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Morrison Institute for Public Policy Polley Brief March 1996

Hy Lori A. Mulholland, Senior Research Specialist

Introduction

Charter schools have emerged as one of the most dynamic
educational reform initiatives of the nineties. By January
1996, a total of 20 states had enacted charter school laws.
Another 20 states considered charter school laws in 1995.
Taken together, 40 states have demonstrated a clear interest
in the charter ideaa surprisingly strong trend considering
that the first charter school law was passed in Minnesota
only five years ago.

With so much new activity, a fresh appraisal of charter
schools is in order. This briefing summarizes the history of
charter school laws and updates their current status across
the country. Although this is not intended to be a compre-
hensive review, several charter school research projects are
described: some that have revealed lessons learned in the
implementation of charter school laws, and others, more
national in scope, that were designed to systematically
describe existing charter schools and document their
impacts.

Charter School History

The people who first developed and promoted the charter
school concept (i.e. , Ray Budde, Al Shenker, Ted Kolderie,
Ember Reichgott Junge and Becky Kelso) originally
envisioned the ideal model of a charter school as a legally
and financially autonomous public school (no tuition,
religious affiliation, or selective student admissions) that
would operate much like a private businessfree fiam
non-essential state laws and district regulations, and
accountable more for student outcomes rather than for
processes or inputs (such as Carnegie Units and teacher
certification requirements). In the ideal situation, a charter
school would also face few start-up barriers. For example,
the number of schools that could be formed and the types
of organizations that could form them would have few (or
no) limits, more than one option would be available for
gaining approval of a charter, and an appeals process would
guarantee organizers recourse if their charter was denied.

These key elements of an "ideal" charter school have
subsequently become the criteria upon which real charter
school laws have been judged: laws with most of the
elements have been considered "strong." Laws without
most of the elements have been considered "weak." (Weak
laws usually allow only school districts to approve, or
sponsor charters, and they provide no appeals process.
They do not allow charter schools to be legally or

financially autonomous from a district, and they place a
low limit on the number of schools that can be created.
They usually do not free charter schools from most state
laws or district regulations, though some permit organizers
to seek waivers.)

In practice, only a few charter school laws contain most of
the key elements of the ideal model. Thus, current laws are
best viewed as a continuum from strong to weak. Recently,
however, Indiana Education Policy Center offered a new
categorization of charter school laws (Buechler, 1996)
using the terms "expansive" and "restrictive" to replace
"strong" and "weak." This briefing also uses these new
categorization terms since they more accurately reflect the
content of state laws.

States with Charter School Laws

Passing expansive charter school legislation can be an
arduous task, as charter school advocates in Minnesota first
d'scovered. Though their idea was appealing, it challenged
the status quo. As a result, Minnesota's law (finally passed
in 1991) was compromised due to pressure from teachers'
unions and the school boards association. While this law
granted legal autonomy for charter schools, only eight
district-sponsored schools were permitted, and no appeals
process was allowed.

In 1992, California passed a very different charter school
law which allows up to 100 district-sponsored schools, and
includes an appeals process. Schools are fiscally
autonomous, but legal autonomy is negotiated with the
sponsor. The passage of this law was no less difficult than
in Minnesota, reflecting the fact that opposition has been
similar in every state attempting to pass expansive bills.

Nevertheless, 1993 saw the charter school movement gain
momentum as Colorado, Massachusetts, and Michigan all
passed expansive laws. Restrictive versions were also
passed that year in Georgia, New Mexico, and Wisconsin.
The following year (1994) Arizona passed the most
expansive law to date, and Hawaii and Kansas passed
restrictive laws.

Eight more charier school bills became law in 1995:
passing expansive laws were Delaware, New Hampshire,
and Texas; while passing restrictive laws were Alaska,
Wyoming, Arkansas, Louisiana, and Rhode Island. Then,
in early 1996, New Jersey's governor signed an expansive
bill. Other states currently have bills under consideration.
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Despite the difficulty in passing expansive laws, almost
half of charter school states have managed to do so. The
matrix at the conclusion of this briefing describes key
elements of those laws to date. ft is interesting to note that
when substantive changes have been made to existing laws,
they have usually evanded the law, regardless of its initial
strength. For example, Minnesota's relatively expansive
law was amended to raise the number of possible schools
from eight to 40, add an appeals process, and include
colleges and universities as potential sponsors; Wisconsin's
restrictive law was amended to lift the cap on the number
of charter schools; and Georgia's restrictive law was
amended so that school conversions could occur with only
a majority of teacher support rather than the two-thirds
previously needed.

Charter school proponents, however, often argue that laws
like Wisconsin's and Georgia's are little more than site-
base management programs: they need more than a few
amendments to make a significant difference. Therefore,
whether states with restrictive laws actually continue to
expand them will be telling. At this point, it is anticipated
that legislators in California, Colorado, Georgia, Kansas,
Massachusetts, and Minnesota will attempt to expand their
laws in 1996.

Implementation of Laws

Charter school advocates have predicted that more
expansive charter laws will produce more start-up activity.
So far, this has proven to be the wise. As of July 1995, the
first six states with more expansive laws had approved 250
charter schools, while the first five states with more
restrictive laws had approved only 18 (Bierlein & Bateman,
1995).

Advocates have also contended that expansive laws provide
the only true test of the charter school concept and its
potential for creating systemic change (Kolderie, 1995).
They have argued that where the chartering process can
occur without a school district's consent, districts will be
forced to respond to consumer demand or face the prospect
of losing students. And in cases where a district does
choose to sponsor a charter school, the district only serves
as overseer of the charter, not as direct supervisor of the
educational process. Therefore, rather than focusing on
methods and regulations, the district focuses only on
student outcomes. What effects this new arrangement will
have on students, schools, and districts makes the current
research on student outcomes and systemic change eagerly
anticipated.

ln any event, implementation in states with expansive laws
is being closely watched. States with greater charter school
activity have found the implementation process to be time-
consuming. Among the new responsibilities added to state
boards or education departments in states with charter
school laws are the development of application guidelines

and procedures, the creation of an application review
process, the interpretation of legal ambiguities, the
development of informational and instructional materials
for charter school applicants, the fielding of questions, the
provision of technical assistance to districts and applicants,
and the scheduling of hearings.

Some of the problems that have arisen in the first few years
have given policy makers an idea of what they can expect
when passing expansive laws. Implementation, in most
cases, has been a challenge. It requires new roles for all
players and a shift in the assumptions and operations of
public education. As one would expect from an
undertaking that involves new roles, a certain amount of
chaos has accompanied the implementation process.
Moreover, even the constinnionality of charter school laws
has been challenged. In Michigan, for example, the original
law was declared unconstitutional, and a new law was
passed in its place. Though not substantially different in
character, the new measure guarantees oversight by the
State Board and includes other protections, such as an
amendment requiring charter schools to comply with all
state and federal laws related to separation of church and
state.

So far, one school has lost its charter. EduTrain in Los
Angeles, which primarily served former dropouts, had its
charter revoked for financial mismanagement. Advocates
view such quick action to address charter school problems
as a sign that the accountability system works. Critics,
however, decry the disruption to students' lives that occurs
when a school suddenly closes. For example, EduTrain's
students could conceivably have been absorbed into district
schools, but since most had previously tried those avenues
and failed, they were left without a viable option.

State Level Research

Now that laws are active in a number of states, research
results are becoming available. In three of the states with
the oldest charter school laws (Minnesota, Califimnia, and
Colorado), studies were developed to describe the range of
challenges, barriers, and benefits encountered in the
chartering process. A few of these studies and their key
findings ate described below. (Note: Studies are denoted by
; key findings are denoted by .)

Notable Minnesota Research Projects

Susan Urahn and Dan Stewart of the Minnesota House
of Represtntatives' Research Department released a study
in December 1994 that examined their state's charter
school law. The research team surveyed school boards and
parents, interviewed superintendents, visited schools, and
conducted document analyses. They also examined the
types of proposals offered and approved, the concerns and
benefits raised by stakeholders, the outcomes specified in
contracts, and the problems encountered.
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Primary problem areas that the report identified for new
charter schools were transportation, location and fmancing
of facilities, special education, and relationships with the
sponsoring district The report raised a number of policy
implications, many of which have been dealt with
legislatively since the report was written. However, most
are valid for other states with expansive laws:

Freedom from regulation, though beneficial, can create
unintended side effects. For example, questions arose
over the applicability of laws regulating such things as
meetings and elections.

Accountability is not easy. While charter schools must
meet student outcomes defined in their charter based on
agreed-upon assessment methods, review of the
contracts showed that some outcomes and assessments
could be improved. Also, researchers noted that the
resources needed to adequately evaluate outcomes may
deter districts from sponsoring charter schools.

Business experience is important. Lack of business
acumen by charter school organizers led to some
difficulties because planning placed little emphasis on
day-to-day a, 'ministration. Therefore, charter schools
should be viewed, and treated, not only as educational
enterprises but also as businesses.

Lack of start-up funding may hinder charter schools.
This lack has previously been filled by grant funding,
but as more charters are approved this source is
diminished.

Absence of facilities fundidg may become a bigger
problem. Charter schools are often housed in old school
buildings rented at low cost from districts. At some
point these old buildings will require major repairs.
Alternative facilities are often too costly or not
appropriate as schools.

Certain transportation requirements may be counter-
productive. In Minnesota, sponsoring districts must
transport their resident students who are enrolled in
charter schools, but the charter schools themselves
could not receive transportation funding. Therefore,
charter schools were forced to conform to district bus
schedules, which effectively eliminated their control
over the school day and calendar year.

In 1995, the Minnesota legislature authorized and
allocated $75,000 in funding for the State Board of
Education to conduct a year-long evaluation of Minnesota
charter schools. The Center for Applied Research and
Educational Improvement at the University of Minnesota
was contracted to conduct the study. Its focus will be on
student achievement and the effects of charters on the
educational system.

5

Notable California Research Projects

A May 1994 report by Marcella Dianda and Ronald
Corwin of Southwest Regional Laboratory (SWRL) was
based on surveys of 33 charter schools and their sponsors
after the first year of implementation. Data provided
information about schools, parents, students, and the
experience of becoming chartered. Researchers also
proposed reasons for the law's limited use during its first
year and provided recommendations for change. Some of
their key findings are presented below:

The most common reason for seeking chatter status was
freedom from specific state/district regulations and
union contracts. Other reasons included control over
curriculum and instruction, and the ability to implement
specific educational changes.

Charter schools reported superintendents to be the most
supportive members of sponsoring districts, while
district office personnel were the least supportive.
School board support in metropolitan areas was low,
while in rural areas it was high. Overall, schools that
sought more autonomy from the district received the
least district support.

Freedom from state codes and regulations was
beneficial, but district regulations and union contracts
(negotiable elements under the law) were still obstacles.

Schools that pushed for and obtained legal autonomy
were less likely than mom dependent charter schools to
report good relationships with their sponsors or the
teachers union. (By law, California charter schools can
gain legal autonomy with consent from their sponsoring
district, but in reality most schools agreed to less than
total autonomy.)

Most schools were covered by local collective
bargaining, with more than one-fourth waiving certain
provisions, such as those regarding teacher evaluation.
Newly created schools were not as likely to bargain
with districts.

In more than half the reporting schools, parents were
required to sign contracts guaranteeing their participa-
tion. The equity issue inherent in this arrangement was
the subject of a paper by Henry Becker, Kathryn
Nakagawa, and Ron Cotwin (Parent Involvement
Contrxts in CaVornia's Chaner Schools: &rate," for
Educational Improvement or Method of Exclusion?)
published by SWRL in April 1995.

Charter schools serving low academic achievers were
more often located in metropolitan rather than rural
areas. Overall, however, metropolitan schools served a
broad cross-section of students: gifted, low achievers,



4 CHARTER SCHOOLS: THE REFORM AND THE RESEARCH

low income, limited English proficient, and minority
students were all drawn to charter schools.

One-third of district respondents planned to disseminate
the effective practices used in the charter schools, but
whether the districts would encourage new charter
schools will depend on whether they conclude the
schools can improve education or dovetail with other
reform efforts in the district. One-fourth of the charter
schools surveyed felt that districts relaxed some policies
due to their presence.

SWRL released another report in January 19% titled,
Freedom and Innovation in California's Charter Schools.
This study expanded the original survey to 53 charter
schools and added 46 comparison district schools that
students might otherwise attend. Also, another 63 charter
schools out-of-state were surveyed.

Amy Wells of UCLA, and graduate students Cynthia
Grutzik, Dolores Bernal, and Diane Hirshberg, conducted
a study of California charter schools focusing on equity and
access. Their preliminary overview of charter school
resources and access was pi esented at the 1995 American
Educational Research Association conference. Community
resources were assessed through census tract data on
income, race/ethnicity, and education in three school
districts with the most chartering activity. Access was
examined in a review of charter proposal language
describing admissions criteria, parent involvement
requirements, racial balance efforts, transportation, and
services for special-needs students. Acknowledging that
census tracts do not represent the schools' service areas, the
authors suggested that charters were initiated and
implemented in primarily white communities with higher-
than-county-average income and education levels. After
reviewing 20 proposals, they also suggested that parent
involvement requirements may limit access to certain
families. More in-depth study is planned.

The Institute for Policy Analysis and Research (1PAR)
in Berkeley has studied the California Charter Law and
provided technical assistance to charter schools with
funding from the state's business roundtable. In 1995,
IPAR released a policy research report titled Making
Charters Work, which drew from a phone survey of
California charter schools, legislative analysis, and ongoing
contact with a majority of the state's charter schools.
Currently, IPAR's Eric Premack is working on descriptive
summaries of all California chatter schools. These
summaries will include enrollment figures and race/ethnic
makeup of schools. Each charter school description will
also provide an overview of the school and its
distinguishing features, obstacles encountered, founders'
concerns, and assessment data (where available).
Comparisons will be made to district and state enrollment
characteristics. This report is scheduled to be completed in
March 1996.

Notable Colorado Research Project

In March 1995, Joy Fitzgerald of the Colorado
Children's Campaign released a report that covered
implementation issues, provided descriptive information
about the charters that were granted, repotted anecdotal
evidence of secondary effects, and suggested changes to the
law. Some key findings follow:

The appeals process was widely used, giving charter
applicants recourse when a district denied an
application. At the time of the report, 23 appeals had
been heard, of which five were remanded to the district
and three were subsequently approved. A proposal for
the Thurgood Marshall Middle School, however, was
denied twice by the Denver Public School District.
After the second denial the State Board ordered the
district to approve, but the case has not yet been
resolved. A thorough discussion of the Thurgood
Marshall School's ongoing efforts can be found in
Education Week (Hill, D. October 4, 1995).

In addition to the above-mentioned charter school
denial, which led to a lawsuit, Fitzgerald's report
described another lawsuit. This suit was filed in federal
district court by parents in Pueblo who contended that
two existing public schools had been closed in favor of
opening a new charter school. The parents charged that
charter schools were unconstitutional because they
created large disparities in spending, took away funds
from public schools, and would most adversely affect
Hispanic students who remained in the public schools.
The federal district ccurt dismissed the suit after fmding
the school closures and charter school approval to be
independent actions.

On the positive side, Fitzgerald's report identified areas
where the charter school goal of innovation was being
realized. Innovations were found not only in instruction
but also in parent involvement, budgeting, account-
ability, governance, and (with the help of the waiver
process) management.

Charter schools applied for numerous waivers. (Instead
of a "superwaiver" from most education codes,
Colorado charter schools must apply for individual
waivers.) The most common waiver requests involved:

(1) Teacher evaluations: Under state code, evaluations
must be conducted by a licensed administrator. Charter
schools sought waivers from this regulation because
they did not always have licensed administrators on
staff. Instead, they involved parents, staff, and
governing board members in the evaluation process.

(2) Administrative license requirements: Waivers were
sought when charter schools chose alternative
management structures without a traditional principal.
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(3) The Teacher Employment, Compensation, and
Dismissal Act: When waived, charter school teachers
signed annual contracts, in which salary and benefit
packages were negotiated with the charter school's
governing board.

(4) Teacher license requirements: Waivers were sought
to allow charter schools to hire teachers with other types
of work experience.

National Level Research

The U.S. General Accounting Office (GAO) organized
the first nationwide effort to compile a variety of charter
school experiences. The results were reported in January
1995 and focused on four areas: 1) number of charter
schools approved and programming they offered, 2)
autonomy of charter schools and influences on autonomy,
3) accountability systems in place for charter schools, and
4) administration of federal programs in charter schools.

GAO staff reviewed proposals and charters to learn about
their instructional programs. administrative and financial
relationships with districts, and accountability systems.
Legislative analyses examined the differences between
state laws. Interviews were conducted to learn about
individual schools, relationships between schools and
districts, and the experiences of schools, districts, and states
in disbursing federal program funds.

The GAO found great diversity in the methods used to
assess students and the specificity of outcomes
described in charters. The report questioned whether
adequate baseline data were being collected to evaluate
changes in. student performance, and whether data
would be reported in such a way that the progress of
different demographic groups could be tracked. It also
questioned requirements that charter schools use
standardized norm-referenced tests, especially those
schools that targeted low-achieving students.

The GAO suggested that new means of administering
federal programs were needed because many charter
schools were not tied to a school district, the usual local
anchor for federal program administration. Although
some states treated charter schools as local education
authorities, state administration for Title 1 still holds
districts liable. As of the GAO report, many states had
still ne. resolved this missing linkage in administering
fwkral programs.

In July 1995, Alex Medler of the Education Commission
of the States (ECS) and Joe Nathan of the Center for
School Change surveyed 110 charter schools and described
them in terms of: grade levels served, school size, and
facility type; subject focus or target student population;
intra- and interdistrict enrollment; start-up funding and
sources; reasons for seeking chaster status; business and

community partnerships; contracts for services and teacher
qualifications; assessment tools used; and technical assist-
ance needed.

ECS is continuing to explore charter schools with a
Danforth Foundation grant Louann Bierlein of the
Louisiana Educational Policy Research Center at Louisiana
State University recently examined ethnic/racial composi-
tion and other demographic information on children in
charter schools. Impacts that charter schools are having on
the educational system are also documented. ECS
published her findings in February 1996.

Chester Finn and Bruno Manno of the Educational
Excellence Network at Hudson Institute together with
Bierlein are conducting a two-year study of approximately
35 charter schools in Arizona, California, Colorado,
Massachusetts, Michigan, and Minnesota. The goals of this
project, funded by the Pew Charitable Trusts, are to
identify policy and practical issues in implementation and
to inform policy makers and practitioners of solutions and
strategies. Their first year report was released in January
1996.

Mark Buechler of the Indiana Education Policy Center at
Indiana University released a January 1996 report, Charter
Schools: Legislation and Results after Four Years. This
report discusses trends in legislation and contains a chapter
devoted to charter schools in operation. It also describes
schools in terms of size, student population, and
educational approaches, and it presents data on parent
involvement, student achievement, barriers encountered,
and early evidence of the effects of charter schools on other
schools. The report's primary focus is national, but one
chapter is devoted to a history of charter school bills in
Indiana.

7

Marc Dean Minot of Rand Corporation has conducted
four different studies analyzing charter school laws. His
most recent effort is titled, Creating a Market for Public
Schools: Lessons Learned ftom Ear0 Implementation of
the Massachusetts Charter School Statute. It will be
released sometime in Spring 1996.

The federal Charter Schools Program was created
through Title X of the Improving America's Schools Act
(IASA), which reauthorized the Elementary wid Secondary
Education Act. Title X funding is designated for
implementation and initial development of charter schools.
Although $15 million was authorized for the program,
Congress allocated only $5.4 million in 1995. Ninety
percent of these funds were designated for a state grant
program to help charter schools defray start-up costs. The
other ten percent were designated for a national evaluation
and other national activities.

In the first year, the national activity money ($536,000)
was earmarked for the four-year charter school evaluation
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study awarded to RPP, International, a Berkeley, California
based policy research center. RPP heads the study's
research consortium which consists of the University of
Minnesota's Center for Applied Research and Educational
Improvement and the Institute for Responsive Education,
a Boston based non-profit research group.

The RPP study will involve 50 charter schools, of which 30
will be selected in the first year, and 20 will be added the
second. Researchers will conduct an annual telephone
survey of all charter schools, achievement testing at a
matched sample of charter schools and regular public
schools, case studies, and an intensive study of a few
charter schools in order to explore policy issues affecting
them. The first-year report will be available in November
1996.

In addition to the efforts described above, professors and
graduate students across the country are also beginning to
study many aspects of charter schools. Projects should
begin to surface in greater numbers now that many more
laws are operational. An increasing number of policy
papers and discussions of charter schools are also
appearing in academic journals (e.g., Raywid, 1995;
Wohlstetter & Anderson, 1994; Wohlstetter, Wenning, &
Briggs, 1995).

The Future of Charter Schools

Political tides, no doubt, will bring much to bear on the
future of the charter school movement. Of the 20 states that
considered, but did not pass, charter school legislation in
1995, most will probably resurface with bills in 1996.
However, the political shift toward conservatism in
statehouses across the country, may enable legislators to
pass various alternative measures in lieu of charter laws,
such as voucher bills or more comprehensive decentral-
ization and deregulation bills. An example of the latter is
the "home-rule" .district-level reform recently passed in
Texas (Lindsay, November 29, 1995).

Clearly, the next five years will prove pivotal in
determining the future of charter schools. Will enthusiasm
fizzle in favor of other reforms, or will charter school
momentum continue to build? Hopefully, new policy
decisions affecting the status of charter schools will be
informed by a growing body of research.

jagg: The research projects frond represent many, but not all, of the
major charter schookelated research conducted or currently in progress.
Pleme nom also that only research highligjus are presented, not complete
findings. Readers are encouraged to obtain the flail reports cited to gain
a more thorough understanding of the research literature.
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# Operating by 3/1/94 State CS. - 42; District CS. -4 Immo 5 - 5 24 0 IS

lbeeMiumk Exemption
from Most State
Education Code

Yes, cup health, ufety, civil

rights, nits, reqeired 11

sheet ZUBSOWd, sFecial

educatio, isswasce

Yes, ems hulk, safety, civil

rights, CA mist

asmssmests

Ne, mist oply fer *divided

waiters

Yes, eacept health, safety,

me-discriminatise, DE

mdest =smelts

,

Ns, melt code applies, ether

dui madam cutificatio;
flay mek waivers

Free of District fluke
& kgsdations

State CS. - yes

District CS. - negotiated is

charter

Negotiated is charter Neptiated ie charter Yes Yes

Legally Autonomous

_
State CI - yrs
District CS. - negotiated is

charter

Neptiated is charter No Yes, impaired as DE petal

corporatist

Yes, upeized as sos-prefit

wpm*s litially, thea
minuted te peibc dal;
ies-proit main Is receive
dessiem

Receive WO% of
Formula Funding for
Operations

state Ci - yes;

District CS- - receive Z

district average per pipit

Yes, except br certain state

categorical Programs

No, x 80%. higher if

septiated se is charter

Yes Yes

Extra Local Funding
for Operations

State C.S. - ee

District CS. - yes

No No Yes N.

Extra Local Funding
for Lame Capital

State CS. - se

District CS. - me

Ile No N. N.

Start-op or Capital
Expense Funds'

Law created SI macs

stimulus kat baited
USK hem U.S. Ed. Dep. is

ITTS

CA received ST2III from US.

Ed. Dep. is IP%

CO received 11288 from U.S.

Ed. Dept. is MS

N. Vied Goals 2000 fads; NA

received SINK ins D.S. Et

Dept. is 15S

Transportation Tramper:Wes moon WI
Mdeded is ham support

CS. may prmik & get state

bake& or district may

autism M previde

If preided, district may

prairie & psy with CS.

obis. S, Or CS. may

traipse! $11quitipef

POI Wig

CS. sr !Wriest district may

prr ride, stme pp ave. cost

Pr PIO

District et {Kaden may

provide (apt state $ fer) cr

CS. cm provide & pt the

district ave. cat

Teacher Cerdlication
fisquirod / Collective
liargainietg

_
Ile, but nest specify

employee 1,8114068es / May

harpie wilistrict (if district

CS.), as a lepers* nit et

sot at IN

Ns, ket met mecify

employee palikatises / Nay

bergs/ wIlistrict, as a

operate slit, sr set at al

Yes, seless ohm oinked /

Nay bowie *district, as a

lepers* emit Of Oat at al

(with a waive)

Yes, het may hire 35%

see-cert. mil DE tuts
altersatim cert. / Am

bargain as separate mit or

set at al

Ile, but vest specify

empleyet pdikatiess /Nay
lorgaie as spats mit et
set at all

EL mt Charter Scbed

' tedious $ preteded is law er S received frem V.S. Wombs Doormat I the State Public Charlet Scheel Program heft fIf InS.
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Key Components of "Expansive" Charter School Laws
State (year enacted /

implemmetod)
14khigan
(1993193)

Minnesota
(1991/92)

New Hampshire
(1995/941)

New jemmy

(1996/96)
Teas

(1995195)

# Permitted by Law local It-12Amermed. disoict,

Com. GI. - m bit;

Ushenities - OS -1i, IM -

17,12S - '91, & ISO - 411

40 New c 5 by 1997, the, s II

per yeac Csovenims - I pm

year per district

135 in int 4 yrs. Each new

LS. cat emceed 501 sadists

or 25% of district woken

Opes eortlhoest chaner

school' 20

Sponsors local or istermediate district,

poblic state osiversities, or

coins/amity 03111gtS

My local board, state board

of et (for weals), poblic

post-semsdary schools (aN

charier: mat alto Le

approved by State board)

lie local board (with state

beatd acoroval)

Commit:Mom of ed.

(Local beard resins

&mikados & seeds to

commisioser with or w/o

their recemmesdation)

State Board

Organisers / Founders My isdividtal or eotity Limed teachers x 2 certified teachers, k 10

parents, oss-prefits indediag

colleges 11 soinwities

'beckon Wm porous, higher

ed. 'thesis, pdvate laity

wlyanots & teachers

Public or private higher ed.

scbods, ms-profitt,

governmental edifies

Appeals Process No State beard of Ascalon State board of edmatios SUB beard of decades No

Schools Eligible New, existing, private (if

recoostitoted as poblic

entities)

New, all or part of existing

KW (w/upport of 90%
teadsen at the school)

New, listing (w/toppert of

>MN of teachers, toper-

Modem, & niacipal)

New, existing (w/seppert of

SI% of teachers aod punts)

New

# APProved bi 3/V9i ii 20 0

# OPeradolf bY 3/1/96 43 17 0 0 0

Automatic Exemption
from Most State
Education Code

Ilt respoosible for most code

applicable to istricts, with

sae audios:

Yes, except health, safety, civil

rights, mils, special

edocatioa

Yet, cos health, safety, civil

rights, special Mintiest NN

Mem attestants, Ws. #
of school days

No, may seek waivers

unrelated to testing,

assessmeat civil rights,

health A safety

Yes, except Multi, safety,

special binged ed., school

accomtability, graduatios

mgt., A few oder mono:.

Fres of District Rules
& Regulations

Yes Yes Yes Yes Yes

Legally Autonomous Yes, organized as soo-proits Yes, orgamized as am-profs

or cooperative

Yes, organized as corporatieo Yes, organized as 110111W0fit Yes, are a part of Pablic

School System of TX

Receive 100% of

Formula Funding foe
Operations

Yes, receive state ed. aid per

child sot to exceed aunt ie

district of LS. location

Yes No, recent 2 tad
mevirms year's average cost

per pipit from Mous

resident districts

No, receive 90% of average

cost per pupil from students'

reddest districts

Yes

btra Local Funding
for Operations

N. No (except for scecial

education)

Yes No Yes

Extra Local Funding
for Large Capital

No No

Start-ow or Capital
Expense Funds'

Used Goals 2003 holds; NI

received SHIT fro U.S. Ed.

Dept is 1995

NN mceived SHIM from IlL

Ed. Dept in 1995

N. No TX received $2501 from U.S.

Ed. Dept is 1995

Transportation Covered is pet popl boding LS. receives state tampon.

feeding if traosport wrists.

Besideot district otherwise

provides to district blifir 0

CS. WOK

District of C.S. location

tramports I pays kr reside*

mists, LS. pays + costs.

Noo-retidest trasscort paid

by tending districts & C.S.

Covered in per pupil Wig Rhea provided, state pays

Modem codification
Amend / Colimelvy

BarIldrAng

Rewind exept oliverity or

college LS. cm ne idgher et

facolty / District LS. - hal

mulcts apply, IN others cas

bar pia as sisgle omit or od

Yet / Nest boreal' as a

separate mit oi not at aN

SO% most be certified or have

at least 3 pan of teaching

Wince n497 krill as a
operate mit or ost at all

Yes, bot alternate cert. OIL /

New C.S. may apply district

sirmfmt bertis as sitie
mit or ost at all; Gamiest

mut me district costracts

No / No

Ci. 21 Garter Schod

Winos $ provided ia law or $ received from V.S. Elution Departmest is the State hill Chener Scheel Program fading for IMS.

I New Ilmopshire's law is activated at the district level wIsea district voters adept the on of the charter schesi law for use withis thedistrict

SoIchapler Dude e DI law Mews Ipomrollmerit Charter Schools,* which it the mere emotive maim of the kw. Sad/open C allows *Camps or Campos ProgramCharter Scheele whisk

are dietrict *owed sod permit freedom from diurict academic md ittnictissal repletion as agreed to io tbe charter. This we restrictive provision is ou described here.
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