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Most experts agree that the earlier a child is intro-
duced to a second language, the greater the
chances are that the child will become truly profi-
cient in the language. A February 1996 Newsweek
article made the claim that "A child taught a sec-
ond language after the age of 10 or so is unlikely
ever to speak it like a native." This statement is
supported by linguists and has been proven in
extensive research studies.

In addition to developing a lifelong ability to com-
municate with more people, children may derive
other benefits from early language instruction,
including improved overall school performance
and superior problem-solving skills. Knowing a
second language ultimately provides a competi-
tive advantage in the work force by opening up
additional job opportunities.

What Are the Benefits of Knowing
a Second Language?
Students of foreign languages score statistically
higher on standardized tests conducted in
English. In its 1992 report, College Bound Seniors:
The 1992 Profile of SAT and Achievement Test Takers,
the College Entrance Examination Board reported
that students who averaged 4 or more years of
foreign language study scored higher on the ver-
bal section of the Scholastic Aptitude Test (SAT)
than those who had studied 4 or more years in
any other subject area. In addition, the average
mathematics score for individuals who had taken
4 or more years of foreign language study was
identical to the score of those who had studied the
same number of years of mathematics. These find-
ings are consistent with College Board profiles for
previous years.

Students of foreign languages have access to a
greater number of career possibilities and develop
a deeper understanding of their own and other
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If My Child's School Does Not Offer
Language Study, What Can I Do To
Help Establish a Program?
Speak to the school principal about your interest
in seeing a program established. Determine what
type of program best fits your needs. Join with
other parents interested in starting up a program.
Discuss the possibility at a PTA meeting. Write to
the teachers, the school board, and the school dis-
trict headquarters. Many resources are available
to help parents and teachers establish a second
language program. For general information on
early language programs, contact the following
organizations:

Advocates for Language Learning
P.O. Box 4962
Culver City, CA 90231
Phone: 310-313-3333

ERIC Clearinghouse on Languages and Linguistics
1118 22d Street NW
Washington, DC 20037
Toll Free: 800-276-9834
E-mail: eric@cal.org
Web: http://www.cal.org/ericcll

The National FLES* Institute
The University of Maryland at Baltimore
Department of Modern Languages and Linguistics
Baltimore, MD 21228
Phone: 301-231-0824

National Network for Early Language Learning
Center for Applied Linguistics
1118 22d Street NW
Washington, DC 20037
Phone: 202-429-9292
Web: http: / /www.cal.org

Sources
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