
DOCUMENT RESUME

ED 389 368 JC 960 013

AUTHOR Cromwell, Ronald; Dunlap, Linda
TITLE Cooperative Teaching Desighed To Enhance Cooperative

Learning.
PUB DATE Mar 95
NOTE 6p.; In: Teaching of Psychology: Ideas and

Innovations. Proceedings of the Annual Conference on
Undergraduate Teaching of Psychology (9th,
Ellenville, NY, March 22-24, 1995); see JC 960
009.

PUB TYPE Reports Descriptive (141) Speeches/Conference
Papers (150)

EDRS PRICE MF01/PC01 Plus Postage.
DESCRIPTORS Classroom Techniques; *Cooperative Learning; Course

Descriptions; *Experimental Teaching; Higher
Education; Instructional Development; *Instructional
Innovation; Learning Theories; Student Attitudes;
Student Evaluation of Teacher Performance; Teaching
Methods; *Team Teaching

IDENTIFIERS *Marist College NY; *School Culture

ABSTRACT
Despite institutional reluctance to move away from a

traditional lecture format for content presentation and written exams
and term papers for evaluation, a team-taught course entitled
"Integration of Learning Theory and Teaching Methodology" has been
taught at Marist College, a small liberal arts college in New York.
Rather than dividing the course into two discrete sections taught
autonomously by each instructor, both instructors attend and remain
actively involved in all class sessions. The course content,
objectives, materials, and methodologies are jointly planned and the
cuursework provides for student collaboration during each of the 12
cl.i-ss sessions and in such creative learning activities as .

body/kinesthetic projects and presentations, drawing activities,
visualizations, and listening to music. In addition, the final
examination requires students to work together to demonstrate the
application of learning theories. Students are also required to write
case-study papers individually or in pairs, while the papers are
reviewed by both instructors. Formal student course evaluations have
generally been positive, with many students stating that they had
never worked so hard for a course, but that they had learned a great
deal and felt better prepared to work in groups and engage in complex
problem-solving experiences. Despite the program's successes, many
administrators and faculty members at Marist have continued to
question the course's group work and nontraditional learning
activities. (MAB)

***********************************************************************

Reproductions supplied by EDRS are the best that can be made
from the original document.

***********************************************************************



00

00

(2)

Cooperative Teaching Designed to
Enhance Cooperative Learning

Dr. Ronald Cromwell
Director of Teacher Education
Marist College

Dr. Linda Dunlap
Coordinator Undergraduate Psychology
Marist College

PERMISSION TO REPRODUCE THIS
MATERIAL HAS BEEN GRANTED BY

J. Levine

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

BEST COPY AVAILABLE

-44-

U S DEPARTMEN1 OF EDUCATION
0r1.c.10,cal.0.,,Resca,ch.v,ou,woven,c1I

EDUCATIONAL RESOURCES INFORMATION
CENTER (ERIC,

This document has been reproduced as
received from the person or eaniralion

ginating it

0 Minor changes have been made tq
improve reproduction quality

Points of view Of opinions slated in this
document do not necessarily represent
official OERI position or policy



At Marist College, a small liberal arts college in
eastern New York, most courses are generally presented in
a traditional framework. The majority of instructors rely
heavily upon the lecture format for content presentation.
Written tests and term papers are the most common form of
evaluation. Although psychological and educational
research has demonstrated that students have a variety of
learning styles and benefit from a variety of
instructional and assessment techniques, many college
teachers have been reluctant to move away from the more
traditional approaches.

The reluctance to move away from these methods of
instruction and assessment is not surprising because these
methods often are effective for many college students.
Although effective, it does not mean that they are the
most effective they can be or that they are effective for
all types of learners. Employers are increasingly making
demands for schools to help train students to be critical
thinkers. The traditional modes of instruction may limit
the development of individuals who will be required to
think critically in the highly complex 21st century.

We have been team teathing a course entitled
"Integration of Learning Theory and Teaching Methodology"
for the past two years. We believe the experiences we
have had in this course are applicable to most secondary,
undergraduate and graduate level courses.

Administrators and other faculty were not altogether
supportive of this cooperative teaching effort.
Statements that were made included, "Why would you want to
work together?" Administration questioned whether they
wanted to support the time and cost for two faculty
members to teach one course. Other faculty argued that
the course required too much work and that it was not a
feasible mode of teaching. We believe the extra effort is
justified. We believe this method of instruction helps
students to learn collaboration skills by observing
instructors with very different styles successfully
collaborating.

Marist College, like most colleges, has had
relatively few courses that are team taught. Those
courses that have team teaching often have one instructor
who is responsible for certain sections or aspects of the
course and another instructor who is responsible for the
other sections. In most cases, each instructor is also
responsible for assessment of the students' learning
within only their designated sections of the course.
Often, only one member of the teaching team is present
during class time. The concept of team teaching, in this
case, involves dividing up the responsibilities rather
than working together to present the course material. The
course is more like small mini-units linked together into
one course. All too often, the linkage may be weak or
even non-existent.

We believe that a team teaching model can be created

-45-



that is more effective than the model described above.
Based on this belief, we attempted to provide the students
in our course with varying perspectives by integrating
very different instructional styles into the course. This
teaching experience has also helped us better understand
that we have different styles of learning, as well. In
our team, the instructor who in the past relied heavily on
providing lecture experiences, now much more comfortably
integrates group work into course presentations. The
other instructor, who tended to rely more heavily on
group-work activities has become more comfortable
supporting a lecture-oriented approach.

We attempteeto model a collaborative process for all
aspects of the course. Both instructors are present and
actively involved during all class sessions. We jointly
plan all classroom activities. All course content,
objectives, materials, and processes are worked on
together and a consensus is reached. When one of us is
presenting material or leading a class activity, the other
instructor is providing active supr.ort. Our intent is to
model equal instructional leadership.

One of the major goals of this effort was to enable
students to be reflective and to begin to change the way
they view both learning and teaching. Many of the
students in the course plan teaching as a career or at
least a portion of their career. The course content
included the presentation of theories which suggested that
educators need to acknowledge varying student learning
styles. These theories also suggest that educators need
to provide learning experiences 'which will encourage
critical thinking and collaboration. We believe that one
key to success as students become employees is the ability
to engage in successful collaboration.

In addition to being able to observe collaboration,
the students also experienced collaborative activities
during each of the twelve class sessions. The student
process was very active and incorporated the work of both
Howard Gardner and David Lazear. The students were
exposed to and encouraged to experience learning through
different modes. They were asked to fully engage in
activities and projects designed to help understand the
material of this course. Students were frequently
assigned to work together in groups. The students' final
examination required that they work together in groups of
three or four students to demonstrate the application of
learning theories to the other members of the class and to
the instructors. They were required to use methods which
showed their understanding of the course material, which
recognized the need to appeal to various styles of
learning, and to put into action the learning theories
modeled by the instructional team. In addition, the final
presentation needed to follow sound instructional
practices/theories.

In order for the students to benefit from group work,
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a considerable amount of time was devoted to teaching
students appropriate group roles. We believe that
teaching group roles and reflecting about the group
process is critical for successful group activities.
Group activities included engaging the students in
specific tasks designed to encourage higher-order/critical
thinking skills. Students were asked to discuss
situations which were relevant to them. Students were
frequently asked to be reflective about group work. That
is, they were asked to analyze what worked and what didn't
work and to consider whether or not they were being
effective group members.

In addition to group work, students were asked to
write papers either individually or in pairs. These
papers were responses to self-generated, real-world
learning scenarios, or cases, which the students analyzed
by applying one of the learning theories to the case.
Students turned in two copies of all written work. This
allowed us to evaluate each student's implementation
independently. This evaluation included an analysis of
the problem and specific learning theory that was applied.
The instructors then met together to review the individual
student evaluations. Both evaluations were then shared
with the students.

This experience provided challenges for both the
instructors and the students. Students reported that
interacting with two faculty members with very different
styles was overwhelming at times. Students said that they
could not figure out how to "please both instructors." We
also found it difficult to "please the students and each
other." Prior to the completion of this course, students
did not appear to be ready to apply, evaluate, and
integrate their learning experiences. The students
initially told us that they came into the course expecting
to be told what they needed to learn, to learn it, and to
then demonstrate their knowledge in the traditional
classroom modes.

At the completion of the course, formal student
course evaluations were generally very positive. Many
students have told us they had never experienced this type
of course, that they had "never worked so hard or felt so
frustrated," but that they had learned a great deal in our
course. They also reported feeling better prepared to

work in groups and to engage in complex problem-solving
experiences.

This course has continued to cause some stir within
the college community and especially with administrators
and other faculty. The creative parts of the course
challenge some of the deeply held beliefs that higher
education should be focused on reading, listening,
researching, and mastering content. Some individuals
continue to look questioningly at group work,
body/kinesthetic projects and presentations, drawing
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activities, visualizations, listening to music, and
creative project presentations which involve the
application of complex psychological learning theories.
We believe that taking risks and "shaking things up a bit"
need to continue to occur. We believe that his course
provided positive experiences for both the students and
the instructors.
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