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'*T;T..'An important Message to Our Readers

As Jane Burnette notes in the lead article of this issue, when the term “inclusion™ is used, it is often un-
clear whether the speaker is referring to placing a single student with disabilities in a general education
classroom, placing most students in a district in general education classrooms. or placing all the students
in a district in general education classrooms. Some advocates are calling for full inclusion. that is, placing
all students with disabilities in general education classes. Others are taking a more moderate approach by
supporting the creation of inclusive schools that welcome students with disabilities while holding that for
some students, general education placement is not the best option.

According to state statistics reported to the U.S. Department of Education, the number of students in
inclusive settings has increased greatly over the past 5 years. During the 1987-88 school year, 29 percent
of all students with disabilities (ages 5 to 21) received educational services in general education classes;
by 1992-93, that figure had jumped to 40 percent. Over the same period. the percentage of students with
disabilities educated in separate school facilities dropped from 6.4 percent to 4.5 percent.!

It is critical to note that the successful implementation of inclusive practices requires protessional devel-
opment and technical assistance for teachers and various types of support and accommodations tailored

to the needs of individual students as they move to general education classrooms. Students already in the
general education classroom—and their parents—need to be prepared for this transition as well. This issue
of The ERIC Review introduces readers to the issues surrounding inclusion and provides intormation for
schools moving to adopt more inclusive practices. It is not an endorsement of or poiicy statement on in-
clusion. The materials in this journal are in the public domain and may be reproduced and dissemi-
nated freely.

If you'd like more information about what the Educational Resources Information Center has 1o offer.
details on how to access the database. or a referral to one ot the 16 subject-specific ERIC Clearinghouses.
please call 80O~-LET-ERIC. send e-mail to acceric @inet.ed.gov. or browse the ERIC system’s Web pages
(http://www.aspensys.com/eric).

Keith Stubbs

Director, Educational Resources Information Center

' U.S. Department of Education. 1995, To Assure the Free Appropriate Public Education of All Children with Dis-
abilities: Seventeenth Annual Report to Congress on the Implementation of the ndncwbals with Disabiditiey Education
Act. Washington, DC: U.S. Government Printing Office.
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Inclhiding Stu

-

dents with Disabilities

in General Education Classrooms:
From Policy to Practice

fis wirticfe bricfly describes the

provisions of the [ndividial s
with Disabilitios Fducation Act oD
relaied o indidime childven il dis-
abdities in cenaral education classes.
1 then discusses the coneept of in-
clucion, identifying trends that afject
inclusive practice and the research
/mu'./m sirateygies and Il'('/l!l[t/lu'\ that
support inclusion. Characteristics of
hichuseve schools are also deseribed.

In policy letters respanding to ques-
tions about ncluding children with
disabilities in general education class-
rooms. the ULS. Departinent of Edu-
canon has interpreted the Individuals
with Disabilities Education Act (IDEA)Y
to mean that “the regutar classroom
in the neighborhood school should be
the first placement oprion considered
for students with disabilities™ (Riley.
1990 IDEA requires that all children
with disahilities be provided a free.
appropriate public educution in the
least restrictive environment (LRI
and that o continuum of placement
options he avalable o mecet thewr
needs. Tt specities that:

To the maximum extent appropri-
ate. children with disabilities . ..
are educited with children who
are not disabled. and that special
classes, separite schooling, or
other removal of children with

5
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by Jane Burnette

chsabilities from the regular en-
vironment oceurs only when the
nature or severity of the disabilin
is sueh that education in regular
classes with the use of supple-
mentary wids and services cannot
be attained saustactorily (DA
See. 612 (5 (B

In an unprecedented dectaration, the
U.S. Departments of Edue ation and
Justice expressed official support for
two important court decisions that
atfirmed placenient of twuo children
with disabilities in the general eduea-
tion seting (the Oberi and Holland
cases). However., the Departiment ol
Education has alvo expressed support
for the important role that other op-
tions on the contiuum play for soime
students and has affirmed that place-
ment decisions should be made on

an individual basis and in conjunction
with, not following. the Individuadized
Education Program (IEP) process also
mandated under EDEAL (The 11D s
awritten statement ol the educationa!
program designed o meet achild’s
unigue needs. Itincludes goals and
objectives and o list of related services
and assistive technology the child miay
need) LRE provides a feval foundation
tor inclusive practices, and the =P can
he a major toel o support these pra-

Hees in the classroom,

Controversies
Abhout Inclusion

The concept of nclusion is contro
serstal, Some advocates call tor tall
mclusion.” thatis, placimg atl sfudents
with disabilities in general educanion
clisses. Others tihe o more moderaie
approach by supporting the creation
ol inclusive schools that welcome stu-
dents wath disabifities while holding
that for some students, geveral educa
tion placement miy not be the best

cducational option.

In discussing ynclusion. it s paportam
to deline exactly voaat is meant s
often unclear whether the speaker s
referring to placing a single student
with disabilities ina general educa-
tion classroom. placing most students

m i district in eeneral education cliass-

rooms. or placing all the students in

a district i genciad edication class-
rooms. However. under any of these
philosophies. more and more studenis
with disabilities e now being in
cluded mgeneral edacation class-
rooms throughout the United States

Lane Burnette s publications manaeer

ot the ERIC/OSER Speaal Projectat the
I RIC Clearmghouse on Disabihines and
Galted Pdacation, hosted by Hic Coanel
lor Eaceptional Chaldien




What Are Adequate
Modifications and
Supports?

Controversy surrounding inclusive
practices often centers on the place-
ment of students in general education
clisses without appropriate supports.
Rescarch findings indicate that the
stecess of students with disabilities
in general education chasses i re-
fated to the supports and services
they receive (National Longiwdinal
Transition Study as cited by the US.
Department of Education. 1994,

In it 1992 report, fmplementing

the “Least Restrictive Lovironment”™
Mandaie, the National Education
Assaciation’s Standing Commitiee
on Instruction and Professional De-
velopment distinguished between
appropriate and inappropriate hnple-
mentation practices as follows. Ap-
propriate implementation practices:

seek first to meet the needs and
enhanee the educanon of uff
students. They focus on regular
and special education teacher in-
volvement in carly and continuing
decision making about student
placements, on individual needs,
and on the conditions for greater
collaboration betw een these
educators (p. 23,

Inappropriate implementation

pPriacuces:

disenfranchise all schoal employ-
cos and other stakeholders in
deciston making processes and
can lead to potentially damaging
decisions ihout the education of
individual students. In the most
extreme circumstances., [inappro-
priate implementation| has been
used ... to remove sersices to
students with disabilities . 1o
sive program dollars, o “dump”
or “lump” students .. (p. 2.

Clearly. implementation without
proper support will not help students
achieve better outcontes, Many pro-
fessional associations have adopied
policies and position statements

that emphasize the importancee of

supplementary aids and services for
children widh disabilities in general
cducation classrooms. (See p. 30 tor
caeerpis,)

Which Students Benefit
from Inclusion?

As Lombardi (1995) notes, “Although
the literature abounds with mission
statements, philosophies. theories,
principles, opinions, perceptions. and
auidelines, fev' studies exist on the of-
ficacy of inctusion for the broad range
of students who are eligible for special
education.” Some research indicates
that when students with severe disabili-
ties are placed in general education
classrooms. they show better social
development, more soctal interaction,
enhanved skill acquisition and gen-
cralization, better health. more inde-
pendence, greater suecess in meeting
the objectives of their IEPs, and more
normalized adult functioning. Their
presence gives their classmates and
others in the community more positive
attitudes about children with disabili-
ties (Hunt and others, 1992, as cited in
Simon and Karasoff. 1992). The same
study shows that far students with mild
disabilities, integrated placements re-
suitin higher academic achievement
and greater socioemational growth,

Some rescarchers contend that inclu-
ston in general education classrooms
is more appropriate for students with
some ypes of disabilittes than ior
others. Studies show that many stu-
dents with below average 1Qs or mild
mental retardation, for example. dem-
onstrate higher academic achicve-
ment in general education classronms
than in special education classrooms.
while many students with fearning
disabilities. emotionad disturbances.
or behuvioral disorders make more
academic progress in special educa-
tion programs than in general educi-
tion classrooms (Carlberg and Kavale,
19807 Sindelar and Deno. 1978). Tt

i important o note. however., that
placement must be based on the indi-
vidual characteristics of the student
and service system rather than on the
disability category,

In o more recent exanunation of three
madel programs i winch wachess

in generad education chosroonss
changed thein wnstructional stritegies
in order to teach students with and
sithout learning disabilities more
effectively. 03 pereent of the 180
students with fearning disabilities
achieved lessthan | year of aeadenic
gromth over a schoob vear tZiemond
and others. T995) What is nissing.
however. is & comparative meisuie
of how much acadentic growth the
siadents with learning disabilitios
would have made within a special
education serting. Much rescaren
remains to be done on the character -
istics of studernts who can henein
most from inctusion,

Trends Affecting
Inclusive Practices—
The New Context for
inclusive Schools

Despite years ol research on 1L.R1L
and mainstreaming. many guestions
about serving studenis with disabili-
lies 10 general educution settings
remain, How will their presence al-
feet other students in the class? What
are the options for providing instiog-
tion that will meet everyone’s needs!
How can the special needs al studeuts
with disabilities be met in the gen-
cral education classroom? Several
rends in education are hetping o
shape the answers 10 these questions,
These trends include edacation re-
form. an emphasis on broader educa-

ttonal outcomes, parent insolvement.
and new approaches to standards
and assessments,

3
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accommodations needed?

solvipe?

support from peers?

need for inclusive clissiooms?

v ¢

Education Reform Reflects
a Broader Focus ar.d Aims
for Higher Achievement
Education reform challenges schools
to focus on the phifosophy that all stu
dents can learn. and at higher fevels.
School systemes across the country are
restructuring their education programs
to achicve hetter results for increas-
ingly divesse students with comples
Jearnng needs. meluding those swath
disabilities 1Schrag and Burnette.

1993 -04) . A the ficld of speciul edu-
cation moves toward achieving its goal
of appropriate placement for students
with disabilities. attention is shifting
W issues more similar to those of gen-
cral education - better curricula hetter
instruction, and better outcomes.

Traditionally . school districts have
segregated students with disabilities
from the general classroom to reflect
higher performance on standardized
achicyement tests, Now ., school re-
structuring emphasizes small-group
arrangements that better serve di-
verse fearning sty les and capabilities
1Sailor and Skrtie. 19951 Some school

1
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Considerations for Inclusive Schoois

@ Are resourees adequate 1o provide the aids. support, related services. and

¢ 15 the school physically aceessible. or can procedures and accommeodations he
nrade 1o include students while awaiting physical plant renovations?

[ time wailable for weacher planning. collaboration. and group problem

* Cun stall=to-student ratios and class sizes be Rept Jow?
Doges the school atmosphere welcome and accommaodate diversiny”?

¢ Does the curriculum accommodate diverse student needs? For exampleal
students have problems with language mand literacy . are there curricubiar options
that will provide concrete. meaningful. experiential fearmmg?

| Docs the nature of the curricalum foster student interction swith and mutual
< Do teachers have the mstructionad and behasior management shills they will

I ongoing staft dex elopmicat available !
Are speciulized sapport persennel available o the school program !

districts are creating unificd sysiems
ol education i which the adimimnstra-
tive structures tor general education
and spectal cducaiion are combined in
asingle sysenm. Fhis approach Tocuses
onmproving educationdl outeomes for
all students through the use ot special
resourees previotsh confmed to cate-
gorical programs such as Chapter 1/
Tite [ English as a Sccond Language.
and special education. Schoot sup
port services are thus deplosed ta inte-
grate all children in general groupings
{Sailor, 1996).

Desired Educational
Qutcomes Are Oriented
to Business and
Community Results

The Nauonal Center on Educational
Outcomes has noted s national <hity
1 business, indusiry - and human ser-
vices from i focus o process o i
facus on results that e broader than
acadenie ace: vement. Tn addition

to academic and tuncuonadd oulcomes,
these melude contribution aad citizen-
ship: personal and sociad adjustment:
and satistaction of the students. pinents,

and communiny (Y sseldyhe and
others, 199400 A Dr, Margairet
MceLaughlin, co-director of

the Center for Policy Tmpuct of
U General and Speaial Educution

Retorm, notes, I the contest
ol broad goals tor education. the
things we value lor other Kids

are the things we value for these
hids, too Together we muost step
back and Took ar what today '~
children witt need 1o know when
they are adults, Noone persan
can detine that™ oM auahhn and
Winren, F994u po i,

Another aspecy ol this commu-
nity orientation is that iam
schenl districts are providing o
ercaler varicty of services within
schoois Inthese communities.
schools are becoming centers

of hieadthe mental heabth. and <o-
cial serviees for children and are
farging closer parinerships with
parents (5haw and others, 1940

Parents Are Strengthening
Their Involvement with
Their Children’s Schools
The importance of parent involsement
i children's ~chooling i giming
mereased recognition. especially in
inclusive envitonments. Parents serve
as their children™s fosi weachers, and
though their reles may change as theiy
chifdren getolder. their importance
does not dnmish A magor stk
holder group.™ parents must be in-
volved in decisions thit alTect ~chood
policy and aperations,

On the individual Tesel IDEA -
ticultes the right and responsibihity
of parents to participate in decisions
abfecting the education of their el
drens meluding developimg [1:Ps.
Parents contiibunte mformaton abeut
thewr chitdren that is not avarlable
Irom any other source. and their
hopes and aspirations Tor them are
an important part of shaping broad.
long-term educationat goals,

Ny teachers have long recoenized
thitt parents can help then teach
Indeed. many of the weehmques thin




support ielusion require parents Lo
be involved i creating comnunities:
advocating for and assisting children:
-and sharing academic knowledge.
skillscand values as members ot their
children’s educational wam.

In addition o working with educa-
tors o design a program to meet their
children’s individual needs. parents
provide ubservations und suggestions.,
support and monitor their children’s
progress, and discuss their concerns
with professionals at the school and
other agencies. Parents can request
that thetr children be evaluated. review
alb records. and request due process
hearines to resolve differences with
the school that cannot be resotved
infornally .

Some parents may not be aware of their
rights and responsihilities degal and
otherwise)y with respect to the education
ot their children. In an inclusive school.
parents develop such awareness through
their invosvement in the school commu-
nity and the ettorts of educational per-
sonnel. At inelusive school can become
an open. accepting community that
welcomes diversity and recognizes

The National Center on Educational
QOutcomes estimates that only about

15 pereent of students with disabilities
tor 1.5 percent of K-12 students in
the United States) have disabilities
sosevere that they are taught using

a different curriculum than that used
for the majority of students and there-
lore require different assessments. The
remaming 85 percent of students with
disabilities are already included in
farge-scile assessments. some w h-
out gecommodations or with minor
accommodations that do not interfere
vith test validity tsuch as testing in a
sepurate setting) and others requiring
more significant adaptations (such as
providing braille tormat or extended
time Tor taking the testy.

New isessment technigues such as
porttolios are being developed and
used in many arcas of the United
States. Such performance-based
assessments. which rely on objec-
uve scoring rubries, can address spe-
vific student goals. These techniques
atlow assessment to be embedded
within insiruction and allow a single

assessient to cross several curriculum
areas. When perlormancee dssessments
are used in the classroom. a student’s
gauls and objectives mav be used o
determine grading eniteria. A nathonal
survey indicated that nearly 40 percent
of teacher respondents used authentic
assessment. performance assessment,
ar partfolio systems. with about 20
percent indicating that thev made mod-
ifications in portfolio assessments for
students with disabilities (Bursuck and
others. 1992 a8 eited in Polloway and
others. 199-h,

It has been anticipated that special
educators will assume an increasingly
imporant rofe in developing grading
policies and moditications for stu-
dents with disabilities (Polloway and
athers, 199-h. A survey of policies

on chasstoom grading showed that of
[46 school districts, 60 percent had

a policy addressing modifications for
students with disabilities. The most
frequently cited grading modifications
were those reflected in the student’s
IEP. For criterion-referenced tasks.
many IEPs indicate a level of mastery

the important contribution that
parents offer.

New Standards and
Assessments Are Being
Designed To inciude
All Students

The U.S. Department of Educa-
tion. Office of Special Education
Programs (OSEP). is examining
the 1ssue of standards and as-
sessments for special education
students. Dr. Thomas Hehir,
OSEP Director. notes that nost
children with disadilities should
be taught under the sanmie stan-
dards as their nondisabled peers,
but that “the administration of
assessiments should be modified
when it needs to be modified.”
Severely disahled students, he
belicves, should “have their edu-
cation based on a high expectation
level™ if they cannot reach the
same levels as general educatnon
saudents cHof L 1994,

Costs of Inclusion

Inclusion requires a redistribution at resources. and its costs and cost savings
vary from school district to school district, depending on how resources are cur-
rently used and which models ot inclusive education are put in place, Here are
same of the areas in which administrators have reported cost changes resulting
from inclusion.

Arcas in which districts might realize cost savings:

*

L 4
L 4
L 4
L 4

Transportation costs.
Hiring of teachers with dual licenses.
Collaboration among teachers,

Decreased special educadon referrals (fewer assessments/ess adiministration,

Out-of-district tuition payments.

Areas i which districts might see costinereases:

¢

Staft development.

& Hiring ol additional paraprofessionals or special education stait.

*

Updating of physical equipment.

I a 1994 policy paper for the Center for Special Education Finance entitled Re-
sowrce Implications of Inclusion: Impressions of Special Educarion Administrators
at Selected Sites, M. 1 McLaughhin and S. Ho Warren interview ed administrators in
12 distriets and concluded that inclusion does not necessarily cost more than other
modes of service delivery hut that initial implementation of inclusion may require
additional resources.
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expected ol a student dlor example,
6O pereentr. which then governs the
student's work responsibiliny 1o achieve
agiven grade (Polloway and others,
1994). Some disuicts use decisions
generated by o comnutice. such as o
pupil evaluation team, to determinge
approprate grading modihicanons,

Using What We Already
Know About Inclusion
in a New Context

Years of rescarch on the application
of the LRE prnciple in IDi A have
vontributed o our knowledge of how
o mchude students with disabihines
more successtully i general educanon
settings at all age lesels This rescarch
has curded whut teachers and adming--
tators need to know about curnicu b
modihications and other aecomnio-
dutions, outcomes associated with
including students with disabslities,
therr social aceeptance by ~chool-
DI, NG SUPPOTT Sy SIS (o
strengthen melusiv e praciices

Without the rescarch conducted
over the past 20 yers on integral-
ing students with severe disabilities
tsees torexample. Halvorsen ind
Saitor, 1950, and Sailor and others,
TURY 1, creating mclusine schools
that achieve better outcames for

alb students would net be pussible
The technology of mdiv iduatized
insvruetion developed by spesal
cducdton ——assessing acdenue
skilblevels adentitying social and
behavioral needs. and orgamzing
teams around individualized plans -
is now seen as beneficial w ! sto-
dents tAvres and Mever, 1u920,
Students are viewed more and more
not as separale groups - disabled
and nondisabled —but as children
sath shared chanaciensiaes whee
vary on uowide range of attnbutes
tStainback and Stunback, 1984,

The inclustonary maodcei s also firmiy
rooted 1 the research onetiectine
leachimg and etrectne schools (Shaw
and others. 1990 Flius body of 1e-
scarch supports such aspects of inche-
sive sehools as hieh 2oais for student

achires cinent, locd dutonomy . panent

imvolvement, and colluborative mangae-
ment betseen teachers and princrpals.

In a 1994 study . the Nationa! Centen
on Bducational Restructurmg and In-
cluston tound that most mclusion pro-
erams are new, with few m esistence
for more than a couple of veurs. and
deseribed the process of implementng
mclusion as “adevelopimg wtp, 27
Schools are now experimienting Wil
methads tor becoming more mctusine
and with adopung specitic strategies
and techmigues that support inclusion,
Inclusion s o schooi-by -school pro-
cessy i process of selecting and experi-
menting with technigues to see what
will work sna partcular contest. thee
“Considerattons for Inclusive Schools”
on p. 4o The individualized supplemen-
tary aids and services required by each
student must guide the school s imple-
mentation process,

[ ‘ inclusion is a school-
by-school process, a
process of selecting
and experimenting with
techniques to see what
will work., ’ ’

Instructional Practices
in Inclusive Classrooms

Over the vears. various methods for
individualizing and detivering mnstruc-
ton and for sharing eeneral education
and special education expertine have
been developed In ¢ eaizational
Imsiriecnional amd Crrricular Stiate -
wes Lo Support the Implemeniaion
oi Unitied, Coordinated. and il
sve Schooiv, Schrag (1993) reviea s
reseatch-based strategies Tor schoot
organization, mstruction, and student
peet-support sy stems and discusses
technigues tor implementing then

Lvamples of these strategies tollow

Consuttiation

This strategy encowages colaboraiian
among school personnel to meet stu
dents” special neceds Tos “animierae
e process that enables people with
dinverse expertise to generate creatin e
solutions 1o mutualy detmed proh-
fem" dIdol and others, 1986 cued

I Sehrag, 19930 Inclusive schools use
consultation to enable spectal and e
crul edocation teachers o work wgether
more cifectively and to provide a o
for group problen solving

Etfective consuliation programs depend
on at feast three shilis-- communica
tor, problent solving, and approp:ate
assessment and use of istructional
strategies——that could be implemented
through & variety of weehmiques., in-
cludmy co-teaching, team teachimy.
and the use o1 consulting teachers
(Schrag, 19093 Individual schoobs
may select one or mare strateges
trom this arriy based on character -
isties of the local population i
local instructional policies,

Gately and Catels (1993) have
identiticd *ree stages that generad
vuccation and special education
wachers experience when co-
teaching. Stage Tis characierized
by minimal communicauon and
teehings of discomtort, In Stage 11
communication becones more
open. and the rudiments of shared
responsibihty become evident In
stage TH. the collaborative stage.
both educators communicate and
mteract openly. and teachers and sio-
dents experience u bagh degree of
comiort.

Educational Support Teams

In this strategy. three or tour classroon
teachers elected by the taculty meet
weehly tohelp other weiwhors meet the
necds of ult of their swdents. One carly
evample of this restructured resource
allocation is the Teacher Assistanee
Team developed by Chaltont wnd Py sh
C1Yst: cited in Schrag, 19930 Schools
now employ avariets ot student studs
and preassessment and reterral wednis
The teams adentity specitie problen
thal students are expenencine and hely

i
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Learning Strateyies for Inclusive Classrooms

Reading and Composition (CIRC).

Education Program (IEP).

are experiencing similar problems.

ogist Marie M. Clay.

by A. S. Palincsar and A. L. Brown in 1984,

As schools move toward more inclusive practices. there is encouraging evidence that certain instructional programs and strategies
help support the development and achievement of almost all students. Some of these programs and stratepies are sketched below.

Circle of Friends—-This technique helps students develop friendships with their classmaes. Classmates volunteer to be part of 3
student’s circle, and the circle meets as a teum on a regular basis. The teacher coordinates the circle and helps the group solve prob-
lems or concerns that arise. Students in the circle provide friendship and support so that no student is isolated or alene in the class.

ClassWide Peer Tutoring Program (CWPT)—CWPT involves whole classrooms of students in tutoring activities that improve
achievement and student engagement, particularly for at-risk, low-income students. Having opportunities to teach peers appears
to reinforce students’ own learning and motivation, according to Charles R. Greenwood, the program developer.

Cooperative learning—This instructional strategy groups students of varying abilitics into productive work teams to learn new
material, prepare for tests, or carry out projects. Each student within the group is given an assignment such as researching a topic,
recording answers, or encouraging contributions from every group member. Student progress is measured both individually and
within the group. Cooperative learning is an important element of the Success for All program (see below). Robert Slavin has de-
veloped multiple cooperative leaming approaches, including Team-Assisted Individualization (TAl) and Cooperative inteprated

McGill Action Planning System ( MAPS)-—This planning process furthers the integration of children with disabilities into the
school community, using teams that include the student. family members, friends, and general and special education personnel.
Teams address questions such as the student’s gifts and aspirations, and results are used to help develop the child’s Individualized

Peer buddy system—1In this system, classmates serve as peer buddies (friends. guides. or counselors) to students who are experienc-
ing problems. Variations are to pair an older student with a younger one who is experiencing a problem and to pair two students who

Reading Recovery—This early intervention program provides 30 minutes of daily tutoring for up to 20 weeks to first graders whu
are having trouble learning to read. Tutoring sessions include reading stories of varying degrees of familiarity, writing a story, and
working with a cut-up sentence. The Reading Recovery teacher, who takes an intensive year-long course in the program, system-
atically records what the child is doing and uses these observations to design the next lesson. Most participants reach the average
achievement range and do not need remedial help again. Reading Recovery was developed by New Zealand educator and psychol-

Reciprocal teaching—In tiis instructional procedure, students leam to improve their readin 2 comprehension by questioning. sum-
marizing, clarifying. and predicting what is in the text. The best results are generally obtained when students receive direct instruc-
tion in the four cognitive strategies before they begin taking turns leading discussions about the 1ext. The concept was introduccd

Success for All—This program is built around the idea that every child. 19cluding those in high-poverty areas, can and must succeed
in the early grades and that learning problems can be prevented or corrected through early intervention, imprrved curriculum and
ingtruction, individual attention, and support to families. The academic focus of the program is on developing writing and language
arts skills and ensuring that students read at grade-level by the end of third grade. Program components include 90-minute reading
periods, reading tutors. cooperative learning (see above), frequent assessments of reading ability, preschool and kindergarten pro-
grams, family support and integrated services, staff development, and school restructuring. Success for All was developed by Robernt
Slavin and others at the Center for Research on Effective Schooling for Disadvantaged Students at Johns Hopkins University in 1986
and piloted in Baltimore City Schools. It has since been replicated in many other school districts. Program results have included
improvements in student reading performance and achievement and reductions in special education assignments and student retention.

teachers establish instructional and instructional approach (Schrag, 1993).
hehavioral programs for children Instructional programs and strategies
with learning or behavioral problems rhat show promise in improving stu-
within general education classrooms. dent achievement are highlighted in

. . “Learning Strategies for Inclusive
Instructionai Delivery Classrooms™ above. In addition, the
There are many techniques for deliver- National Association of State Boards
ing instruction, and those chosen by of Education offers two helpful publi-
a school may reflect a philosophy cations that address teaching strategies:
about what should be taught or a bodv Winners 4ll (Kysilko, 1995) and Win-
of research that supports a particular ning Wavs (Roach and others. 19951,

U

The Adaptive Learning Environments
Model1, which combines a prescriptive
learning component with open-ended,
exploratory learning approaches, is one
set of inclusive strategies for children
with learning disabilities and related
mild disabilities that affect learning
(Wang and Zollers, 1990). Other in-
structional models include curriculum-
based instruction that allows teachers
to adjust their instruction according to

.
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astudent’s progress. direct instruc-
ton, mastery learning. and reciprocal
teaching. Peer support methods fre-
quently used ininclusive classroams
include peer and crossage tutoring,
cooperative learning, Circle of
Friends. peer huddies., and the
McGill Action Planning Svatem
tVandercook and others. 1984,

Curriculum Adaptation
Teachers have shown inereased
interest i adapting a single cus-
riculum to meet individual needs.
Indecd. muny good teachers have
alwavs individualized. to conu: ex-
tent. their instruction 1o students.
An entire body of fiterature exists
on technigues for adapting instruc-
non and processes through which
individualizing can be achieved,
Klumb (1992, for example, re-
viewed the literawre o identify

¥ modeis and 2% principles tor mod-
ifying instruction to better meet the
needs of students with disabilities and
students at risk. The steps to adapting
Inalerials encompass:

B Understanding the learning necds
and characteristics of the student.

® Dectermining the teacher’s instruce-
tional needs.

® Comparing these learning and
instructional necus to teaching
Materizls 1o see if content. in-
structional technigues. or settings
require modification.

8 Determining specific modifications

staft' development must be a priority
Inservice training should be based on
the school’s goals and the tramning that
cach staff member will need 10 meet
those goals and respond to ihe specific
needs of the students in his or her class.

ﬂ 5 An inclusive schooi
has a philosophy and

a vision that all chiidren
belong and can learn in
the mainstream of school
and community life. 5 ’

Characteristics of
inclusive Schools

Given the idividuality of inclusive
schools and the abundance of strat-
epies und techmyues they may ase

to support inctusion. what do these
schools have in common? The Work-
ing Forum on Inclusive Schoals. a
cansortium of 10 national educational
associations” committed 1o providing
tlormaton about the range of in-
clusive school issues, problems. and
safutions. identified the iodowing
characteristics of inclusive schools in
its 1994 report. Creating Schools for
Al Owe Students: What 12 Schools

Have To Say:

B Leadership. An inciusive school's

principal plays o crucial role by
actively involving all of the school's
stafl'in planning and careying oul
the strategies that make the school
successiul,

® High standards, An inclusine
school gives atl children the op-
portuniy to achieve high edu-
cational odutecmes. Leveis of
achievement, instructionil ¢oi-
tent, and the manner in which
instruction is detivered reflect
cach student’s needs.

m Coliaboration and cooperation,
An inclusive school encourages
students and stafT to support one
anather through collaborative
arrangements such as peer teor-
ing. buddy svstems, coopera-
tive learning, team teaching,
co-teaching. and teacher-student
assistunce teams.

Changing roles and responsibili-

ties. An inclusive school changes

the old roles of teichers and school
staff. Teachers leeture less and
assist more, school psychologists
work more closely with teachers

in the classroom. and every person

in the building is an active partici-

pantin the learning process.

An array of services, An inclusne

school offers dis students access 1o

an array of health. mental health.

and soctal services, alt coardinated
with the educational staff,

Partnership with parents. An

lo teaching materials. mclusive school embraces parents
as equal und essential partners in

ihie cducation of their children.

B A sense of community. Ap inclu-
snve school has a philosophy and
a vision that all children hetong
and can learn in the mainstream of
schaol and community life. Diver-
sity s vadued and eelebrated tor
bringing strength and opportunitics
tor learning. Within an inclusive
school. everyone belangs, is ac-
cepted. and is supported by peers
and adults m the school. This sense
ol community helps each child
develop asense of seli-warth. pride
in accomplishment, and mutual
respect.

® Modifving the materials.

® Conducting engoing evaluation as
the materials are used.

"The Working Forum on Inclusive
Schools meludes the Anienican Associaton
of School Administrators., the Amenican
Federation of Teachers, The Council fos
Excepuonal Children, the Council of the
Great Ciiy Schools., the National Associa-
ton of Elementary School Principuls. the
Nutional Association of Secondary Scihool
Principals, the Natonul Association ol
State Bouards of Bducation, the National
Assoctation of State Drectors of Speota
Liducation. the Naucnal Education Asae
crihon, and the National Schoal Boards
Assoctation.

Typical adaptations include using
organization aids such as preorga-
nizerscoverviews or highlighting
and chapter or section summaries:
reducing reading levels or othera ise
changing vocabulary: and changing
the medrum through which informa-
tion is conveved tor example. using
wupe recordings or computer disks .

No matter which strategies a district
selects 1o support its goals tor melusion.
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g Flexible earning environments,
Children in an metusive schoaol do
notmove i fock steps buy ra «
follow individoal paths to learmi, .
Groupings are Hesible, and matertal
Is presented in concrete. scaningtul
winns that emphisize participation.
Although there is Tess relianee on
prograns that putl children ot of
classroams, there are oppaortianitics
tor chutdren fo recen e separate
mstruction it necded

B Strategies based on rescarch.
Annclusive school incorporates
ideas from research on how
people learn o help weachers
e more effectine. Praciices
that hive emerged and we now
applied ininclusive schools
include cooperative fearming.,
curricelum adaptafion, peor
ttoring. direct instruction, re-
ciprocal teaching. soctal sKills

rainng. computer-assisted

mstructon, study skibs tram-
g and mastery leamine.

& New forms of accountability,
Viemetusive school tefies tess
on standardized st using
nes Torms of aceotintabliy
and assessment o ake sy
cach student is progressing
tosard his or her zodl,

B Access. lnan mclusive sehool,
all students participate fully in
school ite because the butlding
I~ modihied as necessay and ap
prapriate assistive teehnology s
miade availiable,

® Continuing professional deyelop-
ment. A inciusive school enables
sl o develop profossianally <o
that thes continuousiy improve the
Lnosledee and shitls they emplioy

Lo edecate students.,

Together. these prmeiples form i hieh
standand Tor schoals teowork townd.
Schools need not wait, however. until
all ol these conditions - - et belore
beginmng o adopt inclusive pracrices.
Many changes con he mhade onan

ongome basis

Supporting Inclusion
in Schools

COran support sy stems and pracices
are commondy found i schools inwhich
stecessiul inclusion has oecurred. They
ciicompiss attitudes and betiets, s
vices and physical accommaodations.
school support. collaboration. and
instructional methods,

Schoel personnel and swdents i the
veneral education classroon must
be prepared o recenve students st
disabihities Tor teachers, prepaatien
involves becoming aware of the st
dents” specilic disalniines eswedt g
then strengths, wedaknesses. and spe
cial cducational needs Tor sundenis.
prepacation may s ohve disadnhin

AN CNESS GtV TS OF Teacs By s

designed o ook o pidr o

differences and disalibives o

students wath disabihities tans 1o
Tire o eeneral cducateon s
prepaiation may imvolve ians
einvirommental procuonnuny
combied sith ather s i
technigues uch asiccpios !
teaching i selected by e speanal

cducaton teachet

Services and Physical
Accommodations

NMost schools st sty ess et
incluston pracices work wath
Fasnies torepsune it the
vices students v deabaibe s
need sichoas hoelthe e o
plissicais occupationay. nd
specdh therapy e pros eded
[1is ot necessary lor i hieoe
schools o be state of the wicn

CAVUCEY el bt !h\'.\ <houdd

Attitudes and Beliefs

I sehoals with inclusive classeoonns

achers believe thar everny stedent
cin sueceed. and @l sehoal personnet
aceepl responsibility tor the Jearmny
ontcontes ol students with disabilities
To foster this commitment, a schoal
miust devetop amission statenient
that reflects the schoel communiiy '~
vatues and recognizes siwdents with
disabilities. Second. a school nust
estiblinh as acconntabiling sostem
that includes ail educitionat progrinas,
A Melawghlin and Wieren o194
noter Knowine swhat the outcomes
are Tor students with disabilities and
whoas responsible tor those outcome -
butlds tust amang special educators,
parents.and the regular education
setemyope Eh,

[ Y
TN
o

work toward makme accone
modanons or addition ol
physicad plant and equtprcnt,
incladme 1os < buddine and pha
around facioe s leariine tateriad
and assistive devices Foresample,
curh cuts, vimps. clevator reasenablce
hadhw iy widths amd accessible hath
rooms and drmbinge tountams help
avcommaodate students nsine wheel
chams: bradle signs and audia o
compiier leamme nulenals prosde
fearning opportanties for stodeni-
who e bhind, calcufators and word
provessors miay and stoddents wotl,
fearnine disabihtios, and auzmenta
e conmumcation devices cncontase
participation by stidents wh sesere
specch imparments i5ee Cosgs !
Inclusion™ o p 3y
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School Support

The principal of @ sehool i which
mncluston s successtully implemenied
understaads the needs of studenis with
disabilives and ensures that adequate
nwnbers of personnel. including aides
and support personnel. are avaslable.
He or she makes stadt assignments
hased on the number and needs off
students with desabitities ina cliss,
taking mto account the time needed
for stath members to plan together.
The principal aids stdt i reconeeptu
altzing spectal education s i set of
supports that enable ali students 1o
succeed, rather than as a program de-
sizned only For certain students in
asegregated settimg . Adequate statt
development and techmcal assistance
are provsded 1 response to the needs
af schoal personned Such support nias
v lude mlormation on disabilities,
training in nea instructional methods.
awareness aind aceeprance activitios
tor students. and emphases on team-
butidimg skl

tnclusise schools Tas e established ap-
proprite polictes and procedures for
monitoring ndividual student progress.
including grading and tesung Accom-
modittions for assessments may be
Inked o the student's 1P for esamiple,
the student may be tested m the same
mannet m which he or she received
mstrue ton and on the same content.
Grading critenna may be referenced to

the student' s TP goals and objectinve-.

Collaboration

In schonls comnutted 1o inclusion,
special educators are part of the in-
stiuciienal or planning teams. and
teanung approaches e used for
probiem soelving and program imple-
mentation Gieneral educators, special
cducation wachers, and other special -
st codiaboraie through such micans
as coteadhimg team teachime, and

teacher assistance teams.,

instructional Methods

Feachess imanclusive sehools are
knosdedecahte about selecrmge and

adapting comcnia and imstruchonal

P TRIC R 0n

micthods aecordmg o individual swi-
dent peeds. They are flexible inthe
instructional arrangements they em-
plov and miy use team teaching.
cross-grade grauping, peer futaring,
and teacher assistance teams. Teachers
also foster a cooperative learnimg en-
viranment and promate sacialization
through sirategies such as peer buddies
and Circle of Friends.

Conclusion

As schools move toward including
more students with disabilities in gen-
cral educaiton classrooms, they need
ta reconsider every aspect of school-
ing. from how educators and students
interact to administrative. physical.
and logistical operations and the allo-
cation of financial resources. Teachers
need planning time. ongoing support,
and professional development. and
students with disabilities need supple-
mental aids and services. Even so, the
gencral education classroom may not
be the most appropriate placement for
every student with disabilities. Inclu-
ston s @ work in progress. Research
and practice will guide further efforts
to improve teaching and learning for

all our students. W
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Inclusion and the Individuals
with Disabilities Education Act

On November 23, 1994, the .S, Department of Fducation, Office of Special Education and Rehabilitative Services tOSERS ),
released a memorandum 1o the Chiel Stare School Officers with queestions and answers aat the least vestriciive environment of Ry
requiremeoentys of the individuals with Disabilitios Education Act tIDEA) in relationship to the ivsiic of inclusion. The memaoran-
dunt signed by dudith F. Hewmeamn, Assistans Secretary, OSERS. and Thomas fielur, Divecior, Oftice of Specral Fducanion
Prograns. connnees o giide policy on s ropic as IDEA I being reautharized. Excerprs are provided belov

P What are the LRE reguivements of
Part B of IDEA?

The Individualized Education Program
(IEP) which contains the stutement

ol the special education and related
services tomect cacl disabled stu-
dents unigue needs. forms the basis
tor the entitlement oF cach student withi
a disability to an individualized and
appropriate education. IDEA turther
provides that states must have in place
procedures assuring that “to the mani-
mum exient appropriate. chitdren

with disabilities. including children in
public or privae institutions or other
care facilities, are cducated wath ¢hal-
dren who are not disabled. and that
special classes, separaie ~chooling.,

or other removal of children with dis-
abilities from the regulinr educational
environment oceurs onty when the
natare o severity ol the disability s
such that education in vegular classes
with the use of supplementary ards
and services cannot be achicved

satislactortly”

P Docs IDEA define the term
“mctuston™?

IDEA does not use the term “inclu-

sion™ consequently . the Department

ol Educuation has not delined that term,

However, IDEA does require schoo!

districts 1o place students in LRI

The TRIC Review

LRE means that, to the mavimum
extent appropriate. school districts
miust educate students with disabilities
i the regular classroom with appro-
priate mds and supports, referred o
as supplementary aids and services)”
dong wiath therr nondisabled peers

in the school they would attend i

not disabled. unless @ students TEP
requires some other arrengement In
implementing IDEA™ LRE provi-
stons, the regutar classroom in the
school the student would attend it not
disabled s the it placement option
considered for cach disabled student
hetore wmore restiictive placement

is considered.

P Does IDEA define the term “supple-

)

mentary aids and services™!

Noo While determinations of what sup-
plementary aids and services are ap-
propriate for a particular stadent must
be made on an individual basis. some
supplementary aids and services that
cducators have used suceesstully in-
clude modifications to the regular class
curriculum. assistance of an itinerant
teacher with special education gaining,
speciad education training for the reg-
ular teacher. use of computer-assisied
devices, pravision of potetahers. and
tve of i resouree room,

L. 3y
“ -

B[ adetermination is made that o
stedent with a disabiliny can be
cducated in regular classes with
the provision of supplementan
aids and services, can school
districts refuse to implement the
student™s TEP i a specitie class
because of the unwillingness ol a
particular teacher to educate that
stiident in his or her classroom
or the teacher’s assertion that he
or she lacks adegate trainmg to

educate that student effectiney?

Under IDEAL Tack ol adequate persoti-
nebor resources does not reliev e sehaoal
districts of their obligations o make
atree. appropriate public education
avaifable ta cach disabled sudent in
the least restrictive educational setting
in whichi his or her P can be imple-
mented. However, placement m a
particutar regudar cliss based on the
Jualifications of a particulur teacher

is permissible. The Departinent en-
couriges states and school districts

to develop innovative approaches to
address issues surrounding resouree

av atlability . Factors that could be
examined include cooperiative learn-
e teaching stales. physical arrange-
nients ol the classroom. curricus
moditrcations, pect-mediated sappeoas,
amd cquipment.



» What are the permissible Fictors
Ut must be considered in deter-

miing what placement is appropri-
ale Tor astudentwith o disablin ?
Which factorsc it anye may not be
considered?!
The overridimg rule in placenmient is
that cach student’s placement must be
indiv rduadly deternimed hased on the
student’s abilities ind needs. Tnddeter-
mining it a placement is appropriate
under TDEAL the following Tactors are
relevant:

& the educanonal beneiits avanlable
o the disabled ~studentm o trads
tional clissrooni supplemented
with appropriate aids and services
i camparison to the educattonad
beneltts (o the disabled student

From a special education clussroon,

B the nonacademic bonetits 1o the
disabled student from mteracting
with nondisabled ctedents: and

® (he degree of distuption of the edu
cation ob other studenis, resulting
in the mability (o meet the imique
necds ot the disabled studen

However. school districts may not
maie placements hased solely on fac-
tors such as the category ol disability
severnty of disability . configuration
of defivery system, avarlability of
cducational orelated services. avail-
abihity of space. or admimistratine
CUmenicnee.

B Towhat exient is it penmissible
undar IDEA Tor sehool disunets
1o consider dhe impact ol g regular
clissroom placement on those
students in the cliassroom who
do nothave a disabifin?

DV Veguliations provide that
selectme LRI consiaeration is given
to any potential harmtul effect on the
student or on the gquadits of services
that the student necds 1o student
with a disability has behayioral prob-
fems that are so disruptive in a regnlar
clissroom that the education ol otha
students is signiticantly impaired. the
needs of the disabled student cannot
he et m that cnvinonment. However.
betoie making such o deternumation,
~school districts must ensure that

consideration has been given to the

full runge of supplementary wids and
services that could be provided wthe
student in the regular educational en-
vironment to accommodate the unique

needs of the disabled student.

While IDEA regulations permit con-
sideration of the eftect of the place-
ment of a disabied swdent in a regutar
classronny on other students in that
classroom, selected findings from fed-
erally Tunded rescurdh projects indicate
that ¢y achicvement test perfornmiance
among students who were classmates
of students with significant disabili-
ties were equinvalent or better than a
comparisan group (Satisbury. 19930
123 students developed more positne
atutudes towards peers with disabili-
ties (Caltfornia Rescarch Institute.
U9 and self-concept. social skills,
and problem-solying <Kl improved
tor all students ninclusive settiages
ti’ech. Donaldson. and Pezzolic 1900;
Selisbury and Palombaro, i993), '
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Edu

fice of Special
cation Programs

The US Department of Education, Office of Special Education and Rehabilitaiive Services tOSERS 1 supports programs ihai
assist e cducanng children with special needs througly its Offiee ol Speeial Education Programs (¢ OSEP) OSEP currenily frnds
more than 1.2000 projecrs in 18 programs authorized by federal legisdation. These programys are lisied below. The lornnda erant
procrams provide fioading 1o siates onthe basis of a child cont or censas data. The discretionary programs award funds on
competitive basis 1o state and local agencies, universities. aid other appropriare organizations and entities.

Formula Grant

Programs

B State Cirimts Program Tor Children
witli Disabilities

Proschool Grants Program

B nlants and Toddlers with
Disabitives

Discretionary
Programs

W Regional Resource and ederal
Centers

W Scrvices for Children with
Deal-Bhindness

| Progvam for Children with Severe
Disabidities

PRy

14
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Early Education Program for
Children with Disabilities
Postsecondary Education Program
Secondary Education and Transi-
tional Services for Youth with
Disabilities

Clearinghouses for Individoals
with Disabilities

Captioned Filims, Television,
Deseriptive Video, and Edu-
cational Media for Individuals

with Disabilities

Native Hawaiian Special Educalion
Program

Special Studies Program

Program for Children and Youth
with Serious Emotional Disturbaince

Visit the

& About Us
® What's New?
# Funding
@ Publications
2 Related Links

“

F

B Rescarch in Education of
Individuals with Disabilities

® Technology. Educational Media,
and Materials for [ndividuals
with Disabilities

® Training Personnel for the
Education of Individuals
with Disabilitien

B Parent Traimng

The items on this fistare tinked on
the Internet thup/iwww ed.gov/
oftice VOSERSIOSTEP) 10 deserip-
tons that provide further informa-
1ton about the programs. key federal
staft. funding levels. authorizing
legislation, and activities supporied

in fiscul year 1995, @
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Office of Special Education Programs
Web Site at http://www.ed.gov/offices/OSERS/OSEP
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hen [ learned that this

issue of The ERIC Review
would be on the topic of inclusion,
I knew I wanted ro play a part in
framing it. | had been involved in
collecting resources for other issues
of The ERIC Review, but I have a
personal stake in this one.

One thing people notice about me {s
that I talk and move a bit more slowly
than normal because I have mild
cerebral palsy. I was born with this
condition; for some reason, | stopped
breathing soor afte: birth. Although
the nurse immediately put me in an
incubator, the damage had already
taken place. My brain had been de-
prived of oxygen, so a section of 1t
does not work. But the brain is an
amazing organ—other sections have
taken over the functions I lost after
birth. My experience with cerebral
palsy is not what I want to talk about.
though. Indeed. as I hope to convey
in this article. it has not been a major
focus in my life.

In my job as the technology coordina-
tor at ACCESS ERIC. the systemwide
reference and referral component of
the ERIC system. | maintain Internet
Gopher and World Wide Web dites,

work with commercial online services.

and handle information calls on the
toll-free line. On the personal side.
while I hate to sound clichéd. | feel
I'am hving the American dream—
married, with two cars, two kids. and

Inclusion:

ot All Academic

by Barak Stussman

a mortgage on a townhouse. Okay.
we don’t have a white picket fence.
but what do you expect in suburban
Washington, D.C.?

[ have degrees in poiitical science
and library science, which may shock
some of my elementary school teachers
because I was in a separate special
education program from first to fifth
grade. After that, I went to "regular
school.” or in the terminology of the
early 1970s. | was “mainstreamned.™

I had very different academic experi-
ences in these two settings. and if it
weren't for “regular school,” I don’t
think I'd be where I am today.

I started first grade in the special edu-
cation section of the Peck Place School
in a suburb of New Haven, Connecti-
cut. Peck Place School was the newest
of the five schools in town, with one
wing reserved for special education
classes for kids from all over town.
My sister went to our neighborhood
school. Race Brook. which had no
special education program.

I | remember correctly, thers were
three different classes in the special
education section, representing the
grades one through six. | have copies
of my report cards from those years.
but it is hard to correlate any specific
report card to any specific grade level
because in the space where grade is
indicated. the words “Individualized
Program™ appear. By the time [ was

in fourth grade in the special educa-

tion program. I was attending art and
math classes in the “regular™ section
of Peck Place. After completing fifth

grade in the special education program.

I repeated fifth grade in our neighbor-
hood school. In fact. because 1 was
held back. I ended up in the same grade
as my sister. although we were placed
in different classrooms.

Like most people. I don't remember
much about my first few years in
school. Most of my memories are
from the last 2 years in special educa-
tion. | remember becoming unhappy
about school then. T think I was at

the age when I began to realize I was
separated from the “regular™ kids. |
can remember that during lunch the
special ed kids and the “regular” kids
ate at separate lunch tables, and all
the special ed kids were herded onto
the G--12 bus. The incident that sticks
out in my mind involved a kid named
Jimmy. who was in another special
ed classroom but lived in my neigh-
borhood. One morning at the bus stop.
Jimmy told me that he was going to
start going to the neighborhood school
with the “regular” kids. 1 can remem-
ber the sadness [ felt that it was not me.

From that point on. | began to be
aware that | wasn’t in the right place.
Because 1 was good in mathematics.,

Barak Stussman is technology coordinator
ter ACCESS ERIC in Rochville. Man tand
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Fwas assigned to “regular™ math class
and did well there. But in reading and
other subjects, my grades started to
plummet. My parents felt this was
because [ was not being challenged
¢neugh academically. Two of my
classmuates in the second classroom
were not in school o learn. Looking
buack. [ am sure they were labeled as
huving attention defreit disorder. but
at the time 1 just felt that the teacher
was preoccupied with i m. | remem-
ber having a substitute “eacher one
day. During individual reading. I raised
my hand and asked her what a word
meant. ] remember her saving, “Come
on, you know that word.”™ But [ didn't.
because we didn™t have vocabulary
lessons like kids in the “regular”
classrooms.

I remember the evening my par-
ents asked me if | wantec to go
nto “reguiur’” class, Before we
decided. my parents and the school
psychologist sent me to an inde-
pendent psychologist to talk about
my feelings about this change.
One of the things this psychologist
asked me was what kind of animal
I would want to be. I answered.
“A monkey. because 1 could swing
from tree to tree.” All in all. | fclt
ready to be “mainstreamed™ and
did not need a psychologist to help
me understand the transition,

In the tall semester of 1978, at the
age of 11, I hbegan to attend the schoal
in my neighborhood ind be with my
sister and the kids I hung around with
in the atternoon. When [ entered the
fifth grade. I stayved with the class

for every subject except reading. For
that. I went to a special instructor who
worked with me on reading skills and
comprehension. At the beginning of
fifth grade. I read at the second-grade
level. By the end of sixth grade. 1

was reading at grade lovel, In seventh
and eighth grades. I did not have any
special classes. although [ did receive
speech lessons and could receive as-
sistance in the junior high resource
roon. which had o open-door pohey
I'see trom my scrapbook that T had

an Individualized Education Program.
It indicates that my one and only need
was 10 improve performance in all
content areas through resource room
support on an as-needed basis through
small group instruction.” The only
subject I was excused tfrom was the
foreign language reguirement.

After the eighth grade. niv family
moved to southern California. I entered
the freshman class of Westlake High
School in the college preparatory pre-
gram. | guess that by then I must have
conguered my reading difficulties
because | was on the school newspaper
staft. T still have a story 1did on Martin
Luther King's birthday being recog-
nized as a national holiday.

‘ ‘ The only way other

people can feel comfort-
abie about any difference
is through education. ’ j

When I was in tIth and 12th grades,
my family lived in Israel. The first
vear. my sister and [ hived on a Kibbutz
and attended a boarding school. We
went to class for 5 davs and then
worked on the farm on the sixth day.
All the course work was in English.
and all the credits we earned were
transferable. During our second vear
in Isracl. we went to the American
Internatianal School in Tel Aviv.a
school attended by the children of
diplomats and United Nations person-
nel. [ did not have an Individualized
Education Program ar any specialized
learning instruction in vither school.
The only device 1 used that might be
termed “adaptive™ was a portable type-
writer Without that 1ypewriter. and
later. computers. 1 don"t think [ could
have advanced to where Tam today.

[ started college at Humboldt Stare
Lniversity in northern Calitornia in

1Y

the fall of 1986. As luch would have
it. Fwas placed in the freshman dormi-
tory with people I had met during the
summer onentation. About a weeh
after ~lasses had started. a new triend.
Steve, stopped me in the hall to ask.
“What's up with vour voice?” Thiw is
the situation I dread most when mon -
ing, starting a new joh. or meeting
new people. Tdon't want to say “Hi.
my name is Barak Stussman. Oh. and
by the way. the reason [ talk sfowly

is that I have cerebral patey . My di-
lemma 1s that while T don’t want my
voice 1o be a4 stumbling biock to mect-
ing people. Talso don’t want people
to feel uncomfonable talking about
my difference. T am at ease with my
difference tfrom the mainstream and
believe the only way other people
can feel comiortabie about any
difference 1s through education.

Although T have never said so, 1
thank Steve tor being hold enough
o come out and ask me that ques-
tion. After that. | made it a point
1o tell new people about my con-
dition whenever | saw the opening.
For example. in the public speak-
ing class 1 took that semester. we
were required to make an informative
speech. | chose to do mine on cerebral
palsy. That way. I got the subject out
in the open. and people saw that | was
not uncomfortable with it. so there
was no reason for them 1o be.

Besides aftecting my speech. cere-
bral palsy affects the speed at wiuch
Iwrite. That brings me to my s2cond
most dreaded siuation—the noments
after the first day of each college class
when I 'would go up to the professor
and tell him or her about myselr.

This was necessary hecause [ needed
lo request extra time for testing. At
Humboldi I took tests ar g different
time than the other studenis 1 arranged
1o go to the teacher’s office and take
them without having to worry about
the clock or the speed at which I was
writing. | often brag to triends that |
type Laster thun Twrite, | have been
clocked typing at 30 words per nunute.
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At Humbaoldt, Dmitially used a note-
tahing service offered through the
Disabled Student Services office.

A notetaher came mite class with e
and teok notes. Durme class Twould
wike notes along with the notetaker.
When study g tor an exam, howeser,
Found Twas relying onmy notes more
than on the notetaker’ s, ven though
the notetaher’™s were more complete.

[ could remember what the professo

had sand o d et topie by refernng

tomy heyword notes. Adier a semester,

{decided T did nor need this service
and cancelled it Another reason Bdis-
centinued the service was that el
aw hward about it When T met new
peaple in class. T had o expliain about
the person whowas tiking notes for

me it set me apait.

Asopntor. T partepated iy an oy
change prograny at the University ol
Mary and in College Park mordet o
continue my political science studies
near Washington, DLC AW hen Tound
the Disabled Student Servives olfice
o carpus, Heawned that maewd of

coing 1o the professor™s office o
tithe atestas [ had done at Humbold
P wauld tike the test at the Disabled
Student Services office.

At the university, Tquickly realized
that b did not know anyone. and the
only way to rectify that siiuation was
1o do sometning besides academies
that would help meaneet people. So
Fioined abowling league. My average
bowling score 76 i almost as im-
pressive as my bping speed. Luckily,
however. my teammates were not that
competitive. and Tactally met my
wife through bowling.

Alter finishing my finad yvear at
Humboldt T retmned o Mary fand
and fanded ajob ininventory man-
agement, Very soon [ saw that this
would not be a sausfving career path.
[obtined a griduate degree at the
University of Marvland and began
putting my education to use. first at
the Centet tor Substance Abuse at the
Lniversity of Manvland. wnd now at
ACCESS ERIC

At left, the author
receives a master’s
degree in library
science from the
University of
Maryland. Below,
his graduation
from kindergarten.

Through miv experiences, §have Teared
many things. some of which [ would
fike to comvey 1o educators and parents
of children with special needs. Tirst of
all. do not imit children. I children do
not pereeive barriers. they will amave
vou with what they wre capable of
doing. With no academic knowledge

i this fielkd. but a lot of firsthand ex-
perience. | helieve itis more natural

to include a child with a disability na
“regular class™ and. i necessary . puld
him ar her out Tor ane or two subjects
rather than the other way around. In
the tuture, with the advent of new tech-
nology and the implementation of the
Amcricans with Disabilities Act, adults
witl have to deal with people of differ-
ent limstations, I heheve the public
school system showtd be a microcosin
of the “real world.”™ Edueation is more
than just what you fearn in books and
are told b the eacher. Education is
learning how to interact with others, w
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l

clusive Education

roponents of full inclusion
- argue tor a presumption of
placement in a regular classroom
with adequate supports i necessary.

They say no evidence shows that
removing students with disabilities
Mram the mainstream and putting
them into special classes or schools

is an advantage for them (Reanolds.
1989} Placemen® in a classroom of
same-iage peers is advantageous for the
development of social skills along with
language and communication ~kills. Tt
provides studenis with disabilities the
opportunity to build friendships with
other children in their community. and
it fosters among all children an appre-
ciation for diversits.

The Arguments Against

Few araue with the henefits of being
nore inclusionary than we have in the
past. But contlict arises when it comes
to implementation-- -the practicalt con-
siderations of actually providing all
the necded training and supports in the
classroom and of presuming regalar
classroom placement for every child
Many people think there are valid
reasons lor the segregation of certain
youngsters for some pertod of their
¢ducation, if not its entirety.

Numecrous adh ocacy groups for chil-
dren with disabilities object to making
classroom placement the only option.
Some fear that children wiil Jose the
range of services now available to them.
Others question the appropriatencss

18
MR 70 LRIC Revien

in Practice

by Karen frmshier

ol a reeular classroom placenent for
students with severe emotional and
behaviotul disorders. Parents of non-
desabled childyen worrs that the tine
teachers spend preparing lor the needs
of disabled students will decrease the
energy they have for teaching the rest

of the class. And some teachers feel
willing to teach students with disabalities

When Inclusion is
Implemented

Thousands of districts throughout the
United States, and i other countiies
as wellhave spent the ast two de-
cades learning through trial and crror.
In general, mefusion Bas been most
suceessful when it is an integrated
pal of ainoverall restucturing eflont
tDianne Ferguson, telephone inier-
view, March 1995y, When inclusion
Fails. the major reasons given are in-
adequate preparation, training. and
support (Friend and Cook. 1993),
Three other major complaints are
teacher burnout. a fack of basic life-
~hills training. and parents tof students
both with and without disubilitics)
whaare angry hecatise they don't leel
their children are geting what thes need
o snasimize their learnimg potential,

Current Practices
in Selected Oregon
Schools

While the state of QOregon s not
Jeader i the movement tow ard more

mclusionury practices, nevher it a
slacker. Individual districts span the
Cntre speatrum. Tnterview s with stalt
at selected Oregon schools provide
snapshots of inclusionary edacation
1 the miad- 1990s,

Tigard-Tualatin Scheol District. "W
no Jonger huve separate progrioms for
cach disabibitn.” sard Russell Joka,
superintendent of the Tigard-Tualaum
School District “We don™t break up
our services like that any more: fean
ing disabled. reading. severely hand
feapped, ENR feducable mentally
retarded . Now cach building has two
specialistas with resourcee roons s
thetr base of operations. Students all
co o their home schools unless their
parents choose otherwise. Some stindents
are m that class il dayowhide orhers
doas much as possible there and then
<o (o another school environment to
work on 1P [Indwidualized Educa-

tion Prograni] goals and objectives ™

The roles of the pancipals, clissroom
teschers. mstructional assistants, oid
specil education teachers hine changed
Primcipals are mote involved i place

ment decistons aned vith parents ol

This article s condensed from Karen
fronsher s Inchusive Fddieccaions m Prica ti o
Five dessoms ol Prromtecroes Nl owd i i,
Oregon School Study Counal Batlen,
tebinany 1995 Vol Sa N g eiabl

tor SX hrom Oregon School Study Connel,
S207 Unnversiy of Orevon, Laee OR
97403 207 VI 13 A



severelv disabled children. Classroom
teachers are working directly with
special education students. Teachers
have become much more aware of
how regular education skills and
special education skitls can combine
lo enhance learning for all students
(Kelley Popick. telephone mterview,
December 1994,

Bohemia Elementary School, Seuth
Lane School District. Linda Randall,
who teaches at Bohemia Elementan
School, was one of the first teachers

in her district to accept placement of
severely disabled students in her class-
room. Those students fitin well, and
Randall has included st nts with
disabilities in her cla .ever since.

The secret to success. according

to Randall. is that the classroom
teacher hus 1o want o doit. And
there has to be suppor. tor the
teachers, either emotional ar physi-
cal. They also need planning time
with the people who are supporting
them. It helps to have training. but
Randall thinks it is also valuable
1o just jump in and try things.

Eugene Public Schools. Cindy
Stults. coordinator of the district’s
Educational Support Services,

said that the district has made great
stiides toward becoming more inclu-
sionary, It is committed to offering
a conpuum of services for young-
sters. 10 looking at cach individual
child and seeing what's appropriate.
Faor the most part, instruction and
specialized help take place in the
general education classroom, with
disabled students working alongside
general education students.

Buckingham Elementary School,
Bend-LaPine School District. Marion
Morehouse, principal of Buckingham
Elementary School. divided his school
into four smaller sehools or “ranches.”
Each ranch has five ciassrooms. most
of them multiage. 1deally. each child
will stay in the same ranch for the full
Syears,

‘textbooks no longer torm the subject
metter core. While students may
be wirking on the same topic, their

LE
GEST COPY AVAILAB o

assienments often differ, so students
with special needs aren’t singled out.
Each reading teacher covers two
ranches. They pull kids out of class-
rooms to work with them at linle

tables scatt -d eround the school.

Lynch View Elementary School,
Centennial School District, In the
1992-93 school vear, Lynch View
Elementary sent to multilevel (two
or three grades combined) clussrooms.
Only students who lived in the neigh-
borhood remained at Lyvnch View,
where they were integrated into regu-
lar classrooms. The special education
teacher stayed on. working with teach-
ers in the classrooms and serving as

a resource,

‘ i Inclusion has been
most successful when jt
is an integrated part of
an overali restructuring

effort. f y

The 1993-94 school vear marked the
closing of the resource room. The
special education teacher became a
classroom teacher and the learning
disabilities teacher assumed the role
of building consultant, working in
the classrooms with teachers and
students {Susan Coady. telephone
interview, January 1995),

Ontario School District. All except
the very severely disabled children
had been atiending classes in Ontario
neighborhood schools since 1977, but
students were served and often placed
according 1o label: trainable mentally
retarded (TMR). migrant, learning di«-
abled. and so forth. Programs for the
varied categories of severely disabled
were spread out all over the county.

By 1991, all students, with the ex-
ception of 12 TMR students. were al-
tending their neighborhood schools
Soon after that. the remaining 12 were

integrated. Instructional assistants

can now be utilized 1o support students
throughott the school. label or no
label. Staff development time hus
increased dramatically .

Issues of Funding

In 1994, the Center for Special Edu-
cation Finance polled all 50 states 10
assess, among ather things. their per-
spectives on federal funding policy.
By far, the states” greatest concern
was the failure of the federal govern-
ment to meet the early promises of
federal support under the Individuals
with Disabilities Education Act.
Some states expressed concern that
current federal funding provisions

run counter to inclusionary efforts.
Muny people believe federal fund-
g formulas should be reformed.

Conclusion

The move toward inclusion is

and will continue to be a growing
trend. Almost everyone recognizes
the value in more fully integrating
individuals with disabilities into
public schools and regular class-
rooms. The most heated contro-
versy ceneers on how inclusion

is implemented and whether full
inclusion should be the only option.
Many educators believe that inclusion
is most eflective when the integration
of special-needs students is coupled
with 4 broader restructuring that in-
cludes multiaged classrooms. @
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Selected Inclusion
Resource Organizations

California Research Institute on
the Integration of Students with
Severe Disabilities

San Francisco State University

14 Tapia Drive

San Francisco. CA 94132

JI5-338-T7847 or 784N

800-735-2922 (California Relay
Service for people with deafness
or hearing impairments)

This research center offers a free

catalog that describes research and

scholarly publications available on
integration and inclusion of students
with severe disabilities.

Center for Special Education
Finance (CSEF)

American Institutes for Research

P.O.Box 1113

1791 Arastradero Road

Palo Alto. CA 934302

415-493-3550

Web: http://lists.air-de.org/csef_hom/
index.htmi

CSEF was established to address a
comprehensive set of fiscal issues
related to the delivery and support
of spevial education services to chil-
dren throughout the United States.
Its mission is also to provide infor-
mation needed by policy makers to
make informed decisions regarding
the provision of services to children
with disabilities dnd to provide op-
portunities for information sharing
regarding critical fiscal policy issues.

Center on Human Policy

200 Huntington Hall

Svracuse. NY [3244-2340)
315-443-3851

Web: hup://web.syr.edu/~thechp/
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Sponsored by the U.S. Department

of Education, Office ot Special Edu-
cation and Rehabilitative Services.
Naticnal Institute on Disability and
Rehabilitative Research, and the New
York State Department of Health. this
center promotes the integration of
individuals with disabilities into the
mainstream of society. cellects in-
formation on promising practices in
community integration. and assists in
the creation of exemplary programs.
It disseminates information on laws.
regulations. and programs affecting
children and adults with disabilities
to families. health care professionals,
education agencies, universitv/college
faculty. and other interested individ-
uals. Offerings include curriculum
auides. training. technical assistance.
seminars. and workshops. Write to
request the center’s packet of materials
on inclusion. which includes sample
case studies, reprints of chapters and
articles, a list of important factors in
inclusion. and a bibliography.

Consortium on Inclusive Schooling
Practices

Allegheny-Singer Research Institute
{ASRI)

Child and Family Studies Program

320 East North Avenue

Pittshurgh, PA 15212

412-359-1600

800-654-5984 (Pennsylvania Relay
Service for people with deafness
or hearing impairments)

Web: http://www asri.edu/CFSP/
hrochure/abtcons.htm

This project involves ASRIL San Diego
State Lmiversity, and the National

0
C

L
~

Association of State Bouards of Educi-
tion in a collaborative eftort to build
the capacities of state and local edu-
cation agencies to provide education
services for children with severe dis-
abilities in general education class-
rooms. ASRI is currently using twao
electronic approaches to provide tech-
nical assistance (o states. programs,
and individuals involved in the devel-
opment of inclusive educational and
community supports. The focus is on
systemic reform rather than changes in
speciul education. California, Missouri,
New Mexico. and Pennsylvania ara
the pilot states. The consortium is
funded by the U.S. Department of
Education. Office of Special Educa-
tion Programs.

Disability Rights Education
and Defense Fund, Inc.

2212 Sixth Strzet

Berkeley. CA 94710

510-644-2555

This organization promotes the full
integration of people with disabiiities
into the mainstream of society: pro-
vides training. information, and legal
advocacy to parents of children with
disabilities to help them secure the
education and services guarantecd by
law: and provides education to leg-
islators and policy rakers on issues
affecting the rights ot people with dis-
abilities. Services include information
dissemination. training. expert banks.
seminars, workshops. and speaker
bureaus.




ERIC Clearinghouse on Disabilitices
and Gifted kducation
The Council for Eaeeptional
Children (CECH
1920 Association Drive
Reston, VA 20101 138y
HO0-328.0272
703-020- 3000 (TTY)
Web: hupr//avwwceesped.org/
erivec.itm
This clearinghouse collects, abstracts.
indexes. and disseminates education
information locusing on all aspects
of the education and development of
children with disatitities or gifiedness.
including prevention, identification.
assessmient, interyention. and enrich-
ment in special settings and within the
mainstreaim. [t provides reference and
referral services. database searches,
and scareh strategy consultation: pro-
duces information anads sis products.
and disseminates ERTC products, such
as digests. inlormation pachets. and
brochures. CEC, the elearinghouse’s
host oreanization. tncludes 17 mem-
Bership divisions and offers publica-
tions. workshops, and conterences
on topics stch as communication
disorders. behavioral disorders, and
administration of special education.

Institute on Community Integration
Unoversity of Minnesota

{09 Paitee Hall

130 Piflsbury Drive ST

Minncapolis, MN 35453

612 624 4512 (publications)
6120246300 (general informationy
Web: http/mailicicoted.umn.edu/ici

This institute conducts more than 60
projects that provide training. services,
consultation. rescarch, and information
dissemination o sapport the indepen
dence of citizens with disabilities and
their ~ocial integration into the main-
streant of community e, Incluston

Is addressed in newsleters, resource
guides, traning manuals, rescarch re-
ports. curricula, and brochures.

Inclusion Resource Or

National Association of State
Directors of Special Education

1800 Diggenal Road., Seie 320

Alevandria, VA 22314

703 519 3800

This professional seciely of state
divectors und consultants, supervisors,
and admimistiators who administer
statewide special education programs
supports the efforts of stute agencies
to improve educational outcomes for
individuals with disabilities.

National Center for Youth with
Disabilitics

The National Resource Libran

University of Minnesata

Boy 721t

420 Delaware Street SE

Minneapolis, MN 55435

612-626- 2825

Web: hup/saww peds.umn.edu/
centers/neyd

Spoasored by the ULS. Departiment off

Health and Hunan Seivices, Burcau of

Maternat and Child Healdh, this center
serves to heighten awareness ol the
needs of youth with disabilities. Tt
Tosters coordination and collaboration
among agencies, professionals, par-
ents. and youth in planning and provid
ing services and promotes the sharing
and dissemination of current program
and research intormation among policy
nithers, librarians, health care profes-
stonals. parents, education ageneies.
and handicapped/dhsabled individuals,
The center maintains g compulerized
database and provides information
about adolescents with chronic illnesses
and disuhilities. T sponsors meetings and
conferences: disseminates newsletiers,
fact sheetss monographs, topical publi-
cations, and annotated bibliographics:
and provides online search services.

referrals, and technical assistance.

National Center on Educational
Qutcones

University ol Minnesota

350 Ellion Hall

75 Fast River Road

Minneapolis, MN 35435
612020 1530

Web: hiips//w waw colcdiumn.edu/neeo/

This rescarch group collects and
evaluates information on how stae
assessments and national standards
affect students with disabalities 1t
studies how alternative testing ac-
commuodations and adaptations can
be made for these students: provides
scholarls publications: and works to
build consensus among state direc-
Lars. CdUL'(l[lll\. ill](] PlllL‘Hl\ o what
domains of educational outcomes
are ol impertance to all students

National Center on Educational
Restructuring and Inclusion
(NCLERD

Griduate School and University Center

Ciny University of New York

33 West 42nd Sureet

New York, NY J0036. 8009

212 6422656

NCERT s concerned with incluston
<students with disabilities within
e conteat of broad educational re-
structuring. Tt addresses issues of
national and tocal policy : dissemi
nates information about progranis.
practices. evaluation, and fundig.
provides training and technical as-
sistance 1o school districts and state
departments ol education: and con-
ducty rescarch. NCERD 1S building
a network of inclosion districts and
maintains o database ol indiv iduals
with eapertise in inclusion. Write
1o request its quarterly newsletter,

NCLERI Bulledin,

National Center To Improve
Practice in Special Education
(NCIP

Fducation Development Center, Inc.

55 Chapel Sutreet

Newtan, MA G258 10060

617 969-T7100, Fat. 2387

617 960 4520 (1Y)

F-muail: neipe@ ede.ory

Web hupe//w ww ede org/BESCINCTPY
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NCIP seeks (6 improyve educationsl
ontcomes for students with disabilsties
by promoting the eftective use of as-
sistive and instructional technologies
among educaiors and others serving
these students, NCIP supports aoni-
tomal community of educalors. in-
chuding technology coordinaars, stalt
developers, teachers, and specidisis,
through these services: NCIPnet o
series of online discussion forums:
rescarch summartes and other materi-
als from the NCHP Library: and video
profiles of students with diltering dis-
abilities using assistive and mstrue-
tional technologies to improve their
learning, NCIP is tunded by the US.
Department of Educition. Office of
Special Education Programs,

National Information Center

for Children and Youth with

Disabiiities (NICHCY)
P.0. Boy 14492
Wishington, DC 20013 1492
SO0 -695 -0285 (voice and TDI)
E-mil nichey waced.org
MWoeb: hupe/www aed.org/nichey/
Sponsored by the LS, Department of
Lducution. Office ol Special Education
Programs. NICHCY provides infor-
mation on disabilities and special edu-
cation services availahle 1o children
and youth with physieal. miental. and
ciotonal disabilities and acts as o
haison with other information and
service providers at the national, state.
and local levels. T offers referrals.
onlime search services, disahility fact
sheets, news digests, booklets, issue
paperseand tow-reading -level mate-
rials to parents. teachers, and other
individuals. Write for the free Nena
Divest Irom Tuly 1995 on planning
for inclusion. which provides deserip-
tions of more than 8S resaurces. or
request one of NICHCY s imclusion
hibiiographies Topicesinclude L
cating Students with Disabilition:
Revources Xddressine More Than
One Disabilioe (8, Fdwcatine St
denns with Dmotional/Behavioral

e LRIC Review

Disorders Oy, Educatine Student
witlt Atrention Deficit Hyperac vy
Dixorder o8 1), and Educaring Sti-
deniy witle Learning Diabiliios ¢ 2y,

Special Education Resource Center
(SERC)

25 Industrial Park Road

AMiddletown, CT 00457

203 -032-1485

This information clearinghowse pro-
vides annotated hibliogiaphics and
resource histings on wopies related o
inclusion. fis mission is o serve as i
centralized resource for professionals,
families, and community members
regarding carly intervention. special
cducation and pupil services. and
transition o adult life Tor indis iduals
with special needs.

U.S. Department of Education

Office of Special Education and
Rehabilitative Services (OSERS)

Clearinghouse on Disabilin
Information

230 C Street SW

Switzer Building. Room 3132

Wiashington, DC 20202 2324

202 2058241

\Web: http:/www ed.gov/othicess
OSERS/

OSERS responds Lo inquirtes. partici-

farly i the wreas of tederal Tunding

for programs. federal fegislation. and

federal programs beneliting peopie

with disabifities,

Western Regional Resourcee Center
(WRRC(C)

1268 University of Oregon

Lagene. OR 97403 1268

S41-36-564] otce and TTY)

Web: htgpr//interact.uoregon.edu/sming s
were himt

One of sin Regional Resouree
Centers funded by the VLS, Depant-
ment ot FEducation, Office of Speciat
Education Programs. the mission

ol the WRRC is to help state educa-
ton agencies ensure high-quality
programs and services for children
with disabilities and their families

Especially for Parents

Beach Center on Families and
Disability

University ol Kansts

Robert Dole Human Deseloprient
Center

A Haworth

[awiencee, KS oo™

Y13 w64 7600

Webs hupa/swwa Jaukansedurbeachy
heachhp.hitm

This center provides parem vainng.
protessional and cmotional support,
cducation, and vaining matenals to
assist families who have members
with disabilies and o influence
national palicy regarding the weltare
of ull persons with deselopmental
disabilities, Researel . training. and
dissengivuon activities are based

on faindly cmpow erment.

Federation for Children with
Special Needs

95 Berheley Sheet. Sunte 104

Boston, MA 021 o

6GE7 482 2913

Webhup/Zaww tesniorg hoe hi

The [ederation s the national ofiee
conrdmating approstmately 30 Pa-
ent Fraining and Intonnaton Centers
(PTsy funded by the TS Department
of Education, Office of Speciad Fdu-
cation Programs, P LS are destened
tw make parents aware of their legal
rights under Pubbic Faw 94 142 and
to provide imformation. advocacy and
tramung. Many PTIS have resources
about inclusion Readers can locute
their state offices by cathmg the num-

ber listed above.

National Parent Netvork
on Disabilitics

1600 Prince Strect, Swite VI

Alevandria, VA 22304

T03- 084 6763

This zroup provides witien maternals
on inclusion, sponsors an iclusion
training project. and daets as a national
advocacy and tobbyving organizaiion
tor chifdren and adubts with disabihities,
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Parent Advocacy Coalition for

Fducational Rights (PACER)
A826 Chicago Avenue South
Minncapolis, MN S5117 1098
6128272906

Webswaww e ony!

PACER 1~ an educanonal ady ocacy
arganization providisg parent edu-
cation and training 1o help parents
understead the speaiat educition faws
and how to obtain special education
progranms and services lor their chil-
dren aned young adults, PACER ofters
workshops, programs. inservice rain-
IR INITPICICT Servaces, i computer
resource cenlet. taisition planning.
newsletters, booklets, videos. and
ather malerials,

Yarent Education and Assistance for
Kids (PEAK) Parent Center, Inc,

00353 [.ehnwan Drive. Suite 0]

Colorado Springs. CO 80916

719531 ug00

PEAK i part of the Techm 1 Asas-
tance for Parents Program of the Par-
ont Trammg and Information Centers
lunded by the ULS. Depargient of
Education. Office ol Speaial Educa-
tion Programs. It focuses on inclusion
and distributes relesant information,
curricula. training guides, and a news-
Jetter. PEAK atlso cosponsors an annuad
conference on strategies for inclusine

cducaton.

Specific Disabilities
American Foundation for the Blind
'} Penn Plazi, Suite 200

New York, NY 10001

212 .502-7600

Web: hup:/iww watbh.orglald

American Speech-Language-
Hearing Association

1ORO1T Rockyville Pike

Rackvilie, N 20832 3279

KO0--638 -82535

N 89T 5700

Webs hupravw 2 ashicorefasha/

Sclected Inclusion Resource Qrganizatio

The ARC (Association for Retarded
Citizens)

SO6G Tast Border Street, Suiie 360

Arlington, TX 76010

8061 ~133 5235

Webs htyp//The Arcoorg/welcome. hunld

The Association for Persons
with Severe Handicaps

29 AW est Stisque hanna Avenue.
Sutie 210

Baltimore. MD 21204

SOO-J82-TASI (8274

Attention Delicit Diserder
Association

0. Boy 972

Mentor, OH 44061

NOO- 4872282

Autism Society of America

8601 Georgia Avenue, Suite 303
Silver Spring. MDD 20010

800-328- 8476

Web: hup//w s gutism-socicty corg/

Children with Attention Deficit
Disorders

499 NW 70th Avenue, Suite 308

Plantation, Fl. 33317

AS-5R7-3700

Web: hup://mww.chadd.org

DB-LINK (The National
fnformation Clearinghouse on
Children Who Are Deaf-Blind)

245 Noith Monmouth Avenue

NMonmeuth, OR 97301

J00—-438-9376

SO0-834 7012 ¢1TY)

L-manl: Jeslicg@ i ose osshe.edu

Web: htipr//ww waarawvose.osshe.edu/

dblink

The Federation of Familics for
Children’s Mental Health

1021 Prince Strect

Alexandria. VA 22314- 297]

T03-684-7710

W eb: hup//wwaw psyeh.med.omich.edw/
weh/aacap/tedfemiyhim

Learning Disabilities Assoeiation
of America

4156 Libiaty Road

Pittsburgh, %, 15234

412-341 1518

Wbt hirpr/Aaww w . best.eom/-~ idanati/

-
—

National Center for Learning
Disabilities

IR1 Park Avenue South, Suaite 1420

New York, NY 10016

212 545 7510

National Down Syndrome
Congress

TGOS Chantithy hrve, Suite 250

Atlinta, GA 30324

8002326372

Web: hup://avwa carolnet/ nds.

National Down Sy ndrome
Society

060 Broadway, Sth Floor

New Yorke NY 10012 2347

800 -221-4602

212.460-9330

Web: hup//swwa pestid.conndas
cdu.huml

National Information Cepter
on Deafness
Gallaudet University
8O0 Florida Asenue N
Wishingion, DC 20002 3645
202-651- 5051
202650 5052(T1Y)
E-mail: nied@ callay ealbauder edu
Weh: htp/aw s callandet.edar s
~nicd/

The Orton Dyslesia Society
Chester Buitding. Suite s
3600 LaSalle Road
Baltimore, MD 212862044
8O0-222-3123

100296 (232

Webs htp.pie.org/TN/T 363

The United Cerebral Palsy
Associations, Ine,

1660 1. Street NW, Smite 700

Washington, DC 20036

202-776- 0446

Web: htp//wwwuepa.ore/

Compiled by Bernadetie Knohlauch,
FRIC Clearinghouse or Disabilities
and Gitted Educithon
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Celected Inclusion

Mate

The following titdes cover a range of issues relised to inclusive prac-

als

tices. The fist represents a sampling of the available material, both

supportive and critical of inclusion: it is by no means comprehensive.
To contact the publishers of these materials, see the Tist at the end ol

this section. Publications with an ED number have been abstracted and
included in the ERIC database. You may reud them on microliche at more
than 1.000 locations worldwide or arder microfiche or paper copies from the

ERIC Document Reproduction Service at 800—-43-LRIC (37421

Books and Guides

Adapting Instructional Materials for Mainstreamed
Students

June Burnette, 1987; ED 284 383

This paper (#E1) developed by the ERIC Clearinghouse
on Disabiliies and Gilted Education presents an cight-
step precess tor curricutum adaptation. covering needs
assessment. design and development. and testing and
production. $3. Order frora The Council for Exceptional
Children.

Choosing Options and Accommodations for Children:
A Guide to Planniug Inclusive Education

MOE Giangreco. C.J. Cloninger. and V. S, Iverson.
1493 ISBN [-33766-106-5

This guidebook to developing programs that include
children with disabilities m generul classrooms ofters
dstep-hby-step process. specific instructions, scheduling
helps, and master forms. The approach emphasizes the
family as the cornerstene of relevant long-term edu-
cational planning and stresses the importance of col-
fuborative teamwork. $29. Order from Paul H. Brookes
Publishing Company.

Cooperative Learning and Strategies for Inclusion:
Celebrating Diversity in the Classroom

JoAnne W, Putnam, cditor, 1993

(SBN 1 55766 1340

This [88-page book is intended o help educators meet
the needs of children with varying cognitive abilities:
developmental and learning disabilities: sensory ini-
pairments: and different cultural, linguistic. and socio-
cconamic backgrounds. [t is based on the premise that
children ot differing abilities und backgrounds will

— Hhie LRIC Riocien

benedit both academically and socially from cooperative
learning. S20, Order from Paul H. Brookes Publishing
Company.

Cooperative Teaching: Rebuilding the Schoolhiouse
SJor All Students

Jeanne Bawwens and Jack Hourcade. 1995

ISBN (-89079-607-6

This 232-page guide provides step-by-step instructions
for planning. implementing. and evaluating cooperative
teaching between general educators and special educa-
tors, It tells how partners can coordinale their elforts.
build suppoitive relationships. cope with scheduling.
find time for planning. und evaluate their efforts. Self
assessment gquestionnaires. checklists. and asample
time log are included. $32.20. Order {rom The Council
for Exceptional Children or Pro-Ed.

Creating an Inclusive School

Richard Villa und Jacqueline Thousand, QYR

This book provides extensive resources on including
children and vouth with disabilitics in general educa-
tion classrooms and addresses how 1o manuge change
in education and adapt curriculum in wy inclusive
classroom. $18.95. Order from the Association for
Supervision and Curricufum Development,

Creating Schools for All Our Students:

Wihat 12 Schools Have To Say

Waorking Forum on Inclusive Schools, 1994

D 377 633

This 60-page hook (413004 provides an indepth look
at inclusive schools and the Tactors that muke them
work. Jtreports the findings ol a pionecring efort by
1O major national educational arganizations o provide




ictormation about the issues, problems. and solutions
cyperienced by real people in real schools. Readers
learn how 10 use effective planning. colluboration and
partnership, imnovative instruction and technology.
and community involvement. $18.50 plus $2.50 ship-

ping. Order from The Council for Exceptional Children.

Curriculiun Considerations in Inclusive Clasxrooms:
Facilitating Learning for All Students

Susan Stainback and William Stainback. 1992

ISBN 1-33766--07% -0

This book focuses on how the curriculum can be de-
signed, adapted. and delivered in inclusive general
education classrooms. It also discusses strategies for
developing inclusive clissrooms and schools, §25.
Order from Paul H. Brookes Publishing Company,

Developiag Inclusive Schools: A Guide

Barbara Hoskins, 1995

This practical guide helps administrators. teachers.
and speciad education staff work in a coordinated way
t redesign services. It covers overall strategies and
planning processes and highlights inclusion topies.
including sttt roles in inclusive schools, resistance.
mativation. curriculum. systems of support, collab-
arative consultation. school-based tews, teadership.
and devceloping an inclusive culture. $29.95. Order
from The Council tor Exceptional Children.

Exceptional Lives: Special Education in

Today's Schoals

AP Turnbulls He R Turnbulls M. Shank. and DL Leal.
1995 ISBN 002-42-106-01

This 675-page introductory text provides teaching
technigues based on specified principles and values.
using real people in real schools o ilustrate them. The
testady ccates the inclusion of students with disabilities
in alt aspects af schooling while providing appropriate
supplementary supports and services. It contains a
slossars and comprehensive resource lists. inctuding
book~. journals and magazines, organizations. media
such as rental videos, and computer networks. $58.33.
Order from Merriti/Prentice Hall

The Hiusion of Full Inclusion: A Compreltensivz
Critique of a Current Special Education Bandwagon
James M. Kauttman and Daniel P. Haltan, editor.
[OYS ISBN 0-89079 612 2

This 362-page collection of essays cautions that full
inclusion of all students with disabilities in general
cducation programs does not fead to the necessars
<upport Tor all students. The 18 essavs are divided
into sections on contest and histarical perspectives:
critiques ol the Tull inclusion movement, particularly

conceptual and policy issues: and the perspectives ol
groups with specific disabilities. $29. Order {rom Pro-Fd.

Incltusion: Are We Al adoning or Helping Students?
Sandra Alper, 1995: ISBN 0-8039-6249-5

ED 385070

This 91-page wext. part of the Roadmaps 1o Success:
The Practicing Adminisirator’s Leadership Series, pro-
vides school principals with an overview of the inclu-
ston movement. It includes chapters on the historical
and legal contexts: collaboration between general and
special educators: sound practices for students with
mild disabilities, including strategies for dealing with
inappropriate behaviors, student assessment. curricujum
modification. and instruction: and sound practices for
students with severe disabilities, including assessment.
curriculum modifications, instructional strategies. and
technological aids. $15. Order from Corwin Press.

Inclusion: 450 Strategies for Success

Peggy AL Hammeken, 1995 ISBN 9644271-7-6
This 138-page book opens with guidelines for setiing
up an inclusionary program: developing a plan. group-
ing students, determining how much assistant time
is needed in each classroom. scheduling. providing
inservice and training, and working as a team. The
second section includes hundreds of ideas for modify-
ing the daily curriculum. textbooks. and daily assign-
ments, as well as specific modifications for written
language. spetling. and mathematics, Reproducible
worksheets are included. $19.95 plus S3 for shipping.
Order from Peytral Publications.

Inclusive Classrooms from A to Z: A Handbook for
Educatcrs
Gretchen Goodman, 1994 ISBN 157110 2000

This 201-page handbook i« organized around 26 groups
of ideas. hands-on activities. and strategies o guide
teachers in including children with special needs in the
general classroom. The hook includes various forms
and checklists for photocopying., as welt as a biblingra-
phy. a children’s bibliography. und a list of resource
organizations. 324.95. Order from Teachers” Publishing
Group.

Inclusive Schiools Movement and the Radicalization
of Special Education Reformn

Douglas Fuch< and Lynn S, Fuchs, 19931 ED 364 040
This 42-page paper provides a eritical discussion

of current trends in special education, examines the
inclusive schools moven.ant, and compares it to the
Regular Education Initiative. The authors express
coneern that some advocates of the inclusive schools
movement rejeet the coneept of a continuum of

|
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placement options. wish to abolish speciad education.
and emphasize social competence over preventing
academic lailure and stressing academic standards
and accountability. A brief version of this paper was
published in Exceptional Children. Vol. 60, 1994,
pp- 294- 309, $7.94 plus shipping. Order from the
ERIC Document Reproduction Service.

Inclusive Schools Topical Bibliography
Barbara Sorenson and Janet Drifl, compilters, 1994
ED 269 23|

This bibliography contains more than 150 ubstracts
that address collaboration between general and special
education. assessment (prereferral intervention). staf?
development, changing roles and responsibilities,
administrative concerns. planning and accountability .
instructional and curriculum strategies. interagency
coordination, principles of good practice. philosophy.

Organizational, Instructional, and Curricular
Strategies To Support the Implementation of
Unified, Coordinated, and Inclusive Schools

Judy Schrag. 1993: D 169 252

This 86-page document presents progrant strategics.
classroom grouping schemes. and teaching metheds
and procedures that support the [utl inclusion of ~tu-
dents with disabilities. The research basis for the var-
jous interventions is deseribed. $T18. Order from The
Council for Exceptional Cihnddren.

Responsible Inclusion of Students with Disabilities
Thomas P. Lombardi. 1994 ED 376 634

This Fastback (#373) provides an oversiew of the
philosophical. tegal, and research hases of “respon-
sible™ inclusion. Practical suggestions und strategics
are given. including chechlists for administrators,
teachers, and parents. $1.25 plus S1 for processiug

' history. and view points. $25. Order irom The Council Order from Phi Delta Kappa. Inc.
! for Exceptional Children.
!' N . o . . . Teaching Diverse Learners in Inclusive Settings:
% NICHCY Inclusion Bibliography: Educating Students Steps for Adapting Instruction
i with Disabilities: Resources Addressing More Than Laura L. Mohr. 1995: =D 383 121
I One Disability This 1] - e it the Anaual Int
. . . 1is 1 3-page paper. presented at the Annual Inter-
i Lisa Kuepper. editor: March 1996 . page paper. preseitcy S ' -
: . T o national Convention of The Council Tor Eveeptional
; Most of the recources in this 12-page bibliography Children. presents strategies and accommodations in
i Oy 1 > Natioyn: anter for HR - Lo .
i (#9) from ‘,h‘ N““}’n‘”jm‘{‘ mation Center for Chil the areas of the learning environment. learning proce-
; dren and Youth with Disabilities iNICHCY) do not dures. progress meisurement. instructional methuods
: focus exclusively oninclusion issues. However. these and materials, and classroom management for students
i resutrees should be useful to those involved in in- with fearning differences. Specific accommodations
‘ clusion. especially general educators. because they in reading. mathematics. writing. and science/secial
( provide u great deal of information about specific studies are offered. The paper includes an instructiond
| disabilities and the special learning ”f‘??h of students accommaodations planning sheet and a materials analy sis
| with those disabilities. Other NICHCY inclusion bib- inventory. $3.97 plus shipping. Order from the ERIC
1, liographies address educating students with specific Document Reproduction Sers ice
1 disabilities. including emotional/behas joral disorders )
: (#10), attention deficit hyperactivity disorder (#1 1. Thinking about Inclusion and Learning Disabilities:
I and learning disabilities (#12). Free. Order trom the A Teacher's Guide
- National Information Center for Children and Youth Katherine Garnett, 1996
oot isahilitie . . . :
with Disabilities. This guide. designed tor gencral and special educators,
T . , . highlights the mos -to-date thinking and rescare
NICHCY News Digest: Planning for Inclusion righli 1> the most up-te d e lh“.”\ g and rew F'.‘h
. L2 1005 on learning disabilities and incluston. Tt poses critical
[Lisa Kuepper. editor: July 1995 . N . S
v e o ) ) } questions and provides briel case studies. as well sy
This 32-page publication provides an overview of practical activities for teacher teams o try aul as they
i a range of inclusion issues and detailed annotations cxamine how their clissroom stuctures and inste -
| on H]}LIU\IO!} resources 4y ailable ‘l()I]IVLOH]HR.I'LI‘[I' tional interaction affect their students, $3. Order from
publishers. information centers. and ERIC. Inclusion The Council Tor Exceptional Children.
resources are categorized into three arcas bibliogra-
phics and directories. policy resources, and “how o™ Tough To Reach, Tough To Teach: Students with
resources. T'rree. Order from the National Information Behavior Problems
Center for Children and Youth with Disabilities. Sylvia Rochwell, 1993; EI 335 672
i This 10G-page book (#P387y helps prepare teachers tor
! crcanters with disruptive, defiant. hostile students by
decsonstrating how to defuse undesirable hehaviors and
i
1_ 1
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structure “hace saving” fernanes, Through aseries
of vignetes, general and specral education teachers giin
instght mto problem behavions and explore effective
management straegies. $220 Order from The Counct
for Exceptional Children.

Toward Inclusive Classrooms

Netrona Bducanion Assocition. 1994

This book metudes siv chapters writter by teachers
imohed i deseloping inclusive classrooms, Topics
include wiitng, stait deselopment. collaboration,
scienee education, sinhncluding students wiih be-
hav torad chalienges. $9.95. Order from the National
Lducation Association Professional Library .

Viinuers ANz A Call for Inclusive Schoals

David Kysitkoo editor, 1995

This report of the National Association of State Boards
oi Fducation Study Group on Special Education de-
saribes the roles of the state board. personnet. und
finance in an inclusive system, Jtincludes a checklist
Tor creating an inclusive system. S10. Order from the
National Associatiow 0 State Boards of ducation.

Winning Mavs: Cre tiag Inclusive Schools,
Classrooms and Conmnunitios
VL Roach, o Ascrofto and AL Stamp, 1993

Fhis companion report to Wamers Al from the
Natonal Association of State Boards ol Education
provides gordance on the day -1o-day questions that
administrators, eachers, and parents have shout inclu-
<o Itofters anoverview ol inclusion and chapters
on districnwide planning, policies. and administration:
the role of teachers increating inclusive classrooms:
and the tamily 's role i ereating inclusive scheols,
ST plus 2 shapping and handhing. Order from the
Sateond Vssocition of State Boards of Fducation

Journals and Newsietters
(General)

Educational Leadership (Special Tssue on The
Inclusive Schooh

December 1994/ January 1993

This theme issue (Vol. 32, No, 4y of the journal of the
Association for Supervision and Curriculum Des etop-
ment includes the viewpoints of a number of prominent
educators and rescarchers. Speaking for and aguins
various aspects of inclusion are Jiny Kaufiman. Mara
Sapon-Shevin, Margaret Wang. Maynard Rey nolds,
Herbert Walberg, Al Shanker. Douglas Fuchs, Lyan
Fuchs, and Joseph Renzulli A more reeent issue ol
the journal (February 1996, Vol 33, No. 5y is devoted
Jargely to instructionad sirategies that work with students
with special needs. Check your tibrary for these buck
msues or order i single copy of the monthiy journai by
sending $6 plus $2.50 for handling to the Associution
for Supervision and Curriculum Development.

The Link (Special Issae on Inclusion)

Carolyn Luzader, editor, Spring -Summer 1995

EL 383 096

This issue of the Appalachia Iiducational Laboratory
CAELY newsdetter (Voll T NaL Dy discusses research
related to inclusion, deseribes inclusinve education
practices. and suggests way s to create more inclu-
sive schools, Ttalso includes o helpful glossars ., a
summary of key court cases. a description of ERIC
resourees, and a discussion ol inclusion within the
AEL region of Kentueky, Tennessee. Virginia, and
West Virginia, Free to educators i the AEL region
while supplies st then avaitable in paper copy
Irom the ERIC Document Reproduction Seivice

for S7.94 plus shipping.

Electronic Resources

Many organizations with nuuteriads relevam to includ-
g children with disabilities in generad education
classrooms maintam a presence onthe Internet. Where
posstble, we tis e noted electronic addresses in the
Selected Inclusion Resouree Organizations section of
s issue, The LRIC Cleaninghouse on Disabilives and
Gritted Edacation at The Council for Exceptionat Chil-
dren mamtams links o adarge number of Web sites
thupis ww cecsped.orglericed/links himy There are
abso iy hiseserss desoted to discussie of spectfie
divabadinies and rehated educational issues. For maore
lormation. see bupdaww s ceesped.orglericecien -

list.hem or cheek with your electronic service provider.

saringhonse on Disabiliies
sfted Fducation

B http://www.cec.sped.org/ericec.htm
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Phii Delta Kappan (Special Scection on Inclusion)
December 1995

This issue (Vol. 77, Noo dyincludes several articles that
address positive or how -to aspects ot inelusion. imelud-
ing “The Real Challenge of Inclusion: Confessions of

a Rapid Inclusionist™ by Dianne L., Ferguson, “Inciu-
sion: Alve and Wellin the Green Mountan State”

by Jacqueline S, Thousand und Richard AL Villa, ~The
Dilficult Dichotomy: One School District's Response”
by Murray S, Shulman and James T Doughty. and
“Supporting fnclusion: Beyond the Rhetoric™ by Virginia
Roach. Atso included are a eritigue of research by
Zigmond. Jenkins, Fuchs, Deno. and Fuchs on the
shortcomings of inclusive clementary programs as
reparted in the Marel 1993 Phii Delta Kappan (see below)
and the authors” response to the criticismis by James
MceLeshey and Naney L. Waldron, Check your library
For this issue or order a ~ingle copy ol the monthly

journal by sending $4.30 plus S3 for processing to

Phi bela Kappa. Ine.

Phi Delta Kappan (Special Sceetion on Special
l-ducation)

Daouglas Fuchs, guest editor, AMarch 1995

Thivissue (Vol, 76, Nos 7y ineludes three articles that
refate o melusion: W hat's Spectal About Spectal
Lducation ™ by Dovglas Fuchs and Tann S, Fuchs,
“Special Education in Restructured Schools: Findings
from Three Multi-Year Studies™ by Nav i Zigimond.
Toseph Jenhinsg and several other authors. and “Inclu-
ston of Al Students with Emotional or Behay iorat

Disorders ! Let™s Think Again™ by James M. Kauftinan,

John Wills Lloyvd. John Baker. and Teresa M. Riedel.
In general. the articles suaaest that while inclusion
i~ an important placement option. many students with
learning disabifities, emottonal disorders, and hehay -
toral disorders are bestsersed sy special education pro-
erams. Cheek your library for this issue or arder i single
copy of the monthly journal by sending S-45.50 plus $3 for
processing (o Phr Delta Kappa, Ine

Journals and Newsletters
(Specialized)

Inelusion News

Inclusion Press

24 Thome Cre-cent

Toronto. Ontario M6H 2855, Canada
J16-658-5363

Web: hup//swaw imclusion.com

Inclusion Times for Children and Youth
with Disabilities

National Professional Resources, Ine,

25 Sowth Regent Street

Port Chester, NY 10373

w00 433 7461
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Inclusive Education Programs: Advice on Educating
Students with Disabilitios in Regular Settings

L.RP Publications

747 Dresher Road

P.0. Box Y80

Horsham. P.A 19044- 0080

SO0 3 -7874 Nt 275

Videos and Training Materials

Creating Tuclusive School Communities: A Staff
Development Series for Geaeral and Special ducators
I Lowell York, R. Kronberg, and M. B, Doyle. 995
This training series is based an work undertaken by the
Institute on Cominunity Integration at the University ot
Minnesot [tincludes five modules to help adubts who
work together in schools plan together tor educutional
change. Each module contains a Lacilitator’s guide with
step-by-step istructions and transparencies and i par-
teipant's guide for those who take part in the training.
Module b provides the foundation for understanding in-
clusion and collaboration between generul and special
cducators. Module 2 focuses on buiiding community in
the classroom. Maodule 3 addresses crafting o transinon
plin and creating curricuiar priorities and learminge op-
portunities for all students, Module 4 addresses chang-
e roles of staft and ways o foster teamwork. Maoduale
S helps trainees identify instractional supports for stu-
dent suceess, Modutes may be purchased asasetor in-
dividually: Modules 3 and 4include a videotape. S300
Order from Paul H. Brookes Publishing Company.

Facing Inclusion Tegether

The Caunctl Tor Exceeptional Children. 1993

This S0-minute video depicts co-teaching. with gen-
eral and special educators colluborating. Tt shows
how to negotiate new relationships, shine chissroonis,
and develop co-responsibility . S99, Order trom The
Council Tor Exceptional Children.

Lessons for Inclusion

Institute on Community Integration, 1993

This curriculum helps K=+ cducators develop carng
classrooms in whieh all children are valued: it contains
fessons on “Including Everyone.” “Liking Myself”
“Making and Keeping Friends.” and “Cooperating
with Others.” STO for dessons and poster: S50 for Jes-
sons. postercand cildien’™s storvhooks Order from
the Instituie on Community Integration,

Steategies for Teacher Collaberation

Loviah B Aldinger, Cynthia b, Warger,

and Paul W Favy, 1901

This resource helps school-based teames bring collab-
oratine teaching into practice throuch I8 inservice
activities that help teachers understand the dyninines




of collaboration. These professional dea clopient
activities apply a problem-soly ing model in teacher
cunsultations and help teachers form the kinds of
teaching refatonships that are essential 1 inclusiy e
sehool setungs, 533, Order Irom The Council for
Lseeptional Chifdren,

The Two Faces of Inclusion: The Concepr and
Practice

The Council for Exeeptional Children, 1993

This 30-nunute video demonsteates ow 1o star and
maintain the momentum (o change teaching and learn-
ing for all students. S99, Order from The Council for
Faceptional Children.

Yes I Can

Institute on Communin Integration. 1994: new edition
coming in 1946

This 20-tesson junior and senior high school curriculum
helps educators establish peer support for sudents with
deselopmental disubilities. Guided discussions address
lrierdship, disability. and barriers 1o soctal inclusion.
Students with disahilities are parred with other students
wha help ihem develop social skills and connections
while increasing their own know ledge of disubilities
and their cooperative social skills, $23. Ovder from (he
Institute on Commumin Integration.

Publishers

Appalachi. Educational Laboratory
PO Boy 1348

Charleston, WY 23303

S00-624 9120

association for Supervision and Curviculum
Development

250 North Pitt Street

Aevandrias VA 22314 1S}

703 3499110

800-933-2703

Corwin Press

2455 Teller Road

Thousand Ouks, CA 91320 221y
805 -499.9734

‘The Council for Exceptional Children
P20 Association Drive

Reston, VA 20101 1589

SO0 CRC READ (232-7323

ERIC Document Reproduction Seryice
7420 Fullerton Road

Springficld. VA 22133 2832

SOO- 42 ERIC 13742,

Wb hip:edrs com

Institute on Community Integration
University of Minnesota

109 Patiee Hall

150 Pillsbury Drive SI

Minncapolis, MN 55433

012-624 45)2

Merrili/Prentice Hall

I Lake Street

Upner Saddle River, NJ 0743y
00--947--7700

Natjonal Association of State Boards of Education
1012 Cameron Street

Alevundria, VA 22314

S00-220-3183

National Education Association Professional Librar
P.O). Box 309

West Haven. CT 06316 9uiid

oGO 2294200

National Information Center for Children
and Youth with Disabilities

P.(). Bax 1492

Washington, DC 20013

800-693-0283 tvoice and TIY)

Paul H. Brookes Publishing Company

F.O. Box 10624

Baltimore, NI 21 285- 0624

8OU-638--3775

Peytral Publications

PO Box 1162\ i
Minnetonka, NN 53343 i
612-949.8707 '

Phi Delta Kappa. Inc. ;
408 North Union ‘
PO Bos 750

Bloomington. IN 474020789

S12-339 |]3n

Pro-Iid

8700 Shoal Creek Boules ard

Austin, TX 787576897

SI2451-3246

Teachers® Publishing Group

2300 West Fifth Avenue

Columbus, OI1 432153

O14 486-874s
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THE

Excerpts from Policies

and Pos
Inclu

\j

1tion Statements on
sive Schools

The fedtowing statements are reprinted soitly permission ol American Federation of Teachers, The Council tor Faceprional Chil -
dren, Learmng Disabilitics Asvociation of America, National Association of Flameniary School Principals. National Asociation
of School Pyycliologisis, National Association of Secondary Schoaol Principals, National Xssociaric o of Staie Boards of Lduca-
tion, National Educanon Association. and National School Boards Association.

American Federation of
Teachers (AFT)

AFT calls tor an end to inclusion programs
that seek to place “all students with dis-
abilities in general education clussrooms
regardless of the nattre or severity of

thewr disabitines, therr abitity o behase

or function appropersiely in the clissroon,
o the educational henetits they and their
eenerel education peers can derive ™

AP denounce|s | the appalting adminr-
ratinve practices that have accompamed

the inclusion mosement. These include . ..
placing oo many students with disabilives
i individuat ceneral clisstooms: placing
students with disabrinties in geneial educa-
ton classroams without services. profes.
stonal develapment. or paraprolessianal
assistance: [ind | refnusing to assisteachers
whoe are having problems mecting the
unique needs of students wirh disabilities ™

AFT turther urges Congress to futhili s
pledge to pay 40 percent of states” costs
toeducate the disabled. as provided in the
Education for A Handicapped Children
Aot urges arcappraisal of federal Taws
and policies that encourage iappropriate
mcluston: and urges removing Hmtations
on disciptming speciad needs sudenis
who are dissuptive or diangerous o others
or themsehes, including abandonmg the
“shiy put” rule that Hlows Itom court de-
cisions that restrict disciphinars. measures
Tor spevial education students,

tparapleaved from the AT Resoliieon:
Tnclusion of Stadenss wtly Disalsilities,
adopted ar the 19 Nagronal Comy cntron
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The Council for Exceptional
Children (CEC)

CLC believes alt children. youth. and
voung adults with disabilittes are entitled
to a free and appropriate education and/or
services that lead to an adult hie character-
fred By atisfying relations with aihers.
iwdependent hiving, productive eng:
ment in the community . and participation
in soctety at farge. To achiese such out-
comen, there must exist for all children.,
vatth. and yotug adults arch variety of
carly mtery ention. educational, amd voci-
tonal progran options and evperiences.
Access o thiese programs and expericnces
should be hased on individual edueational
needs and desired outcomes. Fusthermose,
students wnd their families or guardians.
as members of the planming wan, may re-
commend the placement, curriculum option.
and the exitdoctument 1o be pursued.

CEC believes that o continuum ol services
must b available for all chitdren. youth.
and voung adults, CEC also helieves that
the coneept of inclusion is o mewminglul
caal to be pursued in vur schools wnd
communittes. Inaddition, CLC believes
children. youth, and yvounyg adults with
disabilities should be served whenever
possible i general education classrooims
i inclusive neighborhood schools and
community settings, Such settings should
he strengthened and supported by anan-
fusion of specially ramed personnel and
other appropriate supporlive practices ac
cording 1o the imdisidudal needs ol the child
Policy on Inclisiy e Schivols and Con-

munty Scitines, adopted by the Deleete
Sssembls of CFHC i Apnl 1994

-
A

Learning Disabilities
Association of America
(LDA)

LD A does notsupport “full inclusion™
orany pohicies that mandate the same
plicement, instruction. or treatment tor il
students with earning disabilities. Many
stuedents swith learing disabilities benclt
from being served in the regular education
classroom, However, the regular edacation
clusstoonm is not the appropriate placement
tor a munber ef students with learning dis-
abilities who iy need abternative instrue-
vonal ensironments. teachmg strategres.
andsor meaternals that cannot o wil not be
provided withm the coment ot aregu
clussroem placement.

DA Delieves that decistons regarding
cducational phizement o <udents with
dinabilities must be hased on the needs
of cach individual student rather than
admimistratsnve convemence or budgetars
constderations and must be the resufis

ol weooperatin e eflortimvolving the ede-
catars, parents, and the student when
appropriate

1A believes that the placement ol Gl
uldren with desawlises i the reguliy
cducution classroon s as great a violaton
of the Indiaiduads with Disabihites Edu-
catton At dDE Ny av s the placeient of
all chibdren i separate Cassooms on e
Dasts ol ther e ol disabiiny.

ttrean LIV Povizeon Paperon 1l
Incliston of X Stwdceecowah ooy
Disabiditios i the Revidan Tducation
Clenssroon darnae - 1993,




National Association
of Elementary School
Principals (NAESP)

NAESP supports inclusion of special edn
cation sudents. as appropriate. m regular
classtooms with then peers in then neigiy
borhood schools To actlnate the stecess-
lul mclusion of special education students.,
NAESP recognizes that appropriate inn-
ancral resources, staff development. and
support services must loilow the chald
with disabiluices

The Assoctation alo recognizes tha
complianes waty legal mandates presents
additional nanagerial and adninistratiye
duties that impede the orderly and offi-
cientdehyvery of educational ~eiyvices 1o
all stedems,

NALSP supports continuation wnd Cexpan-
sior ol related services o Jacal districts
by appropriate state and commuty ser
Vice agencies. Additional state and Tederad
fancral support s imperative tor local
schoobdistniets o comply with the Prosi-
stons of these faws,

tlrom the NAESP Plattor 1994 43 -
Stuederst Disabilive v

National Association of
School Psychologists
(NASP)

NASP iR s continuing comnntment (o
Promote more cliective educational pro.
grams or all students, ady ocates the deyel-
opmeat ot imclasive progiams (or students
sith disabilivies Tnclusine programs are
those 1w hieh sudenis, tegardless ol the
sevenity ol their disabiliy recene appro-
prete specialized mstinction and retated
senvees within an dgc-apprepriale general
cducation Classtoom i the school tha
they would attend 1t ey did not hae o
disabibiy D NASE beheyes that carctulhy
designed inclusnve prograns represent
asiuble and legimmate dicimative on the
spectal educanon continuun that must he
examined lorany stodent who requires
special education

(o the PPosuren Statc ment on by by ¢
I'roercms Jor Stadenis witl Divabiie,
adopted b the NASI Delevare \svembh,
Aprdd 17 [y

National Association
of Secondary School
Principals (NASSP)

Knowmg. accommadating, wnd burlding
friendships with peers who are dilferent are
benetits to both disabled and non-disabled
studenis i an inclusive school. Beneticial
outcomes for teachers tegular and special
education are co-tea ing and coachimg

O, poriimlies

Formclusion to work more effectively,
appropriate resourees, stalf deselopment,
and support services te.g . the purchis e
ol addional classroom technology, -
structional aides, ete.y must follow i -
dent sk disabitines. In addition. there
is aneed for betler teacher preparation
programs, Courses currently required fol
those seehimg special education certificy -
tion should be provided for all education
studenis. And. the Congress should pro-
sade the funds Tor these senvices which it
Mmandates under federal law .

itronr NASSP Board s Position Stere ment
on Lducational Services for Children v uh
Divabilities, November 4, 1995

National Association of
State Boards of Fducation
(NASBE)

& Toensure equal educational opportun-
ties. services should be provided Tor
special sudeni needs. Learning pro-
wrums should identity and address the
individual needs and learning <t fes
of Wl students, including those who wie
disabled. disadsantaged. migrant. gifted
ar kdented. parenting or pregnant. mi-
nosity. or of fimied English proficiency.

8 Stae bourds should ensure that policies
we developed and implemented which
guarantee that afl students are educited
in ~chool environmuents that iclude
rather than exelude them. School envir-
anmenis encompass all curricular, co-
cwrncular and extracurricular programs
and acovities, Inclusion means that al)
children must be educated m supported,
heterogenous, dge-appropriate. natural,
chid focused school eny ironments for
the purpose of preparing them lor full
participalion in our diverse and e
Srated SOCiely

Hren: Resedutooni 94 O Lt 1o ctionma!
Opportiiin, Sccton BB Studcnn with
Spectad Needs, 19945

National Education
Association (NEA)

The Association supports aid cneourages
appropiate iclusion. Appropriate -
sttt s characterized by practices and pro-
grams which provide for the lallowing on
dsnstained bacis:

B A fulb conunuany of placement oplions
and services within cach option Place
mentand services must be determined
for cath student by teanm that e ludes
all stakeholders and must he specitied
m the dndividualized Educauon Pre Hrm
IR LH

B Appropriate professional deselop-
ment. as part of notmal work actity .
ol allxducators and support stafl -
socitted with such programs Appro-
Priate mainmg mustalso he prosvided

tor adimmistiators, parents. and othe)
stiheholders.

B Adeyuate ime.as part of the normal
sehioul day . 1o engage in coordinaced
and collaborative planning on behadt
of all students.,

B Class sizes that are responsi e (o
student needs,

W Stall and technical assistance that 1s
specificatly appropriate (o student and
teacher needs,

Incluston practices and prograoms w hich
lack these fundamental characteristios
are inappropriate and must end.

tPobiey Statement on Appropriare
Inclusion. adopred by the NEA Board
af Directors, May (994

National School Boards
Association (NSBA)

Atthe local level we see increasing effor(s
to include students with disabilities in the
general curriculum. These efforts are likehy
o continue. But ereater mclusion does ot
require any changes mr federal o, IDEA
already requires that students be educated
in the “least restrictive environment” and
any changes in the faw are likels o produce
signiticant disruption at the local level and
unnecessary dand costly new itigation.

Inclusion can work effectnely for large
numbers of students with disabilites w hile
enriching the classroom expericnce of all
students, But for melusion to work effec-
tively frequently reguites extensive teacher
traming. additional classroom aides, and

1 soime cases. the puschase ol expensin e
additional classroom technology

Topromote greater incelusion without
providing the resources to make it work
offers a false promise of inproyed appor-
umties tor students with disabihines and
the read possibiliny of distuptions in the
fcarning environment. The federal govern-
ment needs o make the resources w alable
1o local schoal districis .o more inclusive
special education programming. where ap:
propriate. can be highly successtul,

Lakewise, we musi understand that ful}
melusion is not appropriate for sore <oi-
dents with disahihies, For students with
disabilities who require extensive indi-
Viduadized assistanee or who do not have
sulficiently well-deycloped social <kills.
mstruction in the general curmculum may
not be beneficial. Many teachers and
dusability ady ocates share our belief tha
full inclusion ss not alwas s an educaiion-
ally sound strategs .

tReprinted. vl permisaion fron July 19,
199 testimony of Bovd Bachlie, Puse
President. Nanonal School Boards Avio-
vicdvm, belore the Howse Subconuminee
ot Select Edwecation and Civrd Rivhn,
Copyrvelu 1994 National School Bear ds
Avvocianon Al rehts 1eve mved, )
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Putting It All Together: An Action Plan

Creating more inclusive schools requires the combined efforts ol groups such as teachers, students. parents, ad-
ministrators, and community, members. In Crearing Schiools for X Owre Siedenrs: What 12 Schocds Tave To San
(1994, the Working Forum on Inclusive Schools suggests steps that vartous groups can fake to create more in-

clusive schools, We close with a few tips from the book Tor cach group. and we encourage readers w reter o the

original source for more.

Creatine Schools fur AIOur Stdents is available from The Council tor Exceptional Chitdien tor SISS0 plus
$2.50 shipping, For ordering information. call 1-800 CEC READ (232 7323) The book may abse be read on
ERIC microfiche (ED 377 633 at many libraries and educational institutions.

What Parents Can Do

® Kuoow vour child. You are your child™s first teacher
and often know better about his o1 her capabilities than
amone ehse. Communicate your hopes and plans to
vour child’s teacher.

B Actively participate in your child™s school, Trear all
students and other members of the school community
witlh respect.

What Teachers Can Do

m Be open to the possibility o including o student
with disabilities in vour clissroom.

B Scck the proper information, professional develop-
inent.and support. 11 you are teaching a child with

a disability. make sure you know about the child’s
limitations and potential and about avatlable curricu-
fum methodologies and technology 1o help the child
learn.

What Paraprofessionals Can Do

W L.carn as much as possible about the stuengths o
the children assigned 1o vou,

m Work with all the children: don't coneentritte only
on the children with disabilities,

What Support Service Staff Can Do

B Muke sehools welcoming places for all students.
School secretaries. food service workers. maintenance
workers, and bus drivers all help make schools wel-
coming, comfortable places or forbidding. punishing

plilL‘C\.
B Lcarn about the students and what o expect of then.
What Related Services Staff Can Do

| \Work in classrooms more and in separate

environments less,

m Be collaborative. Serve on probleme-solving teams
and be involved in other planning eliorts,

B 7/ LRIC Revew

What Principals Can Do
&/ Organize ateam of parents and stalf members.
including yvourself. to help pluninclusive school

strategies and practices.

m Know the rights of students with disalwhiies, therr
families” rights. and the responsibilities of school
personnel. Be sure that the inclusive school etiorts

are consistent with those righis and responsibilities

What State and Local School Board Members
and Central Administrators Can Do

B Make sure funding Tollows the studenis. so schools
can mahe plicement decisions based on the needs

of the student rather than the Tocation of the money .
That way. schools an hire the people and obtam the

resourees required (o serve the child.

m Provide time and money for continuing prolession-
ab development of teachers, administrators. related
services professionabs, paraprolessionals. and support

seisice workers,
What Associations and Unions Can Do
B Participate in districtwide and school-based plainnme.

B Counsel and assist members in developing new
roles for themsehves to masimize their value in an
inclusive school,

What Colleges and Universities Can Do
B Insctting admissions standards, agree 1o look

atstudent portfodios. rather than oniy SAF scores

and grades.

B Ofler teacher training programs
that equip luture teichers with

the sKills to modily cwrricula and
Use avanety ol teaching stratesies
o instruct t stadents, s,
provide student teaching oppor

tumties ininciusive schools,
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