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Mission:  Creating schools that work for afl children.

Vision: IDRA is a vanguard training. research and development team working with
people to create cutting edge educational policies and practices that value and
empower all children. families and communities.

Functicns:

PoLicy Anp LeApErsHIP DEVELOPMENT — IDRA policy and leadership development
promotes accountability and responsibility. Using inclusive. cutting-edge and broad-based
strategies, we develop leadership within communities, schools and policy-making bodies
to create collaborative and enlightened educational policies that work for all children.

RESEARCH AND EvaLuaTios — IDRA research and evaluation advance educational policies.
programs and practices. Using collaborative and innovative methods. we investigate
important questions and provide insights into compelling educational issues. As a national
resource. we set standards in he design. ar alysis. and synthesis of timely and useful
research involving diverse populations.

PROFESSIONAL DEVELOPMENT — IDRA professional development causes people across the
country to take action that empowers others. We assist people to create educational
solutions through innovative, participatory. and hands-on presentations. workshops. and

“technical assistance that promotes sustained growth and development.

Our assistance values the needs and cultures of our participants and acknowledges their
experiences. We carefully craft training designs that include reflection and application.
IDRA professional development causes participants to take a new look at persistent
problems and equips them to take action that produces positive outcomes for a/l children.

PROGRAMS AND MATERIALS DEVELOPMENT — IDRA programs and materials cause people
across the country to improve education for all children. Our programs produce results.
Our materials arc useful and timely; attractive, cost-effective and intuitive: linguistically.
culturally and developmentally appropriate.

IDRA proactively disseminates cutting edge information to educators. administrators.
decision- and policy-makers, parents and community leaders.
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INTRODUCTION

As public school systems endeavor to desegregate in the 19905 and bevond, mag-
net sehools are and will likely continue to be a popular strategy in the attempt to
bring together diverse student populations inan effective educationadi setting. The
nature and form of this strategy will continue to evolve over the coming years, The
degree to which these schools bring about the desired degree of desegregation
while providing stadents with gquality schooling will continue as part of the ongo-
ing national debate on education. Two persistent questions in these discussions
will remain:

1. How elfective dre magnet schools in producing racially balanced learn-
ing environments for students?

2 Can magnet schools provide qualin. effective education for all stu-
dents nrespective of race. sex. or national origin?

Ihe Desegregation Assistance Center-South Central Collaboratis e ¢t DAC-SCCy of
the Intercultaral Developiment Research Association (1DRAY in San Antonio. Texas,
satghtan answer to these questions through & magnet school study of 11 magnel
school camipuses in four school districts in Federal Region Fowhich inchides Ar-
Ransas, Louaisiana, New Mexico, Oklahoma, and Texas, Sites included three cl-
cmentary. four middle or junior high schools. and four high schools. While a
representative deseription of all magnet schools in Region Foeannot be ereated
hased on these 11 schools, this study does provide a deseription of magnet schools
designed speailically 1o further the goals of desegregation in Region I

Aschier (1990 reports that only three multidistrict studies o magnet schoaols exist.,
argely anccdotal case histories of single schools or districts, these include stadies
conducted by Rosster e af. (19790, by Blank e «f. (1983b) and by Rossell and
Clark (1988, A Targer body of research enists on desegregation in general. much
ot which is applicable to magnet schools. Ascher points out that the more planners
and adminstrators rely on the general knewledge gained through broad-based de-
segregation research, the more likely they will be able to achieve the goaks of
desegregation in their schools, However. maore specitic rescarcli is needed about
common effective practices inmagnet schools aeross districts, across states and
regions. and moa variens of settings. Fdentification of fairly universal practices
common to magnet schools as a specific desegregation strategy as well as research
on desegregated schools and iheir relation to more traditional schools would also
prove helplul.

Brown ¢ af (1590) suggest that magnet schools may stand as models for tradi-
tional schools Tooking to chanse their status quo operations. T many respects,
magnel schools stand at the Torefront of educational innos ation and may. there-
tore. serve as benehmarks for change in this eraof schoo! restructurig. [os inthe
best interest of all students 1 have the very best ol the magnet schools transfated
mto standard practice which could withstand any guestion. These practices also
must hold true for all children regardless of race. gender, national ovigm, English
Janguage prohiciency. and cconomic status if they are 1o be considered effective
practices. Anything short of that clearly swill be a conhinuation of the status quo.
and students who are different will satter through anderachiey cment. mistreat-
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ment. discrimination, and a myriad of other negative effects students confront in
the nation’s schools.

Metz (19865, however. provides a cautionary note. She states that:

If magnet schools can deliver a means of voluntary desegregation
and a lever to introduce innovation into public schools, they will be
a social invention worthy of considerable respect. Before they are
hailed as the solution to two of the hardest problems in American
public education, however, they need to be carefully studied as they
Sfunction in practice.

The IDRA DAC-SCC cansiders her precaution to be sound advice. This report
shares the results of the first study on magnet schools in this region of the United
States and attempts to further the national discussion of possibie solutions to cur-
rent educational issues, Ensuring quality and cquity in educational opportunity
and outcome for all students must drive our citorts teward change. In an cra in
which we need answers 1o troubling questions about how we best prepare all stu-
dents 1o be viable, productive adults in the America of the 21st century, magnet
schoals are one possible solution.

Editor’s Note: While we recognize that the race designations used i this publica-

tion do not necessartly coincide with those used i the national census. the reader

should be aware that Anglo American refers to that group of white Americans not
of Hispanic origin, Native Americans refers to first or indigenous Americans. Af-
rican Amertcans refers to those black Americans not of Hispanic extraction. Asian
American refers to Americans of Pacific Island or Asiatic extraction and Hispanic
American refers to those people of Mevican. Central American. Carribean or South
American extraction.

oEST COPY AVAILABLE )
£

R {ntercudrural Developnent Research Association




1993 Magnet School Stindy
EE N R AU N AN E AN NI NI N AN NN AR A AN NN N E R AN

EXECUTIVE SUMMGRY

Pockens of Fxceiience is a report on 11 magnet schools campuses in four sehool
districts in Federal Region VI involving the states of Arkansas. Louisiana and
Texas, Instudying these campuses, the Desegregation Assistance Center - South
Central Colluborative (DAC-SCCy of the Intercultural Developmient Rescarch
Association in San Antomo, Texis, sought 1o answer two persistent questions about
magnet schools:

I [ow effective are magnet schools in praducing raciaily balanced leam-
ing environmients for students?

2. Can magnel schools provide guality, effective education for all stu-
dents irrespective of race. sex or national origin?

DAC-SCC provides technical assistance and training in Arkansas, Louisiana, New
Mexico, Oklahoma and Texas to public school systems that are implementing school
desegregation plans and are addressing issues of race, gender and national origin
equity, The center undertook the study o determine if magnet sehools in Region
Vi were turthering the goals of désegregation by what they did on a daily basis.
The information gathered during the study was intended to assist DAC-SCC and
other desegregation assistance centers 1o meet the needs of their client districts in
providing equitable cducational opportunity to all of their students,

A« desegregation strategy ~f choice, magnet sehools are seen to be a viable alter-
native for creating schools that work for all students regardless of race, sex and
national origin. I those practices that work in the best of magnet schools can be
ransferred 1o non-magnet schools in desegregating districts, it might be possible
1o recreate all schools o be successful at providing quality. equitable learning
opportanities for students, While arepresentative deseription of all magnet schools
in Region VI cannot be created based upon these 11 sehools, Pockers of Faeel-
lence does provide a deseription of magnet sehools designed specifically to further

—

the goals of desegregation.

Design: Description of the
Research Mode!|

The study was conducted in Tour phases to facilitate the collection of data and the
creation of the report,

Phase I - Planning and Set Up of the Study

This phase involved the design of the study. The TDRA DAC-5CC
sl conducted aliterature review to determine what had occurred in
magnet schools created for the purpose of desegregation and which
arcas of magnet schouls should be studied. Arkansas, Louisiana and
Texis were selected as research sites because these states had districts
that were using magnet schools as an integral strategy in their desegre-
vation efforts,

Intercndtur al Developnient Kescarcl Awociation
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Twelve areas of inquiry were identitied for the study. While not nieant
1o be exhaustive, these areas were those which rescarch had identified
as important indicators of effectiveness when magnet sehools are used
as astrategy for school desegregation. The 12 arcas were:

l. Staffing

2 Student Selection and Assigniment
3 Student Selection and Enrollment
4. Student to Teacher Ratios

bl Curriculum

0. Magnet School Image

7. Physical Environment

S, Student Qutcomes

9, Student Support
1a. Race Relations

. Parent and Commumity Involvement
12. Magnet and Non-Magnet School Collaboration

Phase 11 - Organization and Field Preparation

This phase involved several activities in preparation for data gather-
ing. The ficld coordinators organized participants, organizations, cam-
pus sites and acrivities necessary to complete a comprehensive written
survey. inaddition to the lecal administrators and siaffs of the specific
campuses studied. many other people were involved including the re-
search and evaluation departments of the schools, the desegregation
monitoring offices of those districts, local parent organizations and
site-based management teams,

Phase It - Data Collection
Two concurrent activ ities took place during this pha o

I The local on-site coordinators and appropriate local entities com-
pleted the itemis in the written survey.

2. The IDRA DAC-SCC stalt conducted on-site taterviews with
statfs, parents and students.,

Phase 1V - Development of a Preliminary Report of Findings

I this phise. the 1DRA DAC-SCC produced a preliminars report for
the purposes of:

I Providing information for the field about mugnet schools and
their ability to further the goals of desegregation,

2 Helping to determime how DAC-5CC and other desegregation
assistance centers can meet the needs for teehnical assistance
and trauning for magnet schools and their people, and
3 Offering senmie recommendations about effective strategies wm the
operation of magnet schools which mught be adopted by non-
4 Intevculivaral Developnient Rescarcl Association
Q (]
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magnet schools in desegregated settings es @ part of their school

improvemen, and restructuring efforts.

Conclasions and Recommendations

While DAC-SCC realizes that magnet schools are unigue schooling organizations
that are different by design a setapart from other schools ina districtinvolved iy
desegregation, many of the lessans learned aboui magnet schools can become a
part of what all schools do in support of th=* students. Much of what oceurs in
magnet schools can also oceur in non-magnet schools if districts have a commit-
ment and demonstrate the will to facilitate such activity.

Pockets of exeellence existing in a sea of diversity is not the best that we or schools
can do. Based uy.~n the finding of the study and the promising practives identified,
the following recommendations are offered for consideration:

1. Staffing - Scheols wanting to create excellence for their students must
acyuire. or create staffs that are highly sKilied, committed and moti-
vated. These schools must value staft development as a way of creal-
ing and sustaining teacher excetlence. They must look for or renew
teachers 1o Jemonstrate a high commitment to all students and their
wchool suceess. as well as to the profession of teaching and the belief
that they can cducate all students tuirly regardless of race, sex or na-
tional origin.

(8%

Student Selection/Assignment and Enrollment - Schools wanting
{o create an environment in which students want to be there should
work hard to create diverse student bodies and value the challenge this
diversity brings. These schools should atso create innovative, enriched
learning opportunities and environments since such fearning situations
attract or create in students a desire to attend those schools.

3 Student Ratios - Schools seeking eseellence should work to create
the lowest student to adult ratio possible. Actively recruiting and using
parents and other volimteers in support of teachers, gives teachers mere
of an opportunity to meet the ueeds of their students academically.
socially, emotionatly and psychologically.

4, Cuarriculum - Schools seekimg excelience should work to value and
creale innovative carriculum and approaches o curriculum that are
comprehensive, challenging, and culturally and socially relevant. The
curriculum should also develop higher-order thinking skills, decision-
Mmaking, problem solving and creativity. School staffs must plan to in-
vestconsiderable time., talent and energy to create and implement such
curriculun,

s School Image - Schools seehing excellence value their image. Stu-
dents, parents and statt have and work at having very positive perecp-
tions each other. are willing to interact with cach other with respeet
and high regard and are willing to communicate with cach other. Cam-
pus eadershyp is open. communicative and encouragmg of staft, par-
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ents and stadents, Parents are viewed as allies in the education of chil-
dren. Staff, students and parents are driven to live up to their image
and reputation,

6. Physical Environment - Schools seeking exeellence should be pleas-
ant. well-kept learning environments that are well lighted and properly
ventrlated. Even it the facility is old. appearance should not be taken
for granted but ~hould be planned and maintained as a place where
learning occurs, Schools shouald provide as much square footage per
student as possible. Schoals shoutd also integrate the use of comput-
crs, other advanced equipment and technology into the curriculum and
provide students with ample huands-on opportunitics for using the tech-
nology and developing computer literacy.

7. Student Outcomes - Schools seehing excellence should work hard w
produce high tevels of achievement by constantly studying how the
contluence o school factors interact to produce achicvemeat outcomes
orimpede high outcomes. Schools should also study the persistent gap
between disaggregated populations of students in the school as a sepa-

rate issue from general or aggregated achievement outcomes to ensure
that the varying needs of cthically and socially different siudents are
being addressed. Schools should have, as o part of what curriculum
does, a strong emphasis on building self concept and self esteem in
students. Schools should build a strong sense of personal efficacy in
students by helping them to fearn to persist. 1o be self managers and to
value therr peesonal effort. Schools should act deliberately to foster
positive intergroup and cross cultural relations for staff. students and
parents. Schools should work to retain students by meeting students
where they are and challenging them o aspire to want mose for them-
sehvess then working to provide support and skills so that they can
reach their aspirations.

8. Student Support - Schools seehing exeellence should provide stu-
dents with ample guidance and counseling in onc-on-one situations
will counsclors, weachers and peers. These schools should also pro-
vide considerable tutoring stipport when needed. using anyone who
can provide that support in addition to teachers. These sehools should
also seek active support and involvement from PTASD community
aroups and businesses sinee it appears to mahe a difference in the quality
of school life.

9. Race Relations - Schools secking exeellence should keep racial inci -
dents and misunderstandings to a minimum by working to create and
maintain positive intergroup relations, They should employ a variety
ol techniques including multiracial/cultural monitoring teams: specific
trammg for students., staft and parents in race relations and prejudice
reduction, teacher-led discissions inelassrooms; the use of nulticul-
tural/mon-racist cuerriculunywhich also teaches principles stich as equal-
1ty and justice: cooperative and heterogeneous work and stady groups,
and school feadership that set atone for good race relations,

1. Parental’Community Support and Involvement - Schools seeking
eveellence should value and solicit the support and involvement of

G Intcrcudnaal Development Kesearct X\ssociation
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parents and community: should make parents feel welcomed. accepted.
and involved in all aspects of the school™s operation. Schools should
heep parents informed and work with parents in support of their chil-
dren in schools. Staffs should pereeive parents as allies in the educa-
tion of their children and work with parents as partners to produce
high student outcomes. Even with parents whe choose not to partici-
pate or support the school, the schools should continue to reach out to
them 1o seek their involvement. The school staft should constantly
examine itsel! and the school’s operation 1o determine what may be
turning-off parents or making them feel unwanted and not included.
then change those practices or aspects of the environment or opera-
tion. These schools <hould work 1o keep open fines of two-way com-
munication since that appears to be highly valued by parents.

11 School Collaboration - Schools secking escellence should work de-
liberately and consciously to structure opportunities to share informa-
tion, strategies and technigues with other schools and to receive effec-
tive practices. technigques and programs. School districts should strue-
ture formal ways in which such transference and interaction oceurs
within the district so that outcomes for all students can be improved.

¢ cannot be ignored that much of what magnet schools do. works in terms of out-
comes for diverse students. Most students in public schools are nor 1 magnet
wehools. While there are many non-magnet schools doing wonderful and exciting
things for all students, there are many schools that are not. fis in evervone s col-
lectiv e interest to adopt the promising practices of magnet schools as a part of the
ongoing operaiions of non-magnet schools when and wherever possible. sinee pock-
els ol exeelence will not go far enough to serve the country s best interest in the
vear 2000 and beyond.

Intercalnral Development Rescarch S ssociarion
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LITERGTURE IREVIEW

The IDRA DAC-SCC study explored the current operations of magnet schools in
Region Fto determine haw these districts furthered the goals of desegregation as
stated by the Departmient of Education in the Application for Grants Under Mag-
net Schools Assistance Prograny (1985), Accordingly, among the program’s stated
PUrpoOses Were:

1. To meet the special needs incident to the elimination of minority seg-
regation and discrimination among students and faculty inclementary
and secondary schools:

RS To encourage the voluntary etimination. reduction, or prevention of
minority group isolation in clementary and secondary schools wirh
substantial proportions of minority group students: and

kY To encourage the development of courses of instruction within mag-

net schools that substantially strengthen the knowledge of academic
subjects and the grasp of tangible and marketable vocutional skills of
students attending such schools.

Ascher's synthesis of rescarch on magnet schools as @ viable desegregation strat-
ceyv (Estes and Waldrip. 1990y responds (o a series of questions to which she
provides research-Fased answers on how to “design magnet schools to achieve
manimum benefits for desegregation.”™ In her review of rescarch she notes that the
gouls of desegregation and integration are clearly implied in the application grant
forms. Brank ef al. t1983b) had also previously determined intheir cescarchon 15
districts that at least 10 steps should be taken by adistrictas itsought to create and
employ magnet schoolbs as a suecesstul desegregation strategy. For his research
team these steps were:

l. Identify the problemisy which sequire solutions offered by the ere-
ation of a magnet school:

2 Eatablish the district’s desegregation andd education objectives ensur-
g that the objectives address the identified problems:

3, Develop a district-wide strategy for meeting the desegregation and
cducation objectives:

4. Identify strong. innovative. and resourceful leaders for the program
and the individual schools:

hY Develop better ways to use existing local resources to implement mag-
net schools by reorganizing and maximizing statf. facilities, skills.
conmunity participation. and community resourees:

6. Design the program and selectzacquire the st necessary to imple-
iient the theme of the magnet school:

Intercnlinral Development Rescardt Association 9]
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7. Write and develop the curriculum of the magnet school encouraging
innovation in the use of teaching methods and the use of resourcees;

. Publicize and recruit students who meet both the goals of descgrega-
tion and education for the district:

0. Organize the nagnet school o motivate students, stalfl and parents to
have 2 positive educiional identity: and

10. Maintain limancial support to ensure the magnet school will continue
overtime,

These TO steps seemed o be important not anly for creating suceessiul magnet
schools, but for helping districts to respond to siy management challenges faced by
them where desegregation and magnet schools are concerned:

L. To develop interest and support tor magnet schools in the distriet and
community without raising expectations that cannot be met;

2 Toidentify and retain priscipats and teachers with leadership qualitios.
teaching skills related to the magnet thenmie, and a commitment to the
coneept, el avoid having the school and its program be viewed as
“taking all the bestweachers™ in the district;

s

To create magnet schools and programis that ofter diversiiy and new
apportunities within the district schools™ curriculunt, without creating
the pereeption of opportunities being lost by existing schools and pro-

Lrams:

4. To design and implement magnet curricula that are innovative and in-
clude unigue instructional methods, activitics, and courses integrated
around the central theme. while operating within the “regular” district
mstructional prograny;

i

To select schools and tocations that will allow sor the development of
positive nugnet identity and attract a racially heterogencous student
body. without creating parent and conumunity resentment due to lim-
tted opportunities or selective recruiting and admissions:

6. To account for and garner support for the actual cost of establishing
and maintaining magnet schools ina district including its related indi-
rect costs inan appropriate and accurate manner, without creating the
pereeption that “regular™ schools sifter as a result of the drain placed
on their budgets to sustain a magnet school's operation.

The works of Royster er af. (1979a), Hawley (198 1) Rossell and Hawley (1983),
Metz (19801, Rossell and Clarhe (1988) address a set of separate but related issues
regarding interracial exposure. improved racial tolerance. and the reduction of ra-
cial isofation in desegre gated settings. including magnet schools. Their works speak
to the importance of desegregation and integration etHorts of public schools. Spe-
citically. desegregated schools, whether ereated yoluntarity or through mandatony
actions, provide increased opporturities for interracial contact among racially dif-
Tferent students. This improved contact opens the door to reduced minority isola-
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tion and improved race relations when the staff supports these efforts. According
10 Motz (19861, race relations can he enhanced in magiet school scttings when:

l. Technofogies are arranged which minimize the visibility of low achieve-
ment and attach academic rewards to individual effort:

2 The faculty culture gives high priority to student social relations:
R¥ Structures exist which foster interracial contact and generate entlee-

tive planning,

The current Hierature and research served as a basis for the HRA DAC-5CC
magnet schools study. The follow ing section provides a briel background for the
siudy s methodology,

-
E
y
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BaGCKGROUND

The IDRA DAC-SCC identified a need for more irlormation on magnet schools
durmg the course of its normal service delivery. Beginning in 1989, the IDRA
DAC-SCC observed an increased interest on the part of adnnndstrators in federal
Region F regarding the establishment of magnet schools in districts undergoing
renewed efforts to desegregation. These educators saw magnet schools as tie
strategy of choice Tor desegregating those schools that had become resegregated
as i resuli of the changing demographics in the region. Several districts expressed
a desire 1o create magnet schools as a way of attracting Anglo-American students
hack into predominantly minority schools. These districts hoped to atiract Anglo-
American students from the increasing number of private and pavochial schoals.
Additionally, in many arcas of the region. it had been noted that many majority
parents were having to pull their chitdren out of private schools and return them to
public schools for financial reasons.

The IDRA DAC-SCC is working 1o ensure that schooi svstems come to three
important understandings as they look for ways to correct racial imbalances in
their schools and programs. These understandings are:

1 Districts should net ook to magnet schools as a panacea for off the
problems which arise in segregated settings. oarticularly for minority
students. Resesrch has denonstrated the importance of ensuring that
magnet schools are used as a part of a comprehensive desegregation
plan rather than as the method of desegregation (Levine and Campbell.
19772 and Rossell. 10851,

2. Districts should not use magnet schools as @ way of convineing Anglo-
American parents to bring their children back 1o public schools by
providing a “safe haven™ in an elitist, separate environment called a
“magnet school™ which serves to “protect”™ Anglo- American students
from the generat population found in the regular schools ot those dis-
ricts.

The Church Council for Greater Seattte which noted that fwithout
appropriate sy stem-wrde contzolsf:

Magnet schools [can be] elitist and serve families with parents
who are sophisticated enough o take advantage of them. While
they offer a superier education to some children... they rob re-
sources from other programs and thus give other [non-magnet
school] chifdren an inferior education.

Duistricts must understaind that an unhealthy message can be sent
to Anglo-American and middle-class parents to bring their ¢hil-
dren back to the public school because they will be served by a
magnei school away from “other™ students.

3 Asa part of a comprehensive desegregation plan, districts should en-

sure that the best the magnet school has to offer in the way of innova-
ave teaching practices. refevant. empowering curriculum and a com-
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petent, committed. dedicated staff should be among the attuinable goals
of all schools in the district.
In this magnet school study, 1IDRA DAC-SCC selected systenss throughout the
region which (1) were involved in desezregation activity and (2) were using mag-
net schools as onie of their strategies ta aid the process. Ultimately, all of the
DAC-SCCs client districts should be able 1o identify successful practices on magnet
school campuses to be translated 1o non-magnet school settings as a part of their
restructuring and school improvement efforts in an effort to ensure that all stu-
dents receive comparable, high qualuy educational opportunities irrespective of
race, national origin, sex, economic status, or magnet or non-magrnict school in-
volvement.

With this in mind. the IDRA DAC-3CC requested and was granted funds from
Title 1V Office of the Department of Education to (1) examine selected magnet
schools in Federal Region F regarding their orgenization. operation. and general
impact on the desegregation process in their respective districts, (23 determine
what made these magnet schools successtul. ¢3) colleet and synthesize this infor-
mation o further all school desegregation efforts, aad (4) recommend practices.
strategies, technigues, and procedures o improve the educational outcomes for ali
chidren,
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The proposal described a four-phase approach:

Phase | - Planning
and Set up of the Study

This phase involved the design of the study. The 1BRA DAC-SCC sttt con-
ducted a literature review to determine what had occurred in magnet schools cre-
ated for the purpose of desegregation and which areas of these schools™ operations
and activities should be studied. Arkansas. Louisiana, and Texas were selected as
rescarch sites since these states had districts which were using magnet schools as
an integrai strategy in their desegregation efforts.

The IDRA DAC-SCC secured the cooperation of selected districts in cach of the
three states. The school districts collectively represent a broad range of character-
istics including urban and suburban settings. size. econemic makeup, and racial
diversity - including language minerity populations, geographical dispursement.
and mandatory and voluntary descgregation.

Twelve areas of aquiry were identified for this study. While not meant o be
extiaustive. these areas are those which research points to as important indicators
of etfectiveness when magnets schools are used as a strategy Tor reaching the goals
of desegregation, These include:

1. Stlfing

2 Student Selection/Assignment

KR Student Selection/Enrollment Proces
4. Student/Teacher Ratios

S, Curriculum

6. Magnet Schonl hmage

1. Physical Environment

A Student Qutcomes

N Student Support

10, Race Relations
I1. Parental/Community I olvement
12 Magnet/Non-MMagnet School Collaboration

R | e 3 5 1
I
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The IDRA DAC-SCC convened & team of experts an school desegregation and
magnet sehools. This team included representativ es from the Title IV equity units
from the Departments of Education of the states involved in the study. representa-
tives fromi cach of the school districts involved in the studs . individuals known for
their work with magnet schools, IDRA Research and Evaluation staft representa-
tives, and IDRA DAC-SCC members. This team was gathered to accomplish five
tashs in preparation for the study

I To recetve mformation on the scope of the magnet school study 1o be
conducted in Arkansas, Louistana, and Texas:

2 Fo review similar rescarch. including a study conducted by Dr, Mary
Haywood Metz (1986) winch served as abasis for the Region FIDR A
DAC-5CT undertaking:

KN To analy 7¢ a magnet school survey instrument which would be used
in the studs:

4 To give feedback and input on the survey 1o be used for the purpose ol
data collection:

hY To review project expectations. timelines. and assignments to be car-

ricd out during the course of the study.

Dr. Marny Hay wood Met/. professor in the Department of Educational Policy Studies
at the University of Wisconsin at Madison and the ai thor of Different By Design.
The Contexrund Character of Three Magner Schools . served as the lead presenter
and work session clinician for the team. She presente! mformation and findings
on herrecent stiedy of magnet schools in a large Midwestern city, She focused the
group on critical issues 1o consider when reviewing the work and operation of
magnet schools as a desegregation strategy. Her comprehensive presentation in-
cluded adiscussion o issues such as:

l. Why should schools desegregate. and why might thes chioose o use
magnet schools?

What issues mast be considered regarding political srecess. educational
aceess, and soctal learning?

RY What can be sid regarding magnet school accessihility and mnosa-
)

ton versus the dangers of “ereammg ™!
4. What district-level issues peed to be considered regarding age. racial
E g dg
proportions, equity. cliass. magnet school design questions. adyertis-
g, assignment. and transportation?

5, What 1ssues must be considered regardimg the classroom work pro-
coss, including groupig and tracking. curricutum flexibility, curricu-
lar inclusion. activity structure. cooperation, equal status contact.
supplementary activites. and handling remediad activitios?

0. What must be considered regarding the teacher’s culture. including
the many paths to suceess and failure in magnet schools, the tacit char-

16 Inrerculnrdd Development Researclh Assocuanion
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acter of culture. the common problems such as class, race. and aca-
demic hierarchics. parental power, teacher’s pride and dependence.
the home-school gulf? Additionally. what taboos exist regarding race,
gender and national origin? What attitudes exist regarding the power-
ful image of “real school™ versus “regular school™ What are the per-
cepticns of institutional supports?

7. What adnuinistrative leadership exists regarding including the sym-
holic power of leaders. racial composition of the leadership team. ra-
cial composition of visible activities. activities to attract parents, trians-
portation issues, tracking and scheduling students and teachers. dis-
cussions of racial issues. fairness in discipline. constructive punish-
nmient. and coping with difficult students?

The teams then conducted an item analy sis of the guestionnaire that was to be
used to collect the data. A more detailed discussion of that process is found in the
Methods of Research section of this report. Since the team members from the
districts involved in the study took on additional roles as on-site coordinators and
ltaisons for their districts, their roles and responsibilities were fully explained e
them during this work session so that data collection would be consistent through-
out the regron.

The local coordinators were also to assunie the responsibility of identifying three
campuses in their district. one elementary. one middle ar junior high. and one high
school which they. and other responsible people in the district, felt were their most
etfective examples of magnet schools in operation. The goal was 10 look at those
~chools which exemplified etfective practices regarding student achievement out-
comes and interpersonal/interracial relations in a racially batanced desegregated
selting.

Phase |l - Organization and
Field Preparation

This phase involved several activities in preparation for datacollection. The ficld
coordinators organized the participants. organizations. campus sites. and activitics
necessary to complete the survey. Thisinvelved not only the focal administrators
and staft of the specific campuses which were survesed. but also the rescarch and
evaluation departments of the school districts. the desegregation monitoring of-
fices ot those districts, local parent organizations. site-based management teams.
and many other local school district persennel.

Phase 11l - Data Collection

Two concurrent activities took plice during this phase:

. The lecal on-site coordinators and the appropriate local entitids com-
pleted the items on the written survey:

2. The IDRA DAC-SCC statt conducted on-site mtern iews,
Intercdneral Development Research Association 17
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The first activity involved the local coordinators distributing parts of the survey to
those individuals or entitics who could most appropriately answer the questions.
The IDRA DAC-SCC conducted on-site interviews during this same time period.
Focus group interviews at cach of the 1) campuses were held in three separate
sessions: one with students, one with parents, and one with the campus staft, in-
cluding the principal. The local coordinators were asked to ensure that at feast
three people were available for cach interview. In some instances, more than three
people participated in cach category. The interviewees were balanced by race/
cthnicity. gender, and economic status. An attempt was made to collect informa-
tion from individuals representative ol the range of perceptions evident on the
magnet school campus. (Please note: onlv upper elementary stdents were inter-
viewed for the focus groups at the elementary schoaols.)

A total of at least 27 people per district participated in the focus group interviews
including nine to 15 student representatives from the three grade levels: elemen-
tary, middle or junior high, and high school. Some campuses chose to make more
students available for interviews than were specified by DAC-SCC. The findings
will appear in the Discussion and Conclusions section of this report.

Phase IV - Development of a
Preliminary Report of Findings

In this phase. the IDRA DAC-SCC produced a preliminary report for the purpose
of:

| Providing for the ficld information about magnets schools and their
ability to further the goals of desegregation:

2. Helping to deternune how the IDRA DAC-SCC ard other desegrega-
Gon assistance centers in other regions can meet the needs for techns-
cal assistance and training for magnet schools and their people:

3 Offering some recommendations about effective strategies in the op-
cration of magnet schools which might be adopted by non-magnet
schools indesegregated settings as a part of their school improvement
and restructuring eltorts.

18 Lrerculnoral Development Rescarch Association
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SETTING GND S¢MPLE:
D ESCRIPTIONS OF
THE CaMPUSES

In order to maintain anonymity of the districts and the specific campuses partici-
pating in this study. district staft were asked to identify the districtand campus
by a fictitious name,

1t is not the intent of the IDRA DAC-SCC to highlight any particular district or
campus for scrutiny or review, but it is to atiempt to deseribe the status quo ol
successful magnet schoals in federal Region F and to determine what common
practices exist among them which might further public school desegregation.
For anvone who might recognize the districts or the campuses described herein,
suffice it to say that this report reflects a sincere attempt on the part of the re-
searchers and the IDRA DAC-SCC o maintain anonymity while presenting an
objective analysis of the data gathered through the written survey and the on-site
intervicws,

Table I: Campus Student Popdalations In Magnet Schooi Stady**

Schoo! District/ Anglo African Asian American
Campus American American Hispanic American Indian
Camclot
Furry Rock Elementary 1o 30% 162 45% 8y 23%
1.carning Tree Middle 97 28% 159 6% 78 224 10 34
Arts High School 3 49% 209 33% s 17% #

Medearis

lake Shore Elementary 467 60% 07 40%
Reach Magnet Academy 27 40% 505 38%
Mount Falent High 59 419 501 58%
Outstanding
Magnificent Elementary 143 374% 158 41% 6l 16% 22 o
Super Juntor High 3500 429 148 18% 328 394
Royal High School 3l 6 242 A4y 26 4049

Hope Unified

Witliamsburg 672 0% 110 374 # e “

Williamsburg High 504 51 155 464 "
Total Male 1451 18.9¢% | 1330 17.3% 107 3.3 k1Y 6
Total Female 1777 231G | 1527 198G | 482 630 | 51 10

1

* ess than 14«
S5 One school did not provide sident race and gender hredhden:n
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Table 1 illustrates the make-up of cach campus and the total figures for this study.
Following Table 1 is a brief description of the various schools involved in the
magnet school study., These descriptions were provided by the survey respondents.
They are presented in alphibetical order by grade level.

I. Furry Rock Elementary - Camelot School District

Farry Rock is a Montessori Elementary Magnet School. Though lo-
cally funded. it was established not long after Camelot. a large urban
district. was ordered to desegregate as a result of federal court order m
1976, Initially, the program was piloted in the K through 3 grade
levels, Tnthe 1989-1990 school year. the distriet expanded .2 pro-
gram by adding the theme to grades 4 through 6 on another campus.
The program proved to be extremely successfui. A complete program
serving grades K through 6 was crezted when the school was moved
1o a facility which could accommodate all of the grade levels and dis-
trict-wide transportation was provided. In 1989, the Board of Educa-
ton approved a magnet school with the Montessori theme for grades
K through 8 which wis approved by the court. It was moved to the
southern sector of the city in which the district is located and was
ofticially opened in Augast of 1992, The facility was remiodeled spe-
cifically 1o meet the needs of the magnet program, It 1s a wand alone
school that is, the entire campus is a magnet schosk. The Montessori
method takes @ student-centered approach. recognizing that soung
people are different from adults and should be respected as such. Leamn-
ing takes plice through self-discovery and places the responsibility
for learning on the student. Teachers serve as a link between the learn-
g enyironment and the student.

The school serves 364 students with 1O Angio-American students
L0, 162 Afncan-American (45¢% 1. 85 Hispanic students (23 ).
and 1 pereent being Asian-American or American Indian,

2. Lake Shore Elementary - Medearis School District

Lake Shore Elementary is part of the Medearis Schoot District w hick
is @ county distnict surrounding a large urban area. The school was
recently established to accomplish three gouls:

HY To reduce the Anglo-American student pereentages at two neigh-
borimg schoots located near the new magnet schoot (the schools
are located in a predominantly Anglo-American part of the
county) so that they would be in compliance with the court-
approved racial ranges required in a ri-district desegregacon
cltort of which the district is a volunrary past:

I, Toassistin alles rating the racrat iabalance at specific predomi-
nantly African-Anserican nor-magnet schools in a cortiguous
neighboring district with whom Medearrs shares magnet schools:
and

.. To Tree up seats in the two predominaniiy Anglo-American
schools so that African- Amencas students from the neighbor-
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ing district could attend those schools as part of the interdistrict
court-ordered plan for desegregation,

Geographically. the district covers hundreds of square miles and. there-
fore. has urban. suburban, and rural aspects. Lake Shore Elementary is
a new facility built to accommodate the requirements of a voluntary
effort 1o descgrezate from an intradistrict perspective. although
Medearis is part of a tri-district plan which has been mandated by the
courl. Itisastand alone maguet school with a theme focusing on oral,
visual. and written communication.

The school serves 776 students with 467 Anglo-American students
(60 ), 307 African-American students (40% ). and less than [ pereent
heing students being of ciher racial/ethnic identifications. The school
is funded by local resources.

Magnificent FElementary - Outstanding School District

Magnificent Elementary is located in the Outstanding School District
in i midsize city within the minority community of that city. The mag-
net school was placed in an existing facility which was “shightly™ re-
modeled when it was opened. 1t is a fine arts. non-graded magnet
school which offers unigue experiences whiclt stress brotherhood and
sisterhood. The emphasis of the school is not just on fearning informa -
tion, but on leaming to appreciate and value diversity through the use
of culturally relevant learning experiences. The stafT prides itself on
providing real world and cooperative fcarninig experiences which are
authentic.

The sehool serves 384 students with 143 Anglo-American students
{3700, 158 African-American students (41¢0). 61 Hispanic students
(16 ), and 22 Asian-American students (696). Like Furry Rock itis
funded with local money to support the district’s effort 10 meet the
requirements of a plan mandated as a result of the federal court’s ac-
ton.

Learning Tree Middle School - Camelot School District

Established in 1975, Learning Tree Middle School is part of the Camelot
School district which is located in a large urban area. The facility was
remodeled when the magnet school was opened as a stand alone school
with & carcer exploratior theme. The school offers all of the core courses
mandated by the state. but additionally requires that all seventh grad-
ers tahe one year of career exploration and one semester of computer
literacy. This allows students to explore a wide range of career options
before they begin to mahe decisions about high school courses and
possible careers.

The schoel serves 348 students with 97 Anglo-American students
(2841, 139 African-American students (464030 78 Hispanic students
(224 10 Adian-American students (3¢, and fess than 1 pereent be-
ing American [Indian. The school is locally funded as a part of the
district's response to mandatory court action.

21
s

fw o




1993 Magner School Study
EEE N EEEENENEESEENEENENE NEENEEERESEENNEEENEEEQOENEEENEDNR

. Reach Magnet Academy Junior High - Medearis School District

h

Reach Magnet Academsy was established in [Y82 as a result of an
effort to accomplish several goals:

a. To reverse the steady rise in African-American enrollment which
exceeded court mandated racial ratios:

b. To prevent an overall dectne in total enrollment:

C. To create a program in which students from difterent socral,
racial/ethnic and cconomic bachgrounds could recen e a quality
integrated education;

d. To provide a logical. sequential. and disciplined-based arts and
science curriculum

Reach Magnet Academy was originally established with a science fo-
cus. Mathematios. asecond theme. was added in 1987 as a part of the
district’s response to a cooperative magnet schoel set up between
Medearis School District and two neighboring school districts. Stu-
dents apply for either of the two programs. The school is located in a
minority community in the district and the facility was remodeled as a
stand alone magnet school when it was opened.

Reach Magnet Academy serves 849 students with 327 Anglo-Ameri-
can students (3043505 African-American students (39¢ 1 and 2 per-
cent being students of other racial/ethnic origins. The school is sup-
ported through state and local funds.

6. Super Junior High - Outstanding School District

Super Junior High is an academic magnet school and is part of Out-
standing School District. the city school district for a midsize city in
the western part of a state. Super Junior High is located in a minority
community of the ciiy. The facility is an old building. but was in
moderately good condition and was not remodeled when the magnet
school was opened. Super Junior High offers students an opportunity
to freely exchange ideas in the process of leaming and promotes ad-
vanced learning and thinking skills. " ne curnicutum is rigorous and
challenging. and it reguires students to become mvolved in consider-
able research, the ongeing performance of academic ability. and the
demonstration of their understanding of all aspects of the curricutum.
The stidents receive astrong, solid foundation in math. science. and
English,

Itis a locally -funded. stand alone magnet school established by the
district voluntarily i response to a mandatory order from the court to
desegregate the district. The Qutstanding School District has applied
lor lederal money under the Magnet Schools Assistance Program but.
1o date. has not received notice.

The schoolseryes 838 students. 350 Anglo-American students (42,
o Intcrcudti al Development Rescarc v Association
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148 African-Amenican students (184 ). 328 Hispanic students (399 ),
and less than 2 pereent of whom are of other racial/ethinic identifica-
Lions.

Williamshurg Middle Magnet School - Hope Unified School
District

Williamsburg Middle Magnet School is part of Hope Unified School
District which is an urban school district in the southern part of a
state. Tt was established in 1980 and provides an alternative education
for qualitied sixth, seventh, and cighth grade students. It is estab-
lished in the southern sector of the city to attract students from the
northern sector and provides these students with a program of aca-
demic excellence. Allowing students to progress at their own indi-
vidual rates is the guiding focus of the school and challenges the stu-
dents 1o fully des elop their intellectual abilities through a strong busic
academic curriculum which prepares theny to take full advantage of
whatever secondary school they attend in the Hope Unified School
District. The magnet school has an add-on gifted and talented pro-
gram «hich has been successful m attracting students to the campus
from the northern sector of the city. Eight hundred and fifty students
attend the academic magnet. of which 250 are enrolled in the gifted
and talented program.

The magnet school is tocated inan old facility whick isin poor condi-
uon. The buildings were constructed in the 19205 and 19205, and no
major renovatiors have oceurred sinee that time. The district plans to
renoy ate the school if tocal efforts to raise the necessary money are
successtul.

Williamsburg Middle Magnet School is locally funded as a part of the
districts voluntary effort to desegregate schools based upon an origi-
nal court order to desegregate. It serves 1100 students 672 Anglo-
Anmerican students (611 410 African-American students (37% ). and
less than | percent of whom are of other racial/cthnic identifications,

Arts High School - Camelot School District

Arts High School is part of Camelot School District whiclh is located
in a large urban area in the north central part of a state. Tcame into
existence in 1976 as a result of a court order to desegregate the dis-
trict. The goal ol the school is to provide comprehensive training to
students in the arts and academics. The racial/ethnic make up of the
school wis ordered by the court and still operates under the purview
of the court. The program provides students with intensive training in
the arts. Students must audition for entrance into the program and
gain entrance based upon scores they receive during the auditions.
The arts focus of the magnet school centers on theater, musie, dance.
and visual art. The school prides itself on preparing students to enter
a college or university. attend an art or technical college. or enter the
world of work. Tt has a national reputation which afTords the scbool
considerable publicity making the school desirable to both parents
and students.
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[Uis a stand alone magnet school that is housed i an old facility tha
was in moderate condition when the magnet school opened. Ttis lo-
cally funded and serves 641 students 31T are Anglo-American (494,
200 African- American students ¢33 ¢, 103 Hispanic students (1777,
while approximately 2 pereent are students of other racial/etmic iden-
tifications.

Royal High School - OQutstanding School District

Royal High School is @ part of the Outstanding School District which
is Tocated i a midsize urban district in the western part of a sate. In
1970, the district created a voluntary local magnet tocused on Arnn
Junior Reserved Officer Training Corps (R.OT.Co i response 1o a
mandatory requirement by the coart to desegregate.

The camipus has since added a medical professions strand which will
ben full operation in the 1993 - 1994 school year. The campus can be
described as an old facility which is in good to excellent condition,
located in aminority community in the city. The magnet schoot com-
ponent is part of a larger non-magnet schoel. The Junior R.O.T.C.
program is described by the district as being “a @i tinctive progrim
which has as its mission the encouragement and motivation of young
Americans to become better citizens.” Students are given an opportu-
nity to learn leadership skitls while feaming military history, The
medical curriculunincludes health care seiences, health occupations
Labs Tand I1, a healih occupation co-op, medical illustrations. medical
administrative systems, Spanish with an emphasis on medical teravi-
nology, research/technical writing. and sports medicine. The medical
magnet school component involves student rotations at various health
care facilities in the city.

The campus serves 53¢ students. 31 Anglo-Anmerican students 164,
292 African-American students (5440, and 216 Hispanic students
(4090). The magnet components e funded through focat sources.

Williamsburg Magnet High School - Hope Unified District

Williamsburg Magnet High School was established in 1982 in the
Hope Unified School District which serves afarge urban arca. [t oper-
ates as a stand atone vofuntary magnet school in the minority commu-
nity of the city and was created to respond to a court ordered require-
ment to desegregate. 1t is an academic college preparatory school
designed to accommodate average and high ability students in one
sector of the district. A special add-on strand in enginecring svas added
to the magnet school to respond to the needs of all students in the
district who have displayed an aptitude for mathematics, creative and
abstract thinking. and who are interested in pursuing carcers v engi-
neerimg. scienee, and techiical fictds. The curriculum provides for
several honors and advanced placement classes which prepare stu-

dents for college success,

Wilhiamsharg High serves 83 stadents, S04 Anglo American students
319 435 African-American students (360 0y and approvmately 2
percent are identified as students of other racialfethnic hackgrounds
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The magnet school is funded through local efforts.
AMount Talent High School - Medearis School District

Mount Talent High School was established in 1987 as an arts magnet
seol as a part of a court mandated tri-district cooperative magnet
school program. Several goals were to be reached as a result of the
schoal™s evistencee:

d. To reverse the steady rise i African-American enrollment in
the school resulting from the changing demographics in the farge
urhan district;

b. To prevent a decline in the total enroliment of the school:

L. To create a program in which students from ditferent social,
ceonomic, ethnic, and racial backgrounds could receiv e a qual-
iy, integrated education,

A science strand was added to the sehool in 1989 which contbined the
district’s high teeh specialty science courses with a magnet curricu-
lum that prepares students for an undergraduate paraprofessional or
technical major in medicine and health. Medearis chose to focus on
the arts portion of the double magnet for the study. The arts magnet
inchudes training in band. dance. eech/drama, orchestra, visual arts.
and vocal music. [t has an impressive reputation which is both state-
wide and national.

Mount Talent High School was established at an old facility which
was In good to excellent condttion when the school opened. It is a
stand alone magnet that serves 871 students 359 Anglo-American stu-
dents (41400, SOT African-American students (58¢), and less than 2
percent are students ot other racial/ethnic identifications. The school
is funded through local and state efforts.
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METHODS GND
INSTRUMENTATION

A briel diseussion of the data collection procedures and the micthods of analy sis
used in the magnet schools study are provided. Designed to follow a portion of
the research undertaken by Metz (19800 in her study of the Heartland schools
which she deseribes in her book Different By Design. the research is of a more
gualitative nature.  Quantitative information was vollected through a survey ad-
ministered to the districts involved in the study, Where Metz's study sought to
exvplain the “distinetiveness associated with an individual schoot’s character. 1ts
emergent nature, which is more than the sum ot its parts.” the IDRA DAC-SCC
study sought to determine what was happening concerning the “parts.” those things
that caused magnet ~chools 1o operate successtully. The study sought data to
reveal some common replicable practices to inform other desegregated school
administrators.

The mitial draft survey contained 100 items which had been developed by the
IDRA DAC-SCC team based upon currear rescarch findings. The purpose of the
survey was Lo identiny practices. strategies. techniques, and procedures m the 12
areas previoushy mentioned which characterized “successtul™ magnet schools, fach
item was reviewed by iwo individual separate small grougs fromthe original work-
g group desertbed cartier in this report. In thair review ot the items. they were
ashed to complete several taskhse

1. Review their assigned dems:

2. Deternune it thie information requested fit withm the scope of the stedy

3 Deternyme H the ittem should remain in the surves:
4. Reword the item, if necessary. to ensure clarty: and
h Recommend and create any other items and/or arcas which should be

ncluded i the written survey.

The two small groups reviewed and edited the surveycadding or deleting items as
they deemed fit. This resulted in a final survey of 65 forced choice and open-
ended ttems (see Appendiv A-Research Instrumentation.

In addinon to the magnet school surv ey, [IDRA DAC-SCC developed an intersy iew
wehedule for on-site interviews with the stait and admmistrators, students, and
parents of the campuses involved in the study (see Appendin A-Researchy Instru-
mentation). This schedule included two types of questions and focused on three

ATCAN]

l. Magnet School Image and Reputation. ltems were designed for the
sttt students, and parents that would document therr perceptions of
the reputation of the campus as well as those outside of the campus,
then perceptions ol the curriculum, their pereeptions of the guality
and efticacy of the expertence students recenved in preparation for

Interculiral Development Rescarc i Aseociation 27
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success bey ond that magnet school. pereeptions of administrative sty le.
and staft willingness to provide support.

2 Race Relations. Items in this poruon of the interview focused on the
nature and quality of interpersonal relations between students and ther
peers. students and staft, and staft and parents. Additonally, those
mterviewed were ashed about activities which took place on the cam-
pus to help toster good interpersonal and interracial rehution:, Finadly,
the interviewees were ashed fo discuss any concerns they had regard-
ing race relations on the campus.,

kY Farental /Community Support and Involyement. Those interviewed
were ashed to comment on their perceptions of the effectiveness ot
parental involvement on the campus. the gquality of communicatior
between school and parents. the degree 1o which the campus worked

|

|

|

|

|

}

} te ensure the mvolvement of all segments of the parent population
whose children attended that schooi. and any other concerns or obser-

l vations they had about parental involvement.

| IDRA ind the local coordinators agreed upon dates thatinteryiews would be con-

ducted.

Data Collection

On-site district coordinators worked with district and campus persennel in the
data collection process. This included oversecing the survey administration and
orzanizing the focts group interviews at the targeted campuses.,

The IDRA DAC-SCC conducted three sets of open-ended interview s on cach of
the campuses timolved in the study: (1) the principal and at least two staff mem-
hers were interviewed at cach campus: (2) at least three students from cach cam-
pus were abso interviewed: and (2 the final interview was conducted with parent
representatives from cach campus. Questions dealt with the issues of school im-
age. race refations, and parental involvement. The interview periods lasted from
two honrs 1o two and ahatt hours. atlow ing an opportunity {or everyone 1o partici-
paete 1 the discession, Al responses were documented by the inferviewer. The
administretion of the survey and interyiew s occurred durmg June of 1903,

Data Analyses

Once the districts had completed the written survey and the on-site intervies s had
been completed., the IDRA DAC-SCC rescarch teant, with the assistance of the
IDRA Rescirch and Evaluation Division. processed the data for subsequent anaty sis
and synthesis. Deseriptive analyses and frequencies were organized tnito tiables to
illustrate the range of responses provided by cach campus. The data were also
analy zed to determine comparable practices across the districts and camipuses based
on the responses provided. A contentanaiy sis was conducted on the open-ended
surves responses and mterview responses. The findings are presented in the Tol-
low g section,
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FINDINGS

The districts and campuses which were involved in the study provided informa-
tion about their magnet schools in 12 areas: statfing. student selection and assign-
ment. student selection and enrollment process. student ratios, curriculum. mag-
net school image, student outcomes, student support. race relations, parental and
community support and involvement. and magnet and non-magnet school col-
taborations, The follewing are the findings for cach of the 12 arcas.

Staifing

The IDRA DAC-SCC exanuned two areas of stalting in magnet schools: stalt’
deseriptives and staf? selection. Concerns had arisen that magnet schools tended
o draw the more qualificd. more experienced teachers in a distriet and obtained
preferential treatment in the selection of staft as compared 1o other schools.

The schoaol districts were ashed 1o identity the ethnic/racial and gender composi-

non of their staff. The data provided in Table 2 illustrate the responses received
front the 11 campuses.

Table 2: Stuftf Ethnic/Raciai and Gender Composition

Male Female
Values N % N %
Angio Alrican 123 57.2 336 61.7
African American 85 9.5 187 343
Hispanic 7 R 22 1.0
Asian American - - - -
Natihve Anerican - - - -

The distriets were asked to deseribe the selection process of their staft. Responses
1o the selection procedures varied, however there were two cormimon procedures
among most of the 11 campuses. Eight of the 11 schoals (72,740 based their
sclection of teachers upon interview s with the stalt. Seven of the campuses (63.6¢¢)
hased their selection on qualifications. skills. and experience. Some schools € 18¢)
indicated that their seleetion of teachers began with their internal statf, Two schools
tndicated they had first choice of teachers in their district before any other school
withm their distriet. One magnet school for art has teachers who work as artists in
the community and the acadentic teachers are patrons or supporter of the arts.
Another magnet school reported hiring militars personnel for iis R.OT.Comagne
school and medical protessionals for its medical magnet school. They also indi-
caled that attempts are made to hire multiracial and bilingual teachers (Table 3
page 24,

Fhere were more femalde teachers than male teachers onall of the campuses report-
g, Additionally, females generally held more advanced degrees than did their
male counterparts. While this may simpls be a reflection of the current realits ol

Interculte al Developmen: Research Association kD)

_.
S
ren




O

1993 Magner School Study
ENREEEE RN E N NREN NG NN AN NS N NN NN N NN N NN NN

Table 3: Staff Selection Process

Values N %

Interviews with staft 8 727
Required special skill/experience 7 63.6
From district pool of employees 5 455
Given choice before other schoots 2 18.2
Selection from within school district 2 18.2
Principal makes recommendations ] 9 1

American schools. the data on the issue of teacher experienee offers in<ights wor-
thy of comment.

The campuses sur eved had a commanding nijortty of teachers with six years or
more of experience in the profession. While that category of teachers with six to
10y cars of experiencee represented the largest single category (26.3% ), those teach-
ers with 16 to 20 vears of experience (234) came in second. Tables 4and S illus-
trate these data.

For sonmic of the campuses involved in this study a “ereaming effect”™ does oceur.
While no campuses reported that they are given perrogatives to recruit stalf mem-
hers awiy {rom non-magnet schools within their districts. the majority of them did
report that they are given special considerations in the selection process for inter-
viewing potential candidates when siots open on their campuses. 1 is through
self-mitiation that potentiat candidates appiy for available positions (potential can-
didates “cream™ themselves in this regardy., but the special edge in selections fa-
cilitates the magnet school campuses 1o create stafls which are shewed ioward
Caucasian females. who have many vears of teaching eaperience. possess more
advanced degrees, are highly committed to teaching. and possess special skills.

Table 4: Staff Qualifications

Bachelors Masters Ph.D.
Values Male Female Male Female Male Female
N s N Ye N Ge N e G N Y%
Anglo American 22 1 203 72§ 31.3 25 1 333 83 | 36.1 53 8 s
African American 8 10.7 28 | 122 9 12.0 31 13.5 - 1 0.4
Hispanic 4 53 4 1.7 3 4.0 3 1.3 - - -
Asian American - - - - - - - - - - -
Native American - - - - - - - - - - -
Student Selection/Assignment
The participating schoal districts were askad to provide their methods of student
selection and assignment. Most districts reported that @ combination of levels
were involved in the selection of students for magnet schools. Seven of the 1
campuses (03.0° ¢y indicated their student selection was made at the campus Jevel.
30 Tpcrcndno al Development Research Assocation
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Tabie 5: Aiverage Years of Teaching Experience
for Magnet School Staff

Number of Years %
0 or less 1.8
-5 vears 16.2
6-10 vears 26.3
=15 years 15.3
16-20 230
21+ years | 7.5

Six camptses (34,34 reported the selection of students was made at the district
fevel. One campus reported the process was handled at the subdistrict level. Tuble
O itlustrates these ligures.

Students applying tor these individual magnet schools were pulied from different
arcas of the city. Seven campuses (63.60) reported students fror the entire dis-
trict applied for acceptance into the magnet school. Three schools (27.3%) indi-
cated their process of student selection included considerations regarding the stu-
dents” academic scores and/or grade point average (GPAY. Two campuses opened
their applications 1o students on a first come/first served basis. One campus. which

Table 6: Student Selection for Magnet School:

Values N %

Campus level 7 63.6
District kevel o 545
County wide 2 18.2
Subdistrict tevel 1 9.1
Students are children of teachers™# { Y.l

was a performing arts school. held auditions. (Several school districts provided
more than one answer.) When the districts were given an opportunity to comment
on Lactors which hetped to determine eligibility for enrollment ina magnet school,
they reported that the student's residence in a particular community tarea) inwhich
the magnet school was located and where the student lived within the district as
the lactors which most often affected eligibility (Table 7).

For almost all of the schools (72,7940, race pliayvs a major role in their selection of
students into their magnet school. The students” interest in the program is the
second major criterion considered for more than half of the districts (63.6¢¢). The
sudent’s te. seores and GPA are considered by fess than half of the schools (36.3¢).
One school Factors in the gender criterion for their selection of students. One school
indivated that no criteria was used.ane and all students are aceepted according to
the waitmg Tist™ (Table 8.

he N totads 0o than the acutal v of campeosos inolved becaine cangpuses
were allowed tooene more than one respoinse

Che s Bildren of teachars on the canprs arc cven special constderateon jor sclection.
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Table 7: Student Eligibility for Enroliment

Into Magnet Schools

Vatues N G

Whether or not a student is a restdent
of the conmmunity in which yonr

magnet school is located 7 6.8
Where a student ives in the district 5 20.3
Racial/ethnic make-up of district 4 210
First come. first served i 83
Grade pomt average 1 53
Amyone canapply 1 I

Table 8: Magnet Schoui Student Criterion for Seiection

Values N Y
Race 8 727
Interest 7 63.6
Test Scores 4 6.3
GPA 4 6.3
Ethaicity 3 27.3
Aptitude 2 I8.2
1 v.0

|
|
’ Gender
l The “ereaming effect” produced by miagnet schools whereby they seem o draw
the best and brightest students from non-magnet school campuses is sometimes
reported inresearch on desegregated settings, It the “creaming effect” enists in
the districts surveyed. based upon the data. the “creaming ™ does not oceur because
brised criteria are used o determine who should be assigned o a magnet school,
‘ Appropriate race and interest are the criteria most often used by campuses and
districts surveyed to determine assignment. Based upon interviews with parents
and students. they expressed an interest in innovative. enriched learning opportuni-
des such as those provided by the mugnet schools. Parents and students who are
miost interested m highty innovative. enriched iearning opportunities and educa-
Honal settings “eream™ theniselves for selection inte magnet schools based upon
that interest.

Student Seiection/Enroliment Process

This arca examined several issues m the process of enrolling students in magnet
schools, The mechanisms for choosing students for magnet school enrollment in-
cluded: method of enroliment: who makes the enrollment decision: procedures for
cnsurmg balance by race. gender, national origin, and sociocconomie status (S.LELS.
marheting and recruiting procedures: preference of resident to nonresident stu-
dentss and the apped! process.,

The campuses surveyed presented several ways inwhicl dents are selected for
crrollment. Almost half of the schoals (45 460y indicated studenis were enrofled

32 Liner, idural Development Research Association
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onafirstcome, first sery ed basis. Three campuses (27,3 1 enrolled their students
based ona foctery method (whieh tvpe s not specifically mentioned inthe surves ).
Omne campus based its enrollment on interviews held with studerntts. Over halt of
the campuses (63,640 had a second o other method for their enrollment process
such as from within the district, auditions. student competitions, or selection from
anvenisting waiting hist {see Table 9).

Table 9: Basls of Stadent Selection
and Those Responsible for Selecilon

Values N#* G

Basix of Selection:

Firstcome. firstserved 5 454
Lottery 3 273
Other: 9 s1.2
From within the district 4 363
Interview 1 9.1
Audition 1 ol
Submittal of application 1 bl
Drawn from waiting list 1 0.l
Competition 1 9.1

Those Responyible:
Prncipal 5 154
Assistant Superintendent of

Desegregation 3 27.3
Staifl 3 27.3
Central Office 2 18.2
Dyirector of Magnet School 2 8.2

Al totad N s more than the real momber of schools mvolyed sinee 1espondenis wete
avhed 1o nore all methods wsed for sagdent cnrollment

Those responsibie tor the selection of students included the principat of the mag-
net school (45440, magnet sehool stalf (36,45 ), the assistant to superintendent
of desegreganon (27,340 and the director of magnet schools (2734 1 Two schools
mdiceied the principal as the only person responsible for the enrollment of stu-
dents, and one campus reported the entire school staff selected the students for
cnrotlment.

The campuses were ashed to deseribe ther eisting policies and practices to en-
sure a balance between race, gender, and sociocconomic statts. Almost half ol the
respondents (45.4¢0) reported a racial balance dependent on existing vacancies
withm a grade lesel. Three campuses based their racial balance on a court order.
while another three campuses (27.3%) indicated a 60740 balance among riwees.
Orver half of the schoals (54,59 ) reported na policies or practices were applicd 1o
achiesy e a gender balance, and seven of the campuses (63,690 mdicated having no
policies for a balanee of sociocconomic status (see Table 10 on page 28,

Methods most often used formarketing and recruiting students o the nagnet
schools include newspapers, person-to-person contact, and video. Other means of
advertising and recruiting students by the districts meluded holding a ey -wide

hucrcnltial Dexclopment Research Association 23
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Table 10: Policies and Practices to Ensare

a Raclal, Gender, and Soclal Economic Statuas Balance

Values N Y

Racial Balance
Depends on the existing vacancies within a

grade level. 5 454
Under a court order to comply. 3 7.3
To attain a 60440 balance among races. 3 7.3
Students of all races can apply with no set

balance considered. 2 18.2
A0 Anglo American/40 African American/

20 Hispanic ratio is attempted. | 9.1

Gender Balance
No policy exists for this issue. 6 sS4
Students of all races can apply with no set balancee

ol

considered. 2 8.2
Depends on the enisting vacancies within a grade

fevel. 2 8.2
Attempts are made 1o solicit male students, 1 9.1

S.ES. Balance

No policy enists for this issue. 7 63.6
Students of att races canapply with no set

balance considered. 3 27.3
Depends on the existing vacancies within a

arade fevel. 1 9.1

reception or schoof fair or having an information booth at a local mall. Over half
of the campuses (34,57 reported not having a preference of enrolling resident
versus nonresident students. Campases reported the basis for eligibility for en-
roltment included one or more of the following considerations in the foliowiag
order tas reflected in Table 8): whether or not a student lived in the community
where the niagnet school was located, where the student Tived within the district,
and the racial/ethnic makeup of the district. Also. more than halt (34.5% ) of the
camipuses indicated their sehool did not have an appeal process for the selection

Table 11: Total Stadents on Walting List

Male Femuale
Values N Ce N Ct
Anglo African 325 f1.5 281 10
Afrtican American 983 4.9 979 R
Hispanie 114 4 134 4
Asan Amertcan - | :
Native Amercan - - - -
Total 1422 0.5 1395 49.5
Lot D percons
34 Duercidioal Developmert Research Association
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and enrolliment of students. The districts which maintamed wanting lists (N=3y had
atotal of 2817 srudents on them. Most ol those st dents an these Tists were made
up ol Alrican-American wales (3490 and tensades €347 Table T ilostrates
the make-up of the waimg lists.

Three of the 11 campuses (27,34 greported the goal of thetr magnet schoal was to
maintain the court ordered ratio of 40-40-20 racial composition. Eighteen percent
18200 ndicated their goal as a magnet school was 1o attam at feast 30 pereent (e
S5 pereent Adrican-Ameriedan popuiation. Another 18 percent (18240, reported
their goal as a maznet school was to have thes, siadents learn o live in harmony
and learn about the difTerent caltures.

Table 12: Radical/Ethnic Goals of Magnet Schools

Values N %
TJo teach ail students of individual cuheres. 3 27.3
Tarmaintam a batance of 40 Anglo American/40¢

African American and 207¢ Hispamic. 3 273
To nmauntain a SO-35¢¢ African Amencan balance, 2 I18.2
To close the achievement gap hetw een races. 2 .2
To mamtam the school's racial make-up as with the

communily. 1 9.1
Fo maintam a 60¢% Angio Anterican and 40¢,

Atrean American ract. | halanee. ] 2
Toamprove sfudent performance of tests. | o

The enrollment recairements for selection mto magnet schools vary, Magnet school
stafl attempt to ereate disorse student bodies through s arious ads ertising methods
to market their sehools and attract students from all races and backgrounds. En-
rollnient waiting fists show much higher numbers of minoriy students than therr
najority coumnterparts. The reasons there are fewer majority students on enroll-
ment waiting lists could not be determined fiom responses to the sarvey,

A partiad response 1o the question abeut v hy there are so many ninority students
on waitmyg hists i those distiets nvolved mthe studs rests m the responses ol
minorny parents during the on-site interviews. Based upon ther reports during
these interyiew s, minority parents stated that they wanted the academic benefits
thes pereeived to exist in magne. schools. They pereeived magnet schools to be
better schoots, They wanted qualiey schooling tor their children as much as do the
magority parents who were mterviewed.

Student Ratios

The teacherstudent tatie ol the 1 campuses m ine nuagnet school study varied
from five 1o 20 studentis to one teacher. Almost half of the schools (45440 mdi-
cated thetr ~student/teacher ratio was ditferent from other campuses. however. no

explanations for these differences were given.

Fromywritten reports. there appears 1o he a ditference mthe teacherstudent ratios
hetw ecn magnet schools and non-nuagnet school campuses, While siv ol the came
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puses reported ratios the same as non-magnet school campases. the support these
campuses and all magnet school campuses received through parent and commu-
rity volunteers greatly aftects adult/child ratios. Evonwhen teacher/student riatios
are the same., the additional support the magnet school stafi receive from adults
who volunteer on the camipus gives the appearance of lowering the ratios wlhiens
compared to non-magnet school campuses.

Carricalam

The goal in studying this arca was 1o determine the degree to which distric's and
camipuses pereeived their endeavors as furthering the goals of desegregation by
providing mnovative learmning opportunities in a racially and culturally dnverse
setting. [Uis quite possible that the respondents assun.ed that. since their campuses
were created to further desegregation efforts. the curricular goals shoula be real-
1zed for all stedents irrespective of race. sex. or origin.

Campuses deseribed their goals as strengthening scores and inereasing achieye-
ment test results, preparing students for post-secondary school. allowing studenis
10 explore carcer options, presenting opportunities to explore emerging techaol-
oy, promoting advanced learning skills. providing for the social. emotional and
phy sical needs of students, and enhancing basic skills to close achicyvenient gaps.

Nine of the campuses (81.8¢¢ ) reported that their districts had a policy on multi-
caltural education, although in those instarices where a specific policy did not
enist, the campuses reported that teachers are encouraged to incorporate pluralism
into their courses. M appears that evern in the absenee of a specific policy, magnet
school campuses become involved i multiculural education by including plural-
s in the core curriculum (72.7¢¢ 3, creating programs that foster brotherhood and
sisterhood (18.2¢0), celebrating culturally relevant holidays (18,24 ), bringing in
outside resources and guest speakers (9,190, and establishing committees on
multicultural education (9.1¢¢ ).

The magnet schools ook ady antage of the opportunity 1o provide unique features
in their curriculum. In addition to the specialization or emphasis on multicaltural
issues within the curricutum, the campuses reported a range of” unigue features,
mcluding offering a wide range of creative electives (3-40.5%), advanced level and
college preparatory programis 27,341, encouraging students to conduct mdepen-
dent study and tearning (27,340, using certified professional instructors B spe-
cralized areas of the magnet school theme (18 29000 not issuing grades from the
hindergarten through Titth grade (9,190 parental support programs (9.1 ), and a
student new spaper (9.1 1 Additionally, erght (72.3% ) of the campuses provided
training i career arcas in which there is projected 1o be anincreasing job denvand
in the labor market. The campuses pereeived themselves as giving their students
an edge by providing up-to-date courses and curricular offerimes.

Magnet schools pride themselves on the unrgueness, vange, and depth of the cur-
ricaum they provide their students. Tt seemis clear that they see the goal ol the
magnet school themu 1s 1o prepare students to nieet the challenges of post-second
Ay school and the world of work. They also find it important to prepare their
students to operate 1 a plurabistic world. [tappears that cubiuratly relevant fean-
mig opportunities are gadded to the basic carriculum rather than being infused into
the fundameinal structire of the curniculum. The IDR A DAC-SCC could notmake
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& determiination about the significance of the effect upon students as a result of
such prictices beyond what the campuses reported in the Student Quicomes see-
Lion,

Magnet School image

All of the campuses responded positively on the topic of magnet school image.
Rovster er al. (1979) noted that a magnet school s appeal to Anglo-American and
African-American students is related to its image or reputation as an excellent
school, having a combination of good students and a strong special program. Suy-
vey respondents reported that their magnet schools had a positive image in their
community. The campuses also reported that students demonstrated success in
their overall academic achicvement. their nerformance on standardized tests. their
suceess after leaving the magnet school. the number and kinds of” awards they
received., the way that they handled themselves socially (showing courtesy and
respect s, and the faci that community businesses wanted them as employees due to
their attendance st a particular magnet school.

During the intervicws, the students generally perceived their schools as having a
positive reputation which makes them feel honored 1o be a part of the school. As
a magnet school student they feel they are expected to “be a cut above™ other
students. Many students reported that dae to their attendance at a magnet school.
they are very often viewed by other non-magnet school students as smart. “nerds.”
ditferent and/or special. Because they attend a magnet school. they said they feel
obligated to work hard and they wanted to achieve and excel. Comments aboul
their schoot being “the best™ were heard during all of the on-sire interviews.

Parents commiented similarhy. They wanied their children to attend the magnet
school - some were even willing to “camp out™ in advance i order to register their
children {or a particular school. They perceived the magnet schools as safe and
academically challenging. with good leadership. better teachers and students. a
vood reputation, a disciplined environment. and good equipmient and materials.
They see the school as being highly respected by others in their communities.
Morcover. they feel this has an effect on how both parents and students behave.

Durnmg the interviews, bath mgjority and minority students and parents reported
that they feltdriven to live up to their school s good reputation. Students reported
that they wanted 1o achieye and that it was important to conduct themselves inan
admirable way both in their general behavior and in their academic performance.
Farents also felt compelled to ive up to the reputation. Parents reported that
because the school™s stalt members gave “so much.” the parents had to also lend
therr support to the school, They described a personal connection with the schiool
in terms of pride. a sense of Tovalty. and a sense of commitment to the schoot's
contimued suceess,

Both majority and mimarity parents and students deseribed the carriculum as chal-
lenging, strong. including a wide variety of courses and labs. comprehensive, self-
paced. fostering healthy competition. stressing higher order thinkmg shills, re-
search, study. and organization shills. The students also noted that while the cur-
rrcutum was Chard™ (many students commented about how much tougher their
magnet school experiences had been as compared (o their non-magnet school ex-
periencest, (was also fun. enjoyable and worthwhile. One student conmented.
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“Albschools should be like this.™ When students commented that some courses
were “horing.”™ in no instances did this comment reter to the magnet school spe-
ciafty. By the student reports. some of their required courses were horing when
they were presented in typical™ or traditional ways, They enjoyed learning more
when these courses were presented through innovative and creative miethods.

When students and parents were gquestioned in the mterview s about how the mag-
net sehool would prepare the students for future success. they reported that their
chitdren were learning important skills which they felt would help them for the
rest of their lives. Parents said that their children were Tearning self discipline.
independence. time managemient. how to set and reach goals, high self-concept
and esteem, how to think. plun and prepare. and how to work together in diverse
groups as well as mamtain their individuality. Parents also felt that their children
were learning citizenship skills, responsibitity and strong social skitls wlich would
help them grow into well-roanded adalis. They appreciated that their children
were learning how to be cross-culturatly tolerant and to work with diversity,

The students reported that they learned how 1o take risks and handle responsibility
which would be important for future saccess. They also commented that their
advanced classes. and the chaltenge of the courses generallv. would better prepare
them for the next level of school. The curriculum helped them. they felt. to be
independent. make choices. practice good study shills, be good time managers., set
priorities. and “have good values like working hard. trving, not giving up. being
tolerant, fearning and striving for success.”

During the interviews, when asked about thewr perceptions about administrative
leadership styte parents responded that the principals were open and receptive.,
willing to listen and communicate. firm and fair. accessible. doing what wis nec-
essary to get the job done. allowing for individual freedom of expression. provid-
ing resources for peaple to do their jobs. willing to “pitch in and help.” allowing
others to participate in decision-making. and having a strong beliel in the students.
Students desceribed their principals on these camipuses as respectful. the hestin the
world. willing to listen to them and work with them. encouraging. and “heing
there for them.™ The studenys were also asked o comment on their teachers” style.
They said their teachers were helptul. supportive and willing to make time for
them. They saw their teachers as wanting them to do well and to strive 1o be their
best. They generally did not see thewr teachers as putting limitations on them.
although the staft maintained appropriate boundaries where behavior and disci-
pline were concerned. They saw their teachers as fair and reasonable. energetic.,
“willing to go the extra mile.” willing to take time to explain and willing to help
the students as muchy as they could. The students saw their teachers as experts in
their fields.

The campuses reported on the survey that their staft promoted a positive schoal
image through word of mouth. advertising through campus newsletters w hich were
distributed to parents and the community. through their interactions with the com-
munity and other forms of public relations, by the number and kinds ol awards
they receiv ed. and through the ongoing professional growth they pursued invari-
ous programs. The schools reported that their fair and equitable treatment of
students was generathy known by the community.

Durimg the interviews, the statt representatives deseribed the school s images in
werme of the hinds of results th - Chool was known to produce. They deseribed
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their sehool as having the reputation of beng the “hestin the district.” having high
test scores, having a waiting fist because parents wanted their children to attend
the schoal. having other schools in the district “heing jealous of them.” being
racially tolerant. and hay ing a stafT which was highly respected for the results they
produced for students.

The stalt saw themselves as committed to the students and to their success, They
felt good about themiselves and about being a part of the school. Fhey wanted 1o
live up to the reputadion they had. They saw themselves as willing 1o work hard.
be professional and be enthusiastic. Many of the staff members commented on
their gqualitications, including the fact that there were a number ol stafl members
with doctorates. The staft members abso felta sense of pride at being part of their
respective magnet schoal staft,

The staft members generally saw the magnet school curriculum as strong. compre-
hensive. integrated. specialized. and “ondevel™ or above level™ Stalfat the lower
arade levels felt good about the Fact that their students would he prepared to oper-
ate suceesstubby at higher grade levels whether or not they were inamagnet school.
The high schools stdl members were confident that the preparation their students
received adequately prepared them for college.

When ashed about how the schools prepared students Tor future suceess, the staft
members commented that students received many opportunities o practice higher
order thinking. time management. study. social, and other skills. They saw then-
selves as teaching students citizenship skills and responsibility as members of a
cross-cultural, interracial socicty. Students have opportanities to practice social
and group interaction skills and have a sense of democratic participation. as well
as cultural tolerance and respect. The statt members felt the opportunities they
provided students to practice leadership, and to be self initiators, independent. self
directed. and self-disciplined. would be useful for future success.

Stafl members also deseribed their reactions o and pereeptions ol their campus
leaders. Generally, they saw their principats and the front office stafl as profes-
stonal. respectiul proponents of shared decision-making. They were described as
very supportive and as good examples of true leadership, Several individuals
commented specifically on the fact that their principals kinew how 1o “hire good
people and then let them do their job.™ Many conmented on their prineipals’
destre 1o get mvolved and 1o motivate them. The principals were described as
charismatic. energetic. open. receptive. listeners, good comnunicators, and non-
threatening. The stafl also reported that their principals practice shared decision-
making. good delegation shills, and total guality management. All ol the stalf
members reported that their principals were vers visible within the school and
were alway s accessible to parents.,

From the sursey s and on=site intery iew s, itappears that staff, students and parents
felevery good about their being a part of magnet schools. T is also apparent that
because their sehools were viewed as effective. well-run. and productive places.
evervone v olved was highly motivated to give thein bestinsuppeort of the school.
Students, in parircular, felthighly motnvated o dowetl. Each ol these groups also
manifested positive perceptions about cach other. pereeptions which, while they
might have been eritical in some respects, recognize the necessary and worthwhile
traits cach possessed. While itis quite possible that these same trars might not be
viewed as worthw lule o an unhealthy school setting, m the magnet schools stud-

Dutcerculinral Development Researchh Association 39
LI,
O .
ERIC e




1993 Magner School Stdy

N NN NNNNENNNENENENENNNEANNS NN NN NN NN RN NN
ied. traits = such as strong adherence to rules of behavior, an adherence to expec-
tations for meceting high standards. open and candid communication between and
among stafl. students and parents - were viewed s eatirely necessary. Magnel
schools encouraged and nurtared such ways of thinking and behaving, and the
payolfs were evident for all parties concerned. People on these campuses demon-
strated high trust and regard tor cach other. They were proud of their reputations
as caring, coneerned places and were willingly work 1o keep up that spirit. One
teacher saummed it up by saving, “Fdon't want to be any place else. Tike the way
this place makes me teel.”

Physical Environment

The cxammation of this area was 1o determine what accommodations districts
made 1o support the themes of the magnet schools and general suceess of the
students, The IDRA DAC-SCC ashed the campuses to deseribe the use of tech-
nology. specialized equipment that supported the magnet school theme. unigue
environmental features that supported the theme, square footage per student. and
geneial aesthetic appearances. According to their reports. these campuses used a
wide variety of specialized equipment and specialized Taboratories to support the
magnet schoot theme. The equipment and labs were an integral part of the theme
and were accessible (o all students on campus. None ol the campuses reported
they were short of necessary equipment to sapport the theme, but generally wanted
additional cquipment to enhance their existing programs. Seven of the 11 cam-
puses reported that their schools were locally funded. and four received funding
from state and/or federal sources. The IDRA DAC-SCC could nat determine how
much. it any. of a burden was placed upon non-mugnet schools in the districis to
cquip the magnet schools. From the written surveys it appeared. however. that a
considerable amount was allocated to support the themes of the magnet schools.
particularly when those themes were focused on technical pursuits,

Computer technology was also reported as an integral part of the curricatum. The
magnet school campuses reported that they used computer technology to meet
instructional goals in traditional basice sKitls, to reinforee skills in all subject arcas,
1o teach basic computer fiteracy. to reinforee writing shitls, and to review for test-
ing. Additionally. they reported that technology of all tvpes was tsed 1o ereate
presentations. to conduct research. to eritique performances and other presenta-
tons unigue to the school’s speciadty. and to access network programs as a part of
distancee learning.

When the TDRA DAC-SCC asked i the schools had any unigue physical and
cnvironmental features, more than hall (34,5 ) of the campuse  aswered altir-
matively. These unique features, in allb instances. supported the magnet schuool
theme and were perceived by the camipuses as features that added to the school s
attractiveness and attraction.

Ihe campuses desertbed the attractiveness and aesthetie appearance ol therr schools
as pleasant. spacious. well maintained. well decorated. and new or “vintage.™ The
campus sites were viewed as aesthetically pleasing places to be, and, even when
they were old Tacilities. the terms used to deseribe the Tacilities projected a desin

able character Likewise, 10 schools deseribed environmental conditions such as
hehtimg, air condittonmg. and ventilation as very good 1o exeellent. Only one
campus sind that its ensironmental factors were iy erage. Campuses generally (el
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that these condizions contributed to the abitity of students and stafl 1o perform
effectivedy and not be distracted by an uncomfortable environmient. One other
factor that made the environment more conducive to learning was the amount of
space students had in which to learn. Siv campuses (54,570 responded to this
jfem on the survey. Five (43440 reported that there wis more square footage per
student than on non-magnet school campuses.

The physical environment, inctuding its appearance and maintenance. was very
important in magnet schools. 1t was viewed as important for ettective learning to
oceur and, therefore, had considerable attention paid to it. Magnet schoots appear
to work lard to ensure that the learning environment also has the tools and equip-
ment needed for learning by providing computer technotogy . audio visuat equip-
ment such as tetevisions and video cassette recorders, faboratories and appropriate
spaces for practice. exploration and inquiry and then to seek funding. using all
availahle sources. o make these elements available to their students, The magnet
schools surveyed abse tried 1o give students ample space inwhich to learn.

Student Oatcomes

Ihe IDRA DAC-SCC wanted o know what mpact, if any. there would be on
students having an experienced. committed. and skilted sttt using an innovative,
comprehensive curricutum, in anenvironment that was pleasant. well mamtained.
and equipped. This section examines achievement ogteomes. retention outcomes,
interpersonal outcomes, sell-concept and sell-esteem outcomes, and educational/
career pursuits beyond the magnet sehool setting. The campuses reported achieye-
ment data in various way s, depending upon how they collected such information
and maintained records. We have chosen to include achievement data that could
be reported consistently across several campuses and districts. The data provided
by one campus were not included in this anabysis or discassion,

Three campuses were able o report resalts on national standardized tests for their
students. One campus reported a 75 percent suceess rate for all students at all
levels on the Norme-reterenced Assessment Program for Texas eNAPT). although
they were not able to provide a breakdown of students by race and gender. A
second campus reported that 80 pereent of Anglo-Amernican students. 72 pereent
ol all African-American, and 80 pereent of all Astan-American students were suc-
cessful in passing all sections of the Calitornia Achievement Test (CAT A third
campus reported that 86 percent of Anglo-American students. 73 percent ol Alri-
can-American students, 68 percent of Hispanie students, and 73 pereent of Asian-
American students were saccessful in passing all sections of the CAT. Figure 1'm
Appendin B illustrates these results,

Four campuses reported on state-administered standirdized tests for their students,
One campus reported that 85 percent of Anglo-American students. 63 percent of
African-American students, 83 percent of Hispanic students. 80 percent of Asian-
vnerican students, and 80O pereent of Native-American students passed all por-
tons of the test. A second campus reported that 70 pereent of students passed the
writing portion of the state-admimistered test. while 83 percent ol students passed
the reading portion, and 87 pereent of students passed the mathenmatios portion. A
thrd canmpus reported that 70 percent of their students passed all sections of the
state-admmistered test, None of these campuses provided @ breakdown of student
success by race The fast campus reporting on student perforniance on a state-
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sdministered testreported that 88 percent of Anglo-American students at the third
grade level were suceesslul on the reading portion of the test. while 67 pereent of
Alrican-American students achieved success. Eighty -two pereent of Anglo-Ameri-
can third graders were successtul on the mathemiaticos portion of the test. while 67
pereent of third grade African-American students successtully passed the test. At
the sinth grade Tevel 92 pereent and 87 percent of Anglo-American students sae-
cosstully passed the reading and mathematios portion of the state test respectivels,
while 67 percentand 93 percent of African-American students successtully passed
the stale test in reading and mathematics, respectively. Frgores 2 through 5 in
Appendiy B illustrate these data.

Most ol the secondary campuses were able to provide grade point averages for
therr stndents. Mount Talent High School in the Medearis School Distriet re-
ported that approsmately 33 pereent of their students were on the honor roll.
naintaining a 3.0 10 4 0average ona 4.0 fating sssteny.

Using a0 rating sy stem, Williamsburg Middle Magnet in the Hope Unified Dis-
trict reported that their sisth grade Anglo-American students maintained a GPA of
3240 sinth grade African-American students had an average GPA of 2.9 and Asian-
Aaerican stadents averaged 20670 At the seventh grade levell the GPAS were
300,279 and 3.34 for Anglo-American. African-American. and Asian-Ameri-
canstadents. respectively, Atthe cightly grade level the averages weie 2,91, 2,79,
amd 3.8 tor Anglo-American. African-American. and Asian-American students.
respectively (see Figure 6 in Appendis Bo.

Williamsburg Magnet High School in the Hope Unified Distriet reported ninth
erade GPA averages of 315, 2,62, and 348 for Anglo-American. African- Ameri-
can, and Astan-American students. At the 10th grade. the average GPAS were
308, 2.9 and 288 for Anglo-American, African-American, and Asian-American
students, respectively. The Tith grade GPAS for Anglo-American, African-Ameri-
can, and Asian-American stadents are 3014, 283 and 335 respectively. At the
121h grade. the GPA'S for these same groups in the same respective order were
293,298 and 3.01 tsee Figure 7 in Appendiy By,

With 100 percent being a perfect grade. the fearning Tree Middle Magnet in the
Camelot School District reported the fotlowing average GPAs for the seventh grade
students: Anelo- American. S LS African- American. 82.2: Hispanie, 82.8: Asian-
American, 8350 and American-Indian, 83.9. For cighth grade students the GPA'S
were reported as follows: Anglo-American, 80.2; African-American, 8-48.3; His-
panic. 83,30 Asian-American. 83,90 and Native-American, 71.2 (see Figure X an
appendiy By,

Finally, the Arts High School in the Camelot School District reported average
GPAS Tor Anglo-American. African-American. and Hispanic students at the ninth
erade level as 869, 845, and S3.5, respectivels. At the 0t grade Tevell the
respective GPAS Tor Anglo-American, Alvican-American. and Hispanic students
were V6.0, 844 and 8430 The respective GPAS for the same groups at the T
wrade wevelowere Y000 8K E and 8520 The P2t grade GPAS Tor the same respec-

1

tve groups were Y120 853 and S ER osee Figure 9 in Appendis B,

Fyven on magnet school campuses, there appear to he consistent and persistent
uaps inaclneyement measures between majority and nunority students, whether
thes are in scores onagitonal standardized testso state norm referenced tests, o
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grade point averages. In the on-site interviews most districts commented with
some sense of pride about their students™ achievement surpassing that of other
students within the district, orin other districts. in some instances. While achieve-
ment may be higher tor all students on magnet school campuses. refative. and

persistent gaps between students across race appear to oceur.

The IDRA DAC-SCC surveyed the campuses on retention/dropout rates. Reten-
tion referred to students who stayed at the magnet school until completion. A
dropout referred o a student who left the magnet school before completing all
grade levels, This student may not have necessarily Teft the district.

Six campuses provided information in this arca. Ttappears that magnet schools do
have retention and holding power. Mount Talent High School reported that it
retains 99 percent of its Anglo-American and African-American students. The
Learning Tree Elementary School reperted a 100 percent retention rate, ‘The Arts
Magnet High School reported a 99 percent retention rate for Anglo-American
stidents and a 100 percent retention rate for African- American. Hispanic. Astan-
American. and Native-American students. It also reported a 96 percent retention
rate for male students and a 100 percent rate tor female students. Furry Rock
Montessori Magnet retained 97 percent of its Anglo-American students. 99 per-
cent of its Aftican-American students. and 100 percent of its Hispanic, Asian-
American. and Native-American students. Williamsburg Middle Magnet reported
a retention rate for its Anglo-American and African-American students at 98 per-
cent. Williame burg Magnet High School reported a retention rate of 93 pereent
for both Anglo-American and African-American students. Figures 10 and H in
Appendix B illustrate the data.

Magnet schools were ashed to describe activities ihey used to foster good interper-
sonal and cross-cultural rerations, All campuses reported on this item stating that
they used activities such as class meetings, socialization skills. conflict resolution
skills. peer mentoring and counseling. team building and cooperation. field day
activities. and extracurricular activities to promote good relations among students.
Parents. students, and staft substantiated these activities as the hinds ol factors
that helped to achieve and maintain positive intergroup relations.

Student self-concept and self-esteem was another outcome area that was surves ed.
Allcampuses reported in this arca. While no campus had documentation from the
adminstration of any kind of self-concept measures, campuses did report teacher
observations, decreased suspension/expulsion rates. increased and/or high reten-
tion rates. improved test scores. and anecdotal evidence that their students had
better self-concepts and higher seif-esteem. Comments provided by students. in
particular during the on-site intervi we, also gave credence to the possibility that
students do feel better about themselves and how they fare on magnet school cam-
puses.

One final survey area of student outcomes at magnet sehools examined student
follow -up activities. Five campuses responded to this item on the survey, includ-
ing all of the high schools and one middie school mvolsed in the study.

Williamsburg Magnet High School reported that over 95 percent of its graduates
continue their education at the college and university level. Williamsburg Middle
Magnet reported that by word ef mouth, 1t knows “that most of [its] students

pursue a college career.”

Intercultioal Development Research \sociation 13
I’ .
L)
N
Q




1993 Mugnet Scliool Study
EEEESNNENFEIDENENGUNEENE EREENECNEEENN SN EENEENNENSENENERN
Arts High School reported that after graduation, S1.6 pereent of its students at-
tended post secondary school. with 46.0 pereent attending college full time 4.3
pereent attending college part-time. and 1.3 percent attending business or techni-
cal sehool. Tralso reported that 9.3 pereent were employved full-time. 1.9 percent
were inthe military. 1.2 percent were unemploved, and 1.2 percent were full-time
homemakers (see Figure 12 in Appendiy B,

Maount Talent High Sch ol reported that 65 pereent ol its 1992 graduates entered
college. The school did not report any additional information beyond that per-
centage.

Royval High School reported that “myany 7 of its students start college but drop out
after one year. Many of the students start cotlege, drop out (many for financial
reasons).and then return to college within five years. The school also reported that
“many ol its students go 1o college on full scholarships.

What magnet schools do for stadents appears to work and work well. From the
campuses surveyed. student achievement on national standardized tests, state and
referenced tests, and overall grade point averages are high and may. in most in-
stances. be higher than the same outcomes for non-magnet school students. Nag-
net schools also reach high lTesels of suecess on intergroup and cross racial rela-
tons. These schools plan for positive intergroup relations and appear to reap
results for staft. students. and parents. Although magnet schools surveved did not
have direct evidence on improyed self-concept and self-esteem through the use of
specific instrumentation. they were able to point to ancedotal evidence 1o dernon-
strate that students do feel good about themselves and thetr ability to do the things
schools require. This is ween in secondary evidence such as high retention rates.
decreased disciplinary actions. improved achievement outcomes, and teacher ob-
servations. Magnet schools can also point with pride to the high numbers of stu-
dents who go on to post secondary schooling. inchuding colleges, universities,
business schools and technical schools.

The magnet schools survey ed could point to evidence that what they do with and
for students produces positive and desirable achieyvement outcomes and crass-
racial/cross-cultural outcomes. They present their evidence with a strong sense of
pride and beliet that what they do works in terms of reaching the goals of desegre-
gation, and they are willing to present themselves as models tor how best o ac-
complish these goals.

Stadent Support

This arca focuses o services that ensure students” physical, psychologieal, und
cemotional needs are mel. While these services may be general or personal in
nature. they serve to support students” continued involvement and success i a
aiven school setting.

Campuses reported that, at a mminmum. they provide required services incounsel-
ing and gurdance. Beyond that.howeyer. the majority of magnet school campuses
were ihle to deseribe unique featares they felt were above and beyond what non-
magnet schools pravided. These activities imeluded opening schools carlier und
keepmg them open fater to accommodate students who needed to study or prac-
tice, establishing student support teams, providing magnet specialists who coun-
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sel.and ereating lower student/teacher ratios that allow teackers to provide more
frequent one-on-one guicance 1o students on program and course selection. Mag-
net school campuses alsa reported that the services they provide students were
more comprehensive than those which non-magnet schools provided to their stu-
dents. They reported that they could give more individualized attentionand spend
more time with students i guidance and counseling.

Magnet schools reported that they provide considerable wtoring suppoit from para-
professionalds, teachers. peer tutoring. and volunteers for students in alt subject
arcas. {tcould notbe determined how different this activity was from non-magnel
school caniuses. However. during the on-site interviews, all school staff reported
on the amount of teacher tutoring taking place.

The secondary support services such as medical or financial assistance at magnel
schools were not different from those provided by non-magnct school campuses.
However. magnet schools reported that when fees were required for participation
i magnet school speciafty arcas and students could not afford to pay them, the
fees were wais ed or supplied by school support groups, PTAS, commuanity support
groups, or through business partnerships.

Seventy -two percent ol the schools reported that they provided some kind of buddy
svatem for students. These buddy systemis consisted of “guardian angels.”™ men-
toring programs, new student mentors, fonaer student mentors, teacher mentors.,
and adv isor/adyisee programs.

Only two of the campuses prov ided formal extended-day services, and none af the
campuses provided child-care services. Child-care was only provided in support
of parent involvenient efforts,

Magnel school campuses are able to describe the difference in support services
mainly in the area of guidance and counseling. Stadents appear to receive a good
deal of individuatized attention and assistance on magnet school campuses from
teachers, students, and volunteers inan effort o help students achieve academic
success and to orient them to the school. The 1IDRA DAC-SCC could not deter-
ntine it any such programs existed on non-magnet school campuses in the same

3

districts. but the perception of respondents was that students on magnet school
campuses received more individualized attention and support than their non-mag-
net school counterparts. tmay be a school image issue. but. onee again. it is an
muage strong enough to make parents want their children to attend the magnel
schools. There were no major ditferences in secondary support services beyond
the arca of guidance and counseling offered in nuignet schools compared to non-
magrel schools.

Race Relations

Allthe campuses were ashed to discuss race relations between stall” and parents.,
stabf and students, st and stalT. and students and students. When ashed to de-
saribe race relations on campuses, schools reported “normal incrdents of racial
tenston.” They defined "normal™ as the expectation that when people of different
races gel together, there might be some tension. but that the ensumg tension was
nunot. Several groups did not pereerve race asamagor issue. They telt thar winle
studertts very often socralized mthem own racial groups. mtergroup relations were
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not affected.

Many groups prided themselves on the small number of racial incidents on cam-
pus. particularty when compared to non-magriet school campuses. Statf, students.,
and parents atiributed the low incidents of cross-racial tension on campus to many
factors, including:

B Encouraging cooperation:

R Stressing toferance. particularly racial tolerance:

3 Valuing the understanding of different races and cultures:

4. Working thingw out through conflict resolution:

Y Teaching high respect and regard throughout the curriculum:

0. Teaching students how to choose friends based upon personality. not
race;

7. Teaching parents to work with cach other in support of the campuses,

even though they are raciatly different.

One interviewee asked. “Why hasn’tit always been this way?™ It is interesting to
note here that most people interviewed chose to attribute student tensions and
disturbances to “kids just being kids,” rather than to race. Three interviewres felt
that the media tried to make racial incidents out of situations that are simply a
matter of “hids being kids.”

When IDRA DAC-SCC staft ashed what kinds of activities helped foster good
race and interpersonal relations. staff. students. and parents listed many activities

they felt contributed to the positive race relations including:

1. Al students across races get recognition for the work they do:

L]

Biracial teams and/or multicultural teams monitor race relations to
prevent racial incidents:

3. Parents receive training in race relations and racial tolerancee:
4. Student activities such as clubs and other extracurricular activities,
help students socialize and ledarn to get along:
5. The curriculum is multicultural and stresses pluralism;
0. The curnculum stresses democratic notions such as equalny:
T Teachers regutfarly discuss issues of rave with therr students:
N. Cooperative classroomwork groups are interracial and heterogencous
sostudents candearn to work together:
Y. Cultwal and ethime hoiidas s are practiced on campus:
46 Iterculiral Development Researcie \ssociation
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10. The success of all students is the paramount issue on campus;
1. Strong principal leadership sets 2 positive tone tor good race rela-
Hons.

[t appears that race relations are view ed as positive when all parties involved in the
sehool jointly focus on ereating conditions for good race relations. Positive inter-
group relations do not happen by default. Everybody. including staff. students.
and parents, have to work atereating them. Activities must be planned and carried
out both inside and outside classrooms,  Good race relations must be stressed
throughout the formal and informal curriculum.

The magnet schools that the IDRA DAC-SCC studied put forth a deliberate effort
in the arca of race relations to ensure suceess, Individuals looked upon their el
forts and the subsequent resuits as positive. desirable. worthwhile, and a necessary
part of what they needed 10 do 1o serv L the best interests of ail students on campus.
Success was measured by low incidence of racial conflicts, particularly in com-
parison with non-magnet school campuses. Disruptions were viewed as @ matter
of normal student conflict. rather than conflict as a result of racial misunderstand-

ings,

Parental/Community Support
and Inveivement

This categons involved several arcas of study. including parental involvement.
school/business partnerships. and college and university collaborations, In the
area of parental iny oIy ement. most magnet schools reported that it was good (36 140)
1o exeellent (45.5¢¢). During the on-site interviews, parents described their in-
volvement as valued by the staff. Often, when compared to nop-maguet sehools.
parents deseribed the Tevel and nature of involveiment as unbelievable and ex-
remiely effective. Parents reported that their children’s awareness of how stall
solicited parental inyolvement made students more conscientious in the areas of
school work and overall behavior, The parents felt they could “drop in™ at anytime
and. theretore. wanted to be present at school whenever possible. Parents com-
mented on some schools going 1o great lengths to get them involved by providing
transportation, babysitting. community outreach programs, and open-door poli-
cies. Many parents telt that if parents do not getinvolved. itvaas not because their
wchools did not iry. but because some parents smply chose not w he more in-
volved.

Parents also saw communication as open, two-way, and respecttul. Parents felt
that they could talk to the staft and that they would be heard. They saw the schools
as accessible and places swhere there wis trust

Stadents perceived that their parents were aceepted and encouraged to get in-
volved. They were also aw are of notes and calls to thewr home from staft, They
pereeived that their parents and teachers were willing to talk and “work things
out” when problems arose. They also pereens ed their parents as willing to contact
the school when they felt there was a prablem. Al greups reported that they
woutld hiave hked. and that there should have been.more involement on the part
ol ali parents, but did notattribute any Tack of parentalinvolvement to any failures
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of the school to attempt to get parents involved.

Staft at the magnet schools saw parents as very actise and involyed inthe schools,
ey saw parents domg whatever they could to support the school and their chil-
dren in school. All statfs reported on the good relations they had with parents.
They felt comfortable being in contact with parents on subjects that concerned
their children. Staft did not mind keepung parents informed about how :heir chil-
dren were doing in school because they pereerved parents as wanting to know and
willing (o help them whien their children were not performing as expected. The
staft perceived parents as concerned about students” success and. therefore, saw
parents as therr allies. StafT noted that there were parents who did not participate
and expressed genuine coneern in the interviews about needing to create or {ind
new wavs of reachimg out to theni. They were willing to try incentives. to provide
parenting-cifectiveness training. and new kinds of parent networks in order 1o
garner more i olvement. particularly from those parents who tvpically did not
participale.

Both low -income parents and middic-income parents participated at a higher rate
than high-incomie parents in parent/teacher organizations (72.7°¢) and in-school
activities ¢03.6¢) - such as classroom support. field trips and other trav el-refated
activities, office support. hooster clubs. parent/teacher conferences. site-based de-
ciston makig, and task forces - and monitoring groups (54,5, The rute of
participation for high-income parents was 03.0 pereent. 54.5 pereent for pareny/
teacher organizations and 454 pereent for other activities.

The rate of partcipation betw een majority parents and minortty parents was com-
parably high when race was considered. Minority parents were as imelved as
their majority counterparts in parent/teacher organizations, m-schoot service. and
other acnvities,

Adlcampuses reported school/business partnerships. including business-sponsored
programs and activities, adopt-a-school programs. students working at local busi-
nesses or other protessional facilities. and funding to support the magnet schoaols”
activities. Several schools reported voluntary assistance from local businesses
and public relations support tor their campus. Eighty-one percent of the campuses
reported collaborating with tocal colleges and universities, which included activi-
ties such as student-teaching arrangements, universities helping with staff devel-
opnient. students participating i on-campus workshops and other academic ac-
tivities. the use of college equipment and university -based acadenie competitions.,
Nine campuses considered such collaborations significant aspects of their pro-
aramnuatic offerings,

Magnet schools desenbed the extent and depth of parental involvement as ex-
tremiely positive. Wihite some parents sull do not participate. it appears to be less
demonstrable than in non-magnet schools, Botiv minority and majority parents
pagticipate in veny supportive ways, including support for their children’s aca-
demic stceess and the various activities that help to miahe the campuses suceess-
ful. Low- and middle-income parents demonstrate aigher fevels of imvolvement
than high-income parents in all arcas surveved. while no group reported involve-
ment belew 45 percent. Magnet schools seemto be characterized by strong rela-
ttons between parcits and stalr. highlighted by strong. open, trusting communica-
tion and regard. Magnet schools are willing to use a wide variety of ways to heep
parents informed and myolyed sinee staff pereeiv e parental my ol ementas impot -
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tant to the suceess of the school. its programis, and the students.,

This pereeption appears to hold true for the involvement of businesses and post
secondary entities as well. Magnet scheols solicit their support and involvement
sinee, in theie perceptions, it strengthens the school, its programs, and ultimately,
outcomies for the students,

Magnet Schooi/Non-Magnet School
Collaboration

The IDRA DAC-SCC was interested in determining the degree to which elfecetive
practices and programs were being transierred from magnet schools to non-mag-
net schoals in the districts that were studied. Nine of the T1 magnet school cam-
puses (RE8% 1 reported that they were able to share practices and programs with
non-magnet school campuses i their respeetive districts, This intradistrict shar-
g took the form of administrators” attendance at nieetings and programs., student
and teacher visitations. presentations of programs at non-megnet schools, work-
shops at non-magnet schiools, and academic competitions. While the interdistricl
~haring with other magnet schoots was smaller cight campuses (72,7 ¢) reported
that they interacted with magnet schools inother districts by conducting interdistrict
visitations. sharing information about the operation of their schools attending
conferences inyolving professional improvement. and exchanging ideas. Seventy -
two pereent of the campuses reported that their specitic magnet-schoof theme had
not been adopted by non-magnet schools, although some of the maovative proc
tices ad teaching/elassroom methods had been adopted to some degre-.

Regarding ongoing commumeation and relaiionships with non-magnet schools,
the campuses reported a range o responses from no communication io the sharing
of resourees, ideas, and programs. to attending meetings ana workshopswith non-
magnet schools ona regular basis.

[rom their reports, it was determined that ongoing communication and relation-
ships were more numerous when programmed through a specific organizational.
district-wide structure which allowed for the automatic transter of etfective prac-
tices. programs. ¢lassroom methods and techniques. The one arca w here districts
allow ed Tor more structured interaction was m staffdeselopment. This interaction
tended to be magnet school and non-magnet school attsndance at predetermined
district-wide training rather than magnet school stalf trainming non-magnet school

stalt i effective practices, or vice-versa,

Although the notion of transferring innovative practices from magnet schools to
non-magnel schools is a desirable and worthw hile idea, it does not appear that
districts provide appropriate mechanisms for such airanster to occur. This arca of
collaboration i~ olten feft to “show and tell™ activities rather thai to the substan-
tive integration of proven pregrams, niethods, and practices inte non-magnet sel-
nigs that might beaetita wider population of stedents indesegregated seltings. 1
the possibilfity of such intradistrict transterence was ever asecondary intent of the
creation ol magnet sehools. it does net appear to be happeming in any significant
wav, When and where it does oceur, it does <o becanse locad magnet and non-
nhienet campuses Gihe it upon themisev s o mahe it happen rather than becatse
pore lormal mechanisms exist
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LEssons LEGRNED anND
PROMISING PRAECTICES FOR ALL
DESEGREGATED SETTINGS

The purpose of this section is to reflect upon the responses to the survey and the
on-site interviews that the 11 campuses provided. To be sure. many of the fessons
learned could become viable, promising practices for all desegregated settings.
They could benefit a Targer number of students by producing comparable out-
comes ior them i non-magnet school settings. The promising practices will be
listed by area. in keeping with their order i the magnet school survey. The prom-
ising practices teflect the best of good magnet schools.

Staffing

1. Magnet schools generally tend to ook for and hire highly experienced
teachers, weachers who possess specific skills important to the mission
of the sehool and w ho have perlected the art ol teaching through many
vears of practice. While the districts surveved did not deliberately
and automatically place the bestand brightest teachers on magnetschool
campuses, the majority of them did give special considerations, even
first considerations, to magnet schools in the selecthon of statts. These
spectil considerations resulted in magnet schoel statts which had many
vears of teaching experience and which were highly skilled. conmit-
ted and motivated.

2 When magnet schoals hire teachers with only a few years of experi-
enve. they look for teachers who are highly ski'led and who possess
high notential for becoming exeellent teachers.

‘oo

Magnet scehools vihie sttt descelopment and training as away ot sue-
taining teacher exeellence and neuntaining teaching staffs that are cur-
rent and ap-to-date in their disciplmes. as well as v the methods and
pricthices for presenting in classrooms.

4. Magnet schools acthivels recruit teachers who hay e demonsirated high
commitment to students and their success, o the profession of teach-
g, and to a beliel tiat they can educate students with faimess wre-
spective of race. national erigin. or gender.

bl Magnet senools operate ona premise that any teacher can teach any
student recardless of race. national origin, or se, provided the teacher
i~ quialified. experienced. know ledgeable of the content. comnutted o
the student’™s succes.and valing of the student. irrespective o their
differences.
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Student Selection/Assignment

1. Magnet schools generally tend to select any student who demonstrates
an interest in learning what the school has 1o oftfer.

2. Students w ho attend magnet schools appear to he attracted to the school
by the innovative, enriched learning opportunities that it offers. Be-
cause of their own interest. they and their parents “cream”™ themselves.,
orsell select. to Teave non-magnet schools rather than because ol any
deliberate attempts on the part of districts to separate the best and the
brightest.

Student Selection/Enroliment Process

I Parents want to enroli their students in magnet schools because they
perceive that their children will get the best education available in the
district in those schools.

2 Magnet schools work hard 1o ereate diverse student bodies. even in
the absence of policies, because they value the challenge brought about
by the diversity in learners.

Student Ratios

1. Magnet sehoaols value Tow teacher 1o student ratios because of the
increased attention teachers can ginve individual students in meeting
their needs acadenmeally, socially. emotionatly and psychologicaliy.

2 Even when magnet schools hase the samie teacher o student ratios as
non-nitgnet schools, magnet schools decrease the etfect of the high
student to teacher ratio by actively recruiting and using parents and
other volunteers i viable way s to support teachers.,

Carricaliam

1. Magnet sehools tike pride inand value unique. mnovatis e curriculum
or approaches to curriculun that are comprehensive. challenging. and
advance the development of higher-order thinking, decision-making.
problem-solving and creativaty,

2. Magnet schools vatue culturally relevant carriculum enough to add on
and. in some mistances. integrate multicultural themes and activities
into the curriculum.

»

Magnet sehiools vilue the use ol labs, exploration ind experimenta-
tion as well as hands-on opportunities for Tearning, They work 1o
provide as many ol these B pes of learnimyg expetiences as possible.
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4.

Magnet schools vatue teaching strategies and diverse grouping strate-
gies that allow stadents to interact with cach other a they fearn.

Magnet School image

4

‘h

Maugnet sehools value the importance of projecting an image of suc-
cess Lo parents, students and the community.

Stalf, students and parents on magnet school campuses behieve in the
effectiveness of their campus regarding how it is operated and the
outcomes produced for students, and they are motivated 1o do and
eive their best insupport of the school.

Staff. students and parents have very pesitive pereeptions of cach other
and trust that each has the othier™s best interest at heart: therefore they
interact with cach other inopen. communicative, positive, candid wayvs
because they see such behavior as desirable. necessary and worth-
w hile.

Stafl, students and parents talk positively about their school and be-
come their campus” Best public relations ambassadors.

Stalt. students and parents feel driven o live up to the image and
reputation of the magnet scheol, which compels teachers to want to
teach well, students to learn well and achieve. and parents to support
them both by being involved in the life ol the school.

Magnet schools have administrative leaders whotarc open.are recep-.
tvesare willing to isten, are Girmy and fair, are acceessible, do what is
necessars Lo get the job done, practice shared decision-making. sup-
port teachers” instructional excellence by providing resoerees and other
supports lor them. are pereeived by students as supportisve and en-
couraging. and are pereeived by parents as atlies.

Magnet schools have teachers who are pereeived by students, parents
and the comnanity s helplull supportiv e, willing to take time to help
students suceeed. withing 1o go the extra mile™ o help students., firm
and fair. and experts m ther ficlds.

Physical Environment

B

Magnet schools ereate and mamtain pleasant, well-kept learning envi-
ronments that are well-highted and appropriately ventilated.

Fyenat nagnet schools are located on old campuses. the appearance
althe physical envizonment is not taken for granted butis planned and
mamtained as a place where learning oceurs,

\Magnet schools acequire ap-to-date equipment and materrals 1o sup-
port the currreulum and generally have the districts Tancial support

R
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to this end. even when local money is used to acquire such equipment
and materals.

+. Magnet schools usually get their district’s support in modifying and
adapting the physical environment to meet the needs of the school s
themie. goals and aim,

S Magnet schools integrate the use of computers and technofogy into
the curriculum as important vehicles for teaching and learning, and
provide their students with many hands-on opportunities for using tech-
nology and developing computer literacy.

0. Magnet schiools provide more square footage of space per student than

non-magnet schools.

Student Ouatcomes

1. Allstadents.irrespective of race. generally acquire and sustain higher
[evels of achievement scores on all measures, perhaps as a result of
the attention paid to the confluence of factors surveyed.

2 Achievement gains by students in magnet schools are relative. The
persistent gaps in achievement that oceur for students by race in non-
magnet schools are also evident in magnet schools, even though mag-
net schools report higher achievement for all students.,

RS Magnet sehools demonstrate convineing suceess in fostering positive
intergroup and cross cultural refations for stalt, students and parents.

4. Students on magnet school campuses exhibit strong self-concepts and
higher levels of selt-esteem. as eviderced by teacher observations,
high retention rates, fewer disciphinary problems. higher achicvement
outcomes, students™ increased capacits te persist, and students”™ self
reports about how they feel they aie a part of the campus,

"N

Magnet school students tend to value the pursuit of post secondan
schooling for improved carcer and e options.. whether that post sec-
ondaiy schooling oceurs at i college eruniversity or a technical/bus-
ness sehool.

0. Magnet schools report impressively high retention rates for their stu-

dents. Onee astudent gams aceess to @ magnet school. the likelihood
that he or she will complete the school i more than 92 pereent.

Student Support

| Magnet schools provide multiple opportanities for students to receive
appropriate gurlance dind counseling m one-on-one situations wath

counselors, teachers and peers.
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Because of higher numbers of adults on magnet school campuses and
lower teacher to student ratios and/or adult volunteerism, students on
magnet school campuses recenve more individualized attention than
de non-magnet school students, The fowered ratio appears to produce
positive resufts.

Magnet schools are willing 1o spend considerable effort to provide
tutoring support for students and are willing to use everyone who can
provide that suppart.

Magnet schools have the support of parent groups and organizations,
communily groups and businesses.

Magnet schools set up and use practices such as buddy systems, stu-
dent mentoring programs. and teacher mentoring programs 1o orient

and sustain students in their programs.,

iRace Relations

‘as

Magnet schoels manage 1o heep racial wcidents and misunderstind-
g toaminimum because stall. students and parenis work at creating
and maintaining positive intergroup relations,

Magnet schools employ awide variety of technigues to maintain good
race relanons, includimg multicultaral monitoring teams. specific triin-
ing for stalf. students and parents in race relations and prejudice re-
duction, teacher-led discussions i classrooms. the use of multicul-
tural curriculum and teaching democratic principles such as equality
and justice. Cooperative classrooms, heterogeneous work and stidy
groups. and strong principal and staft leadership set atone Tor good
race relations,

Magnet sehools work at good race relations i all aspects of the for-
mal and informal curriculuny. botiv inside and outside ot the class-
roOn.

Parentai/Community Sapport
and Involvement
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Magnet schools value and actively solicit the msolvementand partici-
pation of parents and community people in the school and meits pro-
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\Magnet sehools welcome parents” participation at all levels ol the
school’s opeiation meluding ¢l srooms, deciston-making, tutoring.
cundance and counseling. mentorng, clubs and organtzations, task

Torce s, mMonitorimg roups, and p:lI'L'lll,’lC:lCh\‘l' conterenees,

ALaunet schools nnake parents feeb v cleomed, aceepied and msolved

T
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inall aspects ol the school's operation.

Principals make parents feel welcomed and valued in the school by
therr willingness o listen to and communicate with them and to work
with them to resolve problems and to address their concerns,

Teachers expend great efforts o keep parents informed about therr
children’s performance. behavior and progress in school.

Magnet school stalt perceive that all parents are interested in their
children’™s successes and are walling to help them when they are not
performing up te expectations.

Magnet school stalt perceive parents as therr allies in the education ol
their children.

Magnet schools activels solicit the my olvement of businesses in sup-
port ol their programs through volunteerism, on the job training and
funding.

Magnet School/Non-magnet School
Coliaboration

o

5

Magnet schools only take hmited adyantage of opportunities to share
their programs and practices with non-magnet school campuses.

School districts do not provide viable organizational structures for
articukation and coltaboranon between magnet and non-magnet schools,

Ihe sharing and articutation expected betw een magnet and non-ng-
net schools at best enists at the nformation sharmg lesel Tehkely will
remain so unless schools consciously and dehiberatels structure op-
portuntties for such activity.

The communicanon hetween both Rinds of schools tends 1o be iner-
dental and entatve rather than o planned and focused tanséer of of-
fective practives and programs.

Mutual and reciprocal stdt des clopment does not generally oceur be-
w een magnet and non-magnet schools, Staff deselopment tends 1o be
of a nature where both stalts attend statt development of a district-
wide and general type.

BEST COPY AVAILABLE

Tvcrcdio ol Desalopment Rexcarc Association
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POSTSCRIPT

S\ hile we realize that magnet schools are unigue schooling organizations thas are
difterent and set apart from other schools i a district involved in desegregation,
we believe that many of the lessons tearned about magnet schools can become a
part ol what alt schools doin support of their students,

Much of what takes place in magnet schools can oceur in non-magnet schools if
districts hase a commutment and demonstrate the will to facititate these promising
practices at all scheols.

Pockets of excellence existing i a sea ot diversity s not the best that we can do.
We believe that with the appropriate witl and commitment. success in schools isa
possibility for all students, We believe that. wherever students may be found. and
irrespectiv e of their race. sex. national origin or cconomic circumstance, they can
suceeed. What this study has helped us realize is that schools with diserse popu-
Ltions can produce suceess. This study was not intended to examine non-magnel
schools. Nothing shoutd be inferred. since there s nothing implied. or suggested.
that only magnet schools have practices and do things that work for aff students
revardless of race. sex or national origin,

1t this study has helped tolluminate how some magnet schools translate action
mnto suecess for all students, then our undertaking has been worthw hife. I it has
falien short of that mark, then we would invite others to get myvolsed to Id the
answer for excelfence inall schools.,

We have in no way intended 1o imply that the schools we studied are pertect or
atopran. They. by their ownadmission, sull have along was (o go. Things could
e better m many wass - We ca ol however, ignore that much of what they do
works in terms ot outconies tor diverse students, We think that itis i our collee-
Uy ¢ bestinterest tosadopt those promising practices mto the angoing operations ol
alt our schools.
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Magnet School Survey
Fact Sheet

School Name:

Fictitious Study Name:

District Name:

Fictitious District Name:

Address:

Telephone Number: ( )

Name of Person(s) Competing the Survey:

Magnet Schoo! History: Provide a brief background about how and why the
magnet  school  came  into being.




Where is the Magznet School located? Check those which appiy.

Rural Sctting

Urban Sctting
Suburban Setting
Majority Community
Minority Community

Chech those which apply to your facilities.

New facility when the magnet opened

Remodeled facility when the magnet opened

Old facility. not remodeled when the magnet opened

Old facility in good to excellent condition when the magnet opened
Old facility in moderate condition when the magnet opened

Old facility in poor condition when the magnet opened
Other. Explain.

What kind of a magnet situation do you have? Check those which apply.

Stand alone (The entire campus 1s a magnet)
School within a school (The magnet program is Jocated on a non-magnet campus)
Other. Explain.

Theme of vour magnet school program:

Elk\l‘c (‘}‘4
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What is the total number os students who attend your magnet school?

List the number of students in vou magnet school by race/ethnicity, and gender.
Male Female Total

Caucasian
African American
Hispanic

Asian

American Indian

How is your magnet school or magnet program funded? Please check those which apply

Federally Funded
State Funded
Locally Funded

Describe yvour districts system of desegregation. Check all those which apply.

Voluntary

Mandatory as a result of court action
Mandatory as a result of state action
Other. Please describe.




| Magnet School Survey Questions

|
I.  STAFFING

l. What s the ethnie/racial and gender composition of vour school's certified and noacertificd stalt?
Male Female
Caucasian R ——
African American . —— e
Hipanie
Astan

American Indian

Total

2 List your certified stafT™s qualifications in terms of highest degrees held?
Bachelor Master Ph.D.
Male/Female Male/Female Male/Female
Caucasian e e
African American R R ———
Hispanic — e e
Astan o I B
American [ndian e - —— e -
Ao Desertbe the statf selection process 1or your magner school.
4. How does tus process difter from non-magnet schoof staft selection nyour district? Please deseribe.
N

What s the average sears of teachimg expenence for vour stafl? - Please provide answers in percentiges

fess than one vear

OIe to f1ve sears

SV Lo fenears

cleven to sivteen years
sIdeen o twenty seirs
twenty one years ad above

ERIC

Aruitoxt provided by Eic:




6. What are your present stalfing assigiiients for all personnel by race and assignment !
Administrators - me heding pronapals. viee prmcpals assistant principals
AMale Female
Cuaucasian
African American

Hispanic
Asiun

American Indian
Professional - including teochers, librarians. cowaclors. nurses. spet wlists, others.
Male Femule

Caucastan
Atrican Amcerican
Hispanic

Asian

American Indian

Support - including teacher assistants, teacher aides, clerks. wstodians. bies drivers assiened 1o the magnet
school . cafereria workers, others,

Male Female

Caucastan
African American
Hispanic

Asian

American Indian

~-3

Describe any uniguie features for stalling and staffing assignments inyour magnet school,

. STUDENT SELECTION ASSIGNMENT

h AL what Tevel are student selection and assierments mide Tor your magnet school? Checek those which
apply.

Campus lesel
Sub-district level
District level
County level
Gther Speatly

Desenbe,

O
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9. Upon what criterion (eriterii does your campus weleet students? Check all that apply.

Race

Ethnicity

Test scores in areas stueh as math. English and reading
Interest

Aptitude

GPA

Gender

10, If your student selection process is different frony any options presented above. briefly describe.

HL STUDENT SELECTION/ENROLEMENT PROCESS

1. Regmding student setection. which of the following apph 1o vour magnet schoof? Check all that apply.

Intersew

Lottery

First come. Lirst served
Other. Please deserbe

12 Who deetdes what students are enrolled in yoar magnet so hool? Check all that_apply.

Central Oftfice

At Supenintendent tor deegregation
Al Supertendent for Magnet Schools
Byirector ol Descgregation

Director of Magnet Schools

The magnet schiool principal

I'he magnet school sttt

Other. Please specatls

1 Desonihe the enisting polices atid practices thphiee toeesare ractal, cenden SBSCbalance onvenecampus,

Racial Balance

Gender Balance

Socioecconomic Status Balanee

O
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16,

19,

20,

Which of the following media, marketing and recruiting strategies do yvou use. Check all that apply.

television

radio

video

new spaper
person-to-persoit contact
Other. Specify.

Yoes o No o Ifves, deseribe?

Are there any preferences given o enrolling resident vs. nonresident students on vour campus? Yes
No o Explam.

Is there anappeal process Tor selection and enrollment in y our magnel school”?
Yes __ No o Ifves, please explain.

Wihich ofthe Tollowing is the basis tor determming a student's cligibility for enrollment in your magnet school?
Check all that apply,

The racial/ethnic make up of the district

e WHhere sostudent Lives in the distriet

- . Whetheror nota student is a resident of the community in which your magnel school is Tocated
Other. Please explain.

What are the racial Z:thnic goals of the school? Please explain.

How many students are ona waiting list o enroll in your school or program’?
Male Female

Caucastan
Alican Aoern.can
Hispunic

Asan

American Indian

What are the percentages of restdent and nonresident students attending your magnet school !

Resident
Nonresident

It your magnet schoot has a neighborhood attendinee zone. what pencentage of the students come Trom outside
that zone”

- e
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IV,

VI

VIL

STUDENT RATIGS

220 What is the student/teacher ratio i your school?

(%]

3. Is the student/teacher rato i you magnet school the same as in non-magnet schools in the district.
Yes No If different, please explain.

CURRICULUM

24, Giventhe theme tor your magnet school. how would you deseribe the gout of the curriculum?
250 Doesvour district have a policy on multicultural education? Yes ___ No ___ Please explain,
20, How does your magnet school address multicultural education in the curniculum ?

270 Ginve ageneral deseription of yvour magnet school curriculuny?

280 What are the unique features of the magnet school curriculum!?

29, s your school providing traming my arcas i which there is projected to be an merease in occupitional de-

mands? Yes - N\o Please explain,

MAGNETSCHOOL IMAGE

3 How dothe students at sour school portray animage of suceess? Give examples,

3. What vy bemyg done by your stall to promaote @ posttiive mxage of your magnet school?

PHYSICAL ENVIRONMENT

22
1w

What speciahized equipment do you have to support your magnet school curnicalumy? te.g. niath lab, comput-
er~. dental lab, televy ision toom, actospace Taby Please list.

33, How does sour school use tedimology formstrucuon ! Please explain,

o Does vour schoot have ans unngiee physicaland cnonommental Teatures Yos 0 N I yes, please
explain,




O

ERIC

Aruitoxt provided by Eic:

RIR

Y
~1

How much square footage per student does your school have?

1N the square footage per student more or less than in non-magnet schools?

More

les

Deseribe the aesthetic appearance of your school.

Describe the environmental conditions ol vour school interms of lighting, heat and ventlation? Use the

Lighting 5 4 3 2 |
Heuting 5 4 3 2 ]
Ventilation 5 4 3 2 |
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VIIL STUDENT OUTCOMES

390 Provide standardize test scores on state. and national tests by race/ethnicity, gender.

test. Provide hoth the scale score and the percentle score. i avaitable.

State Test Name:
Grrade level

Caucasian
Afmican American
Hispanic

Asian

American [ndian

Total All Races

State Test Name:
Grade fevel

Caucasian
Atrican American
Hispanic

Asian

Amerncan Indian

Total All Races

State Test Name
Grade level

Caucasin
African \merican
Hispanic

Asnin

Amencan Induan

Total All Races

State Test Name:
Grade fevel

Caucasian
Adrecan Anmerican
Hispanie

Asian

Aencan Tnduan

Lotal Al Races

Scile Score

Female

Scale Score
lemuale

Scale Scare

Female

Scdle Score
[BCTINIS

PPercentile Score
Male Female

Percentle Score
\Male Female

Percentile Score
Male Fentale

Percentile Score
Male Female

erade leveland name of
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30,

Cont’d

National Test Name:
Grade level

Caucasian
Adrican American
Hispanic

Asnin

Anrerican Indian

Total All Races

Natioral Test Name:
Grade level

Caucasian
Alrican . American
Hispunic

Asnan

Amenican Indian

Total All Races

Nanonal Test Name:
Grade level

Caucasian
Atnican American
Hispanic

Astan

American Indran

lotal A Races

National Test Namne:
Grade tevel

Catcasin
Afrrcan Amerraan
Hispani

Astmn

Atnencan Indian

Total Al Races

Scade Score

Male Fenwale

Scile Scoie

Male Female

Scale Score

Male Female
.lIC Score
Male Female

Percentile Score
Male Fenale

Percentile Score

Male Femuale

Percentile Score
NMale FFemale

PPercentile Scare
AMale Female




40, What are the overall student erade point averages by race. gender. and grade level? Please provide this
information for each grade level on your campus.

Grade lesel
Mde Female

Cancasian
Aflrican American
Hispanic

Asian

Amernican Indian

Grade feven
\Male Female

Caucasian

Alrican American e
Hispanic
Asian R I

American Indian

Grade Tevel
NMale Female

Caucastan
African American
Hispanic

Asian

American Indian

Cirade Tevel
Male fremale

fraucasiin
Alrican Amertean
Hispanic

Asin

Amctiean Indian

-~
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What achievement fevels are your students sustaining in basic skiils such as reading. Tanguage, math

scienee by race and gender? Please provide this information by grade level

Grade level

Reading Math

Caucasian
African American
Hispanic

Asian

Amenican Indian

Grade level
Reading Math

Caucasian
African American
Hispanic

Asian

American Indian

Grade fevel
Reading Math

Caucasian
Afmican American
Hispanic

Astin

American Indian

Grade desel
Reading Math

Cauvcasian
African American
Hispanic

Astan

American Indian

Scienee

Scienee

Scienee

Science

and




42, Provide the retention and dropout numbers by race and gender for sour magnet school. (Dropout refers
students who leave the magnel school ar program. not the districto

Retention Dropout

Caucasian
Afrcan American
Hispanic

Asian

American Indian
Male
Female

43 Deseribe what hinds of activities you have that toster positive miterpersonal relations among students (e.g.
contlict resolution. peer counseling, clubs. ete.

A4 I wvailable. supply hard data to document improved self’ concept and self esteem among your students.

43 Does vour program follow up on students who have already graduated. or left the program?

Yes No It ves, what have you found.

AW Student Support
36, Does vour magnet school provide counseling and zudance tor the student bevond what s reguired by the state.

or by vour district ! Please explain.

7. How i~ the counseling and guidance provided to your students ditferent from that which is proy ded 1o students
m non-nuenet schools?

3% Does yvour magnet school provide tuiormyg services. Yes No __ Please describe.

49, Does your sehool have secondary support services such as medical or financil assistance tor students i need !
Yos  No ___ Please explain,

30, Does yvour magnet offer a mentoring program or any other buddy system toasint. ddvise and serve as arole
muodet Tor the students™ Yes No o Please explain.

S Does your school provide an extended day swady and enrichment child care progiam for restdent aned nonres-
dent magnet parents? Yes o No Please explain.

ERIC

Aruitoxt provided by Eic:
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Daoes your magnet school provide child care for children of students enrolled?
Yes No _

How are the secondary support services which you provide in your magnet school ditferent from those pro-
vided to students . non-magnet sehools?

X. RACERELATIONS

sS4

Describe the race refatons betw een the follow ing categories,

Student/Student

XL PARENTAL‘COMMUNITY SUPPORT AND INVOLVEMENT

J1
J1

ERIC

Aruitoxt provided by Eic:

[n what kind of involvement and participation activities are the parents ot vour students engaged?
Check all those which apply.

Classroom support
Field trips and other travel related activities
PTA/PTO

Bus, hall, cafeteria monitors

Oftice support

Booster clubs or other parent-support organizations
Parents teacher conterences

Site-based decision making

lasK torees

Other Please specity

Docs your school have partnerships with the business community 2 Yes No

Does sy our magnet school collaborate with local colleges and universities for some of vour pro-
crams? Yoes 0 N\o Please explain.

FHow are these collaborations ditterent trom those which exist betw een non-magne
colleges and universities?

hool- and local




A4,

60).

Ol

[

Rate relations and communication between the slaff, parents and the community. Check the
appropriate response. Four represents “excellent,” one represents “poor.”

Excellent Good Fair PPoor

Parents
Community

Deseribe which parents participate i various activities by raceethnicity and gender and socioccononue status?
Check those which apply.

In Schooi Other
PTAPTO Service Activities

Caucasian
African Amerncan
Hispuanic

Aslin

Natne American
Male

Female

Low Income
Middle Income
High Income

Pronsde evidence of community achiy ies which demonstrate support for magnel schools as aviable desegrega-
NON TN L OUT COMImuns

How does vou magnet school renvam carrent regardimyg parentconmumty attitudes, pereeptions and thinkmg.

NIl MAGNET NONMAGNET SCHOOL COLLABORATION

(iR
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Has vour magnet school been able to share programs aed prachces st non-magnet schoolsin year disinet.
You oo No o Hoes give examples,

Has vour magnet school been able to share programs and practices ssath magnet schooels i other districts?
Yoo 0 No o IEves, please esplain,

Has your magnet school theme been adopted by any non-magnet schools m s ear distriet!
Yo NGO I ves, plesse explain,




66, Describe the ongoing communication/ refationship vour magnet school niintains with the foltowing entities.

Magnet School to Non-Magnet Schools in the District

Magnet Program on a Non-Magnet School Campus

67 Check the appropriate ongeing intradistrict statf development activities for y our magnet school.
Check all that apply.

our magnet school only

with other magnet schoot campuses or programs only

with non-magnet schools

. our magnet school providing staff development to othe; magnet schools only

—___ ourcampus providing staft development to other magnets and non-magnet schools
___.our magnel school providing staff development to non-magnet schools only
___ourmagnet school receiving staff develepment from othe: magnet schoois only
__ourmagnet school receiving staff development from non magnet schools only
____ourmagnet school receiving staff development from magpet and non-magnet schoois

ERIC
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On-Site Interview Questions

The goal of the on-sile intervies s 1o getinput trom people in the selected distriets and magnet sehools and/or programs
mn three areas:

1. VMagnet School Image aned Reputation

-

2 Parcnial and Commumity Involvement

RS Race and Interpersonal Relations
The interview sessions are set up to aflow @ DAC-SCC representative 1o ntersies X stafd people. one of swhom s the
principal 3 narents wihiose children attend the magnet school involved inthe study o 7 3 students who attend the magnet
sehool, The interview should tabe no more than two and a hali hours.
Our goal is to get their ceneral teactions, mput and pereeptions in the three arcas.as a way of providing qualitative
mtormation for the final report. and 1o see thased upon their inputy il the magnet school is helping 1o further the goals of
desegregation regardiag diverse learning environments which provide equitable opportunities for all students 1o achieve

and exeelirrespective of race. sex, and national origin,

The questions whicn are attached can be used 1o guide the interview. sdthougtthe intersiewer should Tollow the lead of
the participants, The intervieser should msare that all three areas arc addressed.

MAGNT T sCHOOL IMAGE

R Asastall memeer tparent, or student) what i the mage/repetation Yo nrgnet schood has!” I this iagey!
reputation just frad m your estimation? Why, why not?

2 As ot see 1k how do st members sparents. or students e live up o the mages reputation your magnat school

las! [ This question casumies that the magnet sehoal has acpesitive reputation. I that is not the case. e guestion
~hould sull be rar i}

W It are vout pereepiions about the carricutume meluding s strengihs . weaknesses s comprehensiveness. ete.

sttt member, how would vou deseribe how the shilis stadents acgarre 1o he successiul in schooll prepares
them also tor success outside ot schaoel !

s i student. how will vour expertence at your school help you o e sucee stulatter sou graduate ! Incolieze! In
vourvareer!

A parent. deserihe vour Teclimgs about Fow vorrsee yor culdoens and then prepatation for suceess as a resull
ol then nevolvement e tus maenet sehool




4. How waould sou deseribe the adminisirative leadership sty be as astalf member tparenty?

Asastudent, how would you desertbe,characterize the stadf and therr ability 1o he helptul/ supporti e?

RACE RELATIONS

I How do people g2t along at this niagret school?
20 Ofwhatactivities are you asware which hetp o toster good raceainterpersonal relations !
30 Ithere are any concerns vou hase about tace relations oncthis campus what are they?
PARENTAL/COMMUNITY SUPPORT AND INVOLVMVEMENT

I Froneyour perspective desenibe parcatal myobsement on thes campus

2 From your per-pective. desaribe the elfectiveness of paredtal and communiiy cuvolvement

K} How would vou describe the quality of communication hetween parents and the magnet school staft?
4, Asastalh how do you ensure the mvolvement of bl segments of yvour parent population?
by A~ parent, ow do youar poreeive the efforts of the school 1o cot all secments of dhe parent popalation myolved !

6. I there e conicerns about parental e olverents what aic they !
[
Q N
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Figure 1: 1993 Magncet School Study
Percent Passing NAPT
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Figure 2: 1993 Magnet School Study
Percent Passing State Standardized Test
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Figure 3: 1993 Magnet School Study
Percent Passing State Standardized Test
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Figure 4: 1993 Magnet School Study
Percent Passing State Standardized Test
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Figure 5: 1993 Magnet School Study
Percent Passing State Standardized Test
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Figure 6: 1993 Magnet School Study
Grade Point Averages
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Figure 7: 1993 Magnet school Study
Grade Point Averages
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Figure 8: 1993 Magnet School Study
Grade Point Averages
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Figure 9: 1993 Magnet School Study
Grade Point Averages

Arts High School

e [y S

Grade "_evel

eyttt ade

Figurc 10: 1993 Magnet School Study
Retention
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Figurc 11: 1993 Magnet School Study
Retention

for Anglo-American and African-American Students
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Figure {2: 1993 Magne® School Study
Arts High School-After Graduation
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