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GUIDELINES AND RESOURCES FOR TEACHING HOLOCAUST

It goes without saying that teachers should adapt the ideas, lesson plans
and activities presented below to their own specific class needs and time
constraints, or to develop different teaching strategies and approaches

. using this material as a resource. There is a plethora of materials,
necessitating choice.

Goals and Obijectives of a Holocaust Study Unit:

Promote tolerance, understanding, empathy, acceptance of different

cultures, growth as a human community; to explore what it means to be
human

To encourage moral decision-making

To give students a language, a vocabulary to deal with human rights
violations/crimes against humanity

To drive home the lesson that those who do not learn from the past are
condemned to repeat it

To understand, through the study of the Holocaust, that one of the

ultimate consequences of race hatred and prejudice is murder on both an
individual and a mass scale

To promote student buy-in -- life-experience/life connection - make
connections to their own lives - to involve students affectively; to involve
students as actors, probing, questioning, recording, debating, discussing

To have students learn history, literature, geography, ethics -satisfying the
cognitive

Through understanding the roots of violerce, cruelty, race-hatred,
prejudice, as manifested in the Holocaust and other crimes against
humanity, ultimately to sensitize and to humanize, promoting self-

understanding, self-awareness as an indispensable step in reducing the
violence and conflicts in everyday life
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Lesson Plan
Human Behavior

Lesson objective:

To examine the nature of human behavior and come to some sort of
resolution as to what makes humans act the way they do; the worst and
the best in human beings, capable of committing the greatest atrocities but
also of great sacrifice in behalf of others.

To create basis for understanding what happened in the Holocaust and
other genocides.

Materials:

Worksheet

Human Nature Survey (adapted from The Holocaust and Genocide: A Search for
Conscience) or

Attitudes About Groups

Supplemental Readings

"The Dying Girl that No One Helped" (source: same as above)
Shirley Jackson, "The Lottery” (short story)

William Golding, Lord of the Flies

Video
"The Milgram Shock Experiment"
Gregory Allen Williams on Racism and Rescue

Activities:

1. Have students work on the human nature survey or attitudes about groups
worksheets. What brings out the worst in people? The best? Have them relate instances
in which humans showed their best side and their worst. What accounts for the
difference? Circumstance? Education? Situation? Religion? What is morality? What
makes a human human. Where do negative traditions (i.e. bigotry, discrimination,
scapegoating) come from? Positive traditions? What is morality? What do we
understand by ethics, ethical behavior. Where do the codes that govern our conduct
come from? List some principal features of our code of ethics.

3




THE 639-14TH AVENUE, SAN FRANCISCO, CA 94118
i/ OLOCAUST LIBRARY (415)751-6040 / EDUCATION (415)751-6041 / FAX 751-6735
"W ICENTER
NORTHERN
CALIFORNIA

2. Give students a blank piece of paper and tell them to imagine that the blank piece of
paper represents them at birth. Then ask them to think about who they are today and
what formed them (family, school, state, society, ethnicity, history, class, etc.) and to list
some of the main beliefs they live by. Are human beings blank slates? If so, what are
the implications? And if not, what are the implications of that? In other words, nature
vs. nurture. Ask: what makes human beings human? In what way do humans differs
from other species? Are there things all humans have in common? What are they? Are
there differences between humans? What are they?

3. Give them another piece of paper. Tell them to make two columns: HUMAN
RIGHTS, CIVIL RIGHTS. (This activity can also be done with students coming to the
front of the class and working with butcher paper and recording.) Ask them to list
HUMAN RIGHTS. Then proceed to consider CIVIL RIGHTS. Where do these come

from? Where does our society keep to these and where does it fall short? What processes
undermine them?

TN
<
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. Lesson Plan
"The Teachings of Contempt -- Entry Points for Examining the Holocaust:
Prejudice, Bigotry, Racism, Stereotypes, Scapegoating"

Lesson objective: Students will define and identify examples of
prejudice, discrimination, stereotyping, racism and scapegoating
across a broad spectrum. Students should be introduced to and think
about where both negative traditions and positive traditions come
from and speculate about the conflict between the two. Why it is, for
example, that negative traditions (i.e. racism, bigotry, etc.) exercise
such a strong hold over people (possible answers: fear, conformity,
fear of the unknown, the strange, historical legacies such as slavery,
competition, e.g. economic conditions, difference). Students should
be made aware of the consequences of racism and bigotry (e.g.
immigrant-bashing, gay-bashing, fear of young blacks; robs people of
self-esteem, humiliation, degradation, dehumanization; may lead to
murder/genocide).

Materials:

Video

A Moment in Memory (12 min.)

The Tuskegee Experiment (15 min.)

Stand and Be Counted (15 min.)

(All three of the above can be obtained on loan from the Holocaust Center)

Literature and Poetry

"I Ain’t Sleepin’ Nexta No Nigger!" by Sammy Davis, Jr.
“The Filipino and the Drunkard" by William Saroyan
"To Create an Enemy" by Sam Keen

Visual Aids

Propaganda Posters and Leaflets (miscellaneous for discussion purposes)
Assorted defamatory cartoons

Classroom Activities /Discussion Materials

"Attitude Towards Groups" (adapted from The Holocaust and Genocide: A Search for
Conscience)

Gangsta Rap

11971
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Excerpt from speech by Nation of Islam official at Kean College (1993)

"Black and Jeivish Experience Compared” (handout)

Jim Crow Laws; anti-Jewish canonical laws; Nuremberg Laws; Executive Order 9044;
Thomas Keneally (author of the book “"Schindler’s List") with a perspective on race
hatred (abridged)

"Do different races exist? (from When Hate Groups Come to Town)

"What is Prejucice?" (source: as above)

"The Arab Stereotype: Villain without a Human Face" (Source: as above)

"Scientific Racism and the term ’Anti-Semitism’" (source: as above)

"The Beliefs of ‘he Nazi Party" (Source: Life Unworthy of Life)

Examples of Nazi anti-Black legislation (registration of Afro-Germans, sterilization,
removal of citizenship, etc.)

"What whites think about non-whites: A survey on Ethnic Images,” Center for
Democratic Renewal -

"The Roots of Anti-Semitism" lecture by the Rev. Bruce Bramlett, Graduate Theological
Union. (with bibliography)

Transparencies
"The poisonous mushroom"
"An Aryan is tall, slim and blond"

"The American Dream 1990: Who's Entitled and Who Isn’t" (from White Aryan
Resistance)

"The Fight Against Degeneration” (consequences of the introduction of racial science in
Nazi Germany)

Activities:
Activity 1:

A. List the terms prejudice, discrimination, stereotype, scapegoat, bigotry.
Ask basic questions and encourage students to share personal experiences of racism,
sexism, scapegoating, etc.
Where do these come from?
Why do they occur?
Do they occur in all societies?
Who are the victims of each and what are the consequences on the victim,
perpetrator?
Have students record the answers on the blackboard or sheets of butcher paper. Have
them come to some kind of agreement or. the definitions.

B. Divide the board into two parts, headed by the word TRADITIONS; divide that into
negative/positive. Have students come up to write down classmates’ suggestions.

6




e

THE 639 -14TH AVENUE, SAN FRANCISCO, CA 94118

OLOCAUST LIBRARY (415)751-6040 / EDUCATION (415)751-6041 / FAX 751-6735
CENTER.
OF
NORTHERN
CALIFO KN 1A

Under positive, one might put "love your enemv '; "liberty, equality, fraternity”, "justice
for all”; "life, liberty and the pursuit of happiness” -- where do these come from? Under
negative: kill your enemy, inequality, injustice, discrimination, prejudice, racism,
scapegoating; stereotypes of various groups.

Have students ferret out what is universal, where does racism overlap from group
to group, what do they have in common and where do they differ? How and why do
negative stereotypes come into being for various groups? Afro-American? Hispanics?
Asians? Jews? Possible roots: socio/psycho/political - nativism, know-nothingism;
populism; nationalism; irrationalism; fear of change; desire for simpler life, for return to
days of simpler, purer values and cultural life; scared of upheavals of modern society;
mysticism and occult; feelirigs of inferiority; social anger, resentment; need to find
scapegoats.

Teachers may want to "test out" this syndrome by examining the beliefs of groups
such as the KKK, Aryan Nation, Posse Comitatus; skinheads; Church of the Creator;
Identity Church (Identity Church has a "two seed" theory - non-white races are pre-
Adamic". When Eve broke God's original commandment, she was implanted with two
seeds. From Adam'’s seed sprang Abel and white race; from serpent Satan’s seed came
the lazy, wicked Cain. Angered, God cast Adam, Eve, and the serpent out of the Garden
of Eden and decreed eternal racial conflict. Cain killed Abel and then ran off into the
jungle to join the pre-Adamic non-whites. "Identity theology provides both a religious
base for racism and anti-Semitism, and an ideological rationale for violence against
minorities and their white allies.") (see Blood in the Face, p. 54)

C. What have been and may be some of the consequences of racism? e.g. immigrant-
bashing, gay-bashing, fear of young blacks What are some of the common stereotypes
about people? What are the effects? (robs people of self-esteem, humiliation,
degradation, dehumanization; may lead to murder/genocide)

D. Examine this quote by Rollo May: "Deeds of violence in our society are performed
largely by those trying to establish their self-esteem, to defend their self-image, and to -

demonstrate that they, too, are significant ... violence arises not out of superfluity of
power but out of powerlessne: " Discuss.

Activity 2: Stereotyping. Attitude Toward Groups (Adapted from "Attitudes Toward

Groups" (The Holocaust and Genocide, A Search for Conscience, p. 22). (two possible
formats provided)

A. Have students work in groups on this piece. Each group should, after extensive
discussion, come to a consensus about which statement applies to which ethnic and
racial group(s). Appoint spokesperson to report to the group. Afterwards, have the
different groups compare their responses. Have students record the resulis on
blackboard. Then continue with activity such as outlined earlier concerning the origins

7
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of these stereotypes and how they are maintained. What is unique to each and what is
general (universal) in the "anti" beliefs? List. (Two groups)

B. Discuss:
What race are you?
How do others see/classify you?
Do we see with our eyes or minds?
Can racial "boxes" promote racism?
What would you teach your kids about race?

C. Make a list of unthinking, uncaring put-downs you've heard or used.
What have you learned? How might you view/treat other people differently?

Activity 3: Jew-hatred. (Some teachers may wish to do a piece on the most persistent of
hatreds, Jew-hatred. This is especially good for examining shallow and deep roots of
prejudice, from Christian times to the present. Religious roots run deep; Jew as symbol
of everything that obstructs redemption; Jews as poison, devil, rats; outsiders (outside
of church/society); accused of poisoning wells (Black Plague); updated in 19th century
as Jewish-controlled press, film; today: press, Hollywood, finance. Notion of cruciiixion
of Christ recycled into murder of Europeans by the Jew through usury and treacherous
financial dealings; Christ’s suffering at hands of Jews = Germans suffering at hands of
loveless, avaricious Jews; crucifixion of modern German . society by Jewish
capitalism/communism; internationalism - wandering jew; Jew embraces love of money
and self instead of humanity; purveyors of materialism/communism Jew as devil, anti-
Christ: anti-race; "demon Jew"; "international Jewish conspiracy" goes back to beginning
of 19th century when earlier conspiracy theories accounting for the French Revolution
(Freemasons, enlightners) were adapted by placing Jews in central role. Nationalism on
rise; Jews cosmopolitan, international, bankers. Ultimate goal: world domination; later
adapted to communism and capitalism. In America, Henry Ford was instrumental in
spreadingithe story (The International Jew; Dearborn Independent) Nazis blamed defeat
in World War I on Jews (scapegoating) Protocols of the Elders of Zion (forgery concocted
during Czarist times in Russia (goal: to foment pogroms), still circulated today.

Historically, three stages:

You cannot live as Jews (Christian attempts to convert Jews at swordpoint)

You cannot live among us (Christian Europe: ghettoization/ expulsion)
You cannot live (Holocaust)

Activity 4: Examine the Following Quotations

Students should reconstruct the reality behind them, determine the implic.ations.
Teachers may wish to divide the class into groups and give each a set of quotations to

8
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work with. Appoint a spokesperson to report the results to the class. List the
conclusions.

(continued)

Discuss:
Which do you agree with, which do you reject?
Are these ideas dangerous? If so, why? And if not, why not?
Where did people get the idea of one race being superior to another?
Questions to keep in mind:
Why are theories based on race wrong?
Where do negative traditions come from?
Where do positive traditions come from? :

Why do you think both Martin Luther King and Malcolm X called racism a
disease?

"... nationality or rather race does not happen to lie in language but in blood" (Hitler)
"It (the Nazi state) must sec to it that only the healthy beget children..." (Hitler)

"God created the world as a place for work and battle. Whoever doesn’t understand the laws
of life’s battles will be counted out, as in the boxing ring. All the good thins on this earth are

trophy cups. The strong will win them. The weak will lose them.." (Bernard Rust, Nazi
minister of education)

"How many people can seek protection in a bomb-proof cellar, length 5 meters, width 4 meters,

and height 2.25 meters. Each person needs 1 cubic meter per hour, and they remain there for
three hours.” (Algebra problem in Nazi textbook)

"The history of the world is to be regarded from a racial point of view."

"Jews have different noses, different cars, different lips, a different chin, a completely different
face than we Germans. They have fla. feet. Their hair, their eyes, are different from ours. They
have longer arms than us.... Children must be made aware that the Jew thinks, feels and acts
different from us; that his thinking, feeling and actions are diametrically opposed to our
morality.” (Fritz Finck, Die Judenfrage im Unterricht (The Jewish Question in Education).

"Do I propose to exterminate whole ethnic groups? Yes .... Nature is cruel; therefore we may be
cruel too." (Hitler)

"Anti-Semitism is the same as deiw..~ng; getting rid of lice is not a question of ideology, it is
a matter of rleanliness." (Himmler)

"The race question is the key to world history.” (Der Sturmer - Nazi newspaper)

9
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"The state is a racial organism and not an economic organization...” (Hitler)

"The Poles are especially born for low labor.... There can be no question of improvement for
them ... (You may substitute some other ethnic group)

David Duke: "It's time that our white taxpayers’ money goes to building a better country
instead of breeding more blacks."”

"We’'re gonna keep on going, keep on fighting until cvery one of us, until we achieve victory for
our klan movement and we assure the future of our race in this universe. White Power!"

"What we have to fight for is the security of the existence and the increa .c of our race and our
people, the nourishment of its children and the preservation of the purity of the blood, the
freedom and independence of the fatherland in order to enable our people to mature for the
fulfillment of the mission which the Creator of the universe has allotted also to them. Every
thought and ever idea, every doctrine and all knowledge have to serve this purpose.” (Hitler,

Mein Kampf.)

"The White Man's Burden"
Rudyard Kipling

Take up the White Man’s Burden-
Send forth the best ye breed-
Go bind your sons to exile
To serve your captives’ need;
To wait in heavy harness,
On fluttered folk and wild-
Your new-caught sullen peoples,
Half-devil and half-child.

"I wondered of, a few hundred years from now, some half-black ancestor (sic) of mine would
be sitting in the ruins of our civilization brushing away the flies. Every day our nation grows
a little darker from massive non-white immizration, high non-white birth rates, and increasing
racial miscegenation, and with each passing day we see the quality of our lives decline a little
more. Crime increases, drug abuse proliferates, educational quality degenerates, and
productivity declines. The healthy values of our racial forefathers are ridiculed and discarded
like old rags, while corruption and moral leprosy feed in the highest places. The only thivgs
that keep our society trudging on are the small numbers of scientists and teclinicians (almost
entirely Caucasian) who continue to create technological wizardry that lessens the economic
slide caused by lower individual productivity; and secondly, the hard-work.ng, increasingly-
pressed Caucasian middle-class that keeps the wheels turning and the taxes coming." Article
signed by David Duke "India: My Racial Odyssey," NAAWP News issue #36, November 1986

"He {Hitler] used his greatness for evil and wickedness. But they [Jews] are wickedly great too,
brother. Everywhere they go, and they always do it and hide their head.... Brother. I don’t care
who sits in the seat at the White House. You can believe that the Jews control that seat that

10
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they sit in from behind the scenes. They control the finance, and not only that, they influence
policy-making ... Many of you control the libraries.... But [they] also are most influential in
newspaper, wmagazine, print media and electronic media...."

Khalid Abdul Mohammad, Nation of Islam National Spokesman, at Kean College, NJ, 11/19/93.

Activity 5: Nazi Party 25-Point Program

A. As students enter the class, hand out doctored versions of the 1920 Nazi Party
platform wherein all references to Germany and Germans have been changed to America
and Americans and all references to Jews to Asians, Blacks, or some other minority. In
addition, remove all references to immediate post-war Germany (e.g. Treaty of
Versailles). You may want to have definitions of difficult words on the board (abolition,
self-determination, surplus). Have students read them and decide independently whether

to sign the petition. Once decided, have them turn it over and list on back as many
points as they remember.

B. Determine roughly what the students remembered and discuss the meaning of the
survey, point by point.

C. Eventually reveal what they have signed or not signed were major points of the 25-
Point Nazi Party Platform of 1920, with the Jews as targets.

D. Write a summary of your response to the petition and relate it to some aspect of
current U.S. policies, past and present and feelings of native-born Americans towards
foreigners, immigrants, illegal aliens, and so forth. What, in your opinion, motivates
people to come to California illegally? To make use of the state’s generous public
services, or can you think of other reasons? If jobs, why do employers continue to hire
"illegals" even though it is against the law? The following bit of "verse” was circulated
in California’s Assembly by Assemblyman William J. Knight:

Everything is mucho good.

Soon we own the neighborhood.

We have a hobby -- it's called breeding.

Welfare pay for baby feeding. (New York Times, August 25, 1993)

Who is being mocked? What is your reaction for this? Is this a classic case of
scapegoating? What is the impact of illegal immigration on legal immigrants? What can
be done about illegal immigration? Should anything be done? '
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Discussion guide for classroom use with 25-point Nazi Program:

When general discussion ensues, you may wish to ask:

1. How much of this or any petition should you agree with in order to sign in approval?
Do you have to agree with all of the points?

2. Should you sign something most of which you can’t remember? Is most legislation
similarly memorable?

3. Is this in-class activity similar or different from the ways in which signatures are
solicited outside the classroom?

4. What does the activity show about petitions in particular and/or leglslatlon in
general?

When discussing the petition point by point, you mav wish to ask:
What are the implications of this point?
Who stands to lose if this is passed? Who to gain?
Is this fair? Why and why not?

Are simulations in the classroom effective? Are they fair? Did you feel tricked
or did you learn more as a result?

You may also want to bring in Jim Crow and Canonical Laws to look for similarities
with Nazi racial law.
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Lesson Plan
The Holocaust

Objectives:

To have students understand that the murder of Jews was precipitated by
race-thinking, a racial conception of history, a vital part of the overall
strategy to "clean out" the world, making it safe for one race, the so-called
Aryan. Teachers may want to discuss ramifications of Nazi theory, effects
on non-Jews (women, gays, gypsies, the disabled, Slavs, Asians, etc.), if

they haven’t already discussed this generally in the previous lesson, which
dealt with racism.

Teachers should keep in mind that nothing Jews did or didn’t do could
make any difference, since race was held to be immutable and Jews
considered irremediably evil.

At the end of the lesson students should understand the process that led
to the slaughter of Jews: Ostracization, Identification (Nuremberg Laws),
Expropriation, Marking, Ghettoization, Deportation, Annihilation.

They should know the meaning of the term "final solution".

Stressed, too, should be the process of dehumanization, both through
relentless anti-Jewish propaganda (likening Jews to rats, vermin in order
to rob them of every vestige of humanity in the eyes of the killers) and
abuse visited on Jews as such: taking away their livelihood, making them
wear stars, marking them (with yellow badges and "J" stamped on their
important papers), starving them, and in camps such as Auschwitz,
robbing them of every personal attribute (they were given numbers,
shaved, stuck in filthy uniforms, beaten, worked to death, constantly
humiliated). All of this made it easier to kill them (for the Nazis) and for
many Jews destroyed the will to resist.

Ancillary questions: how could a civilized nation sink so low? Why were
Jews considered more dangerous than other groups? There were 11 million
murder victims of the Nazis (civilians), 6 million of which were Jews. "Not
all the victims were Jewish, but all the Jews were victims." Elie Wiesel.
By this Wiesel meant to underscore the fact that the only victims
specifically designated for total annihilation were Jews, a goal to be
achieved in a systematic, mechanized manner against defenseless men,
women and children with the full support and resources of the state. And
that too is unique in the annals of human history.

13
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Materials:

Video

Hubert Locke: Why Study The Holocaust
"World at War, Part 20, Genocide"

"The Liberation of Auschwitz"

"Night and Fog"

"The Crusaders"

Supplemental Readings

Raul Hilberg, "The Anatomy of the Holocaust"

Donna Lee Goldberg, "Auschwitz: A Crime Against Mankind"
Holocaust History (reading # 4)

"The Holocaust" (When Hate Groups Come to Town, p. 30)
"Night and Fog" Script ‘

Transparency

Map -- Concentration Camps and Killing Centers
David Lowe, "T've settled the fate of Jews" - "and of Germans"

Activities:

The best way into this material is through visuals/film/slides/photographs. When
showing film footage, the teacher must be cognizant of the source of the filmed images

along with what the camera does not show. Film must be treated seriously. Teachers
must know why they are showing film.

Night and Fog Lesson:

What follows is a lesson plan based on Alain Resnais’ film "Night and Fog" (1955; 32
minutes), adapted from study guide prepared by Social Studies School Service (10200
Jefferson Blvd, Culver City, California). The title refers to a 1941 decree providing for the
seizure of "persons endangering Germany's security." These individuals were not to be
executed immediately but were to vanish without a trace into the "night and fog"
(Germany’s concentration and death camp system).

The dialogue is in French with English subtitles. Some of the subtitles are difficult to
read, flash on and off the screen quickly. You may want to turn off the sound. You will
have access to the complete text of the film. You may wish to highlight certain passages
to frame your questions. The excerpted pieces can be used to frame questions. You
should distribute these after the film, in conjunction with debriefing activities. Always
leave time to "debrief" students at the end of the film!

14

o
¢




THE 639-14TH AVENUE, SAN FRANCISCO. CA 94118
/1 OLOCAUST LIBRARY (415)751-6040 / EDUCATION (4151751-6041 / FAX 751-6735
™! ICENTER.
or
NORTHERN
CALIFORNIA

Teachers should view the film beforehand. In the introduction to the film, the teacher
should create a bridge between the previous class (classes) and the content of this film.
Teachers may want to refer to "Schindler’s List". You will also be provided with a

glossary of special terms, which you may also want to distribute and briefly look at
some of the most important terms.

Suggestions:

Students should be warned about the graphic nature of this film.

There should be a short introduction to the film, apprising students of its conten(s and
alerting them to certain key components.

Show the entire film. If two class periods are available, do not hesitate to stop the film
at various points to allow discussion, reflection, opinion, etc.

Suggest students concentrate more on the visual images rather than the text (subtitles);
Turn down the French audio if you wish

You may wish to give students excerpted script after they have viewed the film.

You may want to use the text to draw students’ attention to specific incidents and scenes
before viewing

Always allow time for follow-up activities! For example:

Discussion questions:
What points are emphasized in this film

a. racial policies of National Socialism

b. role of anti-semitism

c. the concept of genocide/death camps/gas chambers

e. resistance movements against the Nazi plans of mass murder: within the
ghettoes (Warsaw), within the death camps (Sobibor, Treblinka, Auschwitz); within the
partisan and resistance movement in occupied Europe.

2. The goal of the Nazis was to dehumanize their victims. Discuss this issue with your

students. Name vs. number. Have students concentrate on individuals within the
crowd.

3. Contrast between pleasant footage (contemporary scenes) at most concentration camps

and films of actual horror of the camps; between SS, Kapos, and prisoners; between
home life of commandant with his children.

4. Use of deception by the Nazis (gas chambers disguised as bath houses, use of
orchestra in the camp, etc.)

5. The author poses many questions in the text. Those can be points of discussion with
the entire class.

6. Ask students which pictures left the greatest impression.
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7. Except for the final scenes (liberation), most of the pictures shown were taken by the
Nazis. Why would the Nazis wish to document such horrors?

8. What can one say about the doctors who conducted experiments for the Nazis?

9. The IeWs are never mentioned in this film, though Jews were the principal object of
the Nazi annihilation prograin. Why?

10. Why does the author have a dreaded fear of the future? Why does he view the camp
scene like "another planet"?

(Errors of fact: there is no evidence that the Nazis made soap from the remains of the
victims. Lampshades yes, slippers for submarines from the victims’ hair, yes. But not
soap.

There were 11,000,000 million victims, six million Jews and five million non-Jews.)

Elie Wiesel: "It defies language, it defies memory, it defies categories. yet one must
remember and one must." Have students react to this quotation.

Students should write their personal feelings regarding the images they have seen. They
should be encouraged to express their reactions, which can range from the emotional to
the cognitive (new facts they have learned). Write a review of the film (class project).
Draw/paint to express feelings (time permitting).

""Night and Fog’ deals more with our memory of the camps, our mental image of them,
than with the camps as they actually existed, for the memories are real and present, as
are the physical remains through which his restless camera ceaselessly tracks. From
frozen photographs of the actuality at the end of the war and from contemporary color
footage of the remains of the camps, Resnais composes a dialectic which extrapolates
backwards towards the unimaginable horror... Jean Cayrol’s narrative is intentionally
understated, almost ironic at times, and this further adds to the power of the distancing
effect. It was vitally important for both Cayrol [a former camp inmate] and Resnais to
describe the phenomenon of the camps not as a fact of dead history, but as evidence of
a present reality. It isn’t the camps that count, it’s the ability to build them: and that is

still a very real and present talent. Cayrol concludes his narrative with this quiet
warning;:

And there are those of us who look concernedly at these ruins as if the old
Concentration monster were dead in the rubble, those of us who pretend
to hope before this distant picture, as if the plague of the camps had been
wiped out, those of us who pretend to believe that all this happened long

ago, and in another country, who never think to look around us, who
never hear the cry that never ends.
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James Monica, Alain Resnais, New York, 1979, pp. 20-21.

"World at War, Part 20: Genocide" Lesson Plan

For classes that have two periods to spend on the Holocaust. The film should be done

in two parts. Please consult the glossary of "World War II and the Holocaust" for
unfamiliar terms.

Why do you think the makers of this film chose to start with a segment outlining Nazi
racial beliefs? The Nazis looked to nature (survival of the fittest, "the weak go under”)

and the way animals are bred to improve the stock and applied the "lessons” to human
society. Is this a legitimate exercise?

Why did Hitler blame the Jews for starting the war?

Himmler’s adjutant (Karl Wolff) said that he came to the SS "by fate." He also says that
it never occurred to him that Nazism would ever spill over into mass murder. Do you

believe him? How did one become a member of the SS? What was the S5? What was
their function in Nazi Germany?

What do you think went through the minds of those who were designing the crematoria
and the gas chambers? Do you think they knew what they were going to be used for?

How do you think that young Jewish boy waiting to receive bread felt when his former

friend pointed Jews out to the Germans and told him that he was no longer his friend
because he was a Jew.

What, in your opinicn, were those men clearing the skeletons with bulldozers at the end
of the film thinking of? Those who threw the gas pellets into the gas chambers? The

people making slippers or lampshades out of the bodily parts of the victims? Do you
think slipper wearers and crutch users knew?

How and were the victims deprived of their identity? Why did the Germans pick on the
Jews?

What were the Nuremberg Laws?

Roughly describe the stage of Jewish persecution from the time Hitler came to power
to the time they were hustled into the gas chambers?

How was it possible for the Nazis to deceive Jews and non-Jews alike about the true
purposes of the deportations? What were some tactics of deception?
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How would you account for doctors abandoning their Hippocratic oath and cairrying out
the “selections" and bogus medical experiments? Is it morally permissible to use data
from "medical" experimznts performed by doctors at Auschwitz if such data is proven

to have advanced our medical knowledge? In your opinion, how did healers become
killers?

Much of the footage in this film was taken by Germans. Why do you think they wanted
to film and show these horrors?

Why did the Jews in Warsaw revolt only after everyone had already been carried off to
be killed? Can you think of reasons that might have obstructed resistance until then?

In this film you saw a number of former participants in the "Final Solution". How do

you feel about them? They all appear to express revulsion at what they were doing at
the time of the war. How.sincere do you think they are?

One of the Jews being interviewed worked in the crematoria and had the job of
removing the bodies from the gas chambers. How do you account for his ability to do

this job? Is what he says true: "Any person, without exception,” is capable of doing the
worst things just to live another minute"?

Activities:

A woman relates the story of how she survived lying in "a pit of blood" after being shot
by the Germans. This woman saw her father, mother, sister and daughter being killed
before her eyes. Imagine you are a researcher charged with interviewing her. What

questions would you ask her? What do you think she might tell you? Write your
report. '

Himmler told his men that they must do their duty, no matter how tkey felt about the
atrocities they were committing. What, do you think, happened to personal
responsibility? Could one have said "No"? Would you follow an order if it violated
your personal moral convictions. Choose something you would not do and write a letter

to your army superior describing why you cannot follow something that goes against
your moral code.

View the news-magazine piece from NBC’s "The Crusaders" in the final minutes of class.
The news cameras returned with a survivor, her son and grandson to the concentration
camp at Stutthof, Germany, where she was interned during the war. Ask students to
listen to the substance of her story, as well as the importance, emotionally and
psychologically, of passing her story from one generation to the next.
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Lesson Plan
Rescue and Human Behavior
Moral Decision Making - The Courage to Care

Lesson objective:

To develop a concern for ethics and a respect for multiculturalism, as well
as examine human behavior under stress, instances of moral decision-

making, the range of human behavior of ordinary citizens and the role of
apathy.

It is recommended that teachers show the video THE COURAGE TO CARE (COLOR,
28 MIN. Availabie for rent from the Bureau of Jewish Education Media Center, 415/751-

6983) in conjunction with this lesson. Some of the quotations citec below are taken from
the book based on this video.

While the Holocaust eliminated the choices Jews had, non-Jews often were put in a
position requiring them to make choices concerning the oppressed. Teachers should have
students investigate and discuss the respective motivation of rescuers, bystanders, and
perpetrators, with the lion’s share of the attention going to the rescuers. In the course
of this, they should raise the questions about human nature and human behavior, and
examine the complex values, moral dilemmas and ethical choices that led some people
to assist Jews while others stood by or actively participated in their destruction.

Concepts and Terms: Holocaust, human behavior, brotherhood, Ten Commandments,

rescuers, Righteous Persons (or Righteous Among the Nations), resistance, underground,
humanitarianism, anti-semitism.

QUESTIONS AND DISCUSSION TOPICS:

What is meant by the title of the film, The Courage to Care? What constitutes courage?
What did it mean to those who rescued Jews during the Holocaust? Would you consider

rescuers to be outstanding people who showed tremendous moral courage, or were they
simply decent people?

What were common traits of the rescuers you saw or read about? Why did people rescue
others?

Elie Wiescl says, "The victims died not because of the killers, They died because of the

indifference of the others." What is meant by indifference? Why were some pcople
indifferent to the fate of the Jews?
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What constitutes "moral choice"?

What does Wiesel mean when he says that those who helped Jews during the Holocaust
remained "human." :

No man is an Island entire of itsclf;

Every man is a piece of the Continent, apart of the maine;

If a Clod be washed away by the Sea, Europe is the less, as well as if a Promontorie were,
as well as if a Manor of the friends or thine own were;

any man’s death diminishes me because I am involved in Mankind;

And therefore never send to know for whom the bell tolls;

It tolls for thee. (John Donne, seventeenth century English poet)
Comment.

One of the legacies of the Judeo-Christian tradition is a strict code of ethical behavior.
Would you agree that the most important of all the commandants is the one that directs
us to treat others as we would have others treat us? Why is it that this commandment
seems to be honored only in the breach?

Are we our brother’s keeper?

Why would people risk their lives to save others? What values, do you think, must they
have? Where do you think they got these values?

What factors enter into people making difficult ethical decisions?

At what point, do you think, would you begin to assist victims of persecution? What if
one of the possible consequences to you and your family is death?

Why did the overwhelming majority of people fail to help the Jews, and why did others
assist the Nazis in their persecution?

What role did anti-semitism play in making people apathetic toward the fate of the

Jews? Would their reaction have differed if, say, red-haired people had been the butt of
Nazi killing?

Why are most people apathetic regarding other people’s suffering?
Is the bystander as guilty as the perpetrator?

Do people behave differently under stress than under normal conditions? Should
immoral behavior under stress be excused or be judged by a different yardstick?
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If both the perpetrators and the rescuers were ordinary people, how do you account for
the difference in their behavior?

Are people good, or are they evil?

Were those who denounced Jews in hiding evil people?

What steps would need to be taken in order to stop persecution of minorities?
The following are some of the rescuers’ explanations of their actions:

"It was the natural thing.” "It was necessary.” “Somebody had to do it." "I do not feel that
I'm a hero. 1 feel that I only did my duty.” "We just helped people who were in need.” "I did
nothing unusual; anyone would have done the same thing in my place.”

How do you account for the modesty of the rescuers?

A study of rescuers shows that they typically grew up in home in which the parents
tended to be gentle disciplinarians, demonstrated caring behavior, communicated caring
values and stressed the potential impact of one’s behavior on others. Rescuers’ parents
encouraged their children to be dependable, responsible and self-reliant and taught them
to do things for others without concern for rewards or reciprocity. (Samuel and Pearl

Olirer, The Altruistic Personality. What other influences besides the family might shape
behavior in the manner ¢xhibited by rescuers?

"It did not occur to me to do anything other than I did.... I think you have a responsibility to
yourself to behave decently. We all have memories of times we should have done something and
didn’t. And it gets in the way the rest of your life.”

Do you think that those who did nothing when they could have done something later
struggled with their consciences about their lack of concern? Can you think of anything
you've done in the past that you feel might get in the way the rest of your life?

"I cannot explain exactly why or how I did these things, but I believe that my mother’s influence
on when 1 was a child has a lot to do with it. My mother was a simple, uneducated person came
from a peasant family, and as a young person worked for doctors and others in Marburg,
Germany. She told me, when 1 was ten or twelve years old, that I should not take advantage of
other people’s vulnerability.”

What made the Jews in Europe vulnerable to mass murder? In what way are minorities
vulnerable in our country? How can they become less so? -

"People sometimes ask me what the lesson is from all this. I think it is that we have to teach
that we belong all together. That no matter what a person’s color, race, religion, or language,
we are created by one God, no matter what you call Him. And I think that if there would be less
hate, if people would try to understand each other more, there would not be the wars.”
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What might be some of the things that stand in the way of people understanding each
other more?

"During our lives, each of us faces a choice: to think only about yourself, to get as much as you
can for yourself, or to think about others, to serve, to be helpful to those who are in need. I
believe that it is very important to develop your brains, your knowledge, but it is more important
to develop your heart, to have a heart open to the suffering of others. As for myself, I am just
an ordinary person, just someone who wants to help his neighbor.”

How can one develop one’s “heart'? Samuel Oliner, co-author of The Altruistic
Personality, a study of rescuers, wrote: “What is required is nothing less than
institutionalized structures that promoté supportive relationships with the same
seriousness as is currently devoted to academic achievement. Above all, rescuers inform
us of this important truth.”

Can goodness be taught? If so, should schools teach it?

"Remember that in your life there will be lots of circumstances that will need a kind of courage,
a kind of decision of your own, not about other people but about yourself." This rescuer’s son
told his mother that he would take revenge when he grew up. She answered him, "If you do such
a thing, someone else is going to take revenge against you. And this is why we are never
finished. We go on and on and on. We must forgive, must forget, we must do better.”

What do you think of her advice? Should we forgive and forget? Is revenge a natural
reaction, a part of human nature?

Additional Films

Video: "Weapons of the Spirit" (Available: Bureau of Jewish Education Media Center)
Film: "Schindler’s List," with "A Viewers Guide to Schindler’s List" (provided)

Courage to Care Activities.

Write a speech for an honoring ceremony.

Design a medal to be given to all rescuers.

Distribute rescuer profiles (from Rescuers by Gay Bloch and Malka Drucker) to pairs or
small groups of students, and ask each to make a short presentation on the rescuer to
the rest of the class. This could take the form of someone speaking as the rescuer, as

someone he or she has rescued, as an official dignitary recognizing the rescuer, etc.
Share the presentation.

"When they came for the Jews I was not a Jew, so I did not protest. When they came for trade
unionists, I did not belong to the trade union. When they came for the Catholics, | was not a
Catholic. When they came for me, there was no one left to protest.”

Pastor Martin Niemoeller
Restate Niemoeller’s words using your own. What is Niemoeller is calling cn people to
do? Write a radio or television "public affairs commercial” that carries a messa 7e similar
to Niemoeller’s to a contemporary audience.
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Lesson Plan
Processing

Lesson objective:

To demonstrate why it is important to remember the past, especially
traumatic past, so we can prevent similar events from happening again.

Materials:

Video
"The Hangman" Maurice Ogden, poem and 12-minute video (Rental availble from
Bureau of Jewish Education)

Gregory Alan-Williams on Racism and Rescue (28 min. Loan available from Holocaust
Center)

Supplemental Readings/Discussion
Maya Angelou, "Willie" (poem)

W. H. Auden, "The Unknown Citizen"
"What do you see, nurses..." (poem)

Explanatory Materials
"Text of the Genocide Convention", December 9, 1948
"Early Warning System for Potentially Genocidal Movements”

Activities:

A. Divide class into a number of manageable groups. Five topics appear below. Your
group should spend 15 minutes discussing and making notes on as many interesting
topics as you can. Do the discussion in any order you choose. Your goal should be to
build your ability to respond to the item. Participate fully. After 15 minutes, you will
be given another 15-20 to write your response to any (or more than one) of these. In

your writing on one or more of these topics, try to reveal something of your knowledge
and your feelings.

1. What kinds of things fuel hatre, indifference, prejudice, intolerance or other negative
traditions we have discussed? How can these catalysts by neutralized?

2. What is (or should be) the role of schools in educating for tolerance, advocation
fairness and justice, promoting altruism?
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3. Elie Wiesel, survivor of death camps, says that silence and neutrality only helped the
killers. Apathy and indifference led to suffering. Respond.

4. What would have to happen here for a genocide on the scale of the Holocaust to
occur? Who would be its victims, most 11kely7 Can a society "immunize" itself against
committing such horrors? How?

5. Can prejudice be reduced in your age or peer group? What would have to happen for
that to take place?

(Questions adapted from Facing History and Qurselves)

B. Maurice Ogden, "The Hangman"
CRM McGraw-Hill Films
THE HANGMAN

Objectives
As a result of seeing this film, viewers will:

1. Realize that human beings are interdependent, and that all have responsibilities in the
community of man.

2. Understand that an individual's failure to protect the rights of other members in his
society can ultimately lead to the deprivation of his own rights and freedoms.
3. Gain a deeper insight into how tyrannical forces may achieve eventual dominance

over a society by playing upon the prejudices, fears, apathy, and self-indulgence of it’s
members.

4. Become more aware of their own obligations to the common good of their own
community.
Before viewing the film

L. Suggested topics for discussion

1.What is meant by the expression, "the Family of Man?"

-- To what extent (specifically) and in what context is
the individual responsible to the group?
-- In what way is the group responsible to the individual?

2. How would you define the « ymmon good?”
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-- Is it detrimental solely by numerical majority?
-- Is it a moral or political concept?
-- Does its defense or preservation require the surrender of individualitv?

Il. Suggested activities and projects

1. Present to the student the two adages that appear to be antithetical, but are,
nevertheless, constantly told to us throughout life:

-- "You are your brother’s keeper,"

-- "Mind your own business!"

Set up a debate between two groups, each of which must defend one of the two maxims.

Summary of the film

Based on Maurice Ogden’s award winning poem, and narrated by Herschel Bernardi,
this animated film creates a chilling metamorphic journey of the forces of evil as thev
grow and flourish in the fertile soil of apathy and social irresponsibility.

In ballad form, a man tells the story of his town, the Hangman who comes to it, and his
own personal confrontation of truth with him. When the hangman first appeared in the

little town, the scaffold he built was small, and the citizens merely wondered “who the
criminal, what the crime..."

Once they discovered that the victim was not a criminal, but simply a man "who came
from another land, they did little more than breath a sigh of relief. The man to die was
not one of their own, but rather an alien. During the hanging, no one spoke, certain that
the executioner would be gone after completing his business. But the following day, an
amazed citizenry discovered the Hangman still at his gallows, and laughing as he told
them that the exercise of the preceding day was only a "thing I do to stretch the rope
when the rope is new.” Suddenly, one of the townsmen cried, "Murderer!” The hengman

grabbed him as the rest shrank quickly back-and a second execution took place. That
very night, the scaffold grew larger:

"Fed by the blood beneath the chute
The gallows tree had taken root..."

The third victim was a Jew -- according to the Hangman, a “usurer and infidel.” The
fourth’s crime was that he was black, and his color caused discomfort to others. Rapidly,

b
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the numbers for the scaffold increased, and though the townsfolk made some mild
objections, they were easily overridden by the Hangman's glib replies and ever
increasing authority. Soon, all questions and all objections ceased entirely:

"And sun by sun, and night by night’
The gallows grew to monstrous height."”

Until, finally, they cast their shadow "across the town."

At last, there was no one left in the town but the narrator of our story. When the
Hangman called his name, he went to the courthouse confident that he had done no
wrong, and, by his silence, had given -nothing but loyalty and obedience to the
executioner. The Hangman stretched his rope once more - and the man cried that he
had been tricked, that the scaffold had been built for other men. As he stood on the
gallows, the realization came to the man that he had actually created his own death. "I
did no more than you let me do," the Hangman said. The man discovered, too late, that
humans are responsible human beings, and, as such, must stand together for the
common good - or answer to the consequences. As the Hangman strapped him with a
rope, the man listened desperately for a voice to cry, "Stay!" But there were no voices
forth coming. The square was empty of all life. The man himself helped see to that.

After viewing the film
III. Suggested topics for discussion

1. The Hangman’s annihilations started with one individual and eventually progressed

to an entire community. What in effect, were the method and circumstances that enabled
him to succeed?

-- Discuss his manipulative use of human prejudices and fears; his reliance on the
community’s disposition towards appeasement: his understanding of the human
psychological tendency to believe that it could only happen to someone else, not to me.’

Summary: Discuss why the Hangman says that the narrator is the one who has served
him most “faithfully.” Reread the lines "First the alien, then the Jew...I did no more than
you let me to do.” Ask students to restate this idea in their own words, and to give an
example from their own experience of how this idea can play a part in everyday life.

- Do they feel that such a thing could happen here?

-- Has it ever happened here — to one degree or another? (E.g., Is it applicable
to the early Salem witch hunts or the Red Scare and the spread of McCarthyism?)
What applications of the film’s theme can be made to current situations in our own
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society? Point out to the students that the situations need not parallel directly that of the
film.

IV. Suggesied projects and Activities

1. Have the students write a poem-specifically, a ballad-using the same town, Hangman,
townspeople, and first-person narrator as those in Maurice Ogden’s poem. Have the
students, however, reverse the outcome of the story, illuztrating individual and

community attitudes and actions that arrest the progress of the Hangman and eventually
defeat him.

-- It might also be an exiting project for the students to have several of their
ballads serve as lyrics to be set to music by any budding composers in the class.

2. As a communal project, have the students make a series of drawings illustrating the

poem. Suggest that they do not attempt to copy the style of the film’s artwork-but,

rather, use their own inventiveness to make a statement that might be pertinent to their
own current society.

3. Symbols are things that stand for something other than themselves. (For example, the
American flag stands for the United States, justice, equality, etc.)

An Allegory is a story in which almost everything is a symbol.

"The Hangman" is an allegory because almost everything in the story stands for
something else. What do each of these things stand for:

The Hangman

The Hangman’s Cloak

The Courthouse

The Hangman’'s Scaffold

Blood

The Shadow of the Scaffold

The Town

The People of the Town (we")
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(Courtesy Jack Weinstein, Milpitas High School)

6. Gregory Alan-Williams Video with Sam Keen poem "To Create an Enemy”

Teachers should preview this video and introduce Williams to the class themselves, then
show only Williams’ speech. After watching the film of his speech about becoming a
rescuer during the LA riots which followed the first Rodney King verdict in 1992,
discuss with the class the major themes, including but not limited to:

A) How did racial hatred affect Williams' life?
B) How did Williams cope with his early experience with racism?

C) How did Williams handle is internal struggle with racism after being beaten up at
school?

D) How did Williams strike out as a result of his pent-up hatred?

E) What changed Williams? How did he change his hostility about being oppressed into

empathy for others who are oppressed? What positive traditions does he specifically
mention that turned his attitude around?

F) Who was most hurt of Williams’ anger and hatred? Williams? His victims?

7. Efforts have been made to deal with crimes against humanity. Use the materials on
the Genocide Conventions and Early Warning Signs to discuss the world’s attempts to

come to grips with its own brutality and their effectiveness. Apply the Conventions and
Early Warning Signs to current world events.

8. Ask students to write to the survivors who spoke in their classroom or assembly.
Possible issues to address: What I learned from your talk; what, specifically, will stay
with me; how my views and/or perspectives changed as a result of hearing your story.

9. Oral History: Explore history in your own community. Using a tape recorder or video
camera or just a pen and paper, interview a family member, friend, teacher or
community leader about their participation in some historic event (Civil Rights
Movement; grassroot> community organizing; founding of a well-known institution or

group.) Direct studerts to connect the struggle with the outcome and trace the growth
from idea to fruition.
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Holocaust Curricular Resources

Partial Listing
Compiled by
The Holocaust Center of Nortliern California

The Holocaust and World War 11

By Dr. Jacob Boas

Published by The Holocaust Center of Northern California

1992, Second Printing

A 100-page illustrated textbook on the Holocaust, chronology, glossary, bibliography, 100
discussion questions for teachers, 20-page booklet Kristallnacht: The Night of Shattered
Glass, multi-layered lesson plans on subjects from racism & stereotyping, rescue and
resistance to general history, interactive classroom and out-of-class activities, catalog of
materials available on video. Standard and customized package available to teachers.”

Resources and Guidelines for Teaching about the Holocaust
By Dr. Jacob Boas

Holocaust Center of Northern California

1994

Set of six flexible lesson plans using multi-disciplinary materials. Lesson plans include,
the nature of human behavior, teaching of contempt--entry points for examining the
Holocaust, the Holocaust, rescue and human behavior--moral decision mrking, and
processing. ldentifies lesson objectives, primary resources and how to use them,
discussion questions and group activities. Also lists video and visual aids.
Particularly useful for multicultural audiences.

The Holocaust and Genocide: A Search For Conscience

By Richard F. Flaim and Edwin W. Reynolds, Ed.

Published by Anti-Defamation League of B'nai B'rith

1983

Curriculum guide based on companion text. Includes detailed lesson plans, learning
activities, extensive bibliography and catalog for audio-visual materials. Companion
text, An Anthology for Students, is a collection of short essays from a variety of
disciplines including literary, historical and sociological sources. Units focus on the
nature of human behavior, prejudice and genocide, rise of nazism, forms of resistance

and moral decision making;. Discussion questions inspire critical thinking. Very useful
for grades 9-12 as a supplementary resource.

o\
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South Carolina Voices: Lessons from the Holocaust
By Linda Scher, et. al.

Produced in conjunction with the South Carolina Humanities Council

1992

Curriculum guide includes historical overviews on seven aspects of the Holocaust to
help teachers prepare their lectures; 11 lesson plans which highlight particular topics
from each lecture; and 34 student handouts. Supplemental materials include a time line,
glossary of terms used in the overviews and lessons and an annotated bibliography of
books and audio-visual materials. Topics: Anti-Semitism; Hitler's Rise; Pre-War

Germany; The Holocaust, Resistance; Bystanders/Rescuers; Liberation; War Crimes
Trials. Accessible to younger grades.

The Holocaust, A North Carolina Teacher’s Resource

Compiled and Edited by Linda Scher, et al.

Published by the North Carolina Department of Public Instruction
1989, Same Material As Above

Understanding the Holocaust

By Betty Merti

]. Weston Walch, Publisher

1982

Divided into 13 chapters, with detailed lessons on religious anti-semitism, state-
sponsored terror and a thorough look at the various stages of the so-called “Final
Solution.” Includes three lessons on post-war issues. P’rovides discussion questions at the
end of each topic, exercises in defining terms, matching information, research topics for
students, poster and art project ideas and classroom activities, such as staging debates.
Suggests some videos and films which may not be readily available. Fair Holocaust

overview. Student activities may be too simplistic for high school students. Does not
relate Holocaust issues to current events.

The End of Innocence: Anne Frank and the Holocaust
By Karen Shawn

Published by International Center for Holocaust Studies
Anti-Defamation League of B'nai B'rith

1989

Geared to eighth and ninth grades, where Anne Frank’s diary is traditionally read. In
five lesson plans, curriculum provides illustrative excerpts from the diary along with the
larger story of the Holocaust. Lessons include questions to help students focus on issues
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presented in each lesson, reflect on the implications of the issues and topics for further
research and study. Questions are geared to whole-class and small group discussion and
writing exercises. Appendix includes dramatizations, long and short readings and poetry
but little guidance on how to use them. Additional readings, in some instances, may be
too difficult for middle-school students.

The Holocaust: A Guide for Pennsylvania Teachers

By Gary Grobman

Published by the Pennsylvania Jewish Coalition

and the Pennsylvania Department of Education

1990

Geared for use in world cultures and history courses. Urges teachers to teach the actual
history so that students can develop critical understanding of the issues related to the
Holocaust. Provides broader historical context by including discussion of 19th Century
nationalism, isolationism, stereotypes and prejudices, human nature, examination of
World War I, Weimar Republic and U.S vs German constitutions and concepts of
democracy. Chapters include educational objectives, synopses, topics, classroom
activities, discussion questions, evaluation section and teacher strategies. Deals with
sensitive issue of Christian anti-semitism. Refers to other resources.

A World of Difference: Teacher/Student Study Guide

A Prejudice Reduction Project of the Anti-Deformation League of B'nai B'rith

1986

Multicuitural awareness program focusing on issues of prejudice and discrimination.
Materials provide strategies o enable students to confront bias and increase acceptance
of diversity in their own communities. Manual consists of more than 100 lessons and
activities designed for use for grades K-12 but particularly suited to younger students.
Includes discussion questions and simple exercise. Of particular relevance to Holocaust

education are lessons on social responsibility and social justice and hate groups in
America.

Facing History and Ourselves, Holocaust and Human Behavior

By Margot Stern Strom and William S. Parsons

International LEducations Inc. Watertown, Mass.

1982

A 400-page compendium of articles, lesson plans, student activities, readings and
resources to guide educators through teaching about racism and genocide in the 20th
Century. Uses the Armenian Genocide and the Holocaust as models for understanding

<o
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human behavior and the role of the individual in society today. Uses combinations of
readings and discussion to engage students to build a vocabulary to analyze and

understand the lessons of these events in the context of todav. Funded through the
National Diffusion Network.

Life Unworthy of Life: An 18-Lesson Instructional Unit on the Holocaust

By Dr. Sidney M. Bolkosky, Betty Rotberg Ellias and Dr. David Harris

Published by the Certer for the Study of the Child, Michigan

1987

Highly packaged and structured lesson plans which start with the "Question of Personal
Responsibility” and end with "Consequences and Implications.” Eleven primary lessons,
four with accompanying videotapes. Includes glossary, time line, list of Nazi leaders/SS
departments, activities and bibliographies. Simulation of Hitler rally, comparisons

between lives of students and inmates of Auschwitz, War Crimes Trial are among the
classroom activities.

A Study of the Holocaust Student Handbook
By the Des Moines Independent Community Scheol District

and the Community Relations Commission of the Jewish Federation of Greater Des
Moines

1984, Second edition

Examines the conditions in Nazi Germany which led to the Holocaust. Organized as a
five- to seven-day curriculum for World or U.S. History courses, taught to help students
understand the implications for individual responsibility and choice for people of a free
society. Draws heavily from other published sources. Its more unique lessons include

rise of Nazism, Heydrich's orders to the Einsatzgruppen, Minutes of the Wannsee
Conference and the Morgenthau Report. ‘

Model Curriculum for Human Rights and Genocide

By the California Department of Education
1987

Broad in focus but short on pedagogy, this model curriculum serves as a general guide
to teaching about the 20th Century’s major genocides: the Holocaust, Armenian
Genocide, Ukrainian Genocide, Murder of Poles in World War II, Totalitarian Violations
in Argentina, Kampuchea and South Africa. Informs teachers of other "extreme human
rights violations" including slavery, Chinese Exclusion Act of 1882, forced relocation of
Japanese Americans, discrimination against various groups, etc. Emphasizes the presence
or absence of government in the protection/denial of human rights.

()
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Genocide: Issues, Approaches, Resources

Samuel Totten, ed.

Social Science Record, Journal of the NY State Council for the Social Studies

Fall 1987

Aimed at students in grades eight through twelve, this guide provides lessons, readings,
poetry, and educational underpinnings of embarking on a course of study about
genocide. Universal in approach; mixes genocide, human rights violations and war.

Classroom Strategies for Teaching About the Holocaust

By Ira Zornberg

Anti-Defamation League

1983

10 lesson plans for teaching about the Holocaust. Lessons include: Can Nazism take root
in any society?, Can any people become the victim of genocide?, Can the media become a tool for
murder?, Did choice exist for the Jews in the world of the Holocaust, Did Nazi-created ghettos

bear a resemblance to our own? etc. Uses photos, quotes, excerpted readings to guide
students through these issues.

Caring Makes a Difference: Responding to Prejudice, Genocide and the Holocaust
By Peppy Margolis, et. al.

Center for Holocaust Studies, Brookdale Community College

1990

Brief guide for a kindergarten through sixth-grade curriculum designed to help students
develop a positive sclf-image, behave responsibly and accept differences. Topics include
Learning How to Be Friends, Communities Are People, People are People, Choosing to Make a
Better World.

U.S. Holocaust Memorial Council

Publishes annually for Days of Remembrance (Yom IlaShoah) compendia of articles,
poetry and information about the Holocaust for educational/community use. Includes
excerpted articles by renown historians, translations of primary source materials, maps
and diagrams and suggested activities for observing Days of Remembrance. Though not
designed strictly for educational use, some pieces may be helpful to educators.

Topics covered so far include: Remembering the Voices That Were Silenced 1990, From
Terror to Systematic Murder 1991, In the Depths of Darkness 1992 (includes some lesson
plans, Revolt Amid the Darkness (Warsaw Ghetto) 1993.
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The Holocaust

Yad Vashem Martyrs and Heroes Remembrance Authority

1975

Extensive use of photographs with text to illustrate the [Holocaust. Designed as a student
workbook that includes an excellent illustrated chronology, children’s art from
Theresienstadt and translations of Nazi documents. Accessible to young audiences.

The Holocaust: A Modular Curriculum For Eighth to Eleventh Grades in Jewish
Supplementary and Day Schools

By the Martyrs Memorial and Museum of the Holocaust

Jewish Federation Council of Greater Los Angeles

1989

One of the few Holocaust curricula developed expressly for teaching the material to
Jewish children. Presentation in modular units allows teachers to use some or all of the
materials. Provides direction for teachers, as well as materials for students to gain an
intellectual, rather than sentimental, understanding of the event for Jewish students.
Particularly useful for younger students.

When Hate Groups Come to Town: A handbook of Effective Community Responses
Published by the Ceriter for Democratic Reneival

Atlanta, Georgia

1992

Identifies and examines the white supremacist movement in the United States today.
Defines the nature of racism and bigotry and provides guidelines for responding to hate
related activity. Also includes listings of nation-wide organizations devoted to
combating racism and prejudice. Useful as a resource for community oriented
educational projects for older students.

With History: Social Science For All

California Department of Education

1992

Monograph discusses the multi-disciplinary use of history and literature to connect
students to historical events. Teaching strategies using multimedia resources including
oral history, art, computer and video programs are integrated into the curriculum in
order to facilitate critical thinking. Community service as an educational tool is

considered. Specific examples of group activities are noted, however, this is primarily
a pedagogical guide.
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Guidelines for Teaching about the Holocaust

United States Holocaust Memorial Museum

Washington, D.C.

1993

Series of pamphlets designed to prepare educators to teach Holocaust studies. First
pamphlet specifies methodological considerations to encourage a multi-faceted
perspective on this history. Pamphlet two contains an annotated bibliography in sections
according to middle, high school and adult reading levels. The third pamphlet is a
video catalog listing videos by topics including propaganda, anti-semitism, rescue and
liberation. Pamphlet four discusses Jewish resistance. It outlines the obstacles to

resistance and forms of both unarmed and armed resistance. A chronology of acts of
resistance is included.

A Viewer’s Guide to Schindler’s List

Jewish. Federation Council of Greater Los Angeles

In cooperation with Martyrs Memorial and Museum of the Holocaust

and the Jewish Community Relations Council

1994

Viewer's guide provides brief overview of Jews of Krakow, psychological guidelines and

preparations for viewing and post viewing processing activities for the classroom. Also
includes article on film and the tolocaust.

Film Study Guild Kit on Schindler’s List

Editor Dominic Kinsley _

Universal Pictures and Lifetime Learning Systems

1994 :

Following a brief historical overview, this study guide uses examples from the film to
examine moral issues. Activities are divided into four sections;, How the Unthinkable
Happens, Witnessing the Unspeakable, An unlikely Savior, and Responsibility,
Remembrance, Action. An interactive approach to the material is created by simulation
type exercises. Additional follow up activities for each exercise are suggested.

Blood in the Face: The Ku Klux Klan, Aryan Nations Nazi Skinheads, and the Rise
of a New White Culture

By James Ridgeway
Thunder Mouth Press, New York
1990

Discusses the roots of the racist right in the United States. Philosophical underpinnings

ollly
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of the far right and its demonization of Jews, African Americans and other non- Aryans.
Uses photos, recruiting pamphlets and political cartoons to expose the movement.
Supporting materials for relating lessons of the Holocaust to American students.

F: .es of the Enemy; Reflections of a Hostile Imagination
By Sam Keen

Harper Press, San Francisco

1986

A psycho-historical look at the nature of hatred. Examines the creation of the enemy;
how we dehumanize in order (o annihilate. Through symbols and images, Keen
investigates war propaganda. Particularly useful for older students. Excellent source of
propaganda materials to stimulate-classroom discussions.

The Holocaust: Catalogue of publications and Audio-Visual Materials
Anti-Defamation l.eague Of B’nai B'rith
1988-1990

Annotated bibliography arranged by subject and graded for reading and viewing levels.
Subjects include nazi Germany, personal accounts, resisters and rescue, bystanders and
repercussions and reflections. Forms are available to order materials.

Babi Yar 1941-1991
Simon Wiesenthal Center
1991

Photographs, text, poetry, historical background on Babi Yar. Includes discussion
questions, bibliography.

Poster Series

Teacher Guide for Artifact Posters

U.S. Holocaust Memorial Museum
1991

Explanatory materials for color poster series developed by the educational staff. Includes
Lost Childhoods; Locating the Victing Star, Triangles and Markings; Auschwitz Suit cases; The

Danislt Rescue Boat, and others. The seven-poster series is most useful for children in
younger grades.
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World War II Photographic Series

Documentary Photo Aids

Included in this nine-part series are five sets of 11" x 14" photographs documenting The
Rise and Fall of Nazi Germany, The Nazi Holocaust Series 1, The Nazi Holocaust Series 11, The
Nazi Holocaust Series 111, War Crimes (Nuremberg Trials). Also of use in a Holocaust unit
is the series entitled Relocation of the Japanese-Americans.

Simon Wiesenthal Series

40, four-foot posters documenting all aspects of the Holocaust. Ihotographs combined
with extensive explanatory text. Excellent for High School students.

ADL/B’nai B’rith Series

20-poster series documenting all aspects of the Holocaust. Black and white photographs.
Smaller than Wiesenthal Series. Includes charts, stars and time line.

Periodicals on Holocaust Education

Teaching About Genocide
William Parsons and Samuel Totten, eds.

National Council for Social Studies, Vol. 55, No. 2
February 1991

Special edition

British Journal of Holocaust Education
Dr. John P. Fox, ed. ‘

Frank Cass & Co. Ltd. London
Published twice yearly

Issues in Teaching the Holocaust

By Robert S. Hirt and Thomas Kessner
Yeshiva University, New York

1981

Rather than a curriculum, this 115-page guide provides teachers with some philosophical
underpinnings and cautionaries in teaching the Holocaust. Bibliography included.
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Jewish Media Catalog

Educational Videotapes
about

The Hcolocaust

AN ACT OF FAITH

28 min. JH-A 1961

Presents the stories of Danish Christians who saved their Jewish fellow
citizens from Nazi extermination. Also available on 16mm film.

AMBULANS

9 min. JH-A 1962

Reenacts the vicious Nazi practice of disguising a gas chamber var as a
Red Cross ambulance. In this film, students and a school teacher are
rounded up. Also available on 16mm film.

AMERICA AND THE HOLOCAUST: DECEIT AND

INDIFFERENCE
60 min. JH-A 1993

While American newspapers reported in 1942 that several million Jews
had already been murdered by the Nazis, the government of the United
States made no effort for several years to interfere with this brutal
campaign. This installation in "The American Experience” series uses
interviews, footage, and government documents to tell the tragic story of
America's inaction on behalf of European Jewry during World WarI1.

For information contact:

Battat Educational Media Resource Center

Bureau of Jewish Education
639 - 14th Avenue, San Francisco, CA 94118
415/751-6983 fax# 415/668-1816

AS IF IT WERE YESTERDAY

85 min. JH-A 1980

Holocaust survivors and righteous gentiles talk about their experiences
during World War II. French with English subtitles.

AUSCHWITZ: IF YOU CRIED, YOU DIED

28 min. JH-A 1991

Mike Vogel and David Mandel, who survived the Holocaust as
teenagers, return to Auschwitz to recall the horrors they and their
families experienced. )

BACK TO AUSCHWITZ

35 min. JH-A 1988

Accompanies the musicians of the Isracl Philharmonic Orchestra as they
tour Poland and visit concentration camp sites.
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BETWEEN THE WARS:
RISE TO POWER

28 min. JH-A 1978

Contrasts Hitler's risc to power with the reaction of the Allies and the

corresponding rise of Franklin Roosevelt in the United States. Hosted by
Eric Sevareid.

F.D.R. & HITLER - THE

BIRD MAN

13 min. JH-A 1984

Zisi Fried, Holocaust survivor, known in Israel as Eitan Porat, "the Bird
Man," poignantly presents his story and tells why he has dedicated his
life to secing that the Holocaust is never forgotten.

BREAKING THE SILENCE:

AFTER THE HOLOCAUST
58 min. JH-A 1984

Children of Holocaust survivors discuss how their parents' wartime
expericnces have deeply affected their own lives.

BRUSTELS TRANSIT

THE GENERATION

76 min. SH-A 1980

Using his mother's recollections as narration, the filmmaker creates a
poignant record of his family's painful relocation from Poland to Belgium
following World War Il. In Yiddish and French with English subtitles.

CAMERA OF MY FAMILY:
IN GERMANY, 1845-1945
18 min. JH-A 1978

Presents the family history of generations of a Jewish family living in

Germany, and their fate during the years of Nazi power. Also available
on sound filmstrip.

FOUR GENERATIONS

THE COURAGE TO CARE

29 min. JH-A 1986

Six Christian rescuers and Jewish survivors recall the courageous acts of
compassion which resulted in the survival of Jews in Nazi Europe.

THE CRUSADERS: HOLOCAUST

EL-A

Judy Meisel survived the Stutthof concentration camp, where Nazis
murdered over 85,000 Jews. The first part of this excerpt from the
television program "The Crusaders" accompanies Judy as she returns to
the camp to share her experiences with her children and grandchildren.
In the second part, she discusses her experiences and the lessons of the
Holocaust with a group of American students.

13 min.

CRYSTAL NIGHT

47 min. JH-A 1988

Captures the destruction and anti-Jewish sentiment embodied in the
Night of Broken Glass. Includes a brief overview of the events leading
up to the November 10, 1938 incident, including interviews with
survivors and witnesses.

DAVID

106 min. EL.A 1982

This first feature film about the Holocaust to be made by a German
director concerns the experiences of a young German Jewish boy amid
the escalating brutality of Nazi Germany. In German with English
subtitles.

A DAY IN THE WARSAW GHETTO--A BIRTHDAY
TRIP IN HE!LL
30 min. JH-A 1992

In 1941 German Secrgeant Heinz Joest celebrated his birthday by touring
the Warsaw ghetto and illegally photographing its inhabitants. This
documentary pairs his photographs, which he kept hidden until shortly
before his death in 1982, with dramatic readings of ghetto diary entries
to create a powerful portrait of lifc and death in the Warsaw ghetto.

DEAR KITTY

25 min. K3-A 1987

Effectively mixes archival footage, family photos, and text from Anne
Frank's diary to paint a picture of wartime life for the Frank family.
Focuses on events taking place first in Germany and then later in
Holland outside the Frank family's secret annex. Narration is simple
but gripping.

THE DIARY OF ANNE FRANK

151 min. JH-A

This feature film dramatizes the wartime experiences of the Frank
family.

1959

ESCAPE TO THE RISING SUN

JH-A

Documents the story of more than 20,000 Jewish refugees who escaped
Nazi persecution and sought refuge in Shanghai, China before and
during WWIL

95 min. 1990

THE EXILES

116 min. EL-A 1989

Focuses on the great thinkers of Germany who, as a result of the spread
of Nazism, were exiled from their native country.

EYE OF THE STORM

25 min. EL-A 1970

A teacher in Riceville, lowa introduces her class of white third-graders
to prejudice by designating blue-cyed students as the superior group
and brown-eyed students as the inferior group.

FACES OF THE ENEMY

58 min. JH-A

Examines how nations and social groups dchumanize their rivals in
order to justify acts of violence against them. Interviewees include an
American veteran of the Vietnam War, a man who murdered a family of
suspected communists, and members of the Christian Patriots Defense
League.

1987

GENOCIDE: THE STORY OF MAN'S INHUMANITY

TO MAN

83 min. SH-A 1975

An Oscar-winning documentary exposing the ho.tors of the Holocau:t
Includes segments on the rise of Nazism, the concentration camps, and
Holocaust survivors.

THE HANGMAN

12 min. JH-A

Illustrates Maurice Ogden's allegorical poem The Hangman, which concerns
a coward who lets others dic to protect himself, only to become the
hangman'’s final victim. Narrated by Herschel Bernardi. Also available on
16mm film.

1964

o,
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HEIL HITLER: CONFESSIONS OF A HITLER
YOUTH

30 min.

EL-A 1992

\lfons Heck recalis his life as a dedicated member of the Hitler Youth

in Germany during World WarII, and how he looks back on that period
in history.

HERITAGE: CIVILIZATION AND THE JEWS, PART

8: OUT OF THE ASHES
60 min. JH-A 1984

Traces the tragic experience of European Jewry through the rise of Hitler,
Kristallnacht, the "Final Solution,” resistance to the Nazis, and the
attempt to relocate to Palestine.

HOLOCAUST (A COLLECTION OF FOUR FILMS)

90 min. JH-A 1964-80

Includes the documentary In Dark Places: Remembering the Holocaust, about
survivors and children of survivors; a three-minute film, How Come Israel,
where a young boy discusses why his grandfather came to Israel; the
illustrated fable The Good Omen; the classic short film, The Hangman (see
description under its own listing).

THE HOLOCAUST: A TEENAGER'S
EXPERIENCE
3¢ min. JH-A 1991

David Bergman, a Czechoslovakian Holocaust survivor, tells of his
experiences while he was held captive by the Nazis. Contains film
footage of concentration camps, as well as drawings by Bergman
recalling his wartime experiences.

HOLOCAUST: LIBERATION OF AUSCHWITZ

18 min. JH-A 1990

In 1945, Soviet cameraman Alexander Woronzow documented the Allied
liberation of Auschwitz. This program presents Woronzow's film
footage, accompanied by his recollectinons of this experience. Includes
graphic and disturbing scenes, including the physical evidence of
medical experimentation.

HOLOCAUST: THE STORY OF MAN'S
INHUMANITY TO MAN
438 min. JH-A 1978

Beginning with Kristallnacht and ending in a refugee camp at the close
of World War II, this three-part television drama depicts the destruction
of a large European Jewish family in the course of the Second World
War.

JOSEPH SCHULTZ

12 min. JH-A 1973

In this powerful trigger film, a Nazi unit is ordered to execute a group of
innocent peasants. Soldier Joseph Schultz refuses. Also available on
16mm film.

JUST A DIARY

25 min. JH-A 1985

Effectively mixes archival footage, family photos, and text from Anne
Frank's diary to paint a picture of life in Holland during World War II.
Includes interviews with Dutch actors who performed a play about
Arnne Frank.

KITTY: RETURN TO AUSCHWITZ

82 min. SH-A 1979

A survivor of the Auschwitz death camp returns to the site with her son
and tells of the horrors she experienced there.

Q
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- 28 min.

THE LAST CHAPTER

85 min. JH-A 1965

Presents the history of Polish Jewry from the Middle Ages to its
destruction by the Nazis in World W>. 'I. Includes rare footage of
pre-war shtetl and urban life and the " carsaw Ghetto uprising,.

THE LIBERATION OF KZ DACHAU

95 min. JH-A 1990

American veterans of World War Il who liberated the Dachau
concentration camp recall their painful experiences.

LODZ GHETTO (CLASSROOM VERSION)

103 min. JH-A 1989

Uses photographs, diaries, and official documents to chronicle the
formation, day-to-day operation, and liquidation of the Jewish ghetto of
Lodz, Poland. Divided into four parts for classroom use.

MAN IN THE GLASS BOOTH

117 min. SH-A 1974

A psychological drama portraying a man who pleads guilty to charges of
having been a former SS leader, only to be proven to have been a victim
himself.

THE MARCH OF THE LIVING

104 min. SH-A 1988

Four thousand teenagers from around the world gather to trace the
marches from Auschwitz to Birkenau, and subsequently travel to Israel.

MARCH OF THE LIVING

SH-A 1990

Follows a group of Canadian students as they participate in the March of
the Living in Poland. This march is part of an international tour of
students who spend two weeks travelling to Poland and Israel.

MARCH OF THE LIVING 1992: EXCERPTS FROM

MY JOURNAL :
17 min. JH-A 1993

American teenager Dara Horn reads sclections from the journal she kept
while she participated in the 1992 March of the Living, accompanied by
powerful photographs of this extraordinary event.

THE MARCH OF THE LIVING (ABRIDGED
VERSION)
22 min. JH-A 1989

Four thousand teenagers from around the world gather to trace the
marches from Auschwitz to Birkenau, and subsequently travel to Isracl.

MEMORIES OF KRISTALLNACHT: MORE THAN
BROKEN GLASS
57 min. JH-A 1988

Personal interviews with people who experienced Kristallnacht delve
into the reactions of Jews, as well as those of the members of the Hitler
Youth, to the Night of Broken Glass.
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MEMORY OF A MOMENT

10 min. EL-A 1993

The MaNeil/Lehrer News Hour broadcast this extraordinary account of
the reunion after forty years of Robert Waisman, who survived
Buchenwald as a teenager, and Leon Bass, an African-American soldier
who helped liberate the camp.

MEMORY OF THE CAMPS

60 min. EL-A 1989

This collection of footage was assembled in 1945 to record the horrors

which British and American troops discovered upon liberating Nazi
concentration camps.

MIRACLE AT MOREAUX

58 min. EL-A 1985

When three Jewish children appear at a Catholic school in
Nazi-occupied France, the nun and schoolchildren, whose feelings
towards the Jews change from apprehension to affection, decide to risk
their own lives by helping them to cross the Spanish border.

MY IMPRESSIONS OF THE 1992 MARCH OF THE
LIVING
39 min. JH-A 1992

A Bay Area high school student recalls the emotional impact of his

experience in Poland and Israel as a participant in the 1992 March of the

Living .
NEVER FORGET

90 min. JH-A 1991

Television drama based on the true story of Mel Mermelstein, a
concentration camp survivor who was challenged by the Institute of
Historical Review to "prove" that Jews were gassed in Auschwitz.
Examines the issue of Holocaust revisionism.

NIGHT AND FOG

34 min. SH-A 1955

A powerful documentary contrasting graphic scenes of Holocaust
atrocities with serene views of the sites of concentration camps as they
appeared a decade later. In French with English subtitles. Also
available on 16mm film.

NUREMBERG

75 min. JH-A

Intersperses excerpts from the courtroom proceedings of the Nuremberg
Trials with footage of World War II and Nazi atrocities.

OUR PEOPLE: CONGRESSMAN SAM

30 min. JH-A 1989

Sam Gejdeson is the first elected congressman whose parents are
‘Holocaust survivors and the only one whose first language is Yiddish.
The video highlights Gejdeson’'s personal life as well as his political
views,

PARTISANS OF VILNA

130 min. JH-A 1986

Chronicles the development of the underground Jewish resistance in
Europe during WWIIL. Much of the film is in Yiddish or Hebrew with
English subtitles.

Aruitoxt provided by Eic:

PILLAR OF FIRE, PART 12:
SOLUTION
50 min. JH-A 1981

Discusses Hitler's "Final Solution" and the state of world Jewry during
the Holocaust. :

"THE FINAL

PILLAR OF FIRE, PART 13:
REVOLT (1942-1943)
50 min. JH-A 1981

Questions the actions of the Zionist movement during the Holocaust and
highlights isolated incidents of revolt against the Nazis.

PILLAR OF FIRE, PART 1i5:
THOUSAND

50 min. JH-A 1981

Germany's defeat left over 100,000 Yews without homes to return to at the

end of the war. Their plight is explored, as is the development of the
Jewish resistance mavement in Palestine.

HOLOCAUST AND

THE HUNDRED

PILLAR OF FIRE, PART 7:
(1933-1935)
50 min. JH-A 1981

Discusses Hitler's rise to power and his effect on European Jewry as
well as the effect on Palestine of more than 300,000 Jews immigrating
there.

GATHERING STORM

PILLAR OF FIRE, PART 9: WHO'S AFRAID OF A
JEWISH STATE? (1937-1838)

50 min. JH-A 1981

The British suggest a partition plan which grants both the Arabs and the

Jews their own states. The Arabs object to this possible solution. At the
same time Hitler and his forces pose an increasing threat to European

Jewry.

PRESERVING THE PAST TO ENSURE THE
FUTURE

15 min. EL-A " 1989

Presents a portrait of Yad Vashem, the Jerusalem institution devoted to
researching and commemorating the events of the Holocaust, with a
speciai emphasis on the 1,500,000 children who perished at the hands of
the Nazis.

RAOUL WALLENBERG: BURIED ALIVE

59 min. JH-A 1984

Chronicles the life and mysterious fate of Swedish diplomat Raoul
Wallenberg, who was responsible for saving the lives of thousands of
Hungarian Jews during World War I

RIPPLES IN TIME

60 min. JH-A 1988

Holocaust survivors discuss how their wartime experiences have
affected their lives. Includes archival footage.

SHATTERED DREAMS: A CHILD OF THE

HOLOCAUST
50 min. JH-A 1988

Describes a Bay Area man's story of survival during the Holocaust. He
discusses how he was hidden and how strangers helped him to escape
the Germans.
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SHOAH

570 min. SH-A 1985

An epic documentary on the Holocaust, containing haunting interviews

survivors, perpetrators, and the many who watched the destruction
occur.

A SPECIAL LETTER

5 min. EL-A 1985

In this short film animated in soft pencil strokes, the daughter of an
aging Polish Christian woman recalls her mothes's spirit and generosity
as a young woman in a World War 11 concentration camp.

THE STORY OF CHAIM RUMKOWSKI AND THE

JEWS OF LODZ
55 min. JH-A 1982

Former textile work~~ Chaim Rumkowski was appointed "Elder of the
Jews" by the Nazi .ommand of the large ghetto in the Polish city of Lodz.
This chilling documentary explores the contradictions in Rumkowski's
leadership as he sought to appease the Germans by acceding to their
growing demand for deportations to the death camps.

THE STRUGGLES FOR POLAND: A DIFFERENT
WORLD 1919-1843

55 min. JH-A © 1988

This program traces the experiences of Polish Jews prior to and during
World War 1J, focusing on ghetto leadership and events of the Holocaust.
Hosted by Roger Mudd.

THERESIENSTADT: GATEWAY TO AUSCHWITZ

JH-A 1987

Some of the fewer than one hundred children who survived the
Theresienstadt ghetto discuss their experie=~es living in Hitler's
“model" ghetto.

58 min.

THE THIES GENERATION

50 min. JH-A 1988

Israeli and German teenagers participating in a student exchange
program attempt to build a new relationship, while struggling to come to
terms with their histories.

A TIME TO REMEMBER

20 min. JH-A 1980

Uses interviews with survivors and photographs to give a portrait of life
and death in the concentration camps of Nazi Europe.

TO KNOW WHERE THEY ARE

28 min. EL-A 1989

Terri Randall and her father travel to a small Polish town where their
family lived before the German occupation of World War I1. Discussions
with elderly Polish peasants who still live there reveal the courage the
town's people displayed in hiding Jews. This is a moving personal
account of the actions of righteous gentiles.

THE TRIUMPH OF MEMORY

30 min. JH-A 1989

Features interviews with non-Jewish Europeans who were active in the
anti-Nazi resistance during World War 11, and who were subsequently
captured and sent to concentration camps. They recall the horrors they
witnessed and experienced in the camps and describe the courageous
acts which preceded their internment.

THE TRUTH SHALL MAKE US FREE--INSIDE THE
NEO-NAZ| NETWORK
51 min. JH-A 1992

Journalist Michael Schmidt assumed great personal risk to penetrate the
German neo-Nazi movement and document its meetings, rallies, and
social events. The resulting film is a startling and deeply disturbing
record of the current revival of fascism, racism, and anti-Semitism in
Europe.

THE UPSTAIRS ROCM

38 min. EL-A 1986

Adapts the award-winning children's story of two Jewish girls who are
hidden from the Nazis by Dutch farmers.

VOICES OF SURVIVAL

57 min. JH-A 1991

Documentary about Canadian Holocaust survivors. This educaticnal
version is divided into four segments for classroom use.

THE WANNSEE CONFERENCE

87 min. JH-A 1984

Feature film describing the conference where Hitler and his men
formulated their "Fina] Solution" to the "Jewish Question." In German
with English subtitles.

WARSAW GHETTO

51 min. SH-A 1967

Uses footage archival footage to trace the history of the Warsaw Ghetto
from tts inception to its destruction at the hands of German troops.

THE WARSAW GHETTO UPRISING

22 min. EL-A 1993

Chronicles the rise of the resistance movement in the Warsaw Ghetto.

THE WAVE

46 min. JH-A 1981

Television drams based on the true story of a Palo Alto high school
teacher who performs an experiment to illustrate the attitudes which
allowed the German people to embrace Nazism.

WE WERE THERE
35 min. JH-A 1994

Jewish veterans of the United States Armed Forces recall their
experiences as liberators of Nazi concentration campas.

WEAPONS OF THE SPIRIT

35 min. JH-A 1989

In the shadow of German occupation, five thousand Jews were sheltered
by the five thousand residents of Le Chambon-sur-Lignon in southern
France. Filmmaker Pierre Sauvage returns to the village which saved his
life in order to explore the motivations for these people's selfless acts of
compassion.
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WHO SHALL LIVE AND WHO SHALL DIE?

90 min. JH-A 1982

Uses original newsreel footage and previously classified information to
expose the United States' intransigence in aiding the Jews during the
Holocaust.

WITNESS TO THE HOLOCAUST, PART 1: NAZI

CONCENTRATION CAMP SYSTEM, OHRDRUF
28 min. SH-A 1979

An overview of the history, philosophy, and activity of the Nazi
concentration camp system. Traces the evolution of the camps, describes
the extermination process, and shows how brutality was built into the
system.

WITNESS TO THE HOLOCAUST, PART 1:

OF THE NAZIS
20 min. JH-A 1984

Documents the economic, political, and attitudinal factors which
contributed to the :ize of Nazism, as well as the early stages of
oppression of the German Jews which culminated in Kristallnacht.

WITNESS TO THE HOLOCAUST, PART 10:
WOEBBELIN, OHRDRUF, GUNSKIRCHEN LAGER
28 min. SH-A 1979

Panel participants discuss the Nazi concentration camp system, the role
of the smalier camps, as well as a comparison of war death and
concentration camp death.

RISE

WITNESS TO THE HOLOCAUST, PART 11:
WOEBBELIN, WITNESS TO THE HOLOCAUST
28 min. SH-A 1979

Ms. Kaethe Solomon, Volunteer Field Director of Interviewing for the
Witness to the Holocaust Project describes the origin of the project,
scarching for survivors and American soldiers to testify, compiling

photographs and documents as evidence, and developing questionnaires.

WITNESS TO THE HOLOCAUST, PART 12:
BUCHENWALD - LIBERATOR MEETS SURVIVOR
28 min. SH-A 1979

Buchenwald survivor Alex Gross and W.A. Scott I, US Army Air Force
Buchenwald liberator, discuss their experiences and the effect the
Holocaust had on them.

WITNESS TO THE HOLOCAUST, PART 13:
RELIGIOUS IMPLICATIONS OF THE HOLOCAUST
28 min. SH-A 1979

Three panelists, two Christians and a Jew, discuss some of the
theolugica: implications of the events of the Holocaust.

WITNESS TO THE HOLOCAUST, PART 14:
BUCHENWALD
28 min. SH-A 1979

Three members of the American Armed Forces describe what they saw as
Buchenwald was liberated.

WITNESS TO THE HOLOCAUST, PART 15:
BERGEN BELSEN, U.S. CONGRESS TOUR OF
28 min. SH-A 1979

Presents an edited interview with Congressman Victor Izag, who in 1945
led 2 US Congressional Commission on a tour of Bergen-Belsen,
Nordhausen, and Dachau concentration camps.

WITNESS TO THE HOLOCAUST, PART 2:
GHETTO LIFE
20 min. JH-A 1984

Focuses on the wartime ghettos of Eastern Europe, Describes ghetto
conditions, Jewish efforts to survive, and the role of the Judenrat, the Jewish
Coundil.

WITNESS TO THE HOLOCAUST, PART 2:

PRISONERS OF WAR
28 min. SH-A 1979

Dr. Fred Roberts Crawford describes his experienceas a U.S. Army Air
Force Second Licutenant shot down over Hungary and sent to a German
prisoner-of-war camp.

WITNESS TO THE HOLOCAUST, PART 3:

BERGEN BELSEN, WOEBBELIN GARDELEGEN
28 min. SH-A 1979

Two concentration camp liberators vividly describe what they witnessed
at Bergen-Belsen, Woebbelin, and Gardelgen.

WITNESS TO THE HOLOCAUST, PART 3:

DEPORTATION
20 min. JH-A 1984

Portrays the wearing down of the Jewish population, the collection and
deportation of people from the ghettos and countryside to the
concentration camps, and the reactions of non-Jews to these events.

WITNESS TO THE HOLOCAUST, PART 4:
NORDHAUSEN

28 min. SH-A 1979

A U.S. battalion commander and a native-born Austrian who fled

Hitler's regime and later enlisted in the U.S. army describe Nordhausen
from the liberators' point of view.

WITNESS TO THE HOLOCAUST, PART 4:
RESISTANCE

20 min. JH-A 1984

Explores both spiritual resistance, through continued practice of Jewish

tradition, culture, and education; and armed resistamce, such as the
uprising in the Warsaw Ghetto.

WITNESS TO THE HOLOCAUST, PART &:

AUSCHWITZ - TWO GENERATIONS
28 min. SH-A 1979

Sally Chase, an Auschwitz survivor, chronicles her life story in an
interview with her daughter. She tells of her early childhood in Poland,
the invasion of her homeland by Germany, being forced into the ghetto
and then being sent to a labor camp, the atrocities of Auschwitz, and,
finally, liberation by the Russians.

WITNESS TO THE HOLOCAUST, PART 5: FINAL
SOLUTION
20 min. JH-A 1984

Discusses daily life in the concentration camps.

WITNESS TO THE HOLOCAUST, PART 6:
AUSCHWITZ
28 min. SH-A 1979

Mrs. Lily Kopecky, Auschwitz survivor and chairperson of the
Auschwitz Survivors Committee, movingly portrays her life story: carlier
years in Czechoslovakia, internment at Auschwitz, liberation, and
rchabilitation.
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WITNESS TO THE HOLOCAUST, PART 6:
FREEDOM
20 min. JH-A 1984

Explores the liberation of the camps, the attempts of some survivors to
return to their homes in Europe, and subsequent efforts to begin new
lives in Israel and America.

WITNESS TO THE HOLOCAUST, PART 7:
NORDHAUSEN, DACHAU
28 min. SH-A 1979

Film clips of Lt. General William W. Quinn discussing the military document
Dachau, which was released following the liberation of the camp, “one of
history's most gruesorne symbols of humanity.”

WITNESS TO THE HOLOCAUST, PART 8:
DACHAU
28 min. SH-A 1979

Dachau liberators who served with the American Armed Forces during
World War II describe what they saw at the time of liberation.

WITNESS TO THE HOLOCAUST, PART 9:
EBENSEE
28 min. SH-A 1979

Bert Weston, an Ebensee concentration camp liberator with a U.S. Army
medical unit, discusses what he witnessed at Ebensee.

THE WORLD AT WAR SERIES, PART 1: A NEW

GERMANY, 1933-39
52 min. JH-A 1975

Discusses the rise of the Nazis and the growth of anti-semitic sentiment
in Germany in the 1930s.

THE WORLD AT WAR SERIES, PART 20:

GENOCIDE 1941-45
52 min. JH-A . 1975

This historical documentary moves chronologically from the assertion of
Nazism's master race theory in the early 1930s through the persecution,
ghettoization, deportation, and mass murder of European Jewry. Also
.available on 16mm film.

Aruitoxt provided by Eic:




By Juco Boas, PhD. ¥|
-~ Director, Educationand -
Research, Holocavst Center .
" of. Northern California

This spring marks the 50th
anniversary of the end of World
War IL. 1t olso marks the end of
the liheration of the Razi concen-
fration camps and the enniversary
of the death of Anne Frank af the
Bergen-Belsen comp. In order to
foster student awareness of these
significant historical events in this
unique memorial year, the Osher
Marin Jewish Community Center,
the Jewish Community Relations
Coundil, the Holocaust Center of
Northera California, and the Marin
Cemmunity Foundation are
pleased to present “EveRYONE ls
Human,” an educational tool
centered on the meaning of the
life and death of Anne Fronk.

“Everyone Is Human” is dedi-
cated to strengthening our com-
mitment to promoting justice,
defending demoaracy, and educat-

ing our young people cbout the

roots of intolerance.

Anne Frank
1929-1945; She was only 15
years old when she died, yet her

diary lives on, capturing her

indomitable spirit and putting a
human face on a tragedy we
must never forget.

BEST COPY AVAILABLE
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“We are all born alike
...Everyone is human.”
Anne Frank, 1929-1945

Each year thousands
of young people from all
over the world pile into an
old building in the heart of
Amsterdam to have a peek
at the cramped quarters
where many years ago a
teenager was hiding from
those who aimed to kill her.

The teenager’s name
was Anne Frank, and in the
“secret annex” she kept a
diary that one day would
mzke her the most famous
child in the world. The

Diary of a Young Girl isa
monument to the human
spirit, its capacity for endur-
ing “in spite of everything.”
It has been translated into
dozens of languages and read
by millions of people.

The diary has been
made into a movie and a
play, set to music and dance.
President John E Kennedy
said it was a “gift for all

mankind.”

Courtesy Annc Frank House, Amsterdam

The house in Amsterdam |
where Anne Frank wrote
her secret diary

B .

v

§ Anne's story “Give”

While in hiding, Anne wrote a story called
“Give,” in which she urged people not to look at a
beggar “as someone to be despised, dirty and
uncared for, rude and uncivilized,” but to think
about how he or she got that way. “The only differ-
ence between a child who was ‘clean and tidy' and a
child that was ‘dirty and uncared for’,” she de-
clared, was exactly that. “But if a poor beggar’s
child were to receive good clothes and learn nice
manners, then there wouldn't be any difference at
all”

But “Give” is not just about beggars and the
unkind feelings they inspire. The story is a plea for
tolerance and compassion. “Everyone breathes the
same air,” wrote Anne. “There is plenty of room for
everyone in the world .... Let us begin then by
sharing it fairly.”

Photo from “Anne Frank Remembered,” by Miep Gies

Students: Ask
yourselves...

* Have you ever felt discomfort
or fear around certain people?

« Do you tend to judge other
people because of their appear-
ance, clothing, or speech?

* Do you establish friendly eye
contact with some people, but
not others?

* When organizing activities,
do you make an effort to in-
clude different kinds of people?

¢ What are your most impor-
tant values and beliefs? Exam-
ine the process by whicit you
arrived at them.

What do you think?

* What can you do to promote such a future?
* Does government have a role in this?

*» Can schools do anything to bring it about?

* In today society is everybody treated equally? Why or why not?

* How can our-society move toward a future in which there is “room for everyone™?
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HITLER

Hitler in one of his characteristic poses
humiliation. The victors
n : forced Germany to accept
‘ STOOD F_OR. responsibility for starting
_— BN the war. It lost its em-
3l pire, army, navy, and air
force, and was presented
B with a bill it could not

One-man rule
Conformity
- Blind obedience .
LSRN possibly pay. Defeat in
4 BIGLT AT war sparked a revolution
* fitfest B at home.
Male domingnce Several years later
RO T SR money became worthless,
L unworthy of life”™ reducing millions of
- Purity of blood " people to poverty. (A
B wheelbarrow filled with
paper money bought a
loaf of bread).

The year Anne was
born, 1929, was the year
of the Great Depression.
In all industrialized
countries unemployment

1t was in part for
holding the belief that the
world was a place in
which everyone could
have a share that Anne
Frank — and millions of
people like her — was

put to death. reached dizzying heights.
The individual For Germany, the Depres-

ultimately responsible for sion proved to be the

this slaughter was Adolf ~ straw that broke the

Hitler. Austrian by birth, camel’s back.

Hitler was the leader of Hitler promised

the National Socialist jobs and food on the

table. Other promises
centered on making
Germany strong again,
rebuilding the military,
and bringing an end to
the current democratic

German Workers Party,
“Nazi” for short, which
rode to power in 1933 on
a wave of anger and
frustration.

The filteen years

between the end of the ~ form of government.

First World War (1914- The future dictator
1918) and the beginning made no bones about

of Hitler's rule had been ~ What he meant to do once
filled with hardshipand  in power. His platform

AND THE NAZL

Find a slogan, cartoon,
or a piece of writing
promoting hatred.
Andyze it. Is it oo
rate and falr, or is it
stereotyping of
scapegoating? Where
do you think these
negative ideas come
from,-and why do
people hold them?
Why do they persist?

R What can you do to

chonge these stereo-

': types?

kitchen and in the deliv-
ery room. Their role was
to produce warriors for
the conquest of “inferior®
races.
To stay on top,

Hitler declared, Aryans
had to keep themselves
racially pure, and the
state had to make sure
that they stayed that way.

“What we have to fight
for," asserted Hitler, “is
the security of the exist-
ence and the iv  cease of
our race and our people,
the nourishment of its
children and the preser-
vation of the purity of

had been spelled outina

25-point program, is-
sued in 1920.

His demands
included more territory
for Germany, undoing
the peace treaty, full
citizenship only for
people of “German
blood,” “no further
immigration of non-

Germans,” and expulsion

of aliens in the event of
food shortages.
Hitler divided the

peoples of the world into

superior and inferior
races. Glorifying war
and conquest, he saw
history as a struggle
among the races in whic
only the fittest deserved
lo survive.

*The whole work
of nature,” Hitler wrote,
*is a mighty struggle
between strength and
weakness — an eternal

victory of the strong over

the weak.”

The fittest, he
declared, were the Ger-
mans and other peoples

of northern stock — the

so-called Aryans. The
{deal Aryan was tall,
blond, blue-eyed and
male — the myth of the
“master race.” The place
of women was in the
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the blood, the freedom
and independence of the
fatherland...Every

thought and every idea,

every doctrine and all
knowledge, have to serve
this purpose.”

Before it was all
over and Hitler lay bur-
ied in the rubble of
Berlin, the “racial state”
he created had caused
the death of nearly 50
million people.
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“Life unworthy of life”

One of the first things the
Nazis did when they came to power
was to pass a law ordering the
sterilization of people born with
disabilities or illnesses. *Our
fatherland needs healthy and fit
people,” explained a pamphlet
intended to persuade the parents of
deaf-mutes 10 let their children be
surgically sterilized.

1t has been estimated that
some 350,000 individuals were
forced to undergo this operation,
including 500-600 Germans of
African descent.

1n 1939, Hitler went one
step further. With the outbreak of
war, he decreed the murder of
mentally and physically disabled
patlents deemed incurable: “life
unworthy of life.” The “useless
eaters”™ were gassed in special
centers carefully screened from
prying eyes.

The Nazi Party akso waged
war on Germany’ healthy and able,
targeting anyone opposed to the
regime or whose way of life did not
fit in with the new race-based
morality.

Communists incited class
warfare; intellectuals couldnt be
trusted to give only the Nazi side of
the story; homosexuals had no
children and “corrupted the youth”;
Gypsies were “criminal and aso-
cial®; Jehovahs Witnesses refused to
scream “Heil Hitler.® All ran the
risk of being taken into “protective
custody® and seat to one of the
concentration camps that sprouted
like mushrooms.

Soon the country resembled
one big prison where people either
followed the leader or learned to

5

shut up.

Everywhere he looked Hitler
saw enemies 10 his goals of total
power, racial purity, and world
domination. But at the top of his
hate list stood the Jews. This uny
minority, less than 1 percent of the
population, with roots in Germany
that stretched back a thousand
years, became victims within
months of the start of Nazi rule.

On April 1, 1933, the new
regime kaunched a campaign to
boycott Jewish shops, and a week
later there were laws banning Jews
from the civil service and reducing
their number in the public schools.
In time, there would be more than
400 pleces of anti-Jewish legisla-
tion, including ones that robbed
Jews of their German ditizenship
and took away their businesses,
forbade intermarriage, and required
them to take *Jewish-sounding”
names. And, of course, all of it was
strictly “legal,” for Jew-hatred was
official state policy.

Hatred on this scale s an
illness, in this case an illness rooted
in the rejection of a moral code
based on what is best in Western
religious and philosophical tradi-
tions. Hitler considered teachings
like “thou shalt not kill” to run
counter to humankinds true nature
and obstacles to Nazi world domi-
nation. He predicted a fight to the
finksh between Aryans and Jews for
control of the world, and believed
that he was born to secure the
victory for the *master race.*

In the Nazi schere of
things, Jews were at the bottom of
the racial barrel — sub-human.
Not even fit to be slaves.

Millions died of starvation

What do you do when you witness injustice?

Nobel Pecce Prize Winner
and Auschwitz survivor Elie
Wiesel said: “The victius died
wot bocause of the kiflers. They
died because of the indifference
of others.”

Are you surprised that
during the Second World
War when millions were
being persecuted and put to
death, many more millions
stood by and let it happen?
Why do you think people
preferred not to get involved?

DEBATE:

“The bystander Is as
gullty as the perpetrator.”

To your knowledge, are
there any recent or current events

in which this behavior has been or
is being repeated?

Cassroom Activity:
Locate organizations in
your area (or beyond) dedicated

to defending civil rights by
fighting discrimination and hate.

List these organizations
on butcher paper.

Divide into groups with
each group responstble for
researching the work of one
organization.

Compose a list of ques-
tions concerning their activities,
strategles and tactics, successes
and failures. Write or call them.

Record the responses on
butcher paper.

Report to the class.

How do you account for
differences in approaches?

If possible, invite # repre-
sentative from one of these
organizations to come speak.

Cassroom Actlvity:

How would you protect
[reedom of speech while fighting
hate groups? (For example,
should hate groups such as the
Knights of the Ku Klux Klan
have the right to spread their
message?)
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Anne Frank and the Holocaust

Anne Frank, Ger-
man and Jewish, was three
years old when Hitler took
over in Germany. Right
after, the Franks decided to

- move to Amsterdam, the
capital of neighboring
Holland.

But seven years later,
on the way to enslaving
most of Europe, the Nazis
followed in their path, and
the good times were over.
Anne’s pen registered the
Nazi shadow as it passed
across her life. Summariz-
ing the period leading up to
going into hiding, she wrote
on June 20, 1942:

“Anti-Jewish decrees
followed each other in
quick succession. Jews
must wear a yellow star,
Jews must hand in thetr
bicycles.

*Jews are banned
from trams and are forbid-
den to drive, Jews are only

allowed to do their shop-
ping between three and five
o'clock and then only in
shops which bear the
placard Jewish shop.' Jews
must be indoors by eight
o'clock and cannot even sit
in their own gardens after
that hour.

*Jews are forbidden
to visit cinemas, and other
places of entertainment.
Jews may not take part in
public sports. Swimming
baths, tennis courts, hockey
fields, and other sports
grounds are all prohibited
to them. Jews may not visit
Christians. Jews must go to
Jewish schools, and many
more restrictions of a
similar kind.”

“All Jaws are to be
destroyed”

Holland's Jews were
not the first to suffer the
Naz persecution, however.
Regulations designed to

hem in the Jews of Poland
had been in force from the
time Germany crushed her
eastern neighbor “like a
soft-botled egg” in the fall
of 1939. These were similar
to the ones Anne wrote
about, except that in Poland
things were even worse.
Holland long-
standing reputation for
tolerance, and the hope of
bringing the “racially com-
patible” Dutch around to
their way of thinking, led
the Germans to proceed
slowly there. No such pains
needed to be taken in a
country the Nazis consid-
ered to be inhabited by
racial inferiors destined

Ly oy

Arne Frank was born in Frankfurt and dicd in Bergen-Belsen

apparatus of murder was in
place.
The engineers and
architects of death had
rolled up their blueprints.
The barracks and the elec-
trified barbed wire fences
stood. The poison gas had

could be taken away from
his parents and spirited to
Germany under a special
program designed to pre-
serve valuable “northern
racial stock.”

The homosexual, the
political opp ~nent, the

ither for slav f been selected, tested and Jehovahs W 1ess might be
:iat}: (gr;uu:'z:;nf}:wsh ordered. The facllities set free after .ndergoing
Poles were killed in the where doctors would con-  “re-educatio: * In a concen-
of the _H duct gruesome experiments  tration camp. The euthana-
g:; off Pomg uﬂl?l‘:)mm? gleamed with new medical  sla program designed to
of Jews In tal areas equipment. The six death  weed out “useless eaters”
known as gheltos, the Nazis  Camps — all located in was sto after strong
unleashed a reign of terror ~ Poland — were ready to protests from the clergy
the likes of which had not  Start processing Jewsonan  (but not until nearly a
been seen in Europe since assembly line basis. When  quarter of a million people
the age of the barbarians the gas stopped pouring and had been killed).
agFromlhesunjcv‘vs the guns grew silent, 6 But no escape was
re being murdered by the million Jews lay dead. A open to Jews. “All Jews
:}v:ousards bt with mcylh- fourth were children. within our grasp are to be
ods — starvatlon, disease,  NO $5C3D¢ Was opes destroyed without excep- |
T on o, dartng e w2t
execution, poisoning — The decision for the hadeof the SS, the '
that were considered too *The Final Solution of the organization placed tn
expensive, too public, too  Jewish Problem,” the Nazi charge of lhcp'Flnal Solu-
messy and, sbhove all, too code-name for the war tion.* *If we do not suc-
ineMicient. The slaughter of against the Jews, had been 14 destroying the
9 million Jewish men, made around the time of the biologtcal substance of the
women and children re- German Invasion of Russia Jews, the Jews will some
quired careful planning, and In June 1941. Not a single day destroy Germany.”
by the time Anne and her Jew was to be allowed to Y ¥
family went Into hiding on  live. The little Polish boy
July 6, 1942, a complete with the Aryan features continuied on page 6
1 don’t bollave that the biy men .. slone are guilty of the war. Ok na, the Kitls mam ks just

s guilty, ethecwise the peoples of the warld would have risen wp In revelt loog agel There's in
poople simply e orge te destrey, an wye te kIR, to mardor and rege, wnd wutil oll mankind, without

excoption, wndergess « grost change, wars will be waged, everything that has been bullt wp,
cultivated, sad grown will be destreyed snd distigured, efter which mankind will heve 1o begin o
wvor agaln.” —Asme Frank, Moy 3, 1944
° Py Py Jews come in every Einstein and Kafka - disap- 142,000 survivors of the
Jersh hlsto m Eum shape and color. ltwas only  peared and with them, away  camps and the destroyed
ry w Hitler that Jews were of life, a civilization. Allthis, Jewish communities in
defined solely on the basis of  adds up to a vast, immeasur-  Europe found new life in the
The first Jews came to  conversion and at making b A person with three  able loss. Jewish state. Today the
Europe in the aftermath of them feel inferior. Whilein  Jewish grandparents, for Because of the Holo-  center of Jewish life outside
the first-century Roman some countries they were was considered aJew.  caust, the world understood  Israel has shifted to the
conquest of the despised and persecuted, in The Holocaust the need for Jews to have United States.
ancient homeland of the others, such as medieval brought to an end 2,000 their own homeland where Alter the greatest
Jews. In the centuries follow-  Spain, they rose to great years of Jewish life in Furope.  they would not be perse- he Ln 4,000 years of
ing thelr dispersion, Jews heights. Across the continent, thou-  culed. In 1948, the United  its history, Jews have rededi-
lived among many different In the mndern workd,  sands of communities, once ~ Nations offictally declared caied themselves to main-
peopies, clinging to their Jews made great cultural, vibrant with Jewish life - the  Istael the Jewish state and taining their traditions and
religion and way of life, scientific, and economic workd that produced Isracl took Uis place amorg ~ culture, thwarting Hitlers
resisting every sttempt at contributions. Sigmund Freud, Albert the nations of the world. plan to destroy them all.
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contirued from page 5
“The march of doath”

The eight occupants
of the Frank’ hideout were
not unaware of the fate that
would be thelrs if caught.
They listened in secret to
the “illegal” broadcasts from
England and were kept
informed by the small but
devoted group of friends
that looked after their
needs.

That was how they
found out that Holland’
Jews were being rounded up
and gassed “in distant and
barbarous regions.” And
occasionally, peeking out
from behind a attered
curtain, Anne herself caught
a whiff of the grim drama
unfolding across Nazi-
occupied Europe.

“In the evening,
when its dark, 1 often see
rows of good, Innocent
people accompanied by
crying children, walking on
and on, in the charge of 2
couple of these chaps,
bullied and knocked about
until they almost drop. No
one Is spared — old people,
babies, expectant mothers,
the sick — each and ali foin
in the march of death.”

*life In the hideout”

“llow fortunate we
are here, so well cared for
and undisturbed,” wrote
Anne on witnessing this
scene. Compared to that,
her life seemed almost
“normal.” She experi-
mented with different
hairdos, friends arranged to
take books out for her from
the library.

Anne kept a diary
and wrote stories. "l can
shake off everything if 1
write; my sorrows disap-
pear, my courage Is re-
born...." To keep her “mind
ofl it all," she st _ied like
crazy She grew and ma-
tured, and speculated about
God, human nature, male-
fernale relations, and the
place of women in a mans
world. And she fell in love.

T g, ——

L RS A
T h et

". ;'7-_7:1

Yet, life in hiding
was no picnic. Much of the
time the hideout was a
pressure cooker ready to
explode. Anne had run-ins
with her parents and the
other adults that shared the
prison-like premises. She
got depressed, had night-
mares, took pills 1o steady
her nerves. “At night, when
I'm in bed,” she wrote on
November 8, 1043, “l see
myself alone in a dungeon,
without Mummy and
Daddy. Sometimes | wander
by the roadside, or our
‘Secret Annex' is on fire, or
they come and take us away
at night. 1see everything as
tf it Is actually taking place,
and this gives me the feeling
that it may all happen to me
very soon!”

For 25 months Anne
lived on the edge, in con-
stant fear of discovery. The
hideout was “a little plece of
blue heaven, surrounded by
heavy black rainclouds.”
On August 4, 1944, the
clouds burst.

Betrayed, the occu-
pants of the hideout were
arrested and hustled off to
Westerbork, the transit
camp in Holland from
which they would be dis-
patched to the Auschwitz
death camp.

From there, Anne
and her sister Margot were
shipped to Bergen-Belsen in
northern Germany, where
both died toward the end of

“Selection™ in Auschwitz;

the winter of 1945 from
typhus and starvation.
*Immortal words”

Two weeks before she was
hauled from the annex,
Anne penned the words that
have become immortal “Its
really a wonder that 1
haven' dropped all my
ideals,” she wrote on July
15, 1944, “because they
seemn so absurd and tmpos-
sible to carry out. Yet | keep
them, because in spite of
everything 1 still believe

that people are really good
at heant.”

We will never know
whether Anne was able to
hold on to her deals in the
hells of Auschwitz and
Bergen-Belsen. But what
was the aiternative? As she
wrote in her next paragraph:

*1 simply can build
up my hopes on a founda-
tion consisting of confu-
ston, misery, and death. 1
see the world gradually
being turned into a wilder-
ness, | hear the ever
appoaching thunder, which
will destroy us too, | can
feel the sufferings of mil-
lions and yet, if 1 look up
into the heavens, I think
that it will all come right,
that this cruelty too will
end, and the peace and
tranquility will return again.
In the meantime, 1 must
uphold my ideals, for
perhaps the time will come
when I shall be able to carry
them out.”

o o0e loft te speck for me.”

“ln Germany, the Nazis came for the Communists, and | didn’t speak vp becavse | wasa't @
Communist, Than they came for the Jows, and | dida’t speck up becausa | wasa't & Jow. Theu they
cama for the trade unlonists, end | dida’t speuk up becouse | wasa't o trade ualenist. Them they
came for the Catholis, snd | was o Pretestant, Then they came for me, and by that thwe there wes

~—Pastor Martin Kiemaellor

Page 6
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Nazi physicians assess who should live and who should die

“The price of liberty Is eternal vigilance®

What are some of the safeguards in our constitu-
tion that that may help prevent our nation from embark-
ing on a course like Germany’ in the 1930%?

Do you see anything in today’ society that puts
some of these safeguards at risk?

What can we do to ensure that these “buffers”
remain effective?

Aftor the wor, Aoow’s futher Otte, whe survived
Auschwitz, stated: “Ame has become & symbel et just for the
willicas of murdered Jows but for ol lnmocont, persecuted people
In the world.... | wish and hope that Ame’s words: ‘T wont te
work in the world ond for mankind’ will ut oll times continue %
Inspke young people te uct on behalf of Freadom, justics end
peace’.” ,

Although Anne did not have the spportunity te carry eut
bcthu,dneuhsplnilofuhwﬁuwh:lgﬂﬂ
better wocld her father spoke of. “1 want te work ln the world
and for umanity” means that Anne understood that this fight fer
“froadom, justico and peace” starts with the self.

.~ _| “Everything begins
Wl | with fittle things....

. 1| People will slways follow «
good example; be the one
to set « good example, then
it-won't be long before
others follow.” Amse Frank




Resource Guide

Prepared by Elena Shulman, Research Assistant, Holocaust Center of Northern California

BAY AREA RESOURCE FAQUTIES
THE HOLOCAUST CENTER OF
NORTHERN CALIFORNIA

639 14th Avenue, Sen Francisco, CA
94118 (415) 751-6040

The Holocaust Center is dedicatod 1o
teaching young people abowt racism,
discrimination and indifference during the
Holocawst and today. The Conter

& number of programs 10 educaic and train
students and teachers.

HCNCS educational resources and
programs include:

¢ 12,500-volume library and archive,
curricular guides, lesson plans, educational
publications, extensive bibli hies,
documentary poster sets, slides, tilms,
videos and educationsl consulting services.
* Speakers Bureau — Survivors give history
a human face by speaking to individual
classes as well as in school-wide assem-
blies, giving history a human face.

" ¢ Teacher Training — In-service workshops

combine Holoczust history lectures with
innovative teaching strategies designed to
help students dcvcfop critical thinking
skills,

* Student Docent Course — A 40-hor'r
college-level course that prepares excep-
tional high school juniors and seniors io
teach the history of the Holocaust to their
peers

¢ Public Lectures — Lectures by Holocaust
scholars.

THE AGENCY FOR JEWISH EDUCATION
of the Greater East Bay, 401 Grand Avenue,
5th Floor, Oskland, CA 94610 (510) 839-
2900

THE JEWISH COMMUNITY RELATIONS
COUNCILof San Francisco, the Peninsula,
Marin and Sonoma Counlies, 121 Steuart
Street, Suite 301, San Francisco, CA 94105
(415) 839-2900

THE HUMAN RIGHTS RESOURCE
CENTER, 182 Larkspur, San Rafael, CA
94903 (415) 453-0404

EDUCATIONAL VIDEOTAPES ON THE
HOLOCAUST

Awailable from the Battat Educational
Resowrce Conter Bureau of Jewish Educs-
tion, 639 14th Avernue, San Francisco, CA
94118 (415) 7516983, ext. 135; Fax:
(415) 668-1816

Code: ExElementary; JH= Junior High;
SH= Senior High; AnAdult

. Asterisk (*) refers o films for whick there are

ERI

Aruitoxt provided by Eic:

study guides available at the Holocaust
Center of Northern California

DEAR KITTY

24 min. 1987 E-A

Effectively mixes archival footage, family
photos, and text from Anne Frank diary to
painta realistic picture of wartime life.
Narration is simple but gripping.

THE DIARY OF ANNE FRANK

151 min. 1984 JH-A

Feature film documenting the life of Anne
Frank as revealed in the i‘ry and through
those who knew her.

JUST A DIARY

25 min. 1985 JH-A

Effectively mixes archival footage, family
photos, and text from Anne Frank’ diary to
painta realistic picture of World War 1L,

THE COURAGE TO CARE*®

29 min. 1986 JH-A

Six gentile rescuers and Jewish survivors
recall courageous acts of compassion.
Message that one person makes a difference
and 1o be human is to care.

THE EYE OF THE STORM®
25 min. JH-A
Award-winning documentary of a third-
teacher classroom experiment
emonstrates dramatically the effects of
discrimination.

DANIEL'S STORY *

14 min. 1993 (ages 8-13)

Created by the United States Holocaust
Memorial Museum about the Holocaust
experience of children.

THE WAVE

46 min. 1981 JH-A

Based on the true story of a Palo Alto high
school teacher who performs an experi-
ment to illustrate the dynamics that
allowed the German people to embrace
Nazism.

THE HANGMAN®

12 min. JH-A

Based on Maurice Ogden's award-winning
poem, and nammated by Herschel Bernardi,
this animated film chillingly depicts the
forces of evil as they grow in the soil of
apathy and social imespoasibility.

THE WORLD AT WAR SERIES, PART
20: GENOCIDE 1941 - 1945*

52 min. 1975 JH-A

This historical documentary moves
chronologically from the assertion of
Nazisms master race theory in the early
19305 through the persecution,
ghettoization, deportation, and mass
murder of European Jewry

NIGHT AND FOG*

34 min. 1955 SH-A

A powerful documentary conuasting
graphic scenes of Holocaust atrocitis with
peacelul views of the camps today [n
French with subtides.

A DAY IN THE WARSAW GHETTO -
A BIRTHDAY TRIP IN HELL

30 min. 1992 JH-A

In 1941, German Sergeant Heinze Joest
celebrated his birthda': by tourin; the
Warsaw ghetto and Ik gally photugraphing
its inhabilants. Documentary pairs his
photographs with dramatic readings of
ghetto diary entries.

JOSEPH SCHULTZ

12 min. 1973 JH-A

A troop of soldiers in Nazi Germany is
ordered 10 shoot a line-up of innocent
peasants. Soldier Joseph Schultz refuses.
Good piece for triggering discussions of
morul choices, resistance movements, and
the Holocaust.

GENERAL READING

Ainsztein, Reuben. The Warsaw Ghetto
Revolt (New York: Schocken, 1981).
History of Jewish resistance and the
Warsaw Ghetto uprising,

When Hate Groups Come 1o Town: A
Handbook of Effective Commeunity
Responses (Atanta: Center lor
Democratic Renewal, 1992). identifies and

examines the white supremacist movement
in the United States today Includes listings
of nation-wide organizations devoted to
combating racism and prejudice.

Chartock, Roselle and Spencer, Jack eds.
The Holocaust Years: Society on Trial
(Toronto: Bantam Books, 1978). A collec-
tion of readings developed as a unit of
study for 9th graders.

Edward, Gabrielle [. Coping with Dis-
crimination (New York: Rosen Group,
1986). Easy-to-read introduction to past
and present discrimination, causes, results.
Suggcsu ways that students can work to
endit

Keen, Sam. Faces of the : Reflec-
tions of @ Hostile lnagxmx&a;uy‘('t&‘:{'
Francisco: Harper Press, 1986). A psycho-
historical look at the nature of hatred.
Examines the creation of the enemy

through symbols and images.

Landau, Ronnie S. The Nazd Holocaust
(Chicago: Ivan R. Dee, 1992). Excellent
genenl overview

Meluzer, Milton. Rescue: The Stovy of
How Gentiles Saved Jews in the
Holocemst (New York: Harper & Row,
1988). Histories of exceptional acts of
wml&

$00XS FOR YOUNG READERS

Bachrach, Susan D. Td! Them We
Remesiber United States Holocaust
Memorial Museum (Boston: Little, Brown
and Co., 1994). The story of the Holocaust.

Boas, Jacob We Are Witnesses: Diaries
of Five Teenagers Who Died in the
Holocaust (New York: Henry Holt & Co.,
1995). Five young people who faced the
worst of human evil without losing their
own humanity

Boonstra, Janrense, Jansen, Hans, and
Kniesmeyer, Joke, eds. Anti-Semitism: A
History Pertrait (Amsterdam: Anne Frank
Foundation, 1993). This pictorial history
concentrates on the most important
developments and moments in the history
of antisemitsm.

Delbo, Charlotie. Nowe of Us Will
Return (Boston: Beacon Press, 1968). One

woman' struggle for survival in a death camp.

Eisenberg, Azriel. The Lost Generation:
Children in the Holocaust (Princeton:
Pilgrim Press, 1982). 120 selections by and
sbout children in the Holocaust and beyond.

Ford, Qyde. 50 Things You Can Do To
Combat Racism (New York: Dell, 1994).
Practical l[;;]:mhcs to {ighting racism.
Designed for high school students.

Frank, Anne.The Diary of @ Young Girl.
(New Yotk: Doubledsy, 1995). World-
famous diary of s young Jewish girl in
hiding in Amsterdam during the War.

Friedman, Ira R. The Other Victims
(Boston: Houghton Miffin Compuny,
1990). First-person stories of non-Jews
persecuted by the Nazis.

Wiesel, Elie. Night (New York: Hill &
Wang, Avon Books, 1972), Personal

02

account of Wiesel internment in the
Auschwitz death camp.

PEDAGOGICAL RESOURCES

Furman, Harry, ed. The Holocaust and
Genocide: A Scarch for Conscience
(New York: Anu-Defamation League of
B'nai B'rith, 1983). Excellent, if somewhat
dated, short course on the Holocaust.

Stern Strom, Margot and Parsons, William,
Facing History and Owrsdves: Holocaust
and Human Behavior (Brookline, MA:
Intemational Educauons Inc., 1994).
Comprehensive anthology and ides book
for dealing with the subject of genocide.

DOCUMENTARY SOURCES

Eisenberg, Azriel, ed. Witness to the
Holoaxwst (Princeton: Pilgrim Press, 1981)
Documents, testimonies, end memors of
Jews and non-Jews.

Hilberg, Raul, ed. Docvements of Destruc-
tion: Germany and Jewry 1933-1945

(Chicago: Quadrangle, 1971). A compre-
hensive collection of original documents.

POSTER SERIES AVAILABLE FROM THE
HOLOCAUST CENTER OF NORTHERN
CALIFORNIA

¢ Teacher Guide for Artifact Posters
U.S. Holocaust Memorisl Museum, 1991
Explanatory materials for color poster
series developed by the educational staff.

* Simon Wiesenthal Series

Posters documenting all aspects of the
Holocaust. Photographs combined with
extensive explanatory text. Excellent for
High School students.

* ADL/B'nai B'rith Series

Twenty black and white posters on the Holo-
aust. Includes charts, stars, and time line.

HOLOCAUST CURRICULAR RESOURCES
AVAILABLE AT THE HOLOCAUST CENTER
OF NORTHERN CALIFORNIA

* The Holocaust and World War II

By Jacob Boas, Published by the Holocaust
Center of Northern Californis, 1992. A
100-page illustrated textbook on the
Holocaust, chronology, glossary, bibliogra-
phy, discussion questions.

® Resource and Guidelines for Teack-
ing About the Holocaust

By jacob Boas, Holocaust Center of
Northern California, 1994. Set of six
flexible lesson plans using multi-disciplin-
ary materials covering subjects such as the
nature of human behavior, the Holoaust,
and mor decision making.

¢ The End of Innocence: Anne Frank
and the Holocaust

By Karen Shawn, Published by Interna.
tional Center for Holocaust Studies

Anti- Defamation League of B'na Brith,
1989. For use in eighth and ninth grades,
curriculum provides illustrative excerpts
from the diary along with the larger story
of the Holocaust.

* A World of Difference: Teacher/
Student Study Guide

A Prejudice Reduction Project of the Anu-
Defamation League of Bnai B'nth, 1986
Multcultural awareness program {ocusing
on issues of prejudice and discrimination
Best suited [or younger students.
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The Osher Marin JCC presents %
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with Sololsts Orchestru and 250 Voice Chorus %f
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“In spite of everything, 1 still believe that people are really good ot heari.”

~Smne Foank

 m——

With Alexis Grausz as Anne Frank, The New Century Chamber Orchestra,
San Domenico Orchestra da Camera, Winifred Baker Chorale,
College of Marin Community Chorus, San Domenico Singers,

The Marin Boys and Girls Choruses and Choral Singers of Marin

Free apen rehearsal for students Scturasy, Aprit 29 o Pl e
Merin Yeterans’ Memorial fsuditorium, Sor R
*or reservations call £76-2000, ext. 30172

U S S A

Feriormance ot 8:00 pm, Marin Veterons Ricnsoriot Avditorum, San Refael
Tickets ond itormaiion call the Marin Center Box Qffice 472-3500
| 03

Major underwriting for this benafit for the ICC Scholarship Fund for children and families in need was provided by Joseph ond Eda Pell
ond Drs. Ben ond A. Jess Shenson, the Marin Independent Joumal and the Gannett Frundation
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Aruitoxt provided by Eic:

De HOLOCAUS T was e death
sentence pronounced by the
German Third Reich on Jewish
b'aod. All men, women and children
whose ancestry included a single
Jowish granaarent must die
— without excepiion —
murdered by starvation, disease.
slave labor, fire, mutilation,
electrocution, lethal injection,
hanging, suffocation, exposure,
flaying, poison gas, execution.
Annihilation of all Jews
became the central obsession of
the Nazi dictatorship to the
last day of its ¢xistence.

More than six million detenseless
people were murdered as “carriers” of
Jewish blood, and a unique civilization

was permanently destroyed during

the years 1941 to 1945.

The HOLOCAUST confronts us all
with a momentous precedent. “Events
happen because they are possible.
If they were possible once, they are
possible again. In that sense. the
HOLOCAUST is not unique, but a
warning to the future.” — (Y. Bauer).
What nation can ignore
that warning in the post-
Holocaust world?
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“To remain silent about the Floloc Qust is to grant posthumous
victories to Hitler”

Fond 1L Fackenheim

PURPOSE:

The Holocaust Center of Northern California (HCNC) is dedicated 10
the preservation of a past that must not be forgotten. The HCNC's fun-

damental position is that the facts must be known and must be remem-
bered. The HCNC focuses on research anc education, in fulfillment of

the testament left by the martyrs of
the Holocaust to its survivors — to
remember, to record, to under-
stand, to explain, and to enlighten
future generations. The Holocaust
Center of Northern California is a
focal pointin a growing network of
Holocaust information and library
centers in the United States. The
Center communicates with other
Holocaust institutions, survivors’
organizations, memorial and
monument committees through-
out the country, and universities
and colleges teaching about the
Holocaust.

ORIGINS:

In 1977 Holocaust sunninvors and retagees
ttom the Third Retch assisted by the San
Francisco fowish ¢ ommuanity Relations ¢ oun-
altounded the Comnmuittee o Remembrang e
o perpettate the memorny of those s he poer
rhed and o prosenve the tecond o Nzt
Ao rties

The Commutice ¢reated o PErManent instity
ton tor Holocaust-related activitieos, odue .
ton.and doc umentation - ahiving memornal
to the victims of the Holocaust

Fhe Holoe aust Library and Research Center
apencd ity doors September 9, 19749 1 the
lesaish Conmmuamity Library Bulding i San
Franeisco

I 1986 the Holocaust Library and Research
Center was renamed the Holo aust Center ot
Northern Calitornia.

Supportitony hundreds of indi, iduaksand grants
from charttable foundations hay e enableod the
Holocaust Center of Northern Calitornia o
assume g teadership position i the Western
United States tor primary and secondary Hole
Caust source materials, archinves ol otigimal
documents, photographs, and oral historvtapes,
tesearch projects, and ¢ ommunity and educ a
tonal programs intended 10 increase ander
standimg and pubhlic awarencss o1 the
Holocaust.

9%
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ERIC

MAJOR FUNCTIONS:

The Holocaust Center of Northern Calitornia is:

A research facility

EDUCATIONAL PROGRAMS:

A center for Holoc aust-related educ ational activities in Northern Calnornia
A sponsor of public lectures and workshops by scholars, authors, and survivors

An archival hibrary open to the public

The Center has established educ ational programs to enhance public awareness and understand-

ing of the Holocaust.

e High School Docents

Selected high school juniors and seniors are
educated in the history of the Holocaust and
prepared to teach their fellow students. The
50-hour college level course (two 2-hour ses-
sions weekly) culmimnates n the writing of
essays on the Holocaust for the Morris Werss
Memorial Essay Contest. Graduates of the
docent program maintain contact with the
Center from their college campuses.

e Public Lectures

The Center arranges for speakers, lecture ma-
terials, and tours of the HONC, and provides
information about the Holocaust to various
schools, civic organizations, scholars, and in-
terested individuals on request.

The Center sponsars annual public lectures by

Holocaust scholars as a service tothe commu-

nity.  Past lecturers have included Yitzhak

Arad, “The Meaning of Yad Vashenyin 1984”

and “The Holocaust Examined”; Protessor

Yehuda Bauer, “The Holocaust Exanuned”
and “Strategies for Jewish Survival in the Post-

Flolocaust Era”; Professor Emil Fackenheim,

“Authentic and Inauthentic Responses o the
Holoc aust”; Professor Martin Gilhert, “fewish

Resistance During the Holocaust”; Protessor

John telstiner, “The Titerature of the Holo-

caust”: Beate Klarsfeld, “From Klaus Barbire to
Aurt Waldheim: Contronting the Nazi Con-
nection in Today's World”, julius Lester,

“Blacks and Jews in American History™; Dr.

Bjarne Maurer, “Why the Holocaust Failed in
Denmark”, Dr. Willlam Niederland, “Delayed
Reaction Svndreme in Survivors”; Protessor
Charles W Sydnor, Jr, “Historv n the Service
ot Justice”: and Professor David S, Wyman,

“The Abandonment of the Jows.”

The Center has received the endorsement ot
the LLS. Holocaust Memorial Counail and
distinguished Holocaust scholars.

e Visual Documentation

Projection slides and videotapes from the
Center's colloction of original documents and
photographic materials for presentation at fec-
tures and seminars; videotapes of survivors
recalling their expeneaces; radio and tlm
prosentations on Holocaust-related subjects,
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RESEARCH PROJECTS:

the Center documents and (repares 1or dastr-
Lunonrehable anddetaned insoresanon about
Tz wenecide ONgome projects O agde:

s Audio and Video Gral
History Program

Faped and transe nibed mtervies s with surv -
vors liberators, and others with diredt Holo-
Caust expenence,

e Holocaust Database

A computerized database and detioitive .
Ll aust Map basea on miormagon assenmoied
irom authentic souices 1 juded are esact
locations and pertinent iacts about ali death
camps, deportation camps, ferced fabor camps,
nistallations for “medical experiments,” mass
execution sites, ghettos, and prisons.

ARCHIVAL RESOURCES

The Center collects, organizes, catalogues, and makes available primary and secondarv source
materials on the Holocaust for documentation, instruction, and scholarly investigation of Hitler's
War against the Jews. The HCNC collection contains more than 10,000 items.

 Primary Source Materials

Publications from Naszi Germany; Diaries
Letters; Memoirs; Original Transcnpts ot War
Crimes Trials; Death Certificates; Photographs
of Concentration Camps donated by Camp
Liberators and War Crimes Archives in Eu-
rope; Nazi Records and Orders; Artifacts of
Camps and Ghettos; Oral History Audio and
Video Tapes and Transcripts,

MISCELLANEOUS
PROGRAMS & PROJECTS:

¢ Workshops for teachers and introduction
of course materta’ asing visual aids.

¢ Monthlyseminarsonsubjectsrelated tothe
Holocaust.

¢ Development of computer programs for
conservation and retrieval of information
usefui to scholars, students and speakers.

¢ Sponsorship of graduate and undergradu-
ate intern programs in cooperation with
scholars and educational institutions.

¢ Cooperative arrangements and collabora-
uve projects with Yad Vashem and other
Holocaust centers.

o Additionstoprimary and secondary source
material.

g}

e Secondary Source
Materials

Fublished Digries and Menmwoirs; Out-ut-print
Biographies; Camp Histories; Novels, Poetry
Art Works (originals and slides); Scholarly
Treatises; Extensive collections of Yiskor (Me-
morial) Books and Landesbucher commemo-
rating destroyed Jewish communities; Litera-
ture of “Revisionist Historians” denving the
Holocaust; Videotapes of Documentary and
other films about the Holocaust; Pamphlets;
Unpublished Manuscripts; Lists of Victims;
Posters; Newspaper and periodical clippings.

¢ Programs for public awareness, including
radio, television and print media presenta-
tions.

e Publication of special interest materials,
such as lectures by guest scholars.

¢

-




FOUNDATION SUPPORT: "

I addition to contribitions rom thousands ot
indmaduals i Noithern Calitorni the HICNC
P~ recen ed sapport trom
e 1he ¢ alitornia Councif on the Flamanities
e ( alitoria State Library

o ( ombinoed fewish Phitanthropies ot Caeate
Boston

o Tne Cap boundation
o healter and thse Haas Tund
e k.1 Hotmann toundation

o Thetiolocaustt ducationfund Community
Adh sony Committee

o iBM Corporation
e The Jewish Community federation ol San

Francisc o, the Peainsula, Marin and Sonoma
Counties

o The jewish Community federation
Fndowment fund

e The jewish Community federation of
Greater San Jose Tndowment Fund

o The Koret Foundation

o Levi Strauss Foundation

» Milton and Sophie Mever fund

e Sinar Memorial Chapel

e L1 and Mary C. Skaggs | oundation
& Peter Stoss Fund

e Sidnev Stern Memorial Trust

e Benjamin and Mae Swig Foundation
e Taube Family Foundation

e /ellerbach Family Fund

ENDOWMENT FUNDS:

william . Lowenberg Endowment for Re-
search and E£ducation

Wil fund a vaniet of Research and Lducation
Programs - begmmng i 14995

Herbert C. Pell Memorial Scholarship Fund
Will support @ graduate Judent domg e
cearc h on Naziwar crimes and Alhed rescue
cliorts - beginnmyg i 19495

Isaac Sevi Historical Institute for the Study of
Greek jewry

sponsors lectures, tilms, and exhubits about
the recent history ot the Jews in Cireeco.

The Lilly Manovill Tauber Endrei Endowment
Wall sponsor the HONC High school Docent
Program — beginning in 1995.

Morris Weiss Memorial Essay Contest
Sponsors prizes for the annual essay contest ot
the HONC High School Docent Progrant.

INFORMATION

The Holocaust Center of Northern
California is a non-profit corporation
staffed by an executive director, an
associate research director, a second-
ary education coordinator, andalibra-
rian. Students from neighboring uni-
versities and a dedicated group of vol-
unteers assist the staff. The Holocaust
Center of Northern California is man-
aged by a Board of Directors which
includes survivors, scholars, and com-
munity leaders.

The Center is located in San Francisco,
at 601 14th Avenue at Balboa Street
within the Bureau of Jewish Education
complex. The mailing addressis: Holo-
caust Center of Northern California,
639 14th Avenue, San Francisco, CA
94118, Call (415) 751-6040 for hours
of operation and additional informa-
tion. The Center is supported by indivi-
dual contributions and grants.

ALL CONTRIBUTIONS ARE
TAX-DEDUCTIBLE.

We are witnesses; we wefe sent by our people to show you their troubles;
We have come from the seas of blood: we were brought into being by an
inferno of suffering; and we are a sign of peace t0 you.

__ Moshe Flinker, age 16, September 6, 1943, Brussels,
1 few months before his death /'6 au.s'(‘hwit/.
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The Night
k" Of The
\ - Broken Glass

Herschel Grynszpan

AN ;
Vom Rath

The Shooting

On Monday. November 7, 1938. a seventeen-
year old boy named Herschel Grynszpan entered
the office of Emnst vom Rath, the third secretary of
the German embassy in Paris. Asked to state his
business, the teenager pulled out a gun and fired
five shots at the German diplomat. The youth
made no attempt to escape. Two days later vom
Rath was dead.

Herschel Grynszpan was a Jew; Ernst vom
Rath the representative of a country led since 1933
by Adolf Hitler and the Nazi Party. The Hitler re-
gime was sworn to make life miserable for Jews
everywhere. starting in Germany. Soon after com-
ing to power, it orchestrated a bovcott of Jewish-
owned shops and passed legislation depriving many
Jews of their jobs and limiting their number at the
universities. Two years later, Jews were robbed of
their German citizenship and forbidden to marry
non-Jews. In the summer of 1938 they were forced
to adopt “Jewish-sounding” names. Then, at the
end of October. the German government shipped
fifteen thousand Polish-born Jews living in Ger-
many over the border, into Poland, under horrible
conditions. Among these was Herschel Grynszpan's
family.
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The Grynszpans

Polish citizens. the Grynszpans had been
living in Hanover, Germany, since 1911. The elder
Grynszpan eked out a living as a tailor. On the
night of October 28th-29th the Grynszpans were
rousted from their beds and deported by train to
Poland. “When we got to the border.” Herschel
Grynszpan's father related,

“we were
searched. We
were only .allowed
{o take 10 marks:
any excess was
confiscated....
The SS told us we
would have to
walk about 2 kilo-
meters to the
border. Those
who couldn't walk
were beaten until
the road was wet
with their blood....
We were dealt The Nazis ship 15,000 Polish Jews back to
with cruelly and Poland. The scene at Zbonszyn, where the
barbarous]y. ’I‘hey Grynszpans were taken.
{the Germans]
made us run
while they
shouted. ‘Run!
Run! I was struck down at the roadside, but my
son Marcus took me by the hand and said, ‘Come
on, Papa. run. They'll kill you if you don't.’

Finally we reached the border. We crossed
it. The women went first because they began
firing at us.... We were taken to a tny village.... It
was raining hard. There were a number of old




people among us,
some of whom fell
or fainted; others
had heart attacks.
Although we
hadn't eaten since
Thursday evening
and were very
hungry, we did
not want to eat
the Germans'
bread. We were
taken to the
stables of a mili-
tary camp as
there was no
room anywhere
else. We didn't
write immediately Herschel Grynszpan leaving a Paris police
because we were station in the company of French detectives.
too hungry. On

Sunday a truck came from Poznan and we all

rushed round it. They threw bread and those

who managed to catch any had bread, but it

turned out that there was enough bread for all of

us. Then I wrote a letter to my son Herschel in

Paris. It told him not to write to us in Germany

but to Zbonszyn in Poland.” !

That letter, explaining what had hap-
pened, reached Herschel Grynszpan in Paris, four
days before he fatally shot vom Rath. Prior to this,
young Grynszpan wrote {0 his parents on the back
of a photograph of himself: “My dear parents. I
could not do otherwise. May God forgive me. My
heart bleeds at the news of 12,000 Jews' suffering. 1
must protest in such a way that the world will hear
me. 1 must do it. Forgive me. Herschel.” ?




Vom Rath Dies

Vom Rath died on Wednesday afternoon.
That same night 1\n organized mob composed
mainly of SS inen and Storm Troopers wielding
hammers, axes, crowbars and incendiary bombs
went on the rampage, looting and smashing win-
dows of Jewish-owned stores, destroying Jewish
synagogues, killing and arresting Jews. Tens of
thousands of Jewish males were hauled to concen-
tration camps. A victim in the small town of Son-
derburg described what took place in her home:

It was around six o'clock in the morning when
five young fellows came in. Four whom I didn't
know were from Steinhardt {a neighboring town|
and one was from Sonderburg who had worked
with me at Kahn's department store for at least
ten years. He didn't do anything, he only sent
the others in and they destroyed everything in
the room. They came to me as I stood there,

1938. November 10:
“ALL JEWISH SHOPS MUST BE DESTROYED..."




they told me to
go to the win-
dow, then they
came wilh an
axe bul instead
of hitting me,
they hil the
windows, A
couple of hours
later, the > _ /
schoolchildren R
came by and Destroyed Synagogue
threw stones in.

My father had a heart attack in the kitchen so they
didn't come in there but the living room was all a mess.
My mother ran out into the garden. The man who
worked with me said nothing: I looked at him and he
looked at me but he lowered his face. Among the four
was the veterinarian (an early and well-known Nazi oili-
cial) and he came to my father's bedroom and said
“Mein Herr, following orders from above, we must de
stroy your house. You and your wife, go out.” *

The two large synagogues in my town were burned....
At night I went...{o stay with my aunt, because she was
alone..... The next moming all the Jewish apartments
...were ransacked. Featherbeds were torn and feathers
scattered. When I returned home. nothing was left but
the house. My mother and sister were in jail. Every piece
of china had been smashed. every piece of clothing stolen.
I thought of my two violins. One was new and the other
an older, 3/4 child-size. The new one was gone and the
3/4 smashed. I had a mama doll with a china head. The
arms, Jegs, and head were torn off. The furniture had
been hacked with saws and axes. *

Fourteen year old Jewish girl from the town of Kassel
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American Outrage

Scenes like this were repeated throughout
Germany. The American consul in Leipzig, David H.
Buffum, reported:

At 3 a.m. November 10, 1938, was unleashed a
barrage of Nazi ferocily as had had no equal
hitherto in Germany, or very likely anywhere else
in the world since savagery, if ever. Jewish

Desecrated Jewtish cemetery in Speyer, 10 Nov 1938

dwellings were smashed into and contents de-
molished or looted. In one of the Jewish sections
an eighteen year old boy was hurled from a three
storey window to land with both legs broken on a
street littered with burning beds and other
household furniture and effects from his family's
and other apartments.... Jewish shop windows by
the hundreds were systematically and wantonly
smashed throughout the entire city at a loss esti-
mated at several millions of marks.... The main
streets of the city were a positive litter of shat-
tered plate glass.... Three synagogues in Leipzig
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were fired simultaneously by
incendiary bombs and all
sacred objects and records
desecrated or destroyed. in
most instances hurled through
the windows and burned in
the streets.... Tactics which
closely approached the ghoul-
ish took place at the Jewish
cemetery where the temple
was fired together with a
building occupled by caretak-
ers. tombstones uprooted and
graves violated.®

U.S. President Roosevlt '

The American Consul in Stuttgart told a
similar tale of woe. “I have the honor to report.”
wrote Samuel W. Honaker, “that the Jews of south-
west Germany have suffered vicissitudes during the
last three days which would seem unreal to one
living in an enlightened country during the twenti-
eth century if one had not actually been a witness of
{heir dreadful experiences, or if one had not had
them corroborated by more than one person of
undoubted integrity.” ®

Finally, in Washington, President Roosevelt
rapped the Nazis in no uncertain terms. “I myself.”
he said, “could scarcely believe that such things
could occur in the Twentieth-Century civilization.”
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Planning Spontaneity

Crystal Night, “the night of the broken glass”,
was carefully stage-managed from Berlin, despite
the attempt to give it the appearance of a spontane-
ous action, an outburst of popular rage against the
Jews. Immediately after the shooting in Paris on
November 7. Propaganda Minister Goebbels told the
press: “The news must completely dominate the
front page.” When the pogrom was launched in the
morning of November 10, all participating parties
had been carefully briefed on their role, in compli-
ance with the guidelines from Berlin which called for

an attack on all Jewish property with the following
limitations:




1. Synagogues were to be burned
only if there were no danger of the fire
spreading; .

2. Jewish shops and houses were
to be destroyed. but there could be no
looting;

3. Jewish community offices were
to be ransacked. but not before the
seizure of the archives;

4. Prominent and able-bodied
Jewish males were to be arrested and
sent to concentration camps; foreign
citizens, including Jews, were not to
be molested.

The police was specifically instructed not to
intervene.

A non-Jewish witness to Crystal Night re-
called how the local $S and SA arranged to carry
out the wholesale violence in the town of Sonder-
burg.

All members of the SS were asked to meet in the
square behind the town hall, sympathizers were
also called to the meeting. I was not in the SS
but I went to see what was happening. About a
hundred men were there. Dansk said that the
provocation from the Jews was no longer to be
tolerated, we are going to teach them a lesson,
tonight we are going to show them who is boss.
Then he and his assistants divided the crowd
into groups of {ive, and each group was told to
g£o 1o a certain number of houses with instruc-
tions to deslroy everything. Special groups were
assigned to the cemetery and the synagogue. 1
went home right away and a number of other
men also sneaked away. 7
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Crystal Night Statistics

Number of Jews killed/deaths: 91 (hundreds more after
arriving at concentration camps)

Seriously wounded/suicides: 36
Synagogues burned or destroyed: 267
Businesses destroyed and/or looted: 7.500
Jewish cemeteries destroyed: nearly all
Dwellings burned or destroyed: 177
Windows shattered: Tens of thousands
Property damage: Several hundred million Reichsmark

Arrested and intermed in concentration
camps: 30,000 Jews

Fine levied on Jewish Community: One billion
Reichsmark ($400,000,000). &

Jewish citizens of

Regensburg being
marched off to a
concentration camp
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The Jews Must Pay

But Crystal Night did not end with flames,
smoke, gutted shops and wrecked homes. Adding
insult to injury. the German government slapped a
fine of a billion marks ($400,000,000) on the entire
Jewish community—"as punishment for their
abominable crimes,” declared Reich Field Marshal
Goering, after Hitler the most powerf{ul figure in Ger-
many. Jews were also ordered to repair all damage
inflicted on their shops and homes at their own
cost, and they were banned from business, from
schools, from movie houses and theaters. A few
years later, after the outbreak of World War Ii, what
was left of the Jewish community in Germany was
deported and killed in the Nazi death camps.

“The Jews Are Our Misfortune”

The soil in which something like Crystal Night
could occur had been prepared long in advance.
From the very beginning the Nazi movement tar-
geted Jews as the principal enemy of Germany.
Point 4 of the Nazi Party Program of 1920 bluntly
stated: “Only a racial comrade can be a citizen.
Only a person of German blood, irrespective of
religious denomination, can be a racial comrade.

No Jew, therefore, can be a racial comrade.” At
every major Party rally the Nazis unfurled a huge
banner bearing the slogan “THE JEWS ARE OUR
MISFORTUNE.”

11
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To Hitler the Jew was the em-
bodiment of absolute evil and respon-
sible for all of Germany's problems.
Jews were blamed for Germany's defeat
in World War I. Jews were accused of
dominating the theater, the press. pub-
lishing, medicine, law and the universi-
ties and of using their power in these
areas to “poison” the German .mind.
And all this time the number of Jews in
Germany hovered around the 500,000 mark. less than
one percent of the population.

Hitler developed a racial theory to justify the
persecution of Jews and later extermination. To him
the Jews were not people but bacteria or viruses,
“nonhuman parasites.” Believing them to be part of an
“international conspiracy” seeking world domination,
he thought it necessary to destroy them on the premise
of “them or us.” Hitler the dictator waged his war
against the Jews with a cruelty unparalleled in human
history. The Night of the Broken Glass marked the
beginning of a new phase of Jewish persecution, a
phase culminating in the ‘Final Solution’, the cover-up
name for the murder of 6 million defenseless Jewish

‘men, women and children.

The “Final Solution” Jews arrwing in Auschwitz to be killed
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Glossary

Aryans
The Nordic race designated by the Nazis as the so-
called "master race".

Antisemitism

Hostility toward Jews as a religious, ethnic, or
economic group. Antisemitism was used by the
Nazis to justify the killing of Jews.

Concentration Camps

Camps located throughout Nazi-dominated Europe
for the incarceration of Nazi opponents and other
“undesirables” such as Gypsies, Russian POWs,
homosexuals, Jehovah's Witnesses, and Jews (the
main target). The most notorious camps were the
death camps located in Poland: Auschwitz, Sobibor,
Treblinka, Belzec, Chelmno. and Majdanek.

Genocide
The deliberate and systematic destruction of a
racial, political, or cultural group.

Goebbels, Joseph

The Nazi Party's head of the Propaganda Ministry.
He controlled all newspapers and radio broadcasts
to solidify support for Hitler.

Goering, Hermann
Military and economic chief of the Third Reich.

Hitler, Adolf (1889-1945)
Fuehrer (leader) and Chancellor of the Third Reich,
from 1933 until his death, by suicide, in 1945.




Holocaust

Literally: a complete destruction by fire. Used to
describe the systematic destruction of European
Jewry during the Second World War.

Master Race

Term used by National Socialism to designate Ger-
mans as being a “superior” race as opposed to the
“inferior™ races such as Jews, Slavs and Gypsies.

National Socialist German Workers Party
(NSDAP=Nationalsozialistische Deutsche Arbeiter-
partei)

The Nazi Party came into being in 1920 and was led
by Hitler soon after. In the 1930 elections. the Nazi
Party got 6 million votes and 107 seats in the Reich-
stag (parliament). It acquired national political
power in 1933, when it became Germany's only
political party.

Pogrom
A Russian word meaning destruction: specifically
now. destruction of Jewish life and property.

SA (Sturmabteilung=Storm Troopers)
The brown-shirted Nazi militia that was the private
army of the Nazi movement.

SS (Schutzstaffel=Defense Squad).

From a small organization serving as a personal
bodyguard to Hitler, the SS grew into a gigantic
“engine of terror” without which Nazism might never
have solidified its power. It was the SS that admini-
stered the concentration camps.




Suggestions for further reading

Altshuler, David. Hitler's War Against the Jews.
New York. 1978.

Friecdman, Ina. Escape or Die: True Stories of
Young People Who Survived the Holocaust.
Reading, 1982.

Kochan, Lionel. Pogrom 10 November 1938.
London, 1957.

Meltzer, Milton. Never to Forget: The Jews of the
Holocaust. New York. 1976.

Thalmann, Rita and Emmanuel Feinermann.
Crystal Night. New York, 1974.

These books. and many more, available at:
The Holocaust Center of Northern California
601 14th Avenue,

San Francisco, CA 94118

(415) 751-6040




Holocaust Films

All materials available at the Media Department,
Bureau of Jewish Education. San Francisco. CA
94118-3599.

(415) 751-6983

Level of Usage Code

Bl Elemcnlary School (Upper)
JH Junior High School

SH oo Senior High School
A Adult

JH-A SH-A EL-A ... Junior or Senior High. or
Elementary School THROUGH Adult

Genocide; 1941-1945 (World at War Series)

16mm Film, 52 minutes. Color

Explicit historical documentary. Chronologically
moves {rom exposition of Nazism's master race theory
in carly 1930s through persecution. deportation. and

mass murder of European Jewry.
SH - A

The Hangman

lemm film, 12 minutes. Color

Uses animation to illustrate Maurice Ogden’s powerful
allegorical poemn “The Hangman”. concerning the
coward who let others die to protect himself. only to
become the Hangman's final victim. Narrated by
Herschel Bernardi.

JH - A




Night And Fog (Nuit gt Bruillard)
16mm film, 31 Mminutes, B&W/Color. Alan Resnais,
France 1955

scenes of human degradation and horrors of Nay;
concentration camps with peacefy] views of camp
today. Meditative, harrowing anti-war short, Consid-
ered by many to be one of the most important films
€ver made. French narration, English subtitles.

SH (Mature) A

Courage To Care :
Videorecording. 1/2" VHS, 28:30 minutes, Color

with the virus of prejudice.
EL-A

Heritage: Civilization ang the Jews, pt. 8. Out of
the Asheg




JH (Mature) SH - A

Camera Of My Family: Four Generationsin Ger-
many 1845-1945

Sound Filmstrip, 18 minutes, Color, script and
guide

Powerful recounting of Hitler's attempt to destroy
European Jewry. Effectiveness of filmstrip is its

stark simplicity. Permits the pictures to speak for
themsetves.
SH-A

I Never Saw Another Butterfly

Sound filmstrip 2pts, 29 minutes, Color

Poignantly presents the poems, prose and drawings
of the children who perished in the Terezin Concen-
tration Camp. 1942-1944, Czechoslovakia.

EL-A




This publication is available from:

The Holocaust Center Of Northern California
639 - 14th Avenue
San Francisco, CA 94118
Tel: (415) 751- 6040
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LIBERATION 1945

TEACHER GUIDE

“The Second World War was among the most destructive conflicts
in human history; more than forty-six million soldiers and civilians pericaed.
many in circumstances of prolonged and horrifying cruelty. "

Mttt T S on Ve W A8 et o Henn, HLO8 R Comipgng Mo Yoo V0 |

SR e e g T e lert i whalever medium they lee! comtortable be mownting. it mas o video provaded they taee the et oo
SRt e o T et o sabgects they have ¢hosen Lo cover Many of the exeicises can he done in groups  Teaghers should adapt the weds and at,
Poapresented Lo e et sl c B ecds aad ime constiamls e develop dlferea strategees and approaches usang these matenals as pessible statad po v,
NQTE: THE NUMBERS MA ! { THOSE ON THE STUDENT POSTER GLOSSARY
FLEASE MAKE COPIES OF BOTH THIS COVER PAGE ANO THE STUDENT POSTER GLOSSARY FOR YOUR STUDENTS
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Ttie foilowing bodks ana curncula will be especiaily helpful i answenng the Queshions posed in s gina»

Amstein Reuben The Warsaw Ghetto Revolt

Baudot. Marcel. et ai. ecs  The Histoncal Ercyclopedia of World War li
Boonstra Janrense. Jansen. Hans, and Kniesmeyer. Joke. eds Anti-Sermutism A History Portiat
Chartock Roselle and Spencer, Jack eds The Holocaus! Years Society on Tril
Fredman iraR The Other Victims

Farman Hauyed The Holocaust and Genocide A Sedrch for Conscmace
Giloent Martin The Holocaust Maps and Photographs

Keen, Sam Faces of the Enemy Reflections ol a Hostie Imagmat:on

Landau. Ronme S The Nazi Holocaust

Melizer Milton Rescue The Story of How Gentiles Saved Jews 111 the Holpzaus!
Parker. R A C Struggle for Survival This History of the Second World War

Stern Strom, Margot and Parsons. William  Facing History and Qurselves Holocaust and Human Behavior
Wieset. Ete Nignt

Young. Peter ed Atlas of the Second Word War.

AlsJ see resources on pages 6-8

“LIBERATION OF MAUTHAUSEN" / Center Panel

© Center photograph. The photograph in the center shows the inmates of Mauthausen. a concentiation camp locaies i Austr:a  Mauthausen was hiberaied by
American troops 00 May 5. 1945,

The Nazis buslt thousands of camps. Some were designaled for fabor. others as prisons. and shill others for killing. whiie sgme combimed all three functions Whal
kind ot a camp was Mauthausen? Who were the prisoners interned there? Where did tney ceme from? Whit were the reasons for their internmenl? Were there any
women? Children? List some of the other camps that were liberated.

YOU ARE THERE - You are a reporter entering the camp with the American troops  What 6o you expect o see? What 20 you lell {he people in America?

DISCUSSION - Fifty years after liberation survivors of Mauthausen come together n a remembrance ceremony  Hold a round-table discuss:on in which Survivors
reflect on the nature of their experience and consider what must be done to prevent such things trom happening agam

In groups. work on a keynote address that incorporaies the above Have one student read «
{The same activities can be done for Auschwitz: see below )

“WHY WE FIGHT” / Panel 1

The following ieaders are shown

© Joseph Stalin (USSR)

© Franklin Delano Roosevelt (USA)

© Winston Churchill (Great Britain)

© Benito Mussolini (Itaty)

O Adolf Hitler (Germany)

€ Hideki Tojo (Japan)

Waite a brief biography of each  What was the fate of each? Who were the Allies and who were the Axis powers?

Each spells out his reason lor going to war. Imagine you are ging a speech trying to persuade your people of the nightness of your course  Exganding on the brief
statement 10 the bubble. whal would you say 1n each case? Make sure you pay atlention 1o each country’s traditions and the context 1 which the statements are made.

ROLE PLAY - Students prelend fo be the ieaders. Hold a debale Each leader has an advisory body. Betore debating. work together on the contenl. agam 1aking sure
you are aware of your country's or system's particuiar set of beliefs.

CLASS PROJECT - Dwide the class into four or five groups. each to design a series of propaganca posters to drum up support for the war - Consider two 1;pes of
approaches. one thiat emphasizes the virfues of the country/system for which vou are fighting the other emphasizing the wickedness of the enemy  Put therr on the
wall when fintished  Have a person in each group report on the work  Analyze and critique

Show rval propaganda films ~ Clips from Leni Rielenstahl's“Triumph of the Will" (available in beller wideo stores) and Frank Capra's“Why We Fight ™ 12pare the dif-

ferent styles What are thewr points of departure? Which 1s more likely to succeed in its aim? Why? Show Bill Moyers' “The Democrat and the Diclator (PBS) What is
its point of departure? How s Mr. Moyers’ film diflerent from the other films?

Identify propaganda techmques in advertising. Classify them according to the emot.ons to which they appeal (leais, desires. securtly. etc )
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LIBERATION 1945

STUDENT POSTER GLOSSARY

TEACHERS PLEASE PROVIDE STUDENTS WITH COPIES DF THIS GLOSARY AND ITS
CORRESPONDING POSTER OUTLINE FOUND ON COVER PAGE OF TEACHER GUIDE.

@ Mauthausen concentration camp . vates Siebiaiing BBBrANGn by A2 a7 o May 5 1845
© Joseph Stalin (1870 19531 Russ a0 easer
© Franklin Delano Roosevelt (1532 1945) Uniteg States pres o
O Winston Churchilt {1874-1955; B: * 57 pame minvster
© Benito Mussolini 11883 -19451 lta.iae tascist ieader
O Adolf Hitler : 188919451 Gerna~ Na:. eader
€@ Hideki Tojo (1884 15481 Japarese 1+ ™ misler ang gner!
© Timeline
8a. 1935 - Nuremberg Laws .53 Garman Jews of their citzensh ¢ {052 mareage betwean Jews ang non Jaws ang oelned wnp was & Jon

8b. 1938 - Kristallnacht The N-gnt of Shattered Glass.” November 9710 1938 Naz-orcnestraled rist 1na! ' imed tne - es of na g s
housands of Jewish tusingsses ana ~eacy all Synagogues

© Hitter addressing the masses

O “School for barbarians™ German :"+igren b2ing indoctrinated 1 Naz: «ges 35y

® Josef Goebbels (1837-1945 Na: M:uster of Propaganda. commilted Su.g o

P Female Nazi camp guards How o2 ne Nazis construe the role ol womer = treir saciely?

® "Yellow Star” Identifying badges Jews were forced to Sew on their clolhes

O Canister containing Zykion B gas 1t was the gas used to murder metl ons =t Jews Gypsies &nd Russian prisorers §f war

O Boy with arms raised Jewish b, g ured after morth-long uprising ag. = Nazs prrsecutizn Warsan Ghe's (Poiand) spriny of 1043
@ Female Jewish partisans gn-:y Lack aganst the Nazis

@ Anne Frank (1929-19451kept a sy = Mding that became world famaus Batraved she pershed w Bergen-Beiser a Nam conceniralion camg - wasihern
Germany

D Female workers in American factories, changing the American warkiorce ang werkplace

O STOP Frankhing Derano Rooseve!t s Executive Order 9066 ordered the impsis s ment of Amencans of Japanese descent 1n camps igcated 1 ihe Ametican inter
€D Dachau (near Munich Germany) Naz: cencent-alion camp liberated by Amencan trgops April 29 1945

€D Nuremberg Trials lo*eroatinny: 1byngt eld 3 the end of the war Lo try the Nay- legaers fo7 cnmes aga-nst humaraty

¢ Genocide Convention of 1948 mas- gznoC:ide “a crime under (nlernaiionar 2w £entrary 1o ne spirtt ang ams ¢f ine United Nabers and congemned [y ihe
tiviized world ”

€® Dr. Martin Luther King, Jr. 11329-15468) Leacer inthe Afncan-Amenican Sn.s nghis sicvement
€0 The fiag of Israel Naton established :n 1948 as a hometand of the Jewish pespe
€ "The Holocaust” sculpture by George Segal Memorial io the victims of the Halgcaust Linco'n Park. Sai Francisco

€ Symbol for the United Nations Internationai organization with headquarters n New York formed to promote ifernaiicnal yeace secufity and coepeialon
undes the terms of the charter signed e Sar Franzisce in 1945

€@ Question Mark Can you think of any oer legaces of the war in agdihon to those deprcted”

yggé@ HOLOCAUST CENTER o4 H4ih Avenue

San F N A OGS I[N
“t NORTHERN CATIFORNTA "“““"”““"('\_4'_]_ B
An Fdocation & Research Tnstitune l\lmnunuml\-r;(4]')) T3] 60041

g ement 1 qre it gt Poctet de agned Ly Jacob Bogs amd Elena Shoessar Tt gyt Codes L Homhers Catdong died the Jewash
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TO THINK ABOUT - "Spocet was invented Lo disguise thougnt

Jy

George Orwell autnor o' 1984 comed the term “newspeak 1o craraclznze fanguage that says e 'ing but means andinar 19stedd of shike-breakers. (or exampie we
have “replacement workers. did "0own-sizng” means 13y-0ffs  1he Nazis empioyed words - protectse cusindy ~ reSettiemant ~ ang ‘special treatment ” to denote
tmpresonment, deportatinn and gassing  In the US, the -nternment ¢-ning Woild War 11 of Japanzse Amaricans was referred 16 as relocat-on ™ In the Vietnam wa,
wOrds and terms hike “pacitication” angd “defensive reaction stukes™ (Bambing; were in everyday use  Bramslorm, researc™s woids used 1o soflen or conceal thew impact
Make this 3 week fong projent Aithe end ol the week put Inem on butcher paper ang discuss the! real megnng ant the reasons for prataening Lhe softer teem

CLASS PROJECT - In smat Qroaps cOMPese a pece o al Wog employmg " newspeak
O Timeline.

a. 1935- Nuremberg Laws. The Mazs curta-led cf rest:n s2d the Cvil rights of pract:cal'y everyane. bt Jews were bt nardor In Apee 1933 there was a boycolt of
Jewsh stiops and a week laler there wers faws banming Jews from the civi service and reduseng thesr numpers 1n 1he pubic screg's i 1635 came the Nuremberg
Laws. which deprived Germany s Jeas of thewr citizenshep 1ortiac ™armages belween Jews and non-Jews ang slehined wia was 3 J-a  AcCording 16 these laws. a Jew
was 2 person who had two Jewish Qrandparerts and telonged 1o 1 .« Jewisi 1ehgion or was married 1o a Jew o~ Septemoer 15 1835 Jeas with three or four Jewish
granaparents were also considzred Jews

What are some of the safeguards in our conststulion thal may heip prevent our nation fram embiarking on a course tike Germany s :nthe 193052 Wnat can we do 10
ensure that these “buffers™ remain effective? Do you See anything in today's sociely that nuts these safeguards at risk?

b. 1938 - Kristallnacht. The Night of Shattered Glass November 9/10. 1958 Naz-orcheslraled pogrom (Russ:an werd meaning destruction: spectfically now
gestruchion of Jewish hife and property)  The poagrom claimed the ives of hundreds of Jews. destroyad thousands of Jewssh businesses and nearly a!! synagogues

30 000 Jews were impnsoned in concentral-on cainps  Adding insult to ijury the Nazis then ievied a huge hine on ths Jew.sh community  In Washinglon President
Roosevelt was outraged "I myselt.” he said “rould scarcely believe that such thengs could occur 1 the twentieth-cenlury Svinzaton ™ Keistalinacht was the first
pogrom in Western Europe m huadreds of years

CLASS PROJECT - Find a siogan carloon or a piece of wniting promoting hatred  Aralyze it Is it accurate and far or -5 f sterectyping or scapegeating? Where do
you thnk these negalive 1deas come fiam. ard why do people hold them? Why 90 they persist? What can you 36 to charge these slereotypes?

“NAZISM” / Panel 2 (ieft center photo montage from lefl 1o ~-gnt)

© Hitler addressing the masses. Hutler said the bigger the lie. the more likely people ate 10 believe it D9 you the e s right? Explain Can you think ¢l any
big he(s) Hitler told and people believed?

@ School children. The children depicted givang the Nazi salute are students ir a reqular school  Hutier bebeved thai youth tinaies) should be taught to he brutal,
merciless, and violent "It must be induiterent to pa:n - There must be no tenderness 1 1t" What was the roie piotled out o7 giris? Why do you think he heid these
views? How might schools realize this “vision™? Imagine a typical day 1n a Naz school What kind of literatute do you Ik childien weie made o read? Write a story
or dsaw a picture of which a Nazi teacher would disapprove

Genocide. 1t has been said. 1s learmed behavicr  How might the Nazi schools condition these children to carry sut orders w.thoul thinking ten years down the 10ad” Be
specihic

@ Josef Goebbels, Naz Propaganda Minister  Toward the end. when it became clear Germany was losing the war Goebhers had the lask of keeping spints up
You are & group of workers in Goebbels’ Propaganda Ministry assigned to preduce Hims and radio broadcasls a:med al (a1:nspining the soldiers at the front (b)
spurning workers to greater achievement. {c) boosting morale while acknowledging thal bombs are devaslating Germany s cities and defeat is imminent Brainstorm in
groups Design your scenarios carelully  Whal kind of music mught you play?

@ Female Nazi camp guards. How did the Nazis construe the rofe of women wn ther: sociely?

“HOLOCAUST” / Panel 3 (botigm teft)

The Holocaust brought to an end 2.000 years of Jewish hife in Europe. Across the continent. thousands oi Jewish communiti.s. once vibrant with Jewish ife -~ the
worid tha! produced the likes of Sigmund Freud, Albert Einslein and Franz Kafka — disappeared and with them. 3 way of life a civilization

The Nauis considered Jews therr principal enemy Eutope at the time counled 11 million Jews scattered throughout the continent and including England  More than
Ihree mullion lived in Poland  Belween 1939 and 1945, nine million came under Nazi rule or influence  The Nazis meant 10 kil them all. including the women and the

chadren They called the systematic murder of the Jews “The Final Solution of the Jewish Problem ™ Why do you think the Nazis singled out the Jews as their mortal
enemy?

The destructicn of the Jews was a step by step process It started in Germany in 1933. the year Hitler came lo power. wilth boycolts and special Iegiélallon designed to
eliminate them from the economic and cultural bfe of the nation (In Germany, Jews consiituted 1ess than one per cent of the lotal popalation ) Gradually. Jews were
stripped ol every mark of civilized existence  They lost their citizenship and possessions  In many places they were foiced to live in gheltos. separale from the rest of

the population  All had to wear dislinctive badges identilying them as Jews  As war raged. the Nazis built the camps designed 10 kill Jews on an assembly hine basis
At war's end, 6 million Jews had been killed One fourth were chitdren

CLASS PROJECT - The camps Some of the principal camps to which Jews weie broughl are fealured here  The best known is Auschwitz, one of six death camps
the Nazis butlt in Poland  Divide the class into groups and ask each one to provide a brief description of one of the camps depicled. noting its location, stzz, inmate
noputation, and purpase  (Babi-Yar 15 not @ camp j Have them report their lindings to the rest of the class  Idenlily diferences and similarities among the camps.
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How were Jews browght 19 these camps ror aeross turer ™ Wral1arhies dhd the Na2s uase 10 reund up ang (o depert ihen?
Wiy would Som20ene say thal afict AuSThwily (L was NG jungee possite Lo wene pozlny * Ui you agree” Reaa Ele Wiesers g

[tvile @ Sutviv O 0f 3 cOnCRntrahian ¢amp huagen child gnelty mmate ¢ f2tugee 16 Speas at your sctioc! ioniact Tre Hatvcaust Center ot Norhern Caliternia
415/751-6041)

B -Yellow Star” Fingine Yeuew St The word Juge (prora.anged \v\or‘ s Geman o e Everyane' e Gnm.a’]ﬂ aenitand cnguered they lorced
JEWS 10 Sew [RiS Dagge n s C'ies Hawe you V1 100 you wole wed i d Basye & ¢ 1aber ? Row S hal v ane voL e How 30 yOu think Jews! teenagers
2 What 4o you ik napperad 17 erdsnps betweer Jew s1and ron-Jew st Geemans Lader the Nao ¢ Report o 37 »"«.‘L‘-asf“:e: w1t SCHMINGLCN you yOurself
have expenenced heard abcdt o7 SeEn willh your 0wh eyes

A npled scholar 0bserved that the mast d-t:cuit task fasmg the Nag leadershi mlent o k £ g In2 Jews wxs 10 persuale 10982 gng I actug! kithig 10 overcome tne
PaILAI By gy Mgt ieal 38 Numman De:4Qs 10ward rer NEman LRiNgs N ¢iSress  How o you nimm 1.8 probiem i resuived’ Whal had 10 6e oone mn order to
CONLOR 1R kRIS 10 €10SS Iha INfesne ¢ How was 1he hdinhg process iselt made e sonat?

Tre hean of tne organzation (SS = Defense Squad) chargea weh carrying ot The Finai Scition of the Jewsh Ques’ &~ " e ¢ode-~ame for the murder of Eutopean

Jewry was Hewaoh Himier Himimiler 101g s men {nal they must 20 ther guly 1o matier now they m.ght peisar-a’y tee: alout the akociies Ihey were being asked

tocommit Coud they nave sag no? Would you folicw an orger i m)na ed yOu peisenal morai comvighions? Cnase sameting you would ndt 6o and wiile a let-
16 13 yOur COMMANDNG GiLoer expaning whty you cannyt failow an ¢rder that goes aganst your Conscience

RESEARCH - Did anyore hetp ire Jeas™ Research tne foliowing  Denmark rescuers Ravut Wa: nc":'g Pe
ran the sk of beng put 1o ¢2ath Can you think of wiy Some people (inere werenT mary i made e 0eCisien
protile of 3 rescuer Somegae 1as Said tnal heroes are peaps who ave ahie 1o cvercenie the inshrct for sextp
WwOuiG (OF SROLid peope put Ineit own hves i jeopardy 10 heip ciners” Srow tre vicey Courage tc Care

esCusrs ray, ndt dingy werg Caught heiping Jews they
1o heip gespae the 1 \«’ Try 10 come up with 2 “genenc”
esenaloT Whatis you delindion of @ nerd™ Why

WIS were S0me ot the non-Jewsh viclins ¢t Nazt persece! o™ Wit reasers Gid the Naz s give for G0 g 4'r 'hese §roups™ 1 whd' ways was e Pessecylion simi
tar 10. and 0 whai ways different from that of the Jews?

Imagine the Nal:s hag won Ihe war What would the worig 22 ke ogas” DisCuss now the v story 0 e Seoong Woria Vezr ~grt e wr fon Haw wourd the Nazis
present the destructor of the Jews?

CLASS PROJECT - Dasign memqriais commemeraling ik Suitening anc Gedil of e, s

iH:gh School - upper grades) Ar excellent hirsis the BBC production “Worid at War Part 20 Geroc: The 1060475 Quksbes 370 actiwiles are Dased on the film.
It 15 suggested tnat the film be previewed and. when shown sicpped at appropriale points a:ang the Na-,

Why did the himmiakers choose 10 siarl wilh a segment outtining Nazi racia! beliefs? The Nazis fpoked 1< ™2 ~iaw of naiure (the weak 96 under ) and the way animals
are bred to improve the stock as examples for humans to foilow 1S this legitimate?

A good example of newspeak” 15 Himimier's adjutant Kar! Wel explaneng how he cam = e SS by taie ™ He a1se says that o nigvet oceurred fo himthat Nazism
would one day exterminate people they considered 1o be rac &y and cutturaity wfenor DL oubeheve b .7 Wiat was the SS? How @i ane on?

Viny gid Hitier blame ine Jews for starting the war?

Were the Nuremberg Laas (the laws made aganst Jews! sim.ar 10 the Jire Croa taws 1~ ire US?

Wral do you think went thiough the minds of those who v.ete des:gring the cremalend and the gas chiamuers? Do yae e iney wrew hove they were going 10 0e
used?

Some of the footage in this fiim was taken by the Germans Wiy do you think they wanted 12 1im and show ingse her:oss?

One of the Jews being wrierviewed worked 1n the cromatona a3 was assigned (o rermovy tre bodies fie™ e gas chamibers Amy persan he sad without excepiion,
s capable of doing the worst things qust to live another menute s what he says true?

@ Canister containing Zykian B gas. This was thc 9as used {0 ke 0ahons ¢f Jews 7iose 123+ ~.513n0 & nae Gypsies ana ters 6t tousdngs of Russian
pnsoners of war

@ Boy with arms raised. Inine sping 0! 1943, the remaining Jews of Warsaw (Peiand) 10se up zganst the Nazs in the first iarge-scale revolt agamst German
rule in all of Europe  The uprising took place alter most of the ghello popuiation hac been wited 1 @ death camp catied Trebhnka  The boy was one of the fighters
dragged out of underg: .nd bunkers by the "victonicus™ German troeps  What afe scme of ihie reasons (hat might explain why Jews wa led so ieng to attack their
killers?

YOU ARE THERE - Report on the ighting Pay particular altention 1o e ngmbers engaged n the batt'e e weapans at their dispesal the teaders the spint. and
why they waited sa long befaie stiking back al the Nazs

@ Women with caps. Femate Jewish partsans i the Hutceaust Can you thisk of seme reasons tha' made armed resistance difficul 1o carry oul? Nevertheless.
Jews fought back. against overwheiming odds. as :n Sobibor. Trebimka ang Auschwilz Twenly thice vear cld Ilannah Senesh a Jew:sh woman from Paieshine, wrote
‘Birssed 15 the Match ™

Blessed 18 the malch consumed w kindlng o

Blessed is the fiame thal burns i the sectel fastness of the hearl
Biessed 15 the heart with strength 1o slop 1!s Bealing lor honor's $gke
Rlessed is the match consumed i kindhing Hlame

RESEARCH - Hannah Senesh was air-dropped inta Hungary on D Day. caueht and executed on Noveate 7 1944 Thete are d number 2 Books on Ihe young hero-
mz Have a student. or students repast on her exploits

8 1
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RESEARCH - We teng 15 ok 2 1es,stance 1n purely military terms But armed feSisia 0245 onty ore form o resstar e Locaie examiies ¢ nGn -vic'enl 1¢s:siande
SE7h as 4 and WALIRG DrOJuCR by Jews i e Heiecdus!

@ Anne Frank. Anne Frark who was kiled by the Nazis kepl a diary :» Miding Ihat iame world 1amous [0 11 She wedte 13t $he LRueved PRCLie were bas.Laty
000 * despile everything * Trace her fate alter the hideout was betrayed  Was Anee Franw s diary a form ¢f resstance”

Do yoy ke Avne Frack pelave (P2 people are Las<ally QOCH gesoile dverylh ng 7 Im2e yju aie She @nd s in2 megme L0t ey
Aie”

vowbawe,'g you

TO THINK ABOUT - Tne He 5caus: was d agedy Of CIviizah-on »o Whon 7y 208 manteres o Be Jews (el o2t L peralh
4

Not 3l vachms were Jows oot aff Jews werg v otms afie Woege

ArE more 37, £83578 10 e iedreag e 1he Ho'otaust?

“STATUE OF LIBERTY" / Panel 4 (Tep Centes

Whap 2 tev, a5 300 Crinese stagents demansiraied 2g2inst the Commyn s 3-0atrst L e G umIy 1Ty POt &7 gty aime Qe ot Liserty Wy s
y0u IR th s statae has become the symbol of freedem througnout ing wend”

® Female workers in American factories. Report o the changes 1 e Amer {27 wra[ 'aCe 1BSuhAg 11Im IR war W 3l was Ine iei2 ot women espere’y

i3 L ESHE

Mgty WO en ke INGSe depictad o this pnotograph? Write aos 16 alract ferraie workers What 'Dulons’ would you [us7 1 atlidh them™ Wnile ‘qive a pairnioic
speech for 1he 2ha +nan gf 1he baard fry 5010 gel [he manmum out oF 12g workers What o0 y0u think happened 10 thess (oS wien the war ended?

tan

@ STOP. Wl Amerncar 1130ps were hgnting « Europe for freeaom Presioent Rocsevert odered Americans of Japanese sescent 1o T impnsoned in specia’
internment samps Why” Did the govarnment have a right to ¢o this? Weie Amencans ot German or lialian gescent smstar'y b awzy” The Fifth Amendment pro-
wdes that *Ne perscn shall be deprived of tiberty of property withou! due process of 1aa ~ horerialsy v US (19441 uprerd the 2xctustan of Japanese-Amencans from
ine West Ceast of the Umited States dunng World War II. Research the case  Whal were tre arguments used on both $iges” How ight the arguments De presented
1003y Do you ek the cuicome would be different? lromically an army ymil CONSISERG nliely of Japanese-Amenicans was the most tghly decorated unit it Wer's

War Il Has the goverament ever acknowledged « made a mistake apoiogzec. o CoArpensaeg ine vichims® How £an we prevert sometning ke Ihis from happening
agan’

“D-DAY to V-E DAY" / Panel 5

D-Day was the icng-awarted Athed nvas 00 of Europz Consett maps of the farc:g or D-Tay (- vvasion of Birepes V- Day - vocicry Europe Day Tiace the progress
of the Ailied torge

1

CLASS PROJECT - In groups work cn a number of pamphilets intenced to demora: 22 1 engmy Do s for Dotk s-ges Triws2 may £onsist of lext 0 dranng

YOU ARE THERE - You are covering the fanding as a radio reporter  Descnibe wnaiy 2o see

CLASS PROJECTS - The quate "Baundtogetnes by~ 1s Eisenhowars Trace "us career Compose a specch for i 225:iged 10 3d0ress Ihg oons as they &'
about 1o set out for Europe and hil the beaches  Find out of he gave Such @ speesn I'so (7™pares youss e Nis

Marshall “Marsn™ McMatt Deary excerpis Firid Clearfieid. lowa What kind of tean < 517 Ho are s people empioye 37 i Cizarheid ar average Amens < low
How Could you f:nd out? How do you thirk the war changed Marsh ‘s life i at a1

Make some adai:onal eines in Marsh's diary recording his thoughis and feelings upg s tetumn Have himge a1 e 223" irgh schog! about his experi-
eaces -0 Europe Woile a speech for Clearheld s mayesi celedrating the victary a0 hae oning Marsvs rcte

¢® Liberation of Dachau. Amengcan seldiers bberating te fast corceni al on ca™p estabi.shed oy the Nars m 1934

“LEGACIES" / Panel 6

€D Courtroom. Nure herg Tnals Afler the war. Ing viclors put 12 igsers on ta! Thw praserytien argued that the Hagis 144 siarted Ihe war and commilted crimes

agamnst humandy  Only e top Naz:s were tried  What do you think tney argued i e+ sun Gefense? It you were asked I draw 4 ("3t gesignating an cider of
responsibility whers would you begin? Who was most respoasibie wio tne ieast”

T0 THINK ABOUT - 'Tre victims died nol because of the kiliers  They died beuduse of the irdiffereare of the others © (E16 Wikse 1

The German clergyman Mariin Niemogtler wiote “In Germary i Nazis came for the Comaiatists. and | didnt speak up because L wasnt a Commamst  Then they
came for the Jews and ) didnt speak up because | wasn't a Jew  Then they came for the trade unimisis. and | dwdnit spegk up because | wasnt 3 tradc unienist Then
oy caee for e Gathoing and Dwds 3 Protestant Then ey cam for mi g by thes bere vt o one Wi 10 speak foo e

Read the poers T Hargman (Maurce Ogden)
YOU ARE THERE - Report on the Inas
RESEARCH - {ieutenant Cattey and the destruct or of My La. 10 Victagm

€ Genocide Convention ol 1948 The Convention bsts the folleveng acls 45 geneodal (a1 Koihng members of 1he group (DY Lausing senious bodily or snenlal harm
1o members of the group {c) Dehberately infliching on ke group condiions of life Caleulated to Ling about ts physical destruction i whole of in part, (d) Imposing
Q '
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measures intended 10 prevent births within the group (e} Forcibly transfesrna children of the group ta another graop 10 yuur opmion. was anything feft out? Do you
know of arything gong on inday thal nught quahly as genocae?

€® Dr. Martin Luther King., Jr. Abroad.  biack soldies mignl Le a | Letalor ang dance with asyonie b pleased Gut it Suhie a5 ¢! the US he was barred from
Mary areas of Lie. and in the army he fought i all-black units  Some black soldiers helped hberate congentialion camps  Imagine being a black soldier wnting letlers
to tus famuty batk home expressing his cunficled feelings about hightng e Gverthroa tytanny in Futope ang facing dis: amimation i the counley of us Luth

otz 5 e Mnoan Anencan struggie for equal nghts D"’]dﬂ*'HmUC‘ln e lhies and s ongosng The Leal Rieyrts ACHwas passi-d 111 1954, four yaars betere the
19538%:rahan of i8S msprrathienal ieader. Martin Luthier Keng UGan yon i ot 3 conneuiaes Detween the cavil 1gRts siruigoie @y the US and ihe war? List seree of the
Lhanges resyitig fromy e cvd Hghts and fenmst moveiients How md !t Wy .'nangu« enca? Do yau 1menk the channes are hikely to e permanent?

Tne twenty-hve years that Lol xed the beration of Eutgn? from Massns we=essed nomurcus Successiul aempts ot e pant of Foropras Lolomes 1o free themseives

rem ther Lrmer masters What are some 6f the few @ ciranes egtahnghes r,g'.a.ge.'. 1945 and 19707 Carryou think 5F adys ~ which tnésse aaional iberatius Strug
G'es were connecled 1o the war?

€ The flag of Israel. Because of the Holocaus! thete was a cirmate .t symipatng :a the word Inat favores Siealon of a Jewish Stale vnere Jews would not te per-
secuted [0 1948 the Unitea Nauions oft:cially deciared lsrae! the Jewish )1dlf’ 4nd [srael look 1S place aiong the nations of the world  142.000 survivors of the
drps and the desiroyed Jewssh communities in Europa found new Lle i this Jewish state  Taday the center of Jewist hife outside [staei has shilted to the Urited
Slates  Aiter the greatest catasirophe in 4.000 years of Jewish history Jews have rededicated themselves 1o maintaining their tradiions and cultuze. thwarting Hitler's

pian to destroy them ! Research - What 15 the populanon of Isract today”® What part of ihe pogutalion s native-born and what are the countries of oniqin of the oth-
ers? How tha the Etropian Jews wind up in Israel?

€@ “The Holocaust” (George Segal). Memorial ¢ the viclims. incated i Lincol: Park. San Francisco. March 18, 1983 "My greatest memory of the
Huiocaust.” wnies the sculpler. “was my horror at the photographs 1n Lite magazine that appeared at the ime of the uncavening of the camps  The ong visual hogk |
uncevered was the arrogant contempl displayed by the Germans in their chaoti heaping of corpses  In any celture. f @ human being dies. there’'s an elaborate orderly
nteal that accompanies the burial The body 15 laid out 1n a siraight ke Hands are crossed  There's a burtal case and a prescribed. a!most immovable succession of
events that involve the expression of griet of the family the expression ¢l Iove the expression of the religious beliefs in whatever crvilizaion  It's a prescribed order.
ancif a medern stale turns that order topsy- turvy and tntroduces this kind of chaos. it is an unthinkable obscenity 1 determuned that | would have lo make a heap of
bodies that was expressive of this arrogance ard disorder ™ Some survivors have commented that Segai missed the mark by portraying the inmiates as teasonably well
ted ang not at all true to the emaciated survivors the Allies found upon the liberation of the camps  {Source. "George Segal's Holocausl Memorial  An Interview with
the Arist.” by Maithew Baigell in James E Young. The Art of Memory Holocaust Memonials in History ™ [Pestel. Murich and New York 1994), pp 83-87). Do you
Ihick fus approach 1s appropriale? How would you have done i? Field Tup - Bay Area students visit the sile i Linco!n Park  Have a survivor address the students

€D United Nations. Foundzd :n 1944, 1he UN was the successor 16 the League of Nations, tie first international organization tormed to promote international
peace. security. and cooperation. The League of Natior. uttimately failed in this task Do you think the UN has a better chance? Explain  In which countries is it

active today? What are come of s goals in addition to teeping conihicts to a minimum? What have been some of its major achievements and failures? Debate. The
UN has succeeded in keeping conflicts to a munimum  Qr  The UN 1s a useless organization

€ Question Mark - Can you think of any other legacies of the war in addition to (hose depicted? {Examples may be the Cold War and the atomic age )

CLASS PROJECT - Produce yaur owit Woild War Il cctlage or nne abort the 50-year anniversary commemoral:ons

BAY AREA RESOURCES

THE HOLQCAUST CENTER OF NORTHERN CALIFORNIA
639 141h Avenue. San Francisce, CA 34118 (415) 751-6040

The Holocaust Center of Northern California 15 dedicated 1o teaching young people aboul racism. discrimination and indifference during the Holgcaust and
today The Cenler conducts a number of programs lo educate and train Students and teachers HCNC's resources and programs include

¢ 12.500-volume library and archive, curricular guides. lesson plans. educalional pubhications extensive bibliographies, documentary poster sets, shides. fitms,
videos and educational consulting services

* Speakers Bureau -— Survivors give history a human face Ly speaking (o individual classes as weli as in school-wide assembhes

* Teacher Traiming -~ In-service workshops combine Hotocaus! history lectures with irnovative teaching strategies designed to help students develop crilical
thinking sklls

* Sludent Docent Course — A 40-hour coilege-level course Ihal repares exceptional high schen! jniors and senors 1o teach the history of the Holocaust to
their peers

* Pubhic Leclures - - lectures by Holocaust scholars

THE AGENCY FOR JEWISH EDUCATION OF THE GREATER £AST BAY
401 Grand Avenue. 51h Floor, Oakland. CA 94610 (516) 839-2900

THE JTWISH COMMUNITY RELATIONS COUNCH
of San Francisco The Penasulg Marrand Sanuma Countirg 121 Shengrt St S0 301 G0 brges e CAGH00 (415) 957 1441

SEST COPY AVAILABLE
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EDUCATIONAL VIDEOTAPES ON THE HOLOCAUST

Avaiiabie from the Ballat Educat:onal Resaurce Center Bureau of Jew:sh Educat:on af the San Francisoc e Ferimsy 1 Mann ang Sonoma Cognt es, 639 1410
Avenue. San Francisco. Ca 94118-3599. (415) 751-6963. ext 135 Fax (415) 668-1816

Code E<Elementary, JH= junior High. SH= Sentor High. A=Adutt

Asterssk (7 refers 1o fims for whch there are Sludy guides avariatie at The Hx'acaust Center of Northen Caino 2

DEARKITTY
2dmmn 1987 £-A
Effect-vely mues archval footage. fam -y 1hotos. and teat o Anre Frame s giary 10 pamt a reai-st | olure ¢
THE DIARY OF ANNE FRANK
151 run. 1984 JH-A
Featyre fim documenting the 1de of Arrs Faank as reveqies i the iary ag through those who knea har
JUST A DIARY
25 misi 1985 JH-A
Porizait of Anng Frank's iife ang tiary  Inctudes mierviews weth Dutch actors who performed a play about Anne Frank
THE COURAGE TQ CARE”
29 min 1986 JH-A
Stx gentile rescuers and Jewish Survivers recali Sourageous acts ot compassion Message that one perscn makes a difference and t be human 1s 1o care
THE EYE OF THE STORM®
5 min JH-A
Award-winning documentary of a third-grade t1eacher’s classroom expenment damonstrates dramalically the effecis of discrimmar ot
DANIELS STORY * '
14 min. 1993 {ages 8-13)
Created by the United States Hulocaust Memanal Museum ahout the Holocaust expenence of chidien
THE WAVE
46 min 1981 JH-A
Based on true story of a Paic Aitg leacher who performs an expeniment 1o illuslrale \he dynamics Inat allowed the German people to embrace Nazism
THE HANGMAN™ '
12 min. JH-A
Based on Maurice Ogden's award winning poem. this ammaled f:im creates a chillingly depicts the forces of evil as they grow and flourish in the soil of
apathy and social irrespensibility Narraled by Hersche! Bernaid:
THE WORLD AT WAR SERIES. PART 20: GENOCIDE 1941 - 1945°
52 min 1975 JH-A
This historical documenlary moves chroriclogically from the assert'on of Nazism's master race theoiy in the early 1930's through the persecution,
ghelloization, deporlation and mass murder of European Jewry
WARSAW GHETTO
51 min 1967 SH-A
Presents Iife within the walls of the Warsaw Ghetto from on-the-spot records of German photographers
NIGHT AND FOG*
34 min 1955 SH-A
A powerful documenlary conlrasting graphic scene. > Hotocaust atrocilies with peacetul views of the camps today In French with subtities
A DAY IN THE WARSAW GHETTO - ABIRTHDAY TRIP IN HELL
30 m:n 1992 JH-A
Iri 1941 German Sergeant Heinze Joesl celebrated his birthday by touring the Warsaw ghetto and illegally photographing its mhabrtants  Documentary pairs
his photographs with dramalic readings of ghetlo diary enlries
CAMERA OF MY FAMILY FOUR GENERATIONS IN GERMANY. 1845-1945
18 min 1978 JH-A
Presents the history of a Jewish famely living in Germany and their fate undar e Nazis

dartre e Nargl oo s smels BLl grpping

SUGGESTED READINGS

Awnszten Reuben The Warsaw Ghetlo Revoll (New Yotk Schocken, 1981) Hislory of Jewssh resistance and the Warsaw Ghetto uprising

Bachrach, Susan D Tell Them We Remember United States Holocaust Memonial Museum (Bostori Littie. Brown and Co . 1994)  The story of the
Holocausl

Baudot. Marce!. Bernard. Henn, Brugmans. Hendrick, et al eds The Historical Encyclopedia of World War I (Mew Yotk Facts on File, 1989) Useful
relerence quide for the we.

Boas. Jacob We Are Wilnesses: Diaries of Five Teenagers Who Diea i the Howcaust (New York Henry Holt & Co . 1995) Five young people who laced the
worst of human evit withoul losing their own humanity.




T

Boonstra. Janrense, Jansen, Hans , and Knigsmeyer, Joke, eds. Anti-Semitism’ A History Portrait (Amsterdam. Anne Frank Foundalion, 1993). This pictoriai
history concentrates on the most important developments and moments in the history of anti-Semilism

Bridenthal. Renate, Grossman. Alina and Kaplan, Marion When Bioiogy Becomes Destiny” Women in Weimar and Naz: Germany (New York: Monthly Review
Press. 1984). Collection of works analyzing the expeniences and roles of women in Nazi Gesmany

Chartock, Roselle and Spencer Jack eds The Holocaust Years Scciety on Trial (Toronto Bantam Books. 19768) A coltection of readings for Sth graders
Delpo Charlotte None of Us 1! Retars (Boston Beacen Press. 1968) One woman's struggle for Surviva® i 8 £23!™ Lamp
Fsenbcrg Azniel The Lost Gensrgtion Chuidrer: i the Hoipcaus: (Pringeton Prignm Press. 1982) 120 seiections Uy a~d about chegren i the Holocaust
31 Clyae 50 Things You Can Do To Combal RazwsmHiew Yore Delt 1994) Practical approaches te frghtiog fai-se Desigred for hgh school studenis
F(ank Anre The Diary of a Young Grl (New York DJuD eday 1995} World-famous diary 0! a young Dutch guei = feing in Anustergam during the war
Friedman lraR The Other Vict:ms (Boston Haughian M Hin Company 1990) First-person Slores of 8on-Jeas tes=luted by the Nazs
Giibert. Mastin The Holocaus: A ips and Phciographs (New York Hti and Wang. 1978) Atlas presenting the rec.” 3 i ™e destuction of Jew:sh hife 1 Europe
Keen. Sam Faces of the Enemy Reflections of a Hestiie Imagination (San Francisce Harper Press 19861 A syt sicnca' icok ai the ¢ alure 0t hatreg
Examines the creation of the enemy through symbols and images (Video aisc available)
Landau. Ronnie S The Nazi Holocaust (Chicago lvan R Dee. 1992) Excellent general overview
Meltzer. Mitton Rescue The Story of How Gennies Saved Jews 10 1he Holocaus! (New York Haiper & Row. 1988 H s'res of excepinna’ acts of courage
Parker R A C. Struggle for Survival The Hisiery ¢t the Second Werld War (Oxford Oxferd University Press 198%) 4 1mdughitu? accoutit of any the war Started.
how 1l was wor and !ost. ts impact on ordinary men ang women. and its CONSEQUENCES in 3 new erd in world at'a.s
W:esel Ehe Night (New York Hill & Wang. Avan Books 1972) Persona! account of Waesel's internment i the Aus o 12 0galh carm p
oung. Peter. ed Atlas of the Second Woiid War (New Yerk Paragon Books. 1979) Atias with over 200 coler maps 3 2 0Clures

PEDAGOGICAL RESOURCES

Furman. Harry. ed. The Holocaust and Genociaz A Search for Conscience (New York Anti-Defamat:cn League ot G ¢ Brih. 1983) Excellent. f semewnat
daled. short course on the Holocaust

Stern Strom. Margot and Parsons, William  Facinig History and Ourselves Holocdust and Human Behay-or Broxa e 1A% Internaniona! Educations Inc
1894)  Comprehensive anthology and 1dea book for dealing with the subject of genocide

DOCUMENTARY SOURCES

Dawidowicz. Lucy S A Holocaust Reader (New York Behrman House. 1976) Celiectinn of documents about the Ha'ocaust wiih historical expianalionrs
Eisenberg. Azniel. ed Witness to the Holocaust IPrinceton Piignim Press 1981) Documents. testimonies. and meme «s of Jews and non-Jews

POSTER SERIES

AVAILABLE FROM THE HOLOCAUST CENTER OF NORTHERN CALIFORNIA

Teacher Guide for Artifact Posters

U'S Holocaust Memonal Museum,1991 Explanatory matenals for color poster series developed by the educationa® stz

Simion Wiesentha! Series Posters documenting ai aspets of the Holocaust  Photographs combined with extersive expanairy text Excelient for imgh school
students

ADL/B nas Brith Series Twenty black and white posters on the Holacaust  Inctudes charts and imeling

HOLOCAUST CURRICULAR RESOURCES AVAILABLE AT THE HOLOCAUST CENTLR OF NORTHERN CALIFORNIA

The Holocaust and World War Il Jacob Boas. Published by the Holocaust Center of Northern Califormia, 1992 A 150-page :tustrated textbock on the
Holocaust. chronology. glossary, bibliography. discussion

Resource and Guidelies for Teaching About the Holocaust  Jacob Boas. Hoiocaust Center of Northern California 1994 Set of six flexible lessen plans using
multi-disciplinary malenia's covering subjects such as the nature of human behavior. the Holocaust and moral decision makirg

The End of Innocence Anne Frank and the Holecaust Karen Shawn. Published by Internalional Center for Holocaus! Sidres  Anti-Defamahan League of Bnai
Brith. 1989

for use in eighth and minth grades

A World of Difference Teacher Student Study Guide A Prejudice Reductan Project of the Anti-Defamation Ledgue of Bra Brir 1986 Muiticultura! aware-
ness program focusing va 1ssues of prejudice and discnmination
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