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Preface

Wc are extremely pleased to participate in this collaborative book venture with
the Guidance Centre. Violence Prevention: A Group Discussion Approcch by
John Allan, Judith Nairne and Jo-Ann Majcher, is a very well written monograph that
responds to a critical problem of epidemic proportions facing schools, school staff
and especially scnool students. The authors’ approach to violence prevention is a
reasoned and nighly practical one. It draws upon the authors’ own experiences as
well as the voluminous literature on the subject. Counselors, teachers, therapists and
other school specialists will find in this volume the practical approaches and pro-
grams which will enable them to successfully respond to school violence. The au-
thors” group discussion approach is well suited to the school setting. By reading this
monograph and utilizing the approaches and interventions which are described in
detail, counselors and other school personiic 1 will be able to immediately begin con-
tribuiing to a reduction in school violence in the school in which they work.

ERIC/CASS and the Guidance Centre have successfully collaborated on book
sales and other projects for many years. This, our first joint publication arrangement,
is an cxciting venture for us. We arc most appreciative of the Guidance Centre's
invitation to join with them and are hopeful that it is a harbinger of many future
collaborations to conie. By combining our resources and talents in responding to
isstes which are truly “borderless,” we more eftectively empower counselors and
uther school persennel in both countries than if we were cach to go it alone!

Garry R. Walz, Director
ERIC/CASS
Uiniversity of North Carolina at Greensboro

This publication was funded in part by the U.S. Department of Education, Office of
Educational Researclt and tmprovement. Contract No. RR93002004. Opinions
expressed in this publication do not necessarily reflect the positions of we U.S.
Depariment of Education, OERL ar ERIC/CASS.




1 Introduction

As a society we are hecoming increasingly concerned with the far reach-
ing consequences of childhood aggression and youth violenc.. There is
an cxpanding awareness that early childhood aggression can have a nega-
tive impact on the development of an individual. Research in this area clearly
links social adjustment and later life ditficulties, especially that of adult violent
behaviour. Preventing violence must begin early in children’s development
when they are learning ltow 1o deal with the conflicts in their lives.

The American Psychological Assoctation Commission on Violence and Youth
(1993) delivered a clear message of hope regarding youth violence; as a concerned
society we can reduce and prevent the tnvolvement of children and youth in violent
hehaviour as it is “not random. uncontrollable, or inevitable.” It goes on to say that
“violence is learned. and it can be unlearned™ (p. 5). The commission charged the
stakeholders of sociely to continue to research, develop, nnplement and evaluaie
intervention programs thai will address the issue of violence and youth.

In order to plan effective programs, educators must first understand that vio-
lence is a complex, multifuceted problem that has no quick nor easy soluticns. T'o
cliectively deal with the problems one soon recognizes the need for multi-discipli-
nary action: for exumple researchers, public health officials. government, law en-
torcement authorities, educators and parents need to work together across the many
levels of society (e.g. social, individual. biological). When dealing with the preven-
tion and elimination of violence there are many points at which intervention can be
planned and implemented. Teachers and counseflors have the opportunity to take a
preventative approach to addressing the issue of youth violence. Because most chil-
dren attend school we have a built-in opportunity to influence their attitudes and
behaviours regarding violence. Drawing on the research. knowledge. expertise and
experience of professionals in other disciplines we can systematically plan, imple-
ment and evaluate violence prevention programs that turget children’s beliefs and

behaviours about violenze. B

Teachers and counsellors need to educate themselver about the roots of vio-
lence: we need to understand how the cyele of violence is perpetuated and why par-
ticular violence prevention strategies that we employ in the classroom are chosen. A
working knowledge of the many risk tactors involved allows violence intervention
strategies to be planned and imiplemented in meaningful and purposeful ways. In
Chapter Il we will provide a brief review of the hterature that will offer a delinition
of interpersonal violence and will discuss individual. social and environmental fac-
1ors that may influence a person’s violenee potential. This chapter will also present
theories thatare useful in conceptualizing the issues of behaviour and change. present
proimising components of intervention programs and end with the implications of
these research tindings on the design o a violencee prevention program for the schools.,
Chapter B will deseribe the class discussion technique which s utilized extensively
throughout this program  Chapter IV will present an overview of the themes in the
book along witht saggestions for session plan implementation. Chapter V will dis-
cuss the results of our progeaim evaluation and Chapter VI will include all of the
session plans as well as suggested in-session and follow-up activities.
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Our task was to design a violence prevention program that could be used by
teachers and counsellors with students from kindergarten to grade twelve. This book
focuses on using a class discussion approach that helps students to proactively exam-
inc and deal with the many faces of violence that they encounter.

We are not presenting any quick-fix solutions. There are none. Rather we are
offering the opportunity to use the materials within this book for working with stu-
dents to challenge beliefs that violence is a normal way to express anger, exert con-
trol and solve problems. As an educator, and because school is the one common
environment that is experienced by almost atl children, you are in a unique position
to influence children’s beliefs, attitudes and behaviours in a positive way.




II Violence and Violenée Prevention:
A Review of the Literature

his chapter contains a definmitica of violence, a developmental perspec-

tive on how people become violent and a description of the many factors
that may influence the development of aggressive and violent behaviour. As
well, it highlights pertinent theories, describes interventions and then sum-
marizes the research findings which underlie and support our greup discussion ap-
proach lo violence prevention,

Definition of Violence

The National Research Council defines interpersonal violence as “behaviour by
persons against persons that intentionally threatens, attempts, or actually inflicts physi-
cal harm™ (Reiss & Roth, 1943, p. 35). The behaviours that are described in this
definition are also found in definitions of aggression and most of what is understood
about violence comes from research done on aggression (Reiss & Roth, 1693). It has
been shown that in imany instances childhood aggression can be linked to future
violent behaviour. Aggression shows substantial stability over time (Olweus, 1984).
Children who are aggressive tend to grow up 1o be violent adolescents and violent
adults. Children at around age eight who show aggressive behaviour are more likely
than their peers to demonstrate delinguent, criminal or violent behaviour in adoles-
cence and adulthood (Olweus, 1979; Farringion, 1989, 1991). Farrington (1991) found
that boys who were rated by teachers as being aggressive at ages 8-10 and 12-14
tended to report more convictions for violence and violent behaviour as adults. The
differences that separate aggressive children who grow up to commut violent behav-
iours from those who do not are not well known. What is known is that the greatest
predictor of future violent behaviour is a previous history of violence. Itis, therefore,
imperative for educators to plan and impiement programs that focus on decreasing
aggressive behaviour in children and youth. : -
A Developmental Perspective

Violence is a complex muttidimensional behaviour. There is no one factor oper-
ating in isolation that can predict exactly which individuals will become violent. 1t is
the interaction of many factors that influences the development and stability of ag-
gressive and violent behaviour patterns. For a person to commit a violent act there
necds to be an interface belween a person’s violence potential and the immediate
social environment in which they find themselves (Reiss & Roth, 1993),

To understand a child’s potential for violent behaviour it is important to take
into account the many individual and social factors that may interact within a child’s
environment to influence hissner potential for violence. Research done in this area
suggests that individual factors. ~lose interpersonal relations. (e.g.. with family and
{riends), proximal social contexts (e.g.. school and neigirbourhood) and societal
macrosystems all need to be considered (Tolan & Guerra, 1994). It is difficult to
separate out the specifie roles that various lactors may play. Itis. however. useful to
recognize these many influences when planning intervention strategies.
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Infivencing Factors

The following section provides a brief overview of many of the factors that may
influznee violent behavicur. For a more detai’ imination of the literature the
reader is directed to two comprehensive sources wat provide an in-depth review of
the violence literature. The first one. Understanding and Preventing Violence (Reiss
& Roth. 1593) comes from the National Research Council, and the second one: Reason
10 Hope: A vsychosocial nerspective on violence & vouth (Eron et al., 1994) arises
wut of the Amenican Psychological Association’s Commission on Violence and Youth.
Both sources were used extensively to create this overview.,

Biplozical Factors

‘There are biological fuctors ihut muy iieract with social factors to increase the
risk of » ¢hld developing aggressive and violent behaviour. These include both
inberited and acquired biolngical factors  Inizerited biological factors include tem-
perament, activity levels and hoimonal levels. Acquired biological factors include:
preginancy and birth complications such ax birth trauma, low birth weight and other
prenatal complic *wons, head injuries; and exposure to lead and other toxins.

Temperament

Lany temperament may be a factor in the development of a child’s potential for
future violence, Informaticn that supports the relationship between temperament
and aggiession is reportec in the National Research Council's (Reiss & Roth, 1993)
report. Chiidren whe exhibit a feariess, uninhibited temperament or a difficult tem-
peraisient (those that are difficult to comfort as infants and who display temper tan-
trurns during childhood) are at risk for future violent behaviour. It is possible that a
fearless temperament may interact with a difficult temperament and other factors to
increasc the likelihood of later aggressive and violent behaviour (Reiss & Roth,1993;
American Psychological Association Commission on Violence and Youth. 1993),

Gender

The gendar of a child may play a role in an individual's potential towards violent
behaviour. The literature suggests that the development of violent potential may be
dilferent for men and women. It is important to point out that the research on gender
differences regarding the development of aggression is timited because the majority
of studies that examine childhood aggression have been carvied out on boys, the
assulnpbion in the past being that aggression is primarily a male characieristic. Women
commit very tew violent crimes in comparison Lo their male counterparts. Very little
research has been done regarding women who commit violent critnes. It is not clear
whether the differeaces in aggressive behavisur between boyw and girls is related to
biological gender differences or to the sex role socialicauon regarding appropriate
behaviour. To understand gender ditterences i aggression, hoth biological differ-
ences and psychosocial factors need (o he consideserd,

intelligence Quotient (1))

Lowy 10 scores may interact with other factors o influence a child™s potential for
violence. Huesmann and Fron (1984) suggest that 1Q may not be an independent
vanable in the prediction of ageression. In their rescarch they found that 1Q was no

. 13 .




longer a significant predictor of aggression at age 30 when the effects of aggression
at age 8 were removed, Taey propose that low 1Q in early chiidhood contributes to
the adoption of aggressive behaviour and that once this aggressive behaviour pattern
is well established 1Q is not a factor in the development of further adult violent be-
haviour. It is possible that aggressive behaviour contributes to academic failure
(Huesmann, Eron & Yarmel, 1987) which in turn contributes to later delinquency
(Patterson. DeBaryshe & Ramsey. 1989).

Emotional and Cognitive Development

Research indicates that a person with poor impulse or emotional control will
only be at risk for violence if their preterred learned responses to situations are vio-
lent in nature (American Psychological Association Commission on Violence and
Youth, 1993).

A child with attention delicit hyperactivity disorder tADHD) may have cogni-
tive deficits that contribute to the development of violent behaviour (Pepler & Slaby,
1994). Research indicates that children with ADHD may experience difticulties not
only in academic arcas but also in their ability to learn prosocial skills and moral
concepts (Loeber, 1990). {t appears that when ADHD co-exists with conduct prob-
fems in the early years of a child’ s life the risk of developing later delinquent behav-
iour increases (Farrington, Loeber & Van Kammen, 1990).

Hyperactivity, impulsivity and attention problems teature prominently in the
childhood profiles of violent adult offenders (Farrington. 1989. 1991). As children
they tend to be restless, luck concentration and engage in daring and risk taking
behaviours (Farrngton, 1991).

Family Factors

There are a number of “lamily characteristics and a breakdown of family proc-
esses anc relationships that contrihute to the development of antisocial behaviours,
includmg violence™ tAmeican Psychological Association on Violence and Youth,
1993 p 181 A fack of parenital supesvision (Loeber & Stouthamer-Loceber. 1986),
parental rejection and parent-child involvement have been identilied as powerful
predictors of delinguency (Eron, Walder & Eefkowitz, 1971 Farrington, 1991; Loeber
& Stouthamer-Locber, 1986: Olweus. 1980). The socioeconomic status of the fam-
ily. the crinnnal history or antisocial personality of & parent. inconsistent parenting,
harsh physical discipline und parentil rejection also seem to influence a child’s dis-
position towards aggression tAmerican Psychological Association Commission on
Violence and Youth. 1993).

When parents passively or actively support their children’s aggressive behav-
1our they Fail o teach their children nonviolent. prosocial ways of selving interper-
sonal problenis. Patterson (1982) tound that families of aggressive children support
the use of aversive and aggressive behaviours in their children. They unintentionally
reinforee aggressive behaviour and fail 1y reinforee prosocial bekaviour, thereby re-
itorcing i pattern of negatnve mteraction. Hhas alse been suggested that civdtdren
are not simply victims in this process but may also be the instigator of the aggr2ssive
mitctac tions (Cantns, Carns, Secherman, Gest & Ganepy, 1988, Hadl & Cairns, [URY
Patterson. 1982,

i
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When parents choose 1o use harsh physical punishment as the preferred way of
disciplining their children it produces obedience in children in the short termi. How-
ever, italso reiforees aggression and violent behaviour emerges as the behavieur of
choice in children, adoleseents and adults both inside and outside of the family (Straus,
1991y thus perpetuating the evele of violence through agaressive and violent modei-
i .. Dodge. Bates and Petut (1991) found that harsh physical punishment in carly
childhood has shown to be related to children’s aggression towards their peers, more
so than any co-existing tamily ecological factors. child health or temperament. They
argue that harsh parental punishment negatively impacts on the way in which chil-
dren learn to think and solve problems and that this leads to the development of
aggressive behaviour patterns.

School Factors

Young children who are aggressive and disruptive in the classroom are at risk
for academic tailure. poor peer relations and later antisocial behaviour. It appears
that the aggressive behaviour that children learn within their family and their com-
munity interferes with learning and with developing positive social relationships at
school. Academic failure and poor peer refations contribute to later antisocial behav-
wour (American Psychological Assoctation Commission on Violence and Youth, 1993).

Literature that tocuses on childhood aggressive behaviour and peer interaction
provides some interesting findings. Coie, Underwood and Lochman (1991) suggest
that aggaressiveness is the single most important reason for a child to be rejected and
that the percentage of rejected children who are highly aggressive ranges between

“30% to 40%. There is strong evidence for the link between aggression and rejection
{Coic. Dodge & Kupersmidt, 1990: Huesmann & Eron, 1986). however. it is not
clear whether being rejected by peers causes aggressive behaviour or whether ag-
gressive behaviour causes social rejection or both. It aggression causes peer rejec-
tion then intervention strategies should focus on decreasing the aggressive behaviour
of the ebild. it is rejection by peers that causes aggression then interventions must
target improving children”s social relations to decrcase aggressive behaviour,

Bullying and victimization among school children is a common phenomena.
Rescarch findings show that most buliies are boys. that young children are the most
hikely victime, that parents and teachers are often unaware ot a problem and that the
pereeption of children ix that teachers do not intervene (MacDougall, 1993). Re-
search suggests that bullyving can be considered part of a more general antisocial and
rule-breaking behaviour pattern. Predictions that school children who are aggressive
and buily others are at a high risk for later problem behaviours such as criminality
and aleohol abuse have been supported (Olweus. 1991).

Olweus (1991) has identified 4 factors that w ¢ particularly important in the
development of bullying behaviours: (a) negative emotional attitude of primary
carctaker(s) in carly years, characterized by lack of warmith and invelvement. (b)
permissiveness for aggeessive behaviour by the child. where the carctaker is permis-
sive and sets no clear boundaries regarding aggressive behaviour., 1y power-asser-
tive child-rearing methods i.c.. physical punishment and violent emotional outbursts,
{d) temperament of the child, active and hot-headed temperament being more likely
to develop aggressive behavioar patterns.

15




In reviewing the literature regarding the causes of bullying and victimization
among children Zeigler and Rosenstein-Mannar (1991) found that there are many
school und family factors that influence bullyi 'g. School factors identitied that en-
couraged bullying were: low supervision during recess, fack of response by students
not participating in the buliying. no clear rules regarding aggression, low principal
involvement, poor communication between teaching stalf and principal and the ab-
sence of student and teacher involvement in decision making. Family factors in-
cluded: lack of parental warmth and involvement, absence of limit setting around
aggressive behaviour. inconsistent and harsh punishment and the child’s personality.

It has been suggested that the school setting itself may foster aggressive and
violent behaviour, The National Research Council report (Reiss & Roth. 1993) sug-
gests Tour characteristics that may contribute to violence: ““(a) relatively high num-
bers of individuals occupy a limited amouit of space. (b) the capacity to avoid con-
frontations is somewhat reduced. (¢) the imposition of behavioural routings and con-
formity may contribute to feelings of anger. resentment. and rejection, and {d) poor
design features may facilitate the commission of violent acts™ (p. 370).

Social and Cultural Factors

It is believed that social and cultural tactors in early childhood have an influence
on a person’s lifelong attitudes. beliefs and behaviours towards violence because
behaviour patterns learned early in life form the basis lor violent behaviour later in
lite (Pepler & Sluby. 1994).

At the societal level our attitudes regarding violence are often ambivalent. Chil-
dren receive mixed messages about what is appropriate behaviour and what is not.
Prejudice and discrimination against certain populations within our society puts those
individuals at increased risk for violence.

Poverty and socineconomic inequality contribute to the propensity of violence.
1t is not surprising that violence is most prevalent amongst the poor as they know that
they lack the basic necessities of life und the opportunities to improve their circuin-
stances. Unemployment and poverty undermine family stability. The instability of
low socioeconomic neighbourhoods also interacts with poverty to increase the po-
tential for violence fAmerican Psychological Association on Violence and Youth,
1993).

Rescarch in the arca of media violence strongly supports the notion that the
potential for violence can be socially learned and transmitted (Eron & Slaby, 1994).
There is consensus amongst niost reseuarchers that exposure to media violence pro-
motes aggressive attitudes and behaviours in children (Heath. Bresolin & Rinaldi,
1989; Huesmann & Eron. 1986) on a short term and long term basis (Reiss & Roth,
1993). For a child who is already showing aggressive behaviours, being exposed to
media violence may reinforce the aggressive behaviour (American Psychological
Association Commission on Violence and Youth, [993). Prolonged viewing can
lead to the fear of victimization, emolional desensitization and behavioural apathy as
well us inereasing a person’s desire to become involved with violence tAmerican
Paychological Assocsation Commission on Violence and Youth. 1993). The media
Aacerbates the violence experienced by women and ethnic minorities by casting
women in victio roles and minorities i aggressive and violent roles, Sexual atti-
turdes about rape and violenee towards women and the concept of reality of how




others Tive also becomes contorted { American Psychological Association Commis-
sion on Violence and Youth, 19923,

Access to fircarms and other weapons nikes the consequences of yvouth vio-
lence more lethal. Alcohol and other drugs cun also play a large role in the prome-
tion ol violence as they can contnibute directly to violent behaviour by lowering
social mhibitions or indirectly because of the criminal nature of drug wrafficking
(American Psychological Association Commission on Violence and Youth, 1993,

Gangs are a place where youth can meet their paychosocial needs of belonging.
connection and selt-definiton (American Psychological Association Commission
on Violence and Youth, 1993). Youth who join gangs ar: seeking what all adoles-
cents strive to achieve: friendship, pride. identity, enhanced self-esteem, excitement,
acquisition of resources and family and community tradition (Goldstein & Soriano.
1994). It has also been suggested ihat participation in moebs can also serve many
necds. Motivation for participating in mob violence anght include frustration, hos-
tility. anger and the desire to hurt: the desire for social and institutional “hanges that
are molivated partly by scif-interest and partly in response to perceived injustice;
feelings of connection and unity with others: a sense of identity: feelings of control,
power and excilement that evolve trom purticipating in gioup experiences; or the
desire for personal gain (Staub & Rosenthal, 1994).

The unique cultures of ethnic minority groups play an important role in deter-
mining individual behaviour. Cultural norms influence behaviour and shape the iden-
tity of the group tAmerican Psycaological Association Commission on Violence and
Youth, 1993). Exposure to cultural influences in earty childhood can have both posi-
tive and negative effects on a child’s potential towards violent behaviour, A positive
ethnic identity and sense of belonging to a group with shared values and traditions
may help to buffer the ¢child from aggressive and violent behaviour. On the other
hand a child might be exposed o cultural norms that reduce inhibitions against vio-
lence; for example. degradation of women and alienation of some cthnic minorities
(Reiss & Roth, 1993),

Many individuals who belong to an cthnic minority must pegotiate three cul-
tural realms: that of their indigenous ethanic culture with all the cultural values thay
bring from their country of orig u, the minority realm, which relates to their minority
cthnic status; and finally with th - mainstream culture (American Psychological As-
sociation Commission on Violence and Youth, 1993). Negotiating one’s way through
these realms is a complex process. Depending on social circumstances culture may
or may not proviue positive protective mechanisms for the individual. When there
are limited opportumues for a: cihnic minority youth to participate in mainstream
culture the individual's potential for violence increases (American Psychological
Assoctation Commisston on Violence and Youth, 1993),

Life Transitions

tt is possible that tife transitions such as puberty. moving homes or schools,
graduating. dropping out. starting a job, being unemployved. geting married or hav-
ing achiid may change a person’s potential towards violent behaviour (Reiss & Roth.
1993). When leoking at adofescent behaviour it is important to recogmize the inter-
action hetween physiological growth, psychologieal deyelopment and changes in
educational settings (c.g.. transition from elementary to high school) as these will
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affect an individual’s potential for violence iRerss & Roth, 1993),

Euarly maturation is often thought to be an advantage 1o boys and a disadvantage
torgiris (Retss & Roth 1993), Magnusson. Stattin and Adfen (19861 tound that girls
with carlier menarche committed more antisoctal acts than their slower developing
prers as a result of having older friends.

Olweus (19871 has found that tor boys there i refationship between the in-
crease of testosterone during puberty and an increased propensity towards aggres-
sive behaviour, 1thas been suggested that the hormonal levels are probably related
1o the trequency or intensity of aggression rather than the cause of aggressive behav-
tour because this usually begins in childhood (Reiss & Roth., 1993).

Protective Factors

Protective factors interact withirisk Factors at individual, social and environinen-
tal levels 1o determine @ person’s potential for viclence. Two types of protective
factors have been defined. The first iy pe ol protective factor is considered to b at
the opposite end of the continuun ot i risk factor und the second type of protective
tactor is thought to interact with a risk factor to minimize the eftect of a risk factor
tFarrington. Gallagher, Morley, Leger & West, 19853

Research has been done wath regards to factors that protect children who are at
risk tor offending and who do not become oftenders. Rutter and Giller (1983) sug-
gest that certain iife traositions such as changes in peer groups, leaving school to be
cployed, moving away and marriage may be important factors related to decreas-
ing delinguency and crime. It has been suggested that shyness, nervousness and
social isolation inhibit aggressive behaviour in non-aggressive boys (Farrington
et al., 1988). Other rescarcherss, however, have found that a child who 1s
ageressive and shy s more likely to be involved in later antisocial behaviour
such as substance abuse (Kellam. Brown. Rubin & Ensminger. 1983) than an
aggressive child who is not shy.

Werner and Smith (19927 in their longitudinal study identified a number of indi-
vidual characterisues and sources of support that act as protective factors that insa-
late against violence. These include: having a temperament that elicits positive
sacial responses trom others, problem-solving skills. high self-esteem. inter-
nual locus of control. competent carcgivers and caring adults besides parents.
houschold rules and structure during adolescence and “second chance™ op-
portunities at life transttion points.

Young children who are exposed to cultural influences may build a positive
cthnie identity and sen: e ol belonging to a group where shared traditions and values
may help to buffer the child against social risk factors that intluence violent behav-
jour {Arierican Psychological Association Commission on Violenee and Youth [993:
Livu ctal.. 1994). Fne negative effects of media vidlenee can be mediated through
regulation and education ( American Psychological Association Commission on Vio-
lence and Youth. 1993: Eron. et al., 1994,

Victims of Violence

The tear of violence threatens all chuldren and vouth, Children can ofien
be the unmmtended victims of viwlence because of the environment in which
they hve. Tt s umportant to realize that ainterpersonal violence, which occurs




most frequently and most violently, is between people who are somehow
connected with each other. The relationship between the victim and the per-
petrator is often a complicated and difficult issue.

There are vulperable populations within our society who are at risk for
being the victims of violence. These populatioas include children and youth
of ethnic minorities, girls and young women, gays and Icsbians ard disabled
children and adolescents.

For most ethnic minority youth, unless it is hate crime related, their ethnicity s
not a risk factor involved in developing a potential for violence, rather it ts the socio-
cultural context in which they live that puts them at risk (American Psychological
Assoctation Commission on Violence and Youth, 1993).

Both boys and girtls are victims of homicide and child physical and sexual abuse;
however, girls and young women are especially at risk for childhood sexual abuse
and dating violence (Sorenson & Bowie, 1994). The consequences of sexual vio-
lence can have both short term and long lasting effects on the individual (Americau
Psychological Association Commission on Violence and Youth, 1993),

Youth who are gay and lesbian are at risk for being victims of violence. At the
interpersonal level when they reveal their sexual identities they expose themselves to
being vandalized. harassed, threatened. assaulted and murdered. At the individual
level they are a¢ greater risk of self inflicted violence (suicide) as they struggle with
revealing their sexual orientation (D' Augelli & Dark. 1994).

Children with physical or mental disabilities are at risk for physical and sexual
vivlence (Levey & Lagos, 1994). The very nature of their disabilities make them
vulnerable as they are dependent on their caretakers for their life and this makes them
retuctant to report abuse.  They may be unable to detend themielves or to cry out for
help. they may not be able to understand the difference between inappropriate and
appropriate interaction and they are less likely 1o be believed when they do report
abuse. Other factors associated with the mistreatment of disabled children relate 1o
parcuts such as single-parent status, fewer years of education, chronic unempioy-
ment, low socioeconomic status. psychopathology. poor parenting skills and poor
social interactive skills (Levey & Lagos, 1994).

It is clear that there are muny tactors that interact to place a child at risk for
aggressive and violent behaviour. 11 15 also clear that many of these tactors can be
acted upon to reduce the risk level for developing a violent personality. Within the
educaiion realm it is important tor teachers to take a proactive and preventative ap-
proach to hielp protect children and yvouth from the risk of developing aggressive and
violent behas iour.

Theories

Over ume many theories which deseribe and explain aggression and vio-
lence have evolved. Early instinet and drive theortes have been helptul in
developiyg the concepts of aggressive behaviour. More recent theories such
as the social Tearming theory, social-cognitive theories and other develop-
mental theories that look at Tong-term continuity and change regarding ag-
aressisw and violent behaviour have provided information about the acquisi-
non, development and maintenance of aggressive behaviour, as well as how
to control agaiession (Pepler & Slubyv, 1994). A comprehensive review ot
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aggression related theories can be found elsewhere (Reiss & Roth, 1993:
Eron et al.. 1994,

Two key theoretical areas that are helpful both in understanding how the
potential for uggression and violence develops in a person and how interven-
ttons should be plunned and implemented are social learning theory and
social-cognitive theories.  Both social Tearning and social-cognitive theories have
made important contributions to understanding how interpersonal vialence can be
reduced or prevented. These theories should be seen as complimentary ond viewed
within the developmental framework already presented.

Social Learning Theory

Social fearning theor, suggests that aggressive and violent behaviours are learned
and sustained through environmental experiences and that aggressive behaviour can
be learned responses 1o frustration or learned ways of achieving goals (Bandura,
1973). According to social learning theory, aggression can be learned vicariously by
observing aggressive behaviour being modelied: through direct experience where
the individual has received positive or negative reinforcement for aggression; and
through an individual’s own cognitive processes that guide and regulate behaviour
{Bandura & Walters. 1959: Bandura, 1973, 1983).

Social-Cognitive Theories

There is no one integrated social-cognitive theory, rather there are a sumber of
models that share a common set of principles (Pepler & Slaby, 1994). Pepler and
Slaby ¢ 1994) in reviewing these models found that they focus on the many ways that
cognitive tactors are related to sggression. These “cognitive factors are hypothesized
to (a) be acquired through learaing and development: (b} contribute to an individu-
al’s own proactive exposure to and interpretation of social experiences that foster
aggression; (¢) mediate an individual's aggressive response to particular social »xpe-
ricnces: (d) account tor individual continutties and consistencies in patterns of ag-
gression, victimization and bystunder support for violence: and (¢) be amenable to
change in ways that prevent or reduce aggression™ (Pepler & Slaby, 1994, p. 31).

A cognitive-seript model developed by Huesmann and Eron (1989) suggests
that aggressive behaviour is controlled by “seripts™ that are leamed in early child-
hood. These seripts act as behavioural guides for the individual regarding what is
abaut to happen. how the person will react and what the outcome will be. According
to this model a child who repeatedly behaves in an aggressive manner is consistently
retrieving and using aggressive seripts. These sernipts remain stable over time be-
cause the individual repeatedly rehearses them through fantasizing. observing or be-
having (Huesmann and Eron, 1989). Interventions proposed by this model target
children’s seripts and beliefs about aggression. ks also thought that a chitd’s cogni-
tive processes are influenced by histher parent’s cognitive processes. For exiimple.,
parents who view the world as hostile and threatening may reinforee their child's
world view that the world is a hostiie place (Huesmann and Eron, 1989).

Dodge and Crick ([994) present & reformulated Social Information-
Processing Maodel that examines the different cognitive tasks that might be
imvolved when a child i involved in a social interaction,  This model proposes
that chitdren come to a social situation with a set of biologically determined
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capabilitics and a database o1 memories of past experiences; that they re-
ceive as input an array of cues: and that their response behaviour is a func-
tion of processing those cues (Crick and Dodge, 1994). The steps involved in
the model inciude: (1) encoding of external and internal cues, (2) interpreta-
tion and mental representation of those cues, (3) clarification or selection of a
goal, (4) response access or construction, (5) response decision, and (6)
behavioural enactment™ {(Crick and Dodge. 1994, p. 76). Research regarding
the social information processing mechanisms in children’s social adjustment
demenstrates that cognitive deficiencies or biases in any one of the process-
ing steps will result in aggressive behaviour. Interventions that are directed
at imcreasing children’s social information processing capabilities decrease
the chances that children will act out aggressively.

Dodge ¢1991) has described a difference between children who use prouctive
and reactive aggression. Some children are proactively aggressive, they bother oth-
ers and use their agg-essive behaviour to meet their desired goals. Children who are
reactively aggressive are bothered by others and react to them in angry. volatile ways.

Children who react aggressively are considered by their peers to be bothersome
and aggressive. Children who are proactively aggressive are not only considered to
be bothersome and disruptive but are also viewed as having a better sensce of humour
and more leadership qualities than their reactive counterparts (Dodge and Coie, 1987).
Different intervention strategices need to be considered for responding to proactive
and reactive aggression {Dodge, 1991).

Intervention

With youth violence being such a prominent societal concern, a lurge number of
intervention program: have been developed and nuplemented at many different lev-
els. The diversity and goals of intervention programs vary widely from individual to
family to community based elforts and from prevention to treatment.

[t 1y helplul 1o use a public health modet of primary. secondary and tertiary (treat-
ment) preventon to identity and categorize the many levels and points at which in-
tervention programs have been implemented with individuals. Primary prevention
tocuses on the general population and the promotien of prosocial competence: sec-
ondary preveation targets individuals that are already exhibiting aggressive behay-
iour or other rish factors related 1o aggressive behavinur, with the purpose of stop-
ping the turther development of aggressive and violent behaviour: and tertiary pre-
~ention (treatmenty deals with the most seriously troubled youth, often those who are
under psychiatric care, involved in day treatment or are incarcerated (Guerra, Tolan
& Hammond. 1994,

There has been a proliferation of violence intervention programs in schools and
other institutional settings (Burnaby School District 41, 1992 MacDougall,
199 3: Wilson-Brewer. Cohen, O'Donnell & Goodman, 1991). However, a review of
the literature in the field shows that many programs hay e been developed and imple-
mented without attention being paid to empirical evaluation (Tolan & Guerra, 1994:
Wilson-Brewer et al, 1991). Lam (1988) reviewed school-based mediation pro-
grants where she noted that quantitative evidence was limited, however, gqualitative
and ancecdotal evidence generally reported positive results. Programs were reported
to have a posttive crtect on student attitudes tow ard conflict and student mediators’
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self-image, problem-solving skills, sensitivity to others and lcadership experi-
ence. as well as the general school climate, the number of fights/violent inci-
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aggressive and violent behaviour often vccur at school, it seems to be the
most feasible place for intervening with children and youth (Guerra et al.,
1994) as regular mandatory attendance at school allows for effective and
comprehensive program implementation.

School-based prevention programs have shown to be effective with the
general student populition i.e., those children and youth who are not display-
ing serious aggressive or violent tendencies (American Psychological Asso-
ciation Commissior on Violence and Youth, 1993). When intervention pro-
grams do not successfully reach particular children and youth it is often be-
cause they have repeatedly learned and been reinforced within a milieu of
family violence (Eron et ai., 1994).

Violence prevention within the school setting can work in two ways. First, it
allows educators to proactively structure the learning environment to teach prosocial
skilis, so that violent behaviour is not learned. Second, educators can help students
who already exhibit aggressive and violent behaviour to unlearn and replace their
inappropriate responses with positive, prosocial attitudes and behaviour (Kazdin,
1994). Programs provide children and youth with tesources to reduce at-risk behav-
iour as perpetrators, victims or bystanders of violence.

Programs that promote social and cognitive skills have been shown to have the
greatest impact on attitudes and behaviours (Tolan & Guerra, 1994; Guerra et al.,
1994 Kazdin, 1987, 1994: Kazdin, Esveldt-Dawson, French & Unis, 1987; Kendall,
1991; Pepler & Rubin, 1991). Although single-focused programs have met with
some success the most promising interventions are multidimensional in nature (Reiss
& Roth, 1993; Tolan & Guerra, 1994). These programs focus on social perspective-
taking, alternative <olution generation, self-esteem enhancement. peer negotiation
skills, problem-solving skills training and anger management (American Psycho-
logical Association Commission on Violence and Youth, 1993).

Promising Interventions

There is intervention research that offers support for a classroom and role-taking
discussion approach tu violence prevention. Spivack and Shure (1982; Shure &
Spivack, 1988; Spivack, Platt & Shure, 1976) have also identified a nu.nber of other
interpersonal cognitive problem-solving skills (ICPS) that are related to social be-
haviour. These include: generating alternative solutions, consequential thinking,
means-ends thinking. social-causal thinking, sensitivity to problems and dynamic
orientation. 1t has been found that programs which promote and facilitate the learn-
ing ol ICPS skills strengtheu social adjustment by increasing prosocial behaviour or
decreasing aggressive and impulsive behaviour (Shure & Spivack, 1981; Spivack &
Shure, 1982).

Aggressive childsen and youth have been tound to define their interpersonal
problems in a hostile manner, employ hostile goals in social interaction, look for few
facts before acting. generate minimal problem-solving alternatives and anticipate
few negative consequences for their aggressive behaviour. They choose aggressive
solutions over prosocial solutions and believe that violent behaviour is legitimate,
elfective and socially aceeptable (Guerra & Slaby. 1989: Slaby & Guerra, 1988).
Constdering this research, DeJong (1994 states that public health specialists have
idemtitied four key intervention points with youth: improving perspective- aking
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skills, focusing on the negative consequences of violence, teaching how to negotiate
non-violent solutions to conflict and recognizing the escalating process of conflict
and what to do if things cannot be resolved.

Positive support for mixed peer group intervention comes from the work of
Feldman (1992; Feldman, Caplinger & Wodarski, 1983). While evalt ating the “St.
Louis Experiment™ it was found that antisocial behavior decreased in inte-
grated groups but not in the delinquent-only groups. The behavior change

s attributed to the influence of beliefs and behaviours of other group mem-
bers. The implications are that groups norms can affect individual risk. that
the antisocial behaviour of at-risk youth can be decreased in structured groups
where they are mixed with prosocial peers.

Social problem-solving programs where youth are trained to follow spe-
cific steps to solve interpersonal problems have been found to be effective.
In a study by Kazdin. Bass. Siegel and Thomas (1989) where youth under the
age of 14 had been referred to a diagnostic treatment centre for antisocial
behavior and were then randomly assigned to onec of three intervention treat-
ments: individual problem-solving skills training (PSST), individus' problem-
solving skills training plus in-vivo practice (PSST-P) and individual client-cen-
tred relationship therapy (RT). Results, based on child. teacher and parent
reports of behaviour immediately after treatment and one year after treat-
ment, showed that youth in both PSST conditions showed significant de-
creases in externalizing behaviour and improvements in prosocial behaviour.,
Results also indicated youth recei ing PSST-P showed greater changes at
post treatment in relation to child functioning at school than children in the
PSST group.

Some programs that are school based have shown o improve prosocial compe-
te, ce and reduce at-risk behaviour. Schinke. Botvin & Orlandi (19911, in reviewing
approaches to substance abuse, found that the most effective programs were broad
based personal and social skills training. Components of effective interventions in-
cluded:  general problem-solving and dectsion-mahing shills, general cogni-
tive skills for resisting interpersonal or media influences, skills for increasing self-
control and self-esteem, aduptive coping strategies for relieving stress and anxiety
through the use of cognitive coping skills or behavioural relaxation techniques. gen-
eral interpersonal skills and general assertive skills (Schinke et al.. 1991)

Reviewing family, schoel and conumunity-based primary prevention programs
aimed at strengthening children’s psychosocial health, Weissberg, Caplan & Harwood
(1991) concluded that school-based programs have shown to improve prosocial com-
petence and decrease at-risk behaviour. School-buased programs that have shown the
most promise incorporate personal and social skills training with cfforts to impact
student knowledaze, attitudes and behavioural competence. Weissberg et al. (1991)
build a case for school-based programs that are ecologically oriented, where skills
training focuses on teaching skills as well as providing realistic and meaning-
tul opportunities to use the skills within established structures to provide rein-
forcement for eftective skill application. They also identify a particularly prom-
ising direction for prevention research — to create multi-year. classroom-
based skills training approaches that are at the centre of larger multilevel-systems
efforts to promote social competence and health.

24




A program that was designed specifically to curb antisocial behaviour focused
on increasing opportunities, skills and rewards tor children in order to develop
prosocial bonding to the family. school and peers (Hawkins. Catalano, Morrison.
O’ Donnell. Abbott, Day, 1992: Hawkins, Doueck & Lishner, 1988). The purpose of
the classroom and school components were to increase child involvement and attach-
ment to teachers and prosocial peers. The family-based component targeted the im-
provement of family management skills and conflict resolution regarding home and
school misconduct. Other components of the program included peer-focused social
skills training and community-focused interventions that included carcer education
and counselling. Hawhins and collecagues (1988} report that low achievers in the
seventh grade showed more bonding to school and less serious misbehaviour as meas-
ured by suspensions and expulsions from school than did their low-achieving control
counterparts. Results of another program show that (Hawkins et al., 1992) children
who were exposed to the intervention process from grades one through four showed
areduction in delinquent behaviour compared to the control group. Follow-up evalu-
ations with these children in the fifth grade showed lower delinquency initiation than
the control group.

When designing programs cducators must pay particular attention to addressing
the specific needs of the children and youth with whom they are working. When
desiguing programs many factors must be taken into account: language that is con-
sistent with the values. traditions and belicfs of ethnic and cultural groups: gender:
age: and developmental characteristics (American Psychological Association Com-
mission on Violence and Youth, 1993). Programs that are implemented must be
evaluated and improved upon on an ongoing basis so that the objectives and goals of
the program are being met (American Psychological Association Commission on
Violence and Youth, 1993). When programs have limited effect it is important to
realize that there are many societal factors that come into play. For instance, there
may be an acceptance of aggression and violence in specific contexts such as corpo-
ral punishiment. media violence and firearms. The impact of the program may also be
intfluenced by the social and cconomic contexts that the children live in, such as
poverty. social and economic inequality, prejudice. racism and the misunderstanding
of culural ditferences tAmerican Psychological Commission on Violence and Youth,
1993).

Social Perspective-Taking, Empathy and Role-Taking

Some e lated research findings regarding social perspective-taking. empathy and
role-playing have been provided by Chandler (1973) and others, Typically young
children are unable to accurately assess the informational needs of others and have
been shown o fail at tasks which require genuine empathy and cooperation (Chan-
dler & Greenspan. 1972y, Under normal developmental circumstances, this initial
cgocentric orrentation has been shown to give way gradually to a more perspective
style of thought which makes possible new levels of social cooperation and compe-
tenee (oot 197 When developed. sovial perspective-taking refers to the ability
to understand another™s thinking und feeling about a situation. essentially to
put oneself m another’s shoes (Krough, 198550 A« such. it is similar to the develop-
ment of empathy.




A number of studies (cited in Chandler, 1973) support the view that prosocial
behaviour is linked to the development of age-appropriate role-taking or perspec-
tive-taking sKitls and have demonstrated that a varicty of forms of social deviuncy
are associated with persistent egocentric thought. Persons demonstrating develop-
mental delays in the acquisition of these skills have been shown to systematically
nusread societal expectations, to miisinterpret the actions and intentions of others and
to actin ways which were judged to be disrespectful of the rights of others.

In a classic study Chandler (1973) found that intervention efforts which focused
on speeific training of roje-taking skills substantially reduced the high level of
soctal egocentrism which had previously characterized the adolescents in his
study. The measurable impact of his remedial training program outweighed
changes resulting from other intervention efforts and from changes attribut-
able simply to the passage of time. As well. observed changes in role-taking
skills were associated with a reduction in the amount of reported delininent
behaviour eighteen months later. More recent research has supportec the
effectiveness of role-play as a way of helping youngsters adopt the perspec-
tive of and empathize with others (Byrnes, 1988; Torney-Purta, 1981).

Another study (Krogh, 1985) which utilized primary children as subjects
investigated the efficacy of role-ptay and structured discussion for enhancing
perspective-taking skills.  Since there was significant growth for both role-
play and structured discussion subjects when compared to those in a control
group at cach primary level, the author recommended that teachers/counsel-
lors use both role-play and structured discussion in order to elicit participation
trom children with varying fearning styles and 1o keep interest high.

Implicatiens of Research Findings

The foregoing review of the literature has a number of implications for the de-
sign of a school-based violence prevention program. First, although it is important to
be aware of the many risk fuctors associated with the development of violence in
children and adolescents, the school system must concentrate its elforts on risk vari-
ables such as poor impulse or emotional control. learned violent responses and poor
peer relations, which it can directly effect. Other risk factors which cannot be changed
within schools wust be addressesl by other institutions within the community.

Second, theories ol aggression show that since aggression is a learned behaviour
it can be unlearned and replaced with prosocial. non-aggressive behaviour, Further-
more, interyening states connect bachground and situational factors tantecedent con-
ditions) to aggressive outcomies. These interyening protective factors, i.c. canng
adults besides parents. development of high self esteem. internal locus of control,
problem-solving skills: cognitive factors, i.e. aggressive beliels, seripis. scenarios
and brases: and affective states e, empathy, anger. frustration. guilt and fear are

amienable o change in way s tal present. reduce o block aggressive expression.

Thirdly. the following identified research lindings regatding violence and ag-
siosstatr have o be carefully considering when designing and implenienting vio-
fenee prevention progranimes




* Because adolescence is a time of heightened violence, it is important to begin
interventions as early as possible to interrupt and redirect processes related tc
the development of violent behaviour.

*  Since violent acts oceur most often during arguinents with an acquaintance, en-
hancing social skills and peer relations is important.

*  Because normal control over impulses is necessary for the control of aggression.
anger management and social problem solving must contain impulse control
steps. Children and youth need to learn to adapt a retlective rather than an im-
pulsive style.

*  The affective state of anger must be addressed as affective aggression is driven

, or at least accompanied by anger.

s * The abilities to generate alternative solutions to problems and manage

s frustration must be addressed sinze instrumnental aggression is directed

S towards achieving a desived gonl and often includes frustration.

*  Aspeople are more likely to aggress if they see a threat or provocation as delib-
erate or malicious in intent, e, attributional bias. improved social-perspective
skills will open their thinking to alternative. less anger-provoking interpretu-
tions of other people’s behaviour.

*  Since aggressive responses in general are inhibited when people are afraid to

] aggress or anticipate feelings of guilt, children and youth need to clearly under-

ERES stand the consequences of aggressive behaviour.

) *  Because people are less likely to aggress tf they have a range of alternatives from
which to choose. the skill 10 execute these aliernatives, and the expectation that
they will lead to a positive oulcome, young people need to learn how to both

L generate and practice efiective aliermnalives 1o uggression,

ne *  The antisocial behaviour of “at risk™ vouth can be decreased in structured

" groups when these vouth are mixed with prosocial peers due to the influ-

ence ot the beliefs and behaviours of other group members.

= * A poor pecr relations contribute to later antisocial behaviour and ag-

gressiveness is the single most important reason for a child o be re-

jected. it is essenuial to teach social problem-sofving skills.

Fourthly. theory and rescarch-based violence prevention programs that have pro-
duced positive behavioural change confirm the importance of targeting the
- foregoing variables for change. The most etfective programs have been mul-
tidimensional and have included cemponents to address the following topics:
g e Scif esteem enhancement
e ¢ Awareness of the negative consequences of violence
» Improvement of social perspective-taking skills
. *  Anger management
*  Generation of non-violent solutions to interpersonal problems
' *  Training of youth to follow specific steps to solve interpersonal problems, i.c.
social problem-solving skills traiming

Finaliv. structured class discussions which include role-playing as a significant
component have proven o be an eftfective method of impiementing these changes.
In addition, the class discussion technique, which is deseribed in more detail in the
next section, meets the following conditions of an effective strategy:

27



the cestablishment of a positive relationship with a caring adult

the development of prosoctal attachment and bonding to pecers and school

the integrating of antisocial youth with prosocial peers

peer group and instructor reinforcement of non-violent, prosocial ways of solv-
tng interpersonal problems

the development of selt esteem through the enhancement of personal
compeltence

By reviewing the literature we have identified key areas to focus on in order to
facititate change. The goal of our program is to provide teachers and counscllors
with a comprehensive, yet realistic tool that they can implement with their students
in the classroom that will strengthen children’s prosocial beliefs and interper-
sonal skills. If youth can learn to address and cope with violence in their
world we will have provided them with invaluable life learning.




III The Class Discussion Technique

Each developmental level section in this guidance book contains a number

A _yof class discussion sessions based on a model we developed by integrating re-
scarch from three counselling arcas: developmental counselling, group coun-
selling and the “Egan™ model of counselling. (The reader is directed to two
previous publications [Allan & Nairne, 1992] and [Allan & Nairne. 1993] for a com-
prehensive description of this model.) These sessions help children explore prob-
lemis, understand the problem from an expanded frame of reference and act construc-
tively in their classroom and school. The class discussions emerge from a series of
sequenced and structured questions. The class discussion technirque presented in this
manual utilizes a common method and skills.

The Method

A typical sesston begins with an introduction and warm-up. proceeds through an
exploration. understanding and action step phase. and closes with a summary (termi-
natton). You will notice that some sessions do not proceed through cach of these five
phases. This vccurs with some topics when a particular phase of the discussion re-
quires an extended time frame for optimum theme development. Most class discus-
sions, however, proceed through all of the following five phases.

Introduction and Warm-up

Begin cach discussion with an introduction and warm-up of three to tive min-
utes. It captures the interest of the class and prepares them for the upcoming discus-
sion.

During the warm-up, ask closed questions, which can be answered with raised
hands. Using the question “How many of you . . . 7" followed by some general
inquiries about the topic involves the children in a non-threatening way. The chil-
dren’s responses to the warm-up guestions also enable you to assess their general
feeling about the topic. Nu actual discussion takes place during the introduction and
warm-up.

Exploration

The exploration part of cach discussion lasts for about ten minutes with primary
children and fifteen minutes with junior/intermediates. During this time. have the
children explore their thoughts and feelings about the topic by answering open ques-
tions that move sequentially from the general to the specific. When discussing the
topic of [riendship, for example. follow the general question “What are fniends?”
with "What do you like about having a friend”” and “Can you tell me about a time
when vou did something with a friend

During this stage. children often relate experiences from their lives. As each
child speaks. you listen attentively, capture the essence of the story. reflect it
back t¢ ‘he child and then move on to another member of the class. The goal
i~ to help cach child express personul thoughts and feelings,




Understanding

With the third phase, which ulso lasts about ten to fifteen minutes, comes a con-
scious shitt from exploring to understanding and from selt to others; that is, moving
the Irame of reference from self to other people and to seeing other persp< .tives. In
this section of the discussion, help the children gain some insight into and under-
standing of the dynamics in the issue. This is the place for more complex What?
How? and occasionally Why? questions. such as, “How would a person feel if he/she
didn’t have any friends?” “"How can you lose a friend?” and “Who is responsible for
heeping friends™

Action Steps

In the five to ten minutes of the action step section of cach discussion, you move
into action and behavioural change by tacilitating the generation of specific,
concrete ideas that will help the children cope more constructively with a
difficult asrect of their lives. Children frequently employ ineffective behav-
iours and strategies when dealing with their problems because they have not
learned effective stiategies.  Questions like “If a person would like a friend,
how can he/she make a friend?” induce movement to action steps.  In this
stage, children have an opportunity to learn new adaptive skills from their
peers.

Termination

At the end of the discussion, provide a summary of the session and closure. You
can determine what the children learned by asking, “*What did you fearn from today's
discussion™  Another approach is to have the studen's write about what they have
learned in their activity books or journals, This provides time for solitary reflection
on the ideas. principles and actions that have been discussed as well as for integra-
tion. With the older students we arrange 1o have the discussions before recess and
atter the break they then write the key learmings i their journals.

In sum, our class discussion technigue addresses three distinet factors to produce
the desired change in behaviour. The exploration phase concentrates on the
relationship between you and the class members. The understanding phase
focuses on new cognitive and affective “learnings.” and the action phase
emphasizes specific ' chavioural change. Four specific leader skills are also
needed throughout the phases for the discussions to be successful.

The Skills

Children need to feel safe and secure in order to develop new awareness and
insight and to attempt changes in their behaviour. By using the skills of respect,
genuineness, accurate empathy and conereteness throughout each phase of the ¢lass
discussions. you can assist in the development of such an environment.

Respect in the helping process means prizing others simply because they are
human beings. Respect must be more than an attitude. 1t must become a value that is
capressed behaviourally in the ways you work with the children.

Caning about the wellare ot children and considering cach child to be a
unigue human being shows respeet. Viewing children as capable of generating
efiectuive and helpful strategies demonstrates respect for tham.  Additionally,

30




attending and listening actively, suspending crivcal judgment and commupicating
emphatic understanding are respectiul behaviours,

Genuineness, lihe respect, s a value expressed in a set of behaviours, Genuine
people refate deeply to others and help as part of their lifessvle. They do not puton or
tuhe oft these roles at will, They are spontancous, open and non-detensive.

Accurate empathy is listening to the child and then commuunicating your under-
standimg ol what he/she is feeling and the experiences and behaviours underlying the
feelings. In it truest sense. accurate empathy is the ability to put vourselt in the
chitd’s shoes and then express your perceptions of hissher world. When using accu-
rate empathy you understand the core messages being expressed by the child and
then respond fairly frequently, but brietly, to the main features of these messages:
experiences, behaviours, feelings. The formula “You feel . because .. gets at the
heart of the communication of accurate empathy.  Accurate empathy is not mere
parroting. restating, repeating or rephrasing. You look for the essence of the message
and then communicate your understanding of'it. When using accurate empathy. vou
dig down into what the child nught be only half-saving or implying. The following
is an example of an accurate empathic response:

Chiid My mom and dad told me ast might that we are moving to another city
at Easter break. Today at recess 1 didn™t even want to play skipping
with my friends.

Teacher:  You're sad because moving means leaving all vour friends.

When joined with respect and genuineness, accurate empathy estab-
fishes rapport with children. I cates trust and openness and increases the
level of selt-exploration. The 1 of accurate empathy is useful in every
stage of the cluss discussion model.

Concreteness is the last of the skills essential to the class discussion tech-
nigue  When children talk about themselves, they do soin terms of ¢xperi-
enees (the things that happen to them) behaviours (what they do or fail to do)
and atfect (the feelings and emotions that accompany and relute to experi-
ences and behavioursy  If the problem is not clear. you must gently probe o
question the child so that specific refevant, concrete experiences, behay -
iours, and fteelings are expressed.  Questions such as “"What happened next?”
“What did you do then™ and “How did you feel?” elicit more concrete explora-
tion than Why guestions, which children frequently cannot answer.

You provide the structure for the discussion by using carcfully prepared ques-
tions that focus on the goal of cach phase. You create, through the use of the four
skills, a safe. cohesive classroom climate in which all members teel accepted and
free to express their thoughis and fechines, pam msight and leam new way s of behay
ing. Below vou will find a summary of the methodology used in our model.




Classroom Discussion Medel and Methodology

Stayes of Session

Goal of Stage

Typical Types
of Questions

Introduction and
and Warm-up
3-53 minutes

Exploration
10-15 minutes

Understanding
10-15 minutes

4. Action Steps
S5-10 minuies

Termination
2.5 minutes

To introduce the topic
and get everyone
involved.

To help the students
explore the probiem
by knowing and
verbalizing thetr own
thoughts and teelings.

To help the students
objectively understand
the problem arca by
moving their frame of
reference from self to
other people and
seeing other
perspectives.

To activate a sense ol
responsibifity in the
students by helping
them move into action.

To provide an
opportunity for students
to verbalize and write
about new awarencss
and learnings.

CLOSED QUESTIONS:
(require “yes” or “no”
answers} “How many of
vou...””

OPEN QUESTIONS:
What? Move from
general “What s,
"What experiences have
you had with...””

“What does....mean to
youl”

OPEM QUESTIONS:
What? How? Whv?

“For what reasons would
someone...?”

“How would the other
person feel?”

“How could.. .happen?™

OPEN QUESTIONS:
What? "What can vou do
to deal witn...'””

“"What have you learned
from today’s discussion?”
“Can you write the key
puints in your activity book
or journal




IV The Themes and Session Plan
Implementation

In order 1o meet the needs and stages of the variety of age-groups in the
school vy stem. we have designed thiee separate Violence Preventon Programmes,
Although all of the programmes are meant o be implemeated in a similar way. the
ones written for Primary (kindergarten to grade threey and Junior/Intesmedinge (erades
four to sivy students are primarily developmental and concrete in nature. The Sce-
ondary Level Programnie includes more abstract concepts and remedial components.
Exven though the programmes are different. the dividing line between them is not
meant to be rigid and cach discussion leader will need 1o assess the group or class of
students i terms of their developmental level. For example, leaders may tind that
some children in the fourth grade, especially those with limisted previous experience
discussing affective topics. may be more responsive to tae primary themes.  Simi-
larly. groups of sixth graders who have had considerable experience participatiing in
cooperative fearning activities will enjoy the focus of the secondary themes.

The Theme Topics

Each programme addres. es four theme topics:  Exploring and Understanding
Emotions. Managing Emotions (especialiy anger). Nonviolent Social Problem Salv-
g and Violence Awareness. and targets both the atfective and cogmitive domains.
The goal of the themes is to promoie emotional and soctal growth and devdlopnien
and the learntng of prosocial attitudes and behaviour,

We recommend that the themes and the sessions within cach theme be presented
in the order in which they are listed. Often the session to session and theme to theme
learning is cumulative and the sequencin 2 provided leads o a fuller understanding
both within und across the themes, Because of its affective emphasis it0s important
to begin and thereby anchor the programme with the theme on ciwotons.,

Programme and Sessien Timie Frames
As cach programme contains frons sixteen tes ninetecn sessions, we suggest that
the sessions be scheduled twice a week with several dayvs between them, e.g. Monday
and Thursday or Tuesday and Fridar-. This ty pe of schedule allows the programme to
be completed in from eight to ten weeks, With one session per week it s more
difficult to maintain momentum and enthusiasm and tiree weekly sessions provide
insutficient time for the integration of new information or follow-up activities.
The length ot cach session will depend (o a Large extent on the “collective™ at-
tention span of the group or the class. Typically the time for cach wession witl be:
Kindergarten: twenty minutes
Grades one and two: twenty -five minutes
Grades three and tour: thirty minutes
Grades tive and six: thirty-five minutes

Gades seven to tweive, torty ity minutes

\.‘; e lly
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In elementary/middle school it is best to schedule the sessions prior to a
break (recess or lunch) so that the children have the opportunity to relax and
reorient themselves before their next class, We have presented the pro-
gramme during the last period of the school day, but some students say they
are tired at that time and would prefer to have it carlier in the day.

The Class Discussion Questions

The session questions are designed 1o help students explore and understand their
thoughts and feelings regarding the session topics. The discussion feader may omit
certain questions if they don't seem appropriate or relevant for their group or class
and can add question.. that “fit” into the flow of the discussion. Itis always essential
to ensure that an understanding of the session topic proceed the action steps.

Within the sesstons, we have provided information for the leader in brackets | ]
and session suggestions in round brackets/parenthesis (). The information and
suggestions are not meant to be exhaustive and both discussion leaders and students
will undoubtedly think of many other possibitities. The dynamics of anger provided
in the “Anger Diagram™ seem particularly interesting to secondary students.

The Skill Steps

A skill steps component is included in the understanding phase of many ses-
sions. With groups and classes containing a number of children with weak prosocial
skills, the discussion leader will need to add probing. concrete questions, such as the
following. to stimulate the generation of the skill steps: “What do you do to show
someoie that you are listening to them? What's the first thing that you do when you
want (o join an ongoing activity? Would I look at Tommy or look away from him?
Would I sit quietly or turn around in my chair?”

As the skill steps are generated they should be written on the chalkboard or on a
chart. Sometimes it is easier to initially write the steps on the board and then later
cither transfer them to a chart or have a student reproduce them. Kindergarten and
carly primary students benefit from the addition to the steps of simple pictures.

When modelling the skill steps it is a good idea for the discussion ieader to
express the process steps that are involved verbally. For example. he/she might say:
| feel myself getting angry. What's the first step? | remember. say ‘stop.” [have
to stop everything and figure out the smart thing to do here. Then I take some deep
breaths. What next? 1'il say. *I"'m not going to get myself in trouble!” That helps.
Now. what's the next step”” and so on. By using this Think Out Loud strategy the
implicit cogniiive process that you want to students to learn is made explicit.

When the steps have been modelled by the discussion leader, he/she can proceed
to mode! them with a student. After this, student volunteers can be asked to demon-
strate the steps while the rest of the group or class observes. The leader will have to
base the amount of time spent modelling the steps in a particular seéssion on the needs
of hiv/her particular students.

The Role-Plays

in this programme, students at all ages are asked to role-play and practice their
new skills. The majority of students enjoy role-playing and careful consideration by
the leader of the composition of the pair and group members usually enables even the
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more reluctant students to become involved in the role-plays.

. Usually the role-playing of primary and junior/interimediate students seems to
be most successful when the children practice ‘n pairs. Primary students can easily
relate to the idea of a “learning partner” while juniot/intermediate students seem to
enjoy the term “learning buddy.” As much as possible, children need to be assigned
to supportive partnerships and same-sex complementary pairs, e.g. extrovert-intro-
vert, are preferable. If the pair works well together, they can continue to role-play
with one another throughout the programme. If they are unable to help each other
demonstrate the skills or steps, changes should be made. Occasionally elementary
school-aged children with 'imited self-control cannot participate successfully in this
type of activity with another child. In this case. thy discussion leader may be able to
find a way to practice with the child or he/she can sit and observe a pair demonstrate
the prosocial behaviours.

With secondary students, preassigned permanent groups of four seem to provide
the best opportunities for learning. The groups should include a mixture of personal-
ity types with a leader and a quiet member in each group. At this age level groups
containing both boys and girls can uvsually work together effectively.

We have provided the discussion leader with some suggested role-plays/prob-
lem situations at the end of the theme whenever they are included in the theme ses-
sions. We urge the leader, however, to provide specific situations from the class-
room, playground, neighbourhocd or home that are relevant to his/her students when-
ever possible. When using our “generic™ situations older students seem to cnjoy
choosing a role-play situation from cards on which they are individually written.

To our delight, we have found that many secondary students enjoy creating their
own role-plays based on real-life experiences they have encountered. If they do this,
the groups will need to be provided with some additional time so that they can deter-
mine a way to present the situation to the class and then demonstrate their new skills.
As senior students gain experience in and assume more responsibility {or their own
roie-plays. the feader can assist by prompting. coaching and encouraging them.

Our experience has been that secondary students are very enthusiastic about role-
playing, probably because of its inherent dramatic possibilities. Some groups will
want to do more than one role-play in a session. As long as each group has the
opportunity to participate in a role play and time allows, additional role-playing should
be welcomed. Whenever a group successfully demonstrates nonviolent, prosocial
behaviour, the leader should praise the 2ffort by leading a round of hearty applause.

Follow-Up Activities

The last action step in each session includes a termination activity which is de
signed to help the students reflect on what they have learned. The goal of these
activities is to orovide hoth closure to the session and either a class or individual
record of the programme that students can keep for future reference or review. At the
end of the Primary Level Programme. we have included Big Book Activities. For the
Junior/Intermediate Level Programme there are Journal Activities and for secondary
students we have suggested individual Keepsake Journal Records. The discussion
leader may substitute alternative, meaningful follow-up activities.

Additional session extensions might include having students copy the S.T.A.R.
steps on 3" x 5" cards and tape them to a corner of their desk or keep them in
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their pockets for reference outside the classroom. As well students can cre-
ate bulletin board displays containing the steps on posters or charts for the
classroom or school hallways. Students should be continually encouraged,
by their instructor and peers, to use and transfer their new skills to real-life
situations that they encounter.

We hope that the Violence Prevention Programmes contained in this book are
“user-friendly.” We have attempted through our research, methodology and struc-
tured, detailed session plans to provide the discussion leader with all the resources
that they need to launch a proactive, effective programme to modify violent attitudes
and behaviour. We know that the implcmentation of clearly focused Violence Pre-
vention Programmes i1 the school system can make a substantial contribution to-
wards providing a fon;:-term solution Lo the problem of violence.




V The Programme Evaluation

A.x with all guidance programmes teachers and counsellors need to conduct
on-going evaluations at the end of each unit in order to assess what changes
they would make and also to discover wl - was and was not meaningful o the stu-
dents.

Also schools vary i therr geographie tocatton and inthe types of violenee, com-
munity problems and developmental tssues factg their students. OQur curncutum is
tlexible enough to address o variety of issues for it provides structures that allow for
input from teachers and students ahthe. However i order to be sure that the pro-
gramme is on track teachers and counscellors must arrange for o tormal ey aluation
session with the students alter the end of the programme.

We have done tus as part of our field testing in the urbun schoel district of
Surrey . B.C. A copy of the evaluation tform will be tound on page 135, 1tis basically
asernies of questions with blank space tor the students to write 10 their thoughts and
feelimgs. We have noticed that ve receive more meaningtul teedback when students
do not have o put their name on the feedbiack sheet. Sometimies we precede the
written teedback with verbal discussion which often stimulates a richer response on
the forms.

Our evaluations indicate that the students thoroughly enjoy the programme and
wdentily many learning advances for themselves:
¢ The problem solving and anger control sections of the prograimme were far more

popalar (85% ) then the empathy training (1 5%).

Clearly what they liked best about the programme were the many role-plays

(704 ) followed by learning what they could do it they had problems (204 ) and

how they could control their angry feelings (115).

When asked what they did not like, most students responded with “nothing™ or

“liked everything™ (48% ). When pushed. a very small number identitied empa-

thy exercises (1S ) ad “having so many questions”™ (74 ).

Suggestions for improvements indicated more role playing and more student

mvohvement in designing problem activities for enacting or discussing (89% ).

Other suggestions included bringing in teenagers who had worked through these

problems, acting out problems that had happened that day 1n school and provid-

ing more time for everyone to talk.

When we ashed students what they learned from the violence prevention pro-
gramme they were quick to identify a wide range of behaviours and concepts. We
have grouped these under the following headings.




Programme Evaluation
Learning Qutcomes

Feelings: Understand my feclings.
Understand other people’s feelings.
Express feelings instead of violence,
How to be kind and assertive.
Tell your feelings to people you trust.

Empathy: Think about other people’s feelings.
Calling people names hurts them.
How to understand gangs, peer pressure and
bullies.
Don’t laugh at others.
I learned how to put myself in other people’s
shoes when they are feeling hurt, sad or
mad.

‘ Talking to myself: How to talk to myself.
B How to calm mysclf down.
i Think before [ do anything.
Not to let anger control my mind.

Direct Action: How to say No.
How to control myself and my anger.
When you get mad, wait for a few moments.
How to get out of a situation where [ don’t
feel comfortable.
Don’t fight; ignore it.
I learned how to avoid peer pressure.
_ Don’t join gangs because it could be hard to
N get out.
' Stop before you reach for the trigger.

Moral Development: Hitting someone is wrong.
Talk and do not use your fists.
Violence should not be used.
You should never do something that you
think is wrong.

S What was interesting to us was that though the students did not rate the empathy
S training exercises very highly they clearly indicated by the number of responses that
S it was a significant learning outcome for them,




The Session Plans
Primary Level




Feelings

Session 1: Your Feelings

Session 2: Sadness

Session 3: Fear

Session 4: Happiness

Session 5: Others’ Feelings — Empathy

Suggested Role-Plays




Session 1: Your Feelings

(1) Introduction
Today we are going to starta serics of times together when you are going to have
a chance to tulk about 1 jotof things. During these times, there are two rules that
[ want you to follow: 1) Ratse your hand it you have something you want to say
and (2 Listen when other people are speaking. We will gettogether every (day)
at aime ). Today we are going o talk about teelings.

Warm-up Questions

How many of you know what feelings are?

How many of vou don’ticatly Anow what techngs are?
How many of vou hine lots of feehings?

How many of you don’t have many feeling -

How numy of you talk about vour feelings”

How many of vou don’t tatk about your teehngs?

Exploration

Whut are feelings? [Something inside our body that we can’t see or touch. |
Who has feeling.?

What kinds of feelings do children have that feel good/comfortable?

What kinds of feetings do children have that don't feel good/comfortable
Can you telt us about a time when you had a good feeling?

Can you tel} us about a time when you had u teeling you didn't like?

Understanding

I

How does your body feel inside when you have fechngs? {Feel hot. heart
beats fuster. tight muscles. queasy stontach. |

How do you know what name to give your feelings? | Think about what
happened. ) "

Do feehings always stay the sume?

Is it all right to tell people how vou feel?

How do vou tell people how you feel? [Say. “Tfeel 7

Action Steps

With your learning partner. | want you to pretend that you are in the situa-
tions 1 deseribe, decide on the feeling and then say, 1 feel . Each
of you will have two situations. (See suggested role-plays.) After you have
practised. yor will have a chance to show the whole class the feelings you
had.

Big Book Activity.




Session 2: Sadness

(1) Introduction
Who can remember what we talked about last time? Today, we are going to talk
some more about one of the feelings that you said you had sometimes... sadness.

Warm-up Questions
How many of you feel sad sometimes?
How many of you never feel sad?
How many of you think that teachers feel sad sometimes?
How many of you think parents feel sad?
How many of you think that everyone fecls sad sometimes?

Exploration

1. What is sadness?

2. What kinds of things make children sad?

3. Can youtell us about a time when you felt sad? What happened? What did
you do? What did you say?

Understanding

1. Whatkinds of things do children do when they fecl sad? Does everyone act
the same?
If you notice that someone in your class is feeling sad, what can you do?
When you feel sad, what can you do to feel better?
If you feel sad about something, do you think you will always feel that way?

(4) Action Steps
I. Big Book Activity.




Session 3: Fear

(1) Intreduction

(2)

(4)

For the last two times during our talks, we have discussed feelings. Who can
remember what feeling we talked about last time? Today we are going to talk
about a different feeling... tear.

Warm-up Questions

How many of you get scared sometimes?

2. How many of you never get scared?

3. How many ot you were scared of something when you were small. but aren’t
anymore?

4. How many of you think everyone gets scared once in awhile?

Exploration

. What is fear?

2. What kinds of things can children be atraid ot?

3. When can feeling afraid be a good feeling to have? [When there is a real
threat to your . afety.|

4. When is feeling afraid not a good feeling? [When the fear is imaginary or
unrealistic.]

5. Can you tell us about a time when you were afraid? How did your body
feel? What did you do?

Understanding

1. For what reasons do children get scared? [They don't know what something
is, e.g. a big. noisy machine. They don’t know if something will hurt them
or not, e.g. a big dog.|

2. What should you do if you teel scared? [Talk to somecone you trust about
your teelings. Relax — take deep breaths. If it’s not dangerous. try what you
are afraid of doing.}

3

Action Steps
1.

Do children overcome a lot of their {ears as they get older? Why?

With your learning partner. I want you to pretend that yov are in the situa-
tions that I describe and then tell what you could do so you don't feel so
afraid. (See suggested role-plays.) You will be able to tell the clars what
you could do to hundle your fear when you have finished.

Big Book A-tivaty.
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Session 4: Happiness

(1) Introduction
Today we are going to talk about another feeling. Who can remember what
teeling we talked about last time?... the time before that? The feeling we are
going to tatk aboul today. is happiness,

Warm-up Questions

How many of you feel happy all of the time?
How many of you feel happy most of the time?
How many of you don't feel happy very often?
Is there anyone who never {eels happy?

Exploration

What is happiness?

What kinds of things make children happy?

How does your body feel when you are happy”?

Can you tell us about the happiest time in your fife? How did vour body
feel?” What did you do?

Understanding

1.

Can children make themselves feel happy? How? [Do nic. things for other
peaple. Do nice things for themselves. ]

What can you do to make other people feel happy? A friend? Your brother/
sister? Your mom or dad? Your teacher?

What things can you do to make yourself feel happy?

For what reason.s should you do nice things for others and yourself”? |Makes
you feel good inside. |

(4) Action Steps

When other people do nice things for you it is a g od idea to thank them and
tefl them how much you appreciate what they Jid. This will encourage
them to do nice things for you again. With your learning partner | want you
to pretend you are in these situations and tell your partner what you would
say. You will cach get two sttuations. (See suggested role-plays.)

Big Book Activity.




Session 5: Others’ Feelings — Empathy

(1} Introduction
For the last four times we have been talking about your feelings. Today we are
going to talk about feelings again. but we are going to discuss recognizing and
understanding other people’s feelings.

Warm-up Questions

How many of you usually know how other people are feeling?

How many of you find it hard to figure out how other people are feeling?
How many of you know what to do when you notice that someone else is
upset?

How many aren’t sure what to do when someone is upset!

Exploration

1.

~

What kinds of feelings do other peopie have? {The same ones you have. ]
How can you try to figure out how someone else is feeling? {Watch the
person: see how they look (face) and what they are doing. Listen to the
person. Hear what they say and how they say it.]

Can you tell us about a time when you figured out how someone cise was
fecling?

Understanding

For what reason is it important to understand how other people feel? {It
helps you to understand others. |

How cun you help yourself know how someone else is feeling? [Put your-
selt in their shoes and think about how you would feel in their situation. )
How can you let others know that you understand how they ae fzeling?
[You can name the feeling, e.g. " You seem sad today.” and/or you can offer
to help, e.g. "You seem frustrated. Can 1 help you?”|

Are there any times that you should just leave someone else alone? | Yes. if
they are very angry or upset.]

Action Steps

With your learning partner | want you to pretend that you understand how
someone else is feeling in the sttwation 1 give you and then tell what you
would say to the person. You will get two situations each to practise. (See
suggested role-plays.) Alter you have practised with your partner what you
would do and say. | will give you some time to show the whole class.

Big Book Activity.




Suggested Role-Plays

Feelings

Session 1: Your Feelings
*  Suggested role-plays

d.

b.
¢
d

You can’t do your work at school, e.g. cutting, pasting, math.
A classmate laughs at you when you give the wrong answer.
Your friend/sister/brother won't let you play with him/her.
You get the present you were hoping for.

Session 3: Fear
¢ Suggested role-plays

d.

h.
C.
d

Your teacher wants you to read to the class.

Your friend wanis you to ¢limb some monkey burs with him/her.

Your mom wanis you to pay the lady in the store for your chocolate bar.

A big boy in your neighbourhood pushes you down on your way home from
school.

Session 4: Happiness
e Suggested role-plays

iy
bh.

.

=

A teacher tells you how much she/he tikes the way you listened w a story.
A friend lets you play with his/her new Kitten.

Your mom tells you she appreciated your help in setting the table.

Your brother or sister playvs a game with you

Session 5: Others® Feelings — Empathy
¢ Suggested role-plass

a
h.

‘.

.

A classmate spills his/her drink all over the floor.

Atter a math worksheet is handed back. a classmate starts to cry.
A friend doesn’t get picked to play ¢ game.

A friend has a bad fall on the play ground.




Solving Problems With
Classmates

Session 1: Anger

Session 2: Frustration

Session 3: How to Solve a Problem (S.T.A.R.)
Session 4: Expressing Anger

Session S: Name Cailir.g, Teasing and
Put Downs

Session 6: Fighting

Suggested Role-Plays/Problems




Session 1: Anger

(1) Introduction
During our Tast five sessions, we talked about your feelings and other people’™
teetings. Today we are going to start another unit with six sessions in it and we
are gomg to talk avout another important fechng -- anger — and solving prob-
femswith classmutes. especradly when we feel angry, Fet's sturt with some ques
ens,

Warn-up Que,aons

How many of you teel angry a lot!

How many ol you feel angry scometimes?

Is there anvone who never feels angry?

How miany of yvou think that exervone gets angry sometimes’?
How muany of you think that some people never get angry?

Exploration

al

What 1s anger?

How do people look when they are angry? [Face: colour. ey ebrows. mouth.
Voice: tone. Body: stance. gesture, movement. |

What kinds of things do people do when they're angry?

Can vou tell us about the angriest time in your life? What happened? Whit
did you do? What did you say”? How did your body teel?

Understanding

For what reasons do children gert angrny?

I getting angry wrong? [No.|

What can be wrong about getting angry? [What people da. |

It children get mad and biow up or have a tantrum. what usually happens?
[ They do mean things. They getin trouble.]

How doyvou feel atter sou do something meza or vet i trouble?

Action Steps

It1s a good idea for children rand all people) to learn how to control their
angry feelings so they don’t do mean things and get in trouble. Your body
usuaty lets you kpow thut you are getting angry by giving you warning
signatls.  The first step to controlling anger is to “stop and calm down™ as
soon as you start to feel mad. 1 am going to teach you two tricks today that
will help vou to calm down.

The first trick is called *The Turtle Trick™....Close vour ¢yes for a minute
and imagine a turtle in your head. Raise your thumb when you've got one....
now imagine that someone 1~ bugging the turtlc nd vee it pulling mto 1ts
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: shell. Raise your thumb again when you’ve got this picture in your head....
=] now imagine yourself starting to get really angry at someone, just ready to
blow up. Now imagine that you have a safe shell to pull into so you don’t do
or say anything mean. Notice how good it feels to be in your shell. You
can’t hurt anyone or you can't get yourself in trouble. You're in a cozy, safe
place wherc you can relax for a minute and think about the best thing to do
. instead of blowing up. Raise your thumb when you can imagine yourself in
your safe shell, feeling calm and powerful because you haven't lost your
’ temper....when you're ready, open your eyes and take a big stretch.

(by The second trick is “The Talk to Yourselt Trick.” You can use this trick
when you are pretending that you are in your shell. You say things to your-
self like: “Take a deep breath and relax,” *'1 can control my temper,” and “1
won't get myself in trouble.”

2. Big Book Activity
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Session 2: Frustration

t2

N

w tu

(1) Introduction
Who can rememt er what feeling we talked about last ime? What were the
names of the two tricks that you learned to help yourself s, and calm down
when you can feel yourselt starting to get angry? Today we are going to talk
about a feeling that is similar to anger bui not quite as strong... frustration.

Warm-up Questions

How many of you get to do everything you want to do?

How muny of you can’t do everything you want?

How many of you get upset when you don't get your own way?
How many of you don’t mind if you don’t get your own way?

How many of you can always do your school work?

How many of you sometimes have trouble doing your school work?

(2) Exploration
1.

To start today 1 am going to read you a story about a4 boy named Alcxander.
I want you to listen carefully because when I am finished 1 am going to ash
vou some questions. (Read the book Alexande.' und the Terrible, Horrible,
No Good, Very Bad Day by Judith Viorst. Avuilable in most schooi or pub-
lic libraries.)

How do you think Alexander fe't in this stery? {Frustrated. |

Can you tell us about a time whein you felt frusirated? What did you do?

(3) Understanding
1.

For what reasons do people fec! frusiraicct” {When they can’t do something
or have something they « ani.]

Is feeling frustrated wrong”? {Mo. there wiii always be times when you can't
do or get things you want.]

If people keep getting fru-t.ated about titzg~ thes can get angry or sad and
that won't help them solve their probleins. You can use the two tricks you
learned last time when you feel iztsiraed, Some coed things to say in “The
Talk to Yourself Trick™ se: “it's poi worth getung upset over, [ can’t al-
ways get my own way. peunls aren’t always song io do what [ want, I'll
start over, I'll try again later.”

(4) Action Steps

L ]

With your learning partner | woulu bike you o practice “The Turtle 7 rick™
and “The Talk to Yourself Trick.” 1 will pive you each five situations (o
imagine (see suggested role-plays). You wili huve a chance to 12l the class
your "Talk to Yoursell Trick™ after you have practised.
Big Book Activity.
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Session 3: How to Solve a Problem
(S.T.A.R.)

(1) Introduction
Who can remember what we talked about last time? Has anyone practised the
“Turtle Trick™ or the "Talk to Yourself Trick™ when you got angry or frustrated?
Today we are going to talk about problems children have and learn some steps
you can use to solve them.

Warm-up Questions

1. How many of you are good at solving problems?

2. How many of you aren’t very good at solving problems?

3. How many of you sometimes have problems with your classmates?
How many of you never have problems with your classmates?

Exploration
What is a problem?
Does everyone have problems sometimes?
What kinds of problems do children have with their classmates?
Can you tell us about a time when you had a problem with a classmate?
What happened? What did you do? How did you teel?

Understanding
1. Does anyone have any ideas about what you can do when you are having
trouble solving a problem?
There are four steps for solving problems that [ think will hefp you. They
are:
(I3 Stop and calm down.
(2) Think: What are my choices?
(3) Act: Pick one choice and do it.
(4) Reward yourself.
The first letter of each step makes the word S.T.A.R.

(4) Action Steps
1. 1am gomg to give you some problems that children sometimes have with
their classmates. [ want you to decide on soine ideas to solve the problem
and then pick the one that you think is best. We will check around with each
pair after the problem to see what you decided. T have lour problems {or you
to talk about. (Sec suggested problems.)
Big Book Activity,




Session 4: Expressing Anger

(1) Introduction
Last time we talked about problems and you leared some steps you can use
when you have a problem. What is the first step? Who can remember what the
second step was?... the third step?... the last one? Sometines if you feel angry at
a friend or classmate, a good way te solve the problem is -3 talk about it.

Warm-up Questions

I

How many of you think that friends (or classmates) get angry at one another
sometimes?

How many of you don’t think that friends (or classmates) ever get angry at
one another?

How many of you know how to talk about your angry feelings?

How many of you don’t know how to talk about your angry feelings?

Exploration

What things do friends (or classmates) do that make children mad?

Is it “normal” to sometimes get angry at your classmates?

Can you tell us about a time when you got angry at a classmate? What
happened? What did you do? What did you say?

Understanding

1.

When we get angry at our friends or classmates sometimes we blow up and
say mean things and sometimes we try and hide our anger. Neither of these
things solve the problem. A better way to solve a preblem when you’'re
angry is to tell your triend or classmate how vou feel about what happened.
You should use “I" or “It” statements. Some examples are: “I don’t like it
when you interrupt me,” or *'It bugs me when you take too long on the swing.”
You just told me about some times when you got angry at a friend or class-
mate. I want each of you who told me about a problem with a friend to tell
us what you could have said using "I"" or "'It” statements to let your friend
know how you felt. Who will start?

Action Steps

I am going to tell you about some problems that friends (or classmates) are
having and one of them is feeling upset or angry. Using "I" or 'It” sentences
I want the upset person to tell her/his partner how sheshe feels about what
happened. You will each get two turns. T will give you chances to show the
whole class what you said. (Sce suggested role-plays.)

Big Book Actlivity.




Session 5: Name Calling, Teasing and
Put Downs

th Introduction
Who can remember w hat we talked about Tast time? What words should you use
to start the sentences when you are telling  friend or classmate how you teel?
Today we are gomg otk about teasing, name calling and put dow ns und what
vou can do to deal with thes problem. .

Warm-up Questions

I How many of you have ever been called o nante you didn’t hike?
2 How muny of vou hike being called nianmes?

3 How many of von don’t ke being called names!

4. Hasanvone ever called someone else a name?

(2) Exploration
1. What is name-calimg!
2. What kinds of names have you heard children call one anothes?
A Can you tell us about a time when someone called you a name you didn’t
like or teased you? How did you teel? What did you do?

(3 Understanding
1. For what reasons do children call others names? | Trying 1o act “tough.”
rying to impress others, want reaction, displaced anger —— angry at some-
one else or about something else. |
How can vou stop children from calling sou names or teasing vou? [Don’t
react: 1gnoreat or walk awiay: say iow vou feel, or say . “Please stop or Pl

-.l

(9 Action Steps
1. With your learning partner Fwant you o practice these ways of responding
to teasing. T will give cach of you two times to practice and then some of
vou can show the class, {See suggested role-play s
Big Book Activity.




Session 6: Fighting

(1) Introduction
Today is the last session we will have about solving problems with classmates
and friends. Let's review what we have tatked about in our five sessions so far.
What did we talk about in our first session... the second ore... etc.? Today we are
going to talk about fighting.

Warm-up Questions .

How many of you have ever seen a fight, a real one or oneon T.V.?
How many of you have never seen a fight?

How many of you like watching a fight?

How many of you don’t like watching a fight?

How many of you have been in a real fight?

How many of you have never been in a real fight?

Exploration

1.
2.

What is a fight?

Can you tell us about a time when  ou saw a fight? What did you like about
it? What didn't you like? How did you feel inside?

If you have been in a fight can you tell us about it? How did you fec! when
you were fighting? How did you feel afterwards?

Understanding

For what reasons do children fight?

Does tighting solve problems?

What happenis (what are the consequences) if you fight at school?

What happens (what are the consequences) if grown-ups fight?

It you feel angry and want to fight or someone wants to fight with you, what
can you do to avoid it? Let's use our four problem solving steps. [l. Stop
and calm down. 2. Think: what are my choices? Walk away for now, talk
1o the person. or ask someone for help in solving the problem. 3. Act: dothe
best choice. 4. Reward yourself. |

(4) Action Steps

With your learning partner I want you to practice these ways of avoiding a
fight. I will give you some situations that sometimes cause fights and [ want
you to pretend you are in the siwation Follow the rule: Talk don't hit. |
will ask some of you to show the class your solutions. (See suggested role-
plays.)

Big Book Activity.




Suggested Role-Plays/Problems

Solving Problems with Classmates

Session 2: Frustration
¢ Suggested role-plays
A You have to stay in the classroom at recess and finish your work.
You can't figure out how to say a word in your reading book.
Your teacher tells you to stop talking to your friend during quiet time.
You can’t skip a rope in P.E.
You can’t find your shoe in the morning.
You made a mistake playing a game.
Your parents say that you have to go to bed.
Your team loses at a group game at recess.
You lose a ticket selling contest.
Your teacher won't let you go to the centre you want to go to.

ceo

— Do e

Session 3: How to Solve a Problem (S.T.A.R.)
*  Suggested problems
a.  You lost something you borrowed from a friend.
b. A classmate takes something out of your lunch kit without asking.
¢.  When you were playing tag. you ripped your friend’s sweater.
d.  You forgot your money for a field trip.

Session 4: Expressing Anger
*  Suggested role-plays
a.  Your classmate keeps kicking your chair.
b. A classmate borrows your eraser and won't give it back.
¢. A friend teases you about your clothes.
d. A classmate bumps inlo you on purpose.

Session 5: Name Calling, Teasing and Put Downs
¢ Sugypested role-plays
a. Some children are calling you “teacher’s pet.”
b, Soneone teases you aboul your name.
¢.  Some kids laugh at you when you strike out in a buseball game.
d.  Someone teases you about your glasses.




Session 6: Fighting

*  Suggested role-plays
A classmate says that he/she is going to tattle on you.
Someone cheats (doesn’t tollow the rules) in a game.
A classimate grabs the soccer ball from you.
Someone calls you a dumimy.




Getting Along with Classmates

Session 1: Making Friends
Session 2: Joining In and Playing a Game
Session 3: Taking Turns and Sharing

Session 4: Asking a Favour and Showing
Affection

Session 5: Keeping Friends and Apologizing

Suggested Role-Plays




Session 1: Making Friends

(1) Introduction
Today we are going to start some talks about something that children your age
ate always interested in... friends. We are going to talk about making friends,
getting along with friends and keeping friends.

Warm-up Questions
How many of you have a friend?
How many of you would like to have more friends?
How many of yor: have a friend in this class?
Does anyone buve a friend in another class”

Exploration

1. Whatis a friend?

2. What's nice about having a (riend?

3. Can you tell us about a time when you did something with a friend? How
did you feel?

Understanding

. If you want to meet someone new and get to know them, you have to intro-
duce yourself. Who knows how you introduce yourself to someone? [Hi,
my name is John. What's your name?|
After you have introduced yourself, you need to start a conversation. Does
anyone know how to start a conversation? What are good questions to ask?
[Where do you live? Have you got any brothers or sisters? Do you have any
pets? What games do you like to play? What did you de in school yester-
day? What did you do on the weekend??]
What are some good wiys to end a conversation? {Talk to you later.

(4) Action Steps
. Let’s practice introducing vourselt and begmming and ending a conversa-
tuon. I'll grve you some ideas tor practising. You will both get time to
practice cach situation. Be »ure to help your learning partner if he or she
forgets what to do. (See suggested role-plays). 1 will let you show the class
what you practised when we have finished if you wunt to.
Big Book Activity,




Session 2: Joining In and Playing a Game

(1) Introduction
Who can remember what we talked about last time? One of the best things about
having a friend is that you have someone your own age to play with. Today we
are going to talk about playing with other children... how you ask someone to
play. join in and play games.

Warm-up Questions

1.

How many of you like to play games with other children?

How many of you don’t like to play games with other children?
How many of you know how to ask someone to play with you?

How many of you don’t know how to ask someone to play with you?

Exploration

1.

What kinds of games or centre or free-time activities can you play in your
classroom?

What kinds of games or activities can you do on the playground?

Can you tell us about a time when you played with someone in the class-
room or on the playground? What did you play?

Understanding

1.

How do you ask someone to play with you? |Think of a game, say: Would
you like toplay __ __ __ withme?]

If some childien are playing and you want to join in, how do you do it?
{You need to ask in a polite, friendly way if you can join in.]

Most games that children play have rules. How do you find out what the
rules are? [Ask someone to tell you.|

Usually the rules of a game tell you who goes first and usually you have to
take turns. Why is it important to follow the rules?

If you play a game and win, what do you do? What do you do if you don’t
win?

Action Steps

l.

With your learning partner [ want you to practice asking someone to play
and join in a4 game. Give vour partner ideas if he or she isn’t sure how to do
it. (See suggested role-plays)

Big Book Activity.




Session 3: Taking Turns and Sharing

1) Introduction
Lasttime we talked about play ing games.... how you could ask someone to play
a game and how you could join in. Today we are going to talk about two other
important things you have to know in order 1o get along with your friends and
classmates.... taking turns and sharing.

Warm-up Questions

I. How many of you like taking turns vvhen you play wih a fricad? .
2. How many of you don’t like taking turns?
3. How many of you like sharing with a friend? 3
4. How many of you don’t like sharing? J

R (2) Exploration

i I. What does taking turns mean?
2. Can you tell us about a ttme when vou took turmns with a friend?
3. What does sharing mean?

4. Can you tell us about a ime when you shared with a triend?

(3) Understanding

1. For what reasons do vou need to take turms or share?

2. Do children Like to play with children who don't take turns? Why not?
3. Do children like to play with children who don’t share? Why not?

(4) Action Steps =
. Often when you are olaying with a friend or classmate it is important to
offer to take turns or share. I want you to work with your learning partner
and make a taking turns or sharing plan for some situations. Decide what
you could say. (See suggested role-plays.) 1 will let you show the class your
plan of what to say when we have finished.
2. Big Book Activity.




Session 4: Asking a Favour and Showing

Affection

(n

(3

(4)

Introducticn

Lust time we talked about two iziportent things to remember which will help you
get along with your classmates. Who can remember what those things are”? 1oday
we are going to talk about two other things I want you to know about.... asking a
favour and showing affection.

Warm-up Questions

l. How many of you know what a tavour is?

2. How many of you don’t know what a favour is?

3. How many ol you know how to ask for a favour?

4. How many ot you know what to do if someone does sonething nice for
you?

Exploration

I, What is a favour? [Something you want someone te do for you or help you
with. ]

2. What kinds of things might children want someone to do for them?

3. What kinds of things might children need help with?

4. Can you tell us about a time when vou asked someone to do a favour for
you?

Understanding

. Ilyou would like someone to do a favour for you, how should you ask? {In
a friendly and polite way. |

2. If someone does a favour tor you. what should you do? [Say thank-you.|

3. How do you feel when you do a tavour for someone?

4. How do you feel when someone does a favour for you? How can you show
pex ple that you appreciate what they did for you? [Tell them about your
good feelings. Give them a hug. |

Action Steps

1. I want you to practice asking for some favours with vour learning partner.
You will be able w ask for two favours each. (See suggested role-plays.)
Big Book Activity.
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Session §: Keeping Friends and

Apologizing

(h)

(2)

(3)

Introduction

Today is our last session in this ui't about getting aloag with classmates. Who
can remember what we talked about the first time?.... sreond time?.... etc. Our
topte. for this session are keeping friends and apologizing.

Warm-up Questions

How many of vou think that everyone niakes mistakes?

How many of you think that some people never make nistakes?

How many uf you think that we make mistakes with our friends and class-

mates sometimes.... we do or say mean things without thinking?

4. How many of you know what to do if you feel bzdly abcut something you
did?

R

Fxploration

I, What is a misiake”!

What hinds of mistiabes do children make w i their fitends and classmates?
Can vou tell us abou? atime when you wac aomistnke with a friend? How
did you feel after?

4. Isatokay to make mistakes” {Yesono o e biperfect.|

i

Understanding

1. Ifyou do or say something 1o a triend or classmaie and vou teel badt shoat it
atter, what should you do? {Apolaciza, suy you o sorty. |

2. When s the best time o apologize? [As soon as pussible |

3. Where is the best place to apnlogize? [In a privaie place. uinea,y

4. How should you apologize! ifn 4 sincete, serious way.!

5. Can chiidren be friends again atier they have made mistakes?

Action Steps

1. Twant youto pretend that you've done son.ething wrong to a friend or class-
mate and you want to apologize for it. 1 will give cach of you two things to
apologize tor (See suggested role-plays )

2. Big Book Activity.
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Suggested Role-Plays

Getting Along With Classmates

Session 1: Making Friends
K »  Suggested role-plays
Introducing Yourself
a. Someone new becomes a member of your class.
. b. A new boy or girl your age moves into a house on your street/into your
apartment building.

Beginning and E.iding a Conversation

a. A friend was away from school for two days.

b. Itis Monday and you haven't seen your friend since Friday. Find out what
your friend did on the weekend.

Session 2: Joining In and Playing a Game
*  Suggested role-plays
Asking Someone to Play
a. Suggest a game you can play at recess.
b. Suggest a game or activity you can do in the classroom during free time.

Joining In
a. Ask to join a game at recess.
b.  Ask to play with some other children in the classroom.

Session 3: Taking Turns and Sharing
*  Suggested role-plays
a.  You are on the swing at recess time. A friend comes over and stands by the
swing.
b.  Your teacher tells you and a classmate to practice hitting a ball but there is
only one ball and one bat.
¢ Your desk is beside a new student. During an art class you notice that he/ N
she doesn't have any felt pens. ‘.
d.  You have a big lunch and you notice that the person next to you doesn’t E
have a luisch.

TS




Session 4: Asking a Favour and Showing Affection
*  Suggested role-plays
4. You want romeone to help you with vour school work. e.g. cutting, math
worksheet. journal.
b.  You need someone o help you get your jacket zipper working.
<. Someone s m yvour way and you want them (o move.
Somieone 1s hothering you by talking to you while you are trving to do your
work.

Session §: Keeping Friends and Apologizing
*  Suggested rele-playvs

a4, You were mean to your fricnd because yvou were mad at your teacher.
b You tost soiie money that your tnend ashed you 1o keep.

¢. You promised your [riend vou would play with hinvher but you forgot.
do You say something mean about your friend to someone else.




Heroes

Session 1: Media Heroes
Session 2: Real Heroes

Session 3: ! Can Be a Hero




POEFE R

8  Session 1: Media Heroes

(1) Intreducticn
Today we are going to start a series of three class discussions. During class
discussions children have a chance to talk about their thoughts and feelings. RO
When we are having a class discussion there are two rules that I want you to
remember. Raise your hand if you have something to say and listen when other R
people are speaking. The topic that we are going to discuss in our class discus-
sions is heroes. Today we are going to talk about the kind of heroes you see in
movies (at a theatre or on a video), on T.V. and in video games. %

Warm-up Questions

. How many of you know what a hero is? = ,
- 2. How many of you don’t know what a hero is? = E
3.  How many of you know what violence is?
4. How many of you don’t know what violence is?
(2) Exploration :
- 1. Whatis ahero? [A person who shows great courage or strength or ability. ] -
2. Who are the heroes that vou have seen in a movie, on T.V, or in a video -
, game”? -
KN

Some of the heroes you have told us about are violent heroes. Does anyone

- know what a violent hero is? |A person who uses force to cause damage or b
‘ injury. | xéﬁ '

4. What kinds of things do violent heroes do?

(3) Understanding
- . How do you feel when you watch a violent hero?
" Has anyone ever had a bad dream after you've seen a violent movie? —
What would happen to a violent hero like the Terntinator if he did the things
here that he does in his movies? [He would go to jail.] Why would he go to
jail?
4. What happens o real people who do violent things?
5. Do you think that small children should watch violent things on T.V. or at
movies? Why or why not? [No, because most small children don’t know
the difference between what is real and what 1s imaginary and they could get g
really frightened. |

-~ tJ
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B (4) Action Steps

- i. If you feel scared when you watch something violent on T.V. what can you

. do to make yourself feel better? [Tum the T.V. oft, go into another room
= and do a fun activity.}
2. How can you help a smaller child who is scared? [Same as above and ex-
Ay plain that T.V. isn't real_|

o 3. Big Bouok Activity.
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B8 Session 2: Real Heroes

(1) Introduction
: Who can remember what we talked about during our last session? Today we are
S going to talk about heroes again but we are going to talk about real heroes.

Warm-up Questions

. How many of you know what a real lite hero is?

2. How muny of you don't know what a real lite hero is.

3. How many of you have a real life hero?

4. How many of you aren’t sure whether you have a real life hero or not?

12) Exploration
. Whatis areal lite hero? [Someone who you can touch. someone you would :
like to be like when you grow up.| '
2. What kinds of people can be real life heroes to children? | A parent, a grand-
parent. a big brother or sister. an aunt or uncle. a teacher, a principal.|
% 3. Cuan you tell us about someone who is a real life hero (0 you. someone who
you would like t¢ oe similar to when you grow up?

(3) Understanding

- . What kinds of things do real life heroes do? [They listen to you. They
S encourage you, They teach you things.|

2. Arc any of your real life heroes violent?

=i 3. Cananyone think of any reasons why a child wouldn't want a violent person
- as a real life hero?

= 4. What is the difference between a real ite hero and a T.V. or piovie hero?

o] {4) Action Steps .
— 1. Big Bouk Activity.
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Session 3: I Can Be a Hero

() Introduction
Today is our Tast class discussion about heroes. Who can remember what we
talked about during our first session? What did we talk about lust week? Today
we are gomg to talk about children and how they can be heroes

Warm-up Questions

1
2
3
4

How many of you think that children can be heroes?

How many of you don’t think that children can be heroes?
How many of you think that you could be a hero?

How many of you don’t think that you could be a hero?

Exploration

l.

Can you remember what we said a hero is? [Someone who has special abil-
ity, courage or strength. |

What kinds of things can children do to be ahero”? {Be kind and considerate
to others. help other people. ]

Can you tell us about a child who you know or have heard of whois a hero?
What does or did he/she do?

Understanding

How do children get to be a hero? [By thinking ubout others and doing
things 10 help them.)

Who could children be a hero o) [Your mom or dad. your brothers or
sisters, your grandparents or other older people. “special needs™ children. |
Would a child who bullied or was mean to others be a hero?

(4) Action Steps

I

What could you do to be a hero to someone? (Try to get every child to think
of one thing they could doa
Big Book Acivity.




Big Book Activities

Feeling Big Book

Session 1: Your Feelings
*  Draw and colour some faces which show different feclings that you have. Older
primary children can print the names of the feelings under the faces.

Session 2: Sadness
*  Draw and colour a picture of a time when you felt sad even if you didn’t show it.
Older primary children can complete the sentence, I felt sad when
.” under the picture.

Session 3: Fear
*  Draw and colour a picture showing how your body feels when you are afraid.
Older children can complete the sentence, "When [ am afraid. my body feels
. under the picture.

Session 4: Happiness
* Draw and colour a picture or make a happy collage. Use happy colours. happy
people, happy times and older children can print happy words.

Session 5: Other's Feelings: Empathy

»  Draw and colour a picture of a time when vou knew how another person was
fceling. Draw the person and what he or she looked like. Older children can
complete the sentence. “{Name of other person) felt when

-."" under the picture.




Solving Problems with Classmates Big Book

Session 1: Anger

*  Draw and colour a picture that shows how anger feels to you. Put in colours and
shapes that show how you feel when you get mad. Older children can complete
the sentence. “When [ am angry. I feel like

Session 2: Frustration

*  Draw and colour a picture of yourselt doing “The Turtle Trick™ when you are
angry or frustrated. Older students can print their “Talk to Yourself Trick™ in a
bubble above their heads.

Session 3: How to Solve a Problem

+ Draw and colour a picture of yourself solving a problem with a classmate,
Older students can print the four S.T.A.R. steps at the bottom of the pic-
ture.

Session 4: Expressing Anger

*  Draw and colour a picture in which you show the best way to express anger at a
friend. Older chiléren can complete the sentence, “When I feel angry at a friend,
the best thing to do is "

Session 5: Name Calling, Teasing and Put Downs
¢ Draw and colour a picture in which you show a good way to act when people
tease you or call you names.

Session 6: Fighting

*  Draw and colour a picture in which you show yourselt following the rule: Talk,
don’t hit. Older children can complete the sentence. "A good teason to
follow the rule TALK. DON'T HIT is




Getting Along With Classmates Big Book

Session 1: Making Friends

*  Draw and colour a picture which shows how vou can make triends. Older chil-
dren can complete the sentence, "l can make friends hy
under the picture.

Session 2: Joining In and Playing a Game
«  Draw and colour a picture of yourselt playing a game with some friends o class-
tates.

Session 3: Taking Turns and Sharing
*  Draw and colour a picture of yoursell taking turns or sharing with u friend or
classmatie.

Session 4: Asking a Favour and Showing Affection

«  Druw and colour a picture of yourself asking a friend or classmate to help you.
Older children can complete the sentence. [ can ask a friend or classmate to
help me when _ |

Session 5: Keeping Friends and Apologizing
*  Draw and colour a picture of o time when yca snovod o o hevs e ou
liked him/her as a friend.

Heroes Big Book

Session 1: Vedia Heroes
Draw and colour ¢ picture of someone who is aaero that o by seer
in a4 movie or a videao on o T.V. programme or in o video ginee

Session 2: Real Heroes
¢ Draw and colour a prcture of g real persor that sou know who s ahero o ver

Session 3: 1 Can Be A Hero
o Diaw und conour o picture of yourselt being a hero to someone,




Vi

The Session Plans
Junior/Intermediate Level

l
|
|
|
{

- 9jeIpauLIBjuy/rotunf




Session 1: Your Feelings

Session 2: Recognizing Others’ Feelings

Session 3: Empathy — P . o .ding to Others’
Feelings

Session 4: We Are All the Same Inside




Session 1: Your Feelings

(1) Introduction

L Today we are going to start the first part of a series of class discussions. During
— : these class discussions, you will have an opportunity to talk about your thoughts
Tt and feelings. The two rules [ want you to remember during our class discussions
are: raise your hand if you have something to say and listen when other people
are speaking. Let’s start with some guestions.

Warm-up Questions

How many of you have lots of feelings?

How many of youdr et sve i v feelings?
How many of v~ .aiuk that f2ot e good?
How man* o7 ycu 'nink that fue’ing- aren’t good?

4o o —

(2) Exploration

Lo Whatare *. - g+ PSomethin inside us that we can’t see or touch.

2. Arefeelic . reai?

3 Whatkinesor oo e deone o have insice themselves? [Weite on board.
Giveproup s .. ovorg s L s s v leeling words as youcan. Be
suretoinchide, T o o e wbhe'd, shy, lonely, embarrassed
amd frustrat 4

i 4. Ase these feelimas tiwr 5w aord e acontt food or bad? [Neither, taey are
etther com! saabl s ar W omlortnhle. Levs ook at eack e and if it is a
' comforishiwe fuehing put a "7 atter st ana if it is uncomfc able put a “U."}

(3) Understunding
i. For what reasons is it important to know what your feelings are? {Our feel-
ings tell us what we need or what we should do.j
Sometimes when people have feelings thizy try to hide them. Can you think
of any reason why people would try and hide their feelings? .
3. Sometimes when we have a feeling, it is hard to know what the feeling is. )
How can you help yourself know what a feeling is? [Think about what has
just happened.}
4. What would your life be like if you didn’t have any feelings?
5. When you have a fecling, what should you do? ITry and name it. Say: 1
feel "

[




(4) Action Steps
1. For our class discussions | am going to give everyone a learning buddy so

that you can practice some of the things we are learning. (Assign learning

buddies.) Today 1 want you to talk 1 your buddy about the feelings that you

have. You can take turns and talk about different feelings — comfortable

and uncomfortable — until 1 say stop.

Journal Activity,
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Session 2: Recognizing Others’ Feelings

(1} » troduction
Who can remember what we talked about during our session last week? Today

we are going to talk about feelings again and how to recognize other people’s
feelings.

Ware .0 Questions

B e b e

How many of you think that other people have feelings?

Jdow many of you think that other people don't have feelings?
4w many of you think that other children have feelings?
How inany of you think that parents have feelings?

How many of you think that teachers have feelings?

(2) Exploration

o

How can you tell how other people are feeling? [Facial expressions: eye-
brows. mouth: tone of voice; body posture and stance: the way they stand,
walk, sit.]

Now I'd like to play a guessing game. To start with, I would like vou to
close your eyes and think about a time when you had a strong feeling. Put
your thumb up when you have thought of a feeling.... now think about how
you could show that feeling to your classmates.... think about how your face
would look... how your body would look.... when you think you can show
the feeling to your classmates open your eyes. (Have volunteers come up to
the front of the class and show the feeling. The other children can guess

what the feeling is.)

(3) Understanding

l.

(2]

For what reasons is it important to learn how to recognize how other people
are feeling? |It helps you understand why people are acting a certain way or
predict what they might do, e.g. if they are angry or upset.]

Does knowing how other people are feeling help children get along with
others?

(4) Action Steps

l.

tJ

I am going to give each pair of leamning buddies two cards which have four
feeling words printed on them. I want you to take tumns showing your buddy
a feeling word on your card and he/she has to guess what it is. When they
guess the feeling the other buddy has a turn. (Print the words: sad, angry,
happy. lonely. excited. afraid. embarrassed, shy on two cards.)

Journal Activity.




Session 3: Empathy — Responding to

Others’ Feelings

2)

0

E-

(1) Introductien
T our last two sessions we have been talking about feelings: how to know

what you are feeling and how to know how other people are feeling. Today we
are going to discuss how you can show other people that you understand how
they are feeling.

Warm-up Questions

. How many of you know how to show people that you understand their feel-
ings?

2. How many of you don’t know how to show people that you understand their
teelings?

3. How many of you know what empathy means?

4. How many of vou don’t know what empathy means?

Exploration

1. What is empathy? [The ability to put vourselt in someone else’s place/
shoes and then let the person know that you understand how he/she feels. |

2. When someone else lets you know that he or she understands how you feel,
how does it make you feel?

3. How do you think others feel when you show them that you understand their
feelings?

4. Can you tell us about a time when someone understood your feelings?

Understanding

1. For what reason should you show others that you understood how they are
feeling? [It lets them know that you care about them. |

2. How can you show people that you understand their feelings? [You can talk
to the person about the feeling you see, e.g. “You seem really sad today.”]

3. How could you communicate empathy if a friend said: *I'm going to the
hockey game with my grandpa on Saturday night™?

4. Are there any times when you should wait until later before you communi-

cate cmpathy? {Yes., if someone is really upset or angry. |

78
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(4) Action Steps

i

I want you to practice showing empathy for others with your learning buddy.

I will give you each three sentences to say (put on board or card or piece of

paper). You will take turns saying the sentences and your learning buddy

will say. “You feel _ _ . (See sentences below.)

a)  What's the use, he = on my back about everything I do?

by 1gotaBonmym.thtest!

¢) [ have so much to do I don’t know where to start.

d) My mom has to go into the hospital for an operation.

¢) [ don'tthink that's fair.

f)  The principal is going to phone my parents and tell them what
happened.

Journal Activity.




Session 4: We Are All the Same Inside

(1) Introduction
Today we are going to taik about children. We are going to discuss all the ways
they are different and the ways in which they are the same.

Warm-up Questions

1. How many of you think that everyone in this class is the same?

2. How many of you think that everyone in this class is different?

3. How many of you think that we are the same in some ways and different in
other ways”?

Exploration
In what ways are the people in this class different? [Height, weight, hair
colour, eye colour, skin colour, bone structure, etc.]
Does anyone know how it is that we all look different on the outside? Whe.re
does our unique look/characteristics come from? [Hereditary, ancestors.|
I notice that everyone in this class has a different skin colour. Does anyone
know the reason that everyone has a different skin colour? {Explain mela-
nin (the substance produced by the skin to protect it from the sun) and how
people whose ancestors lived in very hot climates near the equator have skin
which contains more melanin and is darker than those who lived in cool
climates. ]
As well as being different in our appearance, we often belong to different
religions or cultures. [Mention the different religions/cultures represented
in the class.]

(3) Understanding
Sometimes children get teased because of the way that they look or for other
reasons that make them different. Can you tell us about a time when some-
one teased or made fun of you because of your skin colour or weight or
religion? How did you feel?
In what ways are everyone in the class the same? [We all have feelings and
we all feel hurt when we are teased. We are all the same on the inside. |

(4) Action Steps
1. Journal Activity.




Managing Anger

Session 1: Anger

Session 2: Calming Down and Thinking
Session 3: Expressing Anger

Session 4: Practising the Steps

Suggested S.T.A.R. Steps and Role-Plays/Situations




Session 1: Anger

{1) Introduction
Today we are going to begin a series of four class discussions about a very in-

portant teeling... anger. Durin2 these sessions you will learn some things about
anger and how to control it.

Warm-up Questions

I.  How many of you get angry sometimes?

2. How many of you never get angry”?

3. How many of you thiuk that everyone gets angry sometimes?
4. How many of you think that some people never get angry?

Exploration

1. What is anger?

2. How do people look when they're angry”

3. How can you tell if you are getting angry? What signals does your body
give you? [Sweaty palms, head aches. heart pounding. breathing gets faster,
stontach pets tight |
Canyou tell us about a time when you were really angry? What did you do?
What were the warning signals that [et you know you were getting mad?
How did you feel atter?

Understanding

1. Isitall right to fecl angry”? [Yes, it's okay to feel angry. |

2. When is anger not right? {It's not okay to act mean. |

3. Does blowing up solve your problem” [No. it just gives you another prob-
lem to deal with. ]

Action Steps

I. Next ume we are going to start to practice four steps [or managing anger.
Does anyone have any 1deas about what a step might be? T'll give you a
hint...the first word of every step starts with one of these letters S.T.A.R.
[Write fur basic steps on board or chart. See S.T.A.R. steps.]

2. Joumnal Activity.




Session 2: Calming Down and Thinking

(1) Introduction
Who can remember what we talked about during our last session? We talked
about how your body gives you signals to let you know that you are getting mad
and how you usually feel bad after you blow up. Today we are going to talk
about the things that make you angry and how you can help yourself calm down
and think so you don’t “blow up.”

Warm-up Questions

How many of you get angry at your classmates sometimes?

How many of you never get angry at your classimates?

How many of you get angry at your brothers and sisters sometimes?
How many of you never get angry at your brothers and sisters?

Exploration

What kinds of things do your classmates do that really “bug” you and make
you mad?

What kinds of things do your brothers and sisters do that make you mad?
Can you tell us about a time when you got angry at a classmate or a brother
or sister?

Understanding

Would it be possible to never get mad?

For what reasons would it be impossible not to feel angry some:imes? [We
never get everything we want, we are all hurt by others sometimes, life is
not always fair.}

W 0 has the most power... a person who loses his or her temper or one who
controls it?

Last time we learned the four S.T.A.R. steps that will help you control your
anger. Who can remember what the first one was? How can you help your-
self to stop? [Imagine/visualize a big red stop sign right in front of you.]
How can you calm down? [Calm down your body by taking two or three
deep breaths and calm down your mind by talking to yourself and saying
things like: *'1 can control my (emper™ and “I won't get myself in trouble.™]
For what reasons is it important to stop and calm down? {So you don’t do or
say things that you are sorry for after.| .

There are three main choices for the Think/2nd Step. What do you think
they might be”’ {Walk away. Ignore the problem. Talk.|




{4) Action Steps
I. Now I want you and your learning buddy to practice the Stop and Calm
Down and Think steps in front of the class. 1 will give you some situations
that often make children angry. Who would like to volunteer to start”? (See
suggested role-plays.)
Journal Activity.




Session 3: Expressing Anger

(1) Introduction
For the Jast two sesstons. we have been discussing anger and how to controt it
Today we are going to talk soime more about your choices in the Think step.

Warm-up Questions

1.

How many of you have practised the Stop and Calm Dowan step when you
get mad?

How many of you hasen’t practised it?

How many of you practised this step at school?

Did anyone practice it at home?

Exploration

In our discussions about anger. we have tulhed about how it is okayv 1o feel
angry but 1iUs not okay o blow up. What's wrong about blowing up? [We
hurt others. We embimass ourselves. We get in trouble. ]

When some people get mad instead ot blowing up they hide their anger. Is
ding your angry feehings a good voay o deal with them™ [Nogthe anger
stayv s with us and makes us feel unhappy. Then it comes out i hule wayvs
like pouting, holding grudges and making mean remarks. |

Cun you telt us about a ume when you hid your anger?

Understanding

Who can remember what the sceond step in controlling your angeris? What

are three good choices? [Walk away. 1gnore the problem. Talk.]

When is walking away a good choice? [When you need more time to calm

down, when the person is bigger or stronger or very mad. |

When is ignoring the problem a good choice? {When the problem is not a

big deal/not important. |

For the talk choice, vou can cither talk to the person or talk to soue 2lse.

When is talking to someone else a good choice? [When vou can't talk o the

person or when you need help in knowing what to do.| Who can you talk to?

When is talking to the person a good choice? [When you want to solve the

problem.|

How co you talk to someonc you are mad at?7 What do you talk about?

|Talk calmly about what you are angry about, how you feel and what you

want.] (Write outline on board: When you Jfeel . [wish
o)

lor what reasons is talking about how you feel @ good way to manage an-

ger? {1tallows you to get rid of your anger in a non hurtful way. |

What does talking about your anger show others”? | You are growing up.|

55




(4) Action Steps
1. With your learning buddy I want you to practi—e talking to someone about

how you feel. I will give you each two situations to imagine you are in.

When we have finished. you will have a chance to show the class what you

said. (See suggested role-play.)

Journal Activity.

(8]




Session 4: Practising the Steps

(1) Introduction
Today is the last session in our group of class discussions about anger and how
to manage it. Let’s review the steps: What is the first step?.... the second step?....
the last one? Today we are going to talk some more about the
last step and you are going to practice the steps a_ ain with your learning buddy.
I'd like to start by finding out how many of vou have tried one of the choices in
the Think stp.

Warm-up Questions

When you were angry, after you calmed down:

{.  How many of you walked away”?
How many of you decided to ignore the problem?
How many of you talked to the person you were angry at?
How many of you talked to someone ¢lse about how you felt?

Exploration

1. After you have made a choice and done it. it is important for you to do Step
Four: Reward yourself. How do you think that children can reward them-
selves? (Write on board: engage in non-aggressive physical activities, e.g.
running. bike riding. Go to a favourite quict place und do a pleasurable
activity, ¢.2. go to your bedroom and read or listen to music. Work on a
hobby. Talk to a stuffed animal or pet. Pat yourself on the back and tell
yourself what a good job you did. e.g. "1 remembered to take some deep
breaths,” "1 was smart enough to walk away.” *I handled that well,” *'1 sure
am growing up.”)
For what reasons is it important to reward yourself? [To encourage yourself
to keep working on controlling your anger. |

Understanding

1. Which of the four steps is the hardest one for you to remember?

2. Can anyone who has tried these steps in a real situation tell us what you did
and how 1t worked out for you? (Elicit as many testimomals as you can.)

(4) Action Steps
. With your learning buddy 1 want you (o practice these steps for six situa-
tions that [ want you to imagine. You will each get a chance to practice
three. | will et you shuw the cluss what you decided when we have fin-
ished. (See suggested role-plays.)
Journal Activity.




Suggested S.T.A.R. Steps and Role-Plays/
Situations

Managing Anger

Session I: Anger
*  STAR Stweps

I, Stop and Calm Down
+  Culm down your body. Tuke deep breaths.
*  Calmdown your thinking. Talk te yourself about what you need to remem-
ber i this sitwation.

Think
e What are my chorees right now?
¢« Whai are the possible conseguences ot cach choiee?

Act

* Do the best chorce.

« Iftalking is the best choice. talk to the person about how you feel and what
vouwant [Whenvou _ _ . . Tteel ~ lwish T
or tulk to someone else about how vou teel,

Reward Yourselt

* Do aphysical acuvity. Examples: bike nding. tunning. walking.

«  Express teelings by drawing or writing.

* Do a pleasurable activity, Examples: reading, listening to music.

*  Work on a hobby.

«  Talk to a pet or stuffed animal.

*  Pat yourselt on the back and tell yourself what a good decision you made.

Session 2: Calming Down and Thinking
Suggested role-plays

A classmate takes your ball away from you at recess.

A classmate tells the teacher on you.

A classmate borrows your pencil and breaks it in half.

A classmate bumps into you on purpose.

A classmate says soniething about you that isn't true.

A classmate accuses you of something you didn’t do.

You ask a classmate (o play a game with you and they won't.

85




Your brother/sist.r changes the channci while *on are waiching your
Tavanrite show

.-

U Inoend promises to meet you after school and forgets.

Session 3: Expressing Anger

Suggested rule-plays

A friend hasn't returned a tape/C/video/video game that he/she borrowed
from you.
A brodner or sister takes a toy out of your room without asking.

Your parents give you more chores around your house than your brother/
sister.

A classmat: wrecns a book that you lent him/her for a sciznce project.

Session 4: 'ractising the Steps
Suggested role-plays

During a test, the boy/girl who siis behind you keeps kicking your chuur.
On your way to the gym, a classmate pushes you and says you're in his/her
place.

Ax you get on the bus for a field trip a classmate takes the seat you were
goiny ‘o sit in.

A ciassmate jumps on vou and you fall down.

Your tricnd tclls vou that & girl was talking about you behind your back.
She said she thought you were really dumb.

Your brother/sister tattles to your mom and dad about you,




Problem Solving

“ession 1: Frastration

Session 2: Put Downs

Session 3: Accepting Criticism
Session 4: Peer Pressure

Suggested Role-Plays/Situations

ik




Session 1: Frustration

(1) Introduction
In this group of tour class discussions, we will betalking about some common
problems that children your age can have both in school and out of school. We
will leam some specific ways you can use the S.T.AR. steps 1o deal with these
probiems.

Warm-up Questions
How many of you know what the word “trustration™ means’?
How muny of you don’t know whi frustration is?
How many of you get frustrated sometimes”
How many of you never get frustrated?

Exploration

I, What is frustration? [An uncomfortuble feeling. not quite as uncom-
tortable as anger.]
What kinds of things do children find frustroting?
Can you tefl us about a ttme when you got really frustrated? What
happened? What did you do? How did you feel?

‘nderstanding
For what reasons do people get frustrated”? [They can’t do something or
hive something they want, |
Cun you think of any reasons why children should tearn how to manuge
their frustrated feehngs! [ You can’talways have evervthing you want or do
everything you want.}
We can use the S.T.A.R. steps to learn to manage frustration. What things
could you say o yourself to calm down your mind in the lirst step? {Exam-
ples: It's not worth getting upset about. It's not the end of the world. I'l}
start over. 'l start again later. |
What choices could you have in the Think step”? [Talk to the person and
suggest a compromise or trade; Ask for help: Talk to someone you trust
ahout vour frustrated feclings. ]

Action Steps

1.1 want you and your learning buddy to practice using the S.T.A.R. steps to
manage trusirated teelings in these eight situations. 1 want you to take turns
and you can both do four of them. When you have finished practising I will
ask for volunteers to show the class what you decided to do. (See suggested
role-plays
Journal Activity.




Session 2: Put Downs

(1) Introduction
Who can remember what this series of four c¢lass discussions are about? What
problem did we talk about last time? Today we are going to talk about another
problem — put-downs.

Warm-up Questions

How many of you know what a put-down is?

How many of you don’t know what a put-down is?

How many of you have been put down by someone else?
Hcw many of you have never been put down?

Exploration

What is a put-down? [The word or words people use when they teasc
or make fun of others.]

What put-downs have you heard children use at <chool?

Can you tell us about a time when someone put you down? How did
you feel? What did you do?

Understanding

L.

For what reasons do children put others down? [Make themselves look
bigger or better than others. To impress other kids. To make other kids
laugh.]

Is getting angry or lashing out or giving back a put-down a good way to
react to a put-down? [No, you will just get more put-downs. |

Just as in other angry situations, when you get a put-down you can use the
four S.T.A.R. steps. How do you do the Stop and Calm Down step?

What are some good choices for the Think step? [Walk away. Ignore it.
Tell the person how you feel. Agree with the person and made a joke of it,
¢.g.. “Thanks for the compliment.™]

(4) Action Steps

1.

I have two imaginary situations where a person gets put down. | want you to
use the S.T.A.R. steps to figure out with your learning partner how to deal
with them. | will ask a number of you to show the whole class what you
decided (See suggested situations.)

Journal Activity.




Session 3: Accepting Criticism

(1) Introduction

Another probiem children tand adults as well) have sornctimes is that people get
angry at us because of the things that we do and we need 1o know how to deal
with their criticism.

(2)

Warm-up Questions

l.
2
3.
1

How many ot you have ever had a friend get angry at them?!
How m. | of you have never had a friend get angry at you?
How many of you have ever had a parent get angry at them?
Hus anvone ever hae a teacher get angry at them?

Exploration

1
2
KN
1

What kinds of things do your friends get angry at you about?
What do parents get angry about”

What things tha: children do get teachers angry semetimes”?
Can you tell us akout a time when someone got angry at you?

Understanding

How do you fee' when people get angry at you? [Angry. Upset because vou
think that the y2rson doesn’t like vou anymore. Defensive....you want to
deny the criticism. |

Is it normal for friends to get mad at each other sometimes?....for parents to
cet mad at children?... for teachers to get angry at children?

Would it be possible for anyone to go through lite and never !.ove anyone
getangry ¢ or criticize them? {No.] Why not? [Because everyone makes
mistakes; 1o one is perfect.]

If someone (a parent, friend. teacher) gets angry at you does if mean that
they don't like/love you anymore?

If someone gets angry at you, does it mean they will always be angry at you
or do people’s feelings change?

We can use the S.T.A.R. steps to help us when pecple get angry at us. What
could you say to yourself during the Stop and Calm Down step to calm
down your mind? |Examples: People are supposed to tell each other when
they are made. Maybe I made a mistake; The smart thing to do is keep quiet
and listen. Excuses and arguing won't help.]

Usually your best choice in the Think step is to talk to the person, either then
or later. What can you say? [Explain why you did or didn’t do what the
person is mad atout. Apologize in words or write a note. Offer to make up
for what happened.|




—. 4) Action Steps
s I, With your learning buddy [ want you to practice talking to someone who is

¢ angry at you. | have ten imaginary situations so you will each get a chance

to practice five of them. (See suggested role-plays.)

- 2. Journal Activity.
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Session 4: Peer Pressure

(1} Introduction
Today is the last of our four class discussions about dealing with specific prob-
fems that children have sometimes. Who can remember what we talked about

last time? The topic that I want to talk about

today is peer pressure.

Warm-up Questions

How many of you belong to a group of friends?

How many of you don’t belong to a group?

How many of you have ever been excluded by a group?
How many of you know what peer pressure is?

How many of you don’t know what peer pressure is?

Exploration

|

2.
3.
4

What is a peer group?

What’s nice about having a group of friends?

Can you think of any disadv.intages to belonging to a group of friends?
Can you tell us about the things that you do with your group of friends?

Understanding

5

o

What is peer pressure?

What's good or can be good abaut peer pressure? [Your friends can talk you
into doing some fun activities you might not get a chance to do on your own,
e.g.. camping, hiking. Your fri:nds can talk you into doing positive things.
e.g.. school assignments, homework, joining a sport activity or team.,

Can you think of any problems that can be a result of going along with a
group? [Problems can arise if vou engage in illegal activitics, e.g., theft,
vandalism, violence.]

What makes it hard to say “no" to a group if they want to do something that
voudon’t want to do? |You are afraid that you will lose your friends if you
don’t go along. ]

Dues anyone know what you can say if you don't want to do something with
your friends but still want to keep them as friends? {You can say: “I don’t
wanttodo _  because Tthinkitis __ __—  AND 1 don't
want you fo do it either because | care about you and I don't want anything
to happen to you. |




(4) Action Steps

For our practising today [ want two groups of learning buddies 1o work to-
gether. 1 will give each group of four a situation written on a card {(some
groups will get the same one) and [ want you to decide how three of you
could show the peer pressure situation and them one of you says you don't
want to do it. You will all have a chance to show the class. (Sce suggested
role-plays.)

Journal Activity.




Suggested Role-Plays/Situations

Problem Sclving
Session 1: Frustration
Suggested role-plays

Your teacher says you have to stay in the classroom at recess because you
didn’t finish your work

A classmate teases you because you can’t solve u puzzle.

You are having trouble drawing a dog for an art project.

Your dad won't let you stay up to watch a T.V. movie.

Your teacher won’t let you talk to your friend in class.

Another student grabs the ball you wanted to play with.

Your teacher says it is time to clean up and you haven't finished your paint-
ing.

You can’t do a somersaultin P.E.

Session 2: Put Downs
Suggested situations

a. Imagine that you’'re playing baseball and you strike out. Two kids laugh at
you can call you a “klutz.”
b.  Imagine that some kids are teasing you and calling you “teacher’s pet.”

Session 3: Accepting Criticism
Suggested role-plays

You promised to keep something your friend told you a secret but you told
two other friends.

Your friend was in charge of bringing in the class balls. You said that you
would bring the balls in {or him/her but you forgot.

You cheat in a game you are playing with a friend.

You tease a friend about his T-shirt.

Just for 4 joke. you pull the chair out from under your friend as he/she goes
1o sit down.

You take something out of your {riend’s lunch without asking.

You promised your mom you would tidy your bedroom but you forgot.
You lost your sweater that your grandnia gave you.
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Y ou got your runners all muddy.
You left a4 centre messy at schoo! when you were finished playing there.

Session 4: Peer Pressure
Suggexsted role-plays

Some friends want you 1o smoke a cigarette.

Some friends want you to drink some liqueur they found in the park.
Some friends want to steal some pogs (or other collecting/trading itemns)
from the store and they want you to go with them.

Some friends are teasing a younger student in the park after school.




Session 1: The Media

Session 2: Media Heroes

Session 3: Personal 1eroes

Session 4: Violence




Session 1: The Media*

(1) Introduction
Today we are going to start a series of four class discussions on the media. Dur-
ing this time you willt have an opportunity to tatk about your thoughts and feel-
ings about a lot of things that y~. see in the media. While we are having these
discussions there are two things that I want you to remember: Raise your hand if
you have something to say, and listen when other people are speaking. Let's
start with some questions. ’

Warm-up Questions
How many of you know what the word “'media™ means?
How many of you don't know what "media” means?
How many of you watch a lot of shows on T.V.?
How many of you don’t watch a lot of T.V.?
How many of you watci, a lot of video movieson T.V.?
How many of you play a lot of video games?

Exvloration

I, What does the word “media™ means? [Media means mass communication.
In our discussions, the media we will be talking about are T.V., movies/
video movies. and videe games.|
What are your media favourites/the ones you like best? (List on board under
appropriate titles.|
a)  What T.V. show do you like best?
by What is your favourite movie/video niovie?
¢) What video game do you like the best?

Understanding
For what reasons are these your favourites? (List on board.)
It seems like the main rcasons that you like T.V. shows, movies/video mov-
ies or video games are because they are funning, exciting, scary, etc. How
do you feei when you watch funny shows? How do you feel when you
watch scary shows?
Can you think of any reasons why children shouldn’t watch scary shows?
[They have bad dreams/nightmares. They think that what they see in the
show is real.]
What do you think are the best kinds of shows for children to watch? [Ones
that aren't scary. Ones about real things, etc. |
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(4) Action Steps
. What can you do to help yourself if you feel scared when you waich some-
thing in the media? [Turn off the T.V. Leave the room. Talk to someone
you trust about how you feel. Remember that what you are watching isn’t
real.}
How can you help younger children if they feel scared?
Journal Activity.

Because of their violert scenes, the following movies were restricted (R-rated)
when they were originaliy shown in movic theatres: Robocop 1 and 2, Termina-
tor 1 and 2, Die Hard 1 and 2, Rambo, Silei.ce of the Lambs, Nightmare on Elm
Street, Pet Semetary, Fatal Attraction, Busic Instinct, Total Recall, Body of Evi-
dence.




Session 2 : Media Heroes

{1) Intreduction
Last week we started a series of four class discussions. Who can remember what
we are going to talk about during these discussions? Today we are going to talk
about the media again and we are going .0 talk about media heroes.

Warm-up Questions

How many of you know what a hero is?

How many of you don’t know what a hero is?

How many of you know what a media hero is?

How many of you don’t know what a media hero is?

Exploration

What is a hero/heroine? [A person or character who has special abilities or
power.]

What heroes do you know about? In books? In sports?

What would a media herc/heroine be? [A character on a T.V. show, movie/
video or video game.]

What kinds of things do media heroes do?

Now I want you to close your eyes for a minute and think about the charac-
ters you have seen on T.V, and I want you to tell us which one is your
favourite media hero. When you have decided, open your eyes and put your
had up. [Lisi on board.]

Understanding

What kinds of pr blems does or did your hero have?

How does your hero solve his/her problems?

Sometimes media heroes, like the Terminator, solve their problems by hurt-
ing or killing others. What nappens in real life if people hurt or kill others?
[They go to jail.] What would happen to the actor who plays the Terminator
if he came here and hurt or killed people?

Are media heroes real or imaginary? Are the things that they do real or
imaginary?

(4) Action Steps

1.

Journal Activity.




Session 3: Personal Heroes

(1} Introduction
) Who can remember what we discussed during our last session? Today we are
- going to talk about heroes again but this time 1 want to hear your thoughts and
~ feelings about a different kind of hero... a personal hero.

Warm-up Questions

1. How many of you know what a personal hero is?

2. How many of you don't know what a personal hero is?

3. How many of you have a personal hero?

4, How many of you don’t know if you have a persoaal hero or not?

(2) Exploration
T 1.  What is a personal hero? [A person that you know well, someone who you
can touch, who has special abilities.]
< 2. 'What people can be personal heroes to children? [Parents, grandparents,
brothers, sisters, aunts, uncles, teachers, principals.]
=) 3. Now I want you to close your eyes for a minute and think about the people
= that you know, especially people who are older than you... I want you to
B think of one of these people who are special to you...someone you admire or
look up to. ..When you have though of someone open your eyes and put up
your hand. I would like everyone to tell me who their personal hero is.

(3) Understanding

What kinds of things do your personal heroes do? (List on board.)
How are personal heroes different from media heroes?

Does anyone have 4 personal hero who is violent? Why not?
How do your personal heroes solve problems?

Can someone your age be a personal hero to someone? How?

hoA W

(4) Action Steps
1. Journal Activity.




Session 4: Viclence

(1) Introduction
Today is the last of our four discussions about the . cuii. Voo can remember
what we talked about during our first session?... the secord ~ession?.., last time?

[ Before we start today’s discussion I'd like to ask you some questions.

. Warm-up Questions

1
N =

e

How many of you know what the word “violence'™ means?

How many of you don't know what violence means?

How many of you think that violence is a good way to solve problems?
How many of you think that violence isn't a good way to solve problems?

—- (2) Exploration

! 1.

5

=

What is violence? [That which has great force and causes damage or injury.|
What different types of violence are there? [Assault — hitting; Assault with
a weapon — shooting, stabbing, hitting with an object; Harsh discipline —
whipping.]

Sometimes there are violent scenes or situations shown in the media. Can
you tell us about some violence that you have seen in the media?

(3) Understanding

1.

[

Can you think of any reasons why watching violence in the media isn’t good
for children? [They learn violent ways of solving problems. They imitate
T.V., movie, video heroes. They don't see the consequences of violence.]

When we talked about media heroes, we discussed what happens to real
people in real life if they hurt or kill people. In real life, what happens if a
person is a victim of violence? Besides the victim, who else does violence
affect? [The friends and family of the victim.]

Do you want to live in a place where there is violence? Why or why not?

{4) Action Steps

!‘J

96

Instead of watching violence on T.V. what other activities can children do at
honme that are fun? (Play cards and board games. Participaie in outdeor
play activities and sports. Develop and work on a hobby |

Journal Activity.




Journal Activities

Emotions

Session 1: “our Feelings
In your journal, complete these sentences:
The comfortable feelings I have are

The uncomfortable feclings | have are

Session 2: Recognizing Others’ Feelings
In your journal, complete this sentence:

A time when [ recognized someone else’s feelings was when

Session 3: Empathy: Responding to Others’ Feelings
In your journal, complete this sentence:

A time when I showed empathy for someone was when

Session 4: We Are Al the Same Inside
In your journal, complete this sentence:

Three ways in which all the members of this class are the same are.




Journal Activities continued

Managing Anger

Session 1: Anger
» In your journal, write about the angriest time in your life.

Then tell how you felt after youblewuvp: . __ ___ ___ _ __

Session 2: Calming Down and Thinking
* In your journal, compiete this sentence:

The worst things about getting angry and blowingupare __ _______

Session 3: Expressing Anger
* In your journal, complete this sentence:

It would be a good choice to talk to the person I am angry at when

Session 4: Practising the Steps

* In your journal, make a list of good things to do when you're angry and things
S you shouldn’t do.

ANGER '

i
1
]
i
!
i
f
i
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Journal Activities continued

Problem Solving
Session 1: Frusiration
In your journal, complete this sentence:

I can help myself deal with frustration by

Session 2: Put-Downs
In your journal, complete this sentence:

Three things I can do if someone gives me a put-down are:

Session 3: Accepting Criticism
In your journal, complete this sentence:

When people get angry at me, the best things to do are:

Session 4: Peer Pressure

In your journal, complete this sentence:

Some problems I could have if 1 do something with my friends that I know is
WIONg are;




Journal Activities continued

The Media and Violence
Session 1: The Media
In your journal, complete these sentences:

The best kinds of shows and movies for children to watch are __

The reason that these are the best shows for children is

Session 2: Media Heroes
In your journal, complete this sentence:

Some important things for children to remember when they are watching media
heroes are:

Session 3: Personal Heroes
In your journal. complete this sentence:

I could be a hero to someone by .

Session 4: Violence
In your journal. complete this sentence:

[ can help to prevent violence by




The Session Plans
Senior Level




The Problem

Session 1: Violence

Session 2: The Dynamics of Violence




Session 1: Violence

(1) Introduction
Today, we are going to start a serics of discussions about violence and how to
prevent it. We will talk about a number of topics and I want to hear your thoughts
and feelings about them. We will also learn about and practice some things you
can do to prevent violence. [ have planned 18 sessions and we will meet once a
week (or twice a week) at the same time until we are finished. Let's get started.

Warm-up Questions

1.

2.
3.

4.
5.

How many of you have seen a violent incident on T.V., a video or at a
movie?

How many of you have seen/witnessed an actual violent incident?

How many of you have had a friend or someone you know involved in a
violent situation?

How many of you have been involved yourself in a violent sitvation?

Is there anyone who has never seen or been invoived in any violence?

Exploration

1.

~

-

What is violence? [That which has great force and causes damage or injury.]

What different types of violence are there? [Assault — hitting; assault with

a weapon — shooting, stabbing, hitting with an object; sexual violence —

rape; harsh disciplines — whipping.]

What is interpersonal violence? [Violence between family members, friends

or acquaintances.]

Can you tell us about your experience with violence?

a.  What violent incident that you saw on T.V., a video or a movie do
you remember?

b. What violent incident have you actually seen?

¢.  What violent situation has a friend or someone you know been
involved in?

d. What violent situation were you involved in?

Understanding

BEST COPY AVAILABLE

How do you feel when yot see violence in the media?

How do you feel when you witness actual violence?

How do you feel when someone acts violently towards you?

Is violence good or bad? Why?

For what reasons does violence occur? [Anger; previous abuse; uncontrolled
emotions ~— jealousy, fear, frustration; unmet needs; lack of skills — not
knowing how to get what you want in a nonviolent way; copying violence
from the media.|
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(4) Action Steps

B For what reasons should you think and tatk about vi~lence? Write your ideas in
your Journal Record.




Session 2: The Dynamics of Violence

(1) introduction
Last week during our session you talked about your experiences with violence.
Today I want to continue our discussion about violence by showing you a film
called "Balablok.” [A welve-minute film by B. Pojar available from the Na-
tional Film Board of Canada.] In the film { want you to notice how the charac-
ters were feeling at the beginning of the movie and how these feelings change.
[Show the tilm.]

Warm-u) Questions
. How many of you liked this mevie? Didn't like t?
How many of you thought it was a funny movie?
How many of you feel that you understand the movie?
How many of you aren’t really sure what the movie is about?
How many of you liked the blocks the best? The balls best?

Exploration

t.  What did you like about this mosie?

2. What didn’t you like?

3. How did you feet when you watched the war? The qutet church scene?

Understanding

1. What incident near the beginning of the film changed the mood of the char-
acters”? What happened after that? *Vhat happened next? How did the film
end”
For what reasons do you think that the blocks acted the way they did?
How do ;ou thini the ball felt?
Have an' ot you ever been in a situation where you felt like the blocks?
Like the ball?
Who do you think was in the right — the blocks or the ball? [Neither.|

Action Steps

I, What could the blocks have done differently to prevent the war?

2. What other things could the ball have done?

3 Write in your Journal Record what you lcamed from watching th:s movie
and discussing it.




Empathy: Understanding and
Communicating Emotions

Session 1: Knowing and Expressing
Your Feelings

Session 2: Recognizing and Showing
Understanding of Another’s
Feelings

Session 3: Communicating Empathy

Session 4: Stereotyping, Labelling and Prejudice

Suggested Role-Plays




Session 1: Knowing and Expressing Your
Feelings

(1) Introduction
Last time, we watched the film “Balablok™ and had a discussion about it. At the
end of our session we came up with some ideas about how the violence in the
film could have been prevented. One cause of violence is a lack of understand-
ing of other people’s feclings. Before you can understand other people’s feel-
ings, you need lo gain an understanding of your own emotions and feelings.

Warm-up Questions

I. How many of you have lots of feelings/emotions?

2. How many of you don't really have many feelings?

3. When you have a fecling how many of you know what it is?

4. How many of you don’t reafly know what to name your feelings?

Exploration

I, What are teelings or emotions?

2. What are the numes of some feelings that you know? [Write on board.|

3. You have named quite a few feelings but there are a few more that [ want
vou to know. I have written a number of feelings on cards and 1 would like
some of you o volunteer to demonstrate them. The rest of us will try and
guess the feeling. [Give out cards tor any of the following feelings that
weren't suggested: shocked, irritated, delighted. proud, ashamed, confused.
curious. frustrated. hurt, furious, embarrassed, afraid. excited, disappointed,
relieved. happy. sad. jealous, depressed. angry. ]

Understanding

1. How can you figure out how you're feeling when you're not sure? [The
situation and body cues: blushing, tight muscles, queasy stomach, etc.|

2. How can you get 10 know your feelings better? [When you have a feeling,
name it, i.e. [ feel .

Action Steps

. I have written some situations on cards and 1 want you to discuss these situ-
ations in your group and have a member of your group tell us the situation
and then role play how he/she would feel and say "I {eel R
there is time. you will be able to do more than one if you want. [See sug-
gested role-plays.|
In your Journal Record. complete the sentences by writing down three fecl-
ings that you have and when you have them. You can add more feelings if

vou want. l l 5
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Session 2: Recognizing and Showing

Understanding of Another’s
Feelings

() Introduction

During our last session we talked about knowing and expressing vour feelings.
Today we are going to {ocus on recognizing and showing understanding of some-
one else’s feelings.

(2)

[ON

Warm-up Questions

1. How many of you are pretty good at figuring out how other people are feel-
ing?

2. How many of you usually don’t know how other people are feeling?

3. How many of you know how to respond (what to say or do) when vou notice
other people’s feelings?

4. How many aren’t reaily sure what to do or say?

Exploration

. What can give you clues as 10 how someone else is feeling? [Watch the
person — check posture. facial expression: what the person says or does and
the situation.

2. Can you know tor sure how someone else is teeling by watching/observing
them? [No.j

3. How can you know how someone else is feeling? [Ask them. |

Understanding

1. For what reasons might it be tmportant to understund another person’s feel-
mngs”? [To understand or predict his/her behaviour. }

2. What choices do you have when you have a good idea about how another

person is feehing? {Leave the person slone. Talk about what vou see. i.e.
vou seem kind of down teday  Ask i they want to talk. |

Action Steps

Fim going to give cach group a card desenbing a person. In vour group |
want you to decide how you think the person is feeling and what you think
would be the best way to respond to the person. Then Fwant you to arrange
o role play the sitwation and yvour response. (See suggested role-plays.)

In your Journat Record draw or write about a time when you showed under-
standing ot another person’™s feelings.
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Session 3: Communicating Empathy

(1) Introduction
For the past two sessions we have been talking about a lot of different feelings,

your own and others. Today we are going to talk about a specific feeling —
empathy.

Warm-up Questions

I.  How many of you know what empathy means?

2. How many of you sort of know what empathy means?

3. How muny of you really don’t know what empathy means?

Exploration

I, What is empathy? [Experiencing the emotions of another person. |
2. What is sympathy? {Compassion for someone else. ]

I Are empathy and sympathy the same or different”? How?

4. Can vou tell us about a time when you had empathy for sonicone”

Understanding

1. What can help us develop empathy for other people? [Having had a similar
experience and thinking about how we telt or putiing ourselves in someone
else’s shoevsituation und thinking of how we would feel ]
How do you think that devetoping empathy for others could help to prevent
violence?
How can you show empathy for other people? | By active listening — main-
tain eye contact, lean forward. smile, nod; by not interrupting: by communi-
cating understanding of others’ feelings. |

Action Steps

. Lam going to read you three situations one at a time and [ want you to close
your eyes and imagine yourself in them. Then | want you to imagine how
vou would feel and what would help you. After you open vour eyes after
cach situatior is described. I want you to reach agreement in your group
about how the person would feel and what would help and then we will
share your ideas with the class  (See suggested situations.)
In your Journal Record write down the ways that you communicate empa-
thy to your classmates and the * iempers of your tamily.




Session 4: Stereotyping, Labelling and
Prejudice

(1) Introduction
Who can remember what we talked about during our fast session”... Today we
are going to talk about some of the attitudes, opinions and judgments that can
interfere with people’s ability to have empathy for others.

Warm-up Questions

How many of you think that everyone in this ¢lass is the same?

How many of you think that everyone is different?

How many of you think that everyone in this class is the same in some ways
and different in some ways"?

How many of vou have ever been teased or catled a4 name because of how
vou look?

Exploration

In what ways are people different from one another? [Height. weight, bone
structure, colour of eyes, hair. skin, shape of eyes, nose, face, ete.]

You nentioned that people often have different skin colour. Does anyone
know what causes skin colours to be different?

In what ways are people the same?

Cun you telf us about a ime when you were teased/called a name because of
how you leoked? How did you feel?

Understanding

Sometimes people have opinjons, attitudes and judgmenis about people in
different racial, religious and cultural groups that are negative or hostile.
Does anvone know what this s catled? [Stereotyping, labelling. prejudice. ]
Is everyone in  racial/eeligious/cultural group the same. i.¢. do they have
the same characteristics? How are they different?
Can stereotyping people lead to violence? How?

Action Steps

How can vou help vourself/prevent yourselt trom judgimg people due to
their race. religron or culture?

In yvour Journal Record write down some of the things that vou can do to
prevent prejudice and stercotyping of others,




Suggested Role-Plays

Empathy: Understanding and Communicating

Session 11 Knowing and Expressing Your Feclings
+  Suggested role-plays

[N

b.

d.

£

S e

1.

Session 2: Recognizing and Showing Understanding of Anether's

*  Suggested role-plays

d.
b.
C.
d.
[\

f.

Session 3: Communicating Empathy
+  Suggested situatsons

i,
b.

(U

Emotions

You have been given a math assignment and you don't know how to do it
Your parents promised to buy you a baseball when they wen! shopping but
they forgot to get it.

Your friend promised to go to the park/shopping with you on Saturday but
now he/she can't.

You want to answer a question in class but aren’t sure if the answer is right.
Your parents won't lel you stay up late and wateh a movie and you know
some of your friends are planning to watch it.

A classmate calls you a jerk.

A classmate is spreading some untrue rumours about vou.

A friend makes @ joke about your new T-shirt.

A classniate is copying your answers on a fest.

A friend wants you to only be triends with her/him.

A friend wants you to do things with him/her but never wants to do things
with you. 7
A fnend won’t talk to you and you don’t know why. =
A triend borrows a tape/C.D. from you for the weehend and doesa’t bring it Saedl
back

Feelings

A clssmate starts to cry or gets upset after he/she gets a test back.
Your mom is muttering o herself as she picks up your clothes.

A classmate is watching a group of people from your class play a game.
A classmnate 1s upset or erving because someane won't talk to himvher. '
A classinate throws a game off the table after Josing.
Your brother/sister won't talk after your dad got mad at hinvhe -,

A classinate is struggling to do a math problem.
A friend falls off her/his bike or roller blades or skateboard and gets hurt. R
Your mom is having trouble getting a piece of toast out of the toaster. )
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Anger Control

Session 1: Exploring Anger

Session 2: Understanding Anger
Session 3: Managing Anger

Session 4: Anger Control Summary

Diagram, Steps for Controlling Anger and
Suggested Role-Plays




Session 1: Exploring Anger

(1) Introduction

E During our fast session we talked sbout labelling, stercotyping and prejudice

and how it could prevent us from getting to know other people, Betore that we

talked about feclings and emotions and the specific feeling of empathy. Today

. and for the next three sessions we are going to talk about another very important,
very common feeling... anger.

= Warm-up Questions

1. How many of you think that everyone gels angry sometimes?
- 2. How many of you think that some people never get angry?
3. How many of you get angry sometimes?
7 4. Is there anyone who never gets angry?

(2) Exploration

l. Whatis anger?
2. How do people look when they arc angry”?
o 3. What kinds of things do people do when they are angry?
s 4. Can youtell us about a time when you were really angry? What did you do?

How did your body feel?

: {3) Understanding

i 1. Sometimes we feel angry and ~ometimes we feel very angry. What words
can you think of which mean angry? {Write on board: Cross, offended,
grouchy., upsel, annoyed. irritated. sulky, etc.] What words mean very an-
- gry’!? [Write on board: livid, irate, furious. seething. infuriated, incensed,
-.'_::" ete. |

% 2. Usually we have two basic impulses when we get very angry. Who knows
' what they are? [Fight or flight.|

t4) Action Steps
I, In your Journal Record I want you to either draw a picture of or write about,
the angriest time in vour life.




(1) Introduction
Last time we talked about unger and you told me about a time when you got
really angry. Today we are going to talk about anger again and I will give you
some information which 1 think will help you to get a better understanding of it.
Let's start with some questions.

Warm-up Questions

How many of you know what types of external events trigger or set off your
anger’?

How many of you know what internal thoughts and words escalate »sur
angry feelings?

How many of you don™t know what T am talking about?

Exploration

An external event usually triggers or sets off our anger. What is a common
external trigger”? {Don’t get something we want. Someone insults us. Some-
one hurts us. Someone treats us unfairly. |

[nternal triggers escalute angry feetings. What might an internal trigger be?
[ The internal thoughts, words. messages we give ourselves. )

Understanding

1 am going to draw a diagram (see end of section) on the board that [ think
will help you understand your anger better. Does anyone have any ideas
about what this means? [As anger escalates/increases thinking decreases. |
In the next sessions, I am going 10 show vou four steps you can use o con-
trol your anger. By looking at the diagram what do you think the first step
might be? {Stop and calr down.|

Action Steps

B

2.
KB

How do you think you can calm down your hody?

How can you calm down your mind?

In your Journal Record write down somie ways that you can help yourself o
calin down your body and your mind when you get angry.




Session 3: Managing Anger

(1} Introduction
During our last session [ put a diagram on the board to help you to understand
your anger better. Who can remember what the message in the diagram was?...
who can remember what the first step in controlling anger is?... today we are
going to look at some more steps and do some role-plays.

Warm-up Questions

How many of you think that when your anger is triggered you can control it
all of the time?

How many of you can control your anger most of the time”?

How many of you really can’t contiol your anger?

How many of you would iike to control your anger?

How many don’t want to learn?

Ixploration

I
-

Anger ts an emotion. When can it be a bad cmotion??

Can anger ever be a good emotion”? |Yes, as iong as 1t is controlled. it can
provide energy for doing veorthwhile, important things.]

In our last session, we said that the first step in controlling anger was to Stop
and Calm Down. Step two is Think, step three is Talk and step four is Feel
Good Again. [Write on board — see steps at end of theme,

Understanding

What should you think about in Step 2?7 For what reasons should you think
about these choices?

In Step 3, who should yvou talk to? What should you say? For what reasons
should yuu talk?

In the last step, what can you do to make yourself feel good again? Why
should you help yourself fecl good again?

Action Steps

[ want you to practice these steps so I have written some situations that can
trigger anger on these cards and [ am going to give each group one of them.
I will give you five minutes to discuss how you could role play the situation
and demonstrate the steps you could use for managing your anger. If we
have time 'l give you another one. (See suggested role-plays).

The four steps for controlling anger are written in your Journal Record so
that you can review them in the [uture. Draw some pictures to llustrate
these steps.




Session 4: Anger Control Summary

(1) Introduction
During our last session, we talked about four steps for controlling anger. Who
can remember what the first step was?. ... the second step... the third step... the
[ast step? Today we will have our last session about anger. We will tain some
more about it and do some more role-plays.

Warm-up Questions

How many ot you have been involved in a situation where you got angry
since our last session?

Ifyou got angry, how muny of you practised the Stop and Calm Down step?
How many of vou didn’t use the Stop and Calm Down step?

How many of you haven’t been angry since our last session”?

Exploration

I.

We did some role-plays fast time of some situations that can cause people to
get angry. Often anger is a secondary emotion which means that there i~
another emotion underneath it. What other emotions are hidden under an-
ger'? Hurt, embarrassiment, frustration, fear, disappointinent. guilt.]

Can anyone tell me about a time when you got angry and there was another
emotion underncath it?

Understanding

Who has the power in a potentially violent situation: the person who can
control their anger or the person who can't?

For what reasons does the person who can control their anger have power?
What are the potential consequences for people who won't leamn to control
their anger? [Can wreck relationships with family members and friends.
Go to jail. Get fired from job.]

Action Steps

Let’s finish this scction on anger control with some more role plays. We
will use the same procedure as last time (see suggested role-plays.)

[n your Journal Record make up o bumper sticker with a catchy phrase to
show what you have learned about controlling anger... something like: Don't
Blow Uip. Grow Up,




Anger Conirol Diagram

Session 2: Understanding Anger

ANGER MOUNTAIN

Emotions
Trigger Control Depression

“I could have...”
“[ should have...”

BRAIN DEAD LAKE

Thinking
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Four Steps for Controlling Anger and
Suggested Role-Plays

1. Stop and Calm Down
*  Calm down your body by taking some deep breaths or counting backwards
from 0.
Calm down your mind by saying to yourself:
I can control my temper.”
“I won't blow up.”
“Twon't get myself in trouble.”

2. Think
= Think about your choices: should you stay or walk away or ignore u?

3. Talk

*  Tulk to the person you're mad at about what you're mad about. how you feel
and what you want.
“"When you . I teel . Twish

Tulk to someone you trust about the probiem.

4. Feel Good Again
*  Dosomething that makes vou feel good to get vour mind off wkat made you
angry. Examples: Use some energy -—— walk. run, ride a bike. Do some-
thing relaxing — listen to music, rea’l. draw. write.




Session 3: Managing Anger

L
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Suggested role-plays

A friend borrows your pencil and breaks it in haif.

A classmate keeps kicking your chair.

Someone bumps into you on purpose.

A friend borrows your hockey shirt and rips it.

A classmate tells the teacher about some trouble you had on the playground.
Your friends go to the park and they don’t ask you.
Your teacher is angry at you for talking in class.

Your mom blames you for something you didn’t do.
Your dad won't let you watch your favourite T.V. show.
A friend talks about you behind your back.

Session 4: Anger Control Summary

°
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Suggested role-plays

You don’t think that your teacher has been fair to you.

A classmate asks you a personal question about your family.

A classmate pushes vou when you are hining up for an assembly.
Someone calls you a name in front of your friends.

Your dad won't let you have a {riend over to your house.

Your niom is angry at you because you didn’t tidy up your bedroom.
Your friend broke a promise.

Your brother or sister tattles on you to yoar mom or dad.
Afriend che  nagame.

Someone - you about your hair-cut.




g [roblem Solving and Solutions to
& Specific Problems

Session 1: The Steps
Session 2: Finding Solutions
Session 3: Assertiveness
Session 4: Peer Pressure
Y
Session 5: Gang Pressure
] Session 6: Bullying
Session 7: Avoiding a Fight

S.T.A.R. Steps and Suggested Role-Plays




Session 1: The Steps

(1) Introduction
Today we are going to start our last theme on Violence Prevention... Problem
Solving. We will work out a four step process for solving problems and then

B some solutions for some specific problems, Let's start with some questions about

. problem solving.

Warm-up Questions

N I.  How many of you think that you are able to solve all your problems?
5 2. How many of you are able to solve most of your problems?
3. How many of you aren’t very good at solving problems? :
4. How many of you think that there is a solution for every problem? E
- 5. How many ot you think that there are some problems which can™t be solved?

(2y Exploration

{. What does the word “problem™ mean?
What is problem solving? A
Now. in your groups, | would like you o List the problems you have which W i
you find ditticult to solve. [ want you to focus especially on problems you : {.
have with friends., classmates. other students and the people in vour family. E
[Debriet cach group and list problems on the board under categories ol school,
home. community, other.|

PR

(3) Understanding
The problem solving process that 1 want you to learn has tour steps init, The
word S.T.A.R. gives you the first letter of each of the four steps. [Write each
step on the board — see end of section. |

] W

=
=
=9
=
—‘.
ma
=
-
=
o
[
7
Z
o
=
[
=
=
5

What do you think the T means?
What would the "A™ want to renund you of”!
What could the “R™ be for!

i
et —

(4) Action Steps

I In vour groups 1 want you to use the four sters (o solve the following prob-
lem. Then I want you to role play the solution you decide on, Problem:
You don’t understand how to do a math assignment. When you are ready
vou can show the class,
The S T.AR. Steps are written in your journal Record. Asareview, I'would
like you to colour and illustrate them

to
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¥ Session 2: Finding Solutions

(1) Introduction

) During vur fast session, Hintroduced @ new theme. Can anyone remember what
o it was? We learned four steps tor solving problems. Who can remember what
they were? Today we are going to spend some more time on the Think step and
do some more role-plays,

- Warm-up Questions
1. How many of you can usvally think of several ways to solve a problem?

: 2. How many of vou can usually only think of one way to solve a problem?
= 2. How mauny of you often can’t think of any solution to & problem?
- ‘ 4. How many of you know how to pick the best solutions to a problem?
(2) Exploration
= ; 1. Before you practice problem solving in your groups, I want to practice the
3 Think step with all of you with a problem. The problem is: you are sure a
triend of yours is stealing from the school. Another student has been un-
B justly accused. From your point of view, what is the problem?
: 2. What are your choices? [Have the students brainstorm as many choices as
they can. Doing nothing s always a choice.|
- (3) Understanding
= 1. Once you have generated a number of choices/possible solutions. you need
to evaluate them in terms of safety and fairness and pick the one that seems
the best. Let's go through each choice and put a cheek ) after itific's safe
and a check if it is fair. "
2. Any of the solutions with two chechs ts a good chotce. Let's have a class |
. vote to see which one you think is the best. B
t4) Action Steps

I T har ¢ some dilterent vole-play problem sttuations tor cach group. T want
vou to go through the steps and then role-play the Act and Review steps for
the class, [See stugpested rofe-playvs. |

Y Inovour Journal Record draw o write o probien vou have had recently and

vour “hest choice™ sohution 1o 1 .




Session 3: Assertfiveness

(1) Introduction
Who can remember what topic/theme we are working on now ir this programme?
Sometimes when you are trying o solve a problem you mist be assertive.

Warm-up Questions
How many of you know what being assertive means?
How many of you don't know what being assertive moans?
How many of you know what being aggressive means?
How many of yvou don’t know what being aggressive means?
How many of you know what being passive means?
How many of you don’t know what being passive means?

Exploration
1. When you are having a problem with another person and you want to solve
the problem. you can rexpond in three different ways: passively, aggres-
sively or assertively. |Write aggressive, passive and assertive on board. |
a.  How do people act when they are aggressive? [Loud voice, close
o person, lots of threatening “you™ messages. |
How do people act when they are passive? [Weak or no vaice.
head down, no eye contact. slumped posture. |
How do people act when they are assertive? |Firm voice. eye
contact, arms length personal space. erect posture, clear “When
you ___ ., lfeel . [ wish " messages. |
[ would like two voluateers to come up sa we can see a problem and these
three ways of responding to it. Problem: A friend tells an embarrassing
story about vou at a party.

Understanding

. When someone responds aggressively what message are they sending? |1
count. you don’t count.|
When someone responds passtvely what message do they send? [ You count,
I don’t count.|
Vhen someone is assertive. what message do they give? {1 count and you
onatd
Which response shows respect for both yourselt und the other person?
Is there ever a time when passive behaviour is a good solution to & problem?
[Yes. when vou say nothing and walk away !
I« there ever a time when you might need to take an aggressive stance?
[Yes, when vou aeed to detend or protect yourselt’ |




{4) Action Steps

1 am going to give each group a problem situation where an assei.ive re-
sponse is the best choice. 1 want you to work out a role-play of the situation
with an assertive response (see suggested role-plays.)

In your Journal Record draw or write about a time when someone did or said

something which upset you and then show an assertive response you could
make,

1.




Session 4: Peer Pressure

(1) Introduction
Who can remember what .o have talked about for the past three sessions? To-
day we are going to discuss a problemn many people your age face... peer pres-
sure... and using our S.T.AR. four steps for solving problems we'll generate
some ways vou can deal with it.

Warm-up Questions

L

How many of you know what peer pressure is?

How many of you don’t know what peer pressure is?
How mauny of you have ever expericneed pecer pressure’!
How many of you have never experienced peer pressure”
How many of you think that peer pressure is bad?

Exploration

What is peer pressure?

What kinds of things can people your age be pressured about?

Cuan you tell us about a time when you were pressured by friends to do
something you didn’t want to do or knew you shouldn’t do?

Understanding

Is peer pressure good or bad? What can be bad about it? When can it be
good? [Friends can encourage you to do things like homework, study for
tests. cooperate with teachers., stay away from certain people.]

What's so hard about resisting “bad™ pressure from a group of friends?
[Afraid if you don’t go along you will lose friends. |

What can you do if a friend tries to pressure vou into doing something that
vou den’t want to do? (See ST.AR. steps at end of section.)

(4) Action Sieps

I

{ am going to give each of your groups a peer pressure role-play and 1 want
you to act it out and use the ST AR, steps to deal with it. (See suggested
role-plays.)

The S.T.AR. steps for dealing with peer pressure are written in your Journal
Record. 1 want you to review and illustrate them.




Session S: Gang Pressure

(1) Intreduction
Today is our fifth session in which we are talking about problem solving. Who
can remember what problem we talked about during our last session? Today we
are going to discuss a problem that you may never have experienced. but you
may have heard about it. The topic is gangs and gang pressure.

Warm-up Questions
How many of you know what a gang is?
How many of you don’t know what a gang is?
How many of you think that a person could get pressured into joining a
gang?
How many of you think that joining a gang would be good?
How many of you don’t think that joining a gang would be good?

Exploration .

[. Whatisagang? |A gang is a group of people, generally tecnagers or young
adults, whose purpose is to provide protection to its members and to engage
in unlawful activity.]

How can vou tell if someone is in a gang? [Distinctive appearance, usuatly
with colours, clothes, hair style.]

Have any of you ever seen or known anyone who was in a gang? Can you
tell us about it?

Understanding

1. For what reasons might a person join a gang”? [Friendship. a sense of be-
longing, identity, something to do. excitement, money, protection. ]
How can people get their needs for things like friendship, identity. excite-
ment. money, etc. met widhout joining a gang? [Join a club or activity at
school or in community. Get a part-time job. |
Is it easy or hard to get into a gang? [Easy.|
Is it easy or hard 1o get out ot a gang? [Very hard because you know about
the gang’s illegal activities and could inform the police.]
What are the consequences of juining a gang? [Hurt others. cause family
problems. drop out of school. close off other opportunities, become injured
or killed, go to jail.]
If someone wants you to join a gang what can you do? How can you refuse?
(See S.T.AR. steps at end of section.)

(4) Action Steps
I. 1 am going to give cach group a gang pressure situation and I want you to
role play it and demonstrate a way to refuse it. {See suggested role-plays.)
2. [lustrate the S.T.A.R. steps for gang pressure in your Journal Record.
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Session 6: Bullying

(1) Introduction
Today we are going to discuss another problem that you may have experienced
or may in the future need to have soime ideas to deal with. The topic is bullying.

Warm-up Questions

R

bl

How many of you know what a bully is?

How many of you don’t know what a bully is?
How many of you aave been bullied?

How muny of you have never been bullied?
How muany of you have bullied someone ¢lse?

(2) Exploration

[

What is a bully? [A person who constantly harasses other people, either
physically or psychologically.|

What kinds of things do bullies do? [Threaten, taunt, physically assault,
name call, put down, shun or ostracize. spread rumours, slander. ]

Can you tell us about a time when someone bullied you? How did you feel?
What did you do?

(3) Understanding

!J

i liad

For what reasons do people bully others? [Maybe someone is bullying them;
only way they know to feel powerful.}

What are the most common impulses that people have when they are bul-
licd? [Run and hide, be passive, be a victim OR strike back. fight, be ag-
gressive. |

Is being passive a good choice if you are bullied? Why or why not?

Is being aggressive a good choice if you are bullied? Why or why not?
What can you do if you are being bullied? What choices do you have? (See
S.T.A.R. steps at end of theme.)

(4) Aciion Steps

I am going to give cach of your groups a “bullying” type situation. I want
you to decide how to role-play it and show the way you agree to deal with it.
{Sece suggested role-plays.)

Review and illustrate the S.T.A.R. Steps for Bullying in your Journal Record.

“3
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Session 7: Avoiding a Fight

(1) Introduction

Today is our last discussion session in this Violence Prevention Programme we
have been working on for the past ___ weeks and we are going to talk about
avoiding a tight. For our next session — the last one — I will be asking you to
complete an evaluation of the programme for me. Let's take a minute, before we
start. to review what we have done. This programme has three main sections/
units/themes. What was the first one?... the second one?... this last one? Let's
get staried on today’s session.

Warm-up Questions
How many of you have ever been in a fight with someone else?
How many of you have never been in a fight?
How many of you like fighting with others?
How many of you don’t like fighting?

Exploration
In what places do fights happen’?
Can anyone tell us about a time when you saw a fight? How did it get
started? What happened after that? How did it end? How did you feel
while you watched the fight?
Can anyone tell us about a fight you were in? How did it get started? What
happened next? How did it end? How did vou feel before... during... and
atter the fight?

Understanding

}. For what reasons do people challenge a person to fight or respond to the
challenge? [To save face.|
For what reasons do peopie watch fights?
What is the best way to stop a fight that you see? [Walk away and ignore it.}
For what reason do young people usually stop fighting if everyone walks
away? [No point fighting it you don’t have an audience. ]
What's hard about walking away from a challenge to fight?
Is fighting a good way to solve problems? Why or why not?
Is avoiding a fight a sign of strength or weakness?
What can you do in angry situations that save face but don’t involve fight-
ing or running away”? Let’s make some S.T.A.R. Steps. (See S.T.AR. Steps
at end of theme.)

Action Steps

I, lLet's work out some role-plays in your groups to demonstrate how you can
avoid a fight. (Sce suggested role-plays.)

2. Review and illustrate the S.T.AR. Steps for avoiding a fight.

136




S.T.A.R. Steps and Suggested Role-Plays

Problem Solving and Solutions to Specific Problems

Session 1: The Steps
S.T.AR. Four Steps tor Solving Problems
I, Stop and Calm Down
2. Think:
* What is the problem?
What happened”’
How do | feel?

How do others feel?
What do [ need”

» What are my choices?
Brainstorm

» Which is the best choice right now?
Is it safe?
Is it fair?

Act: Do your best choice.

4. Review: How did it woitk?

Reward Yourself.




Session 2: Finding Solutions

Suggested role-plays

You forgot your money for a field trip.

You broke a window at a neighbour’s house.

You lost something that you borrowed from a triend.

You feel your parents were unfair because they wouldn't let you
go to a movie with a friend.

A triend usually chooses what the two of you will do.

Session 3: Assertiveness
Suggested role-plays

Someone cuts in line ahead of you.

A friend decides what you will do on Friday night without asking your opin-
on.

A friend borrows your tavourite jacket and doesn’t return it.

You think that your parents require vou to do more housework than your
brother/sister.

A friend is nice to you when yvou are alone but acts cold to you when he/she
is with others.

Soemeone who you don’t care for very much calls vou every night and takes
ap all your time at school.

A brother or sister borrows your things without asking.

A triend grabs a photograph away as vou are showing it to another friend.
A classmate keeps stepping on the heels of your shoes.

You think a friend spends a lot of time at your house in order to use your
possessions,




Session 4: Peer Pressure
ST AR. Steps

I, Stop and Calm Down

2. Think;
: * What are the possible consequences of doing this?
- Someone may get hurt.
— May get in trouble at school. with parents. with police.
3. Act Say

eldontwantto ___ _ _ because
* AND I don't want you to do it either because | care about you and

: « AND let’s do something else / go to my house and watch a video.
= 4. Reward Yoursclf.
Suggested role-plays

a4 Your friends are teasing a younger student and they went you to
-7 go along with them.

b, Your friends want you to skip school and go to the mall with them.
= ¢. A friend wants you to steal a classmate’s hat.
- d. A friend wants you to help him/her cheat on a test.
= ¢. A friend wants you to help hinvher gung up on another student.
' . A friend wants you to drink some of her/his parents’ beer/liquor.

-
<

A friend wants you to take some drugs at a party.

f

P
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Session 5: Gang Pressure
S.T.AR. Steps
Stop and Calm Down
Think:
* What are theyfor a person asking me to do?
» What are the consequences?
Act:

State your decision: Keep it simple.
*No, [ don’t want to do it.”

Reward Yourself.

Suggested role-plays

Some kids threaten to beat you up 1f vou don’t join their gang.
Some kids in your neighbourhood pressure you to wear some gang
“colours.™

A gang promises to protect you from some kids who have been
bullving vou.
Your best fricnd says he or she wants to join a gang and wants you

to join also.

Some friends invite you to join a neighbourhood club but you
have to steal something to join.

Some friends in your neighbourhood want vou to help them spray
their gang sign on some walls.




Session 6: Bullying

ST.AR. Steps
Stop and Calm Down

Think: What are my choices here?
* Ignore (don’t respond emotionally to the teasing, etc.).
* Give a reason for the person to stop.
Example: Stop or I'll tell my teacher, the principal, my
dad. my mom.
* L.eave and get help from an adult.

Act: Do the best choice.

Reward yourself.

Suggested role-plays

A student won't let you pass in the hall.

An older student crowds in line ahead of you.

A neighbourhoaod bully yells insults at you every day when you
walk home.

A student tells you to move to another table at lunch because he/
she and his/her triends waont 1o eat there.

Someone tells you they want to “borrow™ your new jacket.

A student tells you to give your homework to her/him.
Someone tells you to move cut of the way.

A student wants you to pay him or her money to protect you.
Someone calls you a racial name.

A student makes a joke about you as vou pass by




Session 7: Avoiding a Fight
S.T.AR. Step-
1. Stop and Calm Down

2. Think: What are my choices here?
* Talk w the person in an assertive friendly way. You can:
» Set the record straight: “I'm not trying to take anything
away from you.”
* Agree on a point: ' really am a jerk sometimes.”
» Show understanding: I can understand why you're upset.
It doesn’t seem right/fair. does it?”
» Suggest an alternative: I think we’re both pretty tough.
- How about arm wrestling?"”
' * Suggest asking someone else for help in solving the
problem: “Let’s ask (tcacher, parent, friend, coach.
counsellor) if they can help us solve this
problem.”
‘ » Suggest talking later: “Let's talk this over after school/
tomorrow when we’ve both calmed down.”
* Walk or move away (out of reach) tor now.

S 2 Act: Do thie choige.
4. Reward yoursell.

Suggested role-plays

i A student thinks you stole something of his/hers.
) b. Someone crashes your party and wants to fight when you
T ash her/him o leave.
/ ¢ An acquaintance takes a compliment from you as a put-
down,
d. Sonreone wants to fight with you to prove himscelt/herself
to histher friends
v A student accuses you of spreading rumours about him/
her.
S I A student want: to Highy because vou accidentally bumped
into her/hin.
_'1;{ g A student challenges you o a light because you were
tabhing « his girtfriend or her boyfriend.

kA h. Someone thinks you called himvher an insulting name,
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Violence Prevention Programme

This programme was divided into three parts. Check the part that you thought
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2 Empathy: Understanding and Communicating Emotions/Feelings.
< Anger Control.

< Problem Solving and Selutions o Specific Problems.

What did you like the best about this programme?

What didn’t you like about the pregramme?

What tdeas do you hase for improving this programme?

Yrite down all the things that you learned {rom participating i this programme.
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The Problem

Session 1: Violence

Write your ideas about the reasons a person your age should think and talk about
violence.

Session 2: The Dynamics of Violence

Write what you learned trom watching the film “Balablok™ and discussing it.




Empathy: Understanding and
Communicating Emotions

Session 1: Knowing and Expressing Your Fe...ngs

[ feel ) when

when

when

Session 2: Recognizing and Showing Understanding of Another’s
Feelings

Draw or write about a time when you showed understanding of another person’s
tfeelings.

Session 3: Communicating Empathy

Write the ways thal vou express or communicate empathy to vour classmate and
members of your family.

Session 4: Stereotyping, I.abelling and Prejudice

Write down the things that you can do to prevent prejudice and stereotyping of
others.




Anger Centrol

Session 1: Exploring Anger

Draw u picture of, or write about, the angnest time in your life.

Session 2: Understanding Anger

Write some ways that you can calm your body and your mind down when you
get angry.

Session 3: Managing Anger
Four Steps tor Controlling Anger
Stop and Calm Down
¢ Calm down your body (take deep breaths or count backwarids)

and your mind (talk to yourself).

Think
«  What choice should I make? Stay. walk away or ignore it.

Talk

e  To the person you are angry at (*“When you 1 feel
I wish ") or someone you trusl.

Feel Good Again
. Do something you enjoy that is relaxing.

Session 4: Anger Control Summary

Create a bumper sticker with a catchy phrase to show what you have
learned about controtling anger.




Problem Solving and Solutions to Specific
Problems

Session 1: The Steps
S.T.A.R. Four Steps for Solving Problems.

Stop and Calm Down.

Think:

«  What 1s the problem?

*  What are my choices?

*  Which is the best choice right now?
* s it sate?
o I8 it fair?

Act: Do your best choice.

Review: How did it work?

Reward Yourself.

Session 2: Finding Solutions

Problem “Best Choice™ Solution

Session 3: Assertiveness

Problein Assertive Response




Session 4: Peer Pressure
S.T.A.R. Steps

Stop and Calm Down.

Think: What are the possible consequences of doing this?

Act: say:
“I don’t want to _ because |
"1 don't want you to do it etther because | care about you and

(3]

“Let's do something else.”

Reward vourselt.

Session 5: Gang Pressure
S.T.A.R. Steps
Stop and Calm Down.

Think:
*  Whalt are they asking me to do?
¢ What are the consequences”!

Act:
State your decision. Keep it simple.

“No. [ don't want to do it.”

Reward yourself.




Session 6: Bullying

S.T.A.R. Steps
Stop and Calm Down,

Think:
*  What are my choices here?
*  lIgnore. Don’t say or do anything. Don’t get upset.
*  Give areason for the person to stof.
*Stop or I'{l tell
Leave and get help from an adult.
Act: do the best choice.

Reward yourself.

Session 7: Aveiding a Fight
S.T.AR. Steps
Stop and Calm Down.

Think: What are my choices here?
+  Talk in an assertive, fricndly way.
* “I'm not trying to tasc anything from you.”
« "I think we're both pretty tough. Let's try arm wrestling.”
e “Let’s ask it they can help us.”
 “Let’s talk this aver later.”
Walk or move away (out of reach) for now.

Act: do the choice.

Reward yourself.




\211 Parent Presentation: Media
Violence and Children

Introduction

Recently I attended a workshop on Mc lia Violence and Children and |
thought that you might find some of the things that [ learned interesting,

Let’s start with an activity. 1 would like you to find a partner (three is fine)
and a piece of paper and:

a4)  Write down the types of media (radio. T.V.. stereo. ete.) that you
had in your home when you were in elementary school (ages 5-
12y '

by Write down the media you have in your home now,

Media in the 19905

Not only do we have more media sources today but in the past 10 years there
have bezn a number of changes in the content of the media. Let's look at some
of these changes. (Put the following information on an overhead.)

Changes in the media in the past ten years

4t Home entertainment phenomenon

* increased accessibility

*  lower costs — video movies —introduced in 1983
accepted in {987
cheaper to rent than to buy a book
or magazine
VCR — higgest selling consumer
item

Content of television matenal

» increased violence and brutality
«  fantasy violence

. “ultra realism™ (current wars)




U.S. deregulation of children’s T.V. (]1983)

Entertainment as advertisement, ¢.g. Ninja Turties. Power Rangers
T.V. programme is essentiably a marketing plan to sell children’s prod-
ucts.

Programmes use lots of action to keep the children glued to the T.V.
until the advertisements.

Convergence of content with technologies,
Blending of film. T.V., video, toys. video games, print.  Example:

Jurassic Park

Exponential growth of video game sales (in the ast 10 vears)

Activity

Find your partner and paper again. This time 1 want you to think about the
scariest thing that you ever saw 1n a movie or on T.V. Think about: where
vou were, who was with you, if you ever told anybody how you feel when
you remember it.

Today because of the media changes children can be exposed to many more
sources of violence and thus more scary images.

Parents need to remember that:

a child 15 a child and NOT a little adult. Children have the fanguage
but not the cognitive development to distinguish reality from unreal-
ily.

The video images we see have incredible power — they are with us for life.
They are different from print images {books, stories} where you make your
own images.

As adulls we are all to a certain extent desensitized — we have to be
1o survive — but children are still sensitive. They do not have the
protection that we have built up with experience.

It children are exposed to excessive amounts of violence, they be-
come emotionally numb toward people. their feelings are blunted.
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We now have some research results of the effect of media violence on chil-
dren

¢ Desensitization to acts of violence in real life.
« Imitation of violent and anti-social behaviour.
* Increased anxiety about violence in “real™ life.

Violence as portrayed in media vs. daily life
*  Much higher incidence.

*  Witnessed by many more people.
*  Focus on acts (which are fast) rather than the consequences of the acts.

Lastly I want to mention six things that parents can do to prevent this negative
impact (Put the following information on an overhead).

i




Media Proofing Your Children

Keep a positive connection with your children. Children with a positive connec-
tion with one adult tend not to be negatively affected by media violence. (We
know this from studies of children who are victims of violence. Healing comes
through positive connections.)

Teach children that violence is wrong and illegal. Have zero tolerance for vio-
lent sclutions to problems between children.

Build your children’s resources/self esteem/self confidence. Violence is the re-
sort of the resourceless. Help them learn what they need to learn to become
successful adults.

Restrict the viewing of adult videos and T.V. shows. The age restrictions im-
posed at the movie theatres should be adhered to at home. (Shows like Night-
mare on Elm Street — which tekes place in 4 home — are very frightening for
children.)

Movies, like Jurassic Park. reality-based T.V. shows (Top Cops) and even news
shows should be caretully monitored by adults and only watched by children in
the presence of an adult who can give explanations and comfort to the
child.

If a T.V. show or video/game seems to be negatively affecting your child, don't
let him/her vatch it.
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An easy-to-use, step-by-step approach to facilitating discussion about
violence with students. Adaptable for students K-12/0OAC. Violence
Prevention enables students to talk about their own expenences with

anger, violence and threat, loss of control and regaining control and
the effects of witnessing violence.

The session plans are broken down into three areas for easy refer-
ence: Pmnary,)’umor/lntermedxate aud Secondary. The session plans
are orouped into theme areas and each theme area includes 3-5
session plans’ A standard format is used throughout for easy

implementation. Each session plan takes approxunately 40 minutes
to complete.

Violence Prevention features a transformational model! so that stu-
dents and teachers are not left feeling ov erwhelmed or hopeless.
Discussion, art, films and role playing activities are all utilized.

Also included is a review of the literature. bacLoround matenal anda
presentation for parents.

ISBN 1-56109-067-0 (ERIC/CASS)
ISBiN 0-7713-0452-8 (GUIDANCE CENTRE)
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