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Collaborative Teaming Objectives

The trainee will ...

describe the skills demonstrated by
effective collaborative teams.

use a problem solving approach to solve a

‘ specific problem associated with the
inclusion of a student with diverse
learning abilities.

describe a seven step approach to
conflict resoulution.

evaluate their individual and team skill in
distributed leadership, communication,
problem solving, and conflict resolution.
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An inclusive school is. ..

where students are not excluded because

they are different.

where adaptations are made to accommodate all

students.

2 ®
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Collaboration is. ..

“a process of problem solving by team members,
each of whom contributes his or her knowledge

and skills and is viewed as having equal status”.

Source: From Vandercook, T., & York, J. (1990). A team approach to program development and
support. In W. Stainback & S. Stainback (Eds.). choolin

pendent integrated education: (pp- 95-122). Baitimor, MD: Paul H. Brooks Publishing Co.

¥
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Skills for Effective
Collaboration

Distibuted leadership
Trust-building .
Communication
Problem solving/decision-making |

Conflict-resolution

’ o
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The distributed-actions theory of
leadership allows. ..

any member of a team to lead.

| | any leadership function to be fulfilled by any
‘ member.

Source: From Johnson, D.W. & Johnson, RT. (1991). Joining together: Group theory and ckills. (4th
ed.). Englewood Cliffs, N]J: Prentice Hall.
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Functions of Distributed-Actions
Theory of Leadership

Task-leadership actions

Maintenance-leadership actions ‘

Source: From Johnson, D.W. & Johnson, R.T. (1991). Joining together: Group theory and skills. (4th
ed.). Englewood Cliffs, NJ: Prentice Hall.

’ ¢
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Trust behaviors include expressions
Ofo ® o

appropriate warmth
liking of others
support
acceptance

‘ listening tu others
praising others

They DO NOT include...
ridicule
rejection
put-downs
silences

Source From Thousand 1., Fox, T.J., Reid, R., Godek, J., Williams, W., & Fox, W. (1986). The Home-
Model: Edu QDI

Q present intensive educational challenges within regular
education environments (p. 36). Burlington, VT: University of Vermont, Center for Developmental
Disabilities.

.
. L3 .
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Strategies that strengthen trust include. ..

using team member's names
maintaining eye contact
active listening

showing interest

giving ‘credit

eliminating jargon

Collaborative Teaming Trainee Workbook
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Communication is. ..

an exchange of information between two or more

people.

Collaborative Teaming Trainee Workbook
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Speaker Skills

Self-disclosure
Giving feedback

Checking perception ‘

Asking open questions

Asking closed questions

Collaborative Teaming Trainee Workbook
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Listener Skills

Reflecting feelings
Paraphrasing
| ‘ Summarizing

Asking content questions

Asking and/or receiving feedback

J
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Seven Steps For Problem Solving and
Decision-Making

Define the problem
Analyze/clarify the problem
Explore alternatives ®
Select a strategy
Clarify the strategy
Implement the strategy

Evaluate the outcomes

Sowurce: From Graden, J.L., & Bauer, A.M. (1990). Using a collaborative approach to support students and
teachers in inclusive classrooms. In S. Stainback & W. Stainback (Eds.).

Curriculum considerations in
inclusive classrooms: Facilitating learning for all students. (pp. 85-100). Baltimore, MD: Paul H. Brookes
Publishing Co.

Collaborative Teaming Trainee Workbook

'8




| X
Y %

Step 1: Define The Problem

Write a clear description of the problem in terms of

observable actions/behaviors.

Collaborative Teaming Trainee Workbook
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~ Problem SolviEnngecisiZn Makmg Form
= xample
n«m& = ) s e
Team members present: : R ST
Mr. Lab Mr. Havamer . - “M(. Special -
Ms. Spell Mrs. Plus __Ms.Assist
1. The ProblenvVIssue: Write the problem in general terms.
David is not included in his science class
2. Analyze/Clarify the Problem. Rewrite the problem in the form of a question. ‘
3. Explore Alternatives: Brainstorm ______ minutes i}
1. ‘ 5, . . .. - . Forming .
o o . f{indicate by #)
4 8. o
4. Select a Strategy: Briefly describe the plan of action,

14
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Problem Solving/Decision Making Form
Example A

Date:
Team members present:

1. The Problem/Issue: Write the problem in general terms.

‘ 2. Analyze/Clarify the Problem. Rewrite the problem in the form of a question.
3. Explore Alternatives: Brainstorm ___ minutes
Consensus
1. s Forming
(indicate by #)
2. 6. )
1.
3. 7. 2,
3.
4. 8.

4. Select a Strategy: Briefly describe the plan of action.

‘ 16
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Step 2: Analyze/Clarify the Problem

Rewrite the problem in the form of a question.

16
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- Problem Solvmngecisxon Malung Form T
o920 E“'“P"*A R

Team members present: o R T
Mr. Lab M. Hammer ,_r M gzeaal
MsSpel  _Mrsplus ~ Ms Asszst

1. The Problem/Issue: Write the pmblem in geneml terms.

David is not mc/ualed m hzs sczence class

I 2. Analyze/Clarify the Problem/Issue. Rewrite the pmbl;m in the form of a question.

How can David be included in his science class?

3. Explore Alternatives: Brainstorm ________ .‘.“i?‘“m, |

1 5
2 6.
3. _ 7.
4

8.

4. Select a Strategy: Briefly describe the plan of action.

= 17
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Step 3: Explore Alternatives

Focus on needs and goals
Invent creative options, DON'T judge them
Broaden options, DON'T look for a single answer .
Search for mutual gains
Discuss each option separately
Make offers and respond to counter offers

Come to an agreement

* @
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Rules For Brainstorming

All ideas are accepted for what they are
Work for quantity ~ not quality
Expand on each other’s ideas
Encourage zany, far-out ideas
Record each idea
Set a time limit

Focus on a single-problem or issue

® o
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Rules for Consensus Forming

Review all ideas for applicability

Discuss modifications (if any) for ideas
that have been accepted (]

Prioritize ideas

Highest ranking idea will be implemented

Collaborative Teaming Trainee Workbook
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Problem Solvinngecision Making Form

Date: 9/20

Team members present:
My [ab Hai
Ms. Spell _ Mrs Plys

1. The Problem/Issue: Write the problem ir general terms. ..

David is not ikzclz_»tded in fhi‘s"_}s'c;iekg_c'e‘c];ozs_s

‘ 2. Analyze/Clarify the Problemllssue. Rewme :he pmblem m the jbrm afa que.mon. _

How can David be mc[uded m hzs sc:ence.dass7

3. Explore Alternatives: Brainstorm 7 __ minutes
Consensus
1. Use paraprofessionals 5. Exclude fromlesson  Forming
(indicate by #)

2. Work with peer tutor 6. Have David work withe
2nd grade ecology unit 1. #4

3. Work individually with 1. 2. #2
David . 3. #3
4. Use cooperrtive learnings.
groups

4. Select a Strategy: Briefly describe the plan of action. . .

o . N
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Step 4: Selecting A Strategy

Selected by and acceptable to classroom teacher
Unobtrusive
Fit into the normal classroom routines
Adapt only if necessary

Group instruction preferred to
individual interventions

Teacher/task/classroom variables adapted within the
conventional classroom setting

Positive and negative side effects explored

o
/,‘,6

22 =
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Problem Solvinngeclsion Making Form N

!
920 . Fampled
memberspment. Cen S -‘f,.j
Mr Lab = Mr Hammer
--Ms.SpeIl | |  f Mrs Plus ‘\

- 1. The Problem/Issue: Write the pr_vblem in g;ueml zenns: o

- David is not included in his science quS; -

2. Analyze/Clarify the Problem/lssue. Rewnte the pmblcm in xhcform of e quest:on.

How can David be mcluded in his saencedass7 SR
3. Explore Alternatives:. Bramstom 7 mmm L
1. Use paraprofess:onals s. &dude from lesson *Forming _

2. Work with peer tutor 6. Have Dawd wofk wlthe e AL
v 2nd gmde ecology unit, 1. #4 E
3 Work mdzwdually with 7. et 2
- David R
4. Use coopemttve learmng 8.

groups

4. Select a Strategy: Briefly describe the plan of action.
Restructure the science class lecture format by implementing
cooperative learving groups

Collaborative Teaming Trainee Workbook
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Step 5: Clarify the Strategy

What
How
Who

When

Where

30

2 o

Collaborative Teaming Trainee Workbook




‘ Y #24

¥

" Problem Solving Form -pg2 .
ExampleA - = ¢
§. Clarify the Strategy: Describe each aspect of the plan.
what: Restructure ecology unit using cooperative learning groups
Strategy to Person Begin/End
be Taken Responsible Dates Place
(How) (Who) (When) (Where)
1. determine group membership Mr.Lab 920 science
2. give student instruction Mr. Lab 921 Sscience
3. monitor progress Ms. Assist 9/21-9130 Science
4. collect student data Ms. Asist 9121-9130 science
5. provide feedback to team Mr. Lab 108 teacher's
' conf. Rm
6. Implement the Strategy: ‘Report outcome of plan. R I
Next meeting: (date)____ oo c(time) oo
Comments: SR R IR
7. Evaluate the Qutcomes: Describe cach gspectgfih& oolle_qio_n. j L
Data to o ' Person = How PR
be Taken . Responsible .- .- iOften .. . Where .
26
' Collaborative Teaming Trainee Workbook
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Problem Solving Form - pg 2 Example A

5. Clarify the Strategy: Describe each aspect of the plan.

What:
Strategy to Person Begin/End
be Taken Responsible Dates Place
(How) (Who) (When) (Where)

6. Implement the Strategy: Report outcome of plan.
Next meeting: (date) (time)
Comments:

7. Evaluate the Outcomes: Describe each aspect of data collection.

What:
Data to , Person How
be Taken Responsible Often Where

26 o
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Step 6: Implement the Strategy

Schedule follow-up meeting
) Discuss outcome(s)

Make future plans

27
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SR

S, _Clarify the Strategy: Describe each aspect of__;hé plan ;o

‘wha: Restructure ecology unit using cooperative learnivig groups .

_:Problem Solving Form - pg 2
- ExampleA .

Strategy to a Person . - - Begin/End : .
be Taken , Responsible - . - Dates - ‘i
(How) (Who) . (When) -

determine group membership Mr.Lab .. 820 " -
give student instruction MrLab - - - 921
.monitor progress Ms. Assist - 9R1-930
collect student data Ms. Asist 9R21-930
provide feedback to team Mr.Lab .08

6.Implement the Strategy: Report outcome of plan.

Next meeting: 1012 (date)___3:35pm (time)
Comments:

Qutcomes:

David met criteria. Cooperative learning groups seew:s
to be a useful instructional technigue for David. Mr.
Lab was very excited about the performance of all his
students. He would like input for other ways to re-
structure his class using cooperative learning groups.
Mr. Special said he would help Mr. Lab with his restruc-
turing efforts. '

Evaluate the Outcomes: Describe each aspect of data collection. _

What: ’ .
Data to Person . " How
be Taken . ' Responsible . Often

PR A

Place

& ('W.h"e)
. Stience
" science
- - science
-~ science
teacher's
- Conf. Rm

e ey .

Collaborative Teaming Trainee Workbook
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Step 7: Evaluate Outcomes

What

How

Who

When

Where

29
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Problem Solving Form - pg 2 Example A

8 _Clarlfy theStrategy. D&scubeeachaspectofﬁxeplan

What l€estructure ecology umtusmg cooperattve Iearmng groups

Strategy to ' ' Person el
be Tuken . Responsible . Place
(How) - (Who) . - (Where)

1. determine group membership C Mr.Lab - ! stience
2. give student instruction . Mr.Lab ~ - . science
3. monitor progress - Ms. As_sist i 30 | ‘sdence
4. collect student data Ms.Asist =~ c T 9RI-9BO . science
5. provide feedback to team MriLap .-~ . 108 .  teachers
: ST Conf. Rm
6Jmplement the Strategy: Reportoutcomeofplan. - - . . . ‘
Next meeting: 1002 (date)___ 2-?€Jr‘q'm' (tlme) ‘
Comments: T e
Outcomes:

David met criteria. Gooperattve Ieammg g oups seems

‘to be a useful instructional technigue for David. Mr. . -
Labwas vir[g excited about the performance ofall his ..
students. He would like input for other ways to re- -
structure his class using cooperative learmng group. s
Mr. Special said he would help Mr. Lab with is restruc—
turing efforts.

7. Evaluate the 0utcomes* Describe each aspect of data collccuan

What: Coynt the number of verbal comments.

Indicate those related to topic (direct observation) ’
Data to Person How

be Taken Responsible Often Where
Verbal comments . Ms. Assist 20 minldaily  science class
1 = related to topic for 2 weeks
0 = not related to topic

" °

Collaborative Teaming Trainee Workbook
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Conflict occurs. ..

when two individuals want different
outcomes, but must settle for the same
outcome.

when the same goal is realized, but the
individuals can not have access to it.

as aresult of perceived goals not being
actualized.

Source: From Friend, M. & Cook, S. (1992). Interactions: Collaborative skills for school professionals. White
Plains, NY: Longman Publishing Co.

31
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Some Common Modes of
Conflict Resolution

Mode Similar Term Description
Competetive  Win/lose, One party is
forcing forced to accept the
contending other party's
position
Avoidance Avoidance, One or both parties
wait and see do as little as possible,
Escape, retreat or
one party leaves the
group
Accomodating Smoothing, One party
lose/win, . withdraws
conceding demands
Compromise  Lose/lose, Parties locate an
mutual alternative that
concessions stands between

their positions

Collaborative/ Win/win, Parties identify
Problem confrontation, the source of
Solving integrative conflict and
bargaining agree on a
solution

32
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THOMAS-KILMANN CONFLICT MODE INSTRUMENT

Directions: Consider situations in which you find your wishes differing from those
of another person. How do you usually respond to such situations? Following are a
series of paired statements that describe possible behavioral responses. For each
pair, circle the “A” or “B” statement that is most characteristic of your own behavior.
In many cases, neither the “A” nor “B” statement may be very typical of your
behavior, but you should select the response that you would be more likely to use.

1. A. There are times when I let others take responsibility for solving the

problem. .
B. Rather than negotiate the things on which we disagree, I try to stress those
things upon which we both agree.
2. A. Itry to find a compromise solution.
B. Iattempt to deal with all of his/her and my concerns.
3. A. Iamusually firm in pursuing my goals.
‘ B. I'might try to soothe the other’s feelings and preserve our relationship.
4. A. Itry tofind a compromise solution.
B. I'sometimes sacrifice my own wishes for the wishes if the other person.
5. A. I consistently seek the other’s help in working out a solution.
B. Itry to do what is necessary to avoids useless tensions.
6. A. Itry to avoid creating unpleasantness for myself.
B. Itry to win my position.
7. A. Itry to postpone the issue until I have had some time to think it over.
B. Igive up some points in exchange for others.
8. A. Iam usually firm in pursuing my goals.
B. Iattempt to get all concerns and issues immediately out in the open.
9. A. Ifeel that differences are not always worth worrying about.
B. Iattempt to get all concerns and issues immediately out in the open.
33
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. I'am firm in pursuing my goals.
I try to find a compromise solution.

I attempt to get all concerns and issues immediately out in the open.
I might try to soothe the other’s feelings and preserve our relationship.

12.

—t
—t
Wr Wp wp

I sometimes avoid taking positions which would create controversy.

I will let the other person have some of his/her positions if he/she lets me
have some of mine.

13. I propose a middle ground.

I press to get my points made.

>

14. I tell the other person my ideas and ask for his/hers.

I try to show the other person the logic and benefits of my position.
15. I might try to soothe the other’s feelings and preserve our relationship. ‘
I try to do what is necessary to avoid tensions.

16. I try not to hurt the other’s feelings.

I try to convince the other person of the merits of my position.
7. I am usually firm in pursuing my goals.

I try to do what is necessary to avoid useless tensions.
18. If it makes other people happy, I might let them maintain their views.
I will let other people have some of their positions if they let me have
some of mine.

©p Wy Wr Wp Wi

19. I attempt to get all concerns and issues immediately out in the open.

I try to postpone the issue until I have had some time to think it over.

20. I attempt to immediately work through our differences.

I try to find a fair ccmbination of gains and losses for both of us.

H» W

. ' = @
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23.

24.

25.

26.

27.

28.

29.

30.
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. In apprcaching negotiations, I try to be considerate of the other person’s

wishes.
I always lean toward a direct discussion of the problem.

I try to find a position that is intermediate between his/hers and mine.
I assert my wishes.

I am very often concerned with satisfying all our wishes.
There are times when I let others take responsibility for solving the prob-
lem.

If the other’s position seems very important to him/her, I would try to
meet his/her wishes.
I try to get the other person to settle for a compromise.

I try 3 show the other person the logic and benefits of my position.
In approaching negotiations, I try to be considerate of the other person’s
wishes.

. I propose a middle ground.

I am nearly always concerned with satisfying all our wishes.

I sometimes avoid taking positions that would create controversy.
If it makes other people happy.

. I am usually firm in pursuing my goals.

I usually seek the other’s help in working out a solution.

. I propose a middle ground.

I feel that differences are not always worth worrying about.

. I try not to hurt the other’s feelings.

I always share the problem with the other person sc that we can work it
out.
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Thomas-Kilmann Conflict Mode Score Sheet

Directions: Circle the letters below which you circled on each item of the questionnaire.

Competing Collaborating Compromising Avoiding Accomod:-ung
(Forcing) (Problem Solving) (Sharing) (Withdrawal) {Smoothin:)
1. A B
2. B A
3 A B
4. A B
5. A B
6 B A
7. B A
8 A B
9 B A
10. A B
11. A B
12 B A
13. B A
4. B A
15. B A
16. B A
17. A B
18. B A
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Competing Collaborating Compromising Avoiding Accomodating
(Forcing) (Problem Solving) (Sharing) (Withdrawal) (Smoothing)

19. A B

20. A B

21. B A

22. B A

23. A B

24. B A

25. A B

26. B A

27. A B

28. A B

29. A B

30. B A

Total number of items circled in each column.

Competing
Colloborating
Compromising
Avoiding

Accomodating

Which columnn has the highest score?
That is your preferred style for managing conflict.

Source: From Thomas & Kilmann, T. (1974). Thomas-Kilmann conflict mode instrument. Tuxedo, New York:
Xicom, Inc.
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Steps in Conflict Resolution:
A Problem Solving Approach

Identify the basis of the conflict
Analyze/clarify the issues involved in the conflict
Explore solutions to resolve the conflict
Select a strategy to implement the agreement
Clarify the agreement
Implement the agreement

Evaluate the outcomes of the agreement

Source: From Johnson, D.W., & Johnson, R.T. (1991). Joining together: Group theory and skills (4th
ed.). Englewood Cliffs, NJ: Prentice Hall.
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Step 1: Identify the Basis of the Conflict

I negotiate a joint definition of the conflict by
making surel...

describe the other person's actions without
labeling, accusing, or insulting him/her.
I separate the other person from the issue.

define the conflict as a mutual problem to be
solved, not as a win-lose struggle.

describe the present conflict without
bringing up the past. The past is forgiven.

Source: From Johnson, D.W., & Johnson, RT. (1991). ]oining together: Group theory and siills (4th
ed.). Englewood Cliffs, NJ: Prentice Hall.

39
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Step 2: Analyze/Clarify the Issues
Involved in the Conflict

I analyze the conflict by making sure I ...

break down the conflict/issue in the smallest

and most precise way possible.

describe the conflict/issue in observable and

therefore measurable behaviors.

40
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Step 3: Explore Solutions to Resolve
the Conflict

I explore solutions to the conflict by making sure I . ..

focus on needs and goals.
use specific and concrete communication.
- "give and take".

separate inventing options from judging them

Source: From Friend, M., & Cook, S. (1992). Interactions: Collaborative skills for school professionals
(4th ed.). White Plains, NY: Longman Publishing Co.

41
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Step 4: Select a Strategy to Implement

the Agreement

I select a resolution agreement by making sure I . ..

feel satisfied regarding the resolution ‘
agreement.

write down what was decided.

42 ‘
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Step 5: Clarify the Resolution
< Agreement

I clarify strategies to the resolution
agreement by making sure [ ...

feel the agreement is satisfactory.

understand how my actions will change.

understand how the other parties' actions will

change.

have a written copy of the agreement.

‘ 43
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Step 6: Implement the Resoultion
Agreement

I carry out the resolution agreement by making

sureI...

know how to carry out the resolution

agreement.

know when we will meet again.

44
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Step 7: Evaluate the Outcomes of the
Rescultion Agreement

I evaluate the resolution agreement by making

SureI...

® have information (data) on the progress of the

resolution agreement.
share the information (data) with all parties.

make changes if necessary.

® 45
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* Collaborative Teaming Instrument

Directions: Reflect on your behavior and your group's behavior while working as a team. On a 7-point

scale, rate yourself and your team on the following skills. Select and place a star next to the skills you with to
improve.

7 6 5 4 3 2 1 0
Always  Almostall  Most of Some of Unsure Rarely Never Not Applicable
of the time  the time the time

Always No exceptions; occurs 100% of the time

Almost all of the time Occurs 80-90% of the time; 1-2 exceptions in 10 opportunities
Most of the time Occurs 60-70% of the time; 3-4 exceptions in 10 opportunities
Unsure I don't have enough information to answer this question
Rarely Occurs 10-20% of the time; 1-2 times in 10 opportunities
Never Does not occur

Not applicable Does not apply

Distributed Leadershi
I/we encourage assigning specific roles to facilitate better team functioning.
I/'we volunteer for roles to help the teamaccomplish the task (i.e., timekeeper).
I/we offer suggestions to effectively accomplish the task (Identify who will do
what by when).

I/we encourage every member of the team to contribute ideas or opinions.

I/we help decide the next steps for the team.

Communication Skills

I/we use member's names.

I/we praise team members' contribution

I/we seek information or rationale by adding to or questioning.

I/we contribute ideas and opinions.

I/we ask for help, clarification, elaboration, or technical assistance when needed.
I/we offer to explain or clarify.

I/we paraphrase other team members' contributions.

I/we check for others' understanding of the concepts discussed.

I/we summarize outcomes and decisions before moving to the next agenda item.

Problem Solving Skills

I/'we clarify the purpose of the meeting.

I/we encourage multiple solutions or strategies to problems.

I/we set or call attention to time limits.

I/we suggest/share materials or resources.

I/we extend or build on other members' ideas.

I/we provide the rationale for ideas or conclusions.

I/we test the "reality” of solutions by assessing the feasibility of their implementation.
I/we check for consensus on decisions.

I/we identiry the source of conflict.

I/we use the problem solving process to identify and resolve a conflict.

I/we use the negotiation process to arrive at an agreeable solution to the conflict
I/we use concrete and specific communication to clarify viewpoints regarding the
conflict.

I/we relieve tension with humor.

I/we ask for feedback in a non-confrontational way.

I/we give feedback in a non-confrontational way. ‘

HRIIRTIRsae.
HRIIRIURRI NI
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Pre/Post Test

Directions: Please circle pre or post test before answering these ques-
tions. Then circle T if the answer is true or F if the answer is false.

1) T F  Aninclusion programand an inclusive school refer to the
same thing.

2) T F  The regular classroom teacher is responsible for the

student with disabilities who is placed in his/her class-
room.

3) T F  Thedistributed-actions theory of leadership ismost suited
to the purposes of the collaborative team.

4 T F  The most effective collaborative team typically consists
of 6-10 members.

5 T F  One of the advantages of using a collaborative team is
that conflict is usually avoided.

6) T F  The most difficult aspect of using the problem solving
process is defining the problem.

7) T F  ltisbesttogetteam members toclarify theirideas during
the brainstorming step of problem solving.

8 T F A competitive style is considered inappropriate when
planning around a student with a disability.

9 T F  Initially, thecollaborative team should meet onceamonth
when planning for a student with disabilities.

100 T F By definition, special education is not a place.
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Appendix A

A

Developing Communication Skills

Speaker Skills:
Self-disclosure: Sharing interests, thoughts, and
feelings with another person.
Giving Feedback: Providing other people information so
that they can modify or change their
behavior. ‘
Check perceptions: Interpreting the nonverbal behavior of

another person and asking the person if
it is accurate.

Asking Open Questions:  Asking questions that allow the other
person to respond in a broad and
extensive manner.

Asking Closed Questions: Asking questions that allow the other
person to respond with a specific and
concise answer.
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Listener Skills:

Reflecting Feelings: Describing the speaker’s feelings to
demonstrate our understanding of
how the speaker feels.

Paraphrasing;: Translating into your own words the
ideas and feelings of the other person.

Summarizing: Condensing what the speaker said into

your own words.

Asking Content Questions:  Asking the speaker to explain or
elaborate on parts of the content to
check on our understanding it.

Asking for Feedback: Having the speaker give you specific
feedback, listening carefully to it, and
then taking action to modify behavior.

b1
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NE Appendix B

Steps in Conflict Resolution:
A Problem Solving Approach

Identify the basis of the conflict/problem
* Define in terms of actions/behaviors,
NOT psychological states or personality characteristics
¢ Define the conflict as a mutual problem to be solved,
NOT as a win-lose struggle

Analyze/clarify the issues involved in the conflict/ptoblem ‘
¢ Define in the smallest/most specific way possible

Smali is easy ~ large is hard
¢ Identify actions/behaviors that create or maintain the conflict

Explore solutions to resolve the conflict/problem

¢ Focus on needs and goals, NOT positions

e Invent creative options, DON'T judge them (brainstorm)
e Broaden options, DON'T look for a single answer

e Search for mutual gains

¢ Discuss each option separately

¢ Make offers and respond to counter offers

¢ Come to an agreement (Reach a consensus)

Source: From Johnson, D.W., & Johnson, R.T. (1991). Joining together: Group theory and skills (4th
ed.). Englewood Cliffs, NJ: Prentice Hall
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4.  Select a strategy to implement resolution
e Monitor ethics and integrity
¢ Focus on issues not people
¢ Choose a strategy that will allow parties to "save face"
o Keep the best interests of the student in mind
e Choose a strategy that }vill diffuse the emotional components

5.  Clarify the resolution agreement
¢ Clearly identify and write down the ways all parties will act
differently in the future |
¢ Clearly identify and write down the ways cooperation will be
restored if any of the parties becomes dissatisfied
¢ Give all parties a copy of the agreement

6. Implement the resolution agreement
e Carry out the plan
e Clearly identify and write down the times parties will meet to
discuss resolution (to determine if additional steps can be
taken to improv. cooperation)

7.  Evaluate the outcome(s) of the resolution agreement
¢ Determine a method of taking data
e Gather data that the teams =greed to take
e Evaluate data that is obtained
¢ Discuss the outcome with all paities

Source: From Johnson, D.W., & Johnson, R.T. (1991). Joining together: Group theory and skills (4th
ed.). Englewood Cliffs, NJ: Prentice Hall
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Problem Solving/Decision Making Form

Example A
Date:
‘TFeam members present:

1. The Problem/Issue: Write the problem in general terms.

2. Analyze/Clarify the Problem/Issue: Rewrite the problem in the form of a question. 0

3. Explore Alternatives: Brainstorm __________ minutes____

Consensus

1. S. Forming
(indicate by #)

2. 6

: 1.

3. 7. 2.
3.

4. 8

4. Select a Strategy: Briefly describe the plan of action.

™ ®
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Problem Solving/Decision Making Form Example - pg 2

5. Clarify the Strategy: Describe each aspect of the plan.

What:
Strategy to Person Begin/End
be Taken Responsible Dates Where

6. Implement the Strategy: Report outcome of plan.
Next meeting: (date) (time)
Comments:

7. Evaluate the Outcomes: Describe each aspect of data collection.

What:
Data to Person How
be Taken Responsible Often Where

® 65
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Appendix E >, —M
Evaluation Report
Student: David Date of Evaluation: September 28, 199
Birthdate: April 3, 198 Date of Report: October 4, 199
Age: 12-6 School: Oxford High School
Grade: 7th
cedur inistered:

Wechsler Intelligence Scale for Children - Third Edition (WISC - III)
Vineland Adaptive Behavior Scales

Reasons for Referral

David was referred for reevaluation by Mrs. Snow, his sixth grade teacher. David was first
referred for special education services when he entered school as a kindergartner. He was
evaluated and determined eligible for special education services under the category of mental
retardation. David has limited vocabulary and he has difficulty with both literal and interpretive
comprehension. David has been diagnosed as having Down Syndrome, and is functioning within
the range of severe mental retardation. He is cooperative but quiet in groups and does not makc
friends easily. His behavioris very immature for his age and he engages in inappropriate hugging.
David attends the local middle school. The 7th grade classroom teacher is Mrs. Smith, who is
assisted by her instructional aid, Mrs. Jones. Mrs. Jones transitioned with David from the grade
school program to the middle school program. She is also the bus driver.

David has a hip disorder and requires physical therapy services. The physical therapist for the
school district, Mrs.White, sees David once a week. David visits his doctor every six months and
has already experienced three corrective surgeries. His doctor recommends one more operation,
but his parents refuse because the convalescence is so difficult for David to endure. He also
receives speech therapy from Mrs. Baker three times a week. David had a vision and hearing
evaluation in June of 199. His hearing is within normal limits however, he does require glasses,
which he owns but seldom wears.

David looks forward to interactions with both his physical therapist and speech/language
therapist. David is well thought of by his teachers.

Mrs. Snow had attempted several interventions with Joe with the assistance of the teacher
assistance team within the school. Strategies used included extended work time, individual
ascistance from the teacher, a peer helper, or teacher’s assistant, reading from taped samples,
modified materials, a behavior management program for off-task behavior, and cooperative-
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grouping. Although some improvement has been noted, interventions have not resulted in
significant improvement in David’s performance.

A parent conference was held at David’s home with his father and mother. He also has a brother,
Mike, who is 24 and married. Hiswife’s name is Sally (also 24 years old), and they have a 6 month
old son. They ail live within the same community.

Within the home, his mother states that he puts his dirty clothes in the hamper without assistance
after taking a bath. He does require some assistance in shaving and with washing his hair. He
is able ro make his bed, but has to be supervised in this activity also. He sets the tabie at night
without any assistance . He is not responsible for anything else around the house. His mother
is usually the one responsible for overseeing his chores. this is a responsibility that she enjoys,
but feels his father should assist with his bathing. When asked what he would like to learn to do,
David says he would like to learn to cook. His mother, however, is afraid he would injure himself;,
therefore, she is not very enthused about him gaining more independence in that area.

Tests Administered

Wechsler Intelligence Scale for Children - Third Edition

VERBAL SCALE PERFORMANCE SCALE

Information 2 Picture Completion 5

Similarities 5 Coding 5

Arithmetic 3 Picture Arrangement 3

Vocabulary 4 Block Design 3

Comprehension 4 Object Assembly 6

(Digit Span) 2) (Symbol Search) 3)
(Mazes) . 3)

Verbal Scale IQ = 18
Performance Scale IQ = 22
Full Scale IQ = 40 2: 5 at the 90% confidence level

Vineland Adaptive Behavior Scales

Adaptive Behavior Composite = 44 + 5 at the 90% confidence level

62
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During testing, David was reported to be initially shy with the examiners. However, he sat and

worked for brief periods (less than 10 minutes). He was usually unaware of errors and made no
effort to correct his work.

Intellectual Performance and Adaptive Behavior

David is functioning in the severe retardation range of intelligence on the Wechler. with
comparable verbal and performance abilities. All areas of intellectual performance were well
below the age expectancy; David’s poorest performance involved verbal comprehension.
Performance was consistent between subtests; however with tasks, performance was erratic;
easier problems were failed, then more difficult ones were solved.

D (3 I. [ l I.' 115

Behavioral Observations

David was observed in three settings by the school psychologist: home economics, art class, and
on the playground. The teacher's referral concerns were clearly apparent. He was off task
frequently and appeared frustrated most of the time, even when received assistance from both the
teacher and a peer helper. He appears to participate more during group activities, although he
remains shy and somewhat reluctant. Unless encouraged, he will not join a group during lunch,
special assemblies, or athletic/recreational event.

Areas of Educational Strength and Significant Weakness

David’s listening comprehensior is relatively good, and with peer assistance,

he is able to participate in many group activities. He enjoys listening to taped material, and is
good at tasks requiring memorization.

David has particular difficulty with vocabulary and especially learning new vocabulary. His
limited vocabulary interferes with his communication which sometimes causes him to became
frustrated.

David’s behavior, although not disruptive, interferes with his ability to approach and complete
tasks. He often daydreams and is reluctant to interact with other students. When he does interact
with other students, it is sometimes inappropriate

(e.g., hugging).
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David

David is a 12 year old 7th grader diagnosed as having Down Syndrome, and is functioning within
the range of severe mental retardation. He is cooperative but quiet in groups and does not make
friends easily. His behavior is very immature for his age, and he engages in inappropriate
hugging. David is now attending the middle school. The classroom teacher is Mrs. Smith, who
is assisted by her instructional aid , Mrs. Jones. Mrs. Jones transition with David from the grade
school program to the middle school program. She is also the bus driver.

David has a hip disorder which restricts him performing physical activities that require prolonged
walking, standing, or running. He requires physical therapy services once a week. The physical
therapist for the school district, Mrs.White, provides this therapy. David visits his doctor every
six months and has already experienced three corrective surgeries. His doctor recommends one
more operation, but his parents refuse because the convalescence is so difficult for him to endure.
He also receives speech therapy from Mrs. Baker three times a week. David had a vision and
hearing evaluation in June of 199 . His hearirg is within normal limits however, he does require
glasses, that he owns but seldom wears. He looks forward to interactions with both his physical
therapist and speech/language therapist and is well thought of by his teachers.

A parent conference was held at David’s home with his father and mother. He also has a brother,
Mike, whois 24 and married. His wife’s name is Sally (also 24 years old), and they have a6 month
old son. They all live within the same community.

At home, his mother states that he puts his dirty clothes in the hamper without assistance after
taking a bath. He does require some assistance in bathing and with washing his hair. He is able
to make his bed, but has to be supervised in this activity. He sets the table at night without any
assistance . He is not responsible for anything else around the house. His mother is usually the
one responsible for overseeing his chores. This is a responsibility that she enjoys, but feels his
father should assist with his bathing. When asked what he would like to learn to do, David says
he would like to learn to cook. His mother, however, is afraid he would injure himself, therefore,
she is not very enthused about him gaining more independence in that area.

Within the community, David must be closely supervised when crossing the street as he
occasjonally fails to respond to traffic signals at crosswalks. He experiences difficuity reading
street signs that include numbers in the name (i.e. Sth street, 21st Avenue, etc.). He also
experiences difficulty matching house numbers (addresses) to the corresponding written address.

When grocery shopping, David has difficulty locating items verbally relayed to him (i.e. “David,
getagallonof milk™). He is notable toread items froma short list. He also experiences problems
with purchasing 1-2 items as a result of lack of skills pertaining to money handling (i.e.
identification of bills/coins, basic concepts such as a dime has less value than a quarter, etc.).
David’s strength in this area is his motivation to learn in this community setting. David likes to
eat and enjoys getting out of the classroom. The grocery store combines both of these elements.

Collaborative Teaming Trainee Workbook

H
£




- ks
Trainee Notes £=\a




Module -]a
Collaborative
Teaming

Building
Inclusive
Schools

Innovative Practices

that Support Students with
Diverse Learning Abilities
in Neighborhood Schools




Developed by the

Kansas Project for the Utilization of Full Inclusion Innovations
for Students with Severe Disabilities ’

The Purpose of this Series

This series will: 1) promote the widespread use of promising,
nationally recognized practices advocating fully inclusive education for
students with diverse learning abilities in their neighborhood schools,
and 2) provide an instructional package that promotes these promising
practices through the unified effort of both regular and special education
personnel.

University of Kansas
Schiefelbusch Institute for Life Span Studies
Kansas University Affiliated Progr.m
2601 Gabriel
Parsons, Kansas 67357

Project Co-Directors
Charles Robert Campbell, Ed.D.
Patti C. Campbell, Ed.D.

© 1995 by the University of Kansas

This material was developed through a grant with theOffice of Speclal Education and Rehabilitation, U.S,
Department of Education (Grant #H086U10015). The information and viewpoints presented herein do not

necessarily reflect the position or policy of the Office of Special Education, ond no official endorsement can be
Inferred.

e




l

Module l

Collaborative Teaming:
Skills for communication in
small planning groups

Trainer Guidelines

Developed by:

Patti C. Campbell, Ed.D.
Charles Robert Campbell, Ed.D.

Contributors

Kristi Dulek, M.S.

Kelly Spellman

Kristen Forbes, M.S.
Margaret M. Denny, M.S.




Trainer Guidelines . Trainee Workbook

Contents
Sertion Page
10 OVEIVIEW...citrcrtinsssisesssennins i ssss s ssssssssssssssssenres 1
2.0 INClusive SChOOIS ...ccucuiiimcrinsiicscnsiensses st st nsassesssanes 2
3.0  Building Collaborative Teams.........ccceernemsrnsmmnrninesenssenssencssenns 3
4.0  Leadership and Trust Building.....cc.coovmvervsrcnnnerinnnncncrninnnaes 4
50  CommuniCation ...cecniisicessemsescsimensiesessessessssessnsseases 8
6.0  Problem Solving/Decision MakKing ........cceeceueeesercincessesenenss 12
‘ 7.0  Conflict-ReSOIUtION....ccvminriniiscrsinininsisssisessss s ssnsens 30

Collaborative Teaming Trainer Guidelines




Trainer Guidelines Trainee Workbook

*I'\/\' o

10 Overview 4 T#H )
1.1 Objectives Collaborative Teaming Objectives |
Collaborative Teaming The trainee
T#1  Objectives describe the skills demonstrated
Page 1 - Trainee Workbook by effective callaborative teams.
use a problem solving approach to
. . solvea ¢ problem associated
O The trainee will.. ith the ncluston of + eudent with
diverse leaming abilities.
descrz.be the skills demonstrated by describe a seven step appraoch to
effective collaborative teams. conflict resolution.
. evaluate individual and team
use a problem solving approach to skills in distributed leadership,
solve a specific problem associated commup cation problem solving,
with the inclusion of a student with
diverse learning abilities.
describe seven step approach tocon- -~ .
flict resolutior:.

evaluate individual and team skills
in distributed leadership, communi-
cation, problem solving, and conflict
resolution.

1.2 Pretest

Optional - see Pre/Posttest Section
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An inclusive school is. ..

where students are not excluded because
they are different.

where adaptations are made to accommodate all

students.

T#z\g 2.0 Inclusive Schools

2.1 Defining Inclusive Schools
EI‘#Z ~ An inclusive school is. ..

Q

Page 2 - Trainee Workbook

An inclusive school is. . .

tYere students are not excluded
because they are different.

where adaptations are made to
accommodate all students.

2.2 Additional Comments

Q

The service delivery model for spe-
cial education is often associated
with the “place” where students
with diverse learning needs are
served.

Ininclusiveschools students needs
determine "services” not "places.”

Services can be provided any
“place” in an inclusive school.

In order for a school to becomne a
inclusive setting for studenis with
diverse learning needs, changes

_ must occur within the school.

One promising change made by
many inclusive schools is the use
of collaborative teams in the
educational decision making
process for students with Jiverse
learning needs.

Collaborative Tvaming Trainer Guidelines
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3.2

1
I T#4
e |

Collaboration is.. .
Page 3 - Trainee Workbock

Collaboration is. . .

a process of problem solving by team
members, each of whom contributes
his or her knowledge and skills and is
viewed as having equal status
(Vandercook & York, 1990).

Skills for Effective Collaboration

Skills for Effective Collaboration
Page 4 - Trainee Workbook

Q  Thefollowingskills are demonstrated

by effective collaborative teams.
Distributed leadership
Trust-building

Communication

Problem solving/decision-making

Conflict-resolution

H

3.0 Building Collaborative Teams 4 ™H )
3.1 Definition of Collaboration
Collaboration is. . .

*a process of problem solving by team members,
each of whom contributes his or her knowledge
and skills and is viewed as having equal status”.

Sowrve: From Vandercook, T, & York, J. 1990). A team approachto - -
program devclopment and support. In W. Stainback & S. Stainback’
(Eds.), :
integrated education: (pp. 95-122). Baltimore, MD: Paul H. Brookes .
Publishing Co.

\ Vi

7 N\
\

Skills for Effective
Collaboration

Distributed leadership

Trust-building

Communication

Problem solving/decision-making

Conflict-resolution
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/’ T ) 130 Leadership and Trust Building
EN— 41 Defising theDistrbuted-Act
The distributed-actions theory of ! .

leadership allows... wﬁﬂﬁm

T The distributed-actions theory of
1 T#5 leadership allows...
Page 5 - Trainee Workbook

any member of a team to lead.

any leadership function to be fulfilled by any . . .
member. O One promising practice used by

many effective collaborative teams
in inclusive schools is the distrib-
uted-actions theory of leadership
(Johnson & Johnson, 1991).

_ QO This leadership style allows each
. Source: From Johnson, D:W. & Johason. RT. 1991. Jaiziog member to actively participate in
: ls (4th ed). Englewood CLiR, NI: group decisions, because no one
individual is viewed as the “leader”

all of the time.

{ Prentice Hall.

Q  The distributed-actions theory of
leadershipembraces twobasicideas:

any member of a group may become
aleader by taking actions that help
the group complete its task and
maintain effective collaborative re-
lationships, and

anyleadership function may be ful-
filled by different members per-
forming a variety of relevant be-
haviors (Johnson & Johnson.1991).

42 Additional comments

Q Leadership, therefore, is specific to
a particular group in a particular
situation (Johnson & Johnson).
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Trust behaviors include expressions
of...

appropriate warmth
liking of others
support

acceptance
listening to others
praising others

They DO NOT include.. .
ridicule
rejection
put-downs
. silences

Sowree: From Thousand, J., FOx TI Resd R. Godzk,] lelums
W, & Fox, W. (1966). The Homesnming M i

4 ™ )

‘ Burlmgton VT: Umvmty of
k\Vﬂanl Center for Dcvclopmcnhl Disabilities. )

tension when it gets too high.

These skills help the team maintain
good working relationships while
working on a task.

O Good working relationships are es-

trust.

4.4 Trust Building

Trust behaviors include
T#7 expressions of. ..
wn___| Page 7 - Trainee Workbook

Q Key to building trusting relation-
ships among team members is for
members to feel accepted, supported,
and comfortable.

Q Thereby, open communication is fa-
cilitated by trust.

Q Trust behaviors are contingent upon
expressions of. . .

appropriate warmth
liking of others
support

acceptance
listening to others
praising others

They DO NOT include. .

_ridicule
rejection
put-downs
silences

(Thousand, Fox, Reid, Godek,
Williams, & Fox, 1986).
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4.5 Additional Comments 4 T#g

Q A rule of thumb when estal lishing . .
teams is for members to be authentic | Strategies that strengthen trust include. .

and genuine in their collaborative
problem solving relationship.

using team member's names
Q Team members must be sincere in maintaining eye contact
their desire to listen and communi-
cate with other team members. active listening
4.6 Trust Building Strategies showing interest
- Strategies that strengthen trust giving credit
1 T#8 inCl'lIde. . .linﬁn‘ﬁna ‘mon

Page 8 - Trainee Workbook

Q Some specific strategies that
strengthen trust among team mem- \_
bers include:

using team member’s names
maintaining eye contact

active listening (paraphrasing
summarizing, clarifying)

showing interest by leaning
forward, nodding at comments

giving credit to other’s ideas, and

eliminating jargon terms and
acronyms that others may not
know or understated.

Q Maintaining an atmosphere of mu-
tuai trust, where the safety and in-
tegrity of each team riember is en-
sured, is essential for effective com-
munication to occur.

Collaborative Teaming Trainer Guidelines
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U Collaborative teams have at least e THe )
two functions: :
. Functions of Distributed-Actions
to complete a task, and Theory of Leadership
to maintain effective collaborative
relationship among team members
Q The dist.ributed-agtions thgory of Task-leadership actions
leadership emphasizes certain func-
tions tzeed tp bg met ifa group is to Maintenance-leadership actions
meet its objectives.
These functions include task-lead-
ership and maintenance-leadership
actions. :
4.3 Functions of Distributed-Actions WWHZ S 0 g 19

ion . . } . !
Theorv of Leadership N — 4 .

. Functions of Distributed-Actions
T#6_ Theory of Leadership
Yoo Page 6 - Trainee Workbook

QO Task - leadership actions

Actions that requ.rse team members
to obtain, organize, and use infor-
mation to make a decision.

These skills help teams complete a
task.

Q Mainienance-leadership actions

Actions that include team mem-
bers encouraging one another to
participate by facilitating commu-
nication attending to the emotional
climate of the team, and relieving

Collaborative Teaming Trainer Guidelines
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4 T4 ) |5.0 Communication
5.1 D E- .l . E C . I .
e T#5  Communication is...
Communication is. .. L Page 9 - Trainee Workbook
an exlchange of information between two or more Q Eﬁective collaborative teams com-
people.

municating openly and honestly.
. Q  Communication simply defined is. ..

anexchange of information between
two or more people.

Q Communication skills can be
learned.

/
‘ \ All team members can acquire ef-
fectivecommunication skills given
the commitment, support, and

- 110 opportunity.
. Q  Critical communication skills in-
Speaker Skill
peakersute clude speaker and liste: cer skills.
Self-disclosure 5.2 Overview of Speaker Skills
Giving feedback 'T#l Speaker Skills
Checking perceptions w=___) Page 10 - Trainee Workbook
Asking open questions Q  Effective speaker skills include:
Asking closed questions Self-disclosure is sharing inter-
ests, thoughts, and feelings with
another person.
Forexample: "I'mafraid that when
L ) Sally (a child w/severe disabilities)

Collaborative Teaming Trainer Guidelines
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joins my class, I'm not going to be
able to deal with all the pressure.”
Givingfeedback is providing people
information so that they can modify
or change their behavior.

For example: "1like your idea about
using tutors for Johnny, but Johnny
and Sue do not work well together.”

Checking perceptions is interpret-
ing the nonverbal behavior of an-
other person and asking the person if
it is accurate.

For example: Harry turns slightly
red, stares at the wall, and talks
quickly with a great deal of expres-
sion. “I get the impression that you
disagree withthat statement Harry."” 0

Asking open questions is asking
questions that allow the other person
to respond in a broad and extensive
manner.

For example: "So Fred, what do you
think about placing Joe in Mrs.
Green's class?”

Asking closed questions is asking
questions that allow the other person
to respond with a specific and con-
cise answer.

For example: "Will you be able to
meet next Thursday at 3:00 pm?”

O  Effectiveteamsalsoacquireanddem-
onstrate good listener skills.
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4 T#n\ 5.3 OQverview of Listener Skills
gT#ll Listener Skills
Listener Skills wx:__ | Page 11 - Trainee Workbook
Q  Effective listener skills include:
Reflecting feelings
Reflectingfeelingsis describing the
Fuaphrssing speaker's feelings to demonstrate an
Summarizing understanding of how the speaker
feels.
Asking content questions
Askine and/or recelving feedback Forexample: "Ican understandyour
§ andlor reaclving feedba apprehension about Sally joining
your class.”
Paraphrasing is translating into
your own words the ideas and feel-
. _J

ings of the other person.

For example: "So what you re say-
ing is that you need more support in
your classroom.”

Summarizing is condensing what
the speake. said in your own words.

For example: "So in summary, Mary
is saying that we need to survey the
other teachers before we make a deci-
sion.”

Asking content questions is ask-
ing the speaker to explain or elabo-
rate on parts of the content to check
understanding.

Collaborative Teaming Trainer (‘uidelines
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For example: "I'm sorry I didn't
understand your last point.”

Asking for feedback is having the
speaker give specific feedback, listen-
ing carefully to it, and then taking
action to modify behavior.

For example: "So what do you think
about my idea for using 6th graders
as peer tutors?”

5.4 Additional Comments

Q  In collaborative teams where mem-
bers utilize effective speaker and lis-
tener skills, the team completes tasks
while maintaining good working re-

lationships. ‘

O Many of these effective teams also
use a systemat’c process for solving
problems as a team and making deci-
sions by consensus.

Q  See Appendix A for a handout on
the components necessary for devel-
oping communication skills

n @
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T#12
I Seven Steps to Problem Solving and
Decision-Making

Define the problem

Analyze/Clarify the problem
Explore altematives
Select a strategy
Clarify the strategy
Implement the strategy

Evaluate the outcomes

Jou——

*bhﬁnh—s In S Stuinhack & W, Saslnback (Eds ). w

%

aadents snd -

w Gp05-10). Bultimers, MD: Pani L Brekee

Nﬂqc‘

et i+ ¢ s avemre ¢ rirmrmer e

Step 1: Define the Problem

: Write a clear description of the problem in terms of
i observable actions/behaviors.

M":r#ls |

"\ 6.0 Problem Solving/Decision

Making

GISteps_tQImbhm_SlemgLDemmn

Seven Steps to Problem Solving/

#12 Decision Making

Q

Q

Q

Page 12 - Trainee Workbook

Many successful collaborative teams
useaproblem solving approachwhen
making educational decision for stu-
dents with diverse learning needs.

The following seven steps, illustrate
a systematic approach to problem
solving and decision making.

1. Define the problem

2. Analyze/Clarify the problem
3. Explore alternatives

4. Select a strategy

5. Clarify the strategy

6. Implement the strategy

7. Evaluate the outcomes
(Graden & Bauer, 1990)

Show video Problem Solving

62 Defining the Problem
‘% Step 1: Define the Problem
v | Page 13 - Trainee Workbook

Write a clear description of the prob-

lem in terms of observable actions/
behaviors.

Collaborative Teaming Trainer Guidelines
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T#14

Step 1: Define the Problem
(Example A)
Page 14 - Trainee Workbook

Q  The problem should not be multi-
faceted.

It should be as clear and concise as
possible

For example: David is not included
in his science class.

Q  Defining the problem or issue cor-
rectly is the most important step in
problem solving.

The Problem/Issue
Problem Solving Form
Pag. 15 - Trainee Workbook

Q  With your team members, identify

a T#14
Problem Solving/Decision MakingForm |
Example A g
Toom mssabers prosent: i
Mr.Lab M. Hawwoner Mr.Special !
Ms.Spell - Mrs. Pius Ms. Assst
1. The Problem/lsswe: Write the probiem in goneral serms.

David is not intiuded in his science dass.

2 Analysa/Clartly the Probiess. Rewrsc the prabiem in she form of s question. |

3. Exploce Albornatives: Broinzorm ___ win.
Conseanus

li&ﬂelyi)

2
3.

PP
TR E

| 4 Selecta Steatogy: Briefly describs she plan of action.

4
N v

and define a problem pertaining to

the inclusion of your target student

/ ™~
! A#l
- Problem Solving/Decision MakingForm
 Dete:

i Tommm memmbers present:

in the general education environ-

ment.

L. Y Problonviame: Wit she probiem ia general seoms,

See Appendix for student profileand -

IEP if your team does not have a

“target student”.

Q  Remember at this point the “problem

or issue to decided can be a general

statement.

For example: Jorvwny cannot get
along with his classmates.

. 2. Anslym/Clartly the Problems. Reneriethe probiom tn the form of 8 quezuon.

© 3 Kxplere Alsrnativg: Brainnorms __ min.

P

R
EE
s

1
2
3

i & SeectaSuwningy: Briefty describe she plan of action.

i
**—\4\
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{ T#15

Step 2: Analyze/Clarify the Problem |

Rewrite the problem in thr form of a question.

3

Allow 5-7 minutes for this activity.

Rotate among the groups to clarify

any questions they may have about
the activity. '

6.3 Analyzing/Clarifing the
Problem

Step 2: Analyze/Clarify the
Problem

Page 16 - Trainee Workbook

T#15

1!3:!!1-.-

U Onceaproblem has been identified,
team members determine what vari-
ables are contributing to the prob-

lem.

For example: The science teacher
uses a lecture format.

David does not read a grade level.

There is not a teacher aide assigned
to the c. :sroom.

Team members should discuss all
the variables that could impact the
problem.

Consider things such as classroom
organization, task structure, hcw
the task is taught, etc.

Without exploring the contributing
variables, the team may not accu-
rately identify the problem.
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QA good question properly locates the
source of the problem.

Questions that are tco general may
hinder the problem solving process.

Problem: My Car won’t work.

Restatement: Why won 't my engine
start?

Problem: I'm not feeling well.

Restatement: What can I do to re-
lieve my headache?

Problem: Johnny is a non-reader.

Restatement: Have a group do this
example.

Q  Inaddition, questions that include a
solution may restrict the number of
solutions.

Problem: How to develop the
best product to clean a dog.

Restatement: What is the best way
to separate the dirt from the dog?

Problem: How to sell raffle
tickets to make money.

Restatement: How can we raise
money for the school?

Problem: How to use university
students to help Johnny
read.

Restatement: Have group do
this example.
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Step 2: Analyze/Clarify the

! \ s TH#16

| Problem Solving/Decision Making Form | & Problem (Example A)

Example A .l Page 17 - Trainee Workbook

! Date:__ 920

e, e oot | Q  In David’'s example, the problem
[ MsSpel Mrs Puss Ms Assist 5 stated that David was not includei
L. ‘The Probies/k Write the problem in general serms.

David is not imduded in his soence class..

;|3 Analyse/Clarify the Probiem. Rewrite the problem in the form of @ quesnon.

How can David be included in his science class?

% Explere Allernatives: Brainstorm __ min.

1. s E;:luu‘
S s (dicate by )
A 7. 2

4 | § 3.

4. Select a Strategy: Briefly describe the plan of action.

L . | ‘/.i
A#2
G

'[f/ o ToTrTmm oo T _-_‘—_—_A-#z \-
i Problem Solving/Decision Making Form
Date:

Team members present:

1. The Problem/isswe: Write she problem in general serms.

2. Analyse/Clarify the Froblons. Rewnite the probiem in she form of a question.

3 Explore Altermatives: Brainstorm . min__

1. s. Consensus

{h&cugy')

2
A

2.
4 3.

2

A, Select a Swratagy: Briefly describe the plan of action.

oo s+ et e e

in his science class”

Q  After discussion, David's team re-
wrote the problem as a question.

"How can David be instructionally
includad in his science class?”

This question meets the requirements
of agood problem question; it locates
the source of the problem and does
not restrict solutions.

Analyze/Clarify the Problem
Page 15 - Trainee Workbook

Q  With your team members, rewrite
the problem identified in Step 1(p.13)
in the form of a question.

Q  Remember to follow the criteria for a
good problem definition.

Q  Allow 5-7 minutes for this activity.
Rotate among the groups to clarify
any questions they may have about
the activity.

6.4 Explore Alternatives

Collaborative Teaming Trainer Guidelines
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T#17 Step 3: Explore Alternatives 4
: Page 18 - Trainee Workbook

™7 )

, vy \ Step 3: lore Alternatives:
Q  Coming up with viable solutions to P 3: Exp

problems that seem insurmountable Focus on needs and goals
is possible.
. . Invent creative options, DON'T judge them
1t is necessary to explore many dif-

ferent solutions in order to find a | . options, DON'T look for asingle answer |

workable solution.
Search for mutual gains
Q  Keep in mind that when exploring
alternatives,.. Discuss each option separately
focus on needs and goals. Make offers and respond to counter offers
invent creative options, DON'T Come to an agreement
judge them. N -
broaden opticns, DON'T look for a
single answer, - N
{ T8
search for mutual gains.
Rules for Brainstorming

discuss each Option separately.

All ideas are accepted for what they are
make offers and respond to counter

offers. Work for quantity ~ not quality

Expand on each other’s ideas

come to an agreement. Encourage zany, far-out ideas

T#18 Rules for Brainstorming . Record each idea
Page 19 - Trainee Workbook Set a time imit

O  "Brainstormingisaprocedurethat Focus on 8 single-problem or tasue

encourages creative, divergent
thinking and the production of a
variety of different ideas in a short
time” (Johnson & Johnson, 1987, \_ /
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p. 261)

In brainstorming, all team members
should follow the following rules:

All ideas are accepted for what they
are.

Allideas arewelcomed and respected.
Work for quantity - not quality.

The longer the list, the more likely it
will contain useful ideas.

Expand on each other's ideas.

Help each other by elaborating on
another person’s ideas to reflect ap-
preciation and acceptance of the con-
tribution.

Encourage zany, far-out ideas.

Many farfetched ideas may trigger
another idea in someone else’s mind.

Record each idea.

Do not evaluate any ideas during
brainstorming. All are recorded.

S_et a time limit.

Decide how many minutes the team
has to generate a list of ideas.

Se! a timer and stop when it rings.

Fivetoten minutes is usually enough

Collaborative Teaming Trainer Guidelines




]

Trainer Guidelines Trainee Workbook
time. 4 T#19
O Focus on a single problem or issue. Rules for Consensus Forming :

Do not complicate the process by

trying to brainstorm a multi-facted Review all ideas for applicability
problem.
Discuss modifications (if any) for ideas
T#12 Rules for Consensus Forming thathave been accepted
Y- | Page 20 - Trainee Workbook
Prioritize ideas

O The following rules are jollowed in
the consensus forming process: Highest ranking idea will be implemented
All ideas generated are reviewed
the group for applicability to the
problem.

\

Ideas accepted are discussed and > ol ‘
modifications are made.

The group agrees on the priority of
the accepted ideas.

The idea that is ranked the highest is
the one used. (Do not throw the
other ideas away.

You may need to come back to them
if the first solution is ineffective.)

Q  Inthe Davidexamplethe brainstorm-
ing session yielded six options.

Q  The team suggested the following
solutions:
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: Problem Solving/Decision Making Form
Example A

Dute:___900,

Team members present:

Mr.Lab Mr. Hammer Mr.Special

Ms Spett Mrs P Ms. Assist

1. The Problem/lssus: Write the problem in general serms.

David is not indudec in his science dass

1. Anslyse/Clarity the Prebles. Rewrie the probies in the form of a quesion.

How can David be included n his soence dass

.1 Explore Alternatives: Brainstorm _T__ minuies

1. Use puraprofessionals 8. Exciude from lesson Consensus ;
Forming
Work peer tut 6. Have David work withe
x ot O i arank ecorgy an;  (edicateby®)
3 Workmdmdualiywith 1, Lu

242
4. cooperatre learming e
Group
i & SelectaStrategy: Briefly describe the plan of action

" Problem Solving/Decision Making Form

. Dates
. Tossm wembers present:

1. The Probieslsnue: Write she p

blem in general terms.

. 2 Analys/Clarily the Problesm. Rewrix the problem in te form of & question.

3. Explere Alternatives: Broinstorm ___ min__
: 1 s. gam
(,'-&nc ‘y L]
2

2
3
Y 3

LA ]

4. Select 8 Strategy: Briefly describe she plon of action.

use a paraprofessional to work with
David,

have David work with a peer tutor,

have the teacher work with David
individually after lecture,

use cooperative learning groups,
exclude David from the lesson, or

have David work with second grade
class on ecology unit.

Q  Their session for consensus forming
resulted in these options:

1. Usecooperativelearning groups.

2. Have David work with a peer
tutor.

3. Havetheteacher work with David
individually after lecture.

Problem Solving/Decision

1 T#20 Making Form

Page 21 - Trainee Workbook

Step 3: Exploring Alternatives

A#3 Page 15 - Trainee Workbook

Q  Withyour teammembers, brainstorm
Jforalternatives for solving your iden-
tified problem.

A I
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Q Identify someone to record ideas as
they are given,

Q Teams will have 5 minutes to com-
plete the brainstorming activity.

Q Now teams will have 5 minutzs to
review the options generated through
the brainstorming session sequence.

With team members, choose three
options that are the most feasible and
rank them by priority.

6.5 Selecting a Strategy

i T#21 Step 4: Selecting a Strategy
| Page 22 - Trainee Workbook

Q The next step isto select a strategy to
implement the option ranked highest
in the consensus forming session.

Team members should apply use these
steps to select a strategy.

Q The strategy selected should be ac-
ceptable to the classroom teacher.

LA

Step 4: Select a Strategy

Selected by and acceptable to classroom teacher
Unobtrusive
Fit into the normal classroom routines
Adapt only if necessary

Group instruction preferred to
individual interventions

Teacher/task/classroom variables adapted within the
conventional classroom setting .

Positive and negative side effects explored

Collaborative Teaming Trainer Guidelines
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. Date:___9020,
. Team members present:
© Mr Lab

;. Ms.Spell

{1 The Probleml

Trainee Workbook
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Example A

Mr Hammer

Mr Special

Mrs. Plus Ms. Assist

Wrise the problem in general serms.

David is not inchaded m his scivKe dass.

How can David be mchided in his saence dass.

. Problem Solving/Decision Making Form :

AN

: 2. Analyss/Clarify the Problem. Rewrise the problem ix dhe form of & question.

[ 3 Espiore Alvernatives: Brainsiorm _7_ minuies

. Use paraprofessronals 8. Exclude from lesson Consernsusg
wa Have David work withe  Forming

b Rt b o ecogywnt. Cmdicat vy §)

3. Work manadualiywith 7. 1. 84

202

4. Usecooperatve learning 103

group

4. Select & Stravegy: Briefly describe the plan of action.

RESUIacnr e the SGevce Jaws lechare format iy implemerttng
COTMETIINE lArHng grovps

Q The strategy should be unobtrusive.

Q It should fit into the classroom

easily and providelittle disruption to
the regular routine.

It should not draw undo attention to
the student.

Adaptations should be used only
when absolutely necessary.

Give preference to group instruction
over individual interventions.

Teacher/task/classroom variables
may be adapted within the conven-
tional classroom setting.

Q Alwaysexplorepotential positiveand

Q

negative side effects.

Step 4: Select A Strategy
(Example A)
Page 23 - Trainee Workbook

The strategy chosen is to restructure
the science class lecture format by
implementing cooperative learning
groups.

The 25 member class will be divided
into 5 groups of 5 students each.

Each group will develop a classroom
recycling plan as part of the unit on
ecology.
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Q  Atthispoint the team needs to deter- A#4
miine an appropriate role for David | Problem Solving/Decision MakingForm |
in the cooperative learning group. | .. ) :

Toaim members presest:

David’s IEP objective of appropriate
conversation related to topic will in-
tegrate into the lesson. T The Problemlome: W the probicm in generalerms.

He will talk about three materials . P A, o
from the classroom that could be re- AsstyiCirty problem i e form of & question.

{imdicaic by €)

ﬁ Select A Strategy L
yA#4 Page 15 - Trainee Workbook .
4. Select 8 Strategy: Bricfly describe the plan of oction,

cycled.
3. Ecpler AMernatives: Braistorm ___ mir.
1 s Conscneus
2 (S Fe
3 k4
4 8

Q  Each team will select a strategy to

tmplement. é\\ ‘

Q  Record on page 15 of Problem Solv-

ing form.
Q  Allow 5 to 7 minutes for this activ- | Ti23
ity.
Y Step 5: Clarify the Strategy
6.6 Clarifying the Strategy
T#23 Step 5: Clarify the Strategy What
taw__| Page 24 - Trainee Workbook
Q  The team has now clearly identified | How
the problem, explored a number of
solutions, and has come to a consen- | - Who
sus as to the strategy to be imple- E
mented.
When :
The team must develop an action |
plan to implement the strategy. ' Where
23 |
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4 miog ) The team plans the what, how, who,
Froblem Solving Form - pg. 2 when, and where of the
Example A strategy.
8. Clarify the Strategy: Describe each sapect of plan..
Waar: R SOl MK NG COOPErBUVE lenreng rouw . s
Swaegy 0 Posow  BegiwEnd Q  Agoalwithoutaplanisjust adream.
be Token Responsidle Detes Where
i | sletermeme grovp membershp Mr Lab 20 suerce
| rmisiiirma - - P ol
|§ Sieteidete M st 921900 sieme | O Successful collaboration teams
conf Rom s ) .
T — careﬁdly conszder.the following in
Nextmeetivg: ____(date)___(tme) developing an action plan.
Comments:
What will take place.
7. Evaluate the Outcomes: Describe esch sspect of dat collection. HthhestfategyuﬁllbebrOkendown
What: ) —
: into steps.
Deatato Person How
be Taken Respousibie Ofien Where

Who will be responsible for imple-
menting each step.

~ When each step will begin and end.
Where each step will happen.

O In the David example the strategy
(What) to use cooperative learning
groups to instructionally include
David in his science class.

Step 5: Clarify the Strategy
(Example A, pg. 2)
Page 25 - Trainee Workbook

O The team broke this strategy down
into "double” steps (How).

This part is much like a "task analy-
sis” of the strategy.

1. Grouping students into coopera-
tive learning groups.

@ = =
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2. Planning and providing in
structions to students.

3. Monitoring the group and in-
dividual students progress.

4. Taking data on David.

5. Providing feedback to the team
on the outcome.

Q  Next, the team decided the most logi-
cal person (Who) to implement the
strategy.

In the example for David the class-
room teacher assumed the majority
of the responsibility with the assis-
tance of the special education para-
professional.

0  Set beginning and ending dates ‘
(When) isimportant soall teammem-
bers will know when things will be
accomplished.

Intheexmaple for David the strategy
was completed in a two week time

frame.

Q  Equally important is assigning a
specific location and/or instructional
arrangement for the step to occur
(Where).

In the David example the science
class within the cooperative learning
is where the strategy will be imple-
mented.

Q  In clarifying the strategy the team
should also consider the following:

— 25‘
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Ifadditional support or resources are
necessary.

What adaptations should be made to
the instructional materials.

If training or instruction on how to
implement the strate 1 is necessary.

Who will be responsible for the moni-
toring the program.

What grading procedures will be
‘enforced.

Q  Scheduling joint planning time is
important for team members to stay

abreast of progress.
‘ Q  Oneimportant aspect in implement-
ing a strategy is to provide ongoing
T S e support in the classroom.
A#S’
: By following a plan of action and on-
Problem Solving Form - pg. 2 ggifzg supp‘grt,p the t'Zam will know
| 8. Clarityte Sraegy: Do cchwpectof s the strategy is being implemented.
Swrwegy to Persen Beagin/End
be Tukem Roponsibie Dater Whewe The team then can continue to sup-
port the plan and do what is neces-
i sary to ensure the student is success-
| ¢ Leploment the Siratogy: Report oicome of o ful (Graden & Bauer, 1990)
| Nextmeetag:  {dme) (tme)
| Comments ﬁ Step 5: Clarify the Strategy
. KA¥#S Ppage 26 - Trainee Workbook
. Evaluste : Describe sach of dats oollection . .
. ? 'l'g::,;'.. °‘°""""’M ": Q  Each team will clarify the strategy.
e - Q  Record the what, how, who, when,
’ | and where under Step 5 of tie prob-
N _ J lem solving form.
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O  Allow 10-15 minu.es for this activ-  /~ 5
6.7 hnpjg;m,_;hg_mggx Step 6: Implement the Strategy

X Step 6: Implement The
l T#25 Strategy
km | Page 27 - Trainee Workbook
Q  In this step the team schedules the
date and time of the next meeting.

After the strategy has been imple-
mented the team uses this space to
record outcomes, comments,and ac-
tions.

1t is at this meeting that the outcome
of the strategy implemented is dis-
cussed and further plans are made.

Writing down the outcome of the
strategy implemented provides the
team written documentatior for fu-
ture reference.

. Step 6: Implement the Strategy
%2@ (Example A)
{

s Page 28 - Trainee Workbook

Q  In the David example, the science
teacher expressed pleasure with
David's success as well as the rest
of the class.

David’s science teacher also asked
the team for additional informa-
tion on cooperative learning

groups.

Schedule follow-up meeting
Discuss outcome(s)
Make future plans
i
N 4
/ TH26
Problem Solving Form - pg. 2 :
Example A
. Clarify the Strategy: Describe sach sipect of the plan.
What: ofly ool g ORIt enrng PrON
Ve Tokon rogonsie VB waew
1 seteviwne grovp membership M Lo 200 00K
2. g shatieret wablr . cOMN M Lo §N0 sueKe i
3. weconibor prog s Ms Ascist $01-980 Oere :
4 coRect shatiennt satas Mx Asust S21-980 e
S provide feasipack 1 teewn M Law won3 Toncrers
o mm

& Implement the Strstegy: Report oukcome of plan.
Next mosting: [0K2 (dote) 235 (thame)
Comments:

Lo wos vory awcstund Bibout the Performence of al hes
o SOaignts He would She sgnet for other ways to re-
e s v

M Specal sout i werde ol M ot wath e restrin:
Sing offorts

7. Eveiuate the Ontosmes: Describe sack sepect of data
eofiection.

 What:
Dats o Porson How
e Yahon Responsibie Qfen Where

N /
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/ A#6 g Step 6: Implement the Strategy
#6 Page 26 - Trainee Workbook
Problem Solving Form - pg. 2
T Su—— Q Teams wiil not be able to aduress
il . zmplemgntatzqn of the strategy cho-
| e Tuken Reyousitie  Dues  Whrs sen during this workshop.
However, each team will devise a
plan for providing on-going support
L] t the Strategy: ouicome of plaa. ;. S14 H :
e e tp totheindividual(s)implementing the
Comments: strategy chosen.
Q  Allow5-10 minutes for this activity.
7. Evaluat the O Describe each aspect of date collection
R e How 6.8 Evaluating the Quicomes
be Taken Respensidle Ofien Whsre

'ET#W Step 7: Evaluate the Outcomes
foe 1 Page 29 - Trainee Workbook

Q  In order to adequately report the

outcome(s) of the strategy imple-

. mented, the team should describe an
f ™7 evaluation plan.

Step 7: Evaluate the Outcomes Q  This evaluation plan should include

the same components as the action

plan written in Step 5.

What

What evaluation will take place.
How

How the evaluation will be broken
Who down into components. '
When Who will do the evaluation.

Where When each component begins and

ends.

Where each component of the
evaluation will occur.

Collaborative Teaming Trainer Guidelines
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Q  Indesigning an evaluation the team
could also consider the following:

work samples
completion rates

teacher to parent ratings
formal assessments
interviews

"Care should be taken to use the
most unobtrusive methods possible
to evaluate outcomes.

: Step 7: Evaluate the Outcomes
...... T#28 (Example A)
Page 30 - Trainee Workbook

Q  Inthe David example direct observa-

tion was the evaluation procedure
(What).

The special education paraprofes-
sional (Who) will count verval com-
ments (How) for 20 min-:tes every
day for two weeks (When).

Data will be collected in the science

class cooperative learning group
(When).

ﬁ Evaluate the Outcomes
AHT Page 26 - Trainee Workbook

Q  Have each team flan the evaluation
of the strategy selected toimplement.

Q Allow 10-15 minutes to complete
this activity.

Q  Rotate among the groups as they
complete this activity.

Q  Askarepresentative from each team
topresent their problem and the steps
for solving it to entire group.

Q  Encourage group participation.

7~ T#28
Problem Selving Farm - pag. 2
Ksample A
S, Clarify the Strategy: Describe sach sapaciof the plea .

o d g

What: ycoop
TR e TBE e
520

1. detormuse grovy mevissrsing M. Lab wexe -
2. e Stuslent rstruction M. Lo a0 poiexe
3 monitor progress Ms Assist 9021950 sdiexe
4 collect shuderdt datas Mx Assist Wi1-980 wioxe
5. proviste fosdionck 1 tesm .24 ons Tonckers
e Jom
6. Implemont the Strategy: Report sutcome of plan.

Next mosting: [0 ($ote) 135 9m (Same)

Comments:

Owicomes:

Davidme citerie: & .

e & sesehs iestractionel tachvigue for David Mr
Lot was very exctad alscut the performance of all s
Sabents. Hewouid ke paitfor Over ways (o re-

< iaariing groups

{1, Evaluate the Ou Duscribe cack sapect of data collection.

L WWhat: Count the ramier of versal comments

' o Mnl;uwmma;v’mu

! erson low

i be Taken Rosponsibie Often Wagre

| Verbal comments Ms Assist 20 Minidaity Sciene dass
1 s related to tapx for 2werks

1 et oo

AHT
Problem Solving Form - pg. 2 |

s c'l;rlyuw Describe snch aspact of plan.
r

Savtegy to Porson Bepin/End
e Token Responsibie Detes Where

6 Tmploment the Sirategy: Repert outcome of plan.
Nextmosting: ____ (det) Clise)
Commonts:

7. Evelaate the Onteomas: Doscribe esch sapect of date collection !

Whet:
Dws Porson How
+ b Token Regpousible Ofen Where
\ J
N .
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Conflict occurs. ..

when two individuals want different
outcomes, but must settle for the same
outcome.

when the same goal is realized, but the
individuals can not have access to it.

as a result of perceived goals not being
actualized.

Source: From Friend, M., & Cook, 8. 1992) :
; scheal professionals.

White Plalna, NY: Lengman Publishing Co.

7.0 Conflict-Resolution

7.1 A Problem Solving Approach
t0 Conflict Resolut:

Q

11429

Many successful collaborative teams
use theproblemsolving process when
conflict arises within the team.

Conflict occuss. ..

foe ) Page 31 - Trainee Workbook

Q

One cause of conflict is a situation
where two individuals want differ-
ent outcomes, but must settle for a
single outcome (Friend & Cook,
1992).

For example: When parents and
educators meet to discuss placement
in the regular class for a student ina
diverse learning need, both parties
have different expectations for the
student.

The school’s expectations for the
student s needs donot fit in the regu-
lar academic curriculum.

The parent’s expectations, on the
other hand, are that their child will
receive his education in his neigh-
borhood school with his peers.

Both parties have different expecta-
tions for the student.

Another cause of conflict occurs when
the same goal is realized but the indi-
viduals cannot have access to it.

For example: A team agreed to place
a high school student with disabili-
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ties in a regular PE class, but the
class time did not fit the student’s
schedule.

U Another cause of conflict involves
internal conflict.

This occurs as a result of perceived
goals not being actualized.

For example: Mrs. Brown believes
that Sandra needs additional speech
therapy.

However, the speech therapist is
only in the school for one half a day
three times a week.

In order to increase Sandra’s speech
therapy, another student’s therapy
would have to be decreased.

7.2 Some Common Modes of [ T#30
Conflict Resolution i Some Common Modes of
Conflict Resolution

Some Common Modes of . L

T#30 Conflict Resolution Mode Similar Term __ Description
twn | Page 32 -Trainee Workbook Competitive Bring.  pasprtyls
contending toacegggt':

. ther

Q  Individuals have different strategies pomrm — position :

r resolving conflict. voldance wtandsse  omeorboth

Jor resoloing confl B G

In general, these strategies can be Qne party leaves

grouped into five commor modes of

; : : Accommodat- Smoothing, One party |
conflict resolution. These include: |8 foscroin withira !

ws
conceding demands

Compromise Lose/lose, Parties locate an

it mutual .

Competztweness o Allemative that
Avoidence th"drmpocl witons

1 Collaborative/

Accommo@atzon Collabor J‘ on, mﬁ.:ggea;?fy !

Compromise Solving lntegra conflictand

Collaborative/problem solving - ation y
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Competitive

The major tactic is to overpower those
withwhom thereisa conflict, forcing
them to accept a solution {Johnson &
Johnson, 1986).

This style occurs frequently in ethi-
cal issues or when someone is certain
his/her position is right.

Avoidance

The obvious result of avoidance is
that the issue being avoided may
never be resolved.

Avoidance is used when a topic is
emotionally charged.

Avoidance may help team members
regain control of their feelings and
clear their perspective.

Accommodating

When employing this mode, an indi-
vidual sets aside personal needs to
ensure that others’ needs are met.

This style helps preserve positive re-
lationships with individuals with
whont one works.

"This style is useful when the con-
flict issue is relatively unimportant,
or when the analysis of the causes of
conflict suggest that the situation is
unalterable” (Friend & Cook, 1992).
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O Compromise

In compromise the individual gives
up part of his/her goals and per-
suades the other person in the con-
flict to give up part of his/her goals
(Johnson & Johnson, 1986).

Each seeks a middle ground - a deci-
sion he/she can "live with."”

This style is useful when the issue at
hand is not complex cr when two
competitive individuals are dead-
locked.

Q  Collaboratize

This mode requires individuals to
use a problem-solving approach.

Individuals must identify the source
of the conflict and come to ar: agree-
ment.

7.3 Thomas-Kilmann
Conflict Mode Instrument

Thomas-Kilmann Conflict
ﬁ Model Instrument
A Pages 33-37 - Trainee Workbook

Q  Have trainees complete the Thomas-
Kilmann Conflict Mode Instrument
(Thomas & Kilmann, 1974).

Q  This actitivity provides trainees in-
sight to their preferred conflict man-
agement mode.

surios of mﬂmwmm For each

the “A” or “B” statement thet s most che of

ruhnytﬁgyym-rmmu%q;&"

of your
pcnse thirt you would be more ity t use.
A Thure are s wrivgn ] ot oty e woop ly fot solving the

Y h ;
%m&mﬂwﬁwlwb“m

A 1ty 10 ind 2 comprosies sohution.
8. Totompt 30 deal with oli of his/her and avy concarns.

A am veually frm Jn pursuing wry gosls.

$. Jmight wy 10 s00the She other’s festings and peeserve car selationship.
Alvyh“nmcdum.

B. 3 sometimes secri my owrs wishas Jor the wishes if the other person.

consisiently seek the oiher's hel, in working out & solution.
wy to do what is Aecessery 10 svoids wetless tersions.

Al

|
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i Steps in Conflict Resolution: '
A Problem Solving Approach

Identify the basis of the conflict

Analyze/clarify the issues involved
in the conflict

Explore solutions to resolve the conflict i

Select a strategy to implement
the agreement

Clarify the agreement
Implement the agreemen

Evaluate the outcomes of the agreement

: nson, D.W... & Johneon, T, (1991). N
. s ey Wl et G s, Eogieond CAtte, Ny Pumgirec:

i i
N v

Step 1: Identify the Basis of th. Conflict

1 negotiate a joint definition of the conflict by
. making surel...

describe the other person's actions
without labeling, accusing, or insult
ing him/her. I separate the other
person from the issue.

define the conflict as a mutual ;
problem to be solved, not as a win- |
lose struggle. i

dascribe the present conflict without
bringing up the past. The past is

Jorgiven.
" Seurce: From Johnaon, D.W.. & Johneon, R.T. (1991). Joiniag togethar:’
\nnnmm(uu.). Englewood Clifts, NJ: Pronties Hall, |
S/

Steps in Conflict Resolution: A
Problem Solving Approach
Page 38 - Trainee Workbook

Q  The steps for resolving conflict are
the same as those used for problem
solving.

1. Identify the basis of the conflict

2. Analyze/clarify the issues
involved in the conflict

3. Explore solutions to resolve the
conflict

4. Select a strategy to implement
the agreement

5. Clarify the agreement
6. Implement the agreement

7. Evaluate the outcomes of the
agreement

Q  The following is an explanation of

using problem solving for conflict
resolution.

7.4 Identifing the Conflict

' Step 1: Identify the Basis of the
LT#2  Conflict
o Page 39 - Trainee Workbook

Q I negotiate a joint definition of the
conflict by making surel. ..

describe the other persons actions
without labeling, accusing, or in
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sulting him/her.

1 separate the other person from the
issue.

define the conflict as a mutual prob-
lem to be solved, nit as a win-lose
struggle.

describe the present conflict without
bringing up the past. The past is
forgiven (Johnson & Johnson,1992).

7.5 Analyze/Clarify the Conflict

Step 2: Analyze/Clarify the
T433 IssuesInvolved in the Conflict
J Page 40 - Trainee Workbook

Q  Ianalyze the conflict by making sure
I...

break down the conflict/issue in the
smallest and most precise way pos-
sible.

describe the conflict/issue in observ-
able and, therefore, measurable be-
haviors.

7.6 Explore Solutions

1;7 Step 3: Explore Solutions to Resolv
T#34 the Conflict
Page 41 - Trainee Workbook

Q  Iexplore solutions to the conflict by
making surel...

a T#33

Step 2: Analyze/Clarify the Issues
Involved in the Conflict

1 analyze the conflict by making sure L....
break down the conflict/issue in the smallest and
most precise way possible. ?

degcribe the conflict/issue in observable and
therefore measureable behaviors.

Step3: Explore solutions to resolve the
conflict. :

1 explove solutions to the conflict by making sure L. .
focus on needs and goals.
use specific and concrete communication.
“give and take",

separate inventing options from
judging them.
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Step 4: Select a Strategy to Implement

I select a resolution agreement by making sure L.,

feel satisfied regarding the resolution
agreement.

write down what was decided.

Step 5: Clarify the Resolution
Agreement
1 clarify strategies to the regolution
, agreement by making surel...

feel the agreement is satisfactory.
understand how my actions will change.

l understand how the other parties’ actions will
I change. i

have a written copy of the agreement.

focus on needs and goals.

use specific and concrete communi-
cation.

"give and take.”
separate inventing options from

judging them (Johnson & Johnson,
1991).

7.8 Clarify the Resolution Aggreement

p 4: Select a Strategy to

5 Ste
T35 Implement
Page 42 - Trainee Workbook

Q

I select a resolution agreement by
making surel . ..

feel satisfied regarding the resolu-
tion agreement and

write down what was decided.

3 Step 5: Clarify the Resolution
Agreement
s ] Page 43 - Trainee Workbook

Q

I clarify strategies to the resolution
agreement by making surel . . .

feel the agreement is satisfactory.

sinderstand how my actions will
change.

understand how the other parties
actions will change.

have a written copy of the
agreement.
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Page 44 - Trainee Workbook

Q I implement the resolution agree-
ment by making surel . ..

know how to carry out the resolution
agreement.

know when we will meet again.

7.10 Ezalnaie_the_mmmes

8 Step 7: Evaluate the Outcomes of

the Resolution Agreement
Page 45 - Trainee Workbook

Q I evaluate the resolution agreement
by making surel. ..

have information (data) on the
progressoftheresolution agreement.

share the information (data) with all
parties.

make changes if necessary.

O  See Appendix C for a blank conflict
resolution/problem solving form.

Trainee Workbook
7.9 Implement the Resolution Agreement /~ ™7
Step 6: Implement the Resolution Step 6: Implement the Resolution i

T#37 Agreement. Agreement

Iimplement the resolution agreement by making
surel... :

know how to carry out the resolution
agreement.

know when we will meet again,

T#38 )

Step 7: Evaluate the Outcomes of the
Resolution Agreement

1 evaluate the resolution agreement by making
surel...

have information (data) on the progress of the
resolution agreement. ;

share the information (data) with all parties.

make changes if necessary.
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/ A#9 74 Collaborative Teaming Instrument
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é Collaborative Teaming Instrument
: Page 46 - Trainee Workbook

Q  Allow 5-10 minutes to complete this
activity.

Q  With team members, compare rat-
ings on the functions of the team.

Check 2-3 skills the team wishes to
improve.

Q  Ask one representative from each

team to summarize the team’s evalu-

_ ation and indicate the skills each
; team would like to improve.

7.5 Dosttest

Optional - see PrefPost Test
Section
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