DOCUMENT RESUME
ED 394 424 HE 029 118

AUTHOR Pengilly, Joan Forssmark

TITLE The First Female President of a Co-Educational Public
Institution of Higher Education: An Historical
Examination of the Presidential Tenure of Julia Ann
Sears, 1872-1873.

PUB DATE 10 Apr 96

NOTE 264p.; Paper presented at the Annual Meeting of the
American Educational Research Association (New York,
NY, April 8-13, 1996).

PUB TYPE Speeches/Conference Papers (150) -- Reports -
Descriptive (141) -- Historical Materials (060)

EDRS PRICE MF01/PCll Plus Postage.

DESCRIPTORS *College Administration; *College Presidents;
Females; Feminism; Higher Education; *Sex Bias; *Sex
Discrimination; *Sex Stereotypes

IDENTIFIERS George Peabody College for Teachers TN; Massachusetts
Institute of Technology; Minnesota (Mankato); *Normal
Schools; *Sears (Julia Ann)

ABSTRACT

This study examines the life and career of Julia Ann
Sears, the first known female president of a public, coeducational
institution of higher education in the United States. Sears, an
educator from Massachusetts, served as president (principal) of the
State Normal School at Mankato, Minnesota, from 1872-~73 after
teaching there for one year. At the end of her very successful year

as president, the state governing board replaced Sears with a man who
had no teaching or normal school experience, and Sears was offered
the lesser position of First Assistant. Sears returned to
Massachusetts and within two years was teaching at Peabody Normal
College in Nashville, Tennessee. She was a mathematics professor
there for thirty-two years, training over 10,000 teachers to build a
public school system in the South. Sears' early life in
Massachusetts, as well as her teaching experiences in Maine and
Boston are explored as they relate to hier term as an administrator in
Minnesota and her later years as a respected educator of teachers in
Tennessee. Included in the study's contextual framework are
discussions of nineteenth century feminism, women in higher education
administration in the late nineteenth century, women's entry into
professions, early state coordinating boards, the normal school
movement, Mankato State Normal School, and early education in
Massachusetts. Contains 284 references. Three she~* appendixes
include the birth record of Julia Ann Sears; a newspaper article by
Sears in the Mankato Weekly Review explaining her position on the
nonrenewal of her contract; and a citizens petition to the State
Normal School Board. Tables list: (1) Normal Schools in the United
States and Canada in the Early Years, (2) Faculty Salaries, 1871-72
vs. 1872-73, and (3) Faculty Salaries 1873-74. (Author/NAV)

e Je e e e v o e e e e e v e e e o de vl o g o de e ol e e e e v o e e e e e o v ol de e e st dle ol e e o e e de e e e sl e dle e e s e deole e de de e stk ke

* Reproductions supplied by EDRS are the best that can be made *

* from the original document. *
9 e Je sk vle g dle e e S de o e e e o e e o e g de oo o e e e ol e e e ofe e et e vl ol o e e d e e e Sl o e e e e e o e e e e sl e o e ke e e e e e de sk e e




ED 394 424

THE FIRST FEMALE PRESIDENT OF A COEDUCATIONAL PUBLIC
INSTITUTION OF HIGHER EDUCATION: AN HISTORICAL EXAMINATION

OF THE PRESIDENTIAL TENURE OF JULIA ANN SEARS, 1872 - 1873

by

Joan Forssmark Pengilly

Presented at the American Educational Research Association
Conference, April 10, 1996 (New York City)

CATION
Us QEPRRTNENTOF Sotornr PERMISSION TO REPRODUCE AND
COUCATIONAL RESOURCES INFORAT DISSEMINATE THIS MATERIAL
CE‘NnTaEsﬁn(ei':‘&;v'm“m“ N HAS BEEN GRANTED BY
LY/ Tins ducume

nzabon
ceved trom the person Of organ/a
[

Joan F_ Pengilly
soginating i} .

Ap o
[ Minor changes have been mide o
improve rgproduction quahty
s

pd 0
o prunte of view Of opinions stat

o O O ey Tt pser TO THE EDUCATIONAL RESOURCES
‘;;‘,;".:'.'“8‘;'57 powtion of polry INFORMATION CENTER (ERIC)

BEST COPY AVAILABLE




ABSTRACT

Traditionally American universities and colleges have
chosen male, white, middle-class presidents to lead them.
Yet in recent years women have made progress in their quest
for inclusion at the highest level of higher education
administration. Although much has been written about male
university presidents, little has been written about female
presidents. The history of female presidents in the public
sector has not been written. That history is begun with this
historical examination of the presidential tenure of the
first known female president of a public coeducational
institution of higher education. Included in the contextual
framework are discussions of nineteenth century feminism,

women in higher education administration in the late

nineteenth century, women's entry into professions, early

state coordinating boards, the normal school movement, the
formative years of Mankato State Normal School, and early
education in Massachusetts.

Julia Ann Sears, an educator from Massachusetts,
served as president (principal) of the State Normal School at

Mankato, Minnesota, from 1872-73 after teaching there for one




year. At the end of her very successful year as president,
the state governing board abolished the local governing
board, all the teachers left the school, the State Board
replaced Sears with a man who had no teaching or normal
school experience, and Sears was offered the position of
First Assistant with a reduction in salary.
Miscommunications resulted in both Sears and another teacher
accepting the same post. The Board decided against Sears, a
decision that the students and citizens protested in what is
known as the Sears Rebellion.

Sears returned immediately to Massachusetts and within
two years was teaching at Peabody Normal College in
Nashville, Tennessee. There she remained for thirty-two

years as a mathematics professor training over 10,000

teachers to build a public school system in the South. She

was never known to have mentioned her years in Minnesota to
anyone.

Sears' early life in Massachusetts, as well as her
teaching experiences in Maine and Boston are explored as they
relate to her term as an administrator in Minnesota, her
tenure as a president at Mankato is analyzed, and her later
years as a well-respected educator of teachers in the South

are examined.
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PRESENTATION OF TdHdE TOPIC

Introduction

The history of women in higher education is often
divided into six periods, which chronicle the development of
American education as it struggled to accept women into its
traditional male world. From female literacy in the 1700s
and the establishment of female academies and seminaries in
the early part of the nineteenth century, to the admittance
of women to coeducation for the first time when Oberlin
College opened its doors to them in 1837 and the
establishment of normal schools for teacher training shortly
thereafter, women have persevered in their struggle for
inclusion in higher education. The establishment of
coeducational land grant colleges after 1862, and the
establishment of the Seven Sisters women's colleges in the
latter part of the nineteenth century opened new choices for
women as they pried open the doors of traditional male
professions. Between 1860 and 1890, the period referred to

as "Respected Spinsterhood" (Palmieri, 1987), women entered a

new profession as presidents of institutions of higher

1
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education. However the few female role models in the role of

president headed private female seminaries and colleges.

In New England, it was estimated in 1870 that
there was a surplus of 30,000 unmarried females of marriage
age--a surplus created not only by the Civil War, but also by
the great exodus of males from eastern states who went west
to pioneer new states (Livermore, 1883). Some colleges began
to accept women as tuition-paying students just to survive
financially. With little prospect of finding a husband, and
a growing need for teachers due to the growing common school
movement, women were encouraged to enter higher education in
order to contribute to the nation. Women continued to view
marriage and work as mutually exclusive and, since work was
being encouraged by society, spinsterhood was viewed by
society as a respectable status for a female (Palmieri,
1987). The increase of women in higher education between
the Civil War and World War I, was said to be influenced by

three major developments: 1) the growth in popularity of

public education, 2) the Reconstruction Period immediately

following the Civil War, and 3) the expansion of higher
education (Solomon, 1985). By 1870 only one percent of the
college-age population of the United States was enrolled in
higher education, yet women constituted 21% of that one
percent (Graham, 1978).

Female graduates of colleges and normal schools

typically married or became teachers in common schools.




Women also became faculty of women's colleges and, to some
degree, of co-educational colleges. Clifford (1988)
states that in 1870 there was a higher percentage of
female faculty in postsecondary education than in 1970. Yet
women were not expected to rise through the administration of
these institutions beyond the position of Dean of Women.
Most institutions of postsecondary education were headed by
men. Even the women's colleges, which later would favor
female presidents, were initially headed by men; only
Wellesley opened in 1875 with a female president; 100 years
later, more than half of the Seven Sisters Colleges still had
male presidents. Between 1865 and 1904, there were only 28
female presidents of female institutions (McGill, 1989). Not
until 1978 did all of the Seven Sisters Culleges have female
presidents (Solomon, 1985). It was, therefore, a rare
occurence in the nineteenth century when a female graduate of
a college or normal school found herself president of an
institution of higher education.

In 1871 Frances Elizabeth Willard became the first
female college president when she was appointed head of
Evanston College for Ladies, a private single sex

institution, which later became part of Northwestern

University (Kane, 1981; Read & Witlieb, 1992). The following

year, Julia Sears, a graduate cf a coeducational normal
school in Massachusetts, was appointed head of Mankato Normal

School in Mankato, Minnesota, a state supported coeducational




public institution, which a century later became Mankato
State University (Anderson, 1987). Sears, thus, became the
first female president of any public coeducational
institution of higher education in the United States.

The body of literature on female presidents
contains no information about the earliest female presidents
of public institutions: who they were, what they achieved,
and how they impacted higher education and the history of
women in higher education. This study will concentrate on
the tenure of the first known female president of any type of

public coeducational institution of higher education.

Significance of the Study

Traditionally, American universities and cclleges have
chosen male, white, middle-class presidents to lead them.
Yet in recent years, women have made progress in their quest
for inclusion at the highest level of higher education
administration. In 1975, 148 women held the presidential
office in American institutions of higher education, sixteen
of which headed public colleges and universities. By 1992,
348 women held the presidential office, constituting
approximately eleven percent of the total 3,164 academic
presidents in the United States. Of these 34¢ female
presidents, 167 headed public institutions (American Council
on Education, 1992). About 60% of all new female presidents
head public institutions, an increase from 42% in 1990

(Higher Education and National Affairs, 1993). During 1994




the total of female presidents grew to more than 400
(Featherman, 1994).

Much has been written about university presidents,
though most of the non-dissertation literature focusses on
the traditional male university president (Birnbaum, 1990;
Fisher, 1984; McLaughlin & Reisman, 1990; Cohen & March,
1986; Kerr & Gade, 1986). Much has also been written
about the upward mobility and the leadership styles of female
leaders (Morrison, 1992; Chamberlain, 1988; Collins, Gilbert
& Nycum, 1988; Rossi & Calderwood, 1973). Role conflicts of
female university and college presidents are minimally
addressed in the literature (Siegel, 1985; McLaughlin &
Riesman, 1990). Profile studies of the female university
president have been produced since 1976, with the latest
publication in 1993 from the American Council on Education
(Touchton, Shavlik & Davis, 1993).

Female academic presidents of private institutions are
addressed in a moderate amount of the current body of
literature. Biographies of male academic presidents are
covered extensively. However, no body of literature exists
which addresses the history of female presidents of public
institutions of higher education.

There was little interest in female presidents before
1970 as there were so few of them and none headed large
coeducational universities. Most literature about female

presidents has appeared since 1980. A search through ERIC




for 1982-1993 identified six papers and seven journal
articles on female college presidents; none of these 13 deal

with early presidents of public institutions and none are

historical in nature. Fobbs (1988), Mertz, Welch and

Henderson (1990), Moore (1982), Twombly (1986), and Schultz,
Montoya and Briere (1992) deal with women and upward mobility
through the ranks of academia and the barriers they
encounter. A research study of the Junior and Community
College Research Committee in Texas (1981) addresses self-
perceived leadership styles of female administrators and the
perceptions of their subordinates. Green, Ross and Holmstrom
(1988), Nason and Axelrod (1980), Riesman (1983), Shavlik and
Touchton (1983),; and several On Campus With Women newsletters
report on women presidents: selection, profiles, spouses, and
a national identification program.

Recent articles about female leaders and presidents
include those concerned with leadership and presidential
styles. Rosener (1990) gives invaluable insight into the
leadership style of wowen, but not specifically of women
presidents. North (1992) and Ryan (1993) address the
environment for women leaders in higher education. Hamlin
(1990) presents a description of the university president of
the 1990s, which could apply te both male and female
presidents.

Between 1974 and 1988 there were 10 dissertations

written dealing with women presidents, all profile studies.




None are historical in nature. Between 1988 and 1992 an
additional 11 dissertations were produced. Of these 11, six
[Bowen (1988); Cooper (1992); Despain (1991); Kipetz (1990);
Sanford-Harris (1990); and Woodlee (1992)] are profile
studies of women presidents, including those of
baccalaureate, two-year college, and public associate degree
institutions, and a study of Black women presidents. Four
[Jablonski (1992); McGill (1989); Velivis (1990); and Wheeler
(1988)] deal with leadership styles of women presidents. One
[Payne (1990)] examines communication skills of female
college presidents. The McGill (1989) study is of particular
interest as it is an historical study of three female
presidents of private women's institutions (Alice Freeman
Palmer, Martha Carey Thomas, and Elizabeth Cary Agassiz) and
their impact on the status of women in higher education.

None deal with early presidents in public institutions.

Since no records of female presidents were kept until
the Office of Women in Higher Education of the American
Council on Education began its list in 1975 in order to trace
the movement of women upward through academia, each new

female president of a public institution believed herself to

be the first such president. In 1927 Rita Bolt was appointed

president of Lyndon Normal School (Vermont) and was believed
by her appointees to be the first female president. In 1935
Kate Zaneis was believed to be the first female president of

a public college or university when she was appointed to head




Southeastern Oklahoma State Teachers College. In 1946 Ruth
Haas was appointed president of Danbury State College
(Connecticut) and was believed to be the first (Tisinger,
1991). Even in the mid-1970s, many public college female
presidents believed they were the first to be appointed

to a public institution.

Catherine Tisinger (1991), has said that no history of
the female presidents in public institutions has been
written. As she stated in Women at the Helm: Pathfinding
Presidents of State College and Universities, "their stories
are needed for a complete understanding of the contribution
of women to the evolution of the public sector" (Tisinger,
1991, p. 3). While Tisinger identifies four of the earliest
female presidents at public institutions (Julia Sears, Rita
Bolt, Kate Zaneis and Ruth Haas), she also notes that none
are mentioned in Famous American Women: A Biographical
Dictionary from Colonial Times to t..e Present.

Of the 21 doctoral dissertations on women presidents,
between 1974 and 1992, only one deals with early presidents,
and these presidents headed private women's institutions
(McGill, 1989). When the Office of Women in Higher Education
at the American Council on Education began a tally of female
presidents in 1975, 11% (16 in number) of all female academic
presidents headed public institutions. By 1992 this number
had increased to 167, or 48% of all female presidents. The

American Council on Education has no historical data on

18




female presidents and, according to Judith G. Touchton,
Deputy Director of the Office of Women in Education, there is
a real need for one (J. G. Touchton, personal communication,
ca. June 10, 1993).

History connects the past to the present and offers
future possibilities to our culture (Butchart, 1986). This
historical study begins to fill the gap in the body of
literature concerning female presidents of institutions of
higher education in the United States, by starting the
history of female presidents in public institutions of higher
education that will some day connect with present day female
leaders. By understanding the experiences of previous
leaders in the public sector, current presidents will be able
to connect with past female leaders and, perhaps, to gain
insight into current issues facing the public institutions in

higher education in the United States.

Research Methodology
This research investigates the tenure of the earliest
known female president of a public coeducational
institution of higher education in the United States, Julia
Ann Sears, asking the questions: Who was she, how was she

selected, what did she achieve as a nineteenth century female

administrator, and what were the influences on her life which
s

brought her to Minnesota in the late nineteenth century?
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In order to study the tenure of Sears at Mankato, an
historical approach to research was utilized. Historical
data were collected from archives at each site. These
resided in university and local histories and with university
offices of archives, presidents' offices, local historical
societies, public libraries, university libraries, local
newspaper archives, and family members. Copies of archival
information were requested from sites which contained small
amounts of material. Sites with large amounts of material
were visited by the author. Biographical information was
gathered through census reports, county histories,
genealogies, birth and death records, city directories,
college catalogues, and personal effects.

Six major sites were examined for information about
Julia Sears:

1. East Dennis, Cape Cod, Massachusetts
(birthplace)

2. Bridgewater State University (1859 graduate)

3. Mankato State University (president 1872-1873)

4. Minnesota Historical Society, St. Paul

5. Peabody College, Vanderbilt University
(Professor and Head of Mathematics Department,

1875 ~ 1907)

6. Fairhaven, Massachusetts (place of retirement
and death)

Major research was conducted at Mankato State University in

Mankato, Minnesota, and at the Minnesota Historical Society

»”




in St. Paul, Minnesota, as it was in Minnesota that most
archival information concerning Sears' tenure was found.
Primary sources included reports written by Sears,
correspondence, minutes of the State Normal School Board,
reports and speeches delivered by Sears, and interviews with

Sears' relatives.

Secondary sources included archival information, as
well as an extensive literature review to build a contextual
framework. To examine Julia Sears at this time of history,
it was important to look at her tenure within the contextual
framework of nineteenth century feminism, women in higher
education administration in the late nineteenth century,
women's entry into professions in the nineteenth century,
early state ccordinating boards (in particular the
relationship between the state and local boards in
Minnesota), the history and nature of the normal school
movement, the formative years of Mankato Normal School,
United States Reconstruction, the history of the town of
Mankato, and the history of mathematics education in the
United States.

In analyzing the data, it was important to assess the
documents for authenticity and for verity. Newspapers, for
instance, were often biased and reports were slanted

according to the value structure of the editor. Reports to

governing boards might have exaggerated findings. Verifying




each piece of evidence through triangulation became
important. Authenticity was checked by looking for
plagiarisms, intentional and accidental errors, and
forgeries. 1In the case of the Sears Rebellion, for instance,
the writings of the state governing board, the students, and
friends of Julia Sears were weighed against Sears' own report
in order to arrive at as clear a picture of the insurrection
as possible. A judgment was then made by the author based on

the preserited evidence.

Scope and Limitations

The study focused on the tenure of Julia Ann Sears as
president of Mankato Normal School in Mankato, Minnesota from
1872 to 1873, including the challenges she faced as a pioneer
in a female presidency of the nineteenth century. A brief
study of her early life was presented as it related to the
influences which may have had implications on her tenure as
an administrator. Sears' life after 1873 was
studied as it may have been influenced by her year at
Mankato.

In early searches into Sears' life, it was found by
the author that Sears is never known to have mentionned her
year at Mankato to anyone in Tennessee throughout her 32
years there as a professor of mathematics at Peabcldy; was her
experience in Mankato either so unfavorable or so
insignificant to her that she chose to forget it? Several

small mysteries surrounding her life were investigated
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including her true year of birth (1839 and 1840 are both
mentioned), her date of death (three dates are noted), and
her teaching experiences in various schools in New England
(previous researchers based their statements on a fallacious
report). The larger mystery of why she was chosen to head
Mankato, and what actually occured during her year as
president was, the major focus of this study.

Terms used during the research are defined as follows:

higher education -~ postsecondary education or, as
defined by M. Carey Thomas, "any education above the high-
school grade...the education given in the technical and
professional school as well as in the college" (Cross, 1965,
p. 146),

public institution of higher education -~ an

institution of postsecondary education which is supported
financially and governed or coordinated primarily by city,
state or federal government resources, including all public
normal schoels, teachers colleges, state colleges, and
universities,

normal school - a school designed after the

principles of Horace Mann's normal school for the purpose of

teacher education to support the common schools,

president - the person who is appointed head of an
institution of higher education and has been delegated
leadership authority by the institution's governing board;

alternative terms of principal and chancellor may apply,




14
femininist movement - a social movement containing

both radicals and conservatives during the nineteenth
century, aimed at obtaining suffrage and equal rights of
entry for women into education and professions in the United

States.

Organization of the Paper

The paper is organized into six sections: Presentation
of the Topic, Sears in New England, Sears in Minnesota,
Analysis of Mankato Tenure, Sears’ Life as an Educator in the
South, and a Summary. The presentation of the topic includes
a justificatien for the research, a discussion of the
organization, scope and limitations of the study and of the
research methodology employed.

In the second section, the early life of Julia Ann
Sears is briefly addressed: her family, her education in
Massachusetts, and her teaching experiences in Massachusetts
and Maine. Included in this chapter are discussions of the
common schools and education in early nineteenth century New
England, the development of normal schools, and the
development of mathematics education pedagogy.

In the third secticn, Sears' years in Mankato,

Minnesota, are discussed: her appointment, her tenure, the

political, social and academic atmosphere of Mankato in the

1870s and her reappointment controversy. Included in this
section are discussions of the westward movement of female

teachers, the nineteenth century feminist movement, the




history of Mankato and Minnesota, the history of Mankato
Normal School, and women in higher education administration
in the nineteenth century.

The following section contains an analysis of Sears’
tenure as an administrator within the context of the
nineteenth century normal school and of Mankato of the 1870s,
drawing inferences and making judgments based on the
collected evidence. Included are discussions of her
-appointment, faculty, personal life, changes made to the
school, management ability, and evaluation as a president.

The final major section on Sears’ life contains a
brief epilogue of her life as an educator in Tennessee,
including her contributions to public education in the South,
retirement, and death. Also included are discussions of the
history of George Peabody College for Teachers in WNashville,
Tennessee, Sears' fundraising efforts for Peabody, and Sears'
family.

The summary of Sears' life, conclusions of the study

and suggestions for future research are then presented.

Literature Search
Julia Sears, a 1859 graduate of Bridgewater Normal
School in Massachusetts, came to Manka*o Normal School in

Minnesota in the year 1871 and was appointed head of the

school in 1872. According to reports in local newspapers,

Sears' year as head of Mankato Normal School was very

successful for both the students and the school. Yet at the
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end of the year, her contract was terminated. When confusion

between the local resident director of the school and the
state coordinating board later resulted in a controversy over
her subsequent appointment as assistant principal, the
students went on strike in support of Sears, causing what 1is
known in the history of the school as the "Sears Rebellion"
(Anderson, 1987). From the literature search, there appeared
to be some controversy over the reason for the nonrenewal of
her contract: Was she caught in a political battle over
control of the school by the state board, was it because she
was a feminist, was it simply because she was a woman, or did
she fail to be reappointed because she lacked the skills to
be an administrator? These and other questions were
addressed in the tenure analysis found in Chapter 4.

A computer search on Dissertation Abstracts
International and America: History and Life resulted in no
mention of Julia Sears. Other references were searched
including Notable American Women (James, E., James, J. and
Boyer, 1971), Dictionary of American Riography (1958), Famous
First Facts (Kane, 1981), and The Book of Women's Firsts
(Read & Witlieb, 1992) with negative results. The
Schlessinger Library at Radcliffe was also contacted
concerning Julia Sears, as well as the National
Archives in Washington, DC, with negative results.

In an autobiographical article, written for Peabody

Alumni News in October 1915, Julia Sears told of her early
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- education in Massachusetts and of her very early ambitions to

- be a teacher. She wrote of the influence of the president of
Bridgewater on her career as a teacher and his interest in

. astronomy, which also became hers. She also mentioned her

studies in mathematics at Massachusetts Institute of

Technology and her "line-a-day book" [diary] (Sears, J. A.,

Z: 1915). Through this article, her philosophy of life and of

education can be understood; her statements give an insight

i
N

into her character. However, no mention is made of specific

teaching experiences (nor of Mankato) prior to her
appointment to Peabody Normal College in 1875.
Biobase was searched and was found to corntain only one

‘i mention of Sears, an article by A. L. Crabb in 1968. The =
artiéle, entitled "A Mos. Remarkable Woman," was written for
the Pea