DOCUMENT RESUME

ED 389 234 FL 801 089
TITLE Model ESL Transitional Demonstration Programs.
INSTITUTION Office of Vocational and Adult Education (ED),

Washington, DC. Adult Learning and Literacy
Clearinghcuse.

PUB DATE Jul 95

NOTE 67p.; Appendixes contain small and filled print.

PUB TYPE Guides - Classroom Use — Teaching Guides (For
Teacher) (052) —- Reports - Descriptive (141)

EDRS PRICE MF01/PC03 Plus Postage.

DESCRIPTORS *Adult Education; *Community Involvement; English

(Second Language); *English Instruction; *Literacy
Education; Outreach Programs; Second Language
Instruction; *Transitional Programs

ABSTRACT

This report reviews government-funded,
English-as—a—Second—Language (ESL) projects for adults at three
schools: in Arlington (Virginia) public schools, in an El Paso
(Texas) community college, and in the Massachusetts Department of
Education. The Arlington Adult Learning System (AALS) demonstrated
how coordination by a community-based organization, a vocational
institution, and an institution of higher education helped adults
prepare for job training and academic study. The Texas Success
Through Transition English Project (STEP) worked with community-based
organizations and the community college to deliver services to adults
for academic and technical programs. The Massachusetts English
Literacy Demonstration Project (MELD) illustrated how a State
education agency supported partnerships with community-based
organizations and community colleges to strengthen educational and
employment opportunities for linguistic minorities in urban and rural
areas of the state. Each model is described in duvtail, with the key
elements of success extrapolated. Appendixes include project
summaries, Feceral Register announcement, and resource information.
(Adjunct ERIC Clearinghouse for ESL Literacy Education) (NAV)

Je e o e o v'e e ¥ v e v 3% g v de e o 3k o' 3 9k e 3% 9 v 9 3k e v v Yo oo e ok vl de v d e de e I v vle de o Yo ol vl v de de dle e de e de e de e ok o v'e de e e e ot Ve e

%

Reproductions supplied by EDRS are the best that can be made *
from the original document. *

%




“Clearinghouse

i

Model ESL Transitional |
Demonstration '
Programs

U.S DEPARTMENT OF EDUCATION
OMice of Educatona’ Reseatch and Improverre !
ERUCATIONAL RESOURCES INFORMATION
CENTER (ERIC)
\s document has been reproduced as
roTeived trom the person of organization
ongmnatng "
O Minor chang®
\mprove 1epro

s have been made o
duction quahty

s stated i (S
anly represent

® Pomts of view of opinion
documeni do not necess
official OER! posiion of poley

U.S. Department
. of Educatio
g:c;eioc: c\)lfo:ggﬁ:?; and Adult Edu?:ation
ucation and Li
July 1995 toracy

2

L7
Full Tt Provided by ERIC.

N




Contents

Introduction . . . ... i
The Models
Arlington Public Schools ............ ... .. ... ... L 2
El Paso Community College ... ........ ... .. ... ... ... ..... 10
Massachusetts Department of Education ..................... 21
Key Elements of Success .. ....... ... ... ..., 34
Conclusion . . .. . . . 36
AppendiCes: . . .. ... 37

Appendix A. Summary of ESL Transitional Projects

Appendix B: Federal Register announcement
Wednesday, May 6, 1992

Appendix C: Resource Information




INTRODUCTION

- To encourage collaborations and partnerships among service providers and to
provide quality instruction and services to a growing limited English proficient adult
population, the U.S. Department of Education, Office of Vocational and Adult
Education, published an absolute priority for a grant competition to support models
for transitioning adults with limited English skills from one provider to another to
prepare them to enter vocational education and college programs. This competition
was funded under The National English Literacy Demonstration Program, authorized
by the Adult Education Act, Public Law 100-297, as amended by the National
Literacy Act of 1991. The National English Literacy Demonstration Program was
designed to develop innovative approaches, methods, and technologies to help

limited English proficient adults and out-of-school youth to achieve full competence
in the English language.

In Program Year 1992, a review panel of English as a Second Language and Adult
Basic Education professionals and consultants read, evaluated, and rated 31
applications based on established selection criteria (see Federal Register
announcement in the Appendix). Due to limited funding, only three grantees were
selected. The program was authorized for $698,987 in the first year and $710,000
in the second year. The grantees were the Arlington Public Schools, El Paso
Community College, and the Massachusetts Department of Education.

Each project represented a different model of collaboration and implementation of
transitional English programs. The Arlington Adult Learning System (AALS)
demonstrated how a local adult education provider coordinated with a community-
based organization, a vocational institute, and an institution of higher education to
teach limited English proficient adults along a continuum from literacy instruction ‘o
preparation for job training and academic study. The Texas Success Through
Transition English Project (STEP), based at El Paso Community College, developed
partnerships with several community-based organizations to deliver services and
provide for effective program transitioning of limited English proficient learners by
bridging ESL instruction with academic and technical programs. The Massachusetts
English Literacy Demonstration Project (MELD) demonstrated how a state education
agency supported three partnerships with three community-based organizations and
community colleges to strengthen educational and employment opportunities for
linguistic minorities in urban and rural areas.




A brief description of the three projects is inciuded in this report. The projects were
funded from October 1, 1992 to December 31, 1994. Originally, the projects were to
last three years; however, funding for the third year was never appropriated. The
loss of third year funding did not allow the projects to document long-term success
and follow-up on the accomplishments of the learners and the effectiveness of the
programs and institutions. Each project was evaluated at the end of the second
year by an independent evaluator.

We encourage you to share this report with your colieagues. The information
contained in this report can provide insight into successful practices and possible
collaboration models that can improve programs and expand services for limited
English proficient adults. More information on each project, including external
evaluation reports, can be obtained from the project directors, whose names are
included in the text.
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The Models




The Arlington Adult Learning System (AALS)

Program Description

The Arlington Adult Learning System (AALS) was a consortium of diverse English as
a Second Language (ESL) providers coordinated by the Arlington Education and
Employment Program (REEP) of Arlington, Virginia. The providers included an adult
education institution, a community-based organization, a vocational institute and an
institution of higher learning.

The primary purpose of the consortium was to link the resources and expertise of
each of the ESL service providers into a well-articulated, full service adult learning
and training system. The principal goal of the system was to facilitate learner
transition from level to level and program to program until learners met their
education, employment and training goals. Specific objectives of the program
included: 1) developing and refining an integrated transitional learning partnership
including four organizations; 2) recruiting limited English proficient (LEP) adults in
Arlington through strengthening relationships with agencies serving and working with
the target population; 3) screening potential trainees to identify their language
learning needs and goals and place them along an education continuum;

4) providing free training slots for project participants; providing extensive group and
individual educational, career and job counseling and; 5) providing follow-up support
to trainees applying for job training or academic study.

Partnerships

The Arlington Education and Employment Program (REEP) formed a consortium
with Hogar Hispano, the Employment Training Center (ETC) and Marymount
University in Arlington, Virginia. (Figure 1 on page 3 shows the interrelationship of
service providers.)

REEP is a nationally recognized special project within the Arlington Public
School system. REEP serves approximately 2,600 LEP immigrants and
refugees per year through a variety of program components: the Intensive
ESL Program; Adult Learning Center (ALC); Workplace Literacy Program; and
Non-Intensive Extension Program. REEP is funded entirely through grants
and special projects.
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Jojuen
Bujujes]

juewAo|dwy

o113 \
NOILONULISN

NOILONMLSNI
JOVNONVT
JAISNALNI HOA

TYNOILYOOA
-3Hdd

VNOILVOOA-3Hd @

JINIAVIY -3Hd HOA

AOVHILIN
JOVNONY1

d334 O1
NOILISMNVYHL AAILYN
Ec._uo:_/
juewAojdwy
PuUB uolesnp3 ONVdSIH
uojBujjay
HYOOH
d33Y

NOIlYUVd3Hd
SAISNILNI

NOILONHISNI
oIn3aavoy
-JHd

S~

ALISHIAINN

LNNOWAHYW

(STVV) WILSAS DNINHVIT L1NAY NOLONITHY




Hogar Hispano is a community-based organization under the auspices of
Catholic Charities that serves the social, economic, educational and family
needs of low-income immigrants in northern Virginia. Hogar Hispano offers
three levels of low-cost, non-intensive basic ESL instruction at nine sites, in
addition to assistance with immigration, assistance with food and clothing,
referrals and job information, and tax preparation.

Employment Training Center (ETC), a program of the Arlington Public
Schools, offers free vocational training and placement in office skills, child
care, electrical trades and printing. ETC, the primary county vocational
training provider, is supported by a number of different funding sources,
including JTPA, JOBS and BVOT.

Marymount University is an independent, coeducational institution that has
an intensive English as a Second Language program to prepare foreign
students for academic study at U.S. universities.

Composition of Students Served

Students who enrolled in the program were immigrants and refugees. Sixty-five
percent (65%) identified themselves as Hispanic; 18% as Pacific Asian; 11% as
African; 3% as European and .5 % as Middle Eastern. Fifty-nine (59%) percent of all
students were female; forty-one percent (41%) were male. Eighty-two percent
(82%) were ages 22-44.

Number of Students Served

During Year 1, 155 students were recruited and enrolled in the project. By the end
of Year 2, 289 learners had been served.

Student Assessment and Monitoring

The transition of learners from one agency to another was facilitated through the
adoption of common assessment processes and instruments by the providers. For
example, Hogar Hispano used a short version of the BEST Test in order to place
and assess its students. By using the BEST Test, Hogar Hispano facilitated the
transition of its students into higher level classes at the Arlington Education and
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Employment Program (REEP), a program which routinely administers the BEST to
place and monitor its students.

In a similar fashion, REEP adopted the Michigan Test and the TABE to test
students’ readiness to transition into post-secondary education at either Marymount
University (for academic studies) or the Employment Training Center (for vocational
studies). In addition, Marymount administered the Test of English as a Foreign
Language to assist students transitioning from their pre-academic classes to
academic studies. REEP developed and began implementing timed writing tests,
modeled after Marymount placement tests, to more effectively determine writing
readiness for classes at Marymount and the Employment Training Center.

In addition to more standardized assessment instruments, entry level descriptions
based on the MELT (Mainstream English Language Training) Student Performance
Levels, have been developed and refined for all transition levels.

Student progress was documented and monitored through a database system which
included: results of assessment measures; a summary of classes taken; the
learner's Individual Education Plan; a learner needs assessment; and samples of
student work. An electronic database system was custorn-designed by LGJ
Services of Baitimore for this purpose. The system enabled partners to manage
cases as well as to share information about learners electronically.

Outreach and Referral Efforts

Extensive group counseling and individual counseling were conducted by counselors
and teachers at all class locations. An Individualized Education Plan (IEP) for each
trainee was developed and reviewed periodically during the counseling. Trainees
were also given access to written and computerized resources dealing with
academic and job opportunities. These resources included computer software
programs such as Student Aid Tour and Virginia VIEW. Student Aid Tour (US
Department of Education) allows students to research information about federal
student aid. Virginia VIEW helps students to examine career choices. In addition,
students were offered individual instruction through the Adult Learning Center.

Project graduates had an exit interview with project staff and completed a survey to
determine their next steps in achieving their long-term goals. Graduates were also
provided with the opportunity for continued counseling.
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Prior to the project, direct referrals to other service providers were rare. Learners
were not counseled as to the appropriateness of the information to their particular
needs and goals. As a result of the project, the number of referrals between
partners and the success ra.es of learners have increased.

Transitional Curriculum

Partners from each institution met to review and assess how the various curricula
from their programs fit together. They began by examining the upper end of the
project spectrum (preparation for job training or academic study) since this is where
the largest gap in language and academic skills existed.

The project partners first determined which skills students would need to
successfully transition to academic study or job training upon completion of the
project and then determined the skills needed to transition from REEP to the
academic English class at Marymount University and the vocational English class at
the Employment Training Center. Based on these discussions and needs
assessments conducted with teachers and students, curricular components for the
pre-vocational and pre-academic tracks were developed, piloted and revised based
on teacher and student feedback. These components included the pre-
vocational/pre-academic English classes at REEP, computer-assisted pre-
vocational/preacademic instruction in REEP’s Adult Learning Center, the academic
En lish class at Marymount, and the vocational English class at the Employment
Training Center.

Curriculum development at the lower and middle of the spectrum (i.e. for Hogar
Hispano and REEP’'s General ESL tracks) began with a series of teacher and
student needs assessments. Based on these assessments, a curriculum was
designed that incorporated many of the features of REEP's previous curriculum with
respect to format, approach, and content.

The final product, The Arlington Adult Learning System (AALS) Curriculum: A
Transitional ESL Curriculum for Adults, included: four levels of non-intensive
lifeskills English, including preliteracy (Hogar Hispano); seven levels of intensive
lifeskills English, intensive advanced pre-vocational/pre-academic instruction,
computer-assisted pre-vocational/pre-academic instruction (REEP); intensive pre-
academic English (Marymount University); intensive pre-vocational English
(Employment Training Center).
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Unexpected Barriers

m All four partner organizations had different instructional calendars. The
project had to find a way to reconcile these.different calendars in order to
avoid large gaps in services and maintain high program participation.

m Some of the instructors at the community-based organization felt left out of
the decision-making process. Their concerns regarding scheduling and the
transition of their students needed to be addressed by the project
coordinators and administrators.

m Funding for the community-based organization and for evening classes at
the Employment Training Center was not stable. Lack of stable operating
platforms can impair the effectiveness of transitional programs.

® Due to their ESL status, some learners faced barriers to enrolling in regular
community college courses. In developing a transition program, it is
necessary to work closely with all target receiving agencies to establish an
understanding of their admissions requirements and placement procedures.

® Some learners had academic goais (postgraduate study, professional
certification) which were not anticipated by program planners.

Outcomes

Academic

® A total of 73 students from Hogar Hispano transitioned to REEP; fifty (50)
students transitioned from REEP to the Employment and Training Center;
sixty-seven (67) transitioned from REEP to Marymount University.

m Of the 73 students who transitioned from Hogar Hispano to REEP, 68
(93%) achieved their goal of completing at least one cycle at Hogar Hispano
and one cycle at REEP.

= Of the 50 students who transitioned from REEP to the ETC, 45 (92%)
successfully achieved their goal of completing pre-vocational instruction at
REEP and ETC.
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= Of the sixty-seven (67) students who transitioned from REEP to Marymount
during the first year, 61 (91%) achieved their project goal of completing pre-
academic instruction at REEP and Marymount.

® In the post-project period, nineteen (19) ETC graduates have secured
employment; seventeen (17) have begun studying at Northern Virginia
Community College; and five (5) have transitioned to Marymount University
for a pre-academic English class.

institutional

= The development and implementation of the integrated transitions system
has increased the awareness, knowledge and understanding of the
populations served by each partner, the services that the partner provides,
and the admissions and eligibility requirements of each.

m Counseling and referral services have improved. The number of referrals
has increased and the success rate of students has improved.

m Hogar Hispano has been able to draw support from other service
providers in the area and has developed a curriculum that will continue to
benefit the organization’s teachers and students.

= Arlington Education and Employment Program (REEP) has developed
an advanced level track beyond its lifeskills levels. It has also improved its
ability to respond to learner needs by helping them to transition to higher
levels.

= Employment Training Center (ETC) has seen an improvement in
goals articulation and in self-disclosure of information among learners.

= Marymount University has a greater awareness of the role it can play in
the Arlington community regarding the immigrant population. The University
plans to seek ways to be responsive to the immigrant population, especially in
areas such as financial aid.

This success of this project can be judged not only by its student achievements, but
also by the high degree of institutionalization it produced. As a result of the
Arlington Adult Learning System, two new transitional projects are currently being
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implemented in northern Virginia. One uses Section 353 funds from the Adult
Education Act to provide free English instruction and counseling at REEP for
learners referred by the Employment Training Center or Hogar Hispano. Another,
funded under foundation support, Marymount University and low-cost tuition, created
a pre-academic English class at Marymount University. This class enrolled five
former AALS students as well as seven REEP students in January 1995.

In addition, REEP has continued its work as an innovator and organizer of
transitional programs. In the Fall of 1994, REEP began collaborating with the
Ethiopian Community Development Council (ECDC) to provide non-intensive ESL
classes for refugees. It also has begun participating in a statewide project to
develop collaborations and coalitions between state adult education providers and
community-based organizations in Northern Virginia. REEP's third project, a
partnership with the Cooperative Extension Service in Arlington, involves training
and supporting the volunteer ESL instructors who staff four Arlington Bilingual
Outreach Projects.

In sum, the Arlington Adult Learning System project has enabled students, staff and
institutions to better assist adult learners to meet their education, employment and
training goals though an innovative, integrated full-service system of instruction,
counseling and academic support for limited English proficient adults.

Products Produced

The Arlington Aduit Learning System (AALS) Curriculum: A Transitional ESL
Curriculum for Adults.

The Arlington Adult Learning System (AALS): Final Report (October 1992 -
December 1994).

Linkages for Learning: A Handbook for Collaborative Service Delivery.
For more information about this project, contact:

Inaam Mansoor or Suzanne Grant

Arlington Education and Employment Program
Clarendon Education Center

2801 Clarendon Boulevard, Suite 218
Arlington, Virginia 22201

(703) 358-4200
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10
Success Through Transitional English Program (STEP)

Program Description

The STEP program was designed to bridge ABE/ESL instruction with academic and
vocational credit and non-credit programs at El Paso Community College (EPCC).
The major objectives of STEP are to provide transitional skills, support services and
retention strategies for limited English proficient students interested in pursuing
training at EPCC to realize their educational and vocational goals.

STEP began operating on March 9, 1993 and officially ceased operations as a
United States Department of Education grant funded program on March 31, 1995.
Due to its success, the program has been continued by the El Paso Community
College Literacy and Workforce Development Center.

The Success Through Transitional English Program's (STEP) latest development
has three phases. The first phase consists of eleven transitional workshops. The
workshops are delivered over a four week time span. Workshop topics include, but
are not limited to, the following: assistance with activities related to enroliment;
ability to use resources such as financial aid, tutorial services, counseling services,
and child care services; strategies for academic success such as time management,
independent learning, testtaking, notetaking, library use, and stress management;
and career awareness and development.

The workshops are based on a holistic five-part model for language instruction. The
five parts are: a critical discussion, a writing activity, a reading activity, a group
activity, and an application activity. The workshops are learner-centered, culturally
sensitive and flexible. In addition, the workshops are designed to increase self-
esteem, strengthen language and academic skills, and provide institutional
knowledge. The workshops are presented by STEP tutors. The activity specialist
and the program coordinator meet with students on a regular basis.

At the completion of the workshops, students enter Phase Two. Phase Two is a
retention phase that takes place whenever there is an interim period between the
end of Phase One and the beginning of a college semester. Phase Two is
conducted by STEP tutors. During this phase, students have the opportunity to
strengthen their academic and language skills. For example, students can audit
classes and take notes to strengthen their notetaking skills. in this fashion, they get
to experience what college would be like and assess their skills.

Model ESL Transitional Programs
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Once students start taking college classes, Phase Three begins. This is a support
and retention phase. During this phase, tutors may attend classes with students if
needed, in order to assist students with notetaking and evaluate student skills.
STEP students are required to meet with their tutors at least three times a week for
academic tutoring and discussion of college-related issues. This tutorial approach
allows students to enroll in classes that are more advanced than what their college
placement test may reflect, reducing the need for excessive remediation for some
students and ensuring that academic deficiencies are addressed as they are
encountered.

Partnerships

El Paso Community College entered into a partnership agreement with eleven
partners to develop compatible assessment procedures, establish a brokering
system whereby students can be referred to appropriate services, share a common
database, and refer students who wanted to pursue vocational education, college
transfer, or credit programs to STEP advancement classes. These partners were as
follows: El Paso Literacy Coalition; El Paso Public Library, El Paso independent
School District; Upper Rio Grande Private Industry Council, Inc.; Laubach Literacy
Council; St. Clement's English Speaking Center; Housing Authority of the City of El
Paso; Texas Department of Human Services; United Way of El Paso; and the Ysleta
Independent School District.

Composition of Students Served

The majority of the students served by STEP fall into the category of non-traditional
students. Over fifty percent of the students served are over 30 years old. The
average age of the population is thirty-seven. Most of students served have been
women (78 percent). Over 70 percent of the popuiation served has more than one
child. The average number of children per student is two. The vast majority of the
students have not completed high school or their GED. In fact, 756 percent of the
students have not gcne beyond the 11th grade. The native language of the majority
of the students is Spanish. Interestingly, while most students prefer to speak
Spanish, fifty percent of the students have attended some school in the U.S.

Ninety-nine percent of the students are of Mexican descent. Observations from the
activity specialist and program coordinator indicate that, within this population, there
are two distinguished cultural groups. One group is composed of first generation
Mexican immigrants. This group is generally fluent in Spanish and they have
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received most of their formal education in Mexico. They communicate in Spanish
and they have very limited oral communication skills in English. Students who have
had more than nine years of education in Mexico tend to acquire reading and writing
skills fairly quickly.

The second group is composed of descendants of Mexican immigrants. This
population usually communicates in Spanish at home and in a combination of
English and Spanish outside their home environment. This group usually has fairly
fluent oral English skills. Their reading and writing skills, however, are limited to the
years and quality of their formal education.

Number of Students Served

Between May 4, 1993 and December 16, 1994, STEP recruited and served two
hundred and eleven students. Two hundred and one students completed phase
one. One hundred and sixty-one students enrolied in El Paso Community College
for vocational, academic and remedial credit courses. Forty students did not start
college for various reasons. Between January 16 and March 1, 1885, an additional
60 students have been recruited to STEP. These students will continue to be
served through a Carl Perkins discretionary grant.

Student Assessment and Monitoring

Students’ skills are assessed throughout the three phases of the program. The
STEP coordinator met with partners and held focus group meetings with EPCC
students and instructors to identify reasons for success and failure. The information
collected from the meetings led to the development of the following assessment
tools:

m An initial assessment which identifies students’ strengths and
weaknesses related to college success.

® An end-of-session student assessment which compares students’
growth from the moment they enter STEP until they complete the
STEP curriculum.

® A student portfolio which evaluates students’ development from the
moment they enter the STEP program until the STEP curriculum is
completed.

Model ESL Transitional Programs
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m A database which can monitor students’ collegiate progress from the
moment they enter STEP until the completion of the collegiate careers.

The assessment system has been implemented with 201 students who have
completed STEP sessions. In the initial assessment, students are asked to state
their familiarity with different college services and facilities such as financial aid,
tutorial services, counseling, the library, and the different campuses. The initial
assessment showed that 85 percent of STEP students were unfamiliar with these
college services and facilities. Furthermore, the assessment required students to
complete a writing activity. Regardless of the students’ knowledge of English
vocabulary and grammar, 80 percent of the students could not develop a college-
level essay. In addition, the initial assessment showed that 70 percent of the
students did not have concrete vocational or academic goals. Observations from
the tutors, activity specialist and the program coordinator also showed that the
students demonstrated low self-confidence. The portfolio assessment indicated that
student self-confidence had improved. After students completed the workshops,
students had developed a clearer understanding of the college and identified
academic and vocational goals.

Other assessment tools have been developed to monitor students’ progress once
they enter the college retention phase. These tools include an instructor biweekly
report and a weekly tutor report. The instructors’ biweeky report is one of the
fundamental reasons for the success of STEP students. The simple report informs
the tutors of the students’ academic deficiencies.

While the assessment system has been developed for this project, it is currently
being used at the EPCC Literacy Center. This assessment system allows the

Center to track its students indefinitely and to conduct extensive follow-up studies on
its students.

The progress of each student has been monitored through an individualized
educational plan (IEP). Educational plans were developed for each student with a
STEP tutor (with assistance from the activity specialist), a college counselor
assigned to the program, and a career counselor. The plan begins with students
attending a series of functional context workshops that prepares them to succeed in
college. Throughout these workshops student skilis and goals were assessed by
means of a set of instruments. Students were also given a placement test by the
college to determine in which courses they could enroll. Based on STEP
assessment of students’ academic skills and understanding of the college, the
college placement tests, and each student's vocational or academic goals, student
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individualized education plans were formulated. The educational plan formula has
been based on the college requirements to achieve a particular objective as
stipulated by the college course catalogue.

The tutor or activity specialist discussed the results of the assessments with the
students, and together, they identified the areas where the students needed support.
This was based on the students’ performance during the workshops. The college
counselor explained to the students the results of the college placement (Nelson
Denny) and courses they could take based on the resuits. Finally, a career
counselor explained to the students different career alternatives and helped them
make a career decision. Students were not required to identify a career goal until
completion of their first college semester. Students who did not state a career goal
were encouraged to take courses which are required for all degree plans.

All educational plans have been designed as specified by the coliegé for each
career under the supervision of the college’s academic advising center. The director
of counseling at EPCC has been instrumental in assisting STEP students with their
educational plans. The director of counseling at EPCC assigned an academic
advisor to the STEP program.

Traditionally, a new student who comes to EPCC must go to the intake department.
Immediately, an intake employee recommends that the student take either an ESL
or non-ESL placement test. Students who are placed in ESL courses may not take
academic courses until they reach level 5. Over 80 percent of the students who take
the ESL placement test are placed in pre-level 1, level 2, or level 3 ESL courses.
Less than ten percent of all ESL students complete the ESL program.

The College also requires that after students complete a placement exam, they are
referred to an academic counselor. In less than five minutes, a counselor discusses
placement results with the student and makes placement recommendations. The
majority of EPCC students are then referred to either remedial (non-ESL), or ESL
courses. With STEP, assessment does not take five minutes, but is an ongoing
process throughout the workshops. In this fashion, STEP is able to make more
accurate placement recommendations. As a result, students are placed in
appropriate courses. STEP students have completed courses which are more
advanced than those EPCC counselors may have recommended. This has been
the direct result of close monitoring by the STEP tutors and activity specialist. In
addition to the Nelson Denny standardized test, STEP students participate in various
activities which may better reflect their academic potential.
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The STEP database has been developed by the program coordinator in conjunction
with the EPCC Literacy Center's information systems coordinator. The database
can monitor each student's collegiate progress from the moment they enter into the
STEP program until the accomplishment of their educational goal. Students’
progress towards their goals have been supported through tutoring, counseling, and
advocating support services and retention strategies. Retention strategies include
keeping students involved in learning activities and participating in non-academic
college-related activities.

Outreach and Referral Efforts

It was originally determined in the partners’ meetings that outreach would be done
through community organizations. Of the eleven partners originally identified, the
Texas Department of Human Services (DHS), the Ysleta Independent School
District (YISD), the El Paso Independent School District (EPISD), and the Upper Rio
Grande Private Industry Council (URGPIC) had the most clients who would benefit
from the STEP program. Each of these partners worked in conjunction with the
STEP coordinator to develop a personalized outreach effort which was implemented

over the past two years. This outreach effort is now being continued by the EPCC
Literacy Center. ' '

The Coordinator spent a great deal of time trying to recruit clients from the
Department of Human Services (DHS). The majority of DHS JOBS clients were
referred and locked into other programs prior to the establishment of the STEP
program. Caseworkers had established patterns of behavior in terms of their
referral efforts. Referrals to STEP were a new activity that had to be routinized into
the caseworkers’' behavioral profile. The goal of the Texas Employment
Commission (TEC) and the DHS caseworkers has always been to make sure clients
are employed. After the procedure for referral was established, the number of
students referred by DHS increased slightly because the caseworkers became more
familiar with the program and clients reported their positive experiences in the STEP
program to their caseworkers.

Two major El Paso school districts which serve large limited English proficient
populations referred a total of 20 clients to the program. These programs receive
funding based on GED completion and will not refer students to college untii they
received a GED certificate. Once they receive it, their next goal is to get a job.

The URGPIC (Upper Rio Grande Private Industry Council) probably has served the
majority of potential STEP students. The fact that the EPCC has a high attrition
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rate, combined with the need of JTPA for quick training, made URGPIC a reluctant
partner. Samples of the program curriculum, the assessment system, and supvort
and retention strategies were presented to URGPIC. STEP's success in
transitioning five URGPIC referrals into ECCC combined with URGPIC'’s need to
refer clients to programs at no cost resulted in a radical increase in referrals. In less
than a month, URGPIC’s caseworkers and clients were calling STEP on a daily
basis. A total of 34 clients have been referred to STEP by URGPIC between May
1993 and September 1994. URGPIC continues to refer clients to STEP.

STEP began to recruit clients directly from public housing and the public library
literacy center. These entities have referred clients and have contributed classroom
space and materials to teach STEP workshops. A total of 49 clients have been
recruited from housing and five clients from the public library.

The West Texas Community Supervision and Corrections Learning Center (WTSC)
was identified as a new .STEP partner in June of 1993. The Center serves mostly
probationers. While many probationers were referred to STEP, not too many
attended the program. Probationers are usually encouraged to obtain jobs by their
probation officers. Between January 1994 and December 1994, STEP offered
workshops in the WTSC facility. In addition, six students were referred from the El
Paso Community College Literacy Center; three students were referred from the
Literacy Center for the Deaf; three students were referred by the homeless shelter,
and 31 students were self-referred.

Transitional Curriculum

A one hundred hour transitional ESL functional context curriculum was developed to
prepare students for enroliments into vocational education, college transfer, or
college credit programs. Focus group meetings were held with partners, EPCC
instructors, and EPCC students to develop the curriculum. All information obtained
was used io develop a curriculum which is !earner-centered, culturally sensitive,
and flexible. The curriculum has consisted of several workshops to develop the
following skills: applied self-confidence, academic skills, and institutional
knowledge. From STEP's perspective, applied self-confidence is the ability to
communicate difficulties to collegiate personnel and actively seek solutions to
barriers. Partners have frequently pointed out that one of the main failures in
student success is their lack of self-confidence.

Poor academic skills were identified as a second barrier to student success.
Academic skills are those skills that allow students to successfully complete
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college level courses. Since the majority of the clients have: very limited academic
backgrounds, the STEP curriculum was developed to strengthen academic
deficiencies. Institutional Knowledge has been promoted through field trips and
interaction with representatives from the financial aid office, the counseling center,
the tutorial center, the iibrary, and other academic and vocational departments.

All the activities have been interactive and have been provided to the students
through holistic workshops. Each holistic workshop has been based on a five-part
model: a critical discussion, a writing activity, a reading activity, a group activity,
and an application activity. At completion of a one hundred hour session of
workshops, STEP students will have earned admission to EPCC, completed their
financial aid application, taken the college placement test, received career
counseling, received academic advising, visited important college offices, interacted
with key college personnel, improved their academic skill, improved their self-
confidence, developed an understanding of the college’s purpose and its
bureaucracy, and improved their language and basic skills.

Two hundred and one students completed the workshops and applied for
admissions into the college. While 40 students out of 201 decided not to start
college, some had difficulties beyond STEP’s control. For example, some, students
had attended other proprietary schools while receiving Stafford loans and had
defaulted on their loans. Many students who completed the STEP workshops have
obtained work-study jobs in several college departments. In addition, STEP
students have volunteered by providing tutoring to other college students. During
January 1995, twelve STEP students testified in front of the Texas Education
Agency Task Force to continue the STEP program. The STEP students were the
only ones testifying from El Paso Community College.

Unexpected Bairiers

STEP did not have too many unexpected barriers. However, listed below are some
of the most challenging obstacles.

m Mistreatment of limited English proficient women from various
agencies due to factors such as language barriers, low self-esteem,
and lack of experience in college settings. The majority of these
women have been homemakers for much of their lives. In addition,
many women had to deal with chauvinistic attitudes from their spouses.
(Most male students had been exposed to mainstream culture prior to
attending college.)

Modei ESL Transitional Programs
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m Lack of financial aid for students. Many STEP students have
previously attended proprietary schools which loan them money for
training over a short period of time. These students usually did not find
satisfactory jobs and defaulted on their loans, causing them to lose
their financial aid eligibility.

m Lack of a third year of funding made it impossible for most STEP
students to complete their studies in two years. Three years has to be
the minimum required time span for such a program to demonstrate
success for the dilemmas that undereducated aduit learners face.

QOutcomes

The STEP program can be credited with an wide range of academic, personal

and institutional accomplishments (Chart 2 on page 19 summarizes these
accomplishments).

Academic

m Two hundred and one (201) high risk students completed a
transitional session improving their language skills and gaitiing
understanding of the college and community between May 1993 and
December 1994.

m One hundred and sixty-one (161) high risk students started a
college semester between September 1993 and January 1995.

m One hundred and twenty (120) high risk students completed at least
one college semester between December 1993 and December 1994.

Institutional

m Average first semester GPA for all STEP was 2.43 (compared to the
college’s 1.5. for all students during 1990-91).

m Average cumulative GPA for all STEP students is 2.66. The average
number of hours completed was 15.1 credit hours.

m One hundred and forty (140) STEP students received Pell Grants
between September 1993 and January 1995.

Model ESL Transitional Programs
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m Ten (I0) STEP students received Peyton Foundation Grants
between January 1994 and January 1995.

Personal

m Fifty (50) STEP students received child care through DHS between
May 1993 and January 1995.

@& Ten (10) STEP students received child care from YWCA between
January 1994 and January 1995.

m Six (6) STEP students received financial aid from PIC between
September 1993 and January 1995.

m Five (5) STEP students received shelter between January 1994 and
January 1995.

The success of the program was so convincing that El Paso has continued all STEP
activities beyond the funding period. The STEP program model for recruitment,
preparation and retention of limited English proficient learners in college programs
has resulted in real improvements in the targetted students’ ability to succeed.

Products Produced

Muro, Andres, Inez Mendoza and Richard Buller. (1995) Success Through
Transitional English Program (STEP) Final Report.

For more information about this project, contact:

Andres Muro

El Paso Community College
P.O. Box 20500

El Paso, Texas 79998
(915) 534-4617

Model ESL Transitional Programs
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Massachusetts English Literacy Demonstration (MELD) Project

Program Description

MELD was a complex project, involving three separate partnerships serving three
distinct communities within Massachusetts. MELD was designed to strengthen
educational and employment opportunities for linguistic minorities through innovative
approaches to transitional ESL programming. The program’s five key objectives
were: to establish innovative transitional ESOL service systems to link community-
based aduit learning centers and community colleges and/or vocational training
programs; to develop contextualized, content-based and fully-articulated transition
curricula; to prepare successful recruitment strategies, individualized educational
plans, articulated entry and exit criteria, targeted pre and post-test assessments,
retention strategies, and referral protocols; to develop a uniform framework of
support services; and to facilitate the adoption of new program standards and
criteria for ESOL service delivery providers statewide.

During Year 1 of the Project, three partnerships were established, adult learners
were recruited, and transitional classes and activities were put in place. During

Year 2, partnership systems were further refined, curriculum was designed and

modified, and academic and support services were developed.

Partnerships

The Massachusetts Department of Education formed partnerships with three
community-based organizations and three community colleges. Two of the
partnerships targeted transition issues in an urban setting; the other addressed
issues in a rural setting.

Staff were hired for each partnership based on the language and cultural needs of
the students. Classes were designed to allow each program to provide a continuum
of services from adult learning centers into community college or vocational training.
Curriculum Development Teams and Project Advisory Committees were also
established for each partnership.

The Haitian Multi-Service Center (HMSC) and Roxbury Community College
(RCC) formed one of the urban partnerships. The HMSC is a community-based
organization that provides adult education services to Boston’s Haitian population.
Course offerings range from native language literacy to an External Diploma
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Program. Roxbury Community College is the only college in New England that
serves a predominately minority population in a predominantly minority
neighborhood.

The second urban partnership was formed between Bunker Hill Community
College (BHCC), the Quincy School Community Council (QSCC) and the Asian
American Civic Association (AACA). The Quincy School offers a comprehensive
bilingual Cantonese/English native language survival skills literacy curriculum, while
the AACA provides an External Diploma Program, adult ESL, a pre-vocational
program, office skills training and a refugee program. Bunker Hill Community
College currently enrolls 6,500 students in its day and evening courses.

The rural partnership involved the Barnstable Community Schools (BCS), Cape
Cod Literacy Council (CCLC) and the Cape Cod Community College (CCCC).
Cape Cod Community College enrolls approximately 5,000 students in its day or
continuing education programs. In general, the Cape Cod Literacy Council serves a
very diverse multi-lingual population of adults not bound by a common culture or
language. The MELD project served predominantly Portuguese-speaking students.

Composition of Students Served

The HMSC/Roxbury project involved Haitian immigrants from an urban, largely
African-American community in metropolitan Boston.

Three-quarters of the students in the Cape Cod Project were Brazilian speakers of
Portuguese. The remaining students were from a wide variety of cultures.

The Quincy/Bunker Hill/Asian American Civic Association Project, served Chinese
and Southeast Asian immigrants in an urban setting.

In general, MELD students ranged in age from the late teens to fifties with the
majority of the participants in their twenties or thirties. Roughly two-thirds of the
participants were female; one-third were male.

Number of Students Served

During Year 1,338 students were recruited. In the second year of the project, 276
adult learners had been served.

Model ESL Transitional Programs
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Student Assessment and Monitoring
Haitian Multi-Service Center/Roxbury Community College

The Center conducted written assessment instruments and oral interviews in Kreyol,
French and English, at intake, in order to determine literacy levels in both
languages.

Learners were assessed in an ongoing basis through learner portfolios. The
portfolios included self-assessments and peer assessments. At the end of the
project, staff members and students reviewed the portfolios against the exit criteria
articulated for each transitional class.

Quincy School Community Council, Asian American Civic Association and
Bunker Hill Community College

The Quincy School developed written assessment instruments and oral interviews,
conducted in English and Cantonese, at intake, in order to determine English
functioning level and the students’ goals and survival skills needs.

For the MELD Project, the Quincy School supplemented their on-going assessment,
which relies primarily on teacher evaluations and progress through a competency
oriented curriculum, with a portfolio assessment process.

The Asian American Civic Association complemented the External Diploma Program
(EDP) assessment instruments with the TABE and other content-based
assessments with reading and grammar questions focusing on higher education
developed by program staff.

BHCC used the Comprehensive English Language Test (CELT) which evaluates
reading, writing and math skills.

Cape Cod Project

Students who initially enrolied were administered the diagnostic assessment of
reading and asked to complete a writing sample. In the Cape Cod Project, student
progress was diagnosed using the CPT (College Placement Test) and the LOEP
(Levels of English Proficiency Test). The CPT served to measure both language
proficiency and college placement levels. Additionally, students who scored at the
20th percentile or below were administered the LOEP test. The LOEP assesses the
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English skills of students who have learned English as a Second Language or who
are native English speakers with limited proficiency.

A customized database system was used to track student progression through the
nine transition phases in the Cape Cod Program. In addition, in the three levels of
transition ESL classes, student progress was measured through the use of
portfolios.

Outreach and Referral Efforts
Haitian Multi-Service Center/Roxbury Community Coliege Project

Two part-time Haitian counselors provided support for MELD students at Roxbury
Community College and at HMSC. The counseling in both cases was purely
academic. In the HMSC counseling component, students were required to develop
Individual Education Plans (IEP) using computer skills.

Because both counselors were part-time, group counseling sessions were instituted
in the first year to enable the staff to reach all students. During these sessions,
counselors provided academic support services such as financial aid, registration,
and academic counseling assistance. In addition, all HMSC students had access
to other social services offered by the agency, such as vocational counseling, child
care, health referrals, legal and immigration assistance and family counseling.

Quincy/Asian American Civic Association and Bunker Hill Community College

Students were required to participate in a thorough orientation session as part of the
intake process. They also. had to participate in oral intervizws, submit writing
samples on educational goals and take tests in reading, grammar and math, based
on real-life applications. From these assessments, individual student portfolios were
developed along with individual education plans.

Student counseling services were provided at all three institutions. The bilingual
counselor at the CBO provided job placement counseling, employment counseling,
citizenship assistance, health services, career and legal counseling. In the second
year, students were assigned mentors at the community college to ease their
transition to higher education.

At the end of each cycle, students completed a self-evaluation and a student
evaluation of the MELD program.

Model ESL Transitiona! Programs
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Cape Cod Project

Students in this partnership were recruited through the Cape Cod Literacy Council's
Adult Basic Education Collaborative and the Barnstable Community Schools.
Counseling services were expanded at Barnstable Community Schools to provide
one-on-one educational advisement to intermediate level ESOL students. Volunteer
tutors, trained by CCLC, were also matched with these students.

Participants in the CCCC College-Based program were able to access the college
counseling center, support services and facilities. No counseior was housed at the

CCCC Adult Learning Center; however, the program director also served as the
counselor.

Cape Cod MELD students received support at the program level through group
activities and individual education plans. Students also participated in workshops on
college applications, financial aid and college resources.

Transitional Curriculum

All three partnerships developed internal as well as external transition classes to
facilitate movement between levels of instruction. Internal transitions occurred within
the CBOs, as students moved from native language literacy to GED or External
Diploma programs. External bridges ran from the CBOs to the community coliege
level. The external bridges included academic tracks, technical training and
appreitice training.

The HMSC/Roxbury Community College Project funded a MELD Level 5 Bridge
Class in Reading/Writing and Mathematics. This class emphasized academic ESOL
content and provided a more solid foundation for participation in college level
coursework. The project also enrolled students in a Roxbury Community College
social science course, entitled The Haitian Reality, to provide them with an on-site
community college experience. Students who successfully completed this course
were offered college credit through the Division of Continuing Education.

After the first pilot participation of MELD students in the Haitian Reality course, the
curriculum was revised to include more instruction in college-level research and
writing practice. The revised course is referred to as the Level 7 Bridge course in
the HMSC/RCC partnership. The project aiso developed Bridge Math classes at
Levels 5 and 7 and benefited from the state-of-the art computer and study skills
center at the Haitian Center. Through the Study Center, MELD siudents learned
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word processing, spreadsheet and graphics programs and investigated math
software.

In the Quincy School Community Council, Asian American Civic Association
and Bunker Hili Community College partnership, an accelerated ESOL class was
developed at QSCC to increase language proficiency and to prepare students
academically for higher level coursework at AACA or BHCC.

In addition, an accelerated ESOL/Intermediate ABE class was also created at AACA
to bridge the gap between existing classes, its EDP program, skills training
programs, and BHCC. All ESOL classes integrated information on the American

College System, Systems Affecting Daily Life, Literature and the Arts and American
Culture and Family Life.

All MELD students were required to attend BHCC's Self-Directed Learning Center at
least two hours a week to work on math, reading, writing and grammar and to have
access to academic counseling, orientations and basic computer literacy training. In
addition, students participated in a series of workshops on goal setting, problem
solving, community awareness, and health care.

The Cape Cod partnership intensified all six levels of the Barnstable Community
Schools existing evening ESL program and adding a third evening of ESL
instruction. The third evening focused on academic and computer-based skills.

The Cape Cod Project also instituted a college-based transitional component at the
CCCC Adult Learning Center. These transitional courses included an ESL
intermediate course and a high-intermediate level ESL course integrated with
"Microcomputer Applications Software".

A Distance Learning Network was created to serve MELD students at BCS and
CCCC and to provide educational services to students in the more remote and rural
areas of the Cape. The Network used an on-line customized curriculum that was
developed from the NovaNet lesson bank and arranged into customized "modules”
that were appropriate for Cape Cod MELD students. Once the custom curriculum

was developed, it was very easy for students to access and use the Network
system.

The Learning Lab was tied to the NovaNet system so that transitional ESOL
students could receive class instruction in reading comprehension, vocabulary and
writing as well as supplemental instruction on NovaNet.
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The Cape Cod Literacy Council supported the partnership by training volunteer
tutors in ESOL, SPL and NovaNet use.

Unexpected Barriers to Success

® Financial barriers for students. Some students found it difficult to finance their
college education because they had to support families; others had a legal status
that prohibited them from applying for financial aid, or found that financial aid did not
cover developmental courses.

m Knowledge of educational opportunities. Many students are unaware of the
advanced educational options available to them. The CBO and the community
coliege should help students become knowledgeable about these options.

= Inexperience in self-directed learning and inquiry. Several students found it
difficult to function in an independent learning environment where they were
responsible for directing their own learning and inquiry.

m Students lack of time. Students who were employed or had family commitments
identified "time" as a barrier to their participation in the program. On Cape Cod,
students had difficulties participating in activities during the summer months.
Students worked 2-3 summer jobs in the hotel industry and were unable to attend
class.

= Different organizationai/educational structures. In some cases, the gap
between organizational structures or institutional educational services posed a
barrier to the integration of students.

= Solid leadership from the funding institution. Staff vacancies at the state level
made it difficult to provide leadership which resulted in a lack of long-range planning
and lack of effective overall project management.

= Timely and dependable funding. A delay in initial funding made it difficult to
establish functioning partnerships and initiate services for learners. The elimination
of third-year funding made it impossible to conduct follow-up studies on MELD
graduates.

Model ESL Transitional Programs
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Student Outcomes

Of the 614 students served in the MELD program, 139 moved to a higher
educational level and 79 entered a community college, four-year college or
vocational training. Additionally, 20 learners got a high school diploma and 35 made
progress at entry level. One hundred and eighty-eight planned to continue their
education after the MELD program; and seven students were awarded $1,000
college scholarships by the Boston Adult Literacy Fund.

In addition, many MELD learners had outcomes which are more difficult to quantify,
such as developing a joy of learning, enhanced self-esteem and the promise of a
future through education. (Chart 3 on page 29 provides a summary of student
accomplishments.)

Program Outcomes
Haitian Multi-Service Center/Roxbury Community College

The overall successes and highlights of this partnership included: strong part-time
academic counseling; group counseling using a group counseling model; successful
learning-to-learn workshops,; co-teaching and curriculum development components.

Counseling was performed on an individual and group basis by two part-time Haitian
adults. Group counseling was instituted in the project when it became apparent that
both counselors could not reach all students individually. In the end, project
organizers recommended employing a full-time counselor and making sure that staff
members have adequate training in academic rather than social/personal .
counseling.

The Learning-To-Learn (LTL) system began at Roxbury College prior to the MELD
Project. The system was designed to help academically under-prepared students
solve the more difficult problems of learning in a more intense academic
environment. Under the MELD project, a series of LTL workshops was presented to
instructors as a part of the Curriculum Development Team process.

A College Survival Seminar and The Haitian Reality course served as excellent
transitional courses for MELD students. The College Survival Seminar was co-
taught in French and Kreyol by an RCC instructor and the L-7 MELD counselor.
The Haitian Reality course was a content course which gave MELD students an
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MASSACHUSETTS ENGLISH LITERACY
DEMONSTRATION PROJECT YEAR II

CHART 3. Swdents Served and Student Outcomes JSor the three MELD Partnerships and totaled across
partnerships. These figures are cumalative for Years { and {l,

- -
CCCC/BCS | QSCC/AACA | HMSC/
CCLC BHCC RCC TOTAL
STUDENTS SERVED
(High Intensity) 62 158 % e
STUDENTS SERVED
(Low Intensity) 118 NA 182 300

MOVED TO HIGHER
EDUCATIONAL LEVEL

TOTAL
_ | 1

ENTERED EXTERNAL
DIPLOMA PROGRAM

ENTERED COMMUNITY
OR 4 YR. COLLEGE
OR VOCATIONAL TR.

GOT H.S. DIPLOMA

PROGRESSED AT
ENTRY LEVEL
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35
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opportunity to experience college level instruction in a familiar subject area and
comfortable context.

Effective math and language curricula were developed by the HMSC to upgrade the
reading, writing and computation skills of MELD students in preparation for External
Diploma exams and academic work at the postsecondary level.

Bunker Hill Community College, Quincy School Community Council
& Asian American Civic Association

This partnership had one full-time coordinator to work within the partnership
coordinating activities. Staff felt that a full-time_counselor was essential to the
program so JTPA funds were used to support that position. A strong program
design enabled the program to attract additional funding.

Partners were geographically close or easily accessible by public transportation.
Students were able to move from one delivery site to another with relative ease.

Each of the three partners had prior experience with collaborative, partnership-
based projects,-including shared responsibility for fiscal management, project
management and program staff and resources.

A series of in-house workshops was conducted as part of the counseling
component. Workshop topics included: goal setting, problem-solving, community
awareness, individual education plans, AiDS and anti-smoking.

Cape Cod Project

Using funds from the town of Barnstable and matching college funds, the Cape Cod
Community College established a storefront learning center in Hyannis to 'iouse
MELD. The Barnstable Community Schools Component provided an extra
evening of instruction in academic reading, writing, study skills and computer literacy
to an existing six-level ESL Program. The addition of the third evening was highly
successful. Since students had time to learn computer keyboarding and basic word
processing, they finished the program with stronger academic reading, writing and
study skills.

The College-Based Transitional Component consisted of a semester of
intermediate ESL followed by a semester-long paired course combining high-
intermediate ESL with a college level computer course. For some students, this
sequence of two courses was enough to bridge the gap needed to continue on to
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college or job training. Through MELD the College was able to create two higher
level college credit ESL classes. Subsequently, many ui the MELD students
enrolled in these classes after completing the transitional piece.

The Distance Learning Network was a unique component that enabled ESL
providers and students at home around the Cape to access the University of lliinois’
NovaNet transitional curriculum as well as the Internet and several bulletin boards.
As the result of this project, strong institutional connections were developed among
partners, and gaps were bridged for services to students at the higher level of ESOL
instruction.

Products Produced
Viewpoints. Haitian Multi-Service Center. (1994).

Our Life Experiences - MELD Student Writings. (1993).

Massachusetts English Literacy Demonstration Project. Haitian Multi-Service
Center/Roxbury Community College Report. (1994).

Massachusetts English Literacy Demonstration Project. Haitian Multi-Service
Center/Roxbury Community College: Appendix. (1994).

Massachusetts English Literacy Demonstration Project. Quincy School
Cc¢mmunity College Council/Asian American Civic Association/Bunker Hill
Community College Final Report and Curriculum. (1994).

Balliro, Lenore. MELD Curriculum Framework (HMSC/RCC). (1994).

Batista, N. MELD and Beyond: Report by and about Transitional ESL
Students on Cape Cod. (1994).

Belyea, Kathryn. English Transitional Program (ETP): Curriculum Framework.
(1994).

Greene, Barbara. Summary Report on Support and Academic Services at
Bunker Hill Community College, Roxbury Community College and Cape Cod
Community College. (1993).
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Greene, Barbara. Report to Massachusetts English Literacy Demonstration
Project (MELD). (1993).

Greene, Barbara. Report to Roxbury Community College/Massachusetts
English Literacy Demonstration Project (MELD): Haitian Students Research
Project. (1993).

Guran, H. CCCC Adult Learning Center Customized Distance Learning
Curriculum Print Out. (1994).

Guran, H. Massachusetts English Literacy Demonstration Program 1993/1994 -
Cape Cod Partnership - Final Report. (1994).

Guran, H. Transitional Activities for College-Bound English as a Second
Language Students. (1994).

Kiang, Peter. Research and Reflections on the English Transitional Program.
(1994).

Kirkman, Kathe. Massachusetts English Literacy Demonstration Project
(MELD) Evaluation Report: Year Il. (1995). '

Niven-Blowers, C. MELD Project Assessment Report. (1995).

O'Connell T. Survey to Determine Barriers to Higher Education from Linguistic
Minority Students’ Perspective. (1993).

Seacat, D. Impact of the MELD Program on the Barnstable Community Schools
ESL Program. (1993).
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For more information about this project, contact:

Marsha Watson

Massachusetts Department of Education
Bureau of Aduit Education

350 Main Street

Maiden, Massachusetts 02148

(617) 388-3330
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Key Elements of Successful
Transitional ESL Programs

Developing effective partnerships for transitioning learners to further education,
training, or jobs requires the identification of individuals, programs, or groups who
are willing to share the responsibility for meeting the educational needs of the
community. There is no magic formula for creating educational partnerships.
However, the three grant recipients have identified some common elements for
creating and maintaining successful transitional ESL programs through partnerships.
These elements are not in rank order and are as follows:

identify the educational needs in the community that should be addressed. Look
at what's not working and why.

Create a common mission and vision for how the needs can be addressed.
Decide what you wish to achieve in the best of all possible worlds. Think about
what can be created, restructured or reorganized to achieve it.

Become advocates for learners both inside and outside of the classroom and
within various agencies. Learners will appreciate advocacy efforts to change
procedures and requirements that perpetuate barriers to success and will work
harder to meet high expectations.

Make a commitment to share responsibility for meeting the needs of the
learners. Determine what the institutions can do individually and collaboratively.
Discuss their expectations. Find out what steps need to be taken collectively to
meet their needs.

Identify adequate resources before the project begins. Decide what each
agency is bringing to the table. Determine what resources are missing, how they
can be acquired and how they can be sustained.

Encourage program staff to make greater use of available video and computer
technology to increase students’ exposure to a variety of learning resources and
environments.

Seek partnerships that are based on true collaborations with mutually agreed
upon plans for establishing and implementing goals, objectives, activities, and
outcomes. Project administration and supervision must be strong components of
the partnerships.
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Establish a counseling component which will provide strong academic
support services beginning in the adult learning center and continuing in the
community college. Academic counseling is a key to transition and later success in
coliege.

Design a system to support, assess and monitor student academic progress.
Utilize tutors and mentors, in addition to staff, to provide support and
assistance with counseling efforts.

include opportunities in the instructional component for cross-teaching,
teacher/counselor exchanges, joint classes, interagency student exchanges
and joint teacher training activities.

Develop a database component which will provide active, continual documentation
of learner characteristics, needs and accomplishments.

Establish effective community linkages to support referrals and the placement
of clients in services.

Ensure that the funding agency can provide strong and consistent leadership
to the partnership participants. '

Ensure that all staff members, volunteers, institutions, agencies and partners
understand and agree to the purpose of the transitional program and their role
within the program. Provide staff with opportunities to periodically assess and
reflect on their participation in the transition process.

Hire an external evaluator to continually review transitional activities for all
partners.
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Conclusion

Although funding for the project has ended, many of the systems implemented
during the funding period have been institutionalized. Furthermore, there is
evidence of systemic change in the delivery of services to limited English proficient
adults. The transitional projects have built a network of partners who provide ar
integrated system of services to students seeking to advance in programs or move
from one service provider to another.

As the result of Federal funding, the grantees were able to facilitate access to
English language instruction, job training, and higher education by moving students
along a continuum of learning; bridging the gaps in instruction and services among
partners; and gaining knowledge of partner programs and services. All of these
activities were made possible through the development of effective collaborations
and partnerships with agencies, organizations, businesses and industries which
were committed to meeting the language, literacy, and educational needs of adults
with limited English speaking skills.

At the minimum, programs can share "lessons iearned" in transitional ESL programs
and coordinate and collaborate with various agencies and organizations to provide
access to quality instruction and services. Service providers can then use these
lessons in program planning, development and policymaking. Ideally, states can

consider developing transitional quality indicators and measures for adult education
programs.

English as a Second Language (ESL) is the fastest growing instructional component
in the adult education program, representing one third of all participants. With the
increasing numbers of learners enrolled in Adult ESL programs and shrinking
resources, meeting the language, literacy, and educational needs of this population
will continue to be a challenge for some years. These demonstration projects will
guide the field in facing this challenge.

Model ESL Transitional Programs
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DEPARTMENT OF EDUCATION realize both their empioymentand _ | pmm. wnstruction for these purposes is
educational goals are more effectivein Dot permitted under this program. Only those

Nationai Engilsh increasing English proficiency than . .-- - instructional methods or approaches

of Limited English

AGENCY: Department of Education.

AcTmion: Notice of final pricrities for
fiscal year 1992

SUMMARY: The Secretary announces
priorities for swerds to be made in fiscal
year (FY) 1992 .using funds appropriated
in FY 1991 under the National English
Literacy Demonstration Program. Under
an absolute priority, Federal financial
assistance will be used to create
partnerships among service providers to
develop and impiement transitionsi
programs in English literacy. The
proposed parmerships must inciude at
least one community-based orgaruzation
and at least one community cotlege or
technical institute. but may aiso include
other public or prnivate nonprofit
agencies, institutions or organizations.
Within the same competition. under a
competitive preference. up to 30
additional points wiil be awarded to
transitionai projects that include certain
key components.
EFFECTIVE DATE: The provisions in this
notice take effect either 45 days after
publication in the Federal Register or
later if the Congress takes certain
adjournments. If you want to know the
effective date. call or wnte the
Department of Education contact
person.
FOR FURTHER lurom'non CONTACT:
Laura Kari Messenger, U.S. Department
of Educaton. 400 Marvtand Avenue.
SW.. room 4512-MES. Washington. DC
20202-7327. Telephone: {202) 732-2385.
Jeaf and heanng impaired individuals
may cail the Federal Dual Party Relay
Service at 1-800-877-8339 (in the
Washington. DC 202 area code.
telephone 708-8300) between 8 a.m. and
T p.m.. Eastern time.
SUPPLEMENTARY INFORMATION: in
accordance with section 372(d). Part C.
Adult Education Programs. the purpose
of the National English Literacy
Demonstration Program for Individuals
of Limited English Proficiency 1s to
deveiop innovative approaches and
methods of English literacy education.
These approaches and methods must be
designed to help iimited Enslish
proficient aduits angd out-of-schoel youth
to achieve full competence :n the
Enghish language. and should be based
on current researcn on eifective and
innovation programs for imited Engiish
proficient adults.

As stuaies about hteracy programs
suggest. Engiish hiteracy programs that
Q  himitea Enghsh proticient aaults to

Demonstration Program for individuats
Proficiency

BEST COPY AVAILABLE

those programs that lack these mutually
reinforcing reiationships. Transitionai
English literacy programs coordinate
services among English-as-a Second-,.
Language (ESL) instructional leveis auuf
among service providers. Their purposes
are to:

(1) Help limited English pmﬁc:em -

adults and out-of-school youth make the

transition from one instructional jevel to
another. and from one instructional
service provider to another: and’

{2) Prepare them for the literacy .
demands of vocational education,
coliege transier. or college credit "

programs. :

Transitionai English literacy programs
provide a broad range of instruction. A
partnership among service providers is
necessary because one service provider
ofien provides a different level of
English literacy instruction than another.
Community-based organizations.
community colieges, and technical
institutes are specifically identified for
inclusion in the partnership because
they have often represented opposite
ends of the English literacy instructional
spectrum. Community-based
organizations tend to provide beginning
levels of ESL and literacy instruction.
while community colleges and technical
institutes tend to provide more

. advanced levels of ESL instruction that

prepere individuals for participation in
vocational or other academic programs.
In many iocales. it is likely that other
service providers will also be included
in the partnership. to ensure that ail
appropriate service providers will work
together to provide a weli-coordinated
English literacy demonstration program.
However. the-Secretary believes that the
participation of at least one commumnty-
based organization and at least one
community coilege or techmecal institute
is essential for each project.

Within the absolute prnionty for
partnerships providing transitional
programs 1n Engiish literacy. the
Secretary establishes a competitive-
preference for projects containing
certain key components. These
components are 1dentified in this notce
under the heading "Selection Criterion.”
From the demonstration projects that
are funded. the Secetary hopes to
denve new methods or approaches tn
program design. coordination of
services. and Engiisn hiteracy
instruction.

Note: The Adul! Education Act authonzes
the use of funas exciusiverv {or sault
education. Because tne Act does not
authorize the use of funds for vocational
eaucation. college transter. or cotiege creat

43

" Students™

designed to prepare limsted English proficient
individuals for participation in these
programs O to increase tneir English literscy
_ skills while they are enrotled in these
programs are sliowed.

_The Secretary wishes 10 highlight, for
potnntm applicants. that this program
- CRIL to further the purposes of
AMERICA 2000. the Presidant’s
education strategy to help America

. move itself toward the National

-Education Goals. Specifically, the

-program addresses Track Il of the

“AMERICAN 2000 strategy—

America into “A Nation of
—and National Education
Goal 5—ensuring that every adult
American will be literate and will
possess the knowledge and skills
necessary to compete in a global
economy and exercise the rights and

- responsibilities of citizenship.

On November 19, 1991. the Secretary
published a notice of proposed priorities

- for this program in the Federal Rm
" (58 FR 58480).

Note: This notuce of final pnonties doas ot
solicit applications. A notice inwiting
spplications under this compeittion 1s
published in s separate ncuice in this issue of
the Federsl Register.

Ann.lynl of Comments and Changu

‘In response 1o the Secretary’s
invitation in the nouce of proposed
priorities. 19 parties submitted
comments on the proposed notice. Three
commenters supported the prionties as
written and recommended no change.
An analysis of all other comments
follows:

Partnership Requirernent

Comments: Fourteen commenters

-addressed the absoiute prionity requining

that eligible applicants propose &
partnership involving at least one

.community-based organization and at

laast one community college or technical
nstitute. Eight commenters asserted that

.‘local educational agencies sirouid be

both eligible applicants and eligible
partners. Other commenters suggested
that partnerships shouid also inciude
four-year institutions of higher
education. employment and training
agencies or organizations. of any
combination of an expanded list of
eligible applicants that wouid include
these entities. One commenter

.recommended that the prionty be for a

partnership between a commumty-
based organizatuon and any educationat
entity.
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Discussion: The proposed priority
would not exclude any of the above-
mentioned entities from submitting an
application or participating as a partner
under this program. At a minimum,
however, a patinership would have to
include at least one community-based
organization and at least one community
college or technical institute, The
Secretary believes that the presence of
these two kinds of entities in &
partnership is essential to ensure that
participants are provided with a broad
continuum of ESL instructional services.

Changes: None.

Definition of Transitional Program

Comments: Four commenters asked
for a definition of “transitional English
literacy programs”. One commenter felt
the term “comprehensive adult English-
as-a-Second-Language” or “sheltered
English as-a-Second-Language” should
be used to describe the program rather
than “transitional English literacy”
program. Another commenter stated that
English literacy students are severai
levels away from being ready to
transition into regular (credit)
community college classes. Another
commenter asked whether the term
“transitional” meant transition from
native language literacy to oral ESL.
transition from ESL literacy to regular
ESL beginning levels. or transition from
ESL to academic or vocationai study.

Discusssien: Transitional English
literacy programs create a continuum of
s2rvices across the ESL instructional
spectrum, and may include native
language literacy instruction through
ESL preparation for academic or
vocational study. Their purpose is to
prepare participants for advancement
from one instructional level to another.
In many locales, the separate,
sometimes disparate parts of a
transitional English literacy program
may already exist. What these separate
programs lack is & transitional ESL
curriculum that bonds the programs
together into a total continuum of ESL
instructional services. The Secretary
anticipates that the partnership among
service providers will foster the
coordination of services that is
necessasry to develop and implement an
effective transitional English literacy
program.

Changes: None.

Individualized Education Plan

Comments: One commenter asserted
that while an individualized education
plan may be desirable for each program
participant. it is not realistic to expect
programs not receiving Federal
demonstration funds to provide this

service, as very few adult programs
have access to counseling services.

Discussion: As transitional English
literacy programs create a continuum of

L instructional services and prepare
participants for advancement from one
instructional level to another.
participants most likely will enter the
program at different points along the
ESL instructional continuum,
Consequently, transitional English
literacy programs must be designed to
meet the different English literacy needs
of each participant. By referencing an
individualized education plan in the
selection criterion for the competitive
preference, the Secretary acknowledges
that English literacy students are a
diverse group with varied learning styles
and educational needs. Further, since
preliminary data from the National
Evaluation of Adult Education Programs
study indicate that 91 percent of aduit
education programs offer counseling as
a support service. the Secretary believes
the use of individualized education
plans can be an important and feasible
component of effective transitional
English literacy programs.

Changes: None.

Research and Development

Comments: Two commenters
expressed concern that the program
does not appear to allow for research
and development efforts to advance the
field of ESL. One commenter
recommended that the program
emphasize the development of mode!s of
assessment criteria for placement into
and exit from one program and entrance
into another.

Changes: The competitive preference
calis for the development of a
transitional ESL curriculum that is
content-based, and that facilitates a
smooth transition among instructional
levels and service providers. Inherent in
the development of an effective
transitional ESL curriculum is the need
for criteria to assess participants’
progress. The Secretary agrees.
however. that the competitive
preference should be clear on this point.

Changes: The criterion for the
competitive preference has been
expanded to include a component on
use of measures for assessing
participants’ transition through the
various levels and components of the
proposed program.

Selection Criteria

Comments: Three commenters
recommiended selection criteria for this
program. They recommended that the
selection critena inciude a critenion for
evaluation, use of current research. and
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institutional experience with ESL
populations.

Discussion: The Secretary will use all
the selection criteria published in 34
CFR part 435 of the Adult Education Act
regulations to evaluate applications
submitted under this competition.
Because these published selection
criteria already include evaluation, use
of current research, and institutional
experience with ESL populations. no

e is necessary to address the
commenters’ concerris.

Changes: None. -

Use of Current Ressarch

Commaents: One commenter
recommended the Secretary require that
the approaches and methods proposed
under this program be based on current
research on effective and innovative
education for langwage minority adults.

Discussion: The Secretary agrees that
applicants should be encouraged to
consider current research findings in the
field, but does not think it would be
appropriate to include such a general
requirement.

Changes: Under the Supplementary
Information section of this notice, the
Secretary encourages applicants to
consider current research on -
effective and innovative education for
limited English proficient aduits in
designing their projects.

Terminology

Comments: One commenter
recommended that the term “English
literacy” be changed to “English
competence”, as most limited Enghsh
proficient students need to improve their
oral communication skills as well as
their reading. writing and grammar
skills. .

Discussion: The term “English
literacy” is used in the statutory title of
this program. “English literacy program™
is defined in section 312 of the Adult
Education Act as: “a program of
instruction designed to help limited
English proficient adults, out-of-school
youth, or both. achieve full competence
in the English language.” The Secretary
believes that the term “full competence”
includes speaking, listening, reading.
and writing.

Changes: None.

- Target Population

Comments: One commenter requested
that the program's target population be
expanded to include newly immigrated
youth who are not yet in school or who
are on summer vacation.

Discussion: The Adult Educetion Act.
which authonzes this program. defines
an aduit as an individual who has
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Competitive Preference

Linder 34 CFR 75.105{c)(2){i) and
section 372(d}. part C of the Aduit
Educauon Act, the Secretary gives
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Program Autharity: 20 US.C. 1211a(d), &¢
seq.
{Catalog of Federai Bomosuc Asnstance
Number 84223 Natong) Enghsh Literacy
Demonatrabon Program for individuals of
Limited Engliah Praficiency)

ou

Deadline for Transmittal of
Applications: June 8, 1002,
ine for Intergovernmentaj
Review: August 7, 1902
Availgble Funds: $668.987,
Estimated Range of Awards:
N 50.000—$318,000,
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Estimated Average Size of Awards:
$233.000.
Estimated Number of Awards: 3.

Note: The Department is not bound by any
estimates in this notice.

Project Period: Up to 38 months.

Applicable Regulations: {a) The
Education Department General
Administrative Regulations (EDGAR) as
follows:

(1) 34 CFR Part 74 (Administration of
Grants to Institutions of Higher
Education. Hospitals and Nonprofit
Organizations).

(2) 34 CFR Part 75 (Direct Grant
Programs).

(3) 34 CFR Part 77 {Definitions that
Apply to Department Regulations).

{¢) 34 CFR Part 79 {Intergovernmenta
Review of Department of Education
Programs and Activities).

(5) 34 CFR Part 80 (Uniform
Administrative Requirements for Grants
and Cooperative Agreements to State
and Local Governments).

(6) 34 CFR Part 81 (General Education
Provisions Act—Enforcement).

{7) 34 CFR Part 82 (New Restrictions

" on Labbying).

(8) 34 CFR Part 85 (Governmentwide
Debarment and Suspension
(Nonprocurement) and Governmentwide
Requirements for Drug-Free Workplace
(Grants)).

(9) 34 CFR Part 88 (Drug-Free Schoois
and Campuses). ' .

(b) The regulations for this program in
34 CFR part 435.

Priorities: The priorities in the notice
of finai priorities for this program, as
published elsewhere in this issue of the
Federal Register, appiy to this
competition.

Selection Criteria: The Secretary uses
the following selection criteria to
evaluate applications for new grants
under this competition.

The maximum score for all of these
criteria is 100 points.

The maximum score for each criterion
is indicated in parentheses. The
Secretary assigns the 15 points. reserved
in 34 CFR 435.20(b). as follows: 10
additional points to the selection
criterion in 34 CFR 435.21(c) (Plan of
operation) for a total of 30 points for
that criterion: and 5 additional points to
the selection cnterion in 34 CFR
435.21(g) (Budget and cost effectiveness)
for a tota} of 10 ponts for that critenon

{a} Extent of need for the project. (15
points} The Secretary reviews each
application to determine the extent to
which the project meets specific needs.
including consideration of—

(1) The need for the innovative
approaches and methods of English
literacy educatin for individuals of

limited English proficiency that the
project proposes to develop;

(d2] How the needs were identified:
an

(3) How the project will meet the
needs,

(b) Project objectives. (10 points) The
Secretary reviews each application to
determine the extent to which the °
project cbjectives—

(1) Relate to the innovative
approaches and methods of English
literacy education for individuals of
limited English proficiency proposed for
use in the project:

(2) Are clearly stated:

(3) Are measursbie: and

(4) Describe appropriate outcomes.

(c) Plan of operation. (30 points} The
Secretary reviews each application to
determine the quality of the plan of
operation for the project including—

(1) The quality of the project design
and how it incorporates the use of new
instructional methods and technologies:

(2) The extent to which the
management plan is well-designed and
ensures proper and efficient
administration of the project;

(3) The quality of the applicant's pian
to use its resources and personnel to
achieve each objective; and

(4) How the applicant will gelect
project participants and ensure that
project participants who are otherwise
eligible to participate are selected
without regard to race. color, national
origin. gender, age. or handicapping
condition.

(d) Evaluation. (15 points) The
Secretary reviews each appiication to
determine the quality of the evaluation
plan for the project. including the extent
to which the applicant's methods of
evaluation—

(1) Are appropriate to the project:

(2) To the extent possible. are
objective and produce data that are
quantifiable:

(3) Contribute to the possible
replication of the project: and

(4) To the extent possible. include a
third party evajuation.

(e) Quality of key personnel. (15
points)

(1) The Secretary reviews each
application to determine the quality of
key personnel the applicant plans to use
on the project. including—

(1) The qualifications of the director
and other key personnel to be ysed 1n
the project, particularly as their
experience and expertise relate to
English literacy and training 1n English-
as-a-second-language for aduits:

(ti) The appropnateness of the time
that each person referred to 1n
paragraph (e)(1){i) of this section will
commit to the project; and

J

(ili) How the applicant. as part of its
nondiscriminatory employment
practices. will ensure that personnel wii!
be selected without regard to race. color
nationai origin. gender. age. or
handicapping condition.

(2} To determine personnel
qualifications under paragraphs (e)(1}{i)
and (ii), the Secretary consideres—

(1) Experience and training in fields
related to the objectives of the project:

(1) Experience and training in project
management: and

(iif) Any other qualifications that
pertain to the quality of the project.

(f) Institutional commitment. {5
points} The Secretary reviews each
application to determine the extent to
which the appiicant's agency.
institution. or organization—

(1) Has experience in providing
English literacy services for individuais
of limited English proficiency:

(2} Will provide appropriate
resources: and

(3) Will provide adequate facihites.
equipment. and supplies.

{8) Budget and cost effectiveness. (10
points) The Secretary reviews each
application to determine the extent to

(1) The budget is adequate to ¢ 1pport
the project: and

{2) Costs are reasonable in relation to
the objectives of the project.

Additional factors: In making awards
under this program. the Secretary
considers, in addition to the selection
criteria. whether funding a particuiar
application would contribute to the
funding of a variety of approaches and
methods.

Intergovernmental Review of Federa!
Programs: This program is subject to the
requirements of Executive Order 12373
{Intergovernmental Review of Federal
Programs) and the regulations in 34 CFR
part 78.

The objective of the Executive order 1.
to foster an intergovernmental
partnership and to strengthen federalisir
by reiying on State and local processes
for State and local government
coordination and review of proposed
Federal financiai assistance.

Applications must contact the
appropriate State Single Point of
Contact to find out about. and to compiy
with. the State's process under
Executive Order 12372. Applicants
proposing to perform activities in more
than one State should immediately
contact the Single Point of Contact for
each of those States and follow the
procedure established in each State
under the Executive Order. If you want
to know the name and address of any
State Singie Point of Contsct. see the I:s
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published in the Federal Register on (2) A legibly dated U.S. Postal Service Responsibility Matters: and Drug-Pree

April 2. 1902 (57 FR 11354). postmark. Workplace Requirements (ED 80-0013)
In States that have ot estahlished a (2) A legible mail receipt with the date and Instructions.

process or chosen & program for review.  of mailing stamped by the U.S. Postal c. Centification regarding Debarment.

State. areawide, regional. and loca} Service. Suspension, Ineligibility and Voluntary

entities may submit comments directi (3) A dated shipping label. invoice. or  Exclusion: Lower Tier Covered

to the Department. .~ --.... °

Any State Process Recommendation
and other comments submitied by a
State Single Point of Contact and any
comments from State. areawide,
regional, and locai entities must be
mailed or hand-delivered by the date
indicated in this notice to the following
address: The Secretary, EO. 12372—
CFDA 84.223, U.S. Department of
Education, Room 4161, 400 Maryland
Avenue, SW., Washington, DC 20202~
0125, O,
Proof of mailing will be determined on
the same basis aa applications (see 34
CFR 75.102). Recommendations or
comments may be hand-delivered unti]
4:30 p.m. (Eastern time)} on the date
indicated in this notice.

Plesse note thet the above address is not
the same address as the ane to which the
applicant submits its compieted application.
Do not send applications to the chove
address. e .

Instructions for Transmittal of
Applications: (a) If an applicant wants
to apply for a grant. the applicant
shall— L e ey e

{1) Mail the original and six copies of
the application on or before the deadline
date to: U.S. Department of Education.
Application Control Center. Attention:
(CFDA® 84.223), Washington, DC 20202-
4725 or :

{2} Hand deliver the original and six
copies of the application by 4:30 p.m.
{Esstern time) on the deadline date to:
U.S. Department of Education,
Application Control Center. Attention:
{CFDA¥* 84.223), room #3633, Regional
Office Building #3, 7ih and D Streets,
SW.. Washington, DC 202024725,

(b) An applicant must show one of the
following as proof of mailing:

receipt from a commercial carrier.

{4) Any other proof of mailing
acceptable to the Secretary.

(c} If an application 13 mailed through
the U.S. Postal Service, the Secretary
does not accept either of the following
as proof of maiting: T

(1) A private metered postmark.

(2) A mail receipt that is not dated by
the U.S. Postal Service, -

Notes: (1) The U.S. Postal Service does not
uniformly provide a deted postmark. Before
relying on this method. an applicant shouid .
check with its local post office.

(2} The Application Contral Center will
mail a Grant Applicstion Receipt
Acknowladgement to ssch applicant. If an
applicant fails to receive the notification of
application raceipt witkin 13 days from the
date of mailing the applicatian, the applicant
should call the U.S. Department of Education
Application Control Center at (202] 708-3494.

{3) The applicant must indicate on the
envelope and—if not provided by the
Department—in Item 10 of the Appiication for
Feders! Assistance (Standard Porm 424) the
CFDA number—and suffix letter. if any—of
the competition under which the appiication
18 submitied. . RRRI

Application Instructions and Forms:
To apply for an award imder this
program competition. your application
must be organized in the following order
and include the following five parts:

Part I: Application for Federa}
Assistance (Standard Form 424 (Rev. 4-
88)).

Part [I: Bodget Information.

Part ITi: Budget Narrative.

Part IV: Program Narrative.

Part V: Additional Assurances and
Certifications: .

a. Assurances—Non-Construction
Prggrams (Standard Form 424B).

. Certification regarding Lobbying:
Debarment, Suspension, and Other

P

Transactions (ED 80-0014, 8/90) and
Instructions, _ B

{(Neote: The grantee shouid keep this form
on file. It should not be transmitted to the
Department.) -

d. Disclosure of Lobbying Activities
(Standard Porm LLL) (if applicable) and
Instructions, and Disclosure of Lobbying
Activities Continuation Sheet (Standard
Form LLL~A).

All forms and instructions are
included as appendix A of this notice.
Questions and answering pertaining to
this program are included, as appendix
B. to assist potential applicants.

All applicants must submit ONE
original signed application, including ink
signatures on all forms and assurances
and SIX copies of the application. Please -
mark each application as original or
copy. Local or State agencies may -
choose to submit two copies with the
original.

No grant may be awarded unless a
complete application form has been
received. (20 US.C. 1241-1301)

For Further Information Contact:
Laura Karl Messenger, U.S. Department
of Education, 400 Maryland Avenue,
SW. (Room 4512—MES), Washington.
DC 20202-7242. Telephone (202) 732~
2385. Deaf and hearing impaired
individuals may call the Federal Dual
Party Relay Service at 1-800-877-8339
{in the Washington, DC 202 area code.
telephone 708-8300) between 8 a.m. and
7 p.m., Easteru time.

Program Authority: 20 US.C. 1221a{d).

Deted: Aprii 28, 1902
Betsy Brand,

Asvistont Secretary, Office of Vocationo! and
Adult Education.

BILLING CODE 4800-81-48
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INSTRUCTIONS FOR THE SF 424
This is a standard form used by applicants as a required facesheet for preapplications and applications submitted
for Federal assistance. It will be used by Federal agencies to obtain applicant certification that States which have
established a review and comrnient procedure in response to Executive Crder 12372 and have selected the program
10 be included in their process, have been given an opportunity to review the applicant’s submission.
Item: T Entrv: Item: Entry:
1. Self-explanatory. 12. List only the largest _po!itical entities affected
2. Dats application submitted to Federal agency (or (e.g., State, counties, cities).
State if applicable) & applicant's control number
(if applicable). 13. Sell-explanatory.
State use only (if applicable}. 14. List the applicant’s Congressional District and '
If this application is to continue of revise an any D"”“'i‘" affected by the program or project.
existing award, enter present Pederal identifier 15. Amount . .
; . requestad oz to be contributed during
number. If for & new project, leave blank. the first funding/budget period by each
5. Leagal name of applicant, name of primary contributor. Value of in-kind contributions
organizational unit which will undertake the should be included on appropriate lines as
assistance activity, complete address of the applicable. If the action will result in a dollar
applicant, and name and telephone number of the change to an existing award, indicate oniy the
person to contact on matters related to this amount of the change. For decreases, enclose the
application. amounts in parentheses. If both basic and
, L . supplemental amounts are inciuded, show
A 6. f‘::" Ziplg:;:ie:;ﬁzﬁzsg:‘::m&) s breakdown on an attached sheet. For multiple
: gnecdy . program funding, use totals and show breakdown
7. Enter the appropriate letter in the space using same categories as item 15. -
g provided.
‘ . . 18. Applicants should contact the State Single Point
8. Check appropriate box and enter appropriate . .
letter(s) in the space(s) provided: of Contact (SPOC) for Federal Executive Order

12372 t determine whether the application is

— “New" means a new assistance award. subject to the Stats intergovernmental review

R

’ — "Continuation” means an .. .ension for an process . CT

4 additional funding/budget period for a project : -

with a projected compietion date. 17. This question applies to the applicant organi-

. — "Revision" means any change in the Federal zation, not the person who signs as the
Government's financial obligation or authorized representative. Categories of debt
contingent liability from an existing include delinquent audit disallowances, loans
obligation. . and taxes.

’ E,'f:,iiﬁ;’;’,ﬁm?;lﬁﬁ::’“m " 18. Tobe signed by the authorized representative of

the applicant. A copy of the governing body's
authorization for you to sign this application as
official representative must be on file in the

10. Use the Catalog of Federal Domestic Assistance
number and title of the program under which

assistance is requested. epplicant’s office. (Certain Federal agencies may
; 11. Enter & brief descriptive title of the project. if require that "?“ authorization be submitted as
i more than one program is involved, you should part of the application.)
append an explanation on a separate sheet. If
N i appropriate (e.g., construction or real property

projects), attach a map showing project location.
For preapplications, use a separate sheet to
provide a summary description of this project.

SF 424 (REV 448 Sach

o4
BEST COPY AVAILABLE
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PART I - SUGET TORESTION

ml-mmwc;m

é
g
F

o me e -

&
. . . .
»
; E
[EN Y ey Sl Seaohy SSRpusy WLV SRRV SN

- ‘Lines 1 thresgn 7)
3. Iodirect Cost (Rate %) i

«0. Traning Costs/Stipaads ]

(

. ML, Federal Nxds Requested
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SICTION B - Cost Shariny Swsmary (if aperopriate)

A

1. Cash Catmibutiom

a

2. Infind Contribution
(nly costs specitically for thas

. [xoject)
2. TOTAL, Cost Sarirg (Rate \1
NOTZ:

e e e — e — -
—_—— e e .

rcmmmmmuuwmmﬁmummm:
mawmmmmamm
total,

For MUTI-TAR FROTICTS use Column A to reccrd the #4715t 12-mnth ket pectcd:
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L-axcth haxiget paricd.
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SICTION C - Sudget Zstitastes (Mederal Naxis Only) For Salance of Project

N

mx-mmuw
i. Peryorpei: Show salariss to be pd to project parmccnal.

2. Fripge Senwtjts: W:Qmuﬁmatmm.

1. Trzvel: Indicxts the smoxnt yequasted £ both intsr— snd intra-Stata trxvel of project
statt. Include funds for at lsast coe 1D dor two peopls to attend & froject directors
oeeting in ¥astangtem, D.C.

<. Dnpppent: Iadicxts the cost of on-expendable perscngl TOPSTTY that has a usaful life of
xxe than coe yeee xd & oot of $300 or mxe per umt (55,000 or mxxw 1f State, local, o
Trital Govermmmt).

5. Sumliss: Include the cost of cnnumble srpliss and zaterials to be used during the
pEoject. .

6. Coptractoal: Show the mmomt to be used for 11) procuTemsnt GntTacts (exoest those which
balong oo other lines suchh as moppliss sl equupane: axd (2) sub-convraces.

~4
.

Other: Indicats all direct costs not clesriy covered by lines 1 throush 6 ahowe, inchchng

3. Total, Direct Cost: Show the total for lines 1 thzoogh 7.

3, Iodirect Costy: Indicits the r3ce and zmamt of indirect costs. OTE:  for trmnung
¢TRntS, the 1oilrect COST Iite cxonok excesd 8%,

10,  Trmong/Stipend Cost: (if allowshbls)

. UM, Pedevs] Pwxis Bequestad: Show total for lines § through 16,

SICTIOE B - Cost Sharing Summsy
Indicars the actoal rate and amoaunt of cost sharing whan there 18 3 cost gharing
reporesmnt. I et shanng 38 required Dy program regulations, the local share reqursd
refers to a perowntage of TOTAL PROYICT COST, not of Federal fupds.

STTY € - Budget Zstimates (Federal Rnds Only) for BSalance of Project
7¢ the project pericd exreeds 12 pmths. include cost estimstas for the comzuation Bxoet
pericds, a8 EXTTIAtR. This SECTION doss pot apply to mrojects that are tull-fumded.

BILLING CODE 4000-01-C

BEST COPY AVAILABLE 56
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Instructioas for Part Lll—Budget Narrauva

The budget narrative ahould expiain.
wasufy. ana. if neeqed. cianfy your pudget
summary. For eacn itne stem (personnel,
{ninge penefits. travei. etc.} in your budget,
expiain why it 1s there and how you
computed the costs.

Please iimit this section to no more than
five pages. Be sure that each page of vour
apphication 1s numpered consecutively.

lnstructions for Part [V—Program Narrativa

The program narrstive will comprise the
largest portion of your application. This part
13 whete you apell out the who, what, when.
where, why, and how of your
project.

Although you wili not hava a farm to fill
out for your narraniva. there is a format. This
format 18 the seiection criteria. Because your
application will be reviatved and rated by a
review panal on the bams of the selection
critena. your narratve ahouid folidw the
order and format of the cntena. ¢

Before prepanng your apptication. you
should carefully read the legisiation: ana
reguiations of the program, eligibility
requirements. informanon on any prionty set
by the Secretary. and the seiection cnitena for
this competition.

Your program narvanve sanouid be clear.
concise. and to the point. Begin the narrative
with a ons page abstract or summary of your
proposed project. Then deacnbe the project
10 detatl nddnums uch aelection cnterton
1n order.

The Secretary su'ongly sugguu that the
4onticant limit the program narrative to no
mors than 30 double-spaced typed pages (on
one sida only). although the Secretary wiil
consider applications of greatar jength. Be
sure to number consscutively ALL pages in
your application.

You may include supporung documentation
aa appendices. Be sure that this matanal is
concisa and perunant to this program
competition.

Applicints are ‘advised thit: {a) The
Department considers only information
contained in the application in ranking
applications for funding consideranon.
Lattars of aupport sant separataly from the
formai application package are not
consxiered in the review by the technicai
review panais. {34 CFR 758.217)

{b) Tha technical review panel evaiuates
each application soiely on the bas:s of the
esteblished technical review critena. Letters
of aupport contained in the application will
strengthan the appiication only insofar as

BEST COPY AVAILABLE

they contain commitments that pertain to the
established technicai review critenia. sucn as
commitment-and resources.

Additional Materials

Instructions for Estimated Publie Reportng
Burdan

Under terms of the Paperwork Reduction
Act of 1980, sa amended. and tha fegulations
implementing that Act, the Department of
Education invites comment on the-public
reporting burden in this collection of
information. Public reporting ‘brirden for this
callection of information is estimated to

-vmwhmwmhdnﬂngthe
ﬁmhnﬁmucmmmm:

sxistingdata sources, gathering asd :
) mhnm;tbcdauucd-d.udmplenng

and reviswing the cailection of information.
You may send ccmuments regarding this
burden to the U.S. Department of Education.
Information Management and Comphance
Division, Washingion. DC 20202-4651: and to
tha Office of Management and Budget.
Paperwork Reduction Project. OMB 1830~
0514. Washington, DC 20503. (Information
collection approved under OMB control
number 1830-0514. Expiration date: 6/30/92)

BRLING COOE 40800108
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SR A
OME Agprovel 9. C35-3000
ASS!MCES-NON—CONSTRUCNONW
ota: Cemd&mmmnﬁh.ﬂﬂhbmvﬁpmﬂnuhwmﬁu_

please contact the awarding sgeacy. Further, cerwin Federal nmmuymmnnwﬁunu
wamm.ammumummm-mhm

3 the duly MMQ‘&:M&IM&“M.M '

. Has the legnl autherity to appiy for Federal
financial capability fonde eufficient to
pay the non-Fedsral share of preject costs) to
ensure proper planning, managemant and com-

pletion of the project dsacribed in this application.

Will give the awarding agency, the Comptroiler
Generni of the United States, and ¥ uppropriate.
the Stats, through any authocized representative.
access to and the right to examing ail records.

books, papers, or documants related to the award: ‘

and wil establish 3 preper acteusting sysiam in
sccordance with generally aceeptad acceunting
standarda or sgency directrves.

will establish safegussda to peohibit employees
from using their pesitiens for & purpose that

) constitutas or presents tha appesrance of personai
or organisational conflict of intarest, or personai
gain.

Will initiate and compiete the work within the
applicable time frame after receipt of approvai of
tha awasding agency.

Will comply with the intergovernmental
Personnsi Act of 1970 (42 US.C. §§ 4728-4763)
relating to prescribed standards for merit systams
for programs funded under one of the nineteen
statutes or reguiations specified in Appendix A of
OPM's Standards for s Merit System of Personnei
Admimstratuon (5 C.F.R. $00, Subpart F).

-3

(a)ltha Drug Abuse Offics and Trestment Act of
1972 (P.L. 52-253), as amended, veiatiag: te
pendiscrimination on tha basis of drug ahwer, ()
the Comprebsanive Alcahsl Abues end Alechelies
Prevention, Trestment end Robabilitetion Act of
1978 (P.L. 51.618), ss amended, relsting to
pondiserimination sa the Sasis of aicchel abuse er
alsshelism: (g3 §§ 523 and 527 of the Public Health
Servics Act o£1913 (42 US.C. 230 dd-3 and 290 ee-
3}, ss amanded, relating to confidentiality of
sicohel and deug shase patisat seoeris; (a) Title
VIiI of the Clvil Rights Act of 1368 (2 USC. §
36831 et 00q.k, a5 amsaded, reiating to.now-
discriminotion in the sole, reatal er financing of
heusing: (I} any other mendiscrimiaation
peovisions in the spacific statuta(s) under which
application for Federal asaistancs is being mads:
and .{j) the requiremsnts ef any other
nondiserimination statute(s) which may appiy to
the application.

Will comply, or has aiready complied, with the
requirements of Titlss II and Il of the Uniform
Relocstion Assistance and Real Property
Acquisition Policies Att of 1970 (P.L. 91.646)
which provide for fair and equitable treatment of
persons displaced er whose property is acquired as
& result of Pederal or fedaraily assisted programs.
These requiremeats apply to all interests in real
property acquired for project purposes regardiess
of Federsl participstion in purchases.

. ) : § Will comply with the provisions of the Hatch Act
Will comply with '“T";""‘.‘ '}‘:“";;:‘::‘“‘nz (SUS.C. §§ 15011508 and 7324-7328) which limat
'l‘.”_‘m_‘m_"(“}‘?;r' Vi :;' u:::::‘vxl. ehts :a of the political activitias of empioyses whose
l‘m ': &;_ 352).whidx bits Righ on principai employment activities are funded in
on the of race. “b"";m ) mnd olm' in: () whols or in pert with Fedarai funds.

Title IX of the Education Amsndments of 1972.as 9 Will comply, as epplicable, with the provisions of

- amended (20 U.S.C. §§ 1681.1683, and 1685-1686).
which pronibits discrimination on the basis of sex:
(¢} Section 504 of the Rehabilitation Act of 1973, a8
amended (29 U.S.C. § T94), which prohibits dis-
criminston on the basis of handicaps; (d) the Age
Diserimination Aet of 1975, as amended (42
U.S.C.3§ 6101-6107), which prohibits diserim-
ination on the basisof ags:

the Davis-Bacon Act (60 US.C. §§ 2762 to 276a-
T, the Copeiand Act (40 US.C. § 276c and 18
U.S.C. 11 874), and the Contract Work Hours and
Safety Standards Act (40 U.S.C. §§ 327.333),
regarding labor standards for federsily assisted
eonstruction subagreements.

Sweneerd Form 4248 (488
Srescromn ov OME Cotvam A-102

arqhortzed tor Local Reproducton

o8
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10. Wil eomply, il applicabls, with floed insurancs
purchase requiraments of Sectien 132(a} of the
Fleed Disaster Protaction Act of 1973 (P.L. 93-234)
which requires recipients in a special flosd hazard
area to partcipats im the pregram andts purchase
flosd insurance if the total cost of insursble
csastruction aod scquisition is $10,000 er more.

11. Will comply with ssvirenmental siandards which
may bo sreacribed pursuant to the following: (a)
iastitution of -envirenmesntal quality coatrei
measures under the Natienal Zavirenmental
Pelicy Act of 1960 (P.L. 91-190) and Executive
Order (ED) 11814; () netification of vielating
facflities pursmat t9 EO 11738 (c) protection of
wetlands pursuant 89 EO 11990; () svaiuation of
flead hasards ia flecdplain~ in accerdisnes with EQ
11588; (o) assurance of prejoct consistency with
the appreved State management pregram
deveiopsd under the Coastal Zone Management
Act of 1972 (18 U.S.C. §1 1451 ot 9eq.); (N
confermity of Federsl actions to Stats (Clear Air)
Implementation Plans under Section 176(c) of the
Clesr Air Act of 1988, as amended (42 USC. §
7401 ot s0q.); (g) protactisn of underground sourees
of drinking water under the Safe Drinking Water
Act of 1374, as amended, (P.1. $3-523); and (h)
pretection of endangersd species under the
Endangered Species Act of 1973, a3 amended, (P.L.
93-208).

12, Wil comply with the Wild and Scenic Rivers Act
of 1968 (18 US.C. §§ 1271 ot s0q.) reiated to
pretecting components er potential components of
the nationai wiid and scenic rivers system.

13, Will assist the awarding ageney in assuring
compliancs with Section 108 of the Nationail
Historic Presarvation Act of 1966, as amanded (16
US.C. 470), EO 11693 (ideatification and
protection of histeric preperties), and the
Archasological and Histarie Preservation Act of

. 1974(16 US.C. 486¢-1 st eg.). .

14 Wil comply with P.L. §3-348 regarding the
pretaction of human subjects inveived in research,
development. and related activitiss supported by
this award of assistance.

18, Will comply with the Laborwory Animal Welfare
.Ast of 1968 (P.L. 89-844, s cmandad, 7 U.S.C.
3151 ot soq.) pertaining te the eare, handling, aad
troatmant of warm blesded animais heid for
-ressarch, teaching, or ether activities supported by
this award of assistance.
16. Will comply with the Lead-Based Paint Poisoning
Prevention Act (42 US.C. §§ 4801 ot req.) which

prehibits the use of lead based paint ia -

comstruction or rehabilitatien of residence
structures.

17. Will cause to be performed the required financial
and compliance audits in accordance with the
Single Audit Act of 1984.

18. Will compiy with il applicable requiremants of all
other Federal laws, sxscutive erders, reguisticns
and policies governing this program.

'GNATURE OF AUTHORIZED CERTISVING OFFICIAL

APPUCANT ORGANIZATION

ODATE SUSMITTED
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Building No. 3), Washingion, DCI0In22ST1. Notioesheedl -
clude the iennficanon aumbar(ahol each afieswd grant;
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Certification R

ing Debarment, Suspension, Ineligibility and

Voluntary Ex usion - Lower Tier Covered Transactions

12549, Debarment
and ter requirements statad at Section 85.110.

Instructions far Certification

e Ty
ter the

CeTuBicanOR dax Out A i;._;_;: :

2. The certification in this ciaome fs & masarial

msmﬁaﬁmu.ﬂuhdbyh remeree of Educanon .
Suspension, 34 TTK Part 85, for all lower er transacnons meeting the threshoid

3. The prospactive lower ner shail provide
UNMECIAN WITTTEN NOUCE 10 the PECSON 1 Wiuch this
E;vpom 18 submwtad if at any tme the prospecuve

Wer e PDAIDCIPANE Marns that £3 caraficaicn was
eIToneous whan submitied or as bemene SITONEOUS
by reason of changad arcumsances.

TARSACUON, 1pal”
exciuded,” as used in this clause, have the

set out in the Definitions and SECTIONS Ot
mhmrmgﬁmw . You mav
contact the person to winch this ta submuteed

for assiseance 1n pbeatung a copy regulatons.

5. The lower ter particiant agrees bv
submim i that, shouid the
e e A B

TANSACTON With & Persch who 18 dabarrad,
suspended. deciared ineligible. or voiuntanly
excluded from paraapaudn in this covered
transacuocn. uniess authonzed by the deparonent or
agency with wiuch this ransacton onginad.

regulstions impiemnenting Executive Order

i ~pebnd i i
mww Voluzkary
Exchusion=-Lower Tiar Covered Trane -

withow modification, (a all lower ner covered
transactions and in all solicitatoas for lower ter
COVEred CRIMACIONS. .

7.Am.iu:v-ﬂ.amhmyvdy
upon a carnhcation amgmpln
lower Qer covared transacrion that it is not me
daberred, suspendied, or volunarily

8 thp ing shall be
conscrued 10 require estublishmans of & system of
m;wmamhgdm&c
cernfication raquurad by this chhwse, The inowiedge
and informanon of & i not to

or agercy with which
this transacnon onginawd may pursus avaliable
remeowus. ciuding suspenson and /or aedarment.

Certification

(1) Thepro
principais are presently

ve lower tier participant cerafies, by subrrussion of this
. suspended. proposed for debarment, dedlared ineligibie. or

that neither 1t nor its

voluntaniy excluded from parucipation in thus transacnon by any Federal deparument or agency.

2) Where the

ve lower tier partiapant ts unable to certify to any of the statements 1n this
proposal.

cerufication, such prospecuve parncipant shall attach an explanation © this

INAME OF APPLICANT PR/AWARD NUMBER AND/OR PROJECT NAME |

IPRINTED NAME AND TITLE OF AUTHORIZED REPRESENTATIVE

Fxcmwnz DATE l
] i
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Appendix B

Potenual applicants frequently direct
guestions to officials of the Department
regarding application notices and
srogrammatic and administrative
regulations governing various direct
grant programs. To assist potential
applicants the Department has
assembled the following most commoniy
asked questions.

Q. Can we get ~n extension of the
deadline?

A. No. A closing date may be changed
oaly under extraordinary circumstances.
Any change must be announced in the
Federal Register and apply to all
spplications. Waivers for individual
apphcations cannot be granted
~agardliess of the circumstances.

Q. How many copies of the
:3p.:cation should 1 submit and must
~1ey be bound?

A. Our new policy calls for an originai
«nd six copies to be submitted. The
inding of applications is optional.

Q. May we use this same application
to compete for funds under a different
qrant program?

A. Yes, however. the likelihood of
success is not good. A properly prepared
application must meet the specifications
of the grant program to which it is
submitted. :

Q. I'm not sure which grant program 1s
‘most appropriate for my project. What
shouid i do?

A. We are happy to discuss any
guestions with you and provide
-tanification on the unique elements of
:he vanous grant programs.

Q. Will you help us prepare our
appiicauon?

A. We are happy to provide general
program information, Clearly. 1t would
not be appropriate for staff to
sarucipate in the actual writing of an
application. but we can respond to
specific questions about application
requirements, evaluation cnteria. and
the priorities. Applicants shouid
understand that this previous contact is
not required. nor will it in any way
wnfluence the success of an application.

Q. When will ! find out if I'm going to
be funded? _

A. You can expect to receive
notification within 3 to 4 months of the
application closing date. depending on

the number of applications received and
the number of grant programs with
closing dates at about the same time.

Q. Once my application has been
reviewed by the review panel. can you
tell me the outcoma? .

A. No. Every year we are called by a
number of applicants who have
legitimate reasons for needing to know
the outcome of the review prior to
official notification. Some applicants
need to make job decisions, some need
to notify a local school district. etc.
Regardless of the reason, because final
funding decisions have not been made
at that point. we cannot share
information about the review with
anyone.

Q. Will my application be returned if 1
am not funded?

A. We no longer return unsuccessful
applicanons. Thus. applicants shouid
retain at least one copy of the
appiication.

Q. Can ! obtain copies of reviewers'
comments?

A. Upon written request. reviewers’
comments will be mailed to
unsuccessful applicants.

Q. Is travel allowed under these
projects?

A. Travel associated with carrying out
the project is allowed. Because we may
request the project director of funded
projects to attend an annual project
directors meeting. you may aiso wish to
include a trip or two to Washington.
D.C. in the travel budget. Travel to
conferences is sometimes allowed when
tt is for purposes of dissemination,

Q. If my application receives high
scores from the reviewers. does that
mean that | will receive funding?

A. Not necessarily. It is often the case
that the number of applications scored
highly by the reviewers exceeds the
dollars available for funding projects
under a particular competition. The
order of selection. which is based on the
scores of all the applications and other
relevant factors. determines the
applications that can be funded.

Q. What happens during negotiations?

A. During negotiations technical and
budget issues may be raised. These are
1ssues that have been identified during
the panel and staff reviews that require
clanfication. Sometimes 1ssues are

% ™

4]

stated as "conditions.” These are issues

" that have been identified as so critical
that the award cannot be made ugless
those conditions are met. Questions may
also be raised about the proposed

-budget. Generally, these issues are
raised because there is inadequate
justification or explanation of a
particular budget item. or because the
budget item seems unimportant to the
successful completion of the project If
you are asked to make changes that you
feel couid seriously affect the project’s
success, you may provide reasons for
not making the changes or provide
alternative suggestions. Similarly, if
proposed budget reductions will. in your
opinion. seriously affect the project
activities, you may explain why and
provide additional justification for the
proposed expenses. An award cannot be
made until all negotiation issues have
been resoived.

Q. How do I provide an assurance?

A. Except for SF-424B, “Assurances—
Non-Construction Programs.” which
must be completed. simply state in
writing that you are meeting a
proscribed requirement.

Q. Where can copies of the Federal
Ragister. program regulations, and
Federal statutes be obtained? " _.

A. Copies of these materials can
usuaily be found at your local library. If
not. moet can be obtained from the
Government Printing Office by writing
to: Superintendent of Documents. U.S.
Government Printing Office.
Washington. DC 20402. Telephone: {202
783-3238. When requesting conies of
regulations or statutes. it is helpful to

" use the specific name, public law

number. or part number. The material
referenced in this notice shouid be
referred to as follows:

(1} Adult Education Act. as amended
by the Augustus F. Hawkins-Robert T.
Stafford Elementary and Secondary
School improvement Amendments of
1988 (Pub: L. 100-297).

{2) 34 CFR Part 435 (National English
Literacy Demonstration Program for

- Individuals of Limited English
Proficiency).
{3) 34 CFR parts 1-299.

{FR Doc. 92-10504 Filed 5-5-92. 8:45 am|
SILLING COOE 4000-01-M
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Appendix C

Selected Resource Information

California Department of Education, SLIAG Model Transition Project: Excellence
in Adult Education for Adults. Sacramento, CA, 1993.

Clearinghouse on Adult Education and Literacy. Selected Resources for Adult

ESL and Literacy Instruction. Washington, DC: U.S. Department of Education,
1994.

Todd, Annick and Leonard Terrible. Transition for Hispanic ABE/ESL
Population. Eugene, OR: Lane Community Coliege, 1993.

U.S. Department of Education and National Alliance of Business. Building
Partnerships Between Literacy Volunteer and Adult Education Programs: A
Guide to Effective Transition Strategies. Washington, DC. 1994.

U.S. Department of Education and National Alliance of Business.

Transitions: Building Partnerships Between Literacy Volunteer and Adult
Education Programs: Background Papers From the National Conference.
Washington, DC. 1994.

Wiley, T. Access, Participation and Transition in Adult ESL: Implications for
Policy and Practice. Southport, CT: Southport Institute for Policy Analysis, 1993.

Wrigley, Heide Spruck. Meeting the Challenges of Transition: Perspectives on
the REEP/AALS Transition Projects, Outside Evaluator, 1994.

Model ESL Transitional Programs
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