1S I‘PPI‘IO*' Fr—om OFFSPHOg ,983 nO. , T!’\P

S T NS
— e
/

\r-f'lcl has been upd»\f‘ed 53 the author to include information about AIDS.

=7 Giving answers: phinand Simple =~

usua"g do want to give their

will l\elp them to develop
fhea"‘hg attitudes. Yet H\eg

too soon. The Following are “
uestions most often asked by
‘parenf's of preschool children.

27

%ran(ing with children about ]

sex is a sensitive issue. Parents’

chlldren honest answers which ’

;"unders*‘andablg do not wish o /

ive Fhem +oo much lnFormz\hon

Af what age should sex
education 6e_g/n7

{ Chldr—en usua" si‘ar-l' |'o askw
ueshons aboufreproduchon 3
the age of Four or five. But |
' sex education acf‘ua"s beg ins \
long before that It beﬁms n
\ mFancg when parents hold and
cuddle and feed a baby. The skin
\ls the larges*' organ o %
and it is also +he mosti impor-
h\n*' sex organ. The sense of
*‘oucl\ must be nurtured from
the very be_zmmng of achilds
life if he is Fo grow info a

[hea"'hg happg sexual being.
\
‘/75 fwo

/um.se/

ear old Fouches

dl/m/' .s/rou/d/ do

Nl cl'uldr-en bcH\ s and 3n~ls,
explore every Par*‘ of their bod-
1es. They investiqate their
hands, their feet their knees
and Fheir 3enih\|s While *‘aking a
bath or being dressed, a bog may
touch and look at his penis, or

a glrl her vaglna The arent

should snmplg say, "That is your
pems "Thatis your
vagmz\ Parenf‘s should not

use euphemisms like ding-dong
or down there. They should use
understandable adult words For
the Eenih\'s and For 3oin3 to
the bathroom.

But what if he /s nof just
curious, he /s ree\//y Ia/ay/n_g
with himselF?

Most small children have some
rl\?*'hmic wdy of uH‘inS them-
selves to sleep. gome suck their
thumbs, some rub a Favorite
blanket: some bandg Fheir heads
against the headboard and some
masturbate. None of these
activities are harmful, and par-
ents should not int-erfere

with Fhem. In a Few cases Fhumb
sucking may cause crooked

the bods !

|

{

|



teeth, but thatis
preferable to the harm
that can be done bg
f‘gin up hands, efc.
Masturbation cannot
really cause any harm

af all, especiallg iFitis

onlg done at nigh*:

As children get to be | T 7
a Iittle older (Four ; ;
or five), it is accept- [ What if | discover a IitH]e ’
able for parents to ‘boy and //'r‘r‘/e_g/'/-/ engaged
discourage children /n some kind of sex plag? ?‘
from masturbatin i How should | react? g
during the dag in E—onf‘ ;’ f
of other peop%e. . All children have » cw-iosﬂ'g
However, parents . about the bodies of the ‘
should use gentle, ! opposite sex. Children who have ;
neutral sf‘afemenf-s, | brothers and sisters usuall |
like, "IF you want to ! Fake baths Fogether; get |
do Fhat go n gour ‘ dressed f‘oge her; etc. Theg l
bedroom and close the ( _Erow up knowing the difference ’ 25
door, " or "It is not | between boys and girls. If a child |

Pom‘e to do Fhat in . T
front of other peo- :
ple’ The child should &
not be made to Feel

that masturbation is a

" does nof have a br—oH'xeror-

wicked or abnormal . sister of the opposite sex, |
Htiné. It is not To say | parents sl'xoulcrrr to Sive the
that it is not Polif‘e ‘ child other opportunities. Visit
is a very neutral | someone with a baby of the 5
sounding expression. } opposite sex and let the child |
Also it is actually " help at bathtime. When children |
closer to the Fruth. ' under Five visit in each other s |
In most cases, the homes it is useful to allow Fhem'
parent's major objec- ' to halk with each other while
ton to masturbation s H'xeg él'ﬁ[us;ng the toilek - -~
Is simply that it is Nursery schools also usually
embarr—assing. have an open door policy on

bathrooms and that is help?ul.

o spite of these efforts
some children will still have
enoudh curiosii‘s left t+hat H’xeg
wish to touch and investigate

other children's 3enii'a|s. Thes

FRIC BEST COPY AVAILABLE .-
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often call this, "plaging doctor
The parent has a two-Fold
r-esponsibim'g here. The parent
does need to discourage 3en3h\|
play between children. At the
;same time, ways need fobe
iFound to sz\HsFS the child's |
lcuriosity. The parents can say, |
. "l do not want you to play that |
| way. Your vagina Cor your penis) |
'is a private part of your body. |
; Do not let other- peoPIe Foucﬁ
(i£" This is infFormation Fhat
| +he child needs as protection in
| case an older person should ever
try to take advantage of him. |
' On Fhe other hand, iF is » kind-

; _ness to acknowledge that the

B |

‘
i
i
!
!
!
[

child’s curiosif‘g was normal. You
might say, "l guess you Just
wanted Fo know what a litHe qirl's
vaginz\ looks like. We can 39?
some books From the librar

that shoo gou the difference
between 33r—|s and bogsf'

' There are many books in
libraries and bookstores Fhat
explain reproduction to children.
In this case, choose one that
has especially ood pictures of
male and Female 3en3h\|3z\. Kee
your Promise to get such a book
uickls. IF Possible *'r-s to qet
:Le book on the same day Fhat
gou talked about it Small
children feel “put of f " very
q.uickls.

ERIC 29

How do | answer when m
child be_g/'ns as/r/n_g about
babres?

There are Hu-ee basic

uestions that children ask
:Louf' reproduction. |. Where
do babies come from? 2. How
do erg 39*‘ out? and 3. How
do they et in? You do not
need to answer all three
q.uesHons at once. Just
answer them one at a Fime
as H\eg come along.

How should | answer the
First qu estion, "Where do

babies come From?"

The First cLu.esHon is
easy to answer Simpl
say, "Babies grow inside the
mother; in a special place
called the uterus.” A
mother can show with her
hand where the uterus is.
Avoid using the word
"stomach.” Babies do not
r-ea"s grow in +he mother's
stomach.

There is no minimum age-
‘;fFor- ansoer—ing this <\
. question. If the child asks

1 :]' the age of three or Four, \
“ answer him. Buf realize \
| that you may have to

\
I r-epezd' the answer when he

5\ is Five or six. If the child 1
| has not asked the First

| question by kindergarten,
| Ez\renf's should bring it up,
- because other children will

. be talking about it:

i |
| How do | answer the second |
? iues/'/on? What do | say \
\when my child asks how Fhe |
\baby gets out? |



This is an example of how
gou can ahswer: s
zstr-opr-izd'e for a four or
five year old. "There is a
special opening between the
mother's legs. It is called
the vagina. When the baby

IS rea 4 to be born, the
openins stretches to let Fhe
baby out: "

The First fwo questions
seem easy enough. s

the +hird q.ueshon | worry
about What should | sag If
he asks how the baby gets
in? | think he is oo goung

for this answer

IF o child is oo yound For
a pzsr-chlzsr- answer; he will
not ask the q_uesHon. In

fact most pursery age
children do not ask how the
baby gets in. It is a more f‘gp-

ical q.uesHon for a seven or

eight- gear old. (f the child

does not ask by the +ime he is
eight; the parent should bring
up the q.uesHon.)

A -44;.%"‘ 1’*

A EAAN
However: there are some
four or Five year olds who
do ask how the baby gets in.
If a child has asked t+he
q.uesHon on his own, +hen
he deserves an answer; no
matter how goung he is.
However, at Fhis age i+
would be wise for the
parent to answer in stages
so that he will onl_(j 33ve the
child as much information
as he really wants.

| very much, the Father s penis

i can fit inside +he mother s fr
L ina. If a seed goes from the I
. Father s bodg to the mothers |
f bodg and meets an eqqg, a baby
Lwill start +

T
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The first time a Four or Five
year old asks how the E@*‘s
in, the pzsr-en*‘ misl\*' respond b_(j
iszx_(jing, The Father lz\nrs a

seed inside the mo*‘ﬁer to make

lH\e bzsb_(j grow.

However; if the child persists
ahd asks, But how does the
Daddy plant the seed? ; parents
s}\ouﬂi 33ve an honest answer
Sometimes when a mother and
Father are holding each other

very close and loving each other ! |
|
|
[

4 %«?
g i
i

row. !

X

he chil a2y not be
able o understand this at suck(
a young ade. The answer can nho |
harm him. It will need +o be g@
repeated when he is older: Most ’
impor*‘zsn*‘ is the zs*‘mospker-e n
gour home. If love and respect
are the predominant Feelings
gou

between all +the members o
Fzsmil_(j, then F+he child will grow
up seein sexuali*‘g ip the light
oF that love and respect:

SORREEH
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i child mighi- ask. Since

¢ "What is AIDS? " The Centers for

—who-has-ik—-

explaining AIDS

Many parents wonder what
H\es should tell their children
about AIDS. It is Gt that

is on eversone's m 39{' s
so complex Fhat it icult
to think of answers Hhat are

simple enough forYand § year
old children.

Fmight be helpFul +odivide
gour thoughts into two cate-
gories: |. questions the child
migH' ask and 2. infformation

gour child needs.
The Child s Questions

In the First cateqory are
uestions gour Yor 5 gea.r old
I\es are
Freq.uean exposed to the word,

our child could very well ask,

2]

simple but bruthful answer

“ Thes say:

f
|
Disease Control has proposed a 1
|
|
f

AIDS is a disease Fhat is
causing some adults to get very
sick, but i+ does nohusua”s
affect children. ‘

A
You c%"fse{'/ﬂ'/_ju\j\ﬁ bs

being near or tpuf}upg\ somednie

world are mor—king R
> cure.

The second Qe

that children
"How do peoy Since
most Y or 5 ldren

do not know abodiry
course or other inFimate sexual

acts, gou need to phrase your
answer to Fit the child s level of
understanding. You might say,



Tl'\e germ that causes H\e dlsease
comes From the blood or other Fluids
of persons who have the disease.”

This sort of answer leads
paturally into Fopics Fhat you may
wish to share with your child, even
H\ousl\ he or she has not asked.

OF course, in the future, your
children will need to know a great
deal more aboul AIDS. But before
they can understand, they will need
to learn basic Facts about reproduc-
Hiob and sexuali*‘g In the ages from
Four to nine, you should teach

gour child the basic biological Facts

about reproduchon

3. Dono

Y. |F30u et

N, €x/o/a/m'n_g AlDS To The
1 Older Child

What the Child Needs To Anow

Children need to know how to
protect themselves. Thee

need to know simple safe
precautions. From time to time
remind gour child of the

Fonomlng ideas: .. o . e

" 1. Germs can cause man

different kinds of dlse\ses
not just AIDS.

2. Kee p germs out oFgour

bodg. Some of them can
make gou sick.

Fouch angbodg's
blood. If a Friend gets hurk
ask a grownup to help. :
cut wash it and
cover it with a bandage.
Bandages help keep germs

out of your bodg.

5. Wash your hands often with

soap and water Soap kills
most germs.

6. If you see an Hung sh\rp
like a needle that gives
shots do not Fouch ik I+
could have germs on it

The doctor keeps his

needles very clean.

'Once the child understands
| some of the basic facks about |
sexual intercourse, pregnancy |
\and childbirth, he is ready to
'know more about how AIDS is
H‘ransmiH‘ed and how it magy be
prevented.

Du.ring the elemenhrs school

ears, any or all of the Following
hnForma.hon is approprm*‘e for

H\e child fo knoc.

]The letHers AIDS stands For
[ﬁccluired lmmunodeﬁciencg
Sﬁrome. It is » disease which

attacks Fhe immune sgs*'em.

The letters HIV stand

For Human Immunodeficiency Virus.
I+ is the name of the virus that
causes AIDS.

The virus can be fransmit-ted From
an infected person to someone
else by
1.) sexual contact
2.) by sharing needles
3.) from an infected mother
to her baby at the time
of birth.

People who have he HIV in Hheir
blood may not look or Feel sick,
but they can Fransmit the virus to

others.

The only sure fo avoid
inFection From HIV is to abshain From
all risk behaviors, such as sexual
activities, IV drug use, or sharing of

needles For any reason.

The important things for parents
to h—g to remember are o build
slowly From gear to year and to keep
the avenues of communication open
*-a always letting your children feel

ey can ask gou ang*'l'ung and you

will alma s to answer
9
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“I don’t want to send Susan to
one of those play schools,” a young
attorney told me recently, speaking of
his four-year-old daughter. “I want
her to go to a school where she’ll learn
something.” Like a good many parents
today, this father is beginning to
question the quality of nursery educa-
tion for preschoolers. Over the past
few years, parents have become
increasingly aware that the preschool
years are critical ones for later school
achievement and intellectual
development.

As a result, a great many
parents are now demanding—and
getting—an “academic” education for
their preschoolers, including instruc-
jomin~the rudiments of reading,

sense and nonsense
aboul preschool
David €lkind, Ph.D.

K\*ﬂ"&j\

RIC
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This article was originally written in 1971 when play-

based preschools were growing. The issues presented

here, however, are still important considerations for
the parents of young children in 1996.

s =

|

Dr. David Elkind is currently a Professor of Child Study

at Tufts University in Medford, Massachusetts. Prior to Tufts,
he was a Professor of Psychology, Psychiatry and Education at
the University of Rochester. He is best known for his three

recent books, The Hurried Child, All Grown Up and No Place to

Go, and Miseducation. Dr. Elkind was also a MCCN Conference
Keynote speaker.

The following article is reprinted with permission from Parents’

Magazine & Better Family Living, March 1971.
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writing, and arithmetic. As the father of two
preschool aged boys, I share the current concern
about providing young children with the best possi-
ble preschool experience. As a child psychologist and
educator, however, I am troubled by the attacks on
the traditional, less academically oriented play school
for young children. Likewise, I am more than a little
concerned about the negative effects that I think, the
new academic preschool may have on the children
who attend them. In their over-emphasis on intellec-
tual stimulation, the academic preschools fail to
encourage children’s emotional and social develop-
ment. This is most unfortunate, I think, since a child
can make the best of his intellectual ability only if he'
is well developed emotionally and socially.
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Perhaps because the nursery school was
long regarded as a luxury, many people have ‘
come to think of these traditional schools as
little more than expensive playgrounds where
nothing of educational value is likely to be
accomplished. But this view is just not correct.
The traditional preschool is designed to nour-
ish the physical, intellectual, emotional, and
social growth of children. Individualized
instruction, learning by discovery, allowing the
student to follow his interests, which are just
now beginning to be used in the elementary
and secondary schools, have always been part
of a good preschool: the kind of schools I call
growth schools, to distinguish them from
academic preschools.
The advantages of a growth school
may be summed up in one statement: this kind
of school is geared to the child’s rhythm
.of development. Preschool youngsters are in a
transitional period between the almost total
dependence of babyhood and the relative inde-
pendence of childhood. The theme, so to
speak, of the growth school’s activities is
“continuity with the past, preparation for the
future.” How does this work to help children
make the transition from the helplessness H K, . .
of infancy to the relative independence of The traditional pr-escitool s des’sned to
childhood? o o R .
Play is a vital part of the activitiesina ~ pourish the physical, intellectual, emotional,

growth preschool. Children are encouraged to

squish about with finger paints and with clay, and social Src“'-l\ of children.

even to get sopping wet at the sink. For young — :
children, this kind of play provides a link with ﬁ;%* o 7 s 3
their past, when dabbing in mud and water ‘ 1;\( h el

was a favorite pastime. At the same time, the [ s ,

youngsters are given the chance to play in ways ' b —

that teach them something about growing up \,;:glil

and what their future roles may be. I recall one i ~ ‘\\\\/ ¢

four-year-old girl playing mother to another S v

little girl who had done something “bad.” The o l

first child threatened, “I'm so angry I'll - I'll - T

I'll explain it to you!” An amusing episode, -

and a fine testimony to the disciplinary meth-
ods of the girl’s mother.

The principle of continuity with the
past and preparation for the future is reflected
in the facilities provided by growth preschools.
Equipment for large muscle activities: jungle
gyms, slides, big wooden blocks—hearken back
to the child’s past when he was acquiring large
muscle skills. At the same time, the growth
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preschool teacher must be ready to scoop up the
weary youngster who tells her, “I need a lap.” But
the teacher must also be ready to let the child go
a few minutes later when he decides to leave the
lap and join his friends. At times the teacher needs
to be authoritative and to require relatively inde-
pendent behavior from the children. When it
comes to getting on coats, for example, the
teacher should expect the children to do this for
themselves. She rarely does for a child what he is
capable of doing for himself.
s o Good teachers also recognize that
His so mg furn because preschool children are less able to control their
emotions than school-aged youngsters. They get
| want iF o be! "  angry quickly and are likely to express their anger
in physical action. One boy who was upset by the
presence of a baby brother in his house needed
only the slightest provocation to bite through the
sleeve of his friend’s jacket. With most young
children, fortunately, anger abates as rapidly as it
develops and preschool youngsters rarely bear a
grudge for long. But the emotional instability of
preschool children makes them out of sorts and
may set the whole group on edge. Good teachers
Growth preschools also provide the comforts and in growth preschools must possess special skills in
reassurances thatyoung children need, while offering them dealing with children who sometimes lose con-
/3ture socially and emotionally. The trol.

preschool also prepares the child for the future by having
playthings that require fine motor coordination. Beads for
stringing, puzzles, button boards, snap blocks, plastic nuts
and bolts, all encourage children to learn skills they’ll need
for tying shoes, for holding a pencil, and so on. In most
cases, children know better than anyone else how much and
what kind of muscle practice they need, and good teachers let
them follow their own inclinations in such matters.

In social activities, too, the growth preschool
strives for continuity between the children’s past and
their future. Young children need some time to play
by themselves in their own way, and the growth
preschool gives youngsters the chance to select the toys
they want to play with, whether these be from boards,
puzzles, trucks, or dolls. At some time during each day,
however the teacher brings the children together for
group activities such as story time, show-and-tell and
snacks.

‘When there are teacher aides in the preschool,
the class can be broken up into smaller groups for
projects like learning to play a zither or finding out what
kinds of things float and what kinds do not. Children vary
wremendously in their readiness for group interaction.
The preschool teacher must use all of her skill and intu-
ition to guide the shy child into social activities, being
careful not to push him faster than he is able to go.

In helping preschool children develop socially,
the teacher needs to be aware of young children’s self-
centeredness—their inability to imagine themselves in
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someone else’s position. This quality may
have a certain charm, as when a child says,
“My tooth hurts, can’t you feel it?” But it is
also frequently the cause of disputes and quar-
rels. Because the preschool child cannot take
his friend’s point of view, he can’t understand
the other child’s wish to play with the fire
engine when he wants it. Nor can he really
understand the concept of taking turns. I
remember vividly a boy of four, who, when
told it was not his turn on the slide, replied,
“It is so my turn because I want it to be!”

This self-centeredness is partly caused
by the child’s failure to distinguish clearly
between himself and his possessions. A young
child still regards his toys as part of himself,
and when another child takes his toy, he
reacts as if some part of himself had been
taken away. The teacher of preschool children,
like the parent of children this age, must be
careful to distinguish between self-centered
behavior caused by immaturity and intention-
ally malicious actions.

The emphasis on play in a good
growth preschool doesn’t mean that the
child’s intellectual needs are being neglected.
A good growth preschool provides plenty of
intellectual stimulation in a great many of its
activities. When children make ice cream or
peanut butter or soup, for example, they learn
many facts and concepts in an enjoyable way.
While making soup, they learn the names of
vegetables, how various plants grow, the col-
ors of the ingredients, and the differences
between things that are raw and things that
are cooked. They also learn something about
measuring, counting, and adding. Those who
criticize the growth preschool for being intel-
lectually sterile should consider how much
and how aggressively children learn through
such activities.

"Oh, mommg, what
can | do when the
Fight just cracwls

outf of me?”
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To help children progress to a more mature level
of thinking, the good preschool teacher respects and values
the special logic of preschool youngsters, which has a charm
and directness all its own. For example, my four-year-old
son Bobby told me that he was glad we took the station
wagon on a recent trip to the toy store because, “when you
go by water it is better to go by boat and when you go by
air it is better to go by plane.”

Young children so frequently
express a wonderfully original, sensible,
and appealing kind of logic and language.
A four-year-old getting ready for his bath
explains, “Look, I'm barefoot all over!” A
three-year-old, after being tucked into his
bed, warns his father, “Don’t put out the
light. I can’t see how to sleep.” Or consider
the boy whose mother says, “You mustn’t
pick fights,” and who replies, “Oh,
Mommy, what can I do when the fight just
crawls out of me?”

It would be very sad—a loss to us
and to our children—if preschool tried to
discourage this type of linguistic inventive-
ness. The growth preschool values and
encourages the child’s original expressions
but at the same time helps to familiarize
him with accepted “right” language and
concepts he will be using in elementary
school. In describing the growth preschool
I have repeatedly referred to the teacher.
This is inevitable because the quality, of
preschool education, perhaps more than
any other, depends upon the skill and
knowledge of the teacher.

Good preschool teachers come in
all sizes and ages and from many back-
grounds. What they have in common is a
genuine affection for their children and an
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intuitive understanding of how preschool young-
sters think and feel. The skillful teacher acts more
like a stage manager than a director—she sets the
stage for the action but does not direct it. This
doesn’t mean that she is passive or doesn't have
the group under control. The good teacher sets
limits and enforces them with kindness and firm-
ness. She knows that the best way to calm angry
or excited children is to remain calm herself and
to express verbally the feelings being experienced
by the children. For example, she might prevent
a fight by explaining, “David, you're angry at
Eric because he took your truck and I know you
feel like hitting him with that block, but you can
tell him how you feel without hitting him.”

Children between the ages of three and
five are different in many important ways from
school aged youngsters, and they need a different
! kind of school. They are not yet accustomed to
thinking abstractly, their language is highly
imaginative, their emotions unstable, and their
physical coordination still poor. They have to
learn physically, socially, and emotionally as well
as intellectually, and the stimulation they’re pro-
vided should nourish all the aspects of their per-
sonalities. Such overall nourishment for general
personality growth is just what the traditional
growth preschool provides, and that is why I
believe it is the best kind of available preschool
for young children.
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It seems to me that parents who wish
their preschoolers to be taught in the same way
elementary school students are taught have been
misled. It's true that in an academic preschool
some children will learn to read earlier than
they would have if they had attended a growth
preschool. But all the evidence indicates that
children who have been taught to read early (as
opposed to those who learned on their own) are
no further ahead at nine or ten than children
who learned to read later.
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| realized then Hhat
our story Hme

was precious o Paul
and he Feared Hhat i

he learned o read himself

there would be

no more si‘or-s fimes.

More important, however, is the fact
that our children may pay too steep a price for
attending an academic preschool. The magic
and charm of early childhood may give way to
too much concern about right and wrong, too
much anxiety about grades. In addition, there
may be other losses suffered in attaining acade-
mic skills at an early age. When my oldest son
Paul was five, for example, I asked him if he
wanted me to teach him how to read. Without
hesitation he replied, “No.” A few minutes
later he asked me to read him a story. I realized
then that our story time was precious to Paul
and he feared that if he learned to read himself,
there would be no more story times. Just -
because we can teach children to read at an™ -
early age is not necessarily a good reason for
doing so.

Accordingly, when the attorney asked
me to recommend a school where his daughter
could “learn something,” I suggested some
traditional nursery schools where both learning
and growing are encouraged. I tried telling this
father to enjoy his daughter and not rush her’
into growing up. In a growth preschool, which
is dedicated to continuity with the past and
preparation for the future, children learn to
enjoy the present to the fullest. And that’s the
most important lesson any preschool can teach.




With children in our
homes and/or classrooms, we all
have ample opportunities to laugh.
Children often say “the darndest
things” or find themselves in amus-
ing situations. We need to remem-
ber these humorous moments and
enjoy the opportunity to laugh. For
centuries humor has been used to
boost moods and help healing. In
the thirteenth century it helped to
speed healing after minor surgery.
Hundreds of years later it was used
to treat melancholy.

Serious research has been
conducted on humor for the past
thirty years. Laughter was found to
provide a healthy workout to the
face, chest and abdomen. Robust
laughter gives the internal organs a
vigorous workout. Organs were lit-
erally massaged during laughter.

mental, emolional and physical s mm

JOggINg.
laughter decreased pain and

oromrn e effects of laughler o

I 0 This article on laughter is in response to the following advice given by 1996 MCCN

Conference Keynoter, John Bernardo: “You absolutely must have a sense of humor to N
6\
be a parent.” Bernardo also advised parents to work at incorporating humor into

their lives. We hope this article helps.

P
Kaye Olson is a statewide professional presenter and author specializing in stress / \\

control and workplace peak performance. She is the author of Energy Secrets for N v

Tired Mothers on the Run and resides in Dewitt, Michigan. \ ;
{
/

Laugh therapy

Today humor is used increasingly in
health facilities including hospitals and nursing
homes. Humor is viewed as therapeutic along
with medical intervention. Laughter works
preventively; it provides health maintenance.
A laugh a day may keep the doctor away.
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Laughter is life-giving and boosts your
energy reserves. When you laugh, especially a
deep belly laugh, you exercise your lungs.

Laughter forces stagnant air out of your
lungs. It increases your oxygen intake. This is
very important for busy parents, for whom more
oxygen means more energy. The oxygen travels
via the bloodstreamn to your brain and muscles.
You are mentally and physically energized,
improving your overall function. '

Laughter also energizes you by relieving
stress and tension. Laughter slows the release of
stress chemicals. Through a hearty laugh, mental,
emotional and physical stress is released. Since
laughter is a workout, it dissipates your stress
chemicals.

Laughing forces your tense muscles to
relax through a series of muscular contractions
and releases. You cannot laugh and stay tense—
it’s impossible.

Laughter changes your brain chemistry,
impacting your mental, emotional and physical
health. Laughing provides a quick mental diver-
sion—a respite from worry and gloomy thoughts.
It intercepts your seriousness...it clarifies your
thinking. Laughter offers stress resiliency, making
you better able to face life’s adversities. It may
even prolong your life.

Emotional benefis

Emotionally, laughter counteracts fear,
anger and depression. It puts life into perspective,
thus alleviating fears. It diffuses pent-up anger
and rage and lifts you up when you are down. It
prevents hardening of the attitudes.

. Brain chemicals are triggered by laughter.
The endorphins make you feel good. They put
you in a state of euphoria...a sense of well-being.
The catecholamines may help reduce inflamma-
tion from arthritis and relieve pain. Think of the
power and energy you could have for just a few

laughs a day. Do you laugh at least ten times a day? Are
four of those laughs deep, belly laughs? When is the last
time you laughed, really laughed? What made you laugh?

You can rejuvenate yourself. You are creative and
ingenious. Reach out for the simple things in life...a litte
fun, a litle play, lighter talk and humorous sharing topped
with a few laughs.
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Gelling up when youre down 4 secrets

1. Get in touch with the humor around you.
Humor surrounds you everywhere. You may
miss it all because you are too busy—too busy to
even capture playful moments with your family.
You may be caught in the fast lane that traps so
many of today’s parents. No wonder you

are tired.

Pause for a moment. Watch toddlers;
they’re great teachers in the joy of living. Focus
on how they respond to their environment.

Jean was driving her children home Study the ways they catch and enjoy the moment,
from the store and had to put on smiling at the simple things in life: chasing a but-

her glasses to drive. Four-year-old terfly, following a caterpillar or toddling after a

Allison asked why Jean had to put on rolling ball. . .
her glasses. Jean explained that the How long has it been since you sat and
glasses hel};ed her read all of the street enjoyed nature, smelled flowers or shared a hilar-

. ious situation with your family? Is it overdue?
signs to get back home.

Allison replied,
“If I buy some glasses, could I read all
of the street signs too?”

Z. Live in the present.
Make a commitment to pause periodically
throughout the day and enjoy the moment.
Determine to get more lightness in your life.
Try simple changes.

s anieamny S
- £y

You might try to smile more frequently.
Even if you are down or in a lousy mood, force a
smile. The muscles used in a broad smile can
increase blood flow to your brain, making you
feel better. Smiling changes moods. Greet family

members in the morning with a big smile.

/,' Smiles are contagious...one size fits all. Perhaps
J your smile will rub off, and everyone will be in a

Hilde was holding a three-year-old better mood.

on her lap when he intently looked at her face.
The little boy then asked,

“Hilde, why is your face cracking?”

Hilde is only 48, so needless to say those words
did not make her day.
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Share a little humor. Use humorous sta-
tionery or postcards for correspondence. If friends
are ill, give them a humorous book instead of flow- @
ers. You might make your own funny greeting card, @,
buy joke gifts or wrap up household items for cele-

brations. Wear humorous T-shirts or sweatshirts. Richie, saw the spot where

two cats had been fighting. When he

3. Enjoy humorous aclivities. noticed that several ‘

Watch a light program or attend a comedy club. tufts of fur had been left behind,

Attend a performance of a humorous play. Read {?‘\ichie announced, )

contemporary greeting cards at stores or browse Look, cat feathers!

through rows of humorous books in bookstores.

— — Subscribe to humorous magazines. Rent videos of

A ;:J funny films. -
AN

‘ Be on the lookout for cartoons in profes- ’k
{ .J sional journals or family magazines. Create a \ & @

“funny” file of miscellaneous items that evoke : 4D ~—
con i = ey
N .. | humor and laughter, and reread the collection if you 3 5
are down. . \\x

4 Pull on your support system.
Surround yourself with fun people. Evaluate the
relationships in your life, and determine if some are ) R
blocking your humor and laughter. pu}‘)hshed by the Association for
If you are down, touch base with a good Child Development e
friend who appreciates humor. Go out and share A H A
light conversation. Talk about positive happenings ‘
or happy memories.
It’s easy to get down in today’s world, so
don’t let yourself. Limit the pity parties to fifteen
minutes. Be on the alert to catch yourself heading
toward a bad mood and take action. There are many
ways to rise above the downs of today.

These humorous stories were taken
from several issues of Potpourri,
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Many other times, fears and wor-
ries seem to be emotions that people
work hard to avoid. Children are born
with temperaments and tend to keep their
styles of reacting throughout their lives.
Children with anxious temperaments tend
to dislike change, value predictability and
react fearfully to new situations. These
children seem to consistently demonstrate
these traits in most situations. It can be
frustrating for a parent of a fearful child
to see other children respond warmly and
enthusiastically to change and to watch
their own child cling to their legs. Most
children tend to have similar fears at sim-
ilar ages.

Fear can be either very general-
ized or quite specific. Some children are
afraid of all dogs, while another child
may just fear the large dog that lives on
the corner. Some children fear all unusu-
al weather conditions and begin to worry
as the sun slips behind a cloud that a
thunderstorm is imminent. Often chil-
dren have aversive experiences with

. . something that typically precipitates the
lionsr i’gersr ?hd bears’ Oh mg’ fear. The big furry dog may not have
hurt the child in the adult’s eyes, but was
] lf Lyon Simons, Psg. D.

Dr. Lynn Simons is the Director of Behavioral Associates of Mid-Michigan, a group psy-
chotherapy practice. She resides in Mount Pleasant, Michigan with her husband and

four children.

Although adults wish they could lead children
to a yellow brick road that would prevent them from
encountering or even imagining wild animals and scary
monsters, childhood fears are a natural part of a child’s
emotional growth and development. Fear is a natural
inborn reaction to danger and is very adaptive. For
example, children respond with fear when we yell
“hot” loudly and suddenly. As parents, we are appre-
ciative when fear works so quickly and effectively to
keep our children safe.
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enough of a scary event the first time the dog
bounded over, that the child remains afraid of the
animal subsequently. Unfortunately, each time a
child reacts with fear, and feels the fear, he contin-
ues to teach himself to be afraid of the same furry
dog. The child’s brain pairs the image of a large,
furry dog with his experience of fear.

Cognitive differences in children

Children’s fears can seem irrational to adults.
Children do not think like adults. Children are
unable to predict what will happen next and.can-
not read signals and social cues well. So, a child
can't tell which physician visits will have shots and
which ones are safe. Sometimes their lack of abili-
ty to predict means that children cannot tell when
a situation is safe, so they will worry all the time!

?/ Children are also concrete thinkers and

ERIC
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take our words to mean exactly what we don't
‘mean! When a child hears that the dog was put to

“sleep, when it’s her time to go to sleep, she may

wonder if she will disappear also. If the neighbor
died because he was old, then the child will won-
der how old mommy and daddy are. We also tell
children, “Never talk to strangers,” but they see
adults do this all the time. Sometimes we make
our rules so concrete, that children cannot think
reasonably about the exceptions. It’s appropriate
to talk to strangers when you are hopelessly lost,
but how do you determine which strangers are
helpful? As children mature and learn to make
these fine distinctions, they will have less fears and
at times, a sense of invincibility.

Children also worry about losing emotion-
al control of themselves and see strong fears or
crying spells as aversive. They find it easy to get
upset and much harder to lay those feelings to
rest. We have all seen the child sobbing, while
trying to reassure herself and others by saying,
“I'm all right.” When children start to know them-
selves better, they will balk at events because, “I'm-
afraid I'll get afraid if I go.” Some kids become
afraid of becoming afraid.

Sometimes it's in a child 's
best interest to Face the Fear,

such as Pr-eschool sepmHons and

bedtime Fears.

Facing the fears
Although it is commen to try to quiet children or
distract them from their worries, children do bet-
ter when we acknowledge their fears and let them
know we can accept their feelings. As parents and
teachers we can so easily say things like “Stop
that”, “That’s silly”, “You don't need to worry
about that.” It may be silly for us to worry about
monsters, but imagine an adult equivalent of per-
haps snakes slithering around your neck. Letting
children have their fears means saying, “Let me
hold you until you feel better”, “Can I read to
you until it's not so scary”? “Tell me about being
afraid of monsters.”

T
N

L;tj - s

Parents and teachers may not always be
able to act as if the fears are all right, especially
when other life circumstances exist. It's
important to make the distinction between pas-
sive tolerance of the fears and emotions and
active resolution of a child’s fears. You may
hear how she worries, but you are still unlikely
to take those fears away for her. Be prepared
to feel just as helpless about making her life
worry free as she feels at times. Listening to
the fears means just that—listening.
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As parents, we need to help keep the

vision of our world safe For our children
until Hteg have the cosniHve skills fo deal
with this inFormation

16

Children often see adults as invincible
and able to handle everything. They can be
very surprised, and relieved to find that every-
one has fears and must cope with them. Parents
and teachers can role model fears and how to
cope with those fears. For example, talking
about how a loud noise made you jump and
how long it took your heart to stop racing can
help a child understand how his own physiolo-
gy responds to fear. Perhaps a father could share
that he used to be afraid of thunderstorms, and
how he learned not to be afraid. From this a
child can learn that these fears, that feel so
potent, can fade and go away.

We sometimes forget to tell children
what they can do while we are so busy telling
them what they cannot do. “You can walk
here, but not on this ledge.” “You can climb
this tree, but not the garage roof.” This process
of defining what works and what is acceptable
gives a child the chance to solve his own prob-
lem, and to find some alternative ways to
express that energy or meet his own needs.

e | T ‘ e |
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Help for a fearful child

When we ask children what they
need to help them deal with their fears,
we find they usually have some very
good ideas. One child felt that her
father’s shoes would keep moths from her
room. Easy enough to do! Other
requests may be simple and easily accom-
plished, such as staying in the room with
the child, walking out to the garage to
help put the bike away, or looking under
the bed for the monster. This help can be
gradually reduced. For example, maybe in
the beginning you go to the basement
each time the child asks, because he's
afraid of monsters down there. After sev-
eral weeks, you sit on the steps and talk
to your child about day to day events
while he goes into the basement. A next
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step might be to stand at the top of the stairs and
call to your child while he is in the basement.
Eventually, your child will be able to use his own
resources to tolerate his fears while in the base-
ment. To work well, the support has to be
offered with affection, rather than frustration, at
having to help a child with this task. Forcing a
youngster to face fears typically entrenches this
fear, rather than helping the child move past it.
This is because we typically don’t know how
intense the internal fear response is and cannot
judge how the child’s thinking changes as the fear |
becomes intense.

Fostering assertive responses to fear in
children can help give a child adaptive, and
sometimes silly ways to overcome fears. Talk
about the fears when the child is not in the mid-
dle of a fearful state and listen to what the child
thinks and feels. Make up stories with successful
endings, or read books about kids that tackle and
resolve fears. One family took on monsters and
humanized them for their daughter. They asked
her to invite the monster to dinner, and suggested
she have the monster ask his mom if it would be
all right. Everybody in the monster family got a
name and each had endearing characteristics. This
is similar to children using imaginary friends to
take the blame for their misbehavior.

Sometimes humor is a wonderful way to
help a child with fears, but it must be paced to

r—

your child so they are laughed with, not laughed
at. One seven-year-old found himself afraid that
lions from Africa were going to come to his
house, specifically, and eat him. His parents
traced the path from Africa to their house, imag-
ining the lion taking a boat, a plane, a train, and
a taxi to his door, then asking politely as he
knocked on the door if the parents would mind
very much if he eats their son for a snack. While
the child laughed hysterically, his parents debat-
ed which sauces in the refrigerator might best
compliment the lion’s palate as he munched on
the boy, and whether a lion would find his
stinky sneakers tasty or not.

L—1
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Dont share the fear
Sometimes the adult, unintention-
ally teaches the child how to be
afraid. If a parent’s fears spill over
into the child’s life, then the child
is likely to adopt this fear. For
example, a parent afraid of heights
may tell a child to be careful and
how easily she could fall and soon
that child, too, is afraid of heights.
For some adults, it can be very
hard to acknowledge their own
fears, so the child can be pulled
into being the excuse for adult
fears. “No, I'll just wait here with
Susie, because remember Susie
doesn’t like heights.” If a parent
has not yet learned how to deal
with his own fears, he can model
that same fear to the child. One
child whose father feared bees,
and whose mother was the official
household bee killer, was stunned
when her male school teacher
killed a bee in the classroom. She
had trouble believing that a male
could be fearless of a bee!
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Finding a way through the fears

Some fears are predictable and natural, such as stranger
anxiety, preschool jitters and fear of monsters at night. Other
fears seem to come from what children see in our world today.
Watch what your child watches on television and videos. What
do our children think when a mother, or sometimes a father, are
killed in our most popular movies. Bambi can make children
wonder if their own mother could die and helps them feel the
terror of losing their mother. Children who watch real life
crime and rescue shows or movies depicting graphic violence
and supernatural or alien encounters will often experience
intense anxiety. They may watch fearlessly but crawl into bed at

A

&

Talk about the Fears
when the child is not- in the
middle of a Fearful state

and listken to what the child

t+hinks and Feels.
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night and not be able to put the vision or
thought out of their minds. As parents, we
need to help keep the vision of our world
safe for our children until they have the cog-
nitive skills to deal with this information.
Sudden increases in fears are sometimes
related to seeing something on television or
videos that was disturbing. And sometimes,
unexpected changes in fearfulness are related
to an older sibling sharing scary stories or
ideas with a younger sibling.

How do you know when a fear is a
fear and when fearfulness is more a manip-
ulation? It's a common question for teach-
ers and parents alike. Most children enjoy
being able to impact their parents, and
tears is one of the better ways to do so.
Sometimes it’s in a child’s best interest to
face the fear, such as preschool separations
and bedtime fears. Children eventually
have to learn to leave their parents for
school and have to find a way to soothe
themselves and sleep at night.

If you have already decided your
child is ready for preschool and the teacher
agrees, stay firm about going to class each
time, and about the child remaining in
class. Take the child, letting her know that
she’ll be going, you will be leaving and
when you will be returning. Let her tell
you how she feels about staying, and let
her know that you hear her feelings.
Patiently and firmly guide the child into
the room, and help her find an activity or
the teacher. Say goodbye without much
fuss; give a hug and leave. If you must, for
your own fears, hide outside the room,
you will likely hear the child’s fussing
gradually (or suddenly) cease. Ask the
teacher for help in how to leave and how
the child tolerates the separation after you
are gone. It is important for the child to be
able to have social time with peers, learn
how to be away from a parent, and to be
able to be proud of facing a challenge such
as being in school alone.

Bedtime also becomes one of those
times that a child needs to take some
increased responsibility for finding a way
through his or her fears. Parents absolutely
need time to themselves to nurture the
marriage or to fulfill their own adult needs.



Families do best when the children can move
into a bedtime routine where they go to bed
and stay in bed. Now obviously, this is an
ideal, but surely an ideal worth shooting for.
Establish a consistent bedtime routine that
involves a predictable pattern: snack, bath,
pajamas and bedtime stories, for example.
Spend some quality time with the child
either reading or talking before bed, and try
to spend extra quality time during the day
with the child if nighttime is a trouble spot.
It's a way to reassure yourself that you have
given amply to your child and can set rea-
sonable and-firm bedtime limits Settle your
child in bed and then send her back to bed
each time she pops back out.

Other common manipulations are
when a child feels unable to do something
because of fears, such as doing chores, going
to the bathroom, putting a toy away or get-
ting something in their room. Without giv-
ing in on the main command, parents can
help children accomplish the task and feel
successful by offering small amounts of com-
panionship or help. Walking out to the
garage at night to put a bike away can be an

T e’ T g~

S 5ol o= 5
o i > g . . « l [ |
A A LN

opportunity to talk about the stars, the night
air or how great the day was.

Even though the wizard can’t grant
our children a fear-free childhood, con-
cerned adults can offer comfort, a listening
ear and companionship. We can be confi-
dent that childhood fears, while distressing,
are normal. Children who are able to pass
through nighttime fears, monster worries
and incapacitating fears of the dark are able
to mature through emotional growth and
benefit. Children can soothe themselves at
times; work at putting fears out of their
heads and avoid those things that frighten
them. The joy in a child’s voice who
exclaims, “I'm not afraid to do that any-
more,” is proof of how satisfying mastery
is to that child.

newborns
6-9 months
1-2 years

3-4 years

5-6 years

7-8 years

Nosrmal Fears for Normal Rids

loud noises, falling

strangers

bathtubs, water, washing hair

loud noises, vacuum cleaners

heights, parental anger

bathtub drains and toilets

monsters, dark and nighttime

strangers, physicians, shots, pain

reality fears such as strangers, harm, pain
carryover of old fears such as monsters
and imaginary creatures

specific phobic fears such as snakes,
bugs, rodents, dogs

social fears about what peers will think
strangers

teachers and adults

fears are more similar to grown up fears
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manipulate, you may be very uncomfortable
using them with your own children. Many fami-
lies either don’t communicate loving feelings very
often or they communicate them in destructive
ways. A counselor friend once told me she was
appalled to discover that some of her clients had
never heard the words, “I love you” from their
parents. “I couldn’t imagine parents who could-
n't say ‘I love you' to their children, probably
because I grew up hearing it all the time. But in
the middle of my shock and self-righteousness, I
realized that in my family, that statement was
always loaded with expectations for me to do
something. Most of the time when my parents
said ‘T love you' they would stand there and wait
for us to say ‘Ilove you, too.’ So that statement
always came off as a solicitation, rather than an
expression of how they really felt about us.” If
o “ ” either of these extremes describe your upbringing,

8681’,3 1 love sou chances are, you aren’t using loving statements as
often—or as “cleanly”—as you might. A few

simple guidelines can help.

Jane Bluestein, Ph.D.
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Dr. Jane Bluestein currently serves as the president of Instructional
Support Services, Inc., a consulting and resource firm in Albuquerque,
New Mexico. Formerly a classroom teacher and crisis-intervention
counselor, Dr. Bluestein is also the author of several books. Her most
recent is titled Menyops, Masrers, and Myrs. McGregor:  Sories of Teachers

Mahking a Diflerence. She can be reached at 1-800-688-1960.

“1love gou." Can any words possibly sound
sweeter or offer greater comfort? Is any

statemnent more natural, or necessary, Let's hear i1} We all need to hear loving state-
between a parent and child? In many fami- ments from people we care about. It may be easy to
lies, these words come easily. However, if assume that your kids know you love them. After all,
you grew up never hearing them, saying "1 you do love them, and you probably do a lot of loving
love you” may feel somewhat unnatural to things for them. That's important. However, feeling
you. If, in some cases, members of your love for someone is not the same as expressing it. Nor
family used loving statements to control or is doing loving things. Loving feelings and loving
behaviors are not loving words—and those are impor-
tant, too. If you find it hard to get the words out of
your mouth, either from lack of familiarity or fear of
rejection, start slowly. A parent in one of my work-
shops confessed to practicing on the dog for a few days
before she could get up the nerve to try it out on her
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Feeling love For someone is not Fhe same as expressing e

kids! Another started by writing love notes to her ;

children, sneaking them into their lunch bags or | ]
under their pillows. Both reported such a strong,
positive response from their children, that saying

“I love you” came much more easily after that. .

Lets hear it some more. None of this, \
“I-told-you-I-love-you-in-1985.” This isn't the ~
same as going to the dentist twice a year. So SO
maybe it’s still not easy to say, even with the i

practice and little successes. Hearing “I love R
you” may even give your kids the creeps (this is -t
more age specific than anything else and less like- | - -
ly to happen if you don't say it in front of his .
entire fifth grade class). Say it anyhow. As a gift :
to yourself, communicate your love daily.

Yeep it simple] “Ilove you” is a com-
plete sentence. Resist the inclination to tie your
feelings for a person to the person’s behavior. In
fact, whenever we connect it to something the
other person has done, I love you becomes a
statement of conditional caring.

“I love you when you make your bed,” or “I love
you when you make the honor roll,” suggest that
you love your child because of his behavior or
accomplishment. It also suggests that the love
wouldn’t be there, or be quite the same, if the
child hadn’t made the bed or the grades. (Don’t
you love your child in either case?) You can still
be excited and happy about the behavior, but
avoid communicating that your loving feelings
exist because your child is doing what pleases
you. “Ilove you.” Period.

No “buls’ about it} By the same token,
watch the tendency to use “I love you” as a lead-
in to a confrontation about something your child
has done that you find disturbing. If you need to
address the child’s behavior or set a boundary, by
all means do so. Deal with the behavior—not the
worth of the child, or your feelings for the child.
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If the child needs to clean her room or miss the
movie because her chores were not done, deal with the
situation, not your feelings. You don't need to say, “I
love you but...” to soften the blow. Your feelings are not
an issue here.

Whatever you say before the word “but” auto-
matically becomes canceled out because of the way the
brain processes the words we hear. In other words, if
you say, “I love you, but your room is a mess,” all the
child hears is, your room is a mess. Using “but” in the
same sentence as “I love you” is confusing and manipu-
lative. As in the previous example, this type of statement
suggests that the child is only lovable conditionally.
Avoid tying the feelings you express to the way the chlld
is acting, be it good or bad behavior.

Say, “I love you" because you
want to say I love you. Say it because
you feel love toward the person you
are talking to. Say it because it feels
good to say it. Ilove you, is a power-
ful statement and many times it will
evoke a loving response from the
recipient. However, attaching an
expectation for a response to the state-
ment is a set-up, both for you and the
other person. If the expectation is
there, your child will know it. If he
does respond, it will probably be to
avoid guilt or conflict rather than gen-
uine, spontaneous caring. Is that what
you really want?

If your children haven't
learned how to say “I love you” yet,
it’s okay to tell them that you need to
hear those three little words some-
times, too. Then give them some
space to risk, practice and learn. Their
best lessons will come from your own
unconditional modeling.

Turn the love inward. Next to
unconditional love, the best gift you
can give another person is the love
you give yourself! In fact the ability to
love, appreciate and care for yourself
is essential to healthy, loving relation-
ships with others.

So, look in the mirror. Look into your eyes.

Say “Ilove you.” No “buts,” no qualifiers, say it
out loud. Say it often. Mean it. What better way to
affirm how worthwhile and lovable you are, what
better way to practice one of the most basic, most
precious and important parenting skills there is.

When your children arent very loving

Sometimes responsible parenting means say-

ing “no” to your child’s request for cookies and
candy for dinner or a spin around the block alone
on her tricycle. If your child is doing her job, you
can count on her to occasionally resist your efforts at
setting even reasonable limits. And sometimes that
means she is going to fight dirty, especially if it’s
worked in the past. You just may hear the words,

“I hate you, Mommy!

o506



Nothing will trigger anger, shame, shock
and a sense of inadequacy faster than this state-
ment. It's hard to hear someone you love tell you
that she hates you and not take it rather personal-
ly. Children know this. They figure out, often at a
very early age, that this is a short-cut to a lot of
attention (negative attention though it may be)
and often to getting their own way. How do you
respond? It’s actually pretty simple—at least on
paper. First of all, resist the temptation to talk
about how this statement “really hurts me and
brings up all my abandonment and inadequacy
issues.” Sure, tell your therapist or your sponsor,
but don’t unload your emotions on your four-
year-old. Please don’t make your child responsi-
ble for your feelings. The burden can be over-
whelming even for healthy, well-adjusted adults
with excellent personal boundaries!

Instead, acknowledge the feelings behind
the statement: “You sound pretty angry,” “You're
upset about that” or even “T understand.”
Disengage, especially if you find yourself getting
upset. Watch out for the temptation to hurt back.
Saying, “I hate you too, sometimes!” may be
exactly what you are feeling at the moment, but
it won't help you, your child or your relationship
for you to become a four-year-old who is acting
out. If you need some support, encouragement,
reassurance or understanding, call on your adult
resources. Finally, leave the door open for fur-
ther discussions with your child at a later, and

s hard +o hear someone
you love tell gou that she hates gou
and not fake it rather

Persona."s.

v \‘
@ l .

calmer, time. You could say, for example, “Let’s
talk about this in a little bit.”

If you are able to stay “unhooked” and
refuse to change your mind just because your child
has said that she hates you, she’s far less likely to
continue using this statement to manipulate your
feelings and behaviors. You'll also be able to hang
onto the idea that you're still a wonderful and lov-
able person—no matter what your kids say!

g e
(7 N
AN ) ° 27
:'\" \?\ \“‘j\ ° \ ,/,,
Slw R ' -
Ao A \\v\‘ \/:\ N
0400 e~ '
b,oe I ods 3
VN )éxl\/\,:i .3://
/ \\\) ey
st =
-~ (//

37

23



Colds are a common
cause of illness during childhood.
Although not serious by them-
selves, they may cause the compli-
cations of ear infections and sinus
infections. This article will review
the characteristics of the common
cold and describe the changes that
can occur that suggest these compli-
cations. Regular health checkups and
the importance of well-child visits
are also explained.

It is not unexpected for a
healthy child to have six to eight
colds in a year. A cold typically
starts with a clear runny nose, and
there may be a cough. The child
with a cold may have a low-grade
fever at the onset, and the fever usu-

surviving ihe Cold season ally resolves after two days. There

may be some loss of appetite as well.
Susan F ebger'; m.0., M.PH. Some children will need more slp
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1 Dr. Susan F. Engert is a pediatrician at the University of Michigan Health Center in

Northville, Michigan. She is a graduate of Tufts University School of Medicine in Boston

and the University of Washington School of Public Health and Community Medicine in N B ,

Seattle. Dr. Engert completed her pediatric residency at New England Medical Center’s if
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Y Boston Floating Hospital. She has practiced pediatrics in Michigan for 11 years. She lives in —
\. Ann Arbor, Michigan with her 11-year-old daughter. than usual' but Sleep may be inter-

rupted by the cough. On the third or
fourth day of the cold, the clear
nasal drainage changes to yellow or
green, suggesting that inflammatory
cells from the body’s immune sys-
temn have arrived. In the uncompli-
cated cold, the drainage will again
become clear, and the cold will
steadily go away within ten days to
two weeks. These colds are due to
viruses and do not require treatment
with an antibiotic. Instead, the goal
is to keep the child comfortable
while the cold resolves.

ERIC SESTCOPY AVAILABLE



Acetaminophen for the
initial fever, extra fluids to drink,
and use of a cool mist vaporizer at
night are the usual recommenda-
tions.

Not all colds follow this
schedule, however. Some children
develop ear infections when they
get colds, and some develop sinus
infections. Ear infections are the
most common complication. Three
quarters of children have one ear
infection by the time they are three
years old, and about one third of
these children have multiple infec-
tions. Infants with a cold may
exhibit signs that they have an ear
infection when a cold gets steadily
worse instead of better, or parents
may notice their baby’s loss of
appetite, wakefulness during the
night, or increased spitting. A fever
may also develop. Toddlers and
preschool-aged children may show
loss of appetite and poor sleep and
also be able to tell a parent that an
ear hurts. School-aged children and
teenagers may complain of pain or
of feeling that an ear is plugged.
Parents often report that they have
noticed decreased hearing.

Once an ear infection has
been diagnosed, an antibiotic is pre-
scribed for ten days. There are
many antibiotics to choose from,
and the choice depends on several
factors. Does the child have a
known antibiotic allergy? Have any
antibiotics been used recently? Is
there another infection, such as an
eye infection, that is also present?
Other considerations in choosing an
antibiotic include the number of
doses required each day and previ-
ous problems with side effects like
vomiting and diarrhea. Follow-up
Q
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is important to make sure the infection
has cleared up and that longer treatment
is not needed.

If several courses of antibiotics
do not cause the ear infection to resolve,
the child’s physician or nurse practi-
tioner may recommend a referral to
an ear, nose, and throat specialist to
decide whether placement of tubes in the
ear drum would help. This surgery is
routinely done on an outpatient basis. A
child with no complicating medical con-
ditions can go home the same day. The
tubes let fluid that develops with infec-
tions drain from the middle ear. Letting
the fluid drain may decrease the frequen-
cy of repeated infections, and hearing
that may have been affected returns to
normal.

For children with ear infections,
preserving normal hearing and language
development are always the goals of

treatment. Some children will need to
have formal hearing testing by an audi-
ologist or speech and language evalua-
tion to help make decisions about the
best course of treatment.

A second kind of complication
that may occur is the development of a
sinus infection. If a child has a cold that
has not improved in two weeks, it is a
good idea to schedule a visit to the pedi-
atrician’s office to decide if treatment for
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healthy child.

a sinus infection is needed. The wors-
ening cold shows persistence of the yel-
low-green nasal drainage and of the
cough. The cough may be getting
worse, especially at night, and
vaporizers and cough medicines do
not seem to help. Many children lose
their appetites. Some develop fevers late
in the course of the cold. Teenagers
may also complain of face pain and
headache. Treatment is with the same
kinds of antibiotics that are used for ear
infections, but longer treatment is often
required, often up to three weeks.
Follow-up appointments are recom-
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mended to help decide how long
treatment is needed and to try to keep
the sinus infection from becoming
chronic.

Colds and their complications
can mean discomfort for the child,
lost sleep for children and parents,

60
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and missed days of school and
work. Are there any things that
can be done to prevent colds, ear
infections, and sinus infections?

Keeping children away
from cigarette smoke is known
to decrease the frequency of
colds and ear infections.
Without smoke exposure, colds
and ear infections also resolve
more quickly. Breastfeeding
infants for at least three months
has been shown to decrease the
number of ear infections for
infants. Choice of a day care cen-
ter or nursery school with a strict
illness policy will decrease expo-
sure to the viral illnesses that
may cause colds and their com-
plications. Frequent hand-wash-
ing at home and at school will
also help prevent the spread of
colds. Teaching young children
to use a tissue independently and
to dispose of it, followed by
hand washing, will help too. In
addition, keeping toys and
equipment in sanitary condition
should be a priority for schools
and homes.

These measures may
help decrease the number of
infections, but in spite of best
efforts every child will get colds.
It is often reassuring for parents
to know that six to eight colds a
year are considered average for a
healthy child. Although annoy-
ing, they are certainly an expect-
ed part of childhood. With
knowledge of the potential com-
plications, parents and their chil-
dren’s health care providers can
act promptly to treat complica-
tions that may arise.

Even if your child isn’t
one of those children who is



being treated frequently for cold
complications, health care providers
recommend regular well-child check-
ups. This recommendation is made
because the well-child or health-
maintenance exam provides a chance
to review important issues that are
not normally covered when a child
sees a doctor for an illness like ear
pain, a sore throat, coughing or vom-
iting. Instead of determining the
cause of an illness and providing
appropriate treatment, a well-child
visit focuses on assessing growth and
development, as well as behavioral
concerns.

During a well-child visit,
health care professionals usually
spend more time with children and
parents than they do when a visit
occurs because of illness. A well-
child session will include measure-

ments of height and weight,

test of vision and hearing, annual
checks of blood pressure for children
three or older, and for young chil-
dren, assessments of progress in lan-
guage development.

These visits also provide a
chance to check for anemia and expo-
sures to lead or tuberculosis. They
also offer opportunities to discuss top-
ics like diet, sleep, toilet training,
tantrums, school and safety.

For children up to two, these
visits are also tied closely to the
schedule for childhood immuniza-
tions. Equally important for very
young children are other procedures
that take place during a well-child
Ot monitoring normal growth and

elopment and regular exams to

IToxt Provided by ERI

confirm normal heart, lung, intesti-
nal and nervous systems. These visits
normally take place every two to
three months.

For children from ages two
to six, health care professionals rec-
ommend yearly health maintenance
exams. School aged children should
have regular checkups at least every
two years. Young people with
chronic medical conditions like asth-
ma may need to make an annual
visit to their health care provider.

Parents should be aware
that even school age children and
teenagers have immunization needs,
and health-maintenance examina-
tions are a good way to stay up-to-
date. These immunizations include
a second measles-mumps-rubella
(MMR) vaccine, a tetanus booster
and the hepatitis vaccine series.

Vaccination against chicken pox is now

also available and some young children
may need to have a flu vaccine each
fall.

Whether your child is being
seen by your health care professional
because of illness or for health mainte-
nance remember that both types of vis-
its are important to the overall long-
term health of your child.

61




28

——1

The most impostant thing you can do lo prevent
the spread of illness is lo wash your hands and the
childrens hands thoroughly and often.

This is how you should wash your hands:

Rub your hands together vigorously for at
least 20 seconds using warm running water and
soap. Make sure you have lots of bubbles.

Wash under fingernails, between fingers,
back of hands and wrists.

R Rinse your hands well under running water.
& Dry your hands with a single-use paper towel
or hot air blow dryer.

If your towel dispenser has a handle, be sure
to roll the paper down before you wash your
hands. This helps to insure that you will not

ick up new germs from the handle.
&For hand-held faucets, turn off water using a
paper towel instead of bare hands so you will
not pick up new germs on your clean hands.

You may want to open the bathroom door
with the same paper towel and then throw
away.

For children from ages two to six,
health care pro?essiona.ls recommend

Searlg health maintenance exams.

These are limes when you
should wash your hands:

After you use the bathroom or help
a child use the bathroom
& After you change a diaper
Q After you handle items soiled with
body fluids or wastes such as blood,
drool, urine, stool or discharge from
nose or eyes
R After you clean up messes
R After you handle a sick child
& Before you prepare or serve food
R Before you eat or drink

These are limes when you
should wash your childrens
hands:

When they arrive home from day
care, a friend’s home, another outing
or school

After they use the toilet or have
their diapers changed

After they have touched a child
who may be sick or have handled
soiled items

Before they eat or drink

Adapted from a Minnesota day care manual.

Taken from the Washtenaw County Department of

Human Services/Public Health Division.
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