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II. Abstract

The Department of Special Education at the University of Southern Mississippi has
developed, implemented, and evaluated the Services for Children with Deaf-Blind Program,
currently authorized under Part C, Section 622 of the Individuals with Disabilities Education
Act (IDEA) across the past three years. Objectives and activities were completed across seven
major tasks. The seven major tasks include Direct Services for Infants and Toddlers, Direct
Services in Transition Planning and Vocational Training, Technical Assistance to School-Age
Leamers, Management, Evaluation, Coordination & Collaboration, and Dissemination.

Project objectives and activities were directed at three major goals, which included:

1. The provision of comprehensive, direct early intervention services for infants and
toddlers who are deaf-blind and their families. Activities specific to this goal were the first
priority for the use of funds for the first two years of the project. The primary focus of third
year activities included training service providers from multiple agencies to provide
appropriate services (this training occurred in conjunction with the Deaf-Blind Pilot grant).

2. The provision of technical assistance in transition planning and vocational training
for young adults not receiving these services under Part B.

3. The provision of technical assistance activities to public and private agencies,
institutions, and organizations providing early identification, early intervention, educational,
transitional, vocational, and related services to children/youth who are deaf-blind and their
families.

The program had a strong philosophical base that included family-centered services,
integrated team functioning, functional community-based services, and inclusion of children
who are deaf-blind into settings that included other children with and without disabilities. A
second emphasis of the project was the focus on receptive and expressive communication.

Major impacts of the project include an increase in the number of children/youth
identified and those who received technical assistance. There was a dramatic increase in the
families' awareness of the program and their involvement in technical assistance activities.
Numerous dissemination and cooperation activities occurred as a result of the project. The
major child/youth outcomes included: (a) an increase in receptive and expressive
communication skills and interactions, (b) an increase in appropriate, active educational
programming, (¢) an increase in adaptations for the sensory losses, (d) an increase in parent
skills for interactions and programming, and (e) an increase in job training and placement.
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IV. Purpose, Goals, and Objectives

The major purpose of the project was to provide direct services and technical assistance
to all children throughout the state of Mississippi who are deaf-blind, or who are likely to be
diagnosed as Laving deaf-blindness. Additionally, the project maintained ongoing child-find,
registry, and census information.

The proposed program of Services for Children with Deaf-Blindness within Mississippi
is composed of seven major project tasks that were developed, implemented, and evaluated to
assure that the authorizing statute was met. The seven major project tasks included:

1. Direct Services for Infants & Toddlers (Years I & II) and Family Training

(Year 1I0),

2. Collaborative Services for Young Adults in Transition Planning and Vocational
Training,

Technical Assistance to School-Age Learners,

Management
Evaluation

Coordination & Collaboration
Dissemination. .

Nk

The following goals and objectives were completed according to the authorizing statute:

Goal 1: The provision of comprehensive, early identification and intervention services to
infants/toddlers who are deaf-blind and their families was the priority for the use of
project funds as Mississippi was the last state to fully participate in Part H services

(Years I & II) and to provide direct family training and multidisciplinary training in
interagency activities.

. Objective 1.1 - The project implemented procedures for comprehensive identification,
referral, and registry of all children and youth.

Objective 1.2 - The project collaborated with relevant state agencies in public

awareness, child find, early identification, diagnosis and evaluation of infants/young children
who are likely to be diagnosed as deaf-blind.

Objective 1.3 - The project provided comprehensive early intervention services for
* infants and toddlers who are deaf-blind and their families consistent with Part H regulations
and/or to assist in the interagency efforts to coordinate an array of family-centered services.

Objective 1.4 - The project provided family services, resources, and systematic family
training for families of infants and toddlers who are deaf-blind. '

i




Objective 1.5 - The project assisted families and relevant agencies in the development
and implementation of the Individual Family Service Plan.

Goal 2: The provision of transition plans and vocational training for young adults who
are deaf-blind not receiving those services or receiving limited services.

Objective 2.1 - The project determined a range of job placements and provide
vocational assessments and training opportunities for young adults.

Objectives 2.2 - The project assisted families, educational personnel, and relevant aduit
service providers to plan and implement an Individual Transition Plan.

Goal 3: The provision of technical assistance to public and private agencies, institutions,
and organizations to provide early identification, early intervention, educational services,
transitional, vocational, and related services.

Objective 3.1 - The project provided an annual update of the Deai-Blind Registry
census and provide information to families and service providers.

Objective 3.2 - The project provided ¢ifferent types of inservice training and technical
assistance activities to public and private agencies.

V. Conceptual Framework

The conceptual framework of the project is provided in Figure 1 in which the types and
levels of the completed activities and services are summarized. During the past three years,
Mississippi fell at both ends of the age continuum. Mississippi did not fully participate in Part
H services until October, 1994. Additionally, very few school districts had Individual
Transition Plans in effect for young adults 16 years through 22 years of age.

The project incorporated a number of quality service indicators within both the direct
service and technical assistance activities. The following provides a summary of those
indicators:

. Services were family-centered

. Services were delivered in the least restrictive environment

. Services were delivered through interagency and multidisciplinary activities when
available

. Services focused on functional, age-appropriate activities

. Services included embedding communication, motor, social, and cognitive skills into

routines and functional activities




. Services utilized systematic procedures
. Services measured child change and learner outcomes
. Services facilitated participation, interdependeace, and individualization.

r — e S e f— ﬂ
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I and Support Services |
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Figure 1. Conceptual Framework Site




VI. Project Accomplishments

the duration of the project.

Num] ¢ Child 1 Youth Identified

The major outcomes of the project are outlined with supporting data collected across

The numbers of children/youth who were identified as being deaf-blind increased
during the three years of the project. A number of learners were removed from the registry
due to both age-out and not meeting eligibility requirements. The census/registry information
during the three years of the project is shown in Table 1. The numbers of infants and toddlers
identified were increased through direct visits to NICU's in neighboring states, mailouts to all
local and district Health Departments, and all parent organizations. Yearly census information
forms were sent to every school district with follow-up letters and phone calls.

Table 1
AGE YEAR I YEAR T YEAR TII
Birth to 3 14 21 15
3-5 13 11 30
6-13 72 70 69
14-16 o 19 25
17 - 21 14 16 26
TOTALS 125 137 165
REMOVALS 6 14 14
Number of children receiving direct services over three year period: 33

The majority of children/youth on the registry live with their natural parents in a home
environment. Figure 2 shows the types of educational environments and placements. The

majority of children/youth receive services in separate classrooms.

Q0
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Num { Children/Youth & Families to Benefit from Servi

Thirty three infants/toddlers and their families received ongoing direct intervention
during the first two years of the project (prior to full implemeatation of Part H). Eight young
adults, 14 years to 22 years of age received job training, job placement, and transitional
activities as a result of the project. Additionally, thirty five learnexs and their service
providers received follow-along technical assistance services as a result of the project. These

data are preseated in Table 2.
Table 2
Numl f Children & Youth to Benefit £ .
TYPES OF SERVICES NUMBEKS OF CHILDREN/YOUTH V’
Direct Early Intervention 33
Direct Job Training - Vocational 8
Technical Assistance - Ongoing 35

A total of 471 homebased, direct interventions were completed throughout the state for
infants and toddlers who are deaf-blind. Table 3 contains a breakdown of the number of visits
scheduled, the number of completed home visits, and the number of intervention hours.
Therefore, approximately S0 families (including extended families) benefited from the services
and demonstrated interactional competencies that resulted in child gains.

Table 3
Schedule of Direct I )
SCHEDULE OF DIRECT INTERVENTION
NUMBER NUMBER NUMBER OF
SCHEDULED COMPLETED INTERVENTION
HOURS
YEARI 227 189 342.0
YEARII 138 124 196.5
YEAR M1 185 158 280.5
CUMULATIVE 550 471 819.0
TOTALS
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There were three major types of technical assistance that were delivered to pub.lic and
private agencies, organizations, and institutions. These specific types of technical assistance
activities and the overall number conducted are listed in Table 4.

Table 4
T { Num f Technical Assi Cond l
TYPE OF TECHNICAL ASSISTANCE NUMBER CONDUCTED

TRAINING
L Workshops 22
° Model site demo/visitation 24
o Personal futures planning 4
INFORMATION/REFERRAL
L Meetings 44
L Retreats . 0
. Dissemination 16
o Referrals 6
CONSULTATIONS
. On-site 223
. Videotape review 1
o Telephone 24
TRANSPORTATION 0
OTHER 0

Technical assistance activities ranged from one day workshops to 2-3 hour direct, on-
site consultation. On-site consultation consisted of direct learner contact, demonstration, and
teacher observations. Over 500 contacts were made across specific content areas. Table 5
shows the number of contacts across approximately 52 school age learners. Contact numbers

include: 926 professionals, 544 paraprofessionals, 325 family members, 568 consumers, and
117 peers.
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The rank order of the content areas are provided below. Often, aspects of vision,
hearing, functional skills, and adaptations were included in the area of language and
communication programming. The most requested areas of technical assistance included, in

1. Language and communication 166
2. Employment 67
3. Educational programming 40
4. Orientation & Mobility 39
5. Assessment ‘ 36
6. Assistive Devices 31
7. Transition 31

The numbers of agencies, service providers, and parents involved in coordinated and
collaborative activities demonstrates project accomplishments in utilizing state resources more

effectively. Table 6 presents the numbers of contacts on the basis of project, state, regional,
and national impact.

Table 6
Coordinati {C ion I
PROJECT STATE REGIONAL NATIONAL

AGENCIES 746 486 166 146
SERVICE 1040 971 39 14
PROVIDERS
PARENTS 628 82 8 6

TOTALS 2414 1539 213 166
Numbers of Products Developed

The project's secondary accomplishments were the development, revision, and
utilization of products that were directly used for technical assistance or as part of technical
assistance. The project developed three overall Newsletters that were disseminated in
Mississippi (one each year). The Newsletter was an update of the registry information and the
agencies who were included in major technical assistance activities.

19
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Focus Flyers. The project developed and disseminated eight Focus Flyers. These Flyers are
4-5 page "best practices” information that are written in non-technical language. The Focus
Flyers were sent to each family, all service providers, and agencies within the state. Family
feedback was extremely positive. Families were made more aware of the project and project
activities. They also reported that they could use much of the information contained within the

Flyers. The Focus Flyers are also disseminated to each state's 307.11 coordinator. Copies of
these can be found in Appendix A.

Training Modules. The following training modules were modified and used in inservice
training activities:

Receptive and Expressive Communication Training

Functional, Age-Appropriate Curricula

Personal Future's Pianning

Decision-Making: Imbedding Skills into Routines and Activities
Young Adult Transition Module (Appendix B)

G

These modules have also been disseminated across the United States.

Video Training Tapes. Videotapes were provided to each family who was included in direct
intervention. Video resumes were also made for each young adult involved in transition
services. The following videotapes were developed and used in both family and service
provider inservice training activities. The project has also dubbed these tapes for many other
307.11 projects at no cost when the projects have provided a blank videotape.

Ten videotapes of caregiving and functional routines
Receptive communication forms

Expressive communication forms

Early childhood communication forms and functions
School-age communication forms and functions
Interactor competencies.

OB

Numbers of Warks} 1 Products Disseminated

An additional accomplishment of the project during the three years of the project was in
the area of dissemination activities. The activities are summarized below:

Product Dissemipation. The numbers of brochures, Newsletters, Focus Flyers, training

modules, family information manuals, and other products are listed in Table 7. The project
disseminated widely both within the state and across the nation.

>
2
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Table 7
Product Di .
PRODUCT PROFESSIONALS | PARAPROFESSIONALS PARENTS
Adapt-A-Strategy 88 2 18
Booklet Series
Process for 84 4 3
Decision-Making
Deaf-Blind Brochure 808 0 111
Communication 63 1 13
Module ‘
Future's Planning 22 1 3
Module
Integrated Team 11 2 2
Module
Functional 29 1 0
Curriculum Module ,
Parent Handbook 107 1 129
‘Transition to 35 0 3
Preschool '
Transition from 4 0 1
School to Work
Newsletters 594 14 292
Videotapes 13 0 2
Focus Flyers #1 - #8 2,932 8 1,236
TOTALS ' 4,790 l 34 1,812 ‘

Training Activities. Project training activities across the different states are presented in Table
8. The number of persons impacted are provided across professionals, paraprofessionals,
parents, and other service providers.

Ho
e




17

Table 8
Dissemination of Prod
NUMBER OF PERSONS IMPACTED

STATE Professionals Paraprofessionala Parents Others
Arkansas (AR) 295 0 3 0
California (CA) 110 0 1 0
Delaware (DE) 259 0 19 0
District of Columbia (DC) 125 0 2 0
Florida (FL) 37 0 0 0
Georgia (GA) 44 0 0 0
Hlinois (IL) 201 0 4 0
Kansas (KS) 24 0 9 0
Kentucky (KY) 130 0 30 0
Louisiana (LA) 173 0 0 0
Maryland (MD) 25 0 2 0
Minnesota (MN) 41 0 2 0
Mississippi (MS) 512 118 11 83
New Jersey (NJ) 35 0 3 0
New Mexico (NM) 14 0 3 0
New York (NY) 100 0 4 0
North Carolina (NC) 7 0 0 0
Oklahoma (OK) 113 0 12 0
Oregon (OR) 10 0 0 0
Texas (TX) 320 0 46 0
Australia 123 0 3 0

TOTALS 2,645 118 127 83

A
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Resource Library. The project also developed and organized a resource library that was used
for staff training and as a resource to families and service providers. The major requests from
profe:sionals and families were in the area of syndromes and associated outcomes. The
resource library contents are provided in Table 9 across publication type and number.

Table ©
Resource Library Contents
PUBLICATION TYPE . NUMBER
Article/Report 88+
Bibliography 12+
Book/Booklets 110+
Directory/Catalogs 111+
Handouts/Flyers 37+
Manuals 59+
Newsletters 49+
Videotapes 15+
*Topical areas include: early intervention/childhood, health/medical issues, vision loss,
hearing loss, deaf/blind, assessment, positioning/handling, cultural diversity, behavior
management, communication, functional curriculum, inclusion/integration,
orientation/mobili’ 1, technology/adapted equipment, policy/law, related services, transition,
supported employment, and parent/child issues.

VII. Problems and Solutions

The University of Southern Mississippi competed with the Mississippi State Department
of Education for the 1992-1995 Services to Children with Deaf-Blindness grant. The majority
of probiems occurred with the change-over during the first year of the project. The problems
and solutions are summarized below:

1. Child-find and registry information. Whereas the registry information was transferred to
the University of Southern Mississippi, past update efforts were extremely limited. The
project used various and frequent child-find activities across many agencies and organizations
to locate eligible children and youth. Early infant child-find efforts were coordinated wih the
Part H Lead Agency.

oo
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2. Parents uninformed about the Deaf-Blind project. In 1992, very few families were aware

that their child was listed on a registry and they had no knowledge of the technical assistance
activities involving their child. They received no information throughout the year. Initial
project efforts included the following:

. Sending the child's identification number to the family
. Sending a Parent Handbook to each new family
. Sending Focus Flyers to the family of each child/youth

listed on the registry
. Inviting parents to each technical assistance activity
. Providing families with copies of each recommendation as
a result of technical assistance
. Providing a toll free number for parents to request information

. Encouraging families to directly request technical assistance for their child.

Because the project had prov1ded the majonty of du-ect mtervenuon services (if no services
were available to the child and family) during the first two years of the project, Part H and
other referral agencies still expected the project to provide direct services. Solutions include
working directly with the family and local service coordinators to locate local service
providers. The project then provided direct, homebased technical assistance to those early
intervention service providers. However, in some areas of the state, there were no service
providers who provided homebased services except for physical therapy. The project
continued to provide family training in which a staff person worked with the family once every
month or two months while continuing to assist the perent to access services. Project staff
then trained the new service providers specific to vision, hearing, communication, social
interaction strategies, adaptations, and daily life skills.

4. Appropriate educational programming. One of the major problems continued to be the
lack of overall classroom scheduling, organization and management, and overall educational
programming. This problem was partly a result of the lack of preservice training, emergency
certification in special education, and staff development. Partial solutions to the problem
included: (a) providing direct, on-site technical assistance, (b) developing specific TA
procedures (Appendix B), requiring that specific TA requests be made with outcomes stated by
the school district and/or teacher, (d) developing specific implementation outcomes, and (€)
measuring outcomes on each TA visit and providing feedback tv teachers, supervisors, and
parents.

VIII. Findings

The project was managed by Management By Objectives and Goal Attainment Scaling.
Each related activity was broken down into subactivities with initiation and completion

timelines. Resources were assigned to each subactivity. Overall and specific findings as a
result of the project are provided in Table 10.

24
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IX. Project Impact

Outcome-based impact data were used to evaluate all the project objectives. The data
sources are provided in Table 11 in which data were collected across:

Documentation of degree/time,
Satisfaction,

Change in skill and knowledge,
Implementation, and

Learner change.

bW

The results of these data are summarized in Table 12 in the goal attainment scaling strategy.

A score of -0- indicates that the objective was met to the degree anticipated. A score of more
than -0- indicates a greater than expected outcome, and a score of less than -0- indicates less of
an impact. The data provided in Table 12 show that the greatest impacts were in family

involvement and agency cooperation and collaboration. The major project impacts are
summarized below.

Overall Impact

1. Parents of infants demonstrated the competencies to embed multiple skills into routines and
activities. Family awareness of the project activities increased over 90%.

2. All children/youth were able to demonstrate progress if recommendations were
implemented.

3. Over 65 children/youth had a receptive and expressive communication systems that were

planned across current forms/functions of communication, yearly objectives, and potential
future skills.

4. If school personnel had not implemented 50% of the recommended outcomes by the second
TA visit, 95% would not implement them by the 3rd, 4th, or 5th visit.

5. Community employers are willing to assist in job training activities and even hire young
adults with deaf-blindness upon graduation. Vocational rehabilitation activities assisted in job
training while the young adult was in an =ducational program; however, project staff had to
provide follow-along after graduation.

6. Families and service providers were extremely satisfied with technical assistance activities
(Over a 6.0 rating using the 7.0 McCallon scale). However, there was no relationship
between satisfaction and implementation.
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Cost and Personnel Effort Acrass Major Tasks

Table 13 outlines the monthly average of personnel time in hours across major tasks
and objectives. A specific cost analysis is available throughout the University. The results in
Table 13 do show the tremendous amount of travel time that is necessary to provide direct
family intervention and on-site technical assistance across the state. These daia also
demonstrate the time necessary for cooperation and collaboration activities. Direct
intervention activities during the first two years of the project and direct family training (33
infants and toddlers) required more time and effort than the technical assistance activities.

The travel costs for intervention and technical assistance activities, conferences, and
project directors' meetings are outlined in Table 14. Intervention supply costs for low
technology devices and intervention materials are provided in Table 15.

Table 13

Time Across Tasks
Staff Managerient éiooﬁym-tm (S:::fm K-u:‘m and m Dissemination Dﬁxﬂ Travel g::pmi Other

Intervention

Kat 10 13 11 10 17 6 4 31 19 11
Becky 3 17 9 18 4 2 11 19 4 7
Theresr. | 5 35 12 7 11 0 5 28 21 32
Betty .5 17 5 2 0 1 0 15 1 5
EBileea |0 30 6 4 8 1 5 17 27 7
Vanesss | 12 2 7 0 0 0 63 0 12 26
Jan 23 2 16 0 0 13 0 0 7 15
Totals 49 136 61.5 41 39.5 23 88 110 |10l 103

72




Table 14
Travel Costs Across Proiect Years

TRAVEL COSTS ACROSS PROJECT YEARS
PROJECT
OUT-OF-STATE DIRECTOR'S
PROJECT YEAR | INTERVENTION | CONFERENCES MEETING
YEAR I 8,786.40 617.67 1,441.38
YEAR II 12,659.00 . 282.80 1,589.06
YEAR I | 8,914.73 1,344.17 764.74
TOTALS 30,360.13 2,244.64 3,795.18
Table 15
Intervention Sup
INTERVENTION SUPPLY COSTS ACROSS PROJECT YEARS
YEAR COSTS
YEARI 1,744.89
YEAR II 1,502.02
YEAR I 1,442.07
TOTAL FOR ALL PROJECT YEARS 4,688.98

X. Statement Where
Additional Information Can Be Found

Copies of the current project report can be found in ERIC. Copies of all dissemination

projects may be requested from the Department of Special Education. All data source
information is also available upon request to the Department of Education, University of
Southern Mississippi, Box 5115, Hattiesburg, MS 39406.

XI. Assurance Statement

An assurance is made that a copy of this report has been sent to ERIC prior to January
1, 1996.
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Number 1 'October 1993

"Focusing on Quality Services to Infants, Children, and Young Adults with Deaf-Blindness'"

3 Functional Activities and Partjal Participation

What are functional activities? Activities that we normally do that lead to meaningful results such as going places, working, and
participating in recreational/leisure activities. Some examples are Bowling- 1o particpate in recreation, Washing clothes - 10 take
care of ones own needs.

What is partial participation? Allowing someone to do part of an activity. For example: dropping clothes into the washer as
L.v:gmmng else turns the dial or using a ramp that helps the ball roll.

What can we do?

Too often, service providers and families hurry through functional routines and activities in order to have
time to "work" with u.e child or student with disabilities. We often hear..."We can only take 10 minutes
for a snack or 15 minutes for lunch; so that, we can ‘work’." Let us look at what happens when we rush
through functional activities or routines: .

2\ First, we may miss many opportunities for teaching communication, mobility, orientation, and daity
life skills.

& Second, the students often recognize when an activity is non-functional and may become bored and
begin to "misbehave"...They may have figured out that the activity is leading no where.

& Third, we will have problems with the student using the skill across other activities and situations.

Remember, it is unlikely that a student with severe disablilities will use the skill unless it is taught
within a functional activity.

We need to focus on more functional activities and interactions that go on in each of our daily lives. As
parents, brothers, and sisters you can do this, and insist that your child's teacher does this. As service

providers, we need to "team up" with parents to determine what activities and routines are most important
to the family.

% How can we do this? h—_ﬁ

m Determine one or two activities that are carried out each day. Think! If my child or my student
does not leamn this, will someone have to do it for him or her later in life. If the answer is yes,
then it is probably functional. Now here are some examples.

«ee putting balls into a cool whip contairer
«ee putting trash in the waste basket
«se tying a shoe on top of a desk

«ss  tying a shoe on your foot

«ee  puiting dishes in a sink
_ R
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October 1993

Continued from page 1

How can we do this?

Think about activities across work (even young children can have some responsibilities around the

1_10115%), leisure/play, daily life, and community outings. Some ideas for parents this summer may
include:

AN

helping mow the yard or water the flowers/plants

helping take the trash out :
putting the dirty dishes in the sink or unloading the dishwasher or dryer
helping wash the car '

volunteering at the YMCA/church (older children)

4

v

v

4

m Remember, every activity or interaction can be divided into three parts: beginning, middle -
and end. For example: a picnic in the park

helping get food for picnic
BEGINNING loading the car
going to the park
eating at park
MIDDLE throwing away the trash
loading the car
D)

unloading the car
putting things away :

i

m Each child or student has a number of desired outcomes that the family and the professionals
wish for them to accomplish. These can be included in the beginning, middle, or the end of .
the activity. Sometimes, many skills can be included in all three parts.

m One of the most important tips for parents, brothers, sisters, and teachers is PARTIAL
PARTICIPATION. Now what is partial participation? It is allowing the child or student to

participate in some way in every activity regardless of his/her disabilities. Here is how you can do it.

v Allowing them to do some parts themselves - Packing silverware for the picnic

¢ Providing them with some type of adaptation to perform the task - Using a foot or hand pedal
to open the garbage can

v Giving guidance and support instead of performing the task for them

Remember! The student needs to feel successful too.




Continued from page 2

How can we do this?

E Think which of the following activities you do for your child or student!

I wipe his nose without having him help.

I txlnake his bed without having him at least put the pillow on the bed or pull the
sheet up.

I open things for him.

I put things away for her.

1 get things for her.

I feed her without having her help.

8888 88

m Opportunities to participate in household and paid work, to purchase things, to play/recreate,
to see t0 our own needs are criti~al. Remember: the child or student may not be completely
independent, but he/she can PARTICIPATE. How many of us are able to completely service our
cars? Some of you may pump your ¢wn gas, some may change the oil, and some may change the
tires. There are levels of what we do in any activity. As parents and professionals, we cannot waste
time teaching things that will Jead the child no where. When you are thinking about developing or
updating IEPs - THINK { across home, work, play, community, and daily life.

CUUNEW. PROJECT “ACTIVITIES™

We will be contacting the schools who returned their Needs Assessments to see if our
project can help them improve the quality of services to students with deaf-blindness.
We welcome and encourage every parent to be involved in our activities.




"CONFERENCES UPDATE "

B Many of you missed the Association for the Rights of Citizens (Arc)/The Association for
§ Persons with Severe Handicaps (TASH) conference held in Greenville. A parent of a young
man with severe disabilities discussed some unique ways in which they accessed monies from
agencies in which their child was on a waiting list. These monies were used to hire a personal

B attendant to manage transportation to work, recreation, and buddy time. We will try to keep
Y you informed about conferences or provide a brief summary.

We would like to thank Jackson Public Schools for working with our project and
teaching us more about:

< Work opportunities in the school (One student is loading the staff drink machine),

)

< Peer buddies helping the student (a peer buddy helps the student unlock his
locker),

% Looking into the community to see what jobs may be there for students with
deaf-blindness.

T PROJECT. STAFF .~

Kathleen Stremel Rebecca Wilson Eileen Milner Betty Busbea

Theresa Bennett Vanessa Molden Jan Holston
1-800 - 264 - 5135
J
4-




Number 2 December 1993

"Focusing on Quality Services to Infants, Children, and Y oung Adults who are Deaf-Blind"

B ITORR Communication Interactions

This gxformational flyer and the next two flyers will provide information about communication. The series will
include:

1. Communication Interactions (It takes you and vour child}
2. Receptive Communication (How children understand vour messages to them)
3. Expressive Communication (How children get their messages across to you)

What is Communication? Communication is the exchange of a message between two or more people. Everyone
communicates in many different ways and for many different reasons. Children who are deaf-blind may never
leam to talk. This does not mean they cannot communicate with you. This does not mean that they cannot
understand what you are trying to communicate to them.

AND

Why is communication important? You teach children: to play, to learn about their world, to interact with you,
to do daily tasks and to work.

You do this by communicating with them. Children learn that they can make changes in their world by
communicating their wants and needs to you. Children must have a way to make choices in their lives.

WHAT YOU CANDO

FIRST, you must give the child a reason to communicate. Children need to be involved in functional activities
both at home and school. For younger children, activities may be eating, bathing, changing clothes and playing
with sister. For older children, activities may be swimming, cooking and working. How many activities is your
child or your student involved in?

777Questions for Parents and Teachers? 7 ?

1. How many different people interact with your child/your student in a day?
2. How many interactions occur in teaching an activity?
3. List the daily activities in which you inteact with your child or your student.

[ SCHOOL |

4. How many opportunities to communicate with you does the child have in different activities?
O Rare/None O One-Two O Two-Five
[Q Five-Ten O Tenormore

04)
o
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SECEOND,llook at your child or student during functional activities. How is he/she communicating with you?
For Example:

Functional activity Ways child may communicate to you
Eating —p Child opens mouth for "more."
Bathing — Child raises hand for "out."
Dressing > Child touches yellow shirt.

THIRD, you must make sure that every child has both receptive and expressive communication objectives
included in his/her Individual Education Plan (IEP). Parents and teachers should check on this.

FOURTH, make sure that every person who interacts with the child knows how he/she understands messages.
Every person should also be aware of how the child communicates. STOP, WATCH THE CHILD AND
READ THE MESSAGE/"SIGNAL"®. Parents and teachers need to work together to:

increase the opportunities the child has to communicate

increase the different ways in which the child communicates

increase the different reasons a child has to communicate

increase the people, the things and activities that the child communicates about.

$888

| HOW YOU CAN DO THIS |

m Interact often with your child or your student. Give him/her a chance to understand what you are going to
do before you do it. Give your child or your student a chance to make a choice, or to request "more."

m Allow your child or your student to participate in activities as much as possible.
m Make sure your child has a Name Sign. This may be the first initial of his/her name on his/her chest.

m Make sure that you have a w.y to identify yourself to your child or your student, for example:
o for sister, her long braids
o for dad, his beard

o for mom, her rings
o for teacher, her short hair.

m Give the child an opportunity to communicate with you.
m DO NOT act on the child without letting aim/her know what will happen or where he/she is being taken.

BEST COPY AVAILABLE ‘ 82
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m Post an example of an interaction for your student in your classroom; so that, everyone (peer buddies and
all service providers) follow this. ryone (pee an

REMEMBER! TEACHING IS AN ACTIVE PROCESS, NOT A PASSIVE CONDITION.
EVERYONE WHO COMMUNICATES WITH YOUR CHILD IS TEACHING SO,
TEACH YOUR CHILD/STUDENT TO COMMUNICATE HELP YOUR

CHILD/STUDENT WANT TO COMMUNICATE GIVE YOUR CHILD/STUDENT
A REASON TC COMMUNICATE.

The Mississippi Statewide Project for Individuals who are Deaf and Blind feels strongly that every
child can leam different ways to express their messages. Every child can leamn to understand the

ways we communicate to them. Our project can assist parents and teachers who have
children/students on the Deaf/Blind Registry. We can:

v Send you written inforimation
v Loan you videotapes
v Provide inservice training

v Provide follow-along technical assistance for those districts committed to making a change. We
feel that it is critical that parents be involved. =

If your district is imerested in learning more about developing a communication system for an
individual student or students with deaf/blindness. please contact us at 1-800-264-5135.

- —
2 SPECIAL ﬁ é THANKS

-
The project is working with a number of school districts to host one or more inservice training sessions. These sessions w.ll

address the needs that were developed by the scheol district based on the Needs Assessment Surveys, which were returned to
the project. We would like to thank the following schools for working with us to arrange specific inservice training activities:

# Copiah County Schools # Indianola Public Schools ® Lauderdale Public Schools
@ Mississippi School for the Blind # North Pike Separate Schools ® Yazoo City Schools and Head Start

The project is continuing work with the Jackson Public School to develop videotapes and materials that show examples of:

0 Model classrooms o Functional skills curriculum
o Transition 0 Job training

We wish to thank the following persons for working with us O~ . ese efforts:

® Nancy Batson, Program Developer ¢ Diane Brady, Program Coordinator Secondary School
@ Jeanene McGee, Program Coordinator Middle School ® Kim Sweatt, Technical Assistance Consultant in Functional

~SKills - Total Task

o -3-
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Kathleen Stremel Rebecca Wilson Eileen Milner Betty Busbea

Theresa Bennett Vanessa Molden Jan Holston

!ﬁ I 1-800-264 - 5135

——-——.——————————-——-—.

If you would like to have a t>pic or area discussed in our focus flyer or if you would like to be placed on our
mailing list or know of someone wh

who might benefit from our flyers, please fill out and return the form below.

Name: School District/Agency:

Address:

City: County:
TOPIC/AREA:
Please place the following persons on your mailing list.
Name: School District/Agency:

Address:

City: County:
Name: School District/Agency:

- Address:

City: County:

MAIL TO:

Mississippi Services for Individuals who are Deaf-Blind
University of Southern Mississippi

Department of Special Education

Box 5115

Hattiesburg, MS 39406-5115

84
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Mississippi Services for Individuals Who Are Deaf-Blind

§ Receptive Communication
-Rebecca M. Wilson-

WHAT IS RECEPTIVE COMMUNICATION? Communication requires a person t0 send a message and another person 1o receive or
understand the message. Receptive communication is the process of receiving and understanding a message. It is often difficult to deter-

mine how a child who is deaf-blind receives communication. We must pay close attention 1o the way we send our message 10 a child and/or
student who is deaf-blind or multidisabled.

The purpose of this flyer is to:
0 Describe the reasons for communicating with a child/student who is deaf-blind.
o Provide suggestions about alternative ways for the student who is deaf-blind to receive information.

o Encourage parents, teachers, speech pathologists and other support personnel to ask questions to determine the child's/student's unique
recepiive communication needs.

WHAT ARE THE CRITICAL REASONS 70O SEND MESSAGES TO INDIVIDUALS WHO ARE
DEAF-BLIND?

Think about living in a world where you cannot see or hear wkat is going on around you. Listed below are rules to rermember when
interacting with an individual who is deaf-blind.

0 Let the child know that you are present - You raight touch his hand or shoulder.

o Identify yourself - perhaps using your ring, watch, perfume, or hair. *Abways

0 Always let the child know what is about to happen. NEVER act 02 the child - For
example touch his lip before giving a bite of food.

o Let the child know where he is going - For instance. give him a set of keys to indicate w
"going for a ride".
0 Let the child know when an activity is finished- Use a gesture/sign for “all wposch.’

gone” or "finished” or let him help put the objccts away.

It is very difficult for an individual who is deaf-blind to understand how he should respond {0 a person’s communication. This is
especially true when the child/stident has a limited understanding of speech cues. For example when 2 child is given a gesture or sign
"eat”, is it a command or is it a question? Maybe the teacher is teaching the child a new vocabulary word and wants the child to imi-
tate the sign. The following suggestions may help the child/student understand what you want his resporise 10 be.

= If you would like for the child to answer - keep your hands in contast with the child and wait.

= If you are giving the child a command - tap twice on the child’s shoulder. Remember N oo you Lo s v s e chil
= If you are giving the child a cominent or reinforcer - rub the child's shoulder. :: nc:givem messge, than you 7:‘
= If you would like for the child to imitate you - tap twice on the child's hand. Id% undersianding 0 higher

o -1
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HOW CAN WE GET CHILDREN WHO ARE DEAF-BLIND TO UNDERSTAND OUR MESSAGE(S)?

The communication map below may assist you in determining the current ways that your child/student receives messages sent to him. The
map will also guide you as you focus on future ways t0 send your messages to the child/student. Cues in the first segment are simplistic in
their form. They are usually concrete and given to the child through touch or in close proximity to the child's body. As you move across
the map, the cues become more abstract. Asnoted by the arrows, all cues are given with speech. This enhances the possibilities of the
child to receive additional information through sound and other expressions. Brief explanations with examples of each type of cue follow
the map.

COMMUNICATION MAP /
- / Migatare Objects Visual Sign
! A __/ i Cues
ptive Communi&“"“
ece ,
R o Natursl Context Cues Assoclated Objects
o Movement Cues
o Touch Cues
Object Cues
Tactile Si
Gesture Cues Pretares “:3:5 g0
Live Drawi
Current oe Drawings Speech
1-Year Plan
3 ruture
] Not » Potential Program Otber Tangible
. Symbois
Written Words
Braiile
RECEPTIVE COMMUNICATION CUES .
EXPLANATION EXAMPLES
Natural Context Cues - are occurances that happen frequently .. An alarm clock ringing
during an activity or ruutine that send a message to the child. Running water in a tub
Putting a bib on a the child
Undoing a strap on a wheelchair

Think about routines that you do everyday with the child. Lock closely to see if he is showing signs of anticipation of the natural
context cues that are occuring. For example: opening his mouth when seeing the boule or wiggling when the water is running.

Movement Cues or Tactile Gestures - are motions given that Moving the child's hand to mouth to eat
actually move the child through a pattern that is related to an Moving the child's anm up and down to play the
activity. drum

Swinging the child's leg to kick the ball
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Touch Cues - are signals used to get a sitnple message across
to a child with little vision or hearing. The cue is given by
touching the child's body in the area that is related to the message.

.......... Touching the chiid's lip to indicate open your mouth for food/drink
Touching the child's shoulder to let them know someone is there
Pulling on the child's waistband to indicate time to change diaper

Obiect Cues - are real objects, minature objects or associated .......... Spooa - time to eat

objects that allow the child who has difficulity understanding Floaties - titiie to swim

speech to0 gain rrore information. Keys - time to go
Real objects are easier to recognize because they are actually used in an activity (diaper, coke can, keys etc.). Miniature objects
can be doll size representations of a real object. However, vision abilities must be taken into account . The most difficult to
understand may be the associated objects or part-whole objects that stand for something (clock-for time, wheel-for play truck, etc).

Start by using just a few object cues that will represent activities that occur very frequently or that the child really enjoys. Before
the activity occurs give the child the object cue. Be Consistent!! After many times see if the child is anticipating the activity

by getting excited, smiling, or smacking his lips indicating an understanding of the activity. Then you may begin to add more caes.
Be sure that the school and home are using the same cues and thar everyone is presenting them in the same way. Always consider
the child's vision when deciding what object cues to use. The size. texture and color may make a difference.

Gesture Cues - are body expressions that people use everyday to ......... Waving good-bye
communicate. A child must have some vision to see the gesture. Holding out a cup for more drink
Shaking his head for yes/no
i SMAY  eeerrenne
be used to receive messages if the child has adequate vision to i -3 o= b “
discriminate pictares or simple line drawings. Drink Go Nap Time: Eat

The child must understand that a picture stands for an object. person or activity. " Also. the child's visual skills must be considered

when determining the size of a picture or the need to -2 line drawings. There are many other tangible symbol systems that can be
utilized (Picsyms, Blisssymbols, textured symbols, raised thermorax, etc.).

Visual and Tactile Signs - are symbols expressed through m.2nual signs

that are based upon movement, placement, configuration and directionality. .
Due 1o the type and extent of the vision impairment, signing may need to be within close range of the child's face or directly in th'e
center of their visual field or to one side. For a child who has limited or no vision. gestures and signs must be in contact with their
bedies. For a child, who is totally blind, but cognitively able to understand the symbolic nature of sign language and/or finger

spelling, the tactile modality may be used. Signing and/or finger spelling is received by having the receiver place his hands over the
hands of the person sending the message in arder to feel the sign.

Speech - is always used when communicating to the child. Even if a child does not hear the spoken word, he may receive information from

your facial gestures and expressions when you are speaking. Consult with a speech pathologist when developing a speech/language/
communication program.

Written Words/Braille - are used by individuals who have the skills t unerstand symbolic written/brailled language. There are many

types of electronic equipment that provide brailie output. Consult with the vision specialists or other resources used by individuals who
are blind.

HOW CAN WE DO THIS?

TR
R 3

;

Consider the hearirg and visior, abilities and disabilities of the child.

1 A communication system will not be effective if it is developed without the child’s use of prescribed adaptations. If the
{ child can benefit from glasses. hearing aids, or other adaptive equipment, they should be used at all times.

Q Is the child totally deaf?
Does the child have some usable hearing?
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. CONSIDER If the child has an impairment. aliernative forms of receptive communication may include: touch, object, sign or other

cues. These alternate forms also depend on the child's vision, motor and cognitive abilities.

Q Is the child totally blind?
Does the child have some usable vision?

Vision is the }najor source of information to any individual. Look for alternative ways to provide information, such as
touch and object cues, large print/pictures/line drawings, braille and speech. Perhaps the pictures need to be black and
white line drawings (without color or background) and/or held closer to the eyes than usual.

Consider the motor abilities and disabilities of the child.

b £
é////y/, 7%

%

Q What is the best position for the child to use his vision, hearing and/or touch efficiently?

The answers to such questions require the input of more than one person. Parents and various professionals must

work together for the child to function efficiently. It is imporant for the child with motor disabilities to be able to
receive information; therefore, parents and professionals should think of the best way to provide this information. If
touch cues are used, remember to find the parts of the body that will receive the messages most effectively (touching the
child’s back may set off areflex. Try touching his shoulder). Let us suppose a child is blind in his right eye, and the
physical therapist is working on grasping with the right hand. The speech pathologist has also recommended the use of
object cues for receptive communication, and the mom would like a way to let the child know he is going for aride in
the car.

PROBLEM: Since the vision is reduced on the right side. the child may lose information when he grasps the kevs with
his right hand. :
SOLUTION: The physical therapist recommends the child be in a good seating position (with appropriate support) and
train the child to turn his head to the right to increase his vision capacity by using his left eye.

%

5%

Constder the cognitive abilities and disabilities of the child.

Q Does the child show interest in and recognize people, objects or activities?

Look for an indication the child is paying attention to what is going on around him. For example, the child may be
looking or reaching for toys, smiling at people and/or fussing when hungry. Also ook how the child reacts to certain
people, objevts and activities. For example, he smiles when dad comes home from work, gets excited when it is ime to
eat and/or cries when taken into the bathroom for bathtime. This information will be helpful in planning routines to
increase the child's communication. '

Q Does the child understand that a picture, line drawing, word, or sign represents a person, object or activity?

To use cues that are "symbolic” such as pictures, line drawings, word, and/or signs, the child must be able to associate

a meaning to the symbol. Remember, symbolic cues (picture of a tub eic.) are much more difficult than environmental
cues such as running water in tub to indicate bathtime.

Referances:

Cooley, E. (1987). Getting in touch with a child who is deaf-blind [Videotape]. Research Press.

Musselwhite, C. R. & St. Louis, K. L. (1982).
Pre.s. San Diego, California.

Reichle, J., York, J., & Sigafoos, J. (1991).
Paul H. Brooks. Baltimore, Maryland.

Stremel, K. & Wilson, R. (1988). Providing servi
Southern Mississippi. Hatticsburg, Mississippi.
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"Focusing on Quality Services to Infants, Children, and Young Adults Who Are Deaf-Blind"

BESHIEN Expressive Communication

-Kathleen Stremel-

WHAT IS EXPRESSIVE COMMUNICATION? Expressive Communication involves sending a message to another
person(s) for the purpose of: (a) making something happen, or (b) stopping something that is happening. Children and
youth who are dzaf-blind may communicate with others in many different ways. It is important that parents, siblings. and
service providers be responsive to the communication expressed by the child/student who is deaf-blind, and that they
provide opportunities for expressive communication to occur.

The purpose of this flyer is to:

o Discuss the reasons or uses of expressive cornmunication,

o Discuss the many forms that may be used for expressive communication.

o Discuss the progressive nature of communication development.
o Encourage parents and service providers to be more responsive to their child's current forms of communication.

o Encgsu:agc parents and service providers to develop a "Map" of their child's current and future expressive communication
needs.

Throughout this flyer, the name Lee will be used as an example to represent any infant, child, or young adult who is deaf-
blind. Think of Lee as your child or the student in your classroom.

WHY DO CHILDREN/STUDENTS COMMUNICATE? (REASONS TO COMMUNICATE)
The primary reason that everyone communicates is to get an outcome. What will happen if parents and service providers
do not expect Lee to cornmunicate, and they do everything for him? Lee may leam that: (a) "I don't need to do a thing and

I get fed, dressed, and rocked, and/or (b) "Nothing I do gets me anything or anywhere...s0..I'll just stop trying to
communicate." What are the early reasons for L¢¢ to communicate?

First, Protest or Rejection is used to get another person to stop! Even if Lge doesn't talk, his message may mean:

- "Don't touch me!" - "l don't like that!"
- "I'don't want another bite!" - "Stop doing that!"

Second, Attention is used to get peopie to attend. Leg's message may mean:
- "Mama." = "Hey, here I am...Jook at me!"

- "Come over here!”
Third, Requesting Continuation is used to get more of an activity or get more of an object. Lee's message may mean:

= "I want another bite." = "More bouncing, please.”
« *I need more work." - "I want to play ball some more."
-1-
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Fourth, Requesting or Making a Choice is used to express wants, needs, and preferences. Lee's message may mean:
- “I want chocolate milk." (not more food) = "I'd like a hamburger.” (not a drink)
= "I need a break from my work.”

Later, other reasons to communicate may be needed. These reasons may include:
Greetings and Social Comments, such as "Hi," "Bye" and "Thank you."
Offering, such as "Would you like some?" or "Here, have some of mine.”
Comments, such as "Mine,” "This is good," or "The table is dirty.”

Reply, such as "Okay" or "Later.”

Remember: The messages, provided as examples above, may be expressed in muary different ways other than speech
or signs.

HOW DO CHILDREN/STUDENTS COMMUNICATE? (WAYS TO COMMUNICATE)

Initially, Lee's mom and dad "read" his cries and movements as having meaning even though Le¢ did not purposefully .
communicate his needs to anyone. People began to respond to Lee's movements and facial gestures as communication.
Then, Lee began to understand that his movements made certain things happen...he was beginning to have some control
over his world. Later, Le¢'s mom, dad and teacher got together to figure out how Leg could communicate with more
people and in new ways. The Expressive Communication Map presented below can be used as a guide for three purposes:

(1] To determine the ways in which your child is 2ble to communicate with you right now (Current),

To determine the way or ways in which your child can be taught to communicate during the next year (IEP
Objectives), and

To determine the ways that your child might be able to communicate in the future (Visionary Planning).

COMMUNICATION ]
/ Manual Signe
/ IComplex Gestures,
moﬂ*‘“% Extend Object
ve
mﬂ“\ v tions Touch Person
Facial Expressions Noa-Speech
Body Mevement Simpie Gestures Rmnhmn ob, Symbois
pulate P
Switch
Current (yeliow)
1. Year Plan (red) Peiating

As you look at the map you will notice that, initially, the "ways" to communicate are simple and concrete. As you move
across the map you will see that the ways to communicate become more difficult. Lge is able to use a number of different
ways to communicate the same message. When Lee does this, he is showing more "purposeful” communication behavior.
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Service providers and parents should discuss:
¢ How many different ways the student is communicating currently,
o The new ways that could be taught during the year, and
o0 Possible ways that may be taught in the next five years.

You may use the color-coding that is shown, or you may make up your own. Parents should be given a copy and a copy
should be placed with the child's records. Too often, the child's communication system is not planned or maintained
during periods of transition. When that occurs, valuable time may be wasted by: (a) changing the child's program when
the current one is working, (b) trying things that didn't work in the past, or () teaching something that the child already

knows. The explanations and examples of the different forms or ways in which your child may communicate are listed
below.

EXPRESSIVE COMMUNICATION FORMS (WAYS TO COMMUNICATE)

EXPLANATION EXAMPLES
ions - These early forms may not be purposeful communication, ......... Opens mouth for more.
but simply reactions. Lee's reactions may indicate pleasure or displeasure. Tums head away.
Smiles or grimaces.
Vocalizations - Early vocalizations may indicate pleasure or discomfort/ ..., Cries to indicate discomfort.

distress. Parents may notice that when Lee is uncomfortable or not pleased, Makes soft "u" sound when rocked.
his vocalizations are louder, longer, and have different inflections than when he Makes loud "a" sound when music
is happy. goes off.

Makes gentle "wee" sound when
swinging.
Body Movement - Lee may use large body movements or more specific body
movements to express his wants. Initially this may be used as a protest or rocking him and stops.
to request more. At this point, Lee is demonstrating that he anticipates that an Moves body back when person starts

activity will continue. Purposeful communication will occur only if other giving a back rub and stops.
people are responsive to Lee's specific movements. Tums head away from disliked food.

........... Moves body when person starts

Switch Activation (physical control) - Early assistive technology may include ........... Touches Big Yellow plate switch

a switch that is connected to a tape recorder (for music), a fan, a vibration (AbleNet) to tumn on fan.

pillow, or lights. This is not a communication response, but this may be Touches vibration pillow (Toys for
teaching Lee cause-and-effect. Hopefully, he will leam that if he makes a Special Children).

cerain movement, he can have some control over his physical environment. Pulls strings on Pull Switch
(AbleNet) to tum on bright lights.

Switch Activation (social control) - If Leg is not able to get other people’s — ............ Activates a buzzing device in a job

atention by vocalizations, by physical touch, or going to them, he should be placement to indicate, "Need help”
taught other ways of calling or getting people's attention. A switch may be or "Need more work."

hooked up to a tape recorder that has a loop tape with a recorded message, Presses a switch with a red satin
"Come here, please.” A simple buzzer may also serve as a calling device to heart that is connected to a tape
get people’s attention.

recorder that says, "Give me 2 hug.”

Touch Person - Lee will need to leam that things in his environment don't — ............ Touches Mom's hand to get another
just happen. Other people can control outcomes if he communicates to them. bite.

If Lee has the motor ability to touch another person to communicate, this is Touches Dad's arm to get more
important to teach. In order to show that Lee has purposcful communication, tickling.

he must look, turn to, or touch another person to purposefully communicate to Pushes brother's face away to indi-
that person. This can be done by eye gaze (if Leg has enough vision to do this). cate, "Leave me alone.”

It can be done by moving one's body toward the other person or it can be done
by touching the omlenrcgerson Initially, Lec may only touch you if you place
ur hand 1/2 to 1 inch from his hanj Then, you can begin to move your
away so that he has to extend his hand farther to touch you.
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Manipuylate Person - Once Lee can touch a person, he may begin to take the
person's hand and move it toward him or toward an object that he wants. We
can help make this happen if we don't move our hands immediately when he

touches us. In this way, Lee will have to work a little bit harder to make some-
thing happen (outcome).

Jouch Object - We also want Lee to touch one (out of two or more) objects to
request a choice. At first, do not provide him with two "good” choices. Use
an object he dislikes (a cool washcloth) and one he likes (oatmeal with
cinnamon). This gives Lee a reason to touch one object and not the other.
Later, you can use two items, which he likes, to allow him to make choices.
Lec may tumn his cheek to touch the object if he does not have use of his arms
or hands. He may move his hand only an inch to touch the chosen object. A

physical or occupational therapist may help determine the best motor move-
ment.

Extend Objects - Lee will be able to extend objects only if he has the motor
ability. All children will not have this ability, and all objects can not be
extended. At first, Lee may extend the object only a short distance. Gradu-
ally, he will leam to extend the object farther. At first, Lee may extend
objects to you to get something in retum (Remember...outcomes).

Simple Gestures - Simple gestures should be taught before manual signs (if Lee

has the motor ability). You and I use gestures to communicate every day. Lee

will still use simple gestures even though he may leam other complex ways to
comrnunicate.

Pointing - Children without disabilities begin to point to people and objects
before they leamn to say their first words. Often, their first words may be
paired with pointing. We all point on occasion to communicate something to
somebody (especially in quiet places, like church). Of course. Leg's ability to
point will depend on how well he is able to see and how well he can use his
fine motor skills. Many children who are deaf-blind will not be able to use
pointing as a way to communicate. This form will have to be omitted.
However, if Lee has enough vision to see large objects or large pictures and
has good motor skills, we want to teach him to point as a way to communicate.

W i m - Once Leg is able to make a
choice from two objects, we want to increase the number of choices. He may

do this by pushing a switch on a Three-Choice-Light/Buzzer device (Toys for
Special Children) to express his choice of the three items or he may push one
of several switches that activate different messages on a tape recorder. If Lec
is not able to make simple choices with objects, a more expensive communi-

cation system will probably not work either. Remember, no system is magic.

Complex Gestures - Once Lee is able to use a few simple gestures, then more
gestures may be taught. Think of gestures that we may use instead of talking.

............

Pulls Mom's hand (with the spoon)
to his mouth.

Pulls Dad's arm to his tummy for
more tickling.

Pushes peer's hand to open locker
in the high school.

Touches warm applesauce.
Touches keys (to go riding) versus
paper towel.

Touches waistband to indicate,
"Go to bathroom."

Extends cup to get more milk.
Extends money holder for you to
put in his "wages."

Extends bowl for more popcom.
Extends lunch ticket to manager
in cafeteria.

Waves "Hi"/'Bye."
Gestures "Mine.”
Gestures "Eat.”
Gestures "Finished."

Points to a light to get person to
look.

Points to Daddy when he gets
home from work.

Points to door to go outside.
Points to clock/watch with large
numbers to indicate, "Time to go
to woik."

Uses eye gaze to look at one of
four objects velcroed to a plexi-
glass form.

Touches one of three switches to
get desired item at lunch.
Activates one of two switches to
communicate where he wants to
g0 (miniature objects may be
velcroed to the switch; once Lee
learns that these may represent
real objects or activities).

Gestures "Want.”

Gestures "Put in here."”

Shrugs shoulders to indicate, "1
don't know."

Gestures "Come."

Shakes head "No" and "Ye.."
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Miniature Obijects - Lee has leamed to associate object cues with people and ............ Hands handle bar grip to P. E.
activities in his receptive communication program (see Focus Flyer #3). He teacher to request exercise bike.
is now able to use small objects that are associated with an activity as a way Presses button on a Touch Talker
to flaicprcss' his wants and needs. Now he can communicate about more things (Prentke Romich) that has small
in his environment.

objects glued to each of the buttons.
Extends one of five small objects
(velcroed on a wheelchair tray) to the
teacher to indicate where he wants to
go.

Pictures and Line Drawings - Lee may have enough vision (when he wears — ........... Selects picture of swing w0 indicate,
his glasses) to see picture symbols (black drawings/Mayer-Johnson) even "I want to swing."

though he can't identify photographs. Line drawings are less expensive than Presses a 3-Choice Switch with a
miniature objects and take less time to find. If Lee can see and understand picture of a bucket indicating, "Need
these, we can use thesc as we increase his vocabulary. Lee's vocabulary can bucket to clean table in cafeteria.”

be gradually increased. Points to a line drawing of a red
square to indicate, "Put me on the
red mat.”

Symbolic Communication - Manual signs, written words, systems with

braille, and speech words are true symbols. They are abstract systems.

Lee must understand that thereis a 1 to 1 relationship between the symbol
and the object/person/activity. The symbol being used "stands for"

or "refers to” the real thing. This is a very difficult task for some children.
If Lee has the cognitive abilities, he may be able to use an ¢electronic system
with speech output. His symbol system may be large keyboard letters or a
brailled keyboard, depending on his vision, motor and cognitive skills.

HOW DO WE DETERMINE THE MOST EFFECTIVE & EFFICIENT EXPRESSIVE
COMMUNICATION SYSTEM? (MAKING DECISIONS AS A TEAM)

Parents and service providers need to consider the child's/student’s vision, hearing, motor, and cognitive skills. They must
also consider his age and with whom he will be communicating. It is important to remember that communication

development is progressive... (a) from easy to hard, (b) from limited wavs to many ways, (¢) from few wants and needs to
many, (d) from a few reasons to many reasons, and (e) with few people to many people.

Consider the hearing and vision abilities and disabilities of the child.

Determine your child's strongest sensory mode when making decisions about possible systems.

When was the onset of the vision or hearing loss?

Does your child have the ability to hear (with hearing aids) and imitate some sounds?
Can your child see shadows or color?

Does your child see objects well enough to reach out for them?

Consider the motor abilities and disabilities of the child.

Is your child ambulatory?

Q Does he have full range of motion of his arms and hands or is movement limited?
If he can’'t move his arms and legs, can he move his face frem side to side?

Can he grasp objects?
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Does he have the motor ability to extend his arm or point?
Does he have a tray on his wheelchair to attach objects, switchs, or electronic devices?

Consider the cognitive abilities and disabilities of the chiid.

Does your child seem to leam things quickly?

Docs he indicate that he knows where he is going and what is about to happen?
Q Is he motivated to do things?

Does your child try things again and again when he is leaming new things?
Does he smile when he has accomplished a task?

Your child will not have to learn each form or way that was presented above. You will need to consider
his vision, hearing, motor. and cognitive abilities and disabilities in order to: (a) strengthen current

communication, (b) develop new ways to communicate, and (c) plan for more efficient ways for your
child to communicate in the future.

Remember...Very few children and students who are deaf-blind will learn to communicate from their
environment without ACTIVE TEACHING. Everyone must be responsive, consistent, and provide
many different opportunities for the child to communicate. The next flyer will discuss how we can use
caregiving routines and functional activities to increase both receptive and expressive communication.
Strategies for teaching communicatica will also be discussed.
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COMMUNICATION INTERVENTION
-Kathleen Stremel-

Previous Focus Flyers 3 & 4 discussed the receptive and expressive communication skills that can be taught to children
and students. This focus flyer will discuss strategies to teach communication skills.

*> NOTE: The primary audience for shis flyer is teachers and speech/language pathologists. Parents and teachers should
be working on the same communication skills in the home, school and community.

WHAT IS COMMUNICATION INTERVENTION? Communication Intervention is the process of actively teaching
the student to use his communication (a) more frequently, (b) more effectively and (c) to expand his comuunication skilis
across time. Students who are deaf-blind will need even more intense communication intervention than other students with
disabilities. Remember, if a student is not frequently using his current communication skills and is not leaming new

communication skills, we are not aciively teaching. In our opinion, each student who is deaf-blind should have atleast1-3
receptive and expressive objectives on his IEP.

The purpose of this flyer is to:

0 Discuss how to select appropriate, individualized communication skills to target.
o Discuss how to use active teaching strategies.

o Discuss the importance of interaction during activities.

0 Discuss ways in which student outcomes can continuously be assessed.

HOW 10 DETERMINE WHAT TO SELECT FOR INTERVENTION

There are different types of assessments (Halle, 1993) that can be used to determine: (1) the specific forms and functions
that the student understands and uses expressively and (2) the specific forms, functions and content that can be taught

. Quring the school year. Direct observation assessments should be utilized in the school and community. An important part

of the assessment should include specific questions to parents,
The following are examples of some questions that you and parents can answer by observing the student across different

activities . The answers to these questions will determine appropriate receptive and expressive objectives for an individual
student. Examples will be used with the name "Lee” as the student.

m uestions o help determine Receptive Communication Objectives:

EXAMPLES
? Does Lee understand that a person is there to interact with
him?
= If not, (a) touch him or use a name cue, (b) increase the inter-
actions that he has with you and others and (c) consistently | Lee gives "Hi fives,” greets others, plays ball in the
provide his name cue. Make sure that he enjoys the interaction. gym with others and interacts with peers,

4.
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Does Lee know who is communicating with him?
= If not, make sure that everyone has a "name cue or sign”

EXAMPLES

that they use ‘vhen they approach Lim.

Does Lee understand the way (form) you are communicating
to him (speech, manual signs, pictures, objects, gestures, touch
cues etc.) or does he require physical prompting to complete

a simple action (stand up, sit down, give, and/or take)?

- If not, begin with natural cues that are part of activities that

occur 1equently; then use touch and object cues with these so
that they begin to become meaningful.

Does Lee have many concepts/words (signs, gestures and
pictures) that he understands?
- If not, increase the words to be uaderstood before teaching

different forms. If Lee knows the gestures for up, finished,
and by~, teach him more gestures before using signs.

Should iee be leaming new forms of receptive communi-
cation?

= Once Lee understands at least 5-10 words in one form, begin
to pair a higher form with those words.

Does Lee know the purpose or function of your communi-
cation?

= If not, use different tactile cues.

What new vocabulary or concepts (words, signs, pictures
and/or gestures) need to be taught for Lee to more

fully participate in a routine or functional activity that is on
his IEP?

= Add new vocabulary that is part of an activity that you are
teaching. :

Teacher lets Lee feel her big watch.

Up - touch hande or arm, Lunch - a spoon or meal
ticket and Gym - & whistle or ball.

Gestures: give me, search, put down, come, eat and

want.

Tactile signs may be paired with the objects for a stu
dent with no vision; manual signs or line drawings

may be used for students with some vision.

Are you giving him diractions, asking questions, mak-

ing comments and/or using models for him to imitate?

Leave your hand extended for a question and rub
Lee's arm for a comment.

Brushing teeth - toothpaste, toothbrush, water , cup,

|and wipe your mouth.

ucstions to help determine Expressive Communication Objectives:

?

-3

Does Lee use his current forms of communication frequently

or infrequently? How often does he make choices or let you
know what he wants?

- If infrequently, you need to provide many more opportuni-
ties for him to communicate.

Are frequent opportunities to communicae provided in the
environment?

- If not, analyze functional activities to determine how more
opportunities could be added.

2-
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EXAMPLES

| Allow Lee to choose leisure activities, what he
wants to eat, if he wants another bite and if he wants
you to move his wheelchair.

Mngmealﬁmehlveueuquwmumm
the lunch line. If he cannot get it himself, have him
Tequest & napkin, indicats that he wants o~ milk,

request to throw paper in trash and put away his




*¢ NOTE: If teachers have difficulty using natural situations for teaching communication,
direct instruction should be used so that many opportunities can be available for

the student to leam the new skill.

? Does Lee initiate communication in any form?
= If rarely, use motivating routines or activities that occur

t ) Begin to feed Lee or move his wheelchair and WAIT.
frequently and begin to fade your prompts so that Lee begins If Lee does not respond in any way, then provide a
to anticipate what will happen next. Think what you are cue for him to communicate. WAITING for a re-
doing for Lee. sponse is  strategy for encouraging initiations,

f’

Docs Lee communicate to a number of persons (parents, siblings,
teachers, service providers and peers)?

Ask Mom and/or a sibling to go with you on a

- If not, teach peers how to communicate with him. Make sure Sommunity trip; demonsirate how Le¢ can make
that all persons who interact with him provide opportunities ‘::’;:' pay for his purcase and show them what he
for him to communicate.

? Should Lee's form of communication be expanded to include a new
form?

. . . . If Lee is cumrently using 20 actual objects to .
«IfLecis frequ;ntly using his current form of communica- nicate, try using zﬁz objects ,,:, 0’;‘;‘; ,:;-T
tion to communicate about many different things, a new tions; possibly later, line drawings can be used, or if
(more difficult) form should be taught. Lee has fine motor skills, manual signs may be
paired with the objects.

? CanLec use at least four different communication functions (protest,
request more, get attention and make choices)?
= If not, teach early functions using communication forms that If Lee touches you 1o get aftention, Fave i fout
he is almady using. . . . an object for choice.
= If Lee can, teach him new functions such as offering and
commenting.

? CanLee use the same concepts or words across different activ-
ities?

. : ; If Lee touches you for more food; begin another
dilft;':xgtﬁttﬁfisimﬁcs that many of his concepts are used in __l_ aciviy e AT fo it oo

lay. more swing. or more music.
= If he can, teach new concepts such as make, get and put ‘
away.

? CanLee communicate about something in each of the activ-
ities included on his IEP? I Lee is going to participate in a daily exercise pro-
- If not, first teach concepts/words that provide him a choice. $ram in gym; have him select his peer buddy. Make

1 ] sure that the peers give him a choice of the exer-
= If he can, include new words that may be used as com- cycle or dumbells; have him indicate "finished"

ments, such as good, clean and dirty. when the bell rings.

=0 REMEMBER - even though there are no prerequisite skills, begin the sudent’s intervention at his current level of
co~munication and begin the communication process from there, always moving ahead and asking questions. Assess-

m.-n;ai;sl an ongoing process of asking questions and getting information to make decisions. Set the student up to succeed,
not fail. :

HOW TO DETERMINE WHAT TEACHING STRATEGIES TO USE

You have to determine what strategics might be the most powerful to increase the communication objectives that have




been agreed upon by the parents, teacher and service providers. In general, communication is based on Joint
Activity and Joint Atteption. This means that the student will be more likely to communicate if he is engaged in an
activity with someone, or if he and you are attending to the same person, object or event. There are many strategies that
can be used to teach communication. The following are some examples.

1. If the student does not receive at least 50-100 opportunities in a day to communicate across the different
activities, use direci instruction to teach. Use the following sequence to develop the intervention.

@ Divide the student's response into small, sequential steps. For example, if the target response is to touch a person

to request "more,” the following steps may be used:
v Use a receptive touch cue to ask, "Want more?”

v/ Touch your hand to the student's hand; after repeated times of touching your hand to the student's hand, leave

your hand 1/2 - 1 inch from his.
v Gradually move your hand farther away.

€ Make sure that the objects/activities are motivating and reinforcing.

€ Make sure that the reinforcer is directly related to the communicative response.

2. Provide a specific prompt (1 time) and WAIT approximately 5 seconds for a response. For students who have motor
impairments, the "wait time" may have to be longer with the prompt being repeated. Use the least intrusive prompt to
get the student to respond. For example, if a slight touch will prompt the student to respond, do not use a complete
physical assist. The following sequence represents levels of prompts from least intrusive to most intrusive.

EXAMPLES

4 Student initiates the targeted response when the object/
activity is not present. :

4 Student initiates the targeted response when the object/
activity is present.

4 Student responds when an indirect prompt is given.

Yy vy

4 Student responds to a direct prompt; this may be a
question presented verbally, by manual or tactile sign,
by gesture, or by touch.

4 Student responds to a gesture prompt or touch prompt.

¢ Student will imitate or will repeat a mode! that is provided.

Yvy

4 Student responds only if the activity occurs frequently and
has begun,

4 Student needs partial physical assistance to respond, or the
teacher needs to move his/her hand or the object to the
student's hand/face.

4 Student needs full physical assistance to respond.

*¢ NOTE: If the student needs full physical assistance too often,
the communication response may be too difficult for him
at this time...remember... go from easy to hard.

4 N

Student signs "Est" without being in
the lunch room. :

Student signs "Eat" only when in the
lunch room and smelling food.

Teacher takes a bite of food and waits;
student signs "Eat."

Teacher signs "Want more?" or
"What?"

Teacher bolds out the juice carton for
student to extend his cup or sign "More."
Teacher signs "More" visually or
tactually,

Once the student is eating, teacher waits
and provides s touch cue (with smell and
taste), the student will reach out and
quide the spoon to his mouth).

\_ J

Determine the level of prompt (what you must do to get the student to respond). Once the student is responding
consistently at that level, then use the prompt at the next higher level, If the student does not respond within 5

<4- .
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seconds, then use the prompt that controls his response. In this way you are giving him a chance to respond at a higher

level, but if he needs more help to make the response, you can provide the lcvc‘l“g?assistancc that is necessary so that he is
successful.

3. Determine what you do for the student that is "free.” Do you move his wheelchair without him requesting? Do you
help him in any way? Do you get objects and put them away? The student should either (a) be doing these things

for himself through partial participation or (b) communicating a request for you to do them or help him. Make sure
that you give the student a reason to communicate. .

Use another peer in the intervention or you participate in the activity with the student so that there will be (2) turn

taking, (b) more to commuricate about and (c) different reasons to communicate. Teach a peer buddy how to give the
student choices or how to have the student request "more.” '

. Use routine activities that are age-appropriate and functional. These activities contain a number of steps that become

familiar to the student. At some point, stop the sequence and wait so that the student has another reason to

Expand the student's communication If he has sufficient vision and is extending objécts to communicate, you might
sign the name of the object or show him a picture/line drawing. In this way you are showing him that a concept can be
expressed in different ways, and you are also giving him a model. )

HOW TO USE FUNCTIONAL ACTIVITIES TO INCREASE COMMUNICATION?

If the student is not receiving frequent opportunities (at least 50-100) to communicate during a school day, he probably
will not learn 2 new communication skill and he may decrease his communication with others. Even if you are using direct
instruction to teach new forms,

\ functions or content, the student must leam to communicate to many different persons, at
many different times and in many different places. Therefore, it is also important that you include the target
communication skills in as many functional activities as possible. The following example shows how to use

communication in many different ways in an activity (going to a community store). Remember, the forms of
communication provided below are only examples, not the rule.

@ Teacher and student prepare to go to the store by reviewing
the shopping list.

¢ Student requests help if needed to get to the bus.

¢ Student requcsis help to get on the bus or makes comment
that the bus has arrived.

¢ Student comments that he has his money.

@ Teacher points out objects of interest along the way.
¢ Student comments that you have arrived at the store.
¢ Student indicates that he needs a basket or cart.

¢ Student indicates the parts of the store where the items
are located.

¢ Student makes choices of items to get.
# Student pays the cashier.
¢ Student receives the change,
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€ Student indicates "thank you" and "goodbye.”

€ You comment on the student's purchase.

€ Student indicates where the bus is parked.

4 Student indicates objects of interest on return.

¢ Student shows a peer what he bought.

@ Student indicates what he will do with the objects.
¢ Student indicates the next activity.

There are many opportunities to communicate with the student across all activities. However, as teachers, we often use
only one or two of these opportunities. Remember, stretch activities and make them rich with opportunities to communi-
cate. Also, teach peer buddies how to communicate to the student and how to provide frequent opportunities for
communication. Often, the students are more motivated to interact with a typical peer, but the peers do not know how to
communicate to the student or how to provide opportunities for communication. It is the responsibility of the teacher,
speech/language pathologist or teaching assistant to teach the peers.

HOW TO ASSESS IF THE STUDENT IS PROGRESSING

The receptive and expressive communication samples (Exhibits A and B) are attached. These a:e 10 minute oberserva-
tional assessments that the teacher or speech/language pathologist can use for a number of different purposes.

Q Use the observational samples initially as part of the assessment to assist in determining agpropriate IEP objectives. For
example, if the student currently uses objects to communicate, but does so very infrequently, you would first want to
increase the frequency of his current form of communication. If another student communicates frequently, but only to
protest (only one function), you would want to teach him to get your attention and to request (new functions using
forms he already uses if possible). If you observe 2 student for 10 minutes and there is no communicatioz., that tells you
about people in the environment. They are not teaching nor are they expecting the student to communicate.

Q Use the samples to determine if the student s using the targeted communication skill and if he is ready to move on to
leam (a) a new form, (b) a new function, (c) to communicate about more things or (d) to communicate to peers.

Q Use anumber of observational samples across time (one-two times a month) to show parents that the student is meeting
his IEP objectives and is making progress in the arca of communication.

Observe the student when someone else is interacting with him. If the student makes a communi-
cation response, indicate with a (/) the form (extending object) and the function (requesting
more). Indicate if the behavior was a response, an initiation or if it was modelled. Write down
under content the word; such as, drink or cracker. If the student uses two forms concurrently
such as, gesturing and vocalizing, mark both on the same line. The more familiar you are with
the student and his forms of communication, the easicr it will be to use the sample. Teachers
may request that the speech/language pathologist take several samples each month.

Reference

Halle, J. W. (1993). Innovative assessment measures and practices designed with the goal of acheiving functional communication and integration.
InL. Kupper (Ed.), The second 1 ' fective i - Shigey o
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Mississippi Services for Individuals Who Are Dea -Blind

"Focusing on Quality Services to Infants, Children, and Young Adults Who Are Deaf-Blind"

TRANSITION FROM EARLY INTERVENTION INTO A PRESCHOOL PROGRAM

- Theresa Bennett -

[ransition, changing from one
srogram to the next, occurs as
‘hildren grow older. All children
‘ace transition when they reach
school age, but for a child with

parents must learn about the school
system's referral, assessment, IEP, re-
lated services, and placement proc-
ess, as well as become familiar with
their legal rights and responsibilities

lisabilities transition to a center- (Hanline & Knowlton, 1988). The
»ased preschool program may occur transition from home-based to a

s the child turns three years of age. preschool program can have a posi-
2arents of children with special tive impact on the families if parents
1eeds will be faced with decisions

are active participants in coordinating
with the agencies involved in the
transition process.

soncerning the education and care of
heir child. Before their child actu-
illy attends a new program,

This flyer will provide information on:

A. The laws that affect a child with disabilities when they turn three years of age.
3. The transition process from early intervention to a preschool program.

. Preparations for agencies and families to assist in building a collaborative transition
program. '

“his is the first of many transitions for a child and his/her family. As the child gets older, the transition will include:

Preschool » [Kindergarten [Elementary ) [Junior High > {High School) [ Adult Life/Work>

A well planned transition will have a meaningful impact on the child's potential for learning and successful arﬁci%a-
ionin &e classroom setting. The teacher's lack of accommodation can create undesirable stress for the child, teacher,
wnd family (Hains, Fowler, & Chandler, 1938). Communication and coordination are critical components to designing
nd implementing a collaborative and successful transition.

WHAT DO THE LAWS SAY?

are the preschool laws according to the Individuals with Disabilities Act? The law amended in 1986 to improve
Zrhvaif:es fg; in%‘ants, toddlers, and prcs%hoolcm with disabilities is P.L. 99-457, Part H of IDEA (P.L. 99-142). Children
ind young adults with disabilities, age six to twenty-two years of age have been assured a free and anrppnatc public
«ducation for nearly twenty ycars. The amendment addresses the services and service coordination for infants and
oddlers. One component of P.L. 99-457 marks transition from carly intervention services into a preschool program as
O iable component to address.

105




Number 6

Transition requirements included in this law are;

- Written steps are to be outlined in the Individualized Family Service Plan (FSP).
- Written documentation for :Iplan is to begin when the chilcY turns two and a half years old._ ]
- A meeting, with the approval of the family, is to be held 90 days prior to the child's third bu_'thday. This

meeting to plan the transition should include:
1) the family _
2) the early intervention service coordinator
3) related service providers
4) the receiving preschool program
S) the local education agency

- Written transition goals and objectives must be included on the Individualized Education Plan.

2art B of IDEA mandates the local school district with the responsibility for the provision of special education and
elated services to children three to twenty-one years of age.

Other laws, which address the transition of infants and toddlers, include the Head Start legislation. Head Start reserves
10% of their enrollment for children three-to-five years who have a disability.

Transition requirements for Head Start include;

transition planning from the infant and toddler program,

transition planning from Head Start into a Kindergarten placement, oo

transition must be addressed through interagency afimcmcms with the local school district, and
vi

a transition statement should be included on the Individualized Education Plan (IEP).
WHY IS TRANSITION PLANNING IMPCRTANT?

mun  Changes For The Family

Placement into a preschool/school program isan cxgcricncc for all families as their children get older. The
family's life may possibly be affected by schedule ¢ anges, getting up carlier, change in nap schedules, trans-
portation, to staying home when the child is sick. Every child has to make changes when he/she enters a pre-
school. Planning and preparing for the transition can make changes for the family less stressful. -

usm Changes For The Child

A child with disabilitics, who has received services in their own home, will encounter new experiences entering
a preschool program. These may include: new faces, different rules, schedule changes, physical environment
changes and learning experiences throulgh teacher directed activities as well as peer interaction and communica-
tion. The new experiences of preschool can have a significant impact on the child. Therefore, it is important
for all persons involved to be aware of these chan‘fcs. The cﬁﬁcacg' of early childhood special education pro-

grams vs;lzlpcnds on this next step (Hains, Fowler, & Chandler, 1988). If transition planning is coordinated, the
child will have a better chance of receiving appropriate services.

mmu  Changes For Some Programs

The outcome of the transition allows the early intervention program (or sending programi) and preschool
(receiving program) to make any adaptations or adjustments before the child begins preschool. Through com-
munication with the family and the sending program, the receiving Ero may recognize particular needs for
the child. There may be a need to: (a) or er.adatgtivc equipment, ( b) physically rearrange the classroom to ac-
commodate a wheelchair, or (c) possibly revise the transportation route.

The sending pro may need to assess their (a) level of participation, (b) roles and responsibilities. and (c) efforts in
sollaboration and co icati i i

mmunication with the receiving program to insure that a collaborative model is bieing developed.

Q
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Identifying Options Available

Jifferent programs will be available depending upon where a child lives. Each program has their own regulations
segarding who can attend the program.

tis important to begin identifying options for preschool placement six months before the child's third birthday. The
service coordinator or early interventionist should help the faraily locate preschool placement options in the fgmily's

a{cg. Many districts are coordinating services with other preschool providers in their community. Options may in-
slude:

1. Day Care Centers {church, public, or private). Cost may be fixed or income dependent

2. Head Start Programs (income dependent)

3. Non-Profit Organizations (ARC, United Cerebral Palsy, or United Way Programs)

4. Other local governmental agencies (local Mental Health or Health and Human Services Regional Centers)

What information would be beneficial to a Iiarcnt when selecting a program? Your service coordinator or early inter-
ventionist should provide you with a list of local preschool programs. Also, look through your telephone book. Con-

tact the disabilities coordinator in Head Start Programs, church and privatgl{)rcschool programs, the local school dis-
trict, day cares ar 1 other services that may be available to you and your child.

Asking questions is the best way to find out information. Day care and education centers provide services for children

anc} tgcir families, so consider no question trivial or overbearing. Some possible questions to ask each program may
anclude: )

v How many children are attending the preschool program?

v Are all the children in the preschool children with special needs?

v How many adults are in 2ach room?

v/ Is there a transition plan for preschoolers entering the program from other programs?
v Will transportation be provided?

v Will related services, such as physical therapy be provided?

v Is visitation to the preschool program welcomed?

v Are there any other programs that may be appropriate for the child?

A Selecting A Program

Once preschool options have been identified, visits to the various schools should be made. Families should visit as

man proﬁms as possible before a decision is made. If the familgcfccls one option may be an appropriate placement
fggl cira child, they may ask the preschool personnel when would be an appropriate time for a mecting to discuss pos-
sible placement.

Children with disabilites experience language and communication growth through interaction with children who are
verbal and active. A preschool classroom invulving children with various disabilities as well as children who are not
disabled allows interaction with age appropriate peers. When making a selection, keep in mind some of the following:

v/ 1f the classroom includes only children with disabilities, are they spending any time of the day with peers who are
not disabled?

v Do the children in the classroom participate in school activities?

v Are related services provided by the receiving preschool?

s 1u7




v If related services are provided at the preschool, are they incorporated within the daily activities of the classroom
rather than the student being "pulied out” of the classroom in order to receive therapy?

v Isleamning active or passive? ' :

v Are the goals and objectives written on the IEP functional outcomes that will increase the student's level of communication, social
skills and independence?

4 t‘};n: m::lchug in the integrated classroom willing to devote time and effort to assure an inclusive, functioral, environment for all of

¢ students

v Is ths physical structure of the classroom inviting and accommodating?

v Are children in the classroom taught how to communicate with a child who may be non-verbal?

v Are training sessions provided for the staff on tepics such as: leaming environments, adapting materials and activities, child
observation and assessment, writing functional goals and objectives, forms of communication, and active teaching?

Sharing Information

Ince a preschool has been identified for an appropriate placement, then what? The service provider, family or early
nterventionist should coordinate a meeting. Communication, cooperation, and coordination are the ke ingredients to
nake certain that all persons are involved and prepared for transition. Who should attend this mceting‘y

(1) {amily, child (5) speech pathologist
2) service coordinator éG; occupational/physical therapist
3) interventionist (sending program) 7) case manager :
4) new program staff (8) other advocates requested by the family

A date and time that is convenient for as many participants as possible should be set. If certain persons can not attend,
tis important to get as much information from that person before the meeting and share the information with the other
sarticipants. Information that should be shared at the meeting will include:

- Personal data (birth certificate, medical records, vaccinations, Medicaid number -if applicable-, etc.

- Child hist)ory (information briefly telling the child's story of events, accomplishmcntsg%urgcrics or lzospital
stays, etc.

- Medical information (medications or special diets) :

- Intervention §locumcntation (documented notes of intervention services outlining goals and objectives, therapy
sessions, etc. .

- Special equipment (description of and care of special equipment such as glasses, hearing aids, comner chair,
special eating utensils, communication systems, etc.) :

- Names and telephone numbers of any related services that are already in place.

HOW CAN WE PLAN A SMOOTH TRANSITION?

.t takes planning and organizing to successfully and smoothly complete a job. If a shopping list of items is made before
3oin topthe store, you are less %ikcly to forget needed items. Thinfaboutjthc cific gg;ndg of the éhﬂn:is al.fld find ways
o help the receiving program meet those needs. Look over the following Bcstsge

vhat a difference pgnmn' g can make.

The difference between a well-planned transition and a transition that is unorganizeﬁ

cenario and Worst Scenario and see

The teacher hus physically arranged the Joey cannot move from center to center without moving tables and

classroom to accommodate Joey's wheelchair. chairs.
The teacher is familiar with Shante's hearin The teacher is not aware that Shante wears hearing aids, she is put
aids and explains to the class how they wor. in time-out for not listening,

The teacher and students use gestures and No one in the class understands what Brandon is signing.
signs to communicate with Bxgandon. 4 Brancon s signing

4 198




Worst Scenario

The teacher lets Caseé:siifmhcr away from
y doesn't like loud

the tape player since
music.

Casey sits close to the tape player and begins to bang his head
on the floor when the music begins.

The teacher places Katy's mat and materials
the lower shglf so Katy can reach them gde-on

pendently.

The teacher must hand Katy items she needs.

Appropriate planning and the teacher's readiness to accommodate the child wi
- increase the child's ability to participate actively from day one,

thin the classroom will:

- lower the teachers anxiety level for accommodating a child with disabilities, and
- reassure the family that everyone is prepared for the preschool placement.

Transition, whenever and wherever it occurs, requires strate
:nvironment to another (Rule, Fiechtl, & Innocenti, 1990).
igencies to recognize efforts needed for a smooth transition.

ies and procedures to insure smooth adjustment from one
e following chart is a guideline for the family and the

S Family

Seuding Program

Locate preschool options for your
child.

Ask the preschool any questions
you have about their program.

Prepare all medical records and
other information needed by the
receiving school.

Set up/attend a transition meeting.

Tell them any pieces of information
about your child that you feel would
be helpful to them. Example:

"When Shondra throws her spoon, I
always make her help me pick it up.

Bring all materials requested by he
receiving program (mat, toothbrush)

Decide with the receivin rogram
how communication wi b% made

throughout the year (dairy, .
wcekgi calls). year notes

Provide opportunities for family to
visit.
Listen to the family's concerns for

their child attending school for the
first time.

Ensure that the family understands
placement procedures for the school.

Discuss and gather information from
sending program.

Give family list of specific needs
irth certificate, materials
or the class, etc.).

Set up/attend transition meeting.

Decide with the family how communi-
cation will be made (daily notes,
phone, etc.).

Locate preschool options for the
child.

Provide the receiving program with
all necessary informgu%n._

Set up visits to potential sites.

Set up/attend transition meeting.

Ensure that all necessary persons are
invited to the meeting.

Assist receiving program to make
nccesga(:’_y adaptions to accommodate
the chil

Offer to assist during the first days of
preschool.

Remember,

transition is a crucial time for families who are placing their preschooler with disabilities into a pro-

gram. It is important for programs to coordinate with each other so the family and their child will have a positive

sxperience.

Q
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10W CAN LOCAL AGENCIES COORDINATE 3ERVICES FOR A SMOOTH TRANSITION?

~ocal school districts, Head Start Programs, day cares, private facilities and other preschool o&tions should review their
Jrcsctgi level of coordination. A chec 1s provided so that an agreement for transition can be developed and imple-
Ten

Are children being referred to the local school district before they turn thres years old?

Is referral information being sent to the local school district in a timely manner?

Is there a planned transition meeting before the first day of school?

Is there a sharing of training events for the siaff members from different agencies?

Does the sending program participate in the assessment of the child when determining eligibility for the receiving program?

Is there a written procedure for transhion into a preschool program?

Will the local education agency provide therapy for children placed at another program (such as Head Start or private schools)?
Is there any exchange for use of equipment to accommodate the needs of the child? (i.e. The public school providing Head Start
with a comer chair to allow the child, who may not be abie to sit independently on the floor, to participate in group activities).
Does the receiving program provide an orientation for the family in conjunction with the sending program? :

R SRRk

When asked about their child's placement on the first day of school, some parent responses included:

"I knew she was in good hands.”

"They would take the best care of James while he was there.”
"The teacher would listen to the suggestions I made."

------------------------------------------d

The greatest hesitation in placing my child in school was:

"Wanting to be with her all the time."
‘ "Having the teachers understand my child's problem."

ment into a preshcool program: -

Some suggestions offered to parents from other parents concernmgtrans:tlon and the place 2

2ferences:

“ains, A. Higgens, Fowler, S. A. & Chandler, L. K. (1988). Planning school transitions: Family and professional collaboration. Journal for the Division
for Early Childhood, 12 ), 108-11S.

danline, M. F. & Knowlton, A. (1988). A collaboration model for providing support to parents during their child's transition from infant intervention to
preschool special education public school programs. Journal for the Division for Early Childhood, 12(2), 116-125.

tule, S., Fiechil, B. J. & Innocenti, M. S. (1990). Preparation for transition to mainstreamed post-preschool environments: Development of a survival skills
cwrriculum. Topics in Early Childhood Special Education, 9(4), 78-90,
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TN TRANSITION FROM SCHOOL TO WORK

- Eileen R. Milner -

This flyer will provide information about the transition of youth who are deaf-blind from the school environ-
nent to adulthood. ..

MEWNI (0N means "a passage or movement from one program or place to another." The goal of transition is
"0 make sure that the services that a young adult needs will be individualized and will provide the person with
an opportunity to work and be a part of his/her community.

AT WHAT AGE SHOULD TRANSITION BEGIN?

Transition planning should bcq‘m at age sixteen (16). For students who are deaf-blind and have severe disabilities, it is
-ecommended that transition planning be started at age fourteen (14% or younger due to the fact that more service coor-
dination will be needed. 1t is clear that all students with severe disabilities, including those who are deaf-blind, will
need specific trainin glm career education and basic skills (career options, communication, orientation/mobility, and

laily Living) so that the student can participate in activities in his/her community. Services must start early and con-
inue throughout the duration of the educational program.

WHAT AREAS SHOULD BE CONSIDERED?

Transition should be a coordinated set of activities, goals, and objectives that lead to (a) post secon education

College or a vocational school), (b) job training, (c) employment (including supporied employment), (d) adult educa-
don, (¢) independent living, and (f) community participation.

JOW DOES THE TEACHER DETERMINE WHAT ACTIVITIES TO DEVELOP AND
iMPLEMENT?

[he activities shall be based on the student's Egcfcrcnccs and interests. The student, during the Individualized Transi-
ion Plan (ITP) meeting will need to express er desires for life after school. The task will become more compli-
-ated if the student does not use language. If the student does not use a lanﬁixagc system to communicate, other sources

: ¢ use of career exploration. Questions that
cachers can ask parents include:

How can we work together so that the student is actively involved in planned activities, choice-making, and
participation? :
Where do you feel the student's abilities and strengths lie?
Where do you feel the student has weak points that could be worked on?
What type of job do you think your child would like in future years?
Where do you think your child would like to live in the future?
1il




WHO IS RESPONSIBLE FOR TRANSITION PLANNING?

Accofding to the Law, IDEA (P.L. 101-476), the school district is responsible for initiating and coordinating transition

services. The school will appoint someone to be the coordinator. The coordinator is generally the teacher, but the
school can designate another individual. It does not matter exactly who is responsible as long as the coordinator is
clearly established and the plan is implemented. '

WHAT IF THE ITP IS NOT COMPLETED DURING THE IEP MEETING?
;l;ﬁ gca.rcnts need to ask the teacher when transition planning will begin, how it will be implemented, and what services

available, If the teacher is not able to answer questions regarding transition planning, then the parent should
speak with the tp

cipal and special education coordinator. Questions parents should ask may include, but not be
limited to, the ollow?ng... P

When will the ITP meeting take place?

‘Who will be involved in the meeting?

How will the student be involved?

What areas will be discussed during the meeting?

What activities will take place now to prepare for adulthood?

NENMENY

Who will monitor and evaluate progress?

WHO SHOULD PARTICIPATE IN THE ITP MEETING?

The regulations listed in the law, IDEA (P.L. 101-476), are very clear as to who should participate in the meeting. The
meeting should include the usual IEP participants (teacher, school agency representative, parents, etc.). The STU-
DENT and any representative of community agencies likely to be responsible for providing transition services will
need to be invited to the meeting. For example, the law states that the student MUST be present for the planning
process. The "team of professionals” should include the parents and the student to assure the appropriate outcomes.

Note: Additional information can be found in Public Law 101476, known as the Individuals with Disabilities Education Act, State Department
of Education Part B Handbook, and the State Plan.

WHAT ARE THE TRANSITION PROCEDURES?

It is of the utmost importance to know (a) what the family desires, (b) what activities are part of the family's daily lives,
and (c) what information the family may need to access so that they can plan for a productive future for their child.
This may be accomplished by conducting a family inventory, parent meetings, parent training, etc. Remember that the

family may not be aware of what options are available, how to access those options, and what requirements are neces-
sary in order to receive services.

Without 2 plan, transition may be mass confusion for all of the participants. A ﬁ?qd‘ easy-to-use plan will guide
the transition process and keep the meeting moving in the right direction, The Individuals with Disabilitics
Education Act (IDEA) does not require a separate form/format from the IEP. Some schoo] districts have chosen
to add an addendum to the IEP or to use a separate form. It does not matter what the district chooses as long as

it does not become burdensome, time-consuming and an unwelcomed task for the participants. The form should
allow the team to:

2 1i2
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v/ indentify outcomes in the targeted areas,

v indentify tasks and responsibilities for students, parents, family members, schools, ad
scrvic%fzgcncics that will meet the targeted oals, and y members, Is, advocates, and adult

v establish timelines for the completion of each goal. This is the most important one!
What are the targeted areas?

A good ITP should include all of the following areas in the planning process. Some areas will be more
im%ortant for students at different times throughout the duraption of %c%ool. "

1) Employment/Supported loyment
)Rmpym pported Employm

(7) Post Secondary Education
2) Res : - (8) Communication -
3) Orientation/Mobility (9) Recreation/Leisure
4 Advoca? 10) T rtation
Income Support (SSI) (11) Guarchanship Issues
(6) Social Relationships

(12) Medical/Health Issues -
[STEP IL::SCHEDULE A'MEETING AND CONTACT PARTICIPANTS]

The teacher/coordinator will need to send home 2 "written prior notice” informing the parent(s), student, and
support personnel of the meeting. The notice needs to statg that transition plannirgxg WE..L 3 ¥

! he L >ds 10 BE part of the meet-
ing. The specific participants attending the meeting will vary depending upon the age of the stgdcnr_ The
c{oz:r to graduation the student is, the more adult services should be involved. Some of the people may in-
clude:

(1) family members (9) friends
(2) advocates (10) teachers
(3) teachers'aides . (11) regular education teachers

4) occupational/physical therapist (12) onentation/mobility specialist

S) vocational rehabilitation counselors (13) principal

6; school counselors ' 514 supported employment staff

7) case managers 15) residentdal living staff

(8) speech/language pathologist

Itis stated in IDEA that transition is to be based upon the individual student's needs, taking into account the
student’s preferences and interests. Students who are deaf-blind and do not use speech, signs, or high level aug-
mentative communication devices may have great difficulty expressing their preferences and interests, either

because of their limited communication skills or limited life e i

xperiences. Teachers and transition coordinators
may need to look at the desires of the family, look at past data collection, ask a friend or advocate o be present

or use the process of Personal Future's Planning (Mount 1988) to determine the student's interests.

The following suggestions might be helpful to conduct the meeting:

A. [ETTTYRNINRN Be sure that everyone introduces themselves. Remember that adult service pgovidcrs

may be new members of this team. Ask them to tell what agencies thev re th one
knoyw to whom to direct their questions. 8 ¥ represeat, so that every

B. IETIEIATTETTYENSE Describe the purpose of the meeting and why the "team"” has gathered. For
exme. "We are here today to c'iscuss Johnnie's transition from the .s‘gchoal sygtem to the adult ﬁru. We hope
to Johnnie's transition as s nooth as po

ssible; therefore, we need to define goals and objectives. Seting
the goals will assist us to plan for Johnnie's transition. We would | ot get

ike eve t k together to assist
Johnnie in meeting the goal of becoming a participating citizen in his co ’yo”?tyf’,wo" oge
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An outline of the specific area to be discussed should be visible to all members. This can be accomplished
through a written agenda, an agenda on the blackboard, a flipchart, or a copy of the form that will be used. This
will assist in keeping the process moving.

C. IDINUSOIE The coordinator should encourage discussion following each question. "Where would
Johnnie like to live after graduation? Would he like a group home or an apartment? Is there someone special
he would like to room with?" The facilitator or coordinator will need to record the goals and outcomes that
have been discussed and decided. The goals, tasks, responsibilities, and TIMELINES should be listed!! Areas
that need to be included will be future hvintg arrangements, employment options, income support, recreation and
leisure activitics, guardianship issues, health and medical issues, communication needs in a variety of settings,

g
and daily living needs. For example, the desired outcome for Johnnie may be to work in a supported employ-
ment job setting. He has expressed an interest in either office work, food service, or mechanics. The goal
will be written into his IEP/ITP for his junior year may be:

‘Johnnie will be provided with two work experience sites-during the 1994-95 school year. One site will be
‘at Dsﬁgy!sﬁ!s‘tauragt#'ssx_st_ing in food ﬂ:épdi‘éﬁdh’f‘fﬁrhé second site will be working at the local insur-
“ance office in the claims department. The coordinator will focus on which job site most interésts Johniie:
“and which'sité seems to suit his-abilities. The teacher will develop the job site _b}' September 15, 1994 for
‘work to start by September 20, 1994., The second job site will be developed by January 15, 1995 for work.

Some questions to ask to determine if the ITP meeting went well are:

Were all of the people included in the meeting?

Were the student's interests and preferences discussed, considered, and included?
Did everyone work together to set the goals?

Did the r’arnily receive information about the type of services available and how to access those
services?

Are there dates for completion of the goals?

AR N N N

D. After the meeting has been completed, the coordinator will need to send a cop'i"x of the .
minutes to all of the team members. To assist in the process, the coordinator may want to highlight the mem-
bers' responsibilities and the dates by which they will need to be completed. Also, the coordinator needs to
make sure everyone knows how to reach the various team members so coordination can continue. Transition
should be started as soon as possible. Listed below are ways that the team can work together.

Teacher > Identify and assign simple chores for the student

Identify projects that will provide work experiences
Visit several work sites

Vocational > Amange times for both students with and without disabilities to interact

with an adult who has disabilities so that they can ask questions about
life as an adult

Occupational Therapist > Assist teachers to identify adaptation strategies

Plan and implement eating, drinking, bathroom use programs

Physical Therapist > Plan and implement mobility programs, or
Provide input on positioning

{ A

e A
Y,

W g
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~ Speech/Language >

Pathologist Plan and implement communication program
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Teacher

Vocational

>

Physical Therapist >

D

Speech/Lan e
Patholoél‘slta 8

Locate in-school work experiences
Visit community work experience sites
Visit community sites where high school students are working

Communicate to teachers about the local job market

Occupational Therapist > Determine if adaptations or accommodations are needed

Determine if student can use a motorized wheelchair

Expand communication system to include work tasks

Teacher -

=S

Vocational

>

Physical Therapist

>

S h/Lan e
P Pathologist >

Provide community work experience sites for the student

Provide input to vocational staff about the types of tasks and sites

that would be best for the student

Meet with the parents to discuss current work experiences and perform-
ances :

Introduce parents to adult service providers; assist them in the applica-
tion and referral process

Gain input from the student, family, and friends

Look at past data collection from the various work sites
Assist student in putting together a resume

Search for and locate employment site

Introduce employer and co-workers to parents and student
Arrange for transportation

Occupational Therapist > Indentify and implement job design strategies

Implement eating, drinking, and bathroom use programs at the work
sites

Provide input on positioning for best motor functioning at the work
site

Identify mode of mobility the student will use

Provide mobility training, if needed

Identify best mode of communication .
Determine if an alternate communication system is needed in the com-
munity; if an augmentative communication device is needed, assist
parents with this process (Sowers & Powers, 1991)

|STEP V: IMPLEMENT THE ITP |

Finding and settin sites requires a
so that students cag urgtate thrr%%gh their

siFﬂﬁcant amount of time. It is beneficial to establish a "pool" of sites
oC

ation/business. The following are examples:

IN-SCHOOL COMMUNITY SITES/TASKS
- main office - attendance office - in - computer data entry
- yearbook student newspaper - t\zgrdgprocessing - ﬁlir:p
- nurse'soffice - teacher's work room - collating - answering phone
continued on next page |
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IN-SCHOOL COMMUNITY SITES/TASKS

- library = audio visual room - staplin - photocopying

- cafeteria = counselor's office - pt:gka d g - mail preparation

- teacher'slounge - janitorial duties - unpacki - light assembly

- testing center = recycling project (cans) = delivery - light cleaning
= pricin - child care assistance
= microfilmi - medical location
- food preparation - dishwasher

[STEP VI:: DEVELOPA RESUME]

There are two types of resumes and both are important to use. The first is a video resume. At each job site, it _
will be important to vidcotaﬁi.lmc student workmfg. Videos of the work site can be made before and after modi-
fications have been made. This is a good form of documentation to pass on to adult service providers to demon-
strate how the student has progressed. The video will also assist in completing work evaluations. When putting
together a video xesume, all parties should be aware of the taping and how the tape will be used. A consent
form should be signed by the employer (for use of their location), the student, the parents, the aide/trainer, and
any co-workers who would be involved in the taping. The second type of resume is a written one commonly
used when applying for a job. This will also assist the adult service providers when searching for job opportuni-
ties. It will list all of the sites, dates of employment or work experience, and a contact Ecrson. Contact people
are excellent sources for letters of recommendation. A teacher will need a form to track all of the job experi-
ence sites, with the dates, types of setting, duties, level of supervision and adaptations that were needed.

Department Of Labor Regulations

When starting on a job site, remember that there are Department of Labor regulations to be followed.

The Departments of Education and Labor have collaborated to 1ﬁfomote opportunities for educational place-

ments in the community for students with disabilities. This collaboration assures that applicable labor standards

are strictly observed. One needs to remember that work experience sites need to be written into the IEP/ITP and
¢ main goal is for training purposes. For additional information, call your local Department of Labor office

(listed in the phone book in the government section under U. S. Government Department of Labor).

WHAT ARE THE TEN STEPS FOR SUCCESSFUL TRANSITION?

1) Start the transition process early.
2) Include ALL individuals and agencies.
3) Set both short and long term goals.
4) Include the student's desires, needs, interests, strengths, and abilities. .
5) Connect the family to the services that are available before and after graduation (get the referral process going).
6) Make sure everyone is aware of their dutics and responsibilities with dates of completion attached to the goals.
7 (givc tlgc.studcnts as many different experiences, especially work, during the initial years to assist in locating the
st choices.
§8 Discuss all areas of transition.
(18 Identify alternative strategies to be implemented to meet the objectives.

(;ooP!cratc, coordinate, communicate, and collaborate; it takes all team members to pull off a successful transi-
tion!

References:

Individuals with Disabilities Education Act, Public Law 101476, 20 U. S. C. Chapter 33. (1990).

Mount, B. & Zwemik, K. (1988). It is never too early. it it never too late: A booklet about personal futures planning. Minnesota Governor's
Planning Council on Developmental Disabilities.

Sowers, J. A. & Powers, L. (1991).
@™ Mishing Company: Baltimore, MD.
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TO’P'I'C: Full Inclusion for Learners with Severe Disabilities and Deaf-Blindness
-Jimmie Matthews-

The term full inclusion refers to the provision of educational services within general education classrooms to
all students, regardless of type and degree of disability. This general education classroom should be located
within the neighborhood school, and attended by peers without disabilities of the same chronological age
(Stainback & Stainback, 1992; Giangreco & Putnam, 1991). The concept of full inclusion operationalizes the
principle of LRE: provision of a free, appropriate education in the Least Restrictive Environment possible.

A learner is denied general class placement only when, after provision of supplementary aids and services, the
severity of the disability prevents any benefit from the program (Osborne & Dimatta, 1994). This means these
learners are to be involved in all aspects of school life along with their peers who are without disabilities.

% ~ What Does the Law Say? &\b

The principle of least restrictive environment was originally established with the passage of P.L. 94-142 in
1975, and later reaffirmed through passage of the Individuals with Disabilities Education Act (IDEA) in 1990.
Essentially, the mandate states that individuals with disabilities are to be educated in the same environment
that would be appropriate had they not had disabilities. No court rulings have demanded that all learners with

disabilities be educated in general education classrooms, but recent interpretations of the law have suggested
several considerations regarding this placement option:

c> Eggcational and non-academic benefits that a student will derive from placement in the general education
classroom, :

Ability to grasp the general education curriculum,
Nature and severity of the disability,
Effects on learners without disabilities who are in the classroom,

Overall experience in the mainstream, and,

§ ¢ 8 & 3

The amount of exposure to students without disabilities.

The courts have also described several situations where services in a general education classroom may not
prove to be the least restrictive environment for a learner with severe disabilities. This may occur when:

<> The disability is so severe that little or no benefit from the general classroom will be realized;

> The leamner is so disruptive that the education of others is compromised; or,

> The cost of necessary supplementary services is so excessive that other students are deprived of adequate

sevices, 117
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Why Full Inclusion?

Although full inclusion of learners with severe disabilities is not yet common in most school districts, a
national trend toward greater integration has emerged. Supporters give several reasons why:

In order for individuals with disabilities to eventually become members of an integrated, heterogencous
community life, they must grow up and learn together with individuals who are without disabilities. They
need to experience a wide range of activities, people, environments, and ideas. It has been reported that

inclusive settings provide opportunities to develop skills in problem solving, mobility, vocational, social,
and communication skills.

Learners without disabilities can learn to accept individuals who have diverse talents and challenges. One
of the best ways to overcome misconceptions about individuals with disabilities is to interact with them.

Some school districts have reported that it costs no more to educate learners with disabilities in general
cducation classrooms than in segregated settings. When special education staff provide services in the
general classroom, the entire class may benefit, resulting in a more cost effective use of resources.

Inclusioi: promotes collaboration between general and special education staff, and can result in improved
instruction for learners without disabilities

Some view inclusion as a civil rights issue; that is, in a democratic society, everyone has equal
opportunities.

What Does Full Inclusion Actually Mean?

The California Research Institute has developed the following working definition of what full inclusion

means:

v Attending a home school,

v Proceeding through elementary, junior high, and high school with same-age peers,

v Participating in gene 2l education classrooms with non-disabled peers,

v Receiving special education services from a collaborative team (general and s ecial
education teacher, related service personnel, paraprofessionals, parents, and strators),

v Receivirg specialized services (Braille, sign language instruction, physical therapy, etc.) as needed,
Receiving planned, facilitative social network assistance with peers who are non-disabled, as well as with
peers who provide a linguistic community (i.e. students whose primary language is sign language),

v Receiving opportunities for building famnily networks and social relationships with similar disabled peers,
adult role models, and self advocacy/consumer advocacy groups, and,

v/

Zero exclusion: all students, regardless of disabilities, have the right to an education which is fully
inclusive.

Full Inclusion does not mean:

4
4

"Dumping" learners with disabilities into general education classrooms without support,

Delivery of instruction for everyone in the same way,

2 118
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Termination of instruction in functional life skills,

Exclusion from community-based instruction or *ocational instruction,

Elimination of same-disability support groups, or,

}'ggn@inaﬁon of facilitating social relationships and community building (Gee, Alwell, Graham, & Goetz,

What Are the Best Practices in Full Inclusion?

Each leamer is

placed in an age-appropriate general education classroom that becomes the base of all
services.

Each learner's specific

outcomes are addressed; no placements are made merely for the sake of meeting
full inclusion criteria.

Support teachers and other staff come to the learner's classroom.

Learners receive the same amount of time and instructional assistance from their special education teacher
as they would in a special education classroom.

Individualized educational needs are met within the actvities of the general education program.

When an objective cannot be met within the general education program, other areas of the school and the
community are used.

Every effort is made to accommodate the unique learning characteristics of each leamer.

There is a merger of exemplary practices from both special and general education.

Teachers work in collaborative teams to serve all learners in the best possible way.

Related service professionals, itinerant teachers, and consultants collaborate with the general and special
education teachers and paraprofessionals to ensure the instruction of particular skills (functional life
skills, Braille or sign language, mobility, communication skills, etc.) within the learner's instructional day.

Staff receives timely training in best practices.

What are the Benefits of Full Inclusion?

Typical children engaged in age-appropriate activities exhibit behavior that chi%dren with disabilities may try to
emulate, resulting in increased motivation, higher expectations, and higher achievement. Home school

placement encourages:

+ Participationin a variety of school activities appropriate for chronological age (recess, lunch, assembilies,
music, art, clubs),

+ Development. of new mutual friendships with nondisabled peers that may last beyond the school day,

+

Learning in natural contexts in the presence of natural cues, corrections, and reinforcements.

Some Potential Benefits for Learners Without Disabilities and Professional Staff:

+

Improvement in attitudes toward individuals with disabiuses,

3 1i9
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<+ Development of appreciation and acceptance of individual differences,

+ Development of meaningful friendships without regard to the presence or absence of a disability, and,
+ Development of a greater understanding for all persons who have disabilities (Snell & Eichner, 1989).

Peck, Donaldson, and Pezzoli (1990) surveyed non-handicapped high school students concerning the benefits
they perceived as a result of interaction with peers who had severe disabilities. In addition to the development
of new friendships, they reported an improved self concept and an enhanced understanding of the feelings and
beliefs underlying the behaviors of other people in general. They also reported reduced fear of humnan differ-
ences, increased tolerance for others who were different, and the development of positive personal principles.

Some Concerns About Full Inclusion

Discussion of this topic would not be complete without recognizing various concerns expressed by se ‘eral
prominent professionals in the field of special and general education. Most acknowledge that some leamers
with disabilities could participate in academic programs, but feel they could require so much time and attentios
from the teacher that the education of the other learners would be compromised. Some feel it is unacceptable t
expose children with disabilities to the pressures of stringent assignments, time frames, grades, rigid standards
or competency testing unless they can succeed. Others are concerned that these learners could feel more social
isolated, interacting more frequently among themselves than with their peers. There is aiso concern that a
merger of the general and special education systems could be harmful, particularly for those children who lack |
adequate support services. And, some believe there is not an adequate research base for advocating such drasti

changes in the general and special education systems at this time (York, Vandercook, MacDonald, Heise-Neff
& Caughey, 1992).

What Is Invoived in Planning for Full Inclusion?

The family should form the comerstone of educational planning because they know their child better than any
one else. After all, they have a vested interest in seeing their child learn. Most likely, they will be involved
with the child's educational program throughout life. The family must live all day, every day with the outcom
of decisions made by educators. Families must be allowed to participate in the planniag process. Several
suggestions for planning within the inclusive context follow:

®  The learner's planning team should develop a list of educational
‘ g_xlu;odﬁcs for annual goals, and dcvclp)g a plan for their implementation.
ese goals should be based on specific needs and family-centered priorities,
not on what is valued by professionals frum the various disciplines. The
educational priorities should be based on input from all team members.

® The contexts and activities should be based on an ecological inventory of all the
environments in which the student will be expected to function, the general education teacher's
class schedule, and other school or community contexts that will be accessed on a regular basis.

®  An action plan should be developed that will include a detailed schedule of activities

necessary for achieving each goal, an assignment of who will be responsible for each activity, and
timelines for completion of the activities.

Q A related service delivery plan must be developed in order to provide the learner with necessary support
from other professionals agd education staff. sary supp

BEST COPY AVAIi ARLE 4 10
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®  Strategies for facilitating social interaction and peer support networks should be identified and carefully
planned.

What Strategies Can Parents and Educators Use to Promote Full Inclusion?
Organize an advocacy group.
Become better informed in integrative issues.
Inform others of the benefits and strategies associated with inclusion.
Work to influence policies relating to inclusion.
Work with the media.
Meet frequently with influential school administrators.
Influence others in the school system.
Work within their advocacy organizations.
Consult a legal advisor.

Bring advocates to IEP conferences and placement staffings.

o 0 00 OO OO YOOI

Contact other parents and advocates (Hamre-Nietupski & Hendrickson, 1993, pp. 253).

Sources of information for this flyer include the following:

Gcc K., Alwell M., Graham, N., &Goetz.L (1994)
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Giangreco, M. F., & Putnam, J. W (1991). Supporting the education of students with severe disabilities in regular education
environments. In LH. Meyer, C.A. Peck, & L. Brown (Eds.),

Critical issues in the lives of people with severe disabilities (pp. 245-
270). Baltimore: Paul H. Brooks.

Hamre-Neitupski, S., Hendrickson, J., Nietupski, J., & Sasso, G. (1993). Perceptions of teachers of students with moderate,
severe, or profound disabilities on facilitating friendships with nondisabled peers. Education and Training in Mental Retardation, 28,
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Inclusive Education Technical Assistance Program Institute on Community Integration, University of Minnesota.
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PRETEST____ POSTIEST

PURPOSE: The pretest is given to determine the knowledge that the trainee gained as a result
of the training.

1. Define Transition as stated in Public Law 101-476 .D.E.A.)

. At what age should the student have an Individualized Transition Plan (ITP)?

. Name at least three areas that need to be addressed in the ITP.

. Name at least three pecple who should participate in a transition planning meeting?

5. Who needs to coordinate the transition meeting?

“

6. Is it necessary for the student to atter.d the ITP meeting?

. According to the Fair Labor Standards Act of 1938 (which deals with students who have

disabilities) name at least two of the six criteria in order to consider working at businesses part
of training opportunities.

8. Match the following time frames that are used as a general rule for the Fair Labor Standards.
Vocational Exploration 90 hours per J:Ob exper'!encc
Vocational Assessment 120 hours per job experience
Vocational Training § hours per job expenience
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Notes

TRANSITION FROM SCHOOL TO WORK:
A PLANNING PROCESS

Wehman, Kregee, and Barcus (1985) have described vocational transition
in the following way: "Vocational transition is a carefully planned
process, which may be initiated either by school personne! or by adult
services providers, to establish and implement a plan for either
employment or additional vocational training of 2 handicapped student
who will graduate or leave school in three to five years; such a process
must involve special educators, parents, and/or the students, an adult
service system representative, and possibly an employer.”

LEGISLATION

In 1975, a law was passed that enabled children with disabilities to be part
of the public school system. This was Public Law 94-142, known as the
Education for all Handicapped Children Act. In October, 1990 this was
amended and became Public Law 101-476, referred to as the Individuals
with Disabilities Act IDEA). This law mandates transition services for
students with disabilities ages fourteen (14) through twenty-one (21). The
following section is taken directy from the law:

Section 300.18 Transition Services

~Transition service means a coordinated set of activities for a student,
designed within an outcome-oriented process, which promotes movement
from school to post school activities, including post secondary education,
vocational training, integrated employment (including supported
employment) continuing and adult education, independent living, or
community participation. The coordinated set of activities shall be based
upon the individual student's preferences and interests, and shall include
instruction, community experiences, and the development of employment
and other post school adult living objectives, and when appropriate,
acquisition of daily living skills and functional vocational evaluation.”

Section 300.347 Agency Responsibilities for Transition Services

" A statement of needed transition services for students beginning no later
than age 16 and annually thereafter (and, when determined appropriate
for the individual, beginning at age 14 or younger), including, whea
appropriate, a statement of the interagency responsibilities or linkages (or
both) before the student leaves the school setting”
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The law further states that:

"If a participating agency, other than the public agency responsible for the
student's education, fails to provide agreed upon transition services
contained in the IEP of a student with a disability, the public agency
responsible for the student's education shall reconvene a meeting of all
participants on the IEP team to identify alternative strategies to be

implemented to meet the transition objectives that are included in the
student's IEP."

WHAT'S HAPPENING?

Some feel that special education programs do not adequately prepare
students with disabilities to meet the transitional demands of obtaining
employment and living independently (Seggon and Bakes, 1992). Others
feel that providers of special education services and vocational
rehabilitation counselors do not sufficiently coordinate vocational and
transition activities (Griffith and Lowery, 1989). Still others think that
traditional job placement strategies of training, placement, and short term
follow up for persons with severe disabilities fail to meet the needs of
individuals with severe disabilities for iong term supported employment
(Apter, 1992). Whatever the reasons, it is clear that all student with
severe disabilities, especially those who are deaf-blind, need specific
training in career education and basic skills (career options,
communication, orientation/mobility, daily living) that are necessary for
meaningful, independent employment in their communities. To ensure
that transition from school to work is successful, the continuum of

services should begin early and continue throughout the duration of the
educational program.

These figures are from the Mississippi State Deparunent of Education.
They reflected all disabilities statewide.

1992-1993 Graduated with a: Percentages

Diploma - 344 14.75%
Certificate - 1161 49.79%
Max Age - 26 1.11%

Dropped out - 631 27.06%
Status unknown - 170 7.29%
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1991-1992 Graduated with a: Percentages
Diploma - 265 13.20%
Certificate - 1112 55.41%
Max Age - 25 1.25%

Dropped out - 475 23.67%
Status unknown - 130 6.53%

WHAT ARE THE PROCEDURES.......HOW DO WE GET
STARTED?

IDEA states (Section 300.18) that "the coordinated set of activities shall
be based upon the individual student preferences and interests.” At the
beginning of the school year, it is essential that a family inventory be
taken so that services can be planned accordingly. Itis of the utmost
importance to know what the family is looking for, what activities are
part of their daily lives and what information the family may need to
access so that they can plan for the best possible future. (There are

examples of a family inventory from Jackson Public Schools in Appendix
A.)

The transition team is composed of those persons responsible for initiating
the process and developing the ITP. Parents MUST be invited to any
meeting where transition services are to be discussed and they must be
informed that transition is the PURPOSE OF THE MEETING. Notice of
the meeting must aiso indicate to the parents that THE STUDENT WILL
BE INVITED AND LIST THE OTHER AGENCIES INVITED. Many
schools begin when the student reaches the age of 16 and some may start
when the student is 14 years of age. The ITP is implemented separately
or in conjunction with the Individual Education Plan (TEP), where the ITP
meeting is held at the same time as the IEP meeting and updated annually.
Planning for the student’s needs in advance not only aids the studentin
attaining necessary skills, but also gives the cooperating agencies
sufficient time to know and plan for what types of services will be asked
for. The team is the most important aspect of transition planning. The
importance of cooperation, coordination and commitment can not be
understated. Implementation is going to be impossible without
interagency and interdisciplinary team planning. The other important
aspect of transition planning is to make sure that the student and the
parents are aware of all possible options, the requirements to get into the
program, if there is a waiting list and an opportunity to tour these
programs and possibly speak with other individuals in the program and/or

127

o




Trainee Workhook

their families. In order for parents to make informed choices, they need

10 be given all of the information. (Sample transition plans can be found
in Appendix B).

TRANSITION PLANNING.......HOW TO GET STARTED

Although IDEA requires that transitional services be addressed in each
student's IEP it offers few guidelines for teachers to start the process.

Following is & step by step process that may offer assistance 10 teachers
who are not sure where to begin.

STEP 1. Develop a Form/Format

Transition planning is a process, but without a form it can lead to mass
confusion by all parties involved. A good, easy-to-use form will guide
you through the process and will assist the meeting in moving along in the
right direction. The Individuals with Disabilities Education Act (IDEA)
does not require a separate form from the IEP. Some districts have
chosen to use a separate form or add an addendum to the IEP. Whatever
format or form that you and your district choose 10 use, it should allow
you to do the following: 1) identify outcomes in each of the target areas
(e.g.. vocational, residential, rec/leisure, advocacy, etc.), 2) identify
student goals that will assist them in reaching those goals that were
determined and set, 3) identify tasks and responsibilities of students,
families, schools, and adult service agencies in ensuring that the identified
outcomes are met and, 4) most importantly, establish timelines for
completion of each goal identified. ' )

STEP II: Schedule a Meeting

The school district is responsible for scheduling and conducting the
transition planning meetings, however, school districts may assign
different staff this responsibility. It does not matter who is responsible as
long as it is clearly established and carried through. The assigned person
will need to establish a date for the transition/IEP meeting and send
notices to those persons who need to attend. In the written prior notice to
the parents, include who will be attending and from what agency.

Participants in the meeting will vary depending on the services the student

currently is receiving, the services the student is projected to receive, and
the age of the student (¢.g.. as the student nears graduation, more and

6
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more adult representation is necessary). Some of the people who might
be involved include: the student, the parents, other family members,
friends, advocates, school personnel - teachers, aides, OT, PT,
orientation and mobility specialist, regular ed teachers, school counselors,
vocational rehabilitation counselors, supported employment staff, case
managers, staff from local residential programs and job trainers.

One requirement outlined in the definition of transition services in the
Individuals with Disabilities Education Act (1990) is that *...the
coordinat:d set of activities shall be based upon the individual student's
needs, taking into account the student's preferences and interests, and
shall include instruction, community experiences, the development of
employment and other post secondary adult living objectives, and, when

appropriate, acquisition of daily living skills and functional vocational
evaluation,”

Many students who are deaf-blind and non-verbal may have great
difficulty expressing their preferences and interests, either because of
limited communication skills, or fimited life experiences. In this case,
other available options need to be looked into. One may need 1o

, investigate the desires of the family, seek an advocate to speak for this
individual, past data collection or a planning process called Personal
Futures Planning (Mount, 1988). Personal Futures Planning has proven
effective in assisting teams "test out” information on preferences and
interests of the smdent in the use of mapping techniques. The *maps” are
used to gather information about the individual with a disability. The
maps can assist teams to identify capacities, dreams, and desires thata
person has for the future. A profile of the individual is developed, using
graphics and color coding to summarize the person’s background,
relationships, personal preferences, information about how and where the
student spends hisher day, choices that the person makes, etc.

There is no set agenda for conducting a transition planning meeting,
although here are some suggestions that may be helpful.

A. Introductions and Purpose of the Meeting - Be sure that everyone

introduces themselves, especially since adult service providers may be
new members to the team. Next describe the purpose of the meeting.
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Include why you are gathered here today. Following is an example of
how 10 start a meeting after introductions have been made

Teacher: We are here today to discuss Johnnie's transition from
school to the adult world. By meeting here today, we
hope to make the process smoother by planning and

working on goals that Johnnie will need after graduation.
Let's get started.

An outline of the various areas that will be addressed should be visible
w0 all planning team members. A written agenda, an agenda on a flip

chart or blackboard, or a copy of the planning form will help keep
participants focused and keep the meeting flowing.

. Target Areas to Be Discussed - The next step is for the facilitator to
take the team through, one by one, each goal to be discussed. The .
question that should be asked is "What outcomes are we looking for in
the area of... (employment, living, rec/leisure, community .
participation, etc.). A discussion should follow each question and will
take on different directions depending on the age of the stdent, the
information at hand, the amount of information that is still needed, and
those individuals involved. Record the outcomes, student goals,
tasks/responsibilities and timelines as you go.

. Forms - At this time, you may want to get needed forms signed by the
parents. Some districts may want the parents to sign a form letting
them know that community work experiences will occur in local
businesses. (A sample form can be found in Appendix C.)

QUESTIONS TO GU.DE TRANSITION PLANNING MEETINGS

The following questions are intended to assist facilitators in generating
discussions regarding each of the target areas noted below. the
facilitator, generally the student's teacher or other school district
employee, should not feel that they need to have the "answers” to these
questions. They are only to assist in getting a discussion going. Itis .
likely that other participants will know much more about particular topics

than education staff (e.g., SSI work incentive programs, eligibility for
adult services programs).
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The questions should always be posed to the student first, letting other
team members expand and provide input later. It may be helpful w0
provide students and family members information on the areas you will be
covering prior to the meeting so that they can come adequately prepared
with information and questions.
Employment

What type of work is the student interested in?

What type of support will be needed (e.g. job coach, assistive

technology, interpreter services)? How will the student get access to
these services?

What type of training in high school will help the student achieve their
goals (vocational education courses, community-based work
experiences, summer or after school employment)?

What related areas may influence this outcome (e.g.,
grooming/hygiene, transportation, orientation and mobility,
communication)? How can these be addressed in the IEP?

Post- ry tion
What institutions offer the training/degree that the student is seeking?
What special student support services may be needed (e.g.,

interpreters, notetaking, braille materials)? Who is responsible for
providing these services?

Will environmental accommodations be needed (e.g., physical
accessibility of buildings, special lighting, etc.)

Is financial aid available?

What skills can the student be working on in the last few years of
school to be prepared for post-secondary education?
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- ity Livi

Where would the student like to live (house vs. apartment, city vs.

country, etc.). Describe important aspects of the housing {(e.g., yard,
one level, own room).

Who would the student like to live with?

What support will the student need to live in the setting identified?
What agencies in the local community provide these services? How

does the student apply for these services? Are there entry
requirements?

What specific skills will assist the student to live as independently as
possible (meal preparation, housekeeping skills, budgeting)? Which
are priorities to work on this school year?

What adaptive equipment will assist the student in living as

independently as possible? (TDD, vibrating alarm clock, adaptive
Kitchen tools)?

Recreation/Leisure

What does the student currently enjoy doing in their leisure time?
What new activities does the student want to learn?

Does the student have a balance between activities that they can do at
home vs. in the community? Do they have a balance between
activities they can do alone vs. those they can do with others?

What are barriers to participating in more recreation activities?

What community resources are available that may provide
opportunities and support?

What adaptations are used/can be used to help the student participate
in various activities?

What goals should be incorporated into the IEP for the year?

10




Trainee Workbook

Friends/Social Relationshi

Who are the most important people in the student's life (friends,
family members, service providers)? Are those people involved in the
planning process?

What opportunities does the student have to meet new people/develop
new relationships? What issues seem to be barriers?

Ho-w does the student communicate with others? Do others need
training/information on how to use this communication method?

How will the student maintain relationships with current friends after
graduation (letters, TDD, etc.)?

What interests does the student have that could be shared with friends?

Are there particular social skills that the student nesds to develop?

Income Support

How much income will the student need to support the lifestyle they
desire? Does this have an impact on career decisions?

Is the stdent currently receiving Supplemental Security Income (SSI)?
Will they be eligible in the near future? Does the student and family
know how to apply for SSI? Does the student/family understand how
assets effect their initial or continued eligibility for SSI/Medicaid?

Does the student and their family understand how wages will impact
SSI benefits? Do they need more information on Social Security
Administration Work Incentive Programs?

Student/Family Support Issues

Does the student/family understand that the student becomes their own
legal guardian at age 18?7 Are there questions that parents have
regarding advocacy and guardianship? Are there resources locally
assist families with these issues? (Note - Frequently this information
can be obtained through the local Association for Retarded Citizess,
the Governors Planning Council on Developmental Disabilities, parent
Advocacy Centers, Protection and Advocacy organizations).

11
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Does the student/family understand how an inheritance would impact
the students eligibility for SSI and Medicaid?

Would the student/family benefit from training in advocacy skills?

Where is training available? Should self-advocacy be addressed in the
student's JEP?

Transportation

Where will the student need to go as an adult (work, recreation
settings, friends/families homes)?

What community travel skills does the student currently have? What
skills can be addressed in the IEP?

What transportation options are available in the community?

If the student will require assistance getting to and from community
activities (work, leisure, etc.) what options are available (e.g., car
pooling, special transportation, etc.)

Medical/Health Jssues

Does the student have medical/health issues that would impact

employment or other adult outcomes? What are they (allergies,
seizures, etc.)?

Does the student currently have health insurance? Will they after

graduation? Is health insurance an important benefit that the student
would need from their job?

Has the student had visionlheéring assessments complete recently?

What information can be passed on to adult service provider regarding
the student vision and hearing?

C. Summarizing the Meeting - Be sure to review the decisions,
commitments, and timelines made prior to closing the meeting. The
written plan developed should be copied to the team members
following the meeting.

12
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HOW CAN YOU TELL IF THE ITP MEETING WENT WELL

1. Were all of the people included at the meeting?

2. Did everyone look at the student's desires and interests?

3. Did family, advocates, and friends help decide what was written on

the ITP?

Did the student and family receive information about the type of

services that he/she might need after graduation?

5. Did the group discuss the student's interests, likes, dislikes, and
future?

6. Are there dates for completing transition goals?

4.

A checKlist for ITP meetings is included in Appendix D. The activites
are broken down in activities for before, during, and after the ngeedng.

THE MEETING IS FINISHED...IMPLEMENTATION

Let's start with employment options since that is often one of the main
concerns and often times the most difficult challenge to face. One needs
to plan activities around employment that not necessarily dictate specific
jobs, but rather the general skills and abilities necessary for seeking,
securing, and maintmining employment. Some questions for consideration
may be:

1. In what type of work is the student interested and/or what
aptitude/skills have been demonstrated?

2. Based on the student's ability and interests, is it more appropriate for
the student to be involved in competitive employment or some level of
supported employment?

3. If the student has chosen a particular occupauonal field, does he/she
have the skills and abilities needed to succeed in that ﬂeld" What
specific skills is the student missing? -

. Does the student know and use good employability skills?

. What types of vocational training and/or academic, social, and
communication skills are needed to help the student acquire relevant
work skills and behaviors before he/she exits high school?

6. What types of accommodations/adaptations might the student need on

the job?

7. Is that job available in the local community? What is the attitude of
the business community?

W

13
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WORK OPTIONS AND EXPERIENCES FOR STUDENTS

It is important to be able to give students the opportunity to experience
work, develop likes and dislikes, start building a resume, develop work
skills, and look at needed adaptations. Planning for later work skills
should start at the elementary level school years. Thisisa good time for
a multidisciplinary approach to start. Students with severe disabilities will
need the team to work and plan together for future outcomes. Listed

below are examples of ways that each team member may participate
through each level of schooling.

ACTIVITIES FOR STAFF

ELEMENTARY SCHOOL

Teacher:

* Identify and assign simple chores t0 students

Organize projects that will provide students work opportunities
Convey expectations that students can and will work as adults to
students and parents

Visit several work experience sites where middle and high school
students work.

=

Vocational Staff:

*  Assist teacher to organize presentation by adults with disabilities to
speak to classes about their life and jobs

Meet with the teacher once a year to get information on what

vocational activities he or she is doing, to make suggestions, and to
become familiar with studeats

Occupational Therapist: . B
*  Assist teachers to identify task design and adaption strategies that will
allow students to perform chores and work projects

* Plan and implement eating, drinking, bathroom use, and drooling
programs as needed

Physical Therapist:
* Plan and implement functional mobility programs

* Provide input related to student positioning when performing work
tasks

14
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Speech Therapist:

*

Plan and implement functional communication program

MIDDLE SCHOOT

Teacher:

*

x
x
x

Recruit potential in school work experience sites

Conduct job and task analysis

Train student or supervise classroom aide who provides training
Continue to reinforce expectations for employment to students and
parents

Visit several community work experience and employment sites where
high school students work

Vocational Staff:

x

Oc
x

*

Communicate to the teacher the types of tasks that are available in the
local job market

Provide job analysis and work experience instruction to teachers and
therapists
Meet with teachers at the beginning of the school year and at mid-term

to provide input into their vocational preparation programs and to
track student progress

cupational Staff;

Assist teacher in analysis of work experience sites and tasks

Assist teacher to identify task design and adaption strategies that will
allow student to perform tasks at in school work experience sites as
independently as possible

Plan and implement eating, drinking, bathroom use, and drcoling
programs as needed and incorporate into work experience

Visit several community work experience and employment sites where
high school student work

Physical Therapists:

*

*

Plan and implement functional mobility programs and incorporate into
work experience

Provide input related to student positioning at in school work
experience sites.

15
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Speech Therapists:
* Plan and implement functional communication programs

* Identfy specific strategzies that students can use to most effectively
communicate at work experiencs site

HIGH SCHOOL

Teacher

For students 16-17 years of age, take lead responsibility for providing
community work experiences to them, including conducting job
analysis, training, or supervising classroom aide trainers at sites, and
interfacing with site supervisors.

For students 15-20 years of age, provide input to vocational staff about
types of tasks and sites around which work experience can best be
established for students.

Along with vocational staff person, meet with parents at least twice
annually. These meetings will include descriptions of adult system,
their child's current work experience and work performance, and what
they can do to become involved in and support their child's vocatonal
program,

Vocational Staff:

* For swdents 16-17, recruit community work experience sites that will
be conducted by teachers. Provide instruction and assistance to

teachers and aides about how to set up and conduct work experience

sites

Recruit and conduct work experience sites for students 18-20 years of

age

Meet with teacher and parent

Occupauonal Therapist:

Assist teacher and vocational staff to conduct job site and task analysis
Identify and implement job design strategies at site for student.

Identify and implement strategies that students can use related to
eating, drinking, and using the bathroom

After initial job analysis and design, visit site several times to
determine need for additional design

-
-
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Phys:ml Therapist:

Provide input to teacher, vocational staff, and occupational therapist
regarding optimal positioning. Visit site if necessary to determine best
positioning

Identify the mode of mobility that students will use to get to and
around work site

Provide guidance to staff related to training strategies for mobility
issues

Speech Therapist:

Based on teacher or vocational staff description of communication
demands of sits, identify best mode of communication for students to

use. If needed, program electronic communication device or construct
communication board that will be used at site.

JOB PLACEMENT/TRANSITION

Teacher:

Ensure that students are referred for services to local funding agencies
Provide input to vocational staff about type of job to seek for smdents

Vomnonal Staff:

* Identfy adult providers who will provide ongoing support to swdents
Gain input from student and family about the type of work situation
desired - location, hours, tasks, type of company

Search for and place smudents into jobs

Provide detailed information to adult provider about site, student, and
support needs and strategies. Introduce employer and co-workers to
adult service providers

Work with adult provider to arrange transportation to site if public
buses are not available.

Occupational Therapist:

Assist in job sits and task analysis

Identify and implement job design and adaption strategies site for
student

Identify and implement strategies related to eating, drinking, using the
bathroom, and drooling

* Meet with adult providers and instruct them in issues around

positioning of the student, adaptive strategies that the student will use
to eat, drink, use the bathroom, and decrease drooling

17
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Physical Therapist:

* Identify mode of mobility that student will use to get to and around
work, and assist in training

* Provide input related to positioning as needed

Speech Therapist:
* Identify and design communication strategies for students to use at
work site.

* 1If needed, meet with co-workers and supervisors o help them to feel
comfortable communicating with the student

During this whole process a history should be kept on all of the work
experiences. This can be done in several forms. One is a video resume
all of past employments sites. This is a good mechanism to share with the
adult agencies and will assist in the vocational evaluation process.
Another form is a hand written process where you keep track of the
locations, the dates, the adaptions, and the training methods that were
used. When this is completed, it can be turned into a written resume that
can be handed to employers during the job search process.

18
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DEVELOPING WORK EXPERIENCE SITES

Certain characteristics exist with work experience sites. Three main
examples to keep in mind are:

1.

Employers should understand that students will be there primarily to
receive training and experience, not to produce work.

There needs to be a mixture of training and production. Production
(free labor) does not need to be on the top of the list. Production
needs to be there for student to learn to meet these requirements. but
there also needs to be time allowed to meet the training needs. In
most cases, the work that the students perform should be viewed as
supplementary.

. Sites should offer opportunities to perform a variety of tasks. Whena

student is placed at a site with multiple tasks, they can learn to

perform two or more tasks simultaneously as part of the natural
routine.

. Sites should provide the optimal opportunity for students to work and

interact with nondisabled employees. When analyzing a site, staff
should note how much the employees interact with each other, assess
the extent to which the assigned tasks will require them to actuaily
work with the employees, and judge the receptiveness of the

employees to the idea of having students with disabilities at the
business.

DEVELOP A WORK EXPERIENCE SITE POOL

Finding and setting up sites requires a significant amount of staff time. A
more efficient alternative is to establish a "pool” of sites, composed of a
number of employers who have agreed to allow students from the
program to rotate through their businesses on an ongoing basis. Some
districts, to make sure that there are not any miscommunications or
misunderstandings between the school and the business, may want to use
a non-binding statement of understanding. This could outline each

person's duties and responsibilities. (Example form in Appendix E).

20
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POSSIBLE SITES

1. Main office

2. Atendance office

3. Library

4. Audio-visual room

5. Student newspaper/yearbook rocm
6. Athletic office

7.-Teacher's work room

8. Nurse's office

9. Counselor’s office

1Q. Cafeteria

POSSIBLE TASKS

1. Enter student attendance information on computer in attendance
office or other office where this is completed.

2. Enter student semester grades on computer in office where this is
completed.

Enter student test grades for teacher in teacher workroom.
Update student information files on computer in main, counselor,
or athletic office.

Type memos for principal or other staff person.

Photocopy memos and other information for office.

Photocopy tests and handouts for teachers.

_Enter new book catalogue numbers and check-out information in
computer for librarian.

9. Put memos and other information in teacher mailboxes.
10.  Deliver phone messages from front office to classrooms.

11.  Pick up attendance slips from classrooms and deliver to attendance
office. ~

12.  File check-out cards in library.

13. Type information on check-out cards for new books.

14.  Place protective covers on new books in library or repair oid
covers.

15.  File correspondence and administrative information in main office.

16.  File student record or attendance information in office where these

17.  Type articles for student newspaper.

18.  Photocopy student newspaper.

19.  Enter health status information for school nurse on computer.

.&b)
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20.
21.
22.

23.
24,

Photocopy memos to be sent home by school nurse to students's
parents.

Enter basic information about student athletes for athletic director
and coaches on computer or assist in maintaining paper files of this
information.

Help maintain records of equipment use in audio-visual room.
Answer phones in any of the offices.

Perform light cleaning duties in the cafeteria.

COMMUNITY SITES/VOCATIONAL TASKS

Voo~ AW

Typing

Computer Data Entry
Work Processing
Filing

Phone answering
Photocopying
Collating/stapling
Mail preparation
Packaging
Unpacking, pricing
Delivery

Light assembly
Light cleaning
Microfilming

(From Sowers, J.A. and Powers, L. (1991). Vocatonal preparation and
Employment of Students with physical and Multiple Disabilities.)
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PROJECT SETS

Supported Employment Transition Services

JOB CLUSTER
Health
Occupations

Food Services

Maintenance

Housekeeping

Personal
Services

Retail and
Wholesale

Distribution and
Warehousing

Office and
Clerical Services

Construction
Manufacturing

Animal Care

SAMPLE JOB TITLES

Nurse'’s Aide, Lab Asst., Personal
Care Aide, Tray and Instrument
Prep, Orderly

Dishwasher, Food Preparer,
Busperson, Kitchen Asst., Banquet
Worker, Pizza Maker .

Janitor, Environmental Services
Worker, Maintepance Worker
Maid, Housekeeper, Laundry Worker

Plumber, Lawn Maintenance,
Babysitter, Day Care Worker

Cart Attendant, Courtesy Clerk,
Departmnent Clerk, Bagger, Cashier

Stock Clerk, Truck Unloader, Stock
Delivery

File Clerk, Mail Rcom Asst., Copy
Machine Operator, Library Asst.

Carpenter's Asst., i.tborer, Painter's
Helper, DOT Asst.

Factory Worker, Gardener, Park
Attendant, Farmer’s Helper

Veterinary Asst., Pet Store Clerk,
Stable Hand

SAMPLE JOB DESCRIPTIONS

pu%em transport, feeding patients, supply
delivery, bathing patients

wash and wrap potatoes, cut up
vegetables for salad bar, fold "to go*

boxes, fill glasses with ice and drinks,
wash dishes

"police” grounds, mop and sweep all
rooms, coilect the trash and dispose of it

make beds, change linens, fold towels and
sheets, clean the bathroom, mop kitcchen
floor

mowing the grass, putting cut mulch,
changing the toddlers, feeding infants,
supervising children in playground

zone shelves in dept. sort by size on

racks, price check, bag groceries, retrieve
carts, check in videos

sort hangers, sort boxes, unpack items
and put on hangers, put stock in correct
aisle and/or shelf

filing, sorting mail, delivering mail,
making copies, converting files to
microfilm

sawing, painting, sanding, retrieving
materials and/or tools

plant trees, plow fields, feed farm
animals, pick vegetables, lay sod

bathe and groom animals, feed animals,
clean kennels, collect eggs, exercise the
animals

GEORGIA STATE UNIVERSITY PROJECT SETS, S-6, 8/1/91
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JOB ASSESSMENT PERFORMANCE AREA

The teacher and vocational staff will need to complete job assessment
information during the work experience time. In order to assess where
the student's abilities lie or to determine what possible adaptations may

need t be made, the assessmeni should include some o all of the
questions in each of these areas:

1. Bathroom/Toileting:

Is the student continent (bladder/bowel control)?
Is assistance needed?

How long does it take?

How often does he/she need to go?

Is an accessible bathroom needed?

[ N NN R B J

2. Endurance

* How long can the student work before becoming fatigued?
* Any limits on sitting?
* Do short breaks alleviate fatigue?

- Eating/Drinking .
* What type and amount of assistance is needed?
* Any food restrictions?
* How long does it take the student to eat?

w

4. Medical

* Are there any medications taken? When? How?
* Are there any medical conditions that may affect work?

5. Mobility
* What mode?
* How far can he/she travel?

6. Transportation

* Can the student use the public bus?
Does he/she need an accessible bus?
Is there a bus available?
Type of assistance needed?
How much assistance needed?

. % % 8
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7. Behaviors
* Describe any behavior challenges
* Describe strategies to deal with them

8. Academics
* Does the student read/ If so, what level?
* Can the student write? If so, what level?
* Can the student do math? If so, what level?

9. Communication
* What is the student's mode of communication?

* How well does the student use this mode?
* Can others understand?
x

How quickly can it be used?
* How is his/her ability to understand others?

10.  Grooming :
* How well is he/she usually groomed?
* How much assistance is needed?
* Type of clothes generally worn?

11. Hand Use
* Does the student have the ability to grasp?
* Manipulate?
* Life weight? What amount?
* Reach forward and/or up?
* Amount of control?

12.  Vision and Hearing
* How good is near/far vision?
* Is the vision corrected?
* Are there any aides and/or adaptions?

DEPARTMENT OF LABOR REGULATIONS

When embarking on a job site, remember that there are Department of
Labor regulations to abide by. These are fairly easy to follow and
maintain compliance. Also, make sure that the employers are aware of

the regulations, so that there will be not misunderstanding in the training
process.

25
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Unised States Department of Education
Dear Colleague:

The Departments of Education and Labor kave collaborated t0
promote opportunities for educational placements in the community for
students with disabilities while assuring thaz applicable laborstandards
projections are strictly observed.

Pursuant to the Individuals with Disabilities Education Act (IDEA),
individualized education programs are developed to provide students with
disabilities an opportunity 1o learn about work in realistic settings and
thereby help such sudents in the transition from school to life in the
communiry. Since the affirmation of studenss's righss io an appropriate

Jree public education in 1975, many students with disabilities have
benefinted from participation in vocarional education programs in their
public schools. Students with more severe disabilities, however, have
experienced fewer benefits from participation in such programs.
Alternative, community-based, and individualized education and training
programs have emerged 10 meet their needs.

Our Departments share an interest in promoting education experience
that can enhance success in school-to-work transition and the prospects
that these students become effective, productive workforce participans
and contributors io their community. At the same time, these students
must be afforded the full protection of the narional labor laws and not be

subject to potential abuse as they stary this transition through communisy-
based educational experiences.

Existing Department of Labor guidelines which define “employees” for

purposes of applying the requiremerss of the Fair Labor Standards Act
(FLSA) do not specifically address community-based educartion programs
Jor students with disabilities. To assist program administrators in
developing programs or making placements that do not create questions
about the establishment of an employment relationship berween the
studersts and participating businesses in the community, the Employment
Standards Administration (Departmens of Labor, and the Offices of
Vocarional and Aduit Education, and Special Educarion and Rehabilitarive

Services, Departmen: of Education) have developed the following
guidance.

26
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The U.S. Depariments of Labor and Education are commisted 10 the
consinued development and implementation of individual education
programs, in accordance with the Individuals with Disabilities Education
Act (IDEA), that will facilitate the transition of swdenss with disabilities
Jrom school to employment within their communities. This sransition must
take place under conditions that will not jeopardize the projections
afforded by the Fair Labor Standards Act to program participants,

employees, employers, or programs providing rehabilitation services 10
individuals with disabilities.

Guideli

Where ALL of the following criteria are met, the U.S. Department of
Labor will NQT assert an employment relasionship for purposes of the
Fair Labor Standards Act.

0 Participants will be youth with physical and/or mental disabiliries

Jor whom competitive employment at or above the minimum wage
level is not immediately obtainable and who because of their
disabiliry, will need intensive on-going support to perform in a work
serting.

Parniiciparion will be for vocarional explorarion, assessmens, or
training in @ communiry-based placement work site under the
general superv..ion of public school personnel.

Community-based placemenss will be clearly defined components of
individual education program developed and designed for the
benefit of each studens. The statement of needed transirion services
established for the exploration, assessmens, training, or cooperative
vocational education components will be included in the student's
Individualized Education Program (IEP).

Information corvained in a student’s IEP will not have to be mede
available; kowever, documenzation as to the student’s enrollmenz in
the community-based placement program will be made available t0
the Departments of Labor and Education. The student and the
parenz or guardian of each studens must be fully informed of the
IEP and the communiry-based placement componens and have
indicated volunsary participation with the understanding that

participarion in such a component does not enitle the studens-
participant to wages.
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0 The activities of the swudents at the community-based placement site
do not result in an immediate advanzage 10 the business. The
Deparment of Labor will look at several factors.

1. There has been no displacement of employees, vacant positions have
not been filled, employees have not be relieved of assigned duties, and
the students are not performing services that, although not ordinarily
performed by employees, clearly are of benefit 1o the business.

2. The students are under continued and direct supervision by either
representatives of the school or by employees of the business.

3. Such placemenis are made according to the requiremenss of the
student's IEP and not 10 meet the labor needs of the business.

4. The periods of time spent by the students at ary one site or in any
clearly distinguishable job classification are specifically limited by the
IEP.

0 While the existence of an employmens relationship will not be
determined exclusively on the basis of the number of hours, as a
general rule, each componen: will not exceed the following
limisation during arty one school year:

Vocarional exploration 5 hours per job experienced
Vocational assessmens 90 hours per job experienced
Vocational training 120 hours per job experienced

0 Students are not entitled 10 employment at the business at the
conclusion of their IEP. However, once a student has become an
employee, the studant cannot be considered a trainee at the

particular community-based placement unless in a clecrly
distinguishable occupation.

It is important to understand that an employment relationship will exist
unless all of the criteria described in this policy guidance are met. Should
' an employment relationship be determined to exist, participating

businesses can be held responsible for full compliance with FLSA,
including the child labor provisions.

Businesses and school systems may at any time consider participants to
be employees and may structure the program to that the participants are
compensated in accordance with the requirements of the Fair Labor
Standards Act. When ever an employment relationship is established, the
business may make use of the special minimum wage provisions provided
pursuant to section 14(c) of the Act.
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Trainee Workbook

We hope that this guidance will help you achieve success in the
development of individualized education programs.

TEN STEPS FOR SUCCESSFUL TRANSITION

1.  Start the transition process early (14; no later than 16)
2. Include all individuals and agencies in the planning process
Physical Therapist

Speech Therapist

Assistive technology

Mobility specialist

Vocational rehabilitation

Local adult agency

1. Case manager

2. Supported employment

3. Group home personnel

Parents

Friend, advocate

Program developer

Occupational therapist

Teacher

1. Students

Set both short term and long term goals .

4. Include the students desires, needs, interests, strengths, and
abilities .

5. Make the family aware of all of the services that are available
before and after graduation. Also, hiow to access these services.

6. Make sure that everyone is aware of their duties and
responsibilities with dates of completion attached to the goals.

7. Give the students as many different experiences, especially work,

during the initial years to assist in locating the best choices for
adulthood

8. Discussion of all areas of transition;
employment
transportation
living arrangements
recreation and leisure
advocacy
social behavior
. communication

e an o
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Trainee Workbook

h. medical needs
i. financial
9. If a participant or participating agency fails to provide agreed upon
transition services; identify alternatives strategies to be
implemented to meet the objectives.
10.  Cooperation, Coordination, Communication, and Collaboration.

30
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PRETEST POSTTEST

PURPOSE: The pretest is given to determine the knowledge that the trainee gained as a
result of the training.

1. Define Transition as stated in Public Law 101-476 (LD.E.A.)

. At what age should the student have an Individualized Transition Plan (ITP)?

3. Name at least three areas that need to be addressed in the ITP.

. Name at least three people who should participate in a transition planning mesting?

5. Who needs to coordinate the transition meeting?
6. Is it necessary for the student to attend the ITP mesting?

. According to the Fair Labor Standards Act of 1938 (which deals with students who have
disabilities) name at least tv-» of the six criteria in order to consider working at businesses

part of training opportunities.

8. Match the followmg time frames that are used as a general rule for the Fair Labor
Standards.
Vocational Exploration 90 hours per job expen:cnce
Vocational Assessment 120 hours per job experience
Vocational Training 5 hours per job experience

31
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Traines Workhook Notes

School Year School

Teacher

Family Inventory

Family input is a critical component of the IEP. To insure that the learning process is a success, the
family must be willing to practice skills at home and in the communiry. In order to do this, the family must be
aware of what’s being taught at school. therefore, a partnership needs to be developed between the student's

. family and the scaool svstezn. The IEP forms the Samewerk of this parmership because it details the student’s
individualizad program. It is important that the famiiy and teackers of the sudeats with disabilities have the
same goals; and the [EP serves to specify these geals.

So ofte, tests administared to persons with severs handicaps do act give a true picure of the individuai's
ability. Eaving family input will give the teacher a better understanding of the child and of the family situaticn.
therefore, a family should complete a brief history of their caiid explaining his bandicap, his present level of

functioning and his capabiiies.

STUDENT

FAMILY MEMBERS

Home Address:

Phone Number:

Used with permission from Jackson Public School District - Transiticn 1990
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Trainee Workhook
MEDICAL

1. Does your child take any medications?

For what?
2. Is your child allergic to anything? If so, what?
COMMUNICATION/LANGUAGE
1. How does your child communicate his/her nesds to you?
2. How does your child communicate displeasure, pain or dislike to you?
3. Eow does your chiid communicate with family members and friends?
4. Does your caild follow simple instructions (such as, *Come here®, *Sit down?")

=AVIOR

1. Dees your child exhibit any behaviors that you fesi are irappropriats or that bother you or members of the

famiiy?

19

What do vou or others do when this behavior occurs?

What do you do to comfort or calm your chiid?

4. What do you do to discipline your child or show disapproval?
5. Does your child adapt easily to changes in routine?
DOMESTIC DOMAIN

1. What are your child’s eating skills?

2. What are your child’s favox;ite and least favorite foods?

5. Is your child able to dress herself or himself?

4. What personal hygieae skills would you like your child to jearn?
S. Which self-help skills is most important to you for your child to leamn?

6. Upon leaving school what do you expict your child to be doing for herself/himself?

~)
.

In the furure, where do you see your chil+ living (e.g.. supervised aparument, group bome, bome)?

. What domestic siills would you like for your caild to work on this year in order to be prepared for furure
living?

1 8 153
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Notes
SOMMUNITY
1. What places in the community do you take your child to (e.g., shopping mall, restaurants, relatives
homes)?
2. How does your child behave when you take him/her to these places? (Is the behavior different for different
Places?)
3. What places do you think your child might go to when he/she is older?
PLACE EEAVIOR
4. 'What community eavironments would you lixs %o see ycur ciiid partcipate in this year in order to prepare
him/her for the future?
1.
2.
3.
ON/LEISURE
1.

What are your child’s favérite activides, toys, and/or games at heme?
2. 'What does your child do after school?

Does your child play with siblings and neightcrhood friends?

Does your child enjoy playing by him/herself

5. In what way does your child move about the house?

What recreation/leisure activities does your family participate in as a group?

19
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iid i i future?
7. What recreation/leisure activities would you like your child involved in the

RECREATION LEISURE

8. 'What recreation/leisure activities would you like your child to participate in this year that are age
appropriata? N
ON LEISCRE
s — ieani spils and messes,
1. ‘What joes does your child help with at home (e.g.. pusing away i0ys. ieaning up 57
i i might ¢ abie to do whex he or she is
2. Do you have any suggestions as to the type of work yeur child might te¢ abie to
i, in this g., clerical work, gardeaing,
5. What work experiences would you like your chiid to pardcipate in this vear (e.g., ci¢T
Janitorial)?
LEISTRE
CREATION
20
169




FAMILY INVENTORY

_ Person Completing Form Date

Student ‘s Name

A) Who would you like to attend the conference? Consider those
people whom you feel can be helpful in planning an education
program for your child. You may bring anyone you feel may be

helpful (eg. student, family members, family or student’s
friend/advocate). '

The following personnel will be scheduled to attend the conference:

NAME ROLE

Please indicate any additional school personrel you would like to
attend the meeting.

B) When is it most convenient for you to attend the meeting?

Mon Tues wed Thurs Fri

8 am 11 am 2 pm_

9 am 12 pm 3 pm Other
10 am 1 pm 4 pm____

C)

Please note here if you need help making arrangements to attend
a conference.

I need help arranging transportation

Other

Used with permission from
Jackson Publie Schools
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MEDICAL

1. Does your child take medication?
For what?
How often?
Will the school staff need to administer the medication?
2. Are you willing to demonstrate this to our staff?
3. Does your child have allergies?
If so, to what?
ADAPTATIONS
1. Does your child wear: hearing aides
glasses
braces on feet
arm/hand splints
corrective braces
helmet
other
2. Will your child wear them to school everyday?
3. How long or often during the day is your child required to
wear the adaptation?
I1f applicable, how long does your child sit in the
wheelchair at one time?
4. Does your child need adaptations to allow them to complete
daily activities?
5. If so, in what areas?
feeding self-help
communication . academics\schoolwork
dressing ' (i.e. large print)
€. What adaptations is your child currently using?
7.

What adaptations do you feel would allow your child to
participate in more activities?

* Are there adaptations that you use that would beneficial for
the staff at the school to be aware of?

v
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COMMUNICATION/LANGUAGE

1. What methol of communication does your child use to
indicate his/her wants or needs?
sign language body movement
tactile sign eye gaze
objects augmentative devise
speech picsyms
braille other
2. What method of communication does your child use to
communicate displeasure towards a person, actli.ity, or
environment?
sign language body movement
braille eye gaze
tactile sign augmentative devise
objects speech
Picsyms other
3. What method of communication does your child use to express
pain or illness?
cries screams
body movement other
RECREATION/LEISURE
1.

What are your child’s favorite activities, toys, and/or
games -at home?

2. What does your child do after school?

. .Does your child play with siblings and neighborhood
friends?

4. Does your child enjoy playing by him/herself?
5. How does your child move about your house?

6. What activities does your family do together?
go to the movies watch movies at home

go to the park grocery store ( )

go out to eat visit friends

visit family go to the mall ( )
on vacation attend community functions

go to the zo0 other

7. What activities are your child’s favorites?
8. What are your child’s least favorite things to do?

9. What community environments would you like to see your

child participate in this year in order to prepare him/her
for the future?

| 2
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BEHAVIOR

1) How does your child adapt to changes in their daily routine?
—_ Very well
—_ depends on the change
—_ does not seem to matter
____not at all
—__ becomes disruptive
2) How do you comfort your child when he/she is in pain?
___ music
—__ talking to them
___ rocking
___ holding
— kissing
___ other
3) How does your child sc~ially interact with other people?
____ very well
__ fairly well
. depends on the person
___ will tolerate it
—_ does not do well with strangers
—__ has to do the intitating
. does not do well at all
4)

Are there certain behaviors that your child does that you are
trying to decrease or fade out?

If so, what?

If so, how are you daling with this behavior?

5) How do you discipline your child?

6) What do you use as positive reinforcements/rewards for your
child?

7) What would you like to be; used during the school day?

o
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SELF-CARE/PERSONAL HYGIENE

1) What level of assistance does your child need to eat?
total assistance

he/she holds spoon/adapted spoon
he/she holds handled cup

finger feeds

uses a straw

opens mouth for spoon

little assistance

adapted plate

none

numnn

2) Wha

t

are your child’s favorite foods and drinks?

3) Wha

ﬁ

are your child’s least favorite foods and drinks?

4) Are there certain foods/drinks that need to be avoided?

. : ing?
5) How much assistance does your child need for dressing
some assist

total assistance
minimal assistance
no assistance

111

6) How does your child brush hair/teeth?
total assistance
—._. Some assistance

minimal assistance
none

is
7) What particular skills are you most concerned about at thi
time?

i d
8) Are you willing to demonstrate to the staff ( if requested )
any of the above routines listed above?

VOCATIONAL
1) Does your child particpate in household chores?
dusting vacuuming ___raking rable
cutting the lawn cleaning room ___ setting Gishes
clearing table clearing table ___washlqg for pets
drying dishes carring out trash ___ caring P
putting away dirty clothes washing clothes
150




drying clothes folding clothes meal preparation
cooking grocery shopping

2) What type of work does your child enjoy?

{ receptionist, jantorial, lawn care, resturant, laundry, pet
care, car repair, etc)

3) Has your child expressed an interest in a vocation to pursue
after graduation?

4) What work experience has your child participated in the past?

5) 1If so, how did they enjoy working?

€) Are there specific job duties you would like to see your child
work on this year?

. R . - . . \
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TRANSITION PLANS




FTE Number

Project SETS

Supported Employment Transition Services

Cover Sheet

DRS ID Number

Swdeat Name

MEMRSA ID Number

Projecied Graduation Follow-up Date

Eigh School

Individual Transition Plan

Birth Date

Grzduation Date

Review Data

Pardcipants

Review Dare

Pardcipants

Review Date

Paricipants

Review Date

Panicipants
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APPENDIX C

NOTICE TO PARENTS
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Aruitoxt provided by Eic:

NOTICE REGARDING COMMUNITY BASED VOCATICN INSTRUCTION PROGRAM

This is to notify you that the vocaticrnal training experiences
and goals listed in this Individual Ecducaticn Program will occur

in businesses in the cemmunity. I understand that vocational,
functi

onal academic, sccial, communiczticn and adaptive behavior

sXills training will cccur in the cemzunity. I fuTTher
nderstand that my scorn/daunghtar will net fe entitled To wages oF

Tt & jcbk 2t cne ¢f the training sitss

&C Vvecatlcn instructicn prigra

Farent/guardian

cate

U2
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CHECKLIST FOR ITP MEETING
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CHECKLIST FOR INITIAL ITP MEETING

A. Activities Prior:

* schedule family training sessions

* disseminate fact sheet/information sheet

* schaedule families to observe other ITP meetings (with consent)
* send notification letter

B. Activities During:

* review purpose
* answer questions
* discuss Personal Futures Planning
* address planning menu areas
* negotiate desired adult outcomes
* identify training issues and family support issues
* develop action steps that promote information dissemination and
follow through activities

C.  Activities After:
* assemble family information handbook

* schedule family training opportunities
* survey family for feedback on process and meeting

CHECKLIST FOR UPDATED ITP MEETING

A. Activities Prior:

* disseminate family information
* contact family to discuss ITP meeting participants
* send notification letter

B. Activities During:
* review focus of transition planning

* answer questions
* review recommendations and status of action steps form expiring !

U4




* revisit Personal Futures Plan
* address planning menu areas
* negotiate desired adult outcomes

* identify training issues, family support issues and agency resources
‘identity additional participants for the next ITP meetings

C. Activities After:

* add appropriate materials to the family handbook
* provide directory of service providers
* schedule family opportunities

* survey family for feedback

CHECKLIST FOR EXITING ITP MEETING

A. Activities Prior:

* contact family to identify issues and/or concerns that need to be
addressed

* contact family to discuss ITP meeting participants
* send notification letter

B. Activities During:

* introduce any new participants )
* review recommendations and status of action steps from expiring ITP
* identity traiining issues, family support issues

* develop zction steps that promote decision making that is future
oriented, as wsii as follow through activities

C. Activities After:

* add appropriate materials
* survey family for feedback
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NON-BINDING STATEMENT OF UNDERSTANDING




PROJECT B ETS

Supporsed

Emplcyment
Transition
Services

z NCY AGREEMENT
SCHOOL AND PARTICIFATING AGEINCY
COMMUNITY-BASED VOCATIONAZL INSTRUCTION PROGRAM

NON~-BINDING STATEMENT OF UNDERSTANDING

i)
2
0
tn
(&)

- - i N :'; €s
't The sesting at T eeiTencs wien Giesniiieiss
ferein cited as Business) wiil rr ST-C8 stuoents 231 vocationzl
&1 erpertunity to experience zxé pericrm ;ea“-qg-u;*e B
Fraclice skills in a patural envircnzent. .DE:‘?E::'- a2 studens
Farticiraticn in community based vazasiznal cTa-n-ne, :c T
pe = - - - e r.s gz by
w21l have many training expeIlsnces as pait Cf nos © functicnal
evelspment. e will receive training in -?$a~7cnfié community-
arad Iics, sscial and ada:‘\'_;\,e cerzvicr skills in ta e I g

SCSINTSS: No immedi

4 eed 3Y W Aaws 2 kv Tae
late advanta woll ke -i- v$ >
Zisiress. 1

;
Although students n;-- ze undéer fina s-pe:vlsicge~3
["oy -3 ES‘d.c-le— s~..’1001 sba‘-"l a“ ::-:Véc C: ;ne ELSLREfs .mif-- t‘e
asked s werk with a student ;:g_. _Et ;s.unce:s’.ciitgcg‘ .
Student trainees may cccasicrallv izrede cr interfe 3,11 ;Cb{
e:nlcvee S completion of his jer dutles. Exmrlovees ininc at
suffer job less or reducticn of heurs due to student ;ilé‘
the BQSLness. No activity pe:fc“neﬂ by the stucdents W .
training is cuaranteed to be s=ariazd cualltv, ner is i

T er
Guaranteec to be completed by the encd cf each training p

the -
~UD ¢ All students workinc a: 3Susiness and enrclled i
- -

c.mmu‘ltv-basac instructional grogran at 3
will te acccmpanied tc the Business EY ¢:~~-fled

- - -

e*cﬁe*s/paraaro‘esslonals enpicved Ly the

Scheel 5vssem.

- . ; "a.x.

- - LY ol - - -« ChCC- 1lah l-b_‘
LIABILITY: A-l students will te ccvered under s action

insurance. Students are not earlcyees and workmen’s compensatd

will not be -cquired The students are werking on an IZP and
therelcre the school system is directly responsible.

2IME:

: e
Days and hours will be acread upen by the Business and th

47




Special Educztion teacher.

REMUNERATION: All students participating at the Business will be
considered in a classroom vocaticnal progran and therefore will
not be emplovees. No renumeration is reguested. Students and

their parents have received notice and are aware of the training
nature of this activity.

WORK SITES: The exact type of work anc lccaticn cf the werk
station will be agreed upon by the Business and the Special
Education teacher after a comnrehens*ve werk inventory is
completed by the special educaticn teacher

EMPLO NT: The Business is under no ctligation to hire any
student participant in this pregram.

We,. the undersigned, as represent

atives :‘ cur agency cr kusiness
agrse to aktide by the statements listsd z-cve. We understand
that this agrzement may be cznceled by either party upen nctice

T< the cther.

Sctecial Ecucztion Teacher

wm
0('
m
0
[
f 4]
| B
1Y

Sucation Consultant

Susiness Rerresentative

Business Addéress:

Naze

O

ERIC “
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APPENDIX F

INFORMATION FROM SOCIAL SECURITY
REGARDING WORK INCENTIVES
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¢ Workbook Notes

SSI/SSDI Work Incentives
Program Overview
Administering Agency: Social Security Administration
fission
The Mission of this program is to help persons who are disabled or blind to return to
work and protect their status and their entitlement to cash. payments a_nd/or Medicaid or
Medicare protection until they can reasonably be expected to pay their own way and buy
their own health insurance protection.
iigibilitv for Servics
Persons who qualify to receive SSI/SSDI work incsntves must be eligible to receive SSI
or SSDI benefits. Specific eligibility criteriz are requirec Xor exch program.

Scope arvice

SSI/SSDI work incentives provide or concnue eligibiiisy fcr cuh_ payments anfi/qr .
Medicare/Medicaid coverage. The work incentives avaiizbie to qualified persons inciude
Section 1619a and 1619b, impairment-related work expenses, contnued paymeat to
individuals under a vocational rehabilitation plan, trial werk pesied, extended period of
eligibility, continuation of Medicare coverzge, and Plan for Achieving Self-Support.

fectivene ervics

SSI/SSDI work inceatives have reduced the risks of losing income of medical coverage

for many persons who return to work. Disincentives stil exist for some individuals who
would like to work.

Section 16192 and 1619b
Progam Querview
Administering Agency: Social Security Administration

Enabling Legislation: Emplovment Opporwnites for Disatied Americans Act (P.L. 98643
July 1, 1987 '
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Traines Workbook Notes

Mission of the Program

The mission of the program is to assist SSI recipients with returning to work by easing
the transition betwesn being on disability payments and Medicaid and being self-supporting.

B. ﬂil. E ervi

Section 16193 provides cash benefits to SSI recipieats engaged in substantial gainful
activity (SGA) if they continue to have the original disabling condition and currently mest the
income and resource requirements. Qualified persons continue to receive cash benefits
unless the mental or physical impairment improves or the beaefits are terminated for a reason

other than the disability. SSI is reinstated if income levels fall below SGA and eligibility
criteria for SSI are met.

Section 1619b provides Medicaid coverage for SSI recipients under age 65 who are
disabled or blind if their earnings are too high to recsive SSI cash payments. To be eligible
for Medicaid, a person must (1) have a disabling conditicn or continue to be blind, (2) nesd
Medicaid in order to work, (3) not be abie to afford benefits ecuivalent to SSI and Medicaid
coverage, and (4) mest all nondisability-reiated reguirements for SSI other than earnings.
Qualified persons continue to receive Medicaid coverage unti their earnings reach a
substantially higher level which takas into account their zbiiity to afford medical care and
rormal living expenses.

ch e“a

Section 1619 provides special SSI cash benefits to individuals with disabilities "who lose
eligivility for SSI payments under the regular rules beczuse they have earnings at the level
that ordinarily is considered to represent SGA (5300). Secdon 1619b provides special SSI
recipient status for Medicaid purposes to working disabled cr biind individuals when their
earnings make them ineligible for further cash payments.”

fiectivene

Section 1619 was established to help persons with disabilities become self-supporting.
Previously, SSI recipients who earned SGA facad the risk of losing cash benefits and .
Medicaid coverage even if their total income and resources were within the SSI need criteria.
The increased numbers of persons participating in Section 16192 and 1619b benefits reflects
the program’s success in helping persons with disabiliies work and become self-suppordng.

One measure of program effectiveness is a positive correlation between Section 1619
participation and employment initiatives for persons with savere disabilities. .

Persens receiving Medicaid benefits under Secdon 1612b are reviewed periodically for
redetermination of eligibility. Those claims which fit a citeria for scresning due to their

M«
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I\_lgte§
Trainee Wgrkhoo_k

c f Se

Persons under a vocational rehabilitation plan can contnue recnmieilt:ppagzcicy are no
urity Income (SSI) or Social Security Disability Income (SSDD) p aﬁ’; ‘0 an approved State
Gy dbabled on the basis of medical rezovery i they ae pardcipating

vocational rehabilitation plan at the time that the disability ceases.

Extent of Services

No data available,

Sec
lon

-

ctiven ervi

. scentage of total SSU/SSDI
Program effectiveness data needs to be collected on the pezcentage o

) ) ‘hile partcipating in a
recipients who return to work and receive continued payment while paracy
Vocation rehabilitation plan,

men

vide to Social Securitv and
Secial Security Administration. (1988). A Summary e R eSS
Supolemental Security Income Work Incentives for the Diszbiec

: e inistation, Office of
Publication No. €4-030). Baltimore, MD: Sccial Security Adminiszation
Disability.

Impairment-Related Work Expenses
Administering Ageacy: Social Security Adminisation
Mission of Program
The mission of the program is to assist S§I/SSDI recipieats Wltil r:lt;l.rsruﬁng :in u:rk by
easing the transition betwesn being on disability payments and being self-suppo

Eligibiity for Service

: e -related work
Persons receiving SSI and SSDI benefits are eligible to deduct "“Pmc;tc ;%Menb
expenses. SSI recipients must first establish Federal SSI eg:0MLy W1 ns receiving SSI
related work expense deductions. After ciigipiliry s determmne. pezso of c;sh pgvmcnt.
benefits can exclude their work-related expenses to compute the amount '

76
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inee Wor Notes

The person must pay for the items and services and not receive a reimbursement for the
xpenses by another source. Costs for items or services can only be deducted if they are
needed by the individual in order to return to work.

Scope of Services

Persons who nesd impairment-related items and services in order to work can deduct
these expenses from their eamnings when determining substantial gainful activity (SGA) under
Supplemental Security Income (SSI) and Social Securiry Disability Income (SSDI).
Impairment-related expenses can also be excluded from earned income in determining the SSI
monthly payment amount.

Expeases that are likely to be deducted include attendant care services, transportation
costs, medical devices, prosthesis, work-reiated equipment and assistants, resideatial
modifications, routine drugs and medicai services, diagnoscc procedures, nonmedical
appliances and devices, expendable medica! supplies, anc cosis for a seeing-eve dog.
Specific types of services and items under each category are cescribed.

Zxtent of Services

No data available.

fiactiveness of Servi

Program effectiveness data needs to be collected on the perceatage of total SSI/SSDI
recipieats who return to work and participate in the impairment-related work expense
incentive program.

men

Social Security Administration. (1988). A Summary Guice to Social Secyrity an: _

1 i me Work Incentiv the Disgbi lind. (SSA )
Publication No. 64-030). Baltimore, MD: Social Security Administration, Office of
Disability. )

Trial Work Period
Program Overview

Administering Agency: Social Security Administration

“43




The mission of the program is the assist SSDI recipieats with retumirr;ign ct’o work by easing
the transition between being on disability payments and being self-supportng.

ligibility ic

Persons who are receiving SSDI benefits are entitled to a trial work period beginning the

date that a claim is filed or the month of entitlement, whichever comes first.

c ice

. et - ; a period
Persons receiving Supplemental Security Disability Inﬁ°m° (SSDD cﬁw?r;:ormcp;m is
of nine months and continue receiving full disability benesits. The’PU{I-[’:;;ﬁ osincp their '
to allow SSDI recipients the ODportunity {0 iest their abiiity to work with =
megical and financial benefits. ‘aes e
P . v a ividual’s
SSDI recipients receive a month of wori credit for every month th.:t Fhe lf:i work cvedic
exrnings are over $75.00 a month. A perscn who Is seli-empioyed re:...V.efeg when pine
for every month of fifteen hours of work. The trial werk peried is CWT’f&ve at the end
work credits are accumulated. The nine menths do not kave to be consecu .m c::o
- . . in ac A ukarkar ph Acuzf Ca
o the trial work period, determination is mace zs to wheter the indiv cu.]; ;'e ination
subswantial gainfy] acdvity as defined by ezmings over §3€0.00 a month. - f:o;mﬂule" onths
decisions are made by the Social Security Admunsmt.mr.x.. Benen}s ?Iel'g?l ‘0 receive SSDI
following a decision that the individual is no longer diszbied and is ineligible -
cash payments.

No data available,

- -

ven ervi

Program effectiveness data nesds to be collected on the percentage oii to.t‘z;i Sfé)l .
recipients who return to work and participate in the trial work period incentive program

Documentstion

- . i and
Social Security Administration. (1989). MAQMMAB&%S N
Ppiem suriwv In Work Tncangives for th gt — lind. Office of
Publication No. 64-0303). Baltimore. MD: Social Security Adminisiradon.
Disability.

i S
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Notes

Extended Period of Eligibility

m W

Administer Agency: Social Security Administration
fissi

The mission of the program is to assist SSDI recipients with returning to work by easing
the transition betwesn being on disability payments and being self-supporting.

igibility for ices

SSDI recipieats who have completed a nine-month trizi work period and are determined
by the Social Security Administration to no longer be diszbiec because their earnings exceed

SGA level are eligibie for an extended pezod of eligibiiity. The extended pericd of
elgibility begins the month after the tal work pericd nesds.

Scope arvices

Social Security Disability Income (SSDI) recipients who have compiete a nine-menth
tzl work period are provided with a thirty-six-month pericc in which benefts can be
reinstated should earnings fall below the subsiantial gainfui acavity (SGA) level. Benefits
are reinstated during this ime without nesd for a new appiication, disability determination,
Or any waiting period. A new application for SSDI benefits would have to be compieted
curing any month that the individual’s earnings fall below SGA level after the thirty-six
months are up.

No data available.
Effectiveness of Services
Program effectiveness data neads to be collected on the percentage of total SSDI

recipients who return to work and participate in the exiended period of eligibility incentdve
program.

3
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Trainee Workbook Notes
Docymentation
Social Security Administration. (1988). A Summary Guide to Social Securjty and

lemen ecurity Tncome Work Incentives for the Di d . (SSA

Publication No. 64-030). Baltimore, MD: Social Security Administration, Office of
Disability.
Continuation of Medicare Coverage
erview

Administering Agency: Social Security Administration

The mission of the program is to assist SSDI recipier: with remming to work by easing
the transition betwesn receiving disability benefits and teing se_if—supporﬁng.
Eligibility for Services

SSDI recipients who are engaging in SGA and have rct medically recovered are eligible
to receive continued Medicare coverage.

c rvic

Pessons qualifying for SSDI benefits who are engaging in stbstantial gainful activity
(SGA) and who have not medically recovered can continue 10 recsive Medicare benefits for
thirty-nine months after completing a trial work period. .

Medicare coverage is provided for qualified persons during the thirty-six month beaefir
reinstatement period after a trial work pesiod is completed and for an addidonal thres months
after that. Medicare coverage may continue for a longer pesiod of time if earnings fall

below SGA for any of the thirty-nine months. Medicare coverage is terminated if a person’s
disability entitlement ends due to reasons other than engaging in SGA.

East f Servi
No data available.

Yei6




Traines Workbook

Effectiveness of Services

Program effectiveness data needs to be collected on the percentage of total SSDI

recipients who return to work and participate in the continued Medicare coverage incentive
program.

Documentation

Social Security Administration. (1988). A Summary Guide to Social Security and
lementa] Securitv Income Work Incentives for the Disabled Blind (SSA

Publication No. 64-030). Baltimore, MD: Social Security Administration, Office of
Disability.

Plans for Achieving Self-Support
Program Qverview
Administering Agency: Social Security Administration
Mission of Progrzm

The mission of the program is to assis: SSI and SSDI recipieats with returning to work
by easing the transition betwesn receiving disability benesits and being seli-supporting.

Persons who are blind or disabled can have a plan. "The individual must have a feasibie
work goal, a specific savings/spending plan, and mus: provide a clearly identifiable
accounting for the funds which are set aside. The plan must be in writing and have a
specific time frame. The individual must then follow the plan and negotiate revisions as
necessary” (Social Security Administration, 1988). Social Security representatives,

vocational rehabilitation counselors, social workers, or employers can assist an individual
with developing a plan.

~ rvices

Plans for Achieving Self-Support (PASS) allow persons to se: aside income or resources
for a specific period of time for the purpose of establishing or maintaining Supplemental
Security Income (SSI) eligibility, accomplishing a work goal, or increasing SSI payments.

31 YR
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W ook Notes

The purpose of the program is to assist qualified persons with becoming self-supporting by
allowing them to save money towards work without risking the loss of medical or financial
benefits under the income or resource restrictions. ) . ]

Qualified persons can set aside income and resources for a period of time for a specific
work goal such as education, vocational training, starting a business, or to purchase work
equipment. The income that is set aside is not included in SSI income .and.r.csourcc tests and
does not affect substantial gainful activity determination (SGA).. SSI eligibility can be
maintained or established and SSI payments can be increased with the use of PA§S.

Persons receiving Supplemental Security Disability Income (SSDI) can set aside SSDI
money under a PASS plan which may make them eligible for SSI benefits.

Extent of Services

No data available. An informal, verbal survev suggesis tht roughly 1,000 persons
nationwide have an zctive PASS plan.

ffectiveness of Se~vices

Program effectiveness data needs to be collected on the percentage of total SSI recipients
who return to work and paricipate in the PASS incentive program.

Docuymentation

Sccial Security Administration. (1988). A Summarv Guice to Social Security and
e Diszdied and Blind (SSA




WHAT GOALS CAN BE PURSUED??

Adminsistratvie Assistant
Automotive Assistant

Certified Public Accountant
Chef

Clerical aig
Computer Operator
Floral Designer

Fcod Preparation Worker
Housekeeper

Landscape Worker

Musician

Nursing Assistant

Receptionist

Telemarketing Specialist
Vocational Rerhabilitation Counselor

B % % % o % % % ¥ % % F % % N

WEART CAN A PASS COVER?

* Tools, conputers, unifcrms, eguirment, surrlies, and money tc¢
stazrt & business _
* Tuition, beccks ané supplies cr serzvices

P I

schcel cr training
* Mcdifications to hcme or car beczuse of

sapility .
. A Tt . 3 gtion of &
* Cost of transportation ( including purchzse and cperat
vehicle)

* Job ccach, medical care,

= attendant cars, and chilid cares nce
* Taxes ( except income tzx), pe-mits, .icenses, and Iine
charges
LR
ERIC L
rorecrosieio enc)




BEST COPY AVAILABLE

Pl

SSE Title XVI
Supplemen_tal Security Income

* Welfare program based co
need, no more than $2000 in
assets fer an individual

* No waiting peried

*Presumptive disakility fcr up
tc six mcnths

* Retrcactive only tc the cate
cf applicaticen

* Maximum tenefit rate,
Fayment determined by currext
iaccme ancé work related
expenses

* Alcchkel/drug addictes must
have a representative Fayee

* Substantial Gainful Activity
§S§A) test to establish
initial etigibility: gross
inccme cf 500 or less per
menth (these with klindness
dTe exempt frem SGA test)

* No trial werk pericd cr
extended pericd of
eligibility- income frem werk
s counted against benef:i:
check afier $65.00

* Credit £:r IRWE

* Crecdit 2:r PASS

* Credit 2:r BWE

* Credit Zor Studemt Earned
Income:

* Medicaid is provided witk
SSI eligibility

-0

§SDI: Title I
Social Security Disability
[nsurance

xrinsurance pregram based on
age and number of quarters
wcrited as well as wages

* Usually a £ month waiting
pericd after cnset of
impairment

* Nc presumptive payments

* N¢ requirement fcr payee if
Cetesnined cagaile

* Substantial Gainful Activity
determinaticns required fer
eligizility a=d tec maintain
disazility status for blind
az¢é zmen-bling

* Trial Work Period (5209 or
mcre per montz fcr any nine
ment:s withiz a 60 mcnth.
perizsé; 36 mcnth Extended L
Pericd of Eligikility im whicx
paymeat is based on income
Eelcw the SGA level

®* Credit fer IRWE

* PASS can te written.tc
estahiish SSI eligibility and
€SDI used as the resgurce

* Crecdit for Subsidy

* Medicare is pravided wit

eligimility aiter a 14 menth
waitiag neriad
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WORKSHEET FOR

STEP

STEP

STE?

STE?

STE?P

ZA.

3A.

CALCULATING SSI BENEFITS

————_ UNEARNZED INCOME
20.00 GENERAL EXCLUSION

|t »

————— __ COUNTABLE UNEARNED INCOME

EARNED INCOME (MCNTELY GROSS WAGES)
65.00 EARNED INCOMF INCLUSION

infr »

$

—._ ___ COUNTABLE EARNED INCOME

SUBTRACT IRWE EXSENEES
———— TOTAL COUNTABLZ EARNED INCOME

c-f"— 2 DIVIDE E7 TWO
S— FVISED COUNTASLE EARNED INCOME

" COUNTARBLZ UNZARNED INCCME

REVISED CCUNTASLE TARNED INCCOME

—— __ TOTAL COCNTABLE INCCME (EOTE EARNED AND
UNEARNED)

" -+ n

MINTUS PASS EXPENSES
———  TOTAL COUNTABLE INCOME

s

—— PEDERAL BENEFIT RATE ($434.00 CKR £256.00)
MINUS TOTAL COONTABLE INCOME
———— __  SSI MONTELY BENEFIT

mit n

$ e UNEARNED INCOMS
—_— EARNED INCOME

hd SS1 BENEFIT
S TOTAL USABLE INCOME

MINUS PASS AND/CR IRWE EXSENSES
TCTAL INCOME TO 3 USED POR LIVING
EXPENSES

ni

ol
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Regulations, Part 527: *
Employment of Student Workers<(2>

Title 29, Part 527 of the
Code of Federal Regulations

U.S. Department of Labor
Employment Standards Administration
Wage and Hour Division

WH Publication 1024
Reissued March 1980

This supiication conforms ta the Coce of Facera Requlations as of Fepruary 12, 1280.
the date this recrint was authorized.

oo
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TéEST COPY AVAILABLE

PART 527 —EMPLOYMENT OF
STUDENT WORKERS

Sec.

527.1 Applicapility of tiie redui.aiifg won-
tained in this part.

527.2 Definiticns.

52'.'.3_ 'Applicat‘.on for a stivient-worisr er
tificate.

527.4 Procedure fer acticn wpon an apple
cation.

527.5 Conditions governing issuance of &
student-worker certificate.
§27.6 Terms and conditiuns of emaieymes’
under student-worker certificates. )
527.7 Employment records tc be kezt.
§27.8 Amendment or replacement of a stu-
depi-xwarker certificata,
527.9 Amendment to the regulaldns iu
this part.
AUTHORITY: Sec. 14,
amended: 29 U.S.C. 214.
SouURCE 20 FR 7737, Oct. 14,182
otherwise roted.

53 Stat. )88, as

[$])

. uniess

§3527.1 Applicability of the regulations
contained in this part. '

The regulations contained in thnis
part are issued under section 14 of the
Fair Labor Standards Act of 1038. 2s
amended, to provide for the empicy-
ment under special certificates of stu-
dent-workers at wages lower than the
minimum wage applicable under szec-
tion 6 of the act. Such certificates
shall be subject to the terms andé con-
ditions hereinafter set forth.

§527.2 Definitions.

. As gsed in the regulations contained
in this part: A “student-worker” is a
student who is receiving instruction in
an educational institution and who is
employed on a part-time basis in shops
owned by the educational inscitution,
for the purpose of enabling the stu-

dent to defray part of his school ex-
penses.

§527.3 Application for a student-worker
certificate.

(a) Whenever the employment of
student-workers as learners at wages
lower than the minimum wage appli-
cable under section § of the Fair Labor
Standards Act of 1938, as amended. is
believed necessary to prevent cursail-
ment of opportunities for employment
in a specified educational inseitution.

an application for a special certificale _subsequent application-
‘d 2 4 :.)

auranrizing the employment of such
s:uden:-wor'.-:ers as iearners ai submin-
imum vage £aies mav pe filed by an
approgriate official of the educaticnal
insuitution with the Administrator of
the Waze and Heour Division. United
Srates Deapartment af Labor, Washing-
tan. D.C. 20210. A cepy of such appli-
cazicn inall de sied simultaneously
with the apprcariate Regionzl Cilice
of the Division.
m Applicazion must oe made 93 t:he
officia: form furnished by the Division
and must contain all information re.
auired by such form, including among
other tRings. the industries and occu-
pations within each industry in which
the siudent-workers aie v e em
picyed as \earners, the numbter of stu-
cent.workers requescted, théir Ppro-
pesed nourly rates and learning peri-
cds in number of hours, the number of
faii.ime experienced workers in sx_xch
cecapations and r.he_ir s:r_azg_nc-ume
average nourly earuings curing tne
past year. and a descriptiof gf the
grocucts being manufactured in the
s*:-'-.ool-operated industry. Any .appli-
cant may also submit such additional
information as may be pert}r}ent. .
(¢} Any application which fails to
present the information reguired by
-ne forms may pe returned to t}ue ap- §
piicant with a notation of deficiencies §
and without prejudice against spbmxs-
sion of a newor revised application.

§327.4 Procedure for action upon an ap-
plication. eat .
i catiot
(a) Uponl receipt of an appll
for thepemployment. of stuc.le.nt. work
ers as learners. the Aclmimsg}'at.ox;1 :1
his anthorized repx_'esentati\:e s

s ortunit
sentative may provide an opf
to other interested persons :gpvreser
data and views on
piior to granting of denying 3 studen
worker certificate. e ce _
(9 If a student-wo r ;
issued. it shall be mailed t% :!X;L: :rg?k
tional institution. .IK a stu ;
certificate is denied. o
denial shall pe sent to ¢ rexi ¢
institution and such de A ing 2
without prejudicc to the




necessary by reason of the amendment
of the regulations in this part, or may
withdraw a student-worker certificate
and issue a replacement certificate
when necessary to correct omissions or
apparent defects in the original certifi-
cate.

§ 527.9 Amendment to the regulations in
this part.

The Administrator may at any time
upon his own motion or upon written
request of any interssted person set-
ting forinh reasonatie grounds there-
for, and after opgpcriunity has been
given to interested persons to present
their views, amend or revoke any of
the terms of the reguiations contained
in this part.

oo
C.
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PART 528—ANNULMENT OR WIT WAL
OF CERTIFICATES FOR THEHgggLOY-
MENT OF STUDENT-LEARNERS, AP
PRENTICES, MESSENGERS, HANDI-
CAPPED WORKERS, STUDENT-WORKERS,
AND FULL-TIME STUDENTS IN AGRI-
CULTURE, INSTITUTIONS OF HIGHER
EDUCATION, OR RETAIL OR SERVICE
ESTABLISHMENTS AT SUBMINIMUM
WAGE RATES

Sec.

328.1 Applicability of the re jons i i

3 P re regulations in this part.

328.2 Definition of terms. >

2:2,8.3 Withdra.wal and annulment of certificates.

$28.4 According opronunity to demonsitale or ashiev?
compliance.

$28.5 Proceedings for withdrawal or
o 3 a nt.
Tan poed nnulment

zng = :
S28.7 Effect of order of annulment or withdrawai.

. AUTHOR!ITY: Sec. 14. 52 5tac. 1068, as amended: 22 C.5.C.

+ o
-

§528.1 Applicability of the regulations in this
part.

The regulations in this part shall govera the
annulment or withdrawal of any cerificate
except a temporarr certificate issued gpencing
{inal action on an apolication. issued purs:uan: 2
P.a‘rr.s §19. 320, 521. 522. 523. 524. and 327 of
wis chapter, and having effect under secticn it
of the Fair Labor Standards Act of 1938.

{27 TR 3994, Apr. 26, 12621

§328.2 Definition of terms.

As used in the regulations contained in this
part, the term:

(.a! “Withdrawal” shall mean termination of
validity of a certificate with prospective effect
from the time of the action of withdrawal.

(t_:). “Annulment” shall mean withdrawal of a
certificate with terroactive effect to the date of
issuance.

(c) **Authorized representative” shall mean:
11) The Assistant Regional Administrators for
the Wage and Hour Division (who are authotized
to redelggate this authority) within their respec-
tive regions. and {2) the Caribbean Director of

the Wage and Hour Division for th sovered
by the Caribbean office. or the area covere

BEST COPY AVAILABLE

(4) *“Area director” shall include any area
director of the Wage and Hour Division.

(21 FR 3315, Julv 17, 1956, s amended 3t 28 FR 11231, Oct.
19, 196 33 F7 4335, Apr. 30. 1968: 43 FR 28469, June 30
1978] '

$528.3 Withdrawal and annulment of certifi-
cates. |

(a) An authorized represeatative may with-
draw a certificate from any emplover within
that representative's region who, acting under
color of any certificate or application for the
employment of learners, handicapped workers,
studeat-workers. student-learners, apprentices,
messengers, or full-time students in agriculture,
ietail, or sewice esrablishments, or in institu.
tions of higher education at subminimum wages
under section 14 of the act, fails to comply with
the limitaticns in such certificate or otherwvise
violates tae ac:.

(b1 An authorized representative may annul a
cerrificate aiected by mistake in its issuance if
the empiover knowingly induced or kaowingly
:cok acvaniage of the miscake. Where the
employer cic not knowingly induce the miszake
but kaowingly took advantage of it, a new
certificate shall be issued by the authorized
renresentative if. and on such terms as. such
certificate wouid have been issued had there
been nc miscake limited in its term from the
date of issuance to the date of annulment of the
annulled certificate.

(¢) A cerificate may be withdrawn in the
public interest by a tepresentative authorized to
issue such type of certificate whenever 3ay part
of the exemption it provides is mo longer
necessary to prevent curtailment of opportuni-
ties for empioyment. If appropriate, a more
limited replacement certificate may be issued by
the authorized representative.

{33 FR 3338, Asr. 30, 1968. as smendr 1 at 43 FR 28489
30, 19781

June

§528.4 According opportunity to demonstrate
or achieve compliance. :

Pricr to instituting procedures for withdrawal
of a cersificate under paragraph (a) of § §28.3.
excent in cases of willfulness, an area .rector
shall mail a letter to the employer settiig forth
alleged facts or conduct which may warrant
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withdrawal of the certificate. and fixing a time
and a place for a conference at which the
emplover shall be accorded an opportunity to
show that no cause for withdrawal under
$5328.3(a) exists or that compliance has been
achieved by paving wages improperly withneld

and by taking steps adequate to insure that new .

cause for annulment or withdrawal will not
occur. By written report to the appropriate
authorized representative. a copy of which shall
be mailed to the emplover. the area director
shall concisely summarize the conference and
shall include conclusions as to whether the
emplover demonstrated or achieved compliance.
[f the authorized representative is satisfied that
the emplover either demcnsiratad of achioved
such compliance. no proceedings shall be insti-

tuted under § 328.3(a) for the withdrawal of the
certificate.

{33 FR 5338, Adr. 0. 1968, 4s armenacd at 43 FR 28483, June
0. 19781

1528.5 Proceadings for withdrawal or annui-
ment.

The representative authorized 0 withcraw cr
annul a certificate under §3528.3 shail institute
proceedings by a letter mziied to the emcicver
and, where appropriate. to the appreaticsshin
zgency (in the case of apprentice-certiticatas; cr
the responsible school official (in the case of
scudent-learner certificates), setting forth aileged
facts which may warrant such annulment or
withdrawal and advising the emplover that suca
an annulment or withdrawal of the scope prc-
vided in §3528.7 will take effect at a time
specified unless facts are presented which con-
vince the authorized representative that such
action should not be taken. The letter shall
advise such person. agency, or official of the
right to respond by mail or to appear by or with
counsel or by other duly qualified representative
at a specified time and place. If there is no
timely objection to the withdrawal or annul-
ment thus proposed. it shall be deemed effective
according to the terms of the letter instituting
the annulment or withdrawal proceeding with-
out the necessity of any further action. If
objection to the annulment or withdrawal as
proposed is made within the specified time the
further proceedings shall be as informal 1
practicable commensurate with orderly dispatch
and fairness. Department of Labor investigation

c2
(A

L)

tiles or reports Or portions thereof may be
considered in such proceedings to the extent
they are made available for examination during
the proceedings. If objection to the proposed
annulment or withdrawal ic made by such
specified time, the authorized representative
shall.  after considering all pertinent matters
presented, mail a letter to the emplover and.
where appropriate, to the apprenticeship agency
or the responsible school official. setting out
that representative’s findings of specific perti-
rent ‘acts and conclusions and that representa-
tive's order concerning the proposed annulment
or withdrawal. In proceedings i.nstit‘uted for
annulment, the order may provide for with.
drawal inscead of annulment if the proof war.
rants such withdrawal but fails to support
acecuatelv the annulme: . Suck an order shall
be deemed issued and eifective according to its
terms when mailed.

Iz

{22 TR 3483, July 13, 1957, a3 amended at 43 TR 18243 June
30. 1373,

13286 Review.

A=v emplover anc. when appropriate. any
ancrenticeship agency or responsible sc2ool otfi-
ciai. who eXpressed timely objection to the
~ro~csed action prior o issuance of ax order of
annuiment or withdrawal may obtain review,
limited to the question of whether the findings
of fzct support the order under the regul‘ations
in this part. Application for such review shall be
in writing addressed to the Adminis::atgr anfi
mailed within 15 days after the order is issued.
Tae Administrator may affirm, mocify, or re-
verse the order, or may remand it for further
oroceedings. The order under review s:.all not. be
staved in effect pending such review. Any
agerieved person may obtain such review of an
orcer entered in proceedings instituted under
parzgraph (c¢) of §528.3.

{31 7R 4316, July 17, 1986, as amended at 22 FR 3883, July
18, 29871

$528.7 Effect of order of annulment or withe
drawal.

Except as otherwise expressly pro'nded. in
such order. any order of annulment or -\Y,“h;
drawal under paragraph (a) or (b) et § 528.3
shail e effactive to terminate ?Jl certifications
to which the regulations in this part apply in
effect at the establishment where the cause for
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withdrawal arose or where the annulled certifi-
cate had effect. After such annulment or with-
drawal, such emplover shall be ineligible to
obtain or exercise the privileges granted in such
a certificate until that employer satisiies the

oo
(I
<

issuing representative that that emplover will
not again give cause for annulment or with-
drawal if a certificate is issued.

{21 FR 3216. July 17, 1938, as amended at 43 FR 28469. June
30. 1978

3PQ 923 %0
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{9—EMPLOYMENT COF FULL.
”Yll:ﬂs STUDENTS AT SUBMINIMUM

WAGES

ARetail o2 tervien Establishments,
swbwert £ cnd Agricuiturs

<

;f;:; agplicanility of the cegulations in
this subpart.

519.2 Definitions.

$:9.3 Application for 2 full-time student
certificate.

519.4 Procedure for action upon an appli-

on

cstion.

5i9.5 Conditions governing issuance of
fail-time student certificates.

5i9.6 Terms and conditions of empioyment
under fuil-ume student certificates and
under temporary authorzation.

£;9.7 Recordstobe 33234

119.8 Amendment or repiacement of 2 full-
ume student certificate.

;0.9 Reconsmideration and review.

£i9.10 Amendment Or revocation ol the
regaiations in this sudpars.

suboert B—Institutions of Higher Education
S,

t:9.1: Asplicaosiiny of the regulations in
thix uopare.

£19.12 Defimtions.

$19..3 Appication for a fuil-time student
cerificate,

£i9.14 Procecure {Or aciicn 4pOn an anpii-
cauon.

519.19 Conditions goverming issuance of

__‘ull-ume siudent certificaces.

3i9.16 Terms and conditions of emgioy-
ment under full-ume student certificates
and under temporary authorizauon.

$19.17 Records to be kept.

519.18 Amendment or reziacement of 3
full-time student certificate.

$19.i12 Reconsideration and review,

519.20 Amendment or revocation of the
reguiations in this subgarw.

ACUTHORIZY: Secs. 11 and (4. $2 Stac. 1068

sec. 11, 78 Stst. T4 seca. 301 ang 602, 80
Stat. 343, 844 (29 U.S.C. 211, 210,

Souncr: 40 FR 8329. Fed. 11, 1975, uniess
otherwise noted.

Subpart A—Ratail or Service
Establishments, and Agricuiture

¥319.1 Applicability of the regulations in
this subpart.

(a) Statutory provisions, Under sec-
tion 14 of the Fair Labor Standards
Act of 1938. as amended. and the au-
thority and responsibility delegated to
hum. her by the Secretary of Labor (38
FR 8753) and by the Assistant Secre-
tary for Employment Standards (39
FR 33841) the Admurustrator of the
Wage and Hour Division is authorized
and directed. t0o the extent necessary
in order to prevent curtailment of op-
portunitivs {or employment, to provide
by regulation or order for the employ-
ment. under certificates, of full-time
students in retall or service establish-
ments, or in agriculture. That section
containg provmonl' requiring & wage

mmea la scal ssrtiftcates at nnt 1043

than 8% percent of the minimum wage
applicable under section 6 of the aAce,
limiting weekly hours of eraployment,
stipulating compliance with the appli-
cable child-labor standards. and safe-
guarding against the reduciion of the
full-time employment opporiunizies of
employess other than fuli-time stu-
dents employed under certificates.

(b) Source of limitations. Some of
the limitations in this subpart are spe-
cifically required in section 14(b) of
the Act. The other limitations imple-
ment the provisions in that section re-
lating to employment opportunities.
j.e., the “extent necessary 0 prevent
curtailment of opportunities for em-
ployment” and the avoidance of a
~gubstantial probadility of reducing
the fulltime employment opportuni-
ties of persons other than those to
whom the minimum wage rate author:
ized"” under seczion l4(bi is applicabie.

(40 FR 6329, Fea. 1I, 19°% 40 FR 22848,
May 23. 19781

§319.2

(a) Fuil-time studencs. & “icll-Ume
stucent” for the purzose of tnis sub
par: is defined as a student Tho re
ceives prumarily daytime i werucsion at
the physical location of a bora fide
educational institution. in accordance
with the inszitution's accented defini-
tion of a full-tume stucent. A full-time
student retains that stalus dur:ng the

. student’s Christmas, summer and
other vacatiorns. Arn individual who
was such a stucent immediately prior
to vacation will be presumed not to
have discontinued such status during
vacation if locai law regquires his/her
attendance at the end of the vacation.
In the absence of such requirement
nis/her status during vacation will be
governed by his/her intention as last
communicated to his;her employer.
“The phrase in section 14(%) of the
statute “regardiess of age but in com-
pliance with applicable child-labor
laws.” among other things. restricts
the employment in a retail or service
establishment to full-iime students
who are at least 14 years of age be-
cause of the application of section 3(1)
of the Act. There is a minimum age re-
quirement of 1§ years in agricuiture
for employment during school hours
and in any occupation declared haz-
ardous by the Secretary of labor
1Subpart E-1 of Part 370 of thus Title.)
In addition. there is 3 minimum age
restriction of 14 years generaily for
employment in agriculture of a full.
ume student outside school hours for
the school distoies where such employ-
ee is living while g0 employed. except
{1) minors 12 or 13 years of age may
be employed with written parental or
guardian consent or they may work on
farms where their parents or guard-
ians ate employed. and 13} minors
under 12 may wark on farms owned or
operated by their parents or with pa-
rental or guardian consent On farms

Definitions.

whose emDioyees are exempt fror
;1‘35\ § by section 13 (z}(ﬁg(A) 0

(b) Bona fide educational in
tion. A "bona fide educaticnal ir
tion” is ordinarily an accredited
tution. However, a school which
accredited may be considered 8 °
fide educational institution™ in ¢
sional circumstances. such as whe
school IS too recently establish
have received accreditation.

(¢) Retail or service estadlish.
~Rasrail or service establish:
means a retail or service establis:
as defined in section 13(aX2) ¢
Fair Labor Standards Act. The
tory definition is interpreted ir
779 of this chapter.

(d) Agriculture. “Agriculture”
agriculture as defined In section
the Fair Labor Standards Ac:
statutory definition Is interpre
Part 780 of this chapter.

ey Student hours of emplo
~Etudent hours of employ
means hours during which st
ars empioyed uncer full-time s
carsificates issued under this ge
is distinguished {rom “hours
pioyment of students”.

fy Employer. Secuion 519.4 ¢
an agricultural or rezail or ser
tablishment employer to empi
more than six full-iime stude
subminimum wages on forwarc
apclication but belore cerzif
For this purpose. tie term "exy
lcoks to the highest structure
ership or control, and hence -
more than a single retail or se:
tablishment or farm. e.g.. the
ling conglomerate or enterprs
be the “employer”. With res
public employers who operate .
service establishments (see <
Par. 7719) the ~employer” me
highest strucsure of control
the State, municipallty, co
other political subdivision.

{40 FR 6329, Feb. 11, 1915. as amer
TR 58748, Nov. 11, 1970 4 FR 2
8, 19781

§519.3 Application for a fulltim
certificate.

(a) Whenever the employ
full-time students wo_rm o
school hours in agriculture
retail or service estz!_:ushx
wages lower than the minimt
cable under section softheF
Standards Act is believed to
sary to prevent curzailment
tunities for employment anc
ment of them not crel
stantial probability of redi
full-time employment oppor:
the other workers, an spplica
certificate may be filed bY
ployer with the appropriate
Oftice of the Wage and Kog
«or the Denver. Colorade A
for Cog‘r:do. .u‘xm
South otal
Ctah area Office for Mon!
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§ 319.3()

and Wyoming: and the Caribgean
Office for the area it covers). Such ap-
plication shall be signed by an author-
1zed representative of the employer.

(h) The application must be filed in
duplicate on official forms or exact
copies thereof. The forms are avail.
able at the offices mentioned in para-
graph {a) of this section. The apgiica-
tion must contain the information as
to the type of products sold or services
rendered by the establishment, hours
of employment during the preceding
twelve-month period or data {rom pre-
vious certificates (or applications) as
pertinent to the application. and other
information for which request is made
on the form.

{c) Separate applicarion must be
made for each farm or establishment
in which authority to employ full-time
students at subminimum wage rates is
sougnt.

(d) Application for renewal of a cer.
tificate shall be made either on the
same type of form as is used for a new
acpiication or on an aiternate official
iorm. No certificate in effect shall
exgire until action on such an applica-
tion shall have been finally deter-
mined. provided that such application
kas besn properly executed. and is re.
ceived by the office specified in para-
gmazha (3) of this seszion not less than
13 n.or more than 30 days prior to the
exyziration date. A progerly executed
acpiication is one which fully and ac.
cux;ate!y contains the information re-
quxr_ed on the form. and the required
cer:‘.ﬁganon by an authorized repre-
sentative of the employer.

§319.4 Procedure for action upon an ap-
plication.

(a) Under certain conditions. an agri-
cultural or retail or service establish-
ment emnployer may.obtain temporary
authorization to employ full-time stu-
dents at subminimum wages. These
conditions are: (1) Attestation by the
employer that he/she will employ no
more than six full-time students at
subminimum wages on any workday
and that the employment of such stu-
dents wiil not reduce the full-time em-
ployment opportunities of other per-
sons. and (2) forwarding a properly
completed application to the Wage
and Hour Division not later than the
start of such employment. and (J)
posting a notice of such filing at the
place(s) specified In paragraph (a) of
§ 319.6 of this subpart, and (4) compli-
ance during the temporary authoriza-
ton period with the requirements set
forth in paragraphs (b) and (§)
through (o) of §5819.8 of this subpart.

(5 Temporary authorization under
the conditions set forth in paragrapn
ta! of this section i3 eftective {rom the
date the application {s forwarded to
the Wage and Hour Division in con-
formance with §319.3 of this subpart.
Thus authorization shall continue in
efface far aNRe YeAr fram the date af

F ]

forwarding of the application unless.
within 30 days the Admunusirator or
his/her authcrized regresentative
denies the application. issues a cereifl
cate with modified terms and condi-
tions. or expressly extends the 30-day
period of review.

t¢) Upon receipt of an appiication
for a cersificate. the officer authorized
to act upon such application shall
issue a certificate if the terms and con-
ditions specified in this subpart are
satisfied. To the extent he stie deems
appropriate. the authorized officer
may provide an opportunity to other
iterested persons to present data.
views. or argument on the appiication
prior to granting or denving a certifi-
cate.

(d) Until April 30, 1876.if a certifi-
cate Is issued. there shall te sublished
in the Frprral RECIsTIX 2 general
statement of the terms of sucl certifi-
cate together with 2 notice that, pur-
suant to § 519.8. for 43 days ‘ollowing
such subiication any interesced person
may file a writien reguest for recon-
siderarion Or review. Thereaiter. appli
cations and cersificates il Se avail-
aole for examinaion in jecordance
with appilcabie reguiatiors in Wash-
ington. D. C.. and ir the agpropriate
Begional Office of the Wage and Eour
Division (or the Denver Colorado
Area Office for Coiorado. North
Dakota. and South Dakota: the Salt
Laks City. Utaa Ares Oflice ‘or Mon-
tana. Utah. and Wyoming: and the
Caribbean Office for the aTfe3d it
covers) for establishments in its area.
A period of 60 days will be provided
after certificate issuance during which

ny interested person may #ile a writ-
ten request for reconsiceration or
review. ‘

(&) If a cersificate is denied. notice of
such denial shall be sent to the em-
ployer. stating the reason or reasons
for the denial. Such denial shall be
without prejudice to the filing of any
subsequent application.

{40 FR 8329, Fec. 11, 1975, 28 amended at 42
FR 58745, Nov. 11, 1877}

§3105 Conditions governing issuance of
full-time student certificates.

Cerificates authorizing the employ-
ment of full-time students at submini-
mum wage rates shail not be issued
unless the following conditions are
mes:

«a) Full-time students are available
{or employment 3t subminimum rates:
the granung of 3 cert:ficate 18 neces-
sary n order to prevent curailment of
opportunities for employment.

\b1 The employment of more than
six {ull.time studernts by an employer
will aot create d substantial probabili-
ty of reducing the full-ume employ-
ment oppoftunities for persons other
than those employed unde? such cer.
tifieatss,

{¢) Abnormal labor conditions
as a strike or lockout ¢o not ex
the farm or establishment (or wf
:téll-time student certificate is re-
(d) The data given on the at
tion are accurate and based on
able records.
(@) The farms or establishmer
whose experience the applicant
meet the requirements of para
th) of § 519.6.
¢f) There are No serious outsta
violations of the provisions of .
time studeat certificate pre:
issued to the employer. nor have
beea any serious violations of tr
Labor Standards Act (including
Labor Regulation No. 3 and th
ardous Cecupations Orders put
in Part 570 of this Chapter)
provide reasonable grounds t
clude that the terms of a cert
may not be compiled with. if issu
(g) The subminimum wage
proposed to be paid full-time st
under temporary authorizati
under certificate is not less t!
percent of the minimum wage a
bie under section 6 of the Act.
(n) Cartificates will not be
where such issuance will result
ducsion of the wage rate paid tc
rent empioyee. including curre
dent employees.

{40 FR. 6329, Feo. 11, 1975, as amenc
FR 58745, Nov. 11. 18771

§519.6 Terms and conditions of
ment under full-time student
cates and under temporary au
tion.

xpiration dates. A copy

certificate shall be posted du

effective period in & conspicuot
in

for example. adjacent to t
g!?cx or on the bulletin board -
notices to the employees. If ter
suthorization is in effect und:
graph (a) of §819.4 of this su
notice thereof shall be-similar
during the effective period of .
thorization.

(n) Full-time students may
employed under & certxficg.u
than 85 percent of the mimnf\
applicable under section §0

¢y For rewil of gervice ¢
ment empioyers or agricutt
ployers. the allowable exten
time student employment unc
icates varies depending ont
(1) The employer proposes :
no more than six fulltime 8
subminimum wages on any
\4) the applicant requests
for not more than 10 Dert:t
total hours of all employ
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ques:s authority for more than 10 per-
cent of the total hours during any
moath. ‘For agricultural employers.
the month of full-time student certifl.
cated employment may vary somewhat
from the month in a previounr year on
which the certificate is based. depend.-
ing on seasonal factors.)

(d) Retail nr service estahlishment
employers or agncultural employers
requesting authorizaticn to employ
not more than sir full-time students at
subminimum wages on any workday.
An application from such an applicant
provides temporary authorization for
the empioyment of full-time siudents
at subminimum wages: Prvided. The
conditinns set forth in paragraph (a)
of 1519.4 of this subpart are met.
t.-;:orj. roview ef the application by tne
Administration or his/her authorized

representative. the extent of the tem-

sorarr authority may be modified.

te: ipplicants requesting cuthorza-
tion ‘or not more than 10 percent of
the lota!l hours of all enployees durmng
any menth. For such an applicant, cer-
uficatas may authorze the employ-
ment of full-time stucent at submini-
mum ~¥ages for up to 10 sercent of the
totai nours of ail empioyees during
n¥ month. regardless of Fast practice
of empioving students. (Note: An es-
tablisnment which has not previously
neid 2 certificate may be authorized 10

cloyees during any month. Applicants
requesiing authority under this para-
grach need not refer to paragrapns
(f). cgr or (h) of this section.)

.m Aoplicants reguesting authoriza.
tion for more than 10 percent of the
total monthiy hours of all employees
durig any month with records of
hours of employment o students and
vorerace by the Act prior to May 1974,
For such an applicant. certificates
may not authorize f{ull-time student
employment at subminimum wages in
excess of the highest ratio under any
of these three formulas: t1) The pro-
portion of student hours of employ-
ment e, of full-time students under
certificates) to total hours of all em-
plovees for the corresponding month
of the preceding twelve-month period:
{2) the maximum proportion of stu.
dent hours of employment to total
hours of all employees (in any corre-
sconding month), appiicable to the is
suance of full-time student certificates
Yefore May 19%4: or «J) 10 percent of
the :otal hours of all employees.
during any month. (Note: An estab.
lishment which is entitled to monthly
allowances ranging from $ to 20 per-
cent may be authorzed 10 perctent for
those months which were less than 10
percent and retain the higher ailow.

ances for those months above 10 per-
cent.?

1@ dpplicants requesting authorza.
:‘zon_"or mare than 10 percent of the
{0tei 1ours of all employess dunng any
monzA with records of hours of em-
MMoyment of siudenis and aew cover.

age under the 1974 Amendments. For
such an applicant. the hignest permis-
sible allowance under a certficate
during any month is the highest ratio
under any of these three formulas: (1)
The proportion of hours of employ-
ment of full-time studeats to total
nours of all employees during the cor-
responding month from May 1973
through April 1974: (2) the proportion
of student hours of employment (i.e..
of hours of full-time studeats under
cercificates) to total hours of all em-
oloyees during the corcesponding
month of the preceding twelve-month
period (an alternative which is not ap-
slicable tc all months of the year until
12 months after May L. 1974 or (3) 10
percent of the total hours of all em-
uiuvess. duning any month. (See notes
under paragraphs (e) and () of this
section.)

(h) Applicants resuesiing cuthoriza-
tzon jor more than !0 pevceal of the
total hours of all enzloyees dumng any
month without records o siudent
hours worked. For such an aggiicant.
the permissitie sroporaon uncer cer-
tificate of ‘ull-time stucent nours at
SuDMINIMUMSS ‘vages 10 total fours of
ail emzicvess is Sased on ihe “Trac
tice” during the sreceding twelve-
month zeriod of: (%) Simiiar establish-
ments of the Same emglover in the
same generai metropoiitan areis in
which such esiaciisiment ir located:
(?) similar estabiisnments in the same
or nearsy cornrmunities if such estab-
lishment is 2ot in 2 metrogolitan area:
or (3) other estabiishments of the
same general characler operating in
the community or the nearest compa-
rable community. (“Practice” means
either the cartificate allowances or the
proporiion betwean the actaai student
hours of emplovment to the total
hours of all empiovess.?

(1) An overestimate of total hours of
employment of all emplovees for a
current monch resulting in the em-
ployment of the full-time s:udents in
excess of the hours authorized in para-
graph (e (D). (). or (h) of this section
may be corrected by compensating
them for the difference between the
subminimum wages actually paid and
the agplicable minimum under section
6 of the Act for the excess hours. Simi-
larly. if an agricultural employer or 3
retail or service establishment employ-
er has author=ation to employ no
more than six fuil-time students at
submimimum wages on any workday
but excesds that number. the excess
may be correczed by compensating the
additional fullime students for the
difference between the subminimum
wages actually paid and the applicable
minimum under section § of the Act.
This additional compensation shall be
paid on the regular payday next after
the end of the penod.

«j) Full-time students shall not be
permitted to work at subminimum
wages for more than $ hours a day.
nor for more than 40 hours 2 week
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when school is not in se

than 20 hours 2 weak ?;10;:{ 2:;\:;
in session (apart from a {ull-time *
dent’s summer vacation). except t
when 3 full-day school holiday oct
on a day when the es:aslishraen
open for business. the weekly lm
tion on the maximum number
hours which may be worked shaii
increased By 8 hours for each s
holiday but in no event shall the
hour limitation be exceeded. (N
School is considered to be in ses.
for a student attencing sum
school.) Whenever a full-time stuc
is employed for more than 20 hou:
any workweek in conformance -
this paragraph. the smployer s
note in his/her payroll records
sohool was not in sessicn during a
part of that workweex or tne siu:
was in his/her summer vacation.

(k) Neither oppressive child labc
defined in- section 3(1) of the Act
regulations issued under the Act
any other empioyment in violatic
a Feceral. State or lceai child !
law or ordinance shail come withir.
terms of any ceruficate issued u
this subpars.

(1) Full-sime stucen’s snail te
ployed at subminimum wages u
this subpar: only outside of ¢
schoal hours. i.e.. only outside of
scheduled hours of instruction of
individual student. or. in the cas
agniculture. only outside of sc
hours {or the schooi district wher
employee is living while so empir
if the employee is uncer 16 yea
age.

(m) No full-time student sha
hired under a full-time student c<
cate while abnormal labor condi:
such as a strike or lockout. exist a
establishment or farm.

(n) No provision of any full-tim
dent cectificate shall excuse nor
pliance with higher standards ap
ble to full-time students which m
established under the Walsh-E
Public Contracts Act or any othe:
eral law. State 1law. local ordinan
union or other agreement. Thus
tificates issued under this law ha
application to employment unde
Service Contract Act.

(0) No full-time studént cert:
shall apply to any employee to °
a certificate issued under section
or {¢) of the Act has application.

(40 FR 6329. Peb. 11, 1975 40 FR
May 23. 1978, as amended 3¢ 42 FR
Nov. 11. 1971

$319.; Records to be hept.

{a) The emplover shall des
esch worker employed as a {u
student under a full-time stude.
tificate at subminimum wages. .
vided under Part 516 of this cha

b} (1) In addition tO the recc
quired under Part §15 of thus ¢
and this subpart. the employ
keep the records specified
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§ 31%.7(9)(1)

graph (b (2) and (3 of this section
specifically relating to full-time stu.
dents employed at subminimum wages.
(2} The employer shall obtain at the
time of hiring and keep in his records
information from the sckool 3*tended
that the employee receives primarily
dayiime {nstruction at the physical lo.
cation of the school in accordance
with the school's accepted definition
of a {ull-time student. During a period
bertxesn attendance at different
schools not longer than the usual
summer vacation. 8 certificate {rom
the schicol next to be attended that
the student has been accepted as a
full-sime student wiil satisfy the re-
quirements of this paragraph (b)2).
(37 The employer operating any
farm or retail or service establisnment
shall maintain records of the monthly
hours of employment of full-time stu.
dents at subminimum wages and of
the cotal hours of empioyment during
the month of all emplovees in the es-
tadiishment except for those em-
cioyasd in agriculture who come within
ore 3f the other exemptions {rom the
minimum wage provisions of the Act.
:¢: The records reguired in this sec-
ticrn. inciuding a copy of any full-iine
stucent certificate issued. shail be
Rept for @ period of 3 years at the
siace and made availabie for insgec.
ticn. oth as provided i Part 516 of
This chagtar,
40 TR 5329, FTeh.

11, 1973 30 FR 22846,
May 22. 19951

§3i9.8 Amendment or replacement of a
fuil-time student certificate.

in the absence? of an objection by
the empioyer (wWhich may be resolved
i the manner provided in Par: 528 of
this chapter). the authorized officer
upon hiss/her own motion may smend
the srovisions of a certificate when it
is necessary By reason of the amend.
ment of these regulations, or may
withdraw a certificate and issue a re-
siacement certificate when necessary
to correct omissions or apparent de-
fects in the original certificate.

§519.2 Reconsideration and reaview,

(a) Within 13 days after deing in.
formed of a2 denial of an application
for a full-time student certificate or
within 45 days after Foorar REcistir
publication of a statement of the
terms of the certificate granted (subse-
quent to April 30, 19%6. within 80 days
after a certificate is granted). any
serson aggrieved by the acuion of an
authorized officer in denying or grant.
ing a certificate may: (1) File a written
Tequest for reconsideration thereof by
the suthorized officer who made the
decision in the first instance. or (2) flie
with the Administrator a written re-
quest for review,

) A request for reconsideration
thall be accompanied by 8 statement
of the additional evidence which the

applicant Dbelieves may materially
affect the decision and a stowing that
there were reascnable grounds for fail.
ure to present such evidence in the
original proceedings.

(c) Any person aggrieved by the re-
consideration determination of an au-
thorized officer may. within 15 days
after such determination. file with the
Administrator a written request for
review.

(d) A request for review shall be
granted where reasonable grounds for
the review are se: {orth in the request.

(e) 1f a request {or reconsideration
or review {s granted, the authorized of-
ficer or the Administrator may. to the
extent he’she desms it appropriate,
afiord other interested persons an op-

nortunity to present data, views. or ar-
gument.

{40 FR 8329, Fes, 11, 1973 40 FR 2546,
May 23. 19733

§319.10 Amendment or revocation of the
regulations in this subpars

The Administrator may at any time
upon hus, Rer m=ction or ypon written
request of any interested person Or
persons setuni  for:h reasonable
grounds thereicr. and alter opporiuni.
ty has heean given 20 interestec persons
to present daa. views. Or argument,

amend or revcke a1y of the regula-
tions of his subpars.

Subpart B—Inititutions of Higher
Education

§ 319.11 Appiicadility of e reguiations in
- _this subpart.

(a) Siatutery srovisions. Under sec-
tion 14 of the Fair Laoor Standards
Act of 1838, as amendes, and the au-
thority and resgensibility delegated to
him/her by the Secetary of Labor (38
TR 87%3) anc %7 the Assistant Secre-
tary for Empicyment Standards (38
FR 3384l), the Administrator of the
Wage s=d Eour Division is authorized
and directed, to the extent necessary
in order to srevent curtailment of op-
porzunities {or employment, to provide
by regulation or order for the employ-
ment. under ceruficates, of full-time
students in institutions of higher edu-
cation. That sesson contains provi-
sions requiring 3 wage rate in such cer-
tificates of not !ess than 85 percent of
the mirimum wage appiicable under
section 8 of the Act. limiting weekly
hours of emplovment. stipulating com-
pliance with tne applicatie chuld-labor
standards, and safeguarding against
the reduction af the full-time employ-
ment opporiunities of empioyees other
than full-time students employed
under certificates,

{d) Souree of limitations, Some of
the limitat:ons expressed in this sub-
part are specifically required in sec:
tion 14D of the Act The other limita:
tions implement the provisions relat.
ing to employment opportunities, ie..
the “exient necessary in order to pre-

vent curtailment of opportuniti
employment” and the require
that the regulations shall “pre:
standards and requirements to i
that this paragraph will not cr
substantial probability of reduci
full-time employment opportunit
persons other than those to who
minimum wage rate authorize
secsion 14(b) of the Act is applice

{40 FR 6329. Feb. 11 19°5: 40 FR
May 23. 19751

§3519.12 Definitions.

(a) Full-time studeats. A “fu
student” for the purpose of th
part is defined as one who me:
aecented definition of a full-tir
dent of the institution of highe
cation which emgloys him/her.
time Student retains that status .
the student's Christmas. summ:
other vacations. even when a .
is taking one or more courses
Ris/her summer or other va
The phrase in section 14(d)
statute “regardless of age but i
piiance with appilcabie child
law . among other thmgs‘ re
the empioyment in 3n institul
righer education 0 fail-time s:
who are at least 14 years of :
cause of the application of sect!

the Act. . .
Of(br)x Iastitution of‘ h'iqncr edz.
An -institation of higaer educa:
an ipstitution abtove the .'3e.c
level. such as a coilege Of unive
iunior college. or @ professiona:
of engineering. law. library :
social work. etc. It is one that i
nized by a national accrediting
or associaticn as determined
U.S. Commissioner of Edug:atio'.
erally. an institution of mzhe.'
tion: (1) Admits as regular n&
only individuals kaving a ce :
graduation {rom 3 higa schoo:

gnized equivalent of such 3
cate; and () Is legally aut'
within s State to provide & prc?
education beyond high school:
provides an educationsl prohzz
which it normally awards 3 h:
degree, or provides not lesst :
year program which is accex;t.
full credit toward such a de
offers & two.year program lnhe
ing. mathematics. or the phy
biological sciences which.is des_
prepare the student 10 v.orkia:
niccan and at a semyprofess o:

nnological flelds which I
;e:::nu;‘dlnx and ;pulicntwr.
engineening. scientific. or ma
cal principles of kaowledge.

(0 FR 6329, Feb. 11, 1978 40
May 3. 1978)

131213 Applieation fur a full-
dent centifiente. oy
t
(a) Whenever the emplo
full-time students wormn:‘:n.
tution at wages tower thd"
mum wage applicadle un




§ Ji9.13(2)

of the Fair Labor Standarss Act is be-
lieved L0 be necessary to srevent cur-
talment of opportunities ‘or employ-
ment and employment of them will
not create a substantial prapability of
reducm_x_ the full-time empgiovment op-
por'tumtxes of other workess. an appli.
cation f{or a certificate ma: Be filed by
Lhe:; employer with the anpropriate
Regional Office of the Wage and Hour
Division (or the Denver. Colorado
Area Office for Colorado. North
Dakota and South Dakota: the Salt
Lake City. Utah Area Office for Mon-
tana. Utah and Wyoming: and the
Caribbean Office for the area it
covers). Such an application shall be
signed by an authorized rezresentative
of the employer.

(p) The application gprovided for
uncder §519.14 must ke fled in dupli.
cale on official forms or sxac: copies
r.he_reof. The forms are ava:lable at the
o!{:ces mentioned in parazraph (a) of
this section. The apgiicasien must con.
tain the information on =umbers of
.';_m--'.:me stucdents ancd iuil-lime em.
cioveas

fother than ‘fuilaime stu-
cents.. mnimum fuall-time  student
wages. and other infermation for

‘wnich request is mace on e form.

tee Separate applicazicn must be
mace for each campus 2f an insutu-
tion of higner education {2 which au-
thority to empioy full.tims students at
subrunimum xage razes is sought.

@i) Application for renewai of a cer-
tificate shall be made sn the same
trve of form as is used ‘or 3 new agpli-
cation. No certificate in #{fect shall’
exgire until action on such an applica-
tion shall have been ({inally deter-
mined. provided that such application
has been properly executed. and is re-
ceived by the office spec:iied in para-
g7aph (a) of this section =ot less than
15 nor more than 30 days prior to the
expiration date. A properiy executed
application is one which fully and ac-
curately contains the information re-
cuired on the form. anc :he required
certification by an authorized repre-
sentative of the employer.

{40 FR 8329. Feb. 11, 1975. 40 FR 22346,
Mav 23, 19781

Y31951  Procedure for action upon an ape
plicatiun,

‘a) Under certain concitions. an in-
stitution of higher educaiion has tem-
porary authornzation to 2mploy full-
time students at submufimum wages.
These conditions are: .. Absence of
an effective finding by the Secretary
that the institution has Seen employ-
ing full-time students under certifi.
cates in violation of the Tequirements
of section 14(dbX3I) of he Act or of
these regulations. and .2) forwarding
of a properly completed aopileation to
the Wage and Hour Division not later
than the start of employment of full.
time students at subminimum wages:

wn

and (3) posting a notice of such ‘ling
at the place!s) specified in caragraph
ta) of §319.16 of this subpart: ana 14,
compliance during the temporars au.
thonzation period witii the regquire.
ments set forth in paragraphs ‘b, and
te) through (j) of §519.16 of this sub.
part.

tb) Temporary authorizalion under
the conditions set forth in garagraph
(a) of this section is effeczve from the
cdate the application is forwarded to
the Wage and Hour Division ir con.
formance with § 519.13 of this subpart.
“This authorization shall continue in
effect for one year from the date of
forwarding of the applicition unless.
within 30 days. the Administrator or
his/her authorized representative
denies the application. issues a certifi-
Cate with meogificd tormms and sandi
tions. or expressly extends the 30-day
period of review.

(¢) Upon receipt of an agpiication
tor a cerzificate. the officer authorized
to act ugon such apgiication snall
issue a cerzificate if the terms and nn.
ditions spec:fied in this subpar are
s2tisfied. To the exient Za2 she dsam
appropriaze. the autacrzes Sificer
may provice an oppor-uniiy f0 other
interested persons to soesent data.
views. OF arzument on whe ipklicalon
prior to granting or denying a certifi-
cate,

i) Until Aprsl 30. 1996, if a certif]
cate is issuec thers shall ce pucsiishe
in the FroERal REIcistzi a Jeneral
statement Of the t2rms of such cersifi-
cate togetner with 2 notice that. pur-
suant to § 519.19. ‘or 45 davs {oulowing
such pubiication aay interesteg gerson
may file a writzen regquest for recon.
sideration or review. Thersafter. apoli.
cations and ceriificates il te avail
able for examination & acTorsance
with applicable regulatiens i Wash.
ington. D.C.. and in Re azpropriate
Regional Office of the Wase and Eour
Division (or the Denver. Colorado
Area Office for Caloracde. North
Dakota. and South Daidta: the Salt
Lake City. Ttah Area Cillee for Mon-
tana. Ttah. andéd Wyoming: and the
Caridbean Office for the ares it
covers) {or institutions of higher edu-
cation in its area. A per:od of 60 days
will be provided after ceruficate issu-
ance during which any interested
person may file a written request for
reconsideration or review.

(e) If a certificate is denied, netice of
such denial shail be sent 0 the em-
ployer. stating the reascr Or 2asons
for the denial. Such denial shall be
without prejudice to the lling of any
subsequent application.

[+%

§319.18 Conditions governing issuance of
fulltime student certiftcates.

Certificates authorizing the employ-
ment of ‘ull-time students at submini-
mum wage rates shall zot be issued
unless the following fenditions are
met:

1a) Full:sime students are available

- employment op
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{or emplovment at subminimum rate
the granling of a certificate i nece
sary in orcer to prevant curtailment «
opporiunities for emplovment. )
‘01 The employment nf full-time st
dents will not create a substanu
probability of reducing the full-tirr

portunities for perso
other than those emolo persor
certifirates, plored under suc

fc: Abnormal labor condi

tions sur
as 2 strike or lockous de not ex:::.‘
the units of the campus for which
ixél‘l-ume student certificate is reque:

uéi’ g:“ zg& tgivendon the appll
an oo
able records, based on as:

(¢) There are no sericus outstand:
violations of the provisions of a f:
time student certificate previou
issued to the employer. nor have th
Been any serious violations of the ¥
Labtor Standards Act (including Ch
Labor Regulation No. 3 and the ¥
ardous Oczupations Orders publis
in Part 570 of this chapter) which
vide reasonable grounds to conc:
that the terms of 3 certificate may
ne compiied with. if issued.

.4 Twe sutminumum wage ri.
proposed 0 be pawd full-time stuc
under temporary authorization
under cerzificate is not less tha:
percent of the minimum wage att
bie under seczion 8 of the Act.

g} Fulltime scudents are not &
employec by an institution of hi
ecucation at subminimum ®
under this subpart in unrelated t
or businesses 23S defined and at
under sections 511 through 513 ¢
-internal Revenue Code. such as ¢
ment houses, stores. or.other bus
es not primarily catering to the

nts of the institution. _
“SS‘ Certificates will not be ¢
where such issuance will result ir
duction of the wage rate paid to
rent employee. {nciuding curcer
dent employees.

4519.16 Terms and conditions of ¢
ment under fuil-ime student
cates snd under temporary aut.
tion.

(a) A full-time student cect
will not be issued for a period
than 1 year. nor will it be issued
actively. It shall specily its ?!.
and expiration dates. A CODY .
certificate shall be posted dur
effective peried in 3 conspicuou:
or places in the in_st.it.u:ion ol
education readlly visible to all &
ees. lor example, adjacent to t!
clock or an the bulletin board ¢
notices to the employees. If tem
suthorization is in effect unde
graph () of §319.14. 8 notice
shall be similarly posted durgg
fecsive period of such autho :

(b Pulltime students m:::;
smployed under 3 certmc;\ml
than $8 percent of the mi:o{
applicable under secsion
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icr An instituuion of higner educa-
tion shall not employ full.:ime stu-.
dents at submunumum wages under
this subpart in unrelated :rades or
businesses as defined and applied
under secuions 11 through 315 of the
Internal Revenue Code, sucn as apart-
ment houses, stores. or octher business-
ey not primarily catering :o the stu.
dents of the institution.

td) An institution of higner educa-
tion subject to a finding 5v <he Secre-
tary that it is in violation aof the re-
quirements of section 14(b«3) of the
Act or of this subpart mus: be issued a
fuil-time student certificate bhefore it
can employ full-time students at wages
below those required by seciion 6 of
the Act. The Administrator or his/her
authorized representative will not
issue a full-time studen: czo:ificata to
such an institution withou: adequate
assurances and safeguarss o0 insure
that the viclations found by the Secre-
tar: will not continue.

te! Fulltime students snail not be
permitted to dork at susminimum
‘vages for more than 8 ncurs a day.
aor lor more than 0 hours a week
‘vhen school is not in sessicn. nor more

[ ) o,

2an 20 hours a3 'vaek ‘vhen scnool is

1o session tapar: from a Iuil-lime siu-
ceat's summer vacation:. axcept that
when a full-day school heiicay occurs
the weekly limitation on :he maxi-
mum hours wihich may Se worked
shail se increased by 8 ncurs for each
sucx holiday but in no event shall the
1Q-hour limitation be excesded. (Note:
Schooi is considered to te in session
{for a student taking ore or more

courses during a summer or other va-
cation.)

Whenever a full-time siudent is em-
rioved for more than 20 Rours in any
workveek in conformance with this
paragraph. the emplover shall note in
his. her payroll that schoci ‘¥as not in
secsion during all or part of that work-
week or the student was in his/her
summer vacation.

({) Neither oppressive cild labor as
defined in seczion 3(1) of the Act and
regulations issued under the Act nor
any other employment in violation of
a Federal. State or local child labor
law or ordinance shall come within the
terms of any certificate 'ssued under
this subpart.

vgt Full-time students siall de em-
pioved at subminimum wages under
thus subpar: only outside of thewr
scheol hours. Le.. only qutside of the
icheduled hours of instruetlon of the
:ncividual full-time stucerns,

vr No  full-ime student stall bhe
hired under a full-time student certifi-
cate for work tn a unit or anits of the
campus where abnormal :abor condi-
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tions. such as a strike or lockout. ex:st.

ti) No provision of any full-ime szu-
dent certificate shail excuse noncom-
pliance with higher standards apgiica.
ble to full-time stucents which may be
established under the Walsh.-Healey
Public Contracts AcCt or any other Fed-
eral law. State law. local ordinance. or
union or otner agreement. Thus. cer-
tificates issued under this subpart
have no apolication to empioyment
under the Service Contract Act.

(j) No full-ume student certificate
shalil apply to any employee to whom
a certificate issued under section l4(a)
or (¢) of the Act has application.

140 FR 6329, Feb. 11. 1975; 40 FR 22546.
May 23, 1938i

$319.17 Records to be kept.

ta) The employer Shail designaie
each worker emploved as a full-ime
student under a full-time stucent cer-
t:ficate at sucminimum wages. as 2ro-
vided under Par: 516 of this ctacter,

(5 i1) In addition to the recorss re-
quired uncer Part $i8 of this chagter
and this sucpars. the emgiover sail
kesan the recorcs specified in fara-
grachs & 2 and 37 of ifus seciion
specificaily reiaung 0 uil-ume stu-
dents empioved at sudminimum ¥ages.

(2) The institutiorn shail cota:n at
the time of hiring and Keep i its Tec.
ords informaczion thal the employes is
its full-time studerne at the zhvsical lo-
cation of the insutulion in acsoraance
with its accented éefinitier of 3 Iuil-
time scucent. During a pericd tetveen
attendance at different sSho00is not
longer than the usual summer vaca-
+ion. the acoeptance by the institution
of the full-time stucdent for its next
term will satis{v the requiremen:s of
(D)2} of this section.

(3) An institution of higher educa.
tion shall maintain records shiowing
the total number of ail full-uime stu.
dents of the type defined in § 519.22(a)
empioyed at the campus of the insutu.
tion at less than the minimum wage
otherwise applicable uncer the Act.
and the total number of ail empiovees
at the campus to whom the minimum
wage provision of the Act azplies.

1¢) The secords required :n this sec.
tion. including a ¢opy of any full-iime
student cerificate issued. shail De
kept for a period of 3 vears al the
place and made available for inspec-
tion. both as provided 1k Part 8.6 of
this chapter.

{40 FR 6329, Feo. 1L 1973 &0 FR 2844,
May 23,1975

$319.1%  Amendment ur repiavement of 3
full-ume student certificate.

In the absence Jf an Jbjectien by
the empiover «which may Je resolved
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in the manner provided 1n Part 528 ¢
this chaoter) the authorized offic
upon his, l_u.' own motion may amer
the provisions of a certificate when
IS Necessary by reason of the amen
ment of these regulations. or m
withdraw a ceruficate and issue a r
placement certificate when necessa
Lo correct omissions or apparent c
fects in the original certificates.

§319.19 Recunsideration and review.

(a) Within 15 days after being
formed of a denial of an applicat’
for a full-time student certificate
within 45 days after Froerar REcis
publication of a statement of t
terms of the certificate granted. s
sequent to April 30. 1976. within
days after a certificate 1s granteai ¢
person aggrieved by the action of
authorized officer in denying or g7z
ing a certificate may: (1) File a writ
reques: for reconsideration therant
the authorized officer who made
decision in the first instance, ori)
with the Administrator a written
quest for review.

%) A reguest for reconsidera
snail Be accompanied S¥ a siatew
of the acdcitionai evicence whieh
applicant believes may maten

fecs the decisicn and a showing ©
there wers reasonable grounds for
ure to present such evidence in
or:ginai proceedings.

(¢} Any zerson aggoieved by the
considerazion of an authorized of:
may. within 15 days alter su_cbf de
munation. flje with the Adminisi:
a written reques: for review. .

(d) A reques: for review shal
granted where reasonabie grounc:
th review are set forsh in the req

(&) If a request for reconsicers
or review is granted. the authorse
ficer or the Administrator may. i€
extent he she deems it approgr
afford other interested persons ar
portunity o gresent data. views. o
gument.

{40 FR 8320, Feb. 11, 1973. 40 FR <
May 23. 19731

¥31920 Amendment or revncation
reguiations in this subpart.

The Administrator may at aay
upon his. her own motion oOf
written request of any inter
person or persons secting forshre
able grounds therefor. and afte
portunity has been given to nter
persons to present data. views, or
ment. amend or revoke any of the
ulations of this subpart.

U3, SOVERNMENT PRINTING OFFICE: 198849183/~
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REAUTHCRIZATION OF TEE REXASTILITATISN ACT

REEABILITATION ACT AMENDMENTS OP 1992

The amendments include changes througheut o incorporate the
values and philesophy of the Americans with Disabilities Act.
There is an overall declaration of the purpcse that includes the
Principles of equality of opportunity, full inclusion and
integration in society, employment, inderendent living, and
economic and social self-sufficiency of individual’s with
disabilities.

e cle

The terminology used is updated throughecut the act. All
references to "individuals with handicaps" are changed to
"individuals with disabilities®. In additicn, the term
"rehabilitation facility"™ is replaced by "ccmmunity )
rehabilitation progPam” and the term “rehabilitation engineering®
1S replaced by "rehabilitation technolegy” ané it is clarified
that the term includes rehabilitatien erncineering, assistive
technolegy devices, and assistive tacarnclicey services.

The state must assure that it is using Title VI-C funds as a
SUctlement o Title T funds, explain kew it is sarving all
€ligible indivicuals: mae apprccriate use of existing infcrmaticn
irem cther agencies in assessment for eligirdilicy and
Tehabilitaticn needs; cutreach to mincrities anc individuals wke
ars underserved; have interagency ccereraticn; review extenced
employment and integrated placements; assure saccth transition
Services from scheol to work: demcnstrate increased consumer
Cicice and control; and assure assistive tecinclegy devices and
Services and worksite assessment cf elicikility and
ehabilitation needs.

=fgividualjzed Written Rehabi litaticon Flan
m

~=€r2 are several changes tc the IWR® tc ensure that the desires

o som e =

CL the client are taken into accecunt during the rehabilitatien

—ea

Tocess., It will now be required that the ciient and the

renabilitation counselor jointly develer, aczee ané sign the
IWRP.

The plan must be consistent with the strengths, . .
Fricrities, concerns and abilities of the indivicdual and incluce
e statement by the individual, in his cr her cwn words, on how

She cr he was invelved in the Precess c¢f chicesing among the




alternative Gcals,
usec ts preovide cr
The amendments

Cbjectives, services, procviders, and metheds
PBrccure such services.

. clarify that veccaticnal rshazilitation
Seér7lces available under the basic State g¢grant include personal
assistance services

» transition sexvices and stpperted exployment
services.
icibility

There are provisicns to streamline the eligikility prccess by
requiring greater use cf existing data and infcrmation provided
By other agencies and by the individual wits disabilities and
their families. The eligibility determiraticns must be made
within 60 days from the date of application. )

The amendments clarify that an indiviéual is eligible for
Services under the basic state grant program if he or she is an
individual with a disability and recuires vccational )
rehabilitation services to prepare for, enter, engage in, or
retain gainful employment. The definition c¢f an individual with
3 oisability is an individual who (i) has 2 physical eor mental
impairment which for the individual constitutes or results 1n a
substantial impecifent to employment and (ii) can benefit in
teras cf emplce

yment cutccme from vecaticnal rerabilitation
services.
The ame

ndments specify that an irdividual with a disakility
is Trestmed to be capable of benefitting frza wvecaticnal
Tefarzilitaticn sarvices unless the s
2y clear a=g csnvincing evidence ta
fenefis, Further, if the seve
Teascn for a cdetarmination of
tncertake an exte

T2l2 acgency can demcnstrzis
at tze Individral cannct

Tity of the disarility is the
ineligiziliity, t-e State must first
nded evaluatien.
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APPENDIX C
TECHNICAL ASSISTANCE PROCEDURES
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Procedural Steps for Technical Assistance

Complete a Technical Assistance Request form (Sample A):

o This request may be made by phone or in person by parents, teachers, program
developers, or personnel responsible for staff development. Please have the person
making the request state what they want as an outcome. To the extent possible write
down their needs and try to get them to express their needs in outcome statements.

0 Record the date the request was made

o Send the request to Becky or Jan - Becky will sign the forms and file them.

o If the request is for a workshop and the outcome is awareness, evaluate with the
McCallon. If the training session is a full day, attempt to take pre-posttest
measures.

o If the request is for an assessment or evaluation, both the results and a report
should be sent to the person requesting the TA and a copy filed in our office.

o Only if a request is made for student specific outcomes will follow-along technical
assistance be provided and the remainder of the steps (2-6) be completed.

Arrange a meeting with teachers, parents, program developers if possible to determine
specific student outcomes. Explain our procedures for follow-along. (Sample B)

Provide the blue forms for signatures of all interested parties. Make sure that you mest

with the principals to explain why you are in the classroom and what is to be
accomplished. (Sample C)

Complete the Technical Assistance agreement form if student specific outcomes are being
targeted. Write the "Learner Outcomes” in objective terms and describe the evaluation
procedures to be used by our staff. At any one time, limit the student outcomes to 2-3
objectives. Once these objectives are met, additional objectives can be added. Provide a

copy of the TA Learner Objectives to Becky. She and I will approve and file these
copies. (Sample D)

Our staff can provide direct TA 1-2 times per month with data being taken. Complete the
implementation forms and leave copies with the program develops, teachers, and
principals if the program developers request this. (Sample E)

Transfer all data to the Implementation & Progress levels once a month. If no or limited
progress has been made within two months, arrange a meeting with the program developer
and teacher and discuss strategies or determine if TA should continue. If continued, the

site has one (1) month to implement what was agreed upon at the meeting. If there is still
no implementation, we will discontinue TA activities. (Sample F)

Each staff person is responsible for developing and taking data that show implementation
and student progress or lack of progress. (Sample G)
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Mississippi Statewide Services for Individuals
who are Deaf-Blind

Technical Assistance Request Form

Person Requesting TA: =

Students to Benefit: v,R,

School District/School: Einds County

Deaf-Blind Staff Person Receiving Request:

Request for: assessment, evaluation (eg. communication, work, etc.)

staff development/training
consult on IFSP/IEP/TTP
video tape review
demorstration

i

x__ On site technical assistance with cooperation of all school personnel
other

Reguesting Technical Assisiance in the Area of:

syndromes X__ communicaton
parent/family involvement vision

hearing orientation/mobility
positioning/kandling ¥ behavior management
therapeutic feeding techniques transition

functional curriculum other

i

State the outcomes that you wish to receive for yourself, vour swaff or a specific student.
Student does not interact with people or tovs--mouths evervthing and crawls.
Needs to interact with people and objects.

Signature Date

Evaluation: Expressive sample/Motivational assessment/Pre-post.

~d3
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Sample B

Jackson Public Schools and Statewide Deaf-Blind
Technical Assistance

During 1994 the project will be working with 10-12 sites across the state to
deliver ongoing technical assistance. Parents may also request technical
assistance. Therefore, it is critical that we, as a federal project, assure that

the services provided do result in positive outcomes for the students and
are cost effective.

Technical assistance requests - Coordinators, parents, and teachers may
make a request for specific technical assistance. We are requesting that
these requests are specific to student outcomes, that is, what changes does
the person wish to see occur during the school year. These outcomes will

be measured by the project with an appropriate data system to demonstrate
effectiveness.

Technical assistance delivery - Technical assistance will be provided 1-2
times per month depending on the type of request. The project will use the
implementation data sheets at each visit. A copy of these will be left with
the principal and with the program developer. If possible a meeting with
the program developer will be scheduled once a month to discuss progress.
If none of the objectives are implemented by the classroom tezcher within a

three-month period, the project can no longer provide technical assistance.
o Forms '

Policies and procedures (Nancy Batson)

Procedures

o Call Eileen at 987-3555 if you or the students will not be in class

O Assure that the student will be participating in a functional activity/total
task
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Y BASED s Samplec

T E
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. R \Y) . . . . . .

. EEERE o] Mississippi Statewide Services for
c o ol®logPss) "'] o o :
T T s Individuals who are Deaf-Blind

c v
TECHNICAL ASSISTANCE AGREEMENT
The Mississippi Statewide Deaf-Blind Project is available to provide technical assistance to school districts
who have students registered on the Mississippi Deaf-Blind Registry. The project is committed to best
practices and quality education leading toward individualization, functional student outcomes,
interdependence, participation in society, and productivity in the work force. These services are provided
at no cost to the school district.
It is not the intent of the project to simply observe the student, teacher, or classroom activities and
provide recommendations. We feel that inservice training ard systematic follow-up procedures are a
critical responsibility of the project. The project has a strong philosophy of family involvement and
project-school-family coordination and communication. Therefore, the project’s overall roles and
responsibilities will include the following:
@ To provide the school district with an agreement tc provide technical assistance
® To obtain parent consent for project participation and interaction with the student
® To obtain parent and school permission to utilize videotapes as a part of training
® To develop technical assistance objectives and agreements with the school districts and families (if
they wish to participate). These objectives will be based, to the extent possikle, on the Needs
Assessment, unless the school district identifies new needs during the process.
® To implement the activities and evaluation procedures related to the stated objectives through the
following formats:
¢ workshop
* demonstration
* videotapes
® coaching
® school-family communication forms
* measurement of student change
® summary of progress to the school district.
® To communicate to the parent and school district prior to each technical assistance visit.
® To schedule technical assistance during times that are convenient for all persons involved.
®  Project time spent in the classroom will be:
The University of Soul{nm Mixu';:ippi
1-00.264.5135 Department of Specal Educasion 601-265-5135
Hatvieshurp, MS 399065115
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For school districts. who are interested in participating in the project’s technical assistance activities, the
following roles and responsibilities will be negotiated.

The program developer will identify all participating staff who may need to be aware of the project’s
role.

The program developer will obtain the signatures of these persons.

The program developer may wish to send the parent consent form directly to the parent, through the
school.

The program developer and/or principal will assure that the classroom staff are available and
prepared to meet with project staff on scheduled visits.

The program developer will contact the project if the student is ill, or if the teacher cannot be
directly available to participate.
The program developer and/o: principal are responsible for assuring that the classroom staff

understand their responsibility for participating, and for implementing recommendations.
The teacher and classroom staff are responsible for:

¢ discussing any recommendations or practices that are unclear

communicating to the project staff any concerns or information that they feel would be in conflict
with school policy, family wishes, or student’s interest

not disclosing to the project staff any family or school information that is confidential; unrelated,
or unnecessary for the project to implement the activities,

implementing and providing opportunities for positive student outcomes or programmatic
changes.

We feel that it is critical that parents, teachers. and any additional service providers are aware of our
activities. Please provide this information to each person who is responsible for implementing and
evaluating the student’s JEP. Obtain the necessary signatures on the Agresment to Participate form and
return it to the project. Once Agreements are signed, the project will contact the appropriate persons to
schedule inservice training and technical assistance. Parents will be provided a copy of this agreement.

Please let the project staff know if you wish for them to contact each service provider and the family
prior to each visit or if the school district wishes to make these contacts.

School District/School

Date

Principal Date
Date

School District Program Developer Dafe
Parent Date
Project Director/Project Coordinator Date

T
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TECHNICAL ASSISTANCE: LEARNER OBJECTIVEs  Sample D

Target Child: _ James Morris

Service Providers: Lori & Debbie
School/Agency/Program:
Contact Person: Phone:
Title/Positon:
Address:
Persons contributing 1o the provision of Technical Assistance
LEARNER QUTCOMES ACTIVITIES
James will independently perform functional Domains Environment Activities
skills and activities across the following '
domains: (1) daily living, (2) work, Daily life Assist getting
(3) leisure, and (4) community. James will milk trays and
initiate the sign for what he is about to do paper towels
and will answer guestions about activities. Recreation/
Leisure
James will learn to complete 3 jobs-—-—total
tasks outside of the classroom. He will
request and participate in at least 3 age- Work Classroom
appropriate leisure activities. Building

Community

Communisy

James is able to write his name

EVALUATION PROCEDURES
Expressive 10 minute sample

Total tasks completed and followed with data
taken

DATA SUMMARY

11/18 3 communications
. 2 responses

. 1 imitation

. no initiations

Agency Representative Signature Date
Q

State Dear-Blind Staff Signature ‘Date

22nt dignature

.l
=
-

Date
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LEVEL OF STUDENT IMPLEMENTATION & PROGRESS

Sample F

Evaluation Key
) = No materials in place 8 = Maintained throughout school year
. = Materials acquired (possibly in boxes or on the shelf) 9 = Demonstrated skill in total task across 5 activities with no
= = Total sk developed peer interaction
3 = Skill demonstrated by Deaf-Blind staff 10 = Demonstrated skill within functional/total tasks across §
4 = Schoo! staff can demonstrate skill activities with peer/co-worker interaction
5 = School saff implement in at least 1 acdvity inconsistently 11 = Student demonstrates skill inconsistently with many
3 = School siaff implement in at least 1 actvity consistently prompts
7 = School saff implement in at least 3 actvides consistently 12 = Student demonstrates skill consistently with no prompts
12
11
10
9
8
7
6
3
4
3
2
1
0 11/18
4/8 _
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Name: James M, Teacher:

TA Staft:
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Sample H
SERVICES FOR DEAF/BLIND AND P
EARLY EDUCATION FOR CHILDREN WITH MULTIPLE DISABILITIES PROGRAMS

COMMUNICATION TO PARENTS

Send flvers ané family manual

NAME: Theodore

DATE: April 25th

INTERVENTIONIST: Kat Stramel

NEXT VISIT:

FAMILY CONCERNS\COMMENTS:
Send workshop

512 East Circle

Clarksdale, MS 38614

SKILLS SPECIFIC SUGGESTIONS FOR ROUTINESWCTIVITIES

Receptive Communication:

Objectives:

Let T hold on to objects to let him
know where he is going:

spoon - eat

wash cloth - bath

keys - go in car

édiaper - change diaper

Touch T for "up"

Expressive Commurication: . Calling device to get attention

. Vibrating switch for leisure

. Bave him touch vou for more for rubbing tummy,
back, legs

Partial Participation: . Have him help vou take clothes off, throw
~hings away, hold objects such as brush for
brush hair and tissue for wiping nose.

MATERIALS ON LOAN THINGS TOGETFORME | PERSON RESPONSIBLE

SC 480 ~ Calling device
SV 705 - Vibration device

AhE




