
ED 386 321

TITLE

INSTITUTION

REPORT NO
PUB DATE
NOTE
AVAILABLE FROM

PUB TYPE

EDRS PRICE
DESCRIPTORS

IDENTIFIERS

ABSTRACT

DOCUMENT RESUME

PS 023 575

Promising Practices: Parental Involvement in School.
Hearing to Promote farental Involvement in Their
Children's Education, before the Subcommittee on
Education, Arts and Humanities of the Committee on
Labor and Human Resources. United States Senate, One
Hundred Third Congress, Second Session.
Congress of the U.S., Washington, D.C. Senate
Committee on Labor and Human Resources.
ISBN-0-16-046141-3; Senate-Hrg-103-816
7 Oct 94
63p.
U.S. Government Printing Office, Superintendent of
Documents, Congressional Sales Office, Washington, DC
20402.
Legal/Legislative/Regulatory Materials (090)

MF01/PC03 Phis Postage.
Administrator Attitudes; *Educational Attitudes;
Elementary Secondary Education; Government Role;
Hearings; Parent Attitudes; *Parent Participation;
*Parent School Relationship; Program Descriptions;
Student Attitudes
Congress 103rd

These Congressional hearing transcripts present
testimony on the need to encourage parent involvement in children's
education, focusing on national and local programs and activities
designed to promote such involvemen. Testimony was heard from: (1)

Senators Christopher J. Dodd and James M. Jeffords; (2) Secretary of
Education Richard W. Riley; (2) the chair of the National Coalition
for Parental Involvement in Education; (3) a mother and her
llth-grade daughter; (4) the executive director of the Vermont
Chamber of Commerce's business-education partnership; (5) a mother of
three children; and (6) a high school principal. The prepared
statements of four cf the witnesses and related materials are
appended. (MDM)

***********************************************************************

Reproductions supplied by EDRS are the best that can be made *

* from the original document. *

***********************************************************************



S. HAG. 103-816

PROMISING PRACTICES: PARENTAL INVOLVEMENT
-1(.1 IN SCHOOLrn -
VZ)

U S DEPARTMENT OF EDUCATION00
EDUCATIONAL RESOURCES INFORMATION

CENTER IERIC1
XTh,s document nas been ,eptd,, ed as
rece,,ed from Me pe1500 of 019.1 /01100r.12

0 fo,.. chandes have been made 10
aopovo reprod.,:lion itady

HEARING Pomp, of ',oil ,,r opin.wiS stared in this
d,,,,rnetlr de not neres.way 100,esent

OE RI posil.00 or policy
BEFORE THE

SUBCOMMITTEE ON EDUCATION, ARTS AND
HUMANITIES

OF TI IE

COMMITTEE ON
LABOR AND HUMAN RESOURCES

UNITED STATES SENATE
ONE HUNDRED THIRD CONGRESS

SECOND SESSION

ON

TO PROMOTE PARENTAL INVOLVEMENT IN THEIR CHILDREN'S
EDUCATION

OCTOBER 7, 1994

Printed for the use of the Committee on Labor and Human Resources

03-674 CC

U.S. Govxami ENT PRINTING OFFICE

WASHINGTON : 19144

2 ..11c I S. t 0,Numm,-10 Pi num,. I Ms
N1115MOMMIICIII ol I 115 .011M m,s1011.11 MR V .76411.,

ISBN 0-16 046'41 3

BEST COPY AVAILABLE

5



COMMITTEE ON LABOR AND HUMAN RESOURCES

EDWARD M. KENNEDY, Maasachusetts, Chairman
CLAIBORNE PELL, Rhode Island
HOWARD M. METZENBAUM, Ohio
CHRISTOPHER J. DODD, Connecticut
PAUL SIMON, Illinoia
TOM HARKIN, Iowa
BARBARA A. MIKULSKI, Maryland
JEFF BINGAMAN, New Mexico
PAUL D. WELLSTONE, Minnesota
HARRIS WOFFORD, Pennsylvania

NICK LITTLEFIELD, Staff Director and Chief Counsel
SUSAN K. HATTAN, Minority Staff Director

NANCY LANDON KASSEBAUM, Kansas
JAMES M. JEFFORDS, Vermont
DAN COATS, Indiana
JUDD GREGG, New Hampshire
STROM THURMOND, South Carolina
ORRIN G. HATCH, Utah
DAVE DURENBERGER, Minnesota

SUBCOMMITTEE ON EDUCATION, ARTS AND HUMANTTIES

CLAIBORNE FELL,
HOWARD M. METZENBAUM, Ohio
CHRISTOPHER J. DODD, Connecticut
PAUL SIMON, Illinois
BARBARA A. MIKULSKI, Maryland
JEFF BINGAMAN. New Mexico
EDWARD M. KENNEDY, Massachusetts
PAUL D. WELLSTONE, Minnesota
HARRIS WOFFORD, Pennsylvania
TOM HARKIN, Iowa

Rhode Island, Chairman
JAMES M. JEFFORDS, Vermont
NANCY LANDON KASSEBAUM, Kansas
DAN COATS, Indiana
JUDD GREGG, New Hampshire
STROM THURMOND, South Carolina
ORRIN G. HATCH, Utah
DAVE DURENBERGER, New Mexico

DAVID V. EVANS, Staff Director
PAM DEvrrr, Minority Profeuional Staff

(H)

'Ls



Elf

CONTENTS
STATEMENTS

FRIDAY, OcroBER 7, 1994

Page
Dodd, Hon. Christopher J., a U.S. Senator from the State of Connecticut 1

Jeffords, Hon. James M., a U.S. Senator from the State of Vermont 3
Riley, Richard W., Secretary, U.S. Department of Education, Washington,

DC; accompanied by Sue Ferguson, chair, National Coalition for Parental
Involvement in Education 6

Jackson, Carolyn, New Haven, CT; Jaychelle Jackson, student, Cooperative
High School For The Arts, New Haven, CT; Barbara Jennings, Washington,
DC; James Clayrwitinprincipal, Robert E. Lee High School, Houston, TX;
and Winton I. .ch, executive director, Vermont Chamber of Com-
merce, Business/Education Partnerships, Montpelier, VT 13

ADDITIONAL MATERIAL

Statements, articles, publications, letters, etc.:
Secretary Richard W. Riley 39
Carolyn Jackson 42
James Claypool 44
Winton I. Goodrich 45
Articles from The Wall Stivet Journal 50



PROMISING PRACTICES: PARENTAL
INVOLVEMENT IN SCHOOL

FRIDAY, OCTOBER 7, 1994

U.S. SENATE,
SUBCOMMITTEE ON EDUCATION, ARTS AND HUMANITIES,

OF THE COMMITTEE ON LABOR AND HUMAN RESOURCES,
Washington, DC.

The committee met, pursuant to notice, at 9:40 a.m., in room
SD-430, Dirksen Senate Office Building, Senator Dodd presiding.

Present: Senators Dodd and Jeffords.

OPENING STATEMENT OF SENATOR DODD

Senator DODD. I would like to welcome everyone here this morn-
ing, including our distinguished first witness, the Secretary of Edu-
cation, Secretary Riley. This hearing of the Education, Arts and
Humanities Subcommittee is on the critical topic of parents' in-
volvement in their children's education. I think it is fitting that we
are spending part of today, scheduled to be, hopefully, the last reg-
ular day of this Congress, talking about education.

I want you to know this tie I am wearing this morning has pen-
guins on it. It is the closest thing I could find to a duck this morn-
ing, not to reflect, at all on some of the views of our last few days
around here.

But it is appropriate, I think, on this last day of Congress with
the school year now underway across the country, that we talk
about parental involvement. Unfortunately, this Congress has been
popularly characterized by the things it has failed to accomplish
rather than the things it has. I, for one, regret many of the oppor-
tunities we lost this year, and I know my colleagues do as well.

But in one area, this Congress's achievements, I think, have been
dramatic, historic, and rather numerous, and that is in the area of
education.

I am pleased that Secretary Riley is here with us today because,
frankly, in my view he was the driving force, of course along with
the President and others, behind many of these achievements.
Without Dick Riley's insistent demands that we plow ahead on the
education reform areas, it might not have happened in such a
major way.

We passed the Goals 2000 legislation, which included a strong
set of national education goals and new Federal assistance for
States and communities to reach them.

(1)
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Just this week, with the passage of the Improving America's
Schools Act we reauthorized the Elementary and Secondary Edu-
cation Act, which provides Federal support for our most disadvan-
taged students.

We expanded Head Start, which provides an early boost to our
neediest young children.

We passed the Safe Schools Act, legislation designed to take vio-
lence out of these institutions.

We launched the School-to-Work Program, which will help thou-
sands of Americans make the sometimes difficult transition from
the classroom to the workplace.

We initiated a direct lending program, which will cut financial
aid costs for students enrolled in higher education all across this
country.

We established the Corporation for National Community Service,
which through Americorps will provide thousands of young Ameri-
cans with the means to pursue higher education.

In my view, this was truly the education Congress, and again, I
want to commend the Secretary, the White House. I also want to
note, as well, that in every one of these efforts, we wouldn't have
achieved them had we also not had the tremendous backing and
support of peop'e like Senator Jim Jeffords and Senator Nancy
Kassebaum and others. These are truly bipartisan efforts.

In fact, some of our colleagues took a lot of heat because they
supported some of these programs. On this the last day of the
103rd Congress. I want to go on record as commending them for
standing up for education and not getting caught up in what hap-
pens all too often around herepartisan politics. But because of
their efforts, as well as those of the Secretary's, we have made this
the best Congress in the 20 years that I have served here for Amer-
ica's children.

Our knowledge of the important role parents play in their chil-
dren's education has guided these efforts in many ways. During
consideration of the Goals 2000 bill, we added a national education
goal on parental involvement. As part of the Elementary and Sec-
ondary Education bill, we required school districts that are major
recipients of Title I money to devote one percent of those funds to
efforts to increase parental involvement.

The fact is that parental influence is critical to a child's success
in education, and this simple fact has been demonstrated in study
after study, for children from all income levels. More than anyone
else, it is parents who will determine how successful students will
be, and it is parents we must incorporate in the educational proc-
ess.

Parents care a great deal about their children and they want bet-
ter lives for them, but barriers exist between many parents and
their children's schools. It can be everything from hectic work
schedules to parents whose experiences in school may have been
less than positive. The challenge we face today is providing today's
parents with the tools to be effective in their child's educatior. Un-
fortunately, we are falling short in this area now, and I will give
you a handful of statistics that prove it.
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Nearly 30 percent of parents report that they never or seldom
help their children with homework, and only a third of parents be-
long to a parent-teacher organization or attend parent-teacher or-
ganization meetings. Only 35 percent of parents report contacting
a school regarding their child's academic performance.

Only 53 percent of parents with three-year-olds read to their
children every day, something I have heard the Secretary speak of
quite often just sitting down, being quiet, taking a few nights off
and reading to your child. That simple, simple effort can make a
great difference.

Only 38 percent of parents with three- to five-year-olds visited a
library with their children at least once in the previous month.

Clearly, there is no way we can legislate parental involvement.
I wish we could, but we can't. It is a choice each parent must
make. However, I think we can and must work together to be sure
that it is a viable choice for all parents, that school doors are
opened and are perceived as being open to them, that work envi-
ronments accommodate the needs of children and that communities
support parents in these roles. It is not an easy task but is one that
I think we must undertake to ensure the success of all of our chil-
dren

Today, we are going to explore some of these issues with the Sec-
retary of Education and with a panel of witnesses who bring sub-
stantial experience and knowledge to our discussion. Hopefully, the
testimony that we are going to hear today will provide us with a
better blueprint for plugging parents into the educational system
and putting their children on the road to success.

I am pleased to welcome you, Mr. Secretary, but before I do, let
me turn to my colleague and friend from Vermont who has just
been tremendous on these issues over and over again, and as I said
earlier in my remarks, You just don't get these things done with
just an administration or just a chairman of a committee. It takes
a cooperative effort. We would not have had the success we have
had in these education bills had it not been, for Jim Jeffords.

OPENING STATEMENT OF SENATOR JEFFORDS

Senator JEFFORDS. Thank you, Mr. Chairman. I certainlyshare--
Senator DODD. Particularly those ltst points, I am sure.
Senator JEFFORDS. That is right. I agree with those in particu-

lar (Laughter.]
Senator JEFFORDS. but I also want to commend you for your

help. I know we are going to work together over the years ahead
to ensure that we not only have established the goals but that we
are going to work toward them and to reach those goals, which is
why we are here today, to start on that adventure. It is one thing
to set the goals, but it is quite another thing to be able to reach
them, especially with the resource problems that we have in this
country right now.

I look forward to hearing from you, Mr. Secretary. I admire all
you are doing and the outreach work you are going into now in this
area of parental involvement.

We can be proud of the educational accomplishments we have
achieved this Congress, as the chairman has pointed out. Perhaps
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the passage of the Goals 2000 bill, the Educate America Act, and
just 2 days ago the Elementary and Secondary Education Act are
concrete examples of the bipartisan force for education and what it
can accomplish.

It is a timely moment for us to come together today because it
brings the session of Congress to a close on a profoundly hopeful
note. The leadership and dedication of every individual in this
room can bring our children a brighter future.

I am looking forward to working closely with all of you when we
return, but Secretaries and Senators matter little in the education
of a child compared to parents. We have long known that parents'
expectations and encouragement form the bedrock for student
achievement in the classroom, and even though we champion pa-
rental involvement in Goals 2000, it is not easy for a parent to live
up to this responsibility.

In fact, as we will hear shortly, in our society today, for some
parents, it is nearly a superhuman feat to guide a child safely and
successfully through high school.

We must respond to the needs of parents who are striving to be
full partners with their children. We must provide opportunities,
such as today, to let parents, teachers, administrators, and policy
makers share ideas for improvement. And we must allocate the re-
sources necessary for our best-laid plans to become a reality.

If we want to reach the goals we set out in the Goals 2000, if
we want to turn our schools into vibrant community learning cen-
ters for parents and children to share, if we want to see cutting-
edge technology made available as a dynamic learning tool for stu-
dents to use with their parents and mentors, if we want to create
mentoring programs which bring the experience of the private sec-
tor to the doorways of those most in need, then we must be willing
to make education our number one national priority. We must en-
sure the necessary resources are there.

I am committed to making education the focus of our national in-
terest. I see clearly that every other challenge in our society, health
care reform, welfare reform, violent crime, poverty, is directly
linked to education. We can Lever have a truly healthy society
until all Americans are supported by the backbone of a good edu-
cation, and that support must begin at home, with the family and
community encouraging our children to reach for the promising to-
morrow, and today, we are going to hear evidence of how we can
accomplish that.

Thank you, Mr. Chairman.
IThe prepared statement of Senator Jeffords follows:)

PREPARED STATEMENT OF SENATOR JEFFORDS

First of all I'd like to thank Chairman Dodd for convening this
hearing. And I would also like to thank Secretary Riley for being
here as he launches this impressive national outreach program
through a wide national coalition represented here todayin sup-
port of the important goal of family and community involvement in
education.

We can be proud of the education accomplishments we have
achieved during this Congress. passage of the Goals 2000: Educate
America Act, andjust 2 days ago--the passage of the Elementary
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and Secondary Education Act are concrete examples of what a bi-
partisan force for education can accomplish. It is a timely moment
for us to come together today, because it winds this session of Con-
gress to a close on a profoundly hopeful note. The leadership and
dedication of every individual in this room can bring our children
a brighter future. And I am looking forward to continued partner-
ship with all of you when we return.

But, Senators r.nd Secretaries pale when compared to the role of
a parent in a child's education. We have long known that parents'
expectations and encouragement forms the bedrock for student
achievement in the classroom. But even though we champion par-
ent involvement in Goals 2000, it is not easy for a parent to live
up to this responsibility. In fact, as we will hear shortly, the reality
of socio-economic forces in our society today can make it a nearly
super-human feat for a parent to guide a child safely and success-
fully through high school.

We must respond to the needs of parents who are striving to be
full partners with their children. We must provide opportunities
such as today's hearing to let parents, teachers, administrators and
policy makers share ideas for improvement. And we must allocate
the resources necessary for our best laid plans to become reality.

If we want to reach the goals set out in Goals 2000; if we want
to turn our schools into vibrant community learning centers for
parents and children to share; if we want to see cutting-edge to use
with their parents and mentors; if we want to create mentoring
programs which bring the experience of the private sector to the
doorways of those most in needTHEN WE MUST BE WILLING
TO MAKE EDUCATION OUR NUMBER ONE NATIONAL PRI-
ORITY.

I am committed to making education the focus of our national in-
terest. I see clearly that every other challenge in our society
health care reform, welfare reform, violent crime, povertyis di-
rectly linked to education. We can never have a truly healthy soci-
ety until all Americans are supported by the backbone of a good
educationand that support must begin at home, with the family
and the community encouraging our children to reach for a promis-
ing tomorrow.

Thank you.
Senator DODD. Thank you very much.
We welcome you, Mr. Secretary. I note that you are accompanied

by Sue Ferguson, who is the National Chairperson for Parental In-
volvement in Education. Ms. Ferguson, we welcome you to the com-
mittee and know that you are going to be available to us to respond
to some questions.

Mr. Secretary, again, congratulations on a tremendous job well
done. I noted the lead editorial in the Washington Post this morn-
ing bemoaning the things we didn't get done, a classic example of
focusing on the negative and, failing to comment on what a tremen-
dously successful Congress it has been. As the saying goes, there
is not a desire to report about the planes that fly, only the ones
that don't. We have had tremendous successes that haven't at-
tracted a lot of attention because we have worked together and got-
ten the job done, and a lot of that credit goes to you. Welcome.
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STATEMENT OF THE HON. RICHARD W. RILEY, SECRETARY.
U.S. DEPARTML 4T OF EDUCATION, WASHINGTON, DC; AC-
COMPANEED BY SUE FERGUSON, CHAIR, NATIONAL COAU-
TION FOR PARENTAL INVOLVEMENT IN EDUCATION
Secretary RILEY. Thank you so much, Mr. Chairman and Senator

Jeffords. It is a real pleasure for us to have the chance to be here
this morning. I do think it is an appropriate time for us to talk on
this subject.

I would say that I am most grateful, speaking for America's
schoolchildren and parents and all Americans, for the leadership
that you, Mr. Chairman, and Senator Jeffords and others in your
subcommittee and committee and in the entire Senate and House
who have provided bipartisan support for improving education in
this country.

When you look at what has been done and what has not been
done and all of the comments about it, I don't think anything that
could impact the future of this country any more than the kind of
progressive things that we have done for education this year and
last year. So I think probably the most important thing has been
dealt with, and I am very proud of that and pleased, and the Presi-
dent joins with me in thanking you for your support.

Mr. Chairman, I request that my full text be submitted for the
record and I will give a statement.

I am pleased to have Sue Ferguson here. She is Chair of the Na-
tional Coalition for Parent Involvement in Education, referred to as
NCPIE. One month ago, I announced the formation of a broad-
based partnership with NCPIE, the Education Department and
other organizations, working together to promote greater family in-
volvement in learning.

I think it is interesting to note that when Cabinet members come
here, normally there are other Cabinet members with them or
other staff employees or experts in government, budget, or what-
ever. It really is a little different, I thmk, symbolic, perhaps, for me
to have with me a private citizen who is representing private orga-
nizations that are all tying together to help us bring about the kind
of outreach family involvement that this country needs. I think it
is a very good symbol to start with.

Mr. Chairman, I have been heartened by the response of the ini-
tiative that we have launched. Today, the Partnership for Family
Involvement in Learning is comprised not only of the Department
of Education and the 46 members of NCPIE that came in when
that coalition came with us, but of 30 other organizations as well
which have come into this partnership, representing parents and
schools, religious organizations, community-based groups, business.
It is an issue on which we have found common ground. If there is
anything we need in this country, it is issues to bring us together
and on which a broad consensus for educational improvement and
community renewal really can be constructed.

Our partnership is a growing one. It is as important, I think, as
anything out there in terms of movement and electricity in the edu-
cation world. It is families and their children. It proceeds from a
simple but powerful premise, that the American family is literally
the rock upon which a solid education can and must be built.
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The importance of family involvement in learning is made clear
in a report I released last month entitled "Strong Families, Strong
Schools". We have a number of those available for anyone who is
here or on the committee that would like copies. I have witnessed
that basic principle at work in every part of our country. I have
seen two-parent families, I have seen single parents, step-parents,
grandparents, aunts and uncles providing strong family support for
their children's learning.

I would say to this subcommittee that the Congress has built a
splendid record in the area of education. The Washington Post yes-
terday said that the education initiatives passed by Congress rep-
resent "a major area of accomplishment that has often been ig-
nored."

This record encompasses, as the chair points out, the Goals 2000:
Educate America Act, which strengthens local efforts to help
schools meet high academic standards and occupational standards.
That Act includes incentives to make our schools safer and to make
cutting-edge research more friendly. The reauthorization of OERI,
the Safe Schools Act, all are incorporated in that major move with
Goals 2000.

The legislative record also includes the School-to-Work Opportu-
nities Act; streamlining the college financial aid system, something
that has been talked about for a number of years but really needed
to be done; national service legislation; and this week, of course,
the reauthorization of the Elementary and Secondary Education
Act, which, from a resource standpoint, drives a lot of these other
measures.

These initiatives create exciting opportunities for communities
and States to seriously address educational achievement and eco-
nomic advancement. Through constructive bipartisan efforts that
were pointed out, and Senator Jeffords, you have been a tremen-
dous help and a leader in this area, as has Senator Kassebaum and
others, and that should be noted, as the chair did, we now have in
place, as the Committee for Economic Development said in a recent
report entitled "Putting Learning First", "a new platform from
which to promote academic excellence," one involving people in
every State, every community, and every school in America.

Thirty years of research in this report tells us that the starting
point of American education is, number one, parent expectations of
their children. Parental involvement with their children's education
flows from that. This consistent finding applies to every family, re-
gardless of the parents' station in life, their income, their edu-
cational background. A child who grows up reading for fun is a
child who generally is on the road to success when it comes to
learning.

But for America to read together, something has to give. The
teenager who is perpetually glued to the tube is well on the way
to having a rather dull mind and a very dull and perhaps risky fu-
ture. Report after report tells us that reading scores decline in all
grade levels when young people go into what they refer to as the
"red zone" of danger and watch more than six hours of television
on a weekday. Even two hours of television a night puts children
in the "yellow zone", kind of a warning light to be careful.
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Mr. Chairman and Senator Jeffords, the partnership that we
formed is designed to establish a supportive environment "or family
involvement. We will identify and publicize outstanding examples
of family involvement around the Nation, just as your subcommit-
tee is doing here today, and I am grateful for that. We will provide
useful information to parents, to students, to businesses, and to
community groups, and we will set an example by encouraging
Federal employees to participate in their own children's learning.

At the Department of Education, we are trying to practice what
we promote. We allow our employees to have flexible schedules so
that they can spend more time at home with their children and at-
tend events of their children at the school. For employees who vol-
unteer in local schools, the Department matches leave time up to
four hours per pay period. I think those kinds of commitments in
our own operations are extremely important to show people that we
intend to follow what we are talking about.

As I travel around the country, I meet many parents who are
trying very hard to do the right thing by their children. They are
being responsible. They are juggling one, two, two-and-a-half jobs,
trying to squeeze more hours into each day. They are worrying
about their children's safety. They are doing all they can to keep
their families held together.

The most important single change we need for American edu-
cation, I think, is to find new ways to help parents slow down their
lives. This mismatch in how American institutions, from schools to
businesses, carve out time in the day-to-day life of the American
family is, to my mind, a serious impediment affecting how our
young people are literally growing up.

The best business leaders recognize that the early investment
that families make on behalf of their children leads to the promise
of a skilled and educated work force in the future, and that is why
business leaders have been in the forefront of improving education
for many years. They are there now. Some of these businesses have
already developed new ways that America's time can be used to
help families and help the learning process.

We must see the value in job sharing, in flex time, in release
time for families, to give attention to children. Schools at the plant
site, day care in the office, parents working at home without stig-
ma or financial loss, whatever it takes, we need to use all of our
ingenuity to find new ways to connect families to their children in
these hectic times.

As part of our effort to increase family involvement in education,
I have suggested seven good practices that may be helpful to par-
ents and their family members. The Washington Post, again, called
it "Riley's basics". I think my children and grandchildren would call
it lecturing, but whatever. They really are basic homework for par-
ents. Let me run through those as I prepare to conclude my re-
marks.

First, take a time inventory to find the extra time so the family
can learn together. Commit to learning something with your chil-
dren.

Second, commit yourself to high standards and high expectations
for your children. Expect more from them. Challenge them in every
possible way to reach their full potential. Part of that expectation
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gets beyond just in school but more expectations in terms of trust-
ing children with responsibility and that kind of thing.

Third, limit television on a school night to a maximum of two
hours, even if that means that the remote control may have to be
taken away on occasion.

Fourth, read together. It is the real starting point of all learning.
Fifth, make sure your children take tough courses at school and

schedule daily time to check homework.
Sixth, make sure that your child goes to school every day and

support community efforts to keep children safe and off the street
late at night.

Seventh and finally, set a good example by talking directly to
your children, especially your teenagers, about the dangers of drugs
and alcohol and the values that you want and your family wants
your children to have. Listen to what your children have to say.
Such personal talks, however uncomfortable sometimes they may
be, they may save your children's lives.

Now let me turn briefly to how schools can encourage family in-
volvement. This disconnection between educators and parents re-
quires our attention. Often, parents and educators talk to each
other but they talk really past one another. Many parents feel that
their right to be involved in school policy, to be full participants in
the learning process, is ignored and frustrated and sometimes even
denied. They don't feel valued, and they sometimes find education
jargon to be kind of a putdown.

Yet, I know there are countless schools and educators who have
reached out to families, and effectively so, and have been rewarded
with great family involvement at their school and higher student
achievement.

I hope educators everywhere will make family members feel wel-
come, listen with an open ear, and reach out to parents as part-
ners. Educators can creatively use new technology, from voice mail,
for example, to homework hotlines, to educational CD-ROM pro-
grams that are now on the market, and even just the plain tele-
phone, to get parents involved in the learning process.

Families, schools, businesses, educators, communities, all have
an essential role to play if all of our children are to learn to high
standards in a safe, dis;iplined environment. Working together, I
think we can reinforce tie central role of the family in education,
bring out the best in every child in this great country.

Thank you very much, and Sue Ferguson has assured me she
would be willing to join into response to questions. It is good to
have her with us.

Senator DODD. Thank you very much, Mr. Secretary.
Before turning to just a couple of brief questions for you and Ms.

Ferguson, let me include in the record, if I can, a comment from
Terrel Bell, the former Secretary of Education from 1981 to 1984,
and who is today Chairman of the Parent Knowledge Network. I
would normally just insert this in the record, but it is a short
enough paragraph to read it into the record.

He says, "Parent involvement in the schools is like the weather,
everybody talks about it but nobody does anything about it." Now
Secretary Riley has decided to do something about it with his na-
tional family involvement initiative.
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"Research repeatedly demonstrates that the most critical factor
in student achievement is participation of p.9rents in support of
their child's formal education. I urge this distinguished Senate
committee to give their whole-hearted, bipartisan backing for this
voluntary grassroots strategy to strengthen families and improve
our public schools."

I commend Secretary Bell for his comments here and particularly
his recognition, Mr. oecretary, of your work in this area.

Let me begin with just a couple of questions, and then I will turn
to ni colleague.

en we did the transition program, which serves young chil-
dren as they begin regular school, we discovered that, especially in
Head Start programs, there has been a long and historic success
of getting parents involved with their children in preschool. It was
in the neighborhood of 60 percent, you correct me if I am wrong,
but it was a relatively high number, statistically, of parental in-
volvement with children at the preschool level.

Then you get to kindergarten and the first grade and that num-
ber drops, to 20 or 25 percent. It is stunning.

The age of the child is not changing substantially. It strikes me
that one of the things we have had as a part of the Head Start pro-
gram from its earliest days was a very strong parental involvement
component and that drops off when traditional education begins.

I know one doesn't like to lay particular emphasis on one side of
this equation or the other, but it seems to me that the educational
institutions are just like night and day. Head Start almost requires
parental involvement if your child is going to be in the program,
and our formal schools in many cases almost seem to create an an-
tagonistic environment, in my view.

Now there are obvious exceptions. My hometown of East
Haddam, CT, is terrific. They have parental volunteers, who are
there every day. The school has worked out ways for them to be
involved and contribute. It is a whole different climate.

But I must tell you, I am struck by this sudden drop in parent
involvement. And again, I do not want to point an accusatory fin-
ger here, but it seems to me there is a glaring difference in those
statistics, and I wonder if you might comment on that.

Secretary RILEY. Mr. Chairman, that is a very accurate observa-
tion. As you know, that was discussed in the ESEA.

Senator DODD. Right.
Secretary RILEY. The conference report ended up not making it

a separate program in terms of transition but did include it in a
number of other areas, so it is very much included, requiring a de-
scription of how the local education agencies will coordinate and in-
tegrate education services. That has to be part of their plans. The
school-wide programs fit into the parents situation so much, the
compacts that are required in the ESEA.

Children who participate in Even Start, in Head Start, are auto-
matically eligible for Title I, another carryover into that. The local
education agencies must include strategies, also, to coordinate ac-
tivities to Head Start and to early childhood development pro-
grams.

So we have a number of ways, I think, in ESEA that you all have
really brought. abou.. by emphasizing this transition period.
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I heard the President of the National PTA from Houston tell a
story of going into a school recently and there was a big notice on
the front doorthis was an elementary schooland it said, no-
ticekind of like a legal notice, like your property is being con-
demned for the lack of paying your taxesvisitors here must re-
port to the office before seeing any teacher or child, a very legiti-
mate thing to keep track of who is in the school. But she was point-
ing out how easy it would be to, instead of saying "notice", to say
"welcome", and parents are welcome here but please go by the of-
fice and give your name before you go to your class.

I was in a school in Albuquerque on Monday, a fine school with
90 percent Hispanic kids, and it was just the opposite, a big wel-
come sign. Parents welcome. You get a pamphlet, welcome, in Eng-
lish and in Spanish.

As you point out in your question, you can so much change tones
and attitudes just by those simple, warm feelings that parents real-
ly are welcome and not going to be intimidated and are needed
there in the schools. So I think that is a part, of this transition pe-
riod and it is a very good point.

Sue, do you have anything to add to that?
Ms. FERGUSON. I just would like to add that the National Head

Start Association is now a member of NCPIE and they are equally
concerned with the change in culture from Head Start programs to
the regular public schools and plan on focusing on that transition.

Senator DODD. Good. I am glad to hear that.
Just in following up on that, and I don't know if this has been

done at all or not, but it strikes me that professional development
is one of the keys here. A few years ago when working to promote
good nutrition, we found that one of the difficulties that we had
with the medical profession was that there were very few courses
being taught in medical schools about the value of nutrition. It sim-
ply wasn't part of their normal curriculum. In fact, I think that for
a number of years there were only a couple of medical schools that
taught anything about nutrition even with growing public aware-
ness. Today, that has changed dramatically and nutrition is now a
critical part of medical school education.

To what extent have we looked at the issue of parental involve-
ment in this light? Are there any surveys of our institutions of
higher learning, particularly those that specialize in education,
about the extent to which they include parental involvement? I am
not talking necessarily about a separate course. I don't want to see,
all of a sudden, a rush of 101 courses on parental involvement, be-
cause I don't think that would solve the problem. I think it has to
be part of what I would call that seamless garment of education.
We need to talk about the courses LI our institutions on education.
There needs to be an awareness of the importance of parental in-
volvement built into the curriculum. Maybe it is widespread. I am
just curious as to whether or not we are getting more of that.

Secretary RILEY. That is a very interesting observation. This
study that I mentioned is very helpful on all of these subjects, and
it is a careful compilation of what all is taking place.

If you notice on page 36, Mr. Chairman, it has the States listed.
Only half of the States mandate parent involvement requirements
for teacher certification, so that is a growing interest out there. I
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think that will be all States. That is not tri say it doesn't happen
hi some of those others, but as far as a requirement for certifi-
cation

Senator DODD. I am trying to be careful here. The blue means
you have it, or the white means you have it? I am looking at Con-
necticut and Vermont here and we are white, and I want to

Secretary RILEY. I don't believe you mandate it, then. That is not
to say that in your State that it is not taught and it is not included,
but it is not a State law under certification as a mandate.

Senator DODD. What does that mean, "mandate"?
Secretary RILEY. That means for certification, you have to have

had exposure in a course or whatever in the area of how to involve
parents into your educational work. That in and of itself doesn't
answer anything, but it certainly

Senator DODD. No, but it sensitizes them.
Secretary RILEY. It sensitizes, and it shows that there is becom-

ing in the State legislatures and with Governors and people all
across the country, that this is important. You wouldn't have seen
that not too many years ago.

I remember when I was Governor and we were getting very
much involved, and our program in South Carolina was heavily in-
volved in standards and parent involvement. Some superintend-
ents, some principals really were very nervous about all of that,
like it interfered with the system. We had to work through that
and you have to get people involved on the ground floor to do it.
It is changing now. Enlightened principals and superintendents
now, I haven't talked to one in months that isn't very much into
the importance of getting parents into their children's education
process.

Senator Dom). Let me just ask one more question, if I could
here, and then turn to Senator Jeffords. As you know, I have lit-
erally been in every single public high school in my State at least
once in the last 10 years. I try to go to one a week during the aca-
demic year, and I try to get to Connecticut's inner-city schools al-
most every year. I think the students ought to see someone like me
and have a chance to raise questions and talk.

I was at Bassett High in Bridgeport not too long ago and there
were, I think, 150 students in the meeting that I had with them.
I am not exaggerating when I tell you I think there were 30 or 40
different ethnic groups or nationality groups represented in that
room. It was fascinating; it was wonderful. They were from every
imaginable cotmtry in the Pacific Rim and Latin America, as few
African countries, a lot of European and Eastern European coun-
tries. It was a richness that, unfortunately, is not evident in
enough of our schools. These kids have opportunities to learn about
so many different places through their own classmates; the possi-
bilities were just stunning to me.

But it poses challenges. Obviously, the notion of parental involve-
ment and the relationship between parents and children, while
there are some absolute fundamentals and common denominators
regardless of culture or ethnicity, clearly there are some variations
and distinctions. There is also the issue of language.

Given the explosion, particularly in our urban schools, I wonder
if you are familiar with any kinds of programs that help teachers,

1.
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who, in many cases, are the minority in their classroom, reach par-
ents who are often first generation, and speak halting English at
best. Nevertheless, they are deeply committed to their children and
children's education. Are there some programs you might cite, or
maybe even down the road we could include in the record as exam-
ples? Maybe Ms. Ferguson knows of some that have really been
pretty successful.

Secretary RIMY. Let me say a word, and then I think Sue cer-
tainly would add to it.

Again, when I was just this week in this school in Albuquerque,
where language .was a real problem, there was a parent involve-
ment center there in the little elementary school where children
who were preschool age had day care and the parents would come
in at the different hours in the day and work with people who were
helping them with language barriers and how best to help their
children to proceed in education. There were all kinds of different
subjects dealing with everything you can think of, parenting sub-
jects, all of the parent-child relationship subjects, spoken. in Eng-
lish and Spanish.

Those programs really are more local. They are more devised by
the local people, and that probably is how it, should be. There is
some support, of course, through our bilingual programs, and of
course Title I is a tremendous help in those areas.

So you are seeing a lot of things happen, but your observation
is so correct. That is, I have gone into schools, as you know, where
50 or 60 languages are being spoken. It is certainly something
where, if you are going to get the parents involved, you have to get
across the barrier of language problems.

Sue, do you have anything to add to that?
Ms. FERGUSON. There are many, many programs out there, and

I can't honestly name one right now. One of the uniquenesses of
NCPIE is that it. represents a lot of the diversity that you speak
of. I would be more than happy to collect some of those programs
for you.

I do know that in California there are many programs, for which
Tom Paisant happens to be responsible for one of them.

Senator Dorm. We would like to get that.
MS. FERGUDON. Sure.
Senator DODD. I think one of the greatest values of a hearing

and of these committees is educational. I would say I consider 90
percent of my job to be educational and ten percent legislative. If
we can just make people aware of what already is out there and
what works in maybe South Central Los Angeles or in Montpelier,
VT, or Bridgeport, CT, it could valuable to someone in Chicago, De-
troit, or Houston, TX, or conversely.

The whole notion of getting those examples out, using this bully
pulpit of a hearing process, can be a great value to others who are
thirsting for ideas, creative and imaginative solutions to some of
these problems, so we would be very anxious to get that.

Ms. FERGUSON. May I add just one thing?
Senator DODD. Yes.
Ms. FERGUSON. We have done some long-range planning on this

partnership and developing that type of information resource will
be available to everybod.y in time.

''
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Senator DODD. Terrific.
Secretaiy RILEY. Mr. Chairman, I was thinking, and the note

was handed to me that I was in Hawaii with Senator Inouye and
Senator Akaka when it became the first Goals 2000 State, and now
we have well over 35, I think 40 applications.

The Liki-Liki School there that we visited with them bad some
of the most interesting parent involvement. These were grand-
parents. These were senior people, native Hawaiians, a lot of them,
but also Japanese, Chinese, Irish, other nationalities and races and
cultures. They would come into the school and they would have
separate classes showing them some of the old ways of making
things, the way their grandparents and great-grandparents did,
kind of building in the culture for all of the children of these dif-
ferent cultures. It was a very rewarding experience to see that hap-
pening. Older people can do a lot of good in what you are talking
about.

Senator DODD. I would love to get it if someone had done some-
thing on that school and how they put it together. I would love to
see that.

Secretary Ritzy. We will get that for you.
Senator DODD. Senator Jeffords?
Senator JEFFORDS. Thank you. I would like to follow up on this

line of questioning.
How is the National Coalition doing? How widespread is it now

for parental involvement?
Secretary RILEY. We think that, Senator, it is just going very

well. As you know, with our legislative Congressional program in
place, basically, the next thing is how to get people out there in-
volved in it, and that is what this is all about. It doesn't do any
good sitting here in Washington.

Sue, you might want to comment. We have 70-something organi-
zations, 76.

Ms. FERGUSON. There are actually 50 members now of NCPIE,
but many other people who may not necessarily care to belong to
NCPIE and certainly don't have to will become partners in this ini-
tiative. So we are reaching out to more and more and more stake-
holders.

Secretary RILEY. I think there are some 30 organizations in addi-
tion to this NCPIE coalition group, so it is really expanding very
rapidly.

Senator JEFFORDS. We have set goals for the year 2000, and if
we are serious about meeting those goals, we are going to have to
have a plan that gets us there, whicla means that we are going to
have incredible involvement gained within the next 6 years.

Also, if you look at the gross statistics, gross in many terms, ten
percent of our population, over ten percent, is totally illiterate.
Thirty percent is functionally illiterate. Half of our families are
nontraditional, single-parent, some with no parents.

What kind of a coordinated program are we going to need to take
care of all of the different kinds of situations? We have Even Start,
we have Head Start. What kind of resources are going to be nec-
essary in order to replicate these programs to reach the Goals
2000?
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I am concerned that we will continue to develop wonderful pro-
grams, bu if we don't have a plan on how to replicate and how to
get involvement and have the necessary structure available for the
nontraditional, the single-parent, the no-parent children, that we
are not going to make as much headway as we need to between
now and the year 2000. Chapter I is about 50 percent funded, so
what kind of a plan are you going to try to develop to let us be able
to make the goals in the year 2000?

Secretary RILEY. Senator, you and I have talked about this before
and I have been very grateful for your leadership, and Senator
Dodd's, too, in calling the country's attention to this fact. Of course,
as you know, the great proportion of the resources come from State
and local sources and some 67 percent Federal.

The fact is, you all were able to get passed a sense of the Con-
gress into the ESEA, a very bold statement about setting education
as a priority, the same kinds of things you are talking about.

If you don't get parents, adults who might not be parents but
who are charged with responsibility for children, if you don't get
them involved in this process that we are talking about, we are not
going to be successful. It is absolutely critical to get all adults who
are charged with responsibility for children feeling that responsibil-
ity and being part of it. As you point out, the statistics are very
revealing, and often that is where we need help.

It is very clear, and this is very clear information, that you can
have a very poor mother who is working two jobs, who is
uneducated, totally uneducated, but who makes it clear to her child
or children that education is important, is the way out, is the ticket
to the future. Reading is the way to do that. Learning to write,
write your aunt and uncle. Those kinds of a thing by a parent
mean so terribly much, very much to that child, just as much if not
more than educated parents trying to make it very clear to their
children how important education is.

So I think the resources must be there. We have to do that job
if this country is to have a great future. I am very grateful for your
bold approach, which is a sense of Congress. We all understand
what that is, but it certainly is, again, a priority statement of what
is important. It is very important that that be there.

Your question, then, is how do we resolve all that, and my an-
swer to that is I agree with your priority. I support it and thank
you for it. We are in tough budget times. We don't have to go into
a lot of discussion about that. We spend most of our time talking
about how to cut things back. Any increases we have in a no-
growth budget has to involve taking money from something else,
and we have all been involved in that.

However, we have to get the resources somewhere. We have a lot
of inequities on the local level. That is a very serious complication.
But I don't want to indicate to local people out there that they are
going to get some kind of special relief until something moves in
that direction.

Senator JEFFORDS. I don't want to do that, either, but what I was
also directing it at was what do we do in the cases where you don't
have the parents? We will have a witness a little later on, instead
of saying, don't watch television, how about developing mechanisms

-)
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with computers that can be used by individuals, kids, whatever,
that can do what a parent might do if a parent were there?

There are those kind of options that we ought to take a look at
with the modern technology, and I am trying to figure out how we
can help students or kids that don't have parents that are avail-
able, which is the most important segment of our population. The
ones that are the school dropouts, the ones that end up in crime,
the ones that create some of our most serious social problems are
the ones that don't have a family that you can even get hold of and
say, this is what you should do and then hopefully they will do it.

I hope that, as incredibly, important as is the effoit of getting
parents involved, we also have to take a look at what we do for
those where we don't have any parents.

Secretary RILEY. Absolutely. Technology can be a big help. Trag-
ically enough, though, a lot of' the times when you have those situa-
tions, they are poor people who don't have a television. They don't
have a telephone or very little structure, not much of a house.

I totally agree with you that most of that now is local effort,
some beautiful things being done with mentors and tutors, getting
parents involved, the situation I mentioned in Albuquerque. But I
would be very receptive to hearing any suggestions and our people
would share with you on that, because I think you are really onto
the key of making this parent-family involvement thing work. We
have to reach all families, all adults responsible for children.

Sue, do you want to add anything to that?
Ms. FERGUSON. No, I just support that. I think this becomes im-

portant also in helping to answer that question, and I don't think
there is an answer for that. To bring in community organizations,
that is part of the partnership, so that there are people after school
for a child, when, in fact, there are many latchkey children and we
need to care about that period of time in the child's life as well.

Senator JEFFORDS. That is, of course, another area that we have
to look at, and that is the link to the school day and the availabil-
ity of resources to extend the school day to provide the latchkey
child with help, for those who may not have the kind of parental
involvement available to that child. Again, that is a resource prob-
lem.

I just want to see us make sure that when we develop here, that
we cover all of the areas that are necessary and we understand
what resources may be necessary to do that so that we don't just
go forward.

We have wonderful programs in this country, many of which
should be replicated. It is replication time; it is not just investiga-
tion time.

Secretary RILKY. And Senator, in the Goals 2000, when funds go
down to the State and the school district and the school, if that is
really the need, parent involvement, one of the goals being part of
it, they can use Goals 2000 money for the very purposes that you
are speaking of. Mentors, as I think about it, I think are really
going to become more and more important, businesses letting peo-
ple come out and serve one on one with kids.

Senator JEFFORDS. Right, and the community school concept of
getting the whole community involved to take care of the kids, not
just the parents, especially when they don't have the parents.
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Thank you all. I look forward to working with you. It has been
an incredible experience, these 2 years and having the opportunity
to be working with you. I look forward to the future.

Secretary RILEY. Thank you, and the same here.
Senator DODD. Mr. Secretary, we thank you for coming today.

There may be some additional written questions which we can sub-
mit to your office and to you as well, Ms. Ferguson, but we thank
you immensely for your efforts in this regard.

This is a very important point, as Secretary Bell has pointed out.
I think we have a chance to really make some headway here on
this issue and I think this is going to make a major difference. If
we can just move those statistical numbers up and increase the pa-
rental involvement, I think you are go;.ng to see some remarkable
results, and particularly at that earliest stage of a child's education
where parents and teachers and children get used to the fact that
parents are involved with them. It is going to strengthen, I think
tremendously, our educational performance.

We thank you immensely.
Secretary RILEY. Thank you so much.
[The prepared statement of Mr. Riley may be found in the appen-

dix. I
Senator DODD. Let me invite our next panel to join us, at the

witness table. I am proud to introduce our first witnesses from my
State of Connecticut, New Haven, CT, Carolyn and Jaychelle Jack-
son. Carolyn Jackson is the mother of three children, and
Jaychelle, currently a student at the Cooperative High School for
the Arts, is her eldest. They are going to share with us their first-
hand knowledge about parental involvement, and I am very proud
as your Senator to welcome you both here today, on our last day
of fhis, the 103rd Congress. Thank you for coming down from Con-
necticut.

Barbara Jennings is our next witness. She is a parent as well.
Barbara's efforts on behalf of her remarkable son, Cedric, were fea-
tured in two stories in the Wall Street Journal and the Washington
Post as 'well in the past few weeks. They were also featured. on
"Nightline" last night. You are a busy woman. If you run for Con-
gress, we have to watch out. [Laughter.]

Senator DODD. But it is a really remarkable story. I think all of
us here would agree, and I am sure Cedric would as well, that your
early, early involvement, with Cedric's life and his education made
all the difference in the world. So we are pleased that you are with
us today to talk some more about it.

Third, I am pleased to introduce Mr. James Claypool. He is the
Principal at the Robert E. Lee High School in Houston, TX, a
school which has shown significant progress in student achieve-
ment over the past few years. I look forward to Mr. Claypool's tell-
ing us about the role of parental involvement in the school's suc-
cess.

As a veteran of the Peace Corps, I am especially pleased to wel-
come Mr. Claypool today as he is a fellow Peace Corps alumni. Mr.
Claypool served for several years in Sierra Leone. I welcome a
former fellow volunteer to the table.

I am going to let my colleague from Vermont. introduce our next
witness, if you would fike, Senator Jeffords.
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Senator JEFFORDS. Winton I. Goodrich is the Executive Director
of the Vermont Chamber of Commerce Business/Education Partner-
ships. He has been in this position for 2 years, during which time
he has helped many Vermonters to acquire new skills for a globally
competitive workplace. This unique nonprofit corporation serves to
further several of the goals outlined in the Goals 2000parental
involvement, dropout prevention, how to be first in math and
science, demonstrating academic competence in school-to-work
skills.

The Vermont Chamber of Commerce Business/Education Part-
nerships was born out of the U.S. Department of Education Part-
nership Development Grant and a collaboration between the Ver-
mont Department of Education and the Vermont Chamber of Com-
merce. I think when you see his demonstration, you will be very
much impressed and perhaps given a sense of hope that there are
other alternatives that we can utilize.

Thank you, Mr. Chairman.
Senator DODD. Thank you, Senator Jeffords.
I am going to put these lights on here to ensure that we don't

get caught up. Any information or material that you would like to
have part of this record, we will make sure that it gets included.

The yellow light will go off 5 or 6 minutes after you have begun
your testimony. Ne won't hold you to the red light, but it will give
you some guidelines here so we can move the hearing along and
not keep you too long.

I will beOn in the order I have introduced everybody. Carolyn,
we will begin with you. Again, I am deeply grateful to you for com-
ing down here today, along with Jaychelle. I am anxious to receive
your testimony. All your prepared remarks will be included in the
record. Please proceesi as you are most comfortable.
STATEMENTS OF CAROLYN JACKSON, NEW HAVEN, CT;

JAYCIIELLE JACKSON, STUDENT, COOPERATIVE HIGH
SCHOOL FOR TIIE ARTS, NEW HAVEN, CT; BARBARA JEN-
NINGS, WASHINGTON, DC; JAMES CLAYPOOL, PRINCIPAL,
ROBERT E. LEE HIGH SCHOOL, HOUSTON, TX; AND WINTON
I. GOODRICH, EXECUTIVE DIRECTOR, VERMONT CHAMBER
OF COMMERCE, BUSINESS/EDUCATION PARTNERSHIPS,
MONTPELIER, VT
MS. CAROLYN JACKSON. Good morning. My name is Carolyn

Jackson. I am a single nwther of three. Jaychelle is my oldest. She
is 16. I have another daughter, Gloria, who is 15, and a son, Daily,
who is 13.

I want to thank you for inviting me here to speak on parent in-
volvement. I would like to tell you a little bit about myself. I am
presently the Pro President of my daughter's high school. I am the
chairperson for the Chapter I Executive Board for the City of New
Haven. I have been involved with Title I for 7 years. I started out
with my children when they were in Head Start.

I am a strong advocate for parent involvement. I believe that
parents are the untouched resources in this country and that
schools don't use parents enough to help fill in some of the gaps.

I would like to tell you a little bit about the area that I live in.
I live in the area of New Haven which is called Newhallville,
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"Ville" to the children, and Newhallville is the largest black com-
munity in New Haven. We are known for a lot of things, but pres-
ently we are known mostly because of the drugs and the violence
that go on in our community and the fact that most of our children
have to walk through drug-infested areas to get to school. But once
those children get to school, the most prominent thing that they
find inside the schools is that a lot of them, especially in the ele-
mentary, they are safe. They are secure. It is like a haven, a refuge
from what goes on around them.

The reason why it seems like a refuge is because there are par-
ents there. In Newhallville, a lot of the schools, they welcome par-
ent involvement, because they realize that to have a good school,
you must include the parents. If you build up a child all day long
and try to get them to set a goal and to get them focused on what
they need to de for that day and then send them home to a dys-
functional family, you have lost what you have done for that day.

So you need the help of the parents to help make that school a
better place, and in New Haven, I must say that I am proud to say
that we are pushing the Corner process, because that process al-
lows for every parent, no matter what the level you are, to be in-
volved in your child's school.

I would like to say that when I started out, I started out vol-
unteering in my child's school, and because I volunteer in my
child's school, I got to know the principal. She realized that I had
other skills. In doing so, I received another job as a para-profes-
sional, and from that job I applied for another job a little step high-
er, and I was the Chapter I parent liaison worker from the city.
From that, now I am a substance abuse prevention outreach work-
er for the Social Development Department.

That was because the school made me feel welcome, and I went
in and I worked and other opportunities opened up for me. Because
other opportunities opened up for me, I reached out and got other
parents ard other parents came in and other opportunities also
opened up for them.

But the biggest opportunity is the success of our children, in that
we are there for our children and that our children are doing well,
and not only our children but other children, because when we go
into the schools as parents, we realize that we are going from the
"old home" school type of feeling, that I am going to look out for
your child as well as my child. Thank you.

IThe prepared statement of Ms. Carolyn Jackson may be found
in the appendix.]

Senator DODD. Thank you very much, Carolyn. Congratulations
on a tremendous job that you have done and are doing. Hopefully,
you will stay involved.

I know normally what happens is when parents have children in
schools, they are more apt to be involved. Once their children move
beyond school, then they feel as though they have kind of done
their part. But these parents who have been in the process bring
such a wealth of experience, and even though their own children
may be out of the process, they can be such a help to parents who
are unclear about how to access the school. I hope your involve-
ment won't end as your children complete their education but you
will stay involved during your entire life.

4..
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MS. CAROLYN JACKSON. May I add one more thing?
Senator DODD. Certainly.
Ms. CAROLYN JACKSON. I would truly love to see, because I was

listening to the dialogue between you and the Secretary of Edu-
cation about parent training, and now, in this day and age, because
our children face so much more and because now we have such a
young group of new parents that don't have parenting skills, it
would be nice to see if Congress would send more funds for parent
training.

It would be nice in that package that you would allow for train-
ing parents, because a lot of time parents feel intimidated if, say,
the Senator or a doctor came down to say, hey, you are not bring-
ing up your child right. They are not going to come out because
they feel intimidated. But if you have another parent that is
tramed, that can communicate and make those other parents feel
comfortable and bring them in, it would be wonderful.

I was an involved Head Start parent and I am an involved Chap-
ter I/Title I parent, and Chapter I/Title I has mandated parental
involvement. That is one way to catch and to keep certain parents
involved, because if you go from Head Start to first grade and up
and you are involved in Title I, you are going to stay involved be-
cause it is mandated.

I think that that should be pressed toward coming down from
Congress as well, because a lot of schools don't make parents feel
welcome so they don't come in and they won'tokay, I am done.

Senator DODD. Your point is well taken. The whole notion of get-
ting parents back into school, is complex. Many of today's parents
have had a bad experience in school, maybe they dropped out, and
don't have great memories about being in those buildings. The idea
of going back in again as a parent when they didn't have a good
experience as a student makes it that much more difficult, so I
agree with you.

Jaychelle, thank you for coming. We are delighted to have you
this morning. Just relax. You are with family.

Ms. JAYCHELLE JACKSON. Good morning. My name is Jaychelle
Jackson. I am 16 years old. I am an eleventh grader.

I am a good student because my mother is an involved parent.
I am also a good student because not only is she an involved par-
ent, but by her being an involved parent, she knows teachers, she
knows people, and the community that I am in, by her knowing
people, they know me.

Not only do the teachers know me, but they constantly stay on
me so that I won't slack off or do anything wrong or mess up be-
cause of the fact that my mother is an involved parent.

Not only is my 7iother being an involved parent helping me, but
it is help3ng my sister, my brother, and my friends.

By her being an involved parent, it is helping me academically
because soniames students feel that they can't d.o things, do math,
do science, do English, do Spanish, and some teachers really don't
care hut some do, and the ones that do stay on you constantly and
constantly. Not only do they stay on you, hut they talk to your par-
ents and things.

If I were to mess up or not turn in homework or something, be-
fore I can reach home, they will already tell my mother that, Ms.
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Jackson, Jaychelle didn't do this. Ms. Jackson, Gloria didn't do
this. Ms. Jackson, Daily didn't do this. Or one of my friends, they
would tell my mother that one of my friends didn't do it and my
mother would get back to my friends' parents and tell my friends'
parents.

I am also glad that my mother is an involved parent because my
friends, among other students, respect her and she gets a large
amount of respect from people that I don't even know, students
that I don't even know, college kids that I don't even know, and I
like that because I meet college kids that are great, I mean, doing
very well in school, and that makes me feel that I can do it and
that that is what I want to do and to move on and do other things
like be a doctor or a lawyer or something like that that I really
want to do.

Senator DODD. Is there anything else you want to share with us?
MS. JAYCHELLE JACKSON. No.
Senator DODD. You covered a lot of ground there.
I understand, Carolyn, that you had these three children and

had to decide which one would come here and be the witness. I
think you made a wise choice. Jaychelle, you did a fine job. It is
not an easy thing to appear before a Congressional committee, but
you did a great job.

Ms. JAYCHELLE JACKSON. Thank you.
Senator DODD. Ms. Jennings, we thank you for being here.

Again, congratulations to Cedric. I hope everything is going well for
him.

Ms. JENNINGS. Good morning. My name is Barbara Jennings and
I am a mother of three. Right now, I have a 17-year-old son, Cedric
Jennings, at home.

When Cedric was about 6 months old, my life changed. I accept-
ed Christ. So in turn, when my life changed, I saw things in a dif-
ferent way. I thought: about the negative things that my daughters
had seen me do, what Cedric's father was aloout, and the things
that were going on in the streets. At that point, I decided that I
didn't want my son to be like that, with the drugs, the alcohol, the
guns, or just being in the street.

I also thought about him being at a babysittAT and not really
learning anything, so when Cedric was about 2 years old I decided
to stop working. I got on welfare and began to work with him.
When I talked to him, I looked him directly in the face or I asked
h-trn to look into my mouth so he could learn to pronounce his
words correctly. I was also reading to him. Twice a day, once in the
morning, once in the afternoon, I would work with him on alpha-
bet, colors, numbers, days of the week, and the months

We went for walks. I would always ask him questions about
thinr,s that I taught him. I would have him to sing the alphabet
to me. We would go to the museums, just duing things together,
showing him love, telling him that he is special. We would go to
the thrift stores. Ile would always go to the book section.

After a year-and-a-half, I went hack to work and put Cedric in
a child development center that was very good, hut I still worked
with him. When he was about 7 years old, I bought him a black-
board. He was writing numbers, after a while, writing words about
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things that he had learned that day. As he got better, he would put
the whole lesson plan on his blackboard.

During this time, I went to PTA meetings, parent-teacher con-
ferences, and kept in close touch with his teachers. I kept him in
church, just keeping busy. He has been in the choir since he was
3 years old and is now in three choirs and a club.

Had not my life, changed, I would hate to think where he would
be today.

Senator DODD. Thank you very much, and congratulations on a
terrific job.

Ms. JENNINGS. Thank you.
Senator DODD. We are going to come back for some questions, be-

cause you are a real expert, as Carolyn is as well.
Mr. Claypool has a terrific program at his school and we are anx-

ious to hear about that. I presume you may have some reactions
to what Ms. Jennings has said and what Ms. Jackson has said as
well.

Mr. CLAYPOOL. Certainly, I do, but I think I will try to describe
our situation at Lee for a moment, if I may.

Robert E. Lee High School is an urban high school with 2,600
students, of which 1,900 are classified by the State as "at risk". We
are 58 percent Hispanic, 78 percent minority. Our population is
largely international. When I say Hispanic, we are predominately
not native-born Hispanic but immigrant. Hispanic, including
Central American and South American.

In the past 2 years, we have been fortunate enough to establish
some academic success, especially in English language skills, which
I take particular pride in since for many of these children, English
is not their first language. Over the past year, our test scores have
gone from an average passing rate of 45 percent in English to 75
percent in English language skills. I will not talk about mathe-
matics today, however.

During the same time, we have had a tremendous decrease in
what I would call average everyday discipline offenses on campus,
as well as actually a decrease in expulsions and gang-related activ-
ity. Two years ago at this time, we were seriously involved in gang-
related activity and I am happy to say today that it has not dis-
appeared by any means, but the incidence of conflict is essentially
nonexi stent.

We have had some success. I certainly would not hold it up as
an example for the world. We have a long ways to go, but we are
moving in the right direction.

I think the first step to being successful in working with parents
is that educators must educate their own selves. It is not enough
for the school to sit there and expect parents to go to them. We
must go to the parents. More importantly, we must be able to, first
of all, in our situation, we must be able to speak their language.

Half of our kids really don't speak English. Thirty-eight percent
are classified as limited English proficient, 38 percent of our stu-
dents, but of our parents, it is closer to 60 or 70 percent do not
speak English. How can we possibly expect parents to become in
volved in school unless we speak their language? I think it is on
our shoulders as educators to educate ourselves.
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Just as important, in working in any community, you must know
the values that are taught in the home, and those values are not
universal. Those values, in many cases, are cultural, depending on
the cultural backgrounds of the students. I think it is up to the
educators to be aware of the value children hold when they come
to school.

I would say that is probably the biggest pi oblem in a discipline
sense in any school. For example, if you have a predominantly
Anglo faculty and you have a predominately minority student body,
the incidence of cultural miscommunication is the biggest factor in
misbehavior in school. So it is up to the educators to understand
the cultural background and the cultural values of their students,
absolutely essential to communication with students.

Second, we need to really define what is a family. I don't think
that the two-parent family fits the model at Robert E. Lee High
School in many cases, and that we have to redefine what is the
family to include the expand d family and include, as well, vir-
tually any community organization or student advocacy group that
is willing to work for the benefit of our kids.

So when we talk about parental involvement or family involve-
ment, we are also talking about community involvement, commu-
nity agency involvement, and any resource that will benefit our
kids, and I think that is really crucial, especially for poor kids. I
think kids who are born into poor families, if they are fortunate
enough to have parents, their parents are simply so occupied in ex-
isting and surviving that we have to look for other resources to
help those children.

It is not enough for the school to do these things The school
must also be, what I would say, be community active oriented, com-
munity activism from the institution of the school itself. We must
go into the community and conduct ourselves in outreach pro-
grams, because ultimately the school will founder or be successful
based on its reputation in the community. If we do outreach, if we
go to the elementary schools, if we go to the churches, if we go to
the festivals, if we go to the community organizations, then we can
impact our reputation in the community and really impact the atti-
tude of the children and families when they come to school.

This was particularly true at Robert E. Lee when I arrived there.
I had a mother my first month there comment on the bad reputa-
tion of the school in the Hispanic community. She did that in Span-
ish, and she used the term "mala fama". That really hit me, and
it was true. We had a very bad reputation from our Hispanic stu-
dents. As a consequence, when their kids entered our doors, they
entered our doors with a negative attitude toward learning. So you
have to go into the community and develop a reputation on the
streets, so to speak.

As well, going Lick to my old Peace Corps background, we have
to do community development. We have to identify leadership in
the community and work with leadership in the community, in fact,
support lead rship in the community, and to help develop leader-
ship in the community.

One of the main neighborhoods that feeds Lee High School is the
Gulfton neighborhood, which is predominately Central American
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today. Ten years ago, it was predominately yuppie apartment com-
plexes. This community basically has no political leadership, so
Robert E. Lee intentionally went into that community to identify
the growing leadership, support the growing leadership, and help
them to develop the community as well.

Ultimately, it is the reputation in the community that is going
to make or break the school. We have to go beyond our walls. We
have to drop our isolated academic attitude and really become com-
munity active if we are going to be successful in educating kids
today and if we are going to be successful in getting parents in-
volved in school. Thank you.

[The prepared statement of Mr. Claypool may be found in the ap-
pendix.]

Senator DODD. Thank you very much, Mr. Claypool.
Mr. Goodrich?
Mr. GOODRICH. I am very pleased to have the honor to present

testimony today. I am going to come to this issue more from the
implementation side. I am very happy to hear that there is a level
of readiness for implementation. I am going to go through four
areas, and you have the background material.

The first is that the Vermont Chamber of Commerce Business
Education Partnerships is an implementation organization. We are
a State affiliate for the Natio ial Association of Partners in Edu-
cation, of which there are 30 other States that do the same kind
of work that we do.

The way I got my involvement in this activity is last year at the
national conference here in DC, I took a 20-hour workshop in de-
veloping parental involvement programs, took that back to my
State along with 20 other States that did the same thing, doing re-
search, research that had previously been done by the National
Education Association and the National Coalition on Parental In-
volvement, so I am pleased today to see some of that testimony
coming before this committee.

We have a structure in place by which we can work on the train
the trainers model, and it takes some expertise in the community
levels. It trains key people in schools and PTAs and other organiza-
tions to be able to deliver that at their grassroots level.

The second enclosure is the Workplace Education Program. Re-
search shows us that 75 percent of what students and children
learn is from adult role models, and we feel that if adults are
learning in the workplace, many of them who might not have been
successful in school themselves, to step up to the high skills of the
21st century, that that is a good position for role modeling, that
they can share learning experiences with their children at home.

The third is the Vermont Initiative for Mentoring, and I would
like to say, Senator Dodd, that we are stealing that from your
home State through Susan Weinberger in Norwalk, CT, who has
850 mentors and that community has had for 9 years. She is an
international mentor trainer and we have been bringing her to our
State to do a lot of focus work conrecting businesses and schools
together.

Senator Dom. Danbury, CT, as well, has a terrific program, I
think modeled after the Norwalk program.
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Mr. GOODRICH. Yes, and she is doing this internationally now.
There are a lot of people that agree with us that this is a great
way to go.

The fourth strategy is CD-ROM technology that we feel can take
the message into the home. We have a variety of sub-strategies for
homes that maybe couldn't afford technology, to put it to work at
Head Start offices, it could be in employment offices, it could be in
doctors' offices. There are a variety of ways to be able to get tech-
nology into the home so that parents who never could explore
workplace opportunities and lifelong learning can do that at home
and to support what happens in the classroom.

When we look at the issues of time and time management and
the hectic schedules that Secretary Riley spoke of, we feel this is
one strategy that can bring it back to the foundation where learn-
ing starts.

What I would like to do is shut the lights off and I will take you
through this prototype. I would just preface this by saying that this
is not at the quality level that would be in a finished product. We
intend to market this nationally in five domains, an elementary
piece for in-school, middle school, high school, adult learning, and
then the piece that I would like you to look at today through the
perspective of mentor training and parent involvement training in
the homes and broadening those schools' classroom walls.

[A computer presentation was made.]
Mr. GOODRICH. What we have here are the goals of CD-ROM

technology, and I am going to quickly go through this, connecting
learning in the classroom and applied learning in the community.
We can do that through parents at home mentoring, really the im-
portance of work and linking those two categories, those two areas
together.

Next, I am going to give you just a brief overview of how we in-
corporate video and other technologies.

IA computer presentation was made.]
Mr. GOODRICH. I am just going to cut that off and say that the

next component is focused on elementary learners. The part here
and I certainly want to recognize what Secretary Riley said here
about locking onto television and some detriments to that. The
point here is that we could show how students can develop some
animation skills and work in those types of fields.

The next place is maybe we could have parent volunteers come
on. That happens to be a business segment. Here are some actual
skills, and we could cut through that message as well.

We then talk about requirements and what our common core of
learning is focusing on is five competency areas. It also links very
well to the Goals 2000 literature.

The next piece is a hyper-tech screen that actually shows what
some of those skills are, and this is taken from a U.S. Department
of Labor report on what the essential ingredients are in the work-
place.

I will just finish by saying this explains to students both sides
of what interpersonal skills are. Those will be talking points by
which parents and students could start exploring the behaviors in
school and behaviors in the workplace and society in general.
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I will finish with that and open it up to any questions that the
Senators might have.

[The prepared statement of Mr. Goodrich may be found in the
appendix.]

Senator DODD. Thank you very, very much. It was a very cre-
ative visual demonstration there.

Senator JEFFORDS. Now so that people may unders".and, all of
that was going on on that little computer in front of you, right?

Mr. GOODRICH. Right.
Senator JEFFORDS. So if you were sitting there looking at it, you

would see right in front of you what we were seeing on the screen.
Mr. GOODRICH. Except you could see it so much better because

it is done in color and that is a monochrome. We are not fully
linked yet. We are only in a prototype model, and the issue is what
we believe is by putting notebook computers like this in schools, in
home settings and lending libraries, that students and parents can
really get at exploration of what the broadest opportunities in a ca-
reer field might be for them and to link in educational training as
well.

Senator DODD. That is great. Let me start off, and I will have
the staff keep an eye on the lights here. We have a vote at around
11:30, so I would like to try and wrap up over the next 25 or 30
minutes, if we can. I am going to ask the staff to watch my time,
give me 5 or 6 minutes, then Senator Jeffords and I can go back
and forth.

Let me start. I was struck, Ms. Jennings, by a comment you
made. We have a raging debate around here. It didn't get very far
this year because the calendar got crowded with so much else, but
I fully expect that come January, we are going to be very much in-
volved in a welfare reform debate.

I think it is interesting, something you said. You said that you
made the decision to leave work, to go on welfare, to spend time
with Cedric, your child, and that as a result of that you were able
to give him special attention in the earliest stage of his life, intro-
ducing him to things, talking to him, telling him how much you
cared about him and loved him, how special he was, and so forth.

I don't think the value of that is appreciated enoughthe time
spent with a child in the earliest days of a child's life knowing that
there is something very special about that child and raising a child
in an environment of love, support and encouragement.

Obviously, we have a problem in that we want people to work as
well. Welfare rolls expand and grow, and you went back to work
after Cedric could get into a preschool program. Now we have Head
Start coming down to earlier ages which should help. But for you,
it wai when Cedric was two that you quit work?

Ms. JENNINGS. When he was about two.
Senator DODD. He was two, so you had babysitters or was there

a child care program or something until then?
Ms. JENNINGS. Babysitters.
Senator DODD. Babysitters mainly. Now we have Head Start

picking up at three, so you could actually get him into a good Head
Start program today at that age. There is nothing from zero to
three except maybe good child care programs.
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Had there been a good child care program that you were satisfied
was going to at least be more than just putting some toys in front
of your child, would you have considered staying at work if that
had been the case? I realize the choice you made is preferable, if
you can afford to be at home, but not everybody can do that. How
do we answer that question?

I am going to ask you, Mr. Goodrich, to jump in as someone from
the business community as well, because Senator Jeffords and I get
beaten over the head on this issue. We have to get people off wel-
fare and back to work, and I don't disagree with that, but simulta-
neously we have people out there that don't have any alternatives
or they are very weak ones for their children.

I would argue that Ms. Jennings made an intelligent choice be-
cause she didn't have any others. Now I would be told that I am
just contributing to the problem out there. Yet she has a son who
may be going to MIT next year and is, we all hope, going to make
a great contribution to our society as a scientist or whatever field
he chooses and we all are going to benefit from that. I would argue
that because she took the time to be with him, he, as well as the
rest of us, are going to end up better.

How do we find a middle ground here that would make the Ms.
Jennings of the world feel comfortable about leaving their child in
a good environment, where he is going to be nurtured and cared
for, not the same way she could, but still a high quality, good pro-
gram?

So I am curious whether or not, had something like that existed
at the time, Ms. Jennings, whether or not you would have felt com-
fortable placing your child in that kind of a good child care setting
to stay on the job where you were.

Ms. JENNINGS. I think I would have made the same decision. I
thought that he needed me at that point, because it could be a good
day care or child center but there is something about a parent
being there at a certain time in a child's life.

Senator DODD. I agrec.
Ms. JENNINGS. I think I would have made the same decision. I

didn't go on welfare to stay on welfare. I did it for a certain time
and tben I went back to work.

Senator DODD. Mr. Goodrich, as a member of the Chamber and
so forth, I am sure if you haven't talked to Senator Jeffords, you
probably will, or others will, and say, these welfare rolls are too
big, you guys in Congress, get these people off welfare. Get them
back to work. Yet I am sure you would agree with me that prob-
ably Ms. Jennings taking that time, being with that child made a
significant difference in that child's life.

Do people understand, first of all, that not every person who is
on welfare is somehow not anxious to go to work, but has other pri-
orities? How do we deal with this intelligently, because this issue
is so ripe for demagoguery? I am fearful that is what it is going
to turn into, another crime bill revisited where we have a lot of hot
speeches, a lot of pointing fingers, and we don't come up with intel-
ligent answers to deal with these real problems.

Mr. GOODRICH. I certainly don't have the answer to that, but I
will give you my perspective.
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First of all, I think technology can play a big part in this. If we
educate the work force, as I briefly expressed in that work force
education program, to work in different ways and we look at flexi-
ble scheduling so that parents can work out of the home and do a
lot of these specialized work that needs to be done, e-mail and a
computer at home that a company provides for a worker, and
again, that depends on the type of industry that we are talking
about. It can't always be the case.

But higher education expectations and support programs in com-
panies, paid for by companies, looking at the big picture, how
human services equates, how they are bt rought into the education
field. In our State, we have all of the commissioners sitting on one
board that talk together, and again, they don't have the answers
individually but together we can start getting at some of those is-
sues.

Senator DODD. I am glad to hear you say that. I have been trying
to find some accommodation here to keep Ms. Jennings at work so
she doesn't have to rely on public assistance, because I presume
being at work is something obviously you prefer. You made that
choice to go back there. It would also allow the time for her to ac-
commodate the needs of that child.

Ms. Jackson, you looked like you were bursting at the seams
here to say something about this.

Ms. CAROLYN JACKSON. Yes, because I had the same issue as Ms.
Jennings. Before my son, who is my youngest, started kinder-
garten, I lived in Texas and I was in the military. Then when I got
out, I worked for a college and I have pretty good work skills. But
when I moved to Connecticut when my baby was about to enter
kindergarten, the issue for me was child care. The job that I was
about to take wouldn'tI didn't make enough to pay for child care,
good child care, so I went on welfare for the first year.

While he was in kindergarten, I was on welfare so that I could
be home when they got home from school, because I could not af-
ford to pay rent, to pay utilities, to buy food, and to pay over $100
a week, per week, for three children, because they would come for
after school and he would be there the majority of the day, because
at that time the kindergarten was only for like two-and-a-half
hours, so for them that was a full day.

I could not afford that, so for the first year when he was in kin-
dergarten, I was on welfare, and that is when I started volunteer-
ing in the school. When the job came up as a para-professional, it
worked out perfect for me because that allowed me to be in the
same school with him, and when he got out of school, I got off
work, so I could go home.

But in working with parents now in the school system, it is still
a major issue because a lot of parents would love to come off wel-
fare but child care and the cost of living is so high that they can't
afford it. They can't afford to pay the $400 or $500 a month and
then pay rent, because when you come off welfare, a lot of times
you are dropped from Section 8 public housing. All that plays a
part into it. They are like, I can't make it.

The one thing that I liked about Texas was that they had State
day cares and they were excellent, because the rate you would pay
would be according to what you made. It was a sliding scale, and
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the more children you had in, the less you had to pay. But you had
good quality care, and that helped some, but Connecticut doesn't
have that. A lot of parents can't afford it.

Senator DODD. We passed a bill here a few years ago, which I
was proud to have been the author of, a block grant for child care.
Senator Jeffords was a great help in that regard. But getting re-
sources for it is hard. It took 4 or 5 years to get the first national
child care funding supported. I made that case over and over again.

I just think your two stories need to be heard. Here you are, tal-
ented people with real skills and also a strong belief in the value
of parents being involved with their children.

I appreciate your comments and the creativity we must develop
within the private sector to accommodate these needs, because it
is really important that parents be with their children and that
they be productive citizens. They want that, and we must figure
out how you marry those interests. They need not be conflicting in-
terests. I think there has been an assumption that they are con-
flicting interests but I don't think this is so. They are critically im-
portant, both of them, and we have to figure out ways to be cre-
ative and imaginative.

Not everybody can go to work at the school, obviously, but to find
a way in which the interests of work and family are not tugging
at each other but working with each other. I think that is a major,
major issue in this whole question of parental involvement and
dropout rates and everything else that is going to be important to
the business community.

Let me stop there and turn to my colleague from Vermont. I
know he has interest in this as well.

Senator JEFFORDS. Mr. Claypool, I was very interested in your
testimony, and also, I noticed that when I was talking before you
were shaking your head up and down, some of the problems that
I was discussing and how we tried to take care of the nontradi-
tional family, and as you were relating to, the families that have
language difficulties and all those things.

What kind of resources were made available to you to try and
work on these problems and what kind were you lacking? What do
we need to do to help you provide those resources?

Mr. CLAYPOOL.. I guess what we are lacking the most is that
Spanish language proficiency. I think it is a hiring issue a lot in
public education. You have to make that a priority, to hire people
who can speak the Spanish language. I think over the last 2 years,
close to 50 percent of the staff I have hired speaks Spanish, and
that makes a tremendous difference in parents being able to come
to the school and actually accomplishing their goals.

Senator JEFFORDS. How good is their English?
Mr. CIAYPOOL. In all cases but one, they are bilingual 100 per-

cent. I hired one ESL teacher who was pretty weak in English. His
English is fine now.

In the City of Houston, that is a major issue right now. We had
an ahem ive certification program for teachers to get Hispanics
and Spanish speakers in and there is a scandal in process and part
of that scandal is that some of those people do not speak English.
That has not been a problem with our school.
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As far as resources available, I think those community groups
are so crucial, especially when you are dealing with language is-
sues. We have two community organizations which I participate
with and work closely in the school and one is Gano and one is
Curesen, and they are both Hispanic organizations, both basically
Central American organizations. They can do so much of the field
work in preparing and educating the parents about the school and
changing that reputation from a school that doesn't want Hispanic
parents in it to a school that actively recruits Hispanic parents into
it.

Wednesday night, we had an open house for our ESL program,
English as a Second Language program, of which we have about
1,000 to 1,200 kids in English as a Second Language. We had over
350 parents there Wednesday night hearing Spanish. We didn't
speak a word of English the whole night. That was possible be-
cause I had the staff members to speak Spanish to them that night
and we had the community people to speak Spanish to them that,
night.

When it was over, one of the parents came to me and said, in
Spanish, this is so wonderful. Last year I came to the school and
couldn't talk to anybody and this year I understand everything.
How many people she is going to tell that to in the community is
absolutely amazing.

At the same time, I was talking to a local police officer last week,
talking about how we were going to do that. He said, you are kid-
ding me. You are going to do that in Spanish? It was like I was
a turncoat. It was like, this is not American to conduct school in
Spanish.

Senator Donn. Can I interrupt you for just one question? This is
a big issue. I speak fluent Spanish, through my Peace Corps expe-
rience and I have a great interest in this issue. I asked the ques-
tion about how many of those Spanish-speaking teachers you had
were also completely fluent in English, because when I speak to pa-
rental groups in my State, and it may surprise some but 10 percent
of Connecticut's population is Hispanic. When I talk to the parents
in Spanish at parent-teacher meetings, there is a strong desire that
their children learn and be completely proficient in English.

Mr. CLAYPOOL. Absolutely.
Senator Donn. Because they understand that until things

change, and it is not going to change in our lifetimeand I am to-
tally opposed to these constitutional amendments and so forth that
people talk aboutbut the realities are, you have to be completely
proficient in English to function and be successful in the United
States.

I find some of the organizations, they have a hard time arguing
with me because I can speak Spanish, but there are groups that
somehow almost see this as being culturally offensive, and I am
wondering if you have run into that with some of the organizations
in Texas.

Mr. CLAYPOOL. No, not that I have encountered on the local level
in the community in which I work. The goal is just as you say, for
their kids to become totally conversant in American culture in all
aspects, including language.
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That is why we take so much pride in our test scores and the
achievement in English, and we can really brag to those parents
about that.

The other point I would like to make is it is not just Spanish lan-
guage, because we are the refugee center in Houston. We have
Bosnian, Sudanese is the latest wave, Rwandan refugees as well as
Vietnamese and a lot of other nationalities, so it is not just being
able to speak the language of the parents. It is also having gone
through those experiences yourself, the professional having gone
through the multicultural experiences so that you are able to com-
municate between cultures and among cultures.

I hired two Caribbean teachers, both males, one from Jamaica
and one from St. Maarten, one of the French-speaking islands any-
way. They both learned English as a second language. They did not
speak the native language to these kids but they are teaching ESL
and they know what it is to learn it as a second language. So you
have to go through those multicultural experiences. That is just as
important as the Spanish language.

Senator JEFFORDS. Is what you are doing, is that common in
Texas, or are you an example which is different from what nor-
mally goes on?

Mr. CLAYPOOL. I would say we are somewhat unique in the out-
reach efforts, but I would say in terms of success, I could probably
indicate three or four high schools in Houston alone that have been
equally successfully high schools.

Senator JEFFORDS. What about outside of Houston?
Mr. CLAYPOOL. I don't have the knowledge to say. When I talked

about staff development and getting educators educated, one way
that the Federal Government could really assist us, or the State
Government, is get us out of our local schools and see what is going
on in other places.

I know El Paso itself has claimed a lot of success and, I think,
has been very successful with Hispanic students. El Paso would be
a good area to look into.

Senator JEFFORDS. What kind of resources are available to you
to help the nontraditional kids, the ones that have no parents, the
ones that have single parents or without any real parenting?

Mr. CIAYPOOL. Essentially no resources except what we can cre-
ate on our own. Last year, we got a $20,000 grant from an organi-
zation called the National Coalition of Advocates for Students, and
they have a program called Buscando America. I believe they are
out of Boston. That gave us a chance to do a lot of multicultural
activities, both for our faculty and for cur students, working with
the National Conference of Christians and Jews, for example, on
reducing racist thinking.

With the faculty, it was dramatic, the impact on the faculty, to
get them into multicultural education. Most of them had never
even heard of the concept. Even with one or two half-day sessions,
the incidents of conflict between kids and teachers in the classroom
went down drastically, I would say more than 30 percent imme-
diately, with the equivalent of 1 day's training, because those
teachers never thought that they were saying things that were cul-
turally offensive to their kids in some cases, and vice versa, the
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kids would say things that might be offensive to the teacher but
really were not meant to be offensive.

There are those cultural markers, thL. buttons you push to either
turn kids on or turn kids off, and if we can just sensitize our fac-
ulties to those cultural buttons, we could make a big difference in
public schools.

Senator JEFFORDS. What resources would you like to have avail-
able if money was not a problem?

Mr. CLAYPOOL. I think that the resources are going to have to
be defined at the local level because every community is so unique.
Robert E. Lee is totally a unique educational community that is not
duplicated anywhere in the United States. Therefore, you have to
develop programs to meet that local community.

Where the Federal Government or the State Government could
really fit in is as an oversight resource, an analystsupporter, re-
source, objective observer, analyst, and advisor. We need those out-
side advisors, those outside resources, because educators, unfortu-
nately, have a very narrow focustheir own communityand we
need to constantly be forced to broaden our look.

That is particularly true of the classroom teacher. One of the rea-
sons I left classroom teaching after 19 years is that I never walked
out of that room. I was in that room all day long, every day. To
see the big picture is virtually impossible for an educator to see,
and we have to have activities to educate our professionals to see
the big picture, to understand the cultural factors that are impact-
ing our kids.

Does that help you?
Senator JEFFORDS. Winton, I noticed, when I was in our Wheeler

School, and I was amazed at the numberI don't think it is just
Texasof languages and the children who have spoken no English,
from Laotian to Vietnamese, a whole bunch of different languages.
They were all sitting there with earpieces on talking to their little
computers, and I was amazed. Have you observed that, and is this
kind of technology utilized in those areas as well?

Mr. GOODRICH. I think it is beginning to be. I can't say that it
is prevalent and everywhere that it should happen, but I think
looking at a needs assessment for educators and for communities
is one of the first recommendations. I would concur with what Mr.
Claypool has said, that it is different wherever you go. In
Chittenden County, Vermont's more urban centers, to the North-
east Kingdom and to all of the other rural centers throughout the
United States, it is really different wherever you go.

The issue, the kind of value-added piece that I would like to
share with you is to develop community collaborations. One of our
mission s+atements, our priority areas, is to do that and to go in
and help explore what the needs of community, the needs of busi-
ness, the needs of school, and to bring that together in a point of
consensus wliere everyone can, rather than rattling swords and
getting into the negative kind of responses, is to work together on
a common mission. That is the part that I derive a lot of enjoyment
in and I think that we can really add a lot to this discussion.

Senator JEFFORDS. Thank you.
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Mr. Claypool, I have one final question. I just wonder, as we go
forward, about the length of the school day. What is the length of
your school day?

Mr. CLAYPOOL. It is from 8:00 to 3:00. The school is active,
though, until 10:30 or 11:00 at night. We have a community college
that 1Degins at 4:30 in the afternoon and I think the last class ends
at 10:00 at night.

Senator JEFFORDS. What happens to the kids? Do they all leave
at 3:00?

Mr. CLAYPOOL. Yes, except for aft,er-school activities, the kids
leave. We have a high school component to the community college
and there is probably in the area of 300 to 500 kids who are high
school kids on campus at night. So essentially it's a summer school
at night to add to their course work.

Senator JEFFORDS. What percentage of the kids are participating
in after-school activities?

Mr. CIAYPOOL. Ten percent. The issue there is transportation,
the biggest issue, because so many of our kidswe have 27 school
buses tlnat leave the school every day at 3:15 and they cannot par-
ticipate in after-school activities because of the restrictions on
transportation. The only way we are going to get a large number
of kids in the schoolhouse after school is to offer some form of
transportation after school at a later time.

Senator JEFFORDS. Why not have the buses leave at 4:00?
Mr. CLAYPOOL. It is a thought. It is a proposal. But the problem

we have in HIST now, and it is local money, is that our buses then
go to the middle schools after they drop off the high school kids,
so you are looking at a very inefficient use of funds in the sense
of providing transportation separately for each level of schooling.
Do you see what I am saying?

Senator JEFFORDS. Yes.
Mr. CIAYPOOL. I would like to point out one Federal program,

and I have some data on the school that you may want to keep just
for your reference. Our dropout rate is very typical of urban high
schools at 13 percent, which is nothing to be proud of, but among
our economically-disadvantaged kids, our dropout rate is two-and-
a-half percent.

I was so happy about that and thinking about what a good job
we were doing, and then I looked to see what was the classification
for economically disadvantaged and that is strictly kids who are on
the free lunch program. So I would say if there is any effective Fed-
eral program in place, it is the free lunch with a two-and-a-half
percent dropout rate. [Laughter.]

Senator DODD. You can draw those conclusions.
Senator JEFFORDS. Mr. Chairman, I would like to make a part

of the record Cedric's life as chronicled in the Wall Street Journal.
[The newspaper articles may be found in the appendix.)
Senator JEFFORDS. I would just like to say, Barbara, I just was

so enthralled and intrigued in reading about Cedric and all the
problems he had and the problems that we need to find solutions
f'or. It has just been very, very rewarding to listen to you discuss
how you were able to help Cedric in those early years. Without that
help, he wouldn't have made it. You must just feel like the most
wonderful mother in the world.

j
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Senator DODD. Thank you, Senator Jeffords.
Let me, just on that point, I forget which paper I read it in re-

cently, but it was an analysis of a high school in Chicago. It talked
about a student there not unlike Cedric, who had gone through
school and done very well academically, a star athlete, and had
done a lot of other things in the school. He was somewhat of a hero
in the school, primarily because of his athletic ability and the kind
of individual he was.

What surprised me isand he had all "A"s and had good SAT
scoresthat he was on a scholarship and going to, I think, Loyola
in New Orleans, a fine school, I am sure. What struck me is the
fact that here was this incredibly talented young man in Chicago
and the University of Chicago, Northwestern University, and oth-
ers were not aware of this talent in terms of working with him and
recruiting him.

I am curious, and maybe I ought to focus on you in this one case,
Mr. Claypool, you mentioned you have a community college, which
triggered my memory of this story, being involved on your own
high school campus. I am not suggesting anything quite as involved
as that, but I am wondering in Houston whether or not some of
your higher educational institutions are involved, looking around,
spotting young children with talent earlier on, and being involved
with them.

If I were at the University of Chicago or Northwestern, I would
be embarrassed that this highly-talented young individual may be
leaving the Chicago area and never coming back. He will get down
to New Orleans, meet people, establish roots, go through school,
and they are going to lose a community resource.

I am wondering if there is anything going on at the higher edu-
cational level that links with high schools to help spot, support,
identify, and provide additional educational opportunities.

Mr. CLAvPool.. We have three universities that actually offer
courses during our daytime high school program, at the senior
level, all those courses are, and they are college credit coursesthe
University of Texas, Houston Community College, and the Univer-
sity of Houston.

But overall, I would express a tremendous amount of frustration
in terms of getting kids into colleges who deserve to be in college.
I don't think there is nearly enough recruitment of academics.

Senator DODD. I am sure they really hound you for a football
player or a baseball player.

Mr. CLAYPOOL. Our school is a little unusual because it has been
traditionally an upper middle class school that has changed signifi-
cantly in the last 5 years. For example, if you will go to the former
high school, Jack Yates, which is 99 percent African American,
there are tremendous efforts to recruit those kids, but at Lee, that
hasn't happened because the college recruiters haven't put together
that we have minority kids as well.

So I think it is a little unique at our school that we just haven't
had the universities knocking on our door.

Senator DODD. Jaychelle, I want to thank you again for your tes-
timony. There was something that Mr. Claypool said and I agree
with, and that relates to parental involvement. Obviously, your
mother has played a very important role in your life and the life
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of your brother and sister, but maybe we ought to talk about family
involvement rather than just parental involvement.

You are 16 now. You have a younger brother and one younger
sister?
MS. JAYCHELLE JACKSON. Yes.
Senator DODD. What do you think? Is there a role for you to

play? You are in school, you are older than they are, but how can
siblings, brothers and sisters of younger children, play a role in the
education? Your mother can't be everywhere at once. Are you in the
same school as your younger brother and sister?

Ms. JAYCHELLE JACKSON. My sister.
Senator DODD. Your younger brother is in an elementary school?
Ms. JAYCHELLE JACKSON. A middle school.
Senator DODD. Did you go to the same school he is at?
MS. JAYCHELLE JACKSON. NO.
Senator DODD. Do you ever go by that school yourself to see how

he is doing?
MS. JAYCHELLE JACKSON. No. It is by a highway.
Senator DODD. Oh, is it too far away?
MS. JAYCHELLE JACKSON. It iS too far.
Senator DODD. That may be a koblem, but I wonder what they

would think about that. What would you think about that, Mr.
Claypool, if an older brother or sister were to come back to the ele-
mentary school and inquire how their younger brother or si...er
were doing?

Mr. CLAYPOOL. I think that is really important, again, in the
sense of the extended family. I think that concept is really impor-
tant.

One of the things we are doing right now is our kids mentor ele-
mentary kids. The high school kids go in the elementary school,
one of the elementary schools that feeds us. We have about 50 kids
go over there, mentoring. It is not brothers and sisters but it is
kids of a similar background. The point is to provide role models
for the young ones to move up to high school. It is really important.

Senator DODD. I have one last point I will make, and then I will
turn to Senator Jeffords. Reading the article about Cedric, obvi-
ously, we are pleased that he remains committed to education, but
when I finished reading the first article, all I wanted to do was
meet this young man named Head and another guy named Phillip.

For those of you who haven't read the article, Head and Phillip
are two students that are in school with Cedric and scored as well,
if not better, on aptitude tests. They have chosen entirely different
paths and see their future in entirely different ways. It just drives
you crazy. Here are two tremendously talented kids who will end
up either in jail, dead, or on dnigs, or maybe all three in the not
too distant future.

Was anything being done with them? Was there any mentoring
program? Was there anyone trying to reach those two students to
your knowledge, Ms. Jennings? Maybe you don't and it is not fair
to ask you, but I was just struck by those fellow classmates. Here
are three kids in the same school, same class, and with natural
ability, and yet they are going to be lost.
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MS. JENNINGS. Again, it comes back to the parents. From the ar-
ticle, people have been writing and trying to get in touch with his
father and he just doesn't respond. I don't know about Phillip. They
were trying to help Phillip, but his father just doesn't respond. So
if his father doesn't respond, he is not going to respond.

Senator DODD. Senator Jeffords?
Senator JEFFORDS. Yes, I have just one last thing. I juts want to

talk to Winton a little bit. I was deeply involved in employment
training changes back in the late-1970s and early 1980s and I got
intrigued with Marian Pine's work over in Baltimore on the utiliza-
tion of computers and it was the Plato system, I think, and the
friendships that the students got from their computer, which sort
of talked like yours did there and said, hey, that was dumb thing,
and this kind of thing.

It was amazing because what I learned from that experience was
that the computer is not threatening like a classroom or a teacher
because they are in control of the operation, so what they were
doing was taking school dropouts who would sort of fall in love
with their computer and then feel secure enough to move back into
the classroom.

That was almost 20 years ago and I haven't seen real replication
of the utilization of that in other schools or areas. Am I just not
aware of what is going or? What goes on to try to develop a more
friendly, lovable computer or parenting computers? Is there work
in that area?

Mr. GOODRICH. As far as I know, they don't reproduce a lot, so
I don't think we have accomplished that.

The issue that I would like to focus on is I see, and I think it
is shared by a lot of' other people, that technology is only a tool to
get at a bigger issue. What we do a lot of is build relationships first
and then get at systemic school reform strategy after that. The
computer is a piece of strategy or a tool to acquire that bigger
piece

We are really exploring a lot of avenues where we might connect
technolou in different ways, but the absolutely critical piece is not
only for the haves but for the have-nots, and to develop a strategy
where everyone can have equal access to that and have money not
be a barrier. It is a big task.

Senator JEFFORDS. I think that is an area that I know both Sen-
ai or Dodd and I are interested in. In the Goals 2000 or the Ele-
roentary and Secondary Education Act, we are starting to get more
emphasis on the utilization of modern technology, and yet the cost
of doing that is rather expensive.

Is a lot of that expense because there isn't e high enough de-
mand yet? Can we expect that the cost of that type of equipment
you are working with will come down with large purchases, or is
it pretty much set at the price that it is at now?

Mr. GOODRICH. It changes daily. I know that last year, the pur-
chase of a CD-ROM reader that would connect to an average com-
puter was $450. It is less than $100 today and going down. The
price of the CD sales for our prototype when we develop it will be
about $80, so I don't see that as a prohibitive piece both for paren-
tal purchase or for schools.
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The issue is how do we do that broad-based, and I think that
business can play a big part in that. If there are components where
business can show support for schools, that the businesses might
purchase some of this equipment and it would not have to be borne
by local school dollars or borne by Federal dollars, and I think that
is a critical piece, because at both the iederal and the local levels,
it isn't there and I don't see it being there in the near future.

Senator JEFFORDS. The figures that we got nationally were like
it would take $15 billion to equip every school as they ought to be
equipped now with the use of computer technology or modern tech-
nology, however you want to say it, high tech, and then it would
take somewhere around $7 or $8 billion a year to keep everybody
current, because of the changes.

I was trying_ to get a hope that that will come down so we can
try to do it. \Wien we try to figure out resources that are going to
be needed to help all these kids, it gets to be pretty staggering.

Mr. Claypool?
Mr. CLAYPOOL. Sunset High School in El Paso has established,

I think it is purely an alternative school for dropouts. They have
labs that you describe but they don't use computers, they use TVs
and VCRs and then they have a complete software program, cur-
riculum really from the elementary level right up to high school
graduation. It apparently shows tremendous success with that at-
risk dropout population. Because of the nonthreatening nature of
the technolou, kids can go in and really fill the gaps in their learn-
ing and skill levels without their peers making fun of them or the
teacher disapproving.

I believe a lab for 30 kids is in the cost range of $30,000 to
$50,000, but the savings is you don't need a teacher in those labs.
You can just use the aides or something like that.

Senator JEFFORDS. Sure.
Mr. GOODRICH. Another response to that that I think is very im-

portant is to look at the relationships between communities, busi-
nesses, and schools. Business has state-of-the-art te:hnology. I
know one of the issues in tech centers right now is trying to keep
up with that technology. If we can put students into business set-
tings and community settings and use what is there so the schools
don't have to purchase that, and again, there are a lot of issues on
liability and transportation, students are learning in an authentic
environment of what they will be doing after they get out of school,
and that is, again, a critical part of demand-driven education as op-
posed tn what has been traditional from a supply side.

Senator JEFFORDS. Thank you very much.
Thank you, Mr. Chairman.
Senator Dom). Thank you, Senator Jeffords.
We want to thank our witnesses. You have all been tremendously

helpful in focusing some good ideas, suggestions, and personal ex-
periences on this issue. Obviously, it is not ending with this hear-
ing ani this Congress. It will be an ongoing effort for years to
come. I hope, that when we talk about education, we will keep this
very much as part of the themes that we are discussing when it
comes to improving the quality of education for all Americans.

Before the committee hearing ends, I want to make nolo of the
staff who have worked hard to pull this hearing togetherour last



38

hearing of this Congress. I want to thank Emily Wolf, Cory
Heyman, Courtney Quinn, and Dana Petaway, who all work on my
staff and do a tremendous job. These hearings take a long time to
put together and coordinate.

I would also take note that the staff director of the subcommittee
on children, Sarah Flanagan, who nas been with me for the last 2
years, this will be her last hearing and she will be moving on to
the private sector shortly. I am going to miss her terribly. She has
done a tremendous job. She worked for Senator Pell on the Sub-
committee on Education for 6 years and has been with me for two.

There is an awful lot that we have done out of the Subcommittee
on Children, things that I am deeply, deeply proud of, as well as
the Subcommittee on Education that Senator Jeffords and I are
both members of. But the Subcommittee on Children and Families
has been a tremendous catalyst for a lot of new ideas and innova-
tions and has served as a real forum for focusing attention on some
of these problems.

My name gets mentioned in all of the articles, members of the
committee get mentioned when good things happen. We also get
our names mentioned when things don't go well. But the people
who do much of the work, are people like Sarah Flanagan, who
have made a significant contribution to the improvement of our
educational system and the lives of families and children because
of her involvement over these last 8 years.

I am going to miss her. I look forward to working with her as
she goes to work with the independent colleges. If we pass this gift
ban, she won't be able to take me to lunch, but nonetheless, she
will be around here and part of the process in a different role.

I know I express the views of all members of the committee in
thanking her for the tremendous job that she has done. I didn't
want the committee hearing to end without ma:.ing note of that.

Senator JEFFORDS. Mr. Chairman, I certainly want to commend
my staff, too, who also worked equally hard on this, Pam Devitt,
Catherine Henry, and Rayne Pollack. I look forward, as we go into
the next year, whoever is sitting in that chair [Laughter.]

Senator JEFFORDS. that we continue with this kind of hearings
and to fully investigate what we need to do to reach those Goals
2000 that we are all pursuing.

Thank you.
[The appendix follows.]
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APPENDIX

PREPARED STATEMENT OF SECRETARY RILEY

Mr. Chairman, Senator Jeffords, I appreciate the opportunity to
speak to you today on this vital subject. Let me also say, mr.
Chairman, I am grateful for the leadership you and Senator Jeffords
and this subcommittee have provided. Together, you have championed
the cause of America's children. There is no work more important
for any of us--in public policy or in private life.

I am pleased to be joined today by Sue Ferguson, Chair of the
National Coalition for Parent Involvement in Education (NCPIE).
One month ago, I announced the formation of a broad-based
partnership in which NCPIE, the Education Department, and other
organizations would work together to promote greater family
involvement in learning.

Mr. Chairman, I have been heartened by the response to the
initiative we launched. Today the Partnership for Family
Involvement in Learning is comprised not only of the Department of
Education and the 46 members of NCPIE, but of 30 other
organizations as wall, representing parents, schools, religious
organizations, community-based groups, and business. This is an
isuue on which we have found common ground--and on which a broad
consensus for educational improvement and community renewal can be
constructed.

Our partnership proceeds from a simple yet powerful premise: The
American family is the rock on which a solid education can and must
be built. I have witnessed that basic principle at work in every
part of our country. I have seen two-parent families, single
parents, step-parents, grandparents, aunts and uncles providing
strong family support for their children's learning.

The importance of family involvement in learning is made clear in
a report I released last month, entitled "Strong Fanilies, Strong
Schools." The report tells us, in no Uncertain terms, that the
essential building block for learning is how the American family
uses its strength and power to support and encourage young people's
efforts in the classroom. Our research shows that all families
can make a difference in their children's learning.

Mr. Chairman, this Congress has built a splendid record in the area
of education. As the Washinaton Post said yesterday, the education
initiatives passed by this Congress represent "a major area of
accomplishment that has often been ignored." This record
encompasses The Goals 2000: Educate America Act, which strengthens
local efforts to help schools meet high academic and occupational
standards. That Act includes incentives to make our schools safer
and to make cutting-edge research more teacher-friendly. The
legislative record also Includes the School-to-Work Oppoitunities
Act; streamlining the college financial aid system; national
service legislation; and, this week, the reauthorization of the

Elementary and Secondary Education Act. These initiatives create
exciting opportunities for communities and states to seriously
address educational achievement and economic advancement. Through
constructive bipartisan efforts, we now have in place, as the
Committee for Economic Development said in its recent report,
PUt,tine Learning First, "a new platform from which to promote
academic excellence," involving people in every state, every
community, and every school in America.

Rut if wn are to fulfill the promise of these efforts, if our
children are to reach high standards, greater family involvement in
education will be requiredboth at school and at home. Certainly
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Congress recognized this essential link when it made one of the
eight national education goals, enacted as part of the Goals 2000

Act, to "promote partnerships that will increase parental

involvement."

And you recognized and strengthened this link as well when you

passed the reauthorization of the Elementary and Secondary

Education Act, which clearly reinforces the role of parents in

their children's education. Parents and educators in Title
schools, which represent half the nation's schools, will develop

pledges--known as compacts--to work together and to support

learning in school and at home. Title I resources will be used to

support the priorities of the schools' compacts, with activities

such as parenting education. These resources will also be used for

training school staff to improve communications with families.

Other provisions, including those under the Safe and Drug-Free
Schools and Communities program, will help schools, families, and
neighborhoods create and maintain healthy, safe, and drug-free

environments for learning.

Thirty years of research tells us that the starting point of
American education is parent expectations and parental involvement

with their children's education. This consistent finding applies
to every family regardless of the parents' station in life, their

income, or their educational background. As "Strong Families,

Strong Schools" indicates, three factors over which parents
exercise authority--daily attendance in school, reading material
and literature in the home, and the amount of television a young
person watches--are some of the strongest indicators we have that
home life makes a difference when it comes to learning. A child
who grows up reading for fun is a child who is on the road to
success when it comes to learning. Children's success in school
can be linked to reading to children and listening to them read.

But for America to read together, something has to give. The

teenager who is perpetually glued to the tube is well on the way to
having a very dull mind and a very dull--and perhaps risky--future.
Television can mesmerize, captivate, excite, and even teach. But

am concerned when report after report tells us that reading
scores decline at all grade levels when young people go into the

"red zone" of danger and watch more than six hours of television on

a weekday. Even two hours of television a night puts children in

the "yellow zone."

mr. Chairman, the researeh findings point not only to the

importance of family participation in learning, but also to

existing pubilc support for greater family involvement. For

example:

'40 percent of parents believe they are not devoting enough tine to

their children's education;

'teachers believe strengthening parents' roles in their children's

learning must be the top issue in education poilcy;

'almost three-quarters of students aged 10-13 would like to talk to

their parents more about schoolwork; and

'almost 90 percent of company executives find the lack of parental
involvement the biggest obstacle to school reform.

The partnership we have formed is designed to establish a

supportive environment for family involvement. we will identity
and publicize outstanding examples of family involvemcnt around the

nation, Dust as the nubcommittee is doing today. We will provide
useful information to parents, to schools, to businesses, and to

community groups. And we will set an example by encouraging
federal employsee to participate in their children's learning.

4 ,1
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At the Department of Education, we are trying to practice what we
promote. We allow our employees to have flexible schedules so that
they can spend more time at home when their children are not in
school, or attend events at their children's schools. For
employees who volunteer in local schools, the Department matches
leave time, up to four hours per pay period.

As I travel around the country. I meet many parents who are trying
hard to do the right thing by their children. They are being
responsible, juggling jobs, trying to squeeze more hours into the
day. They are worrying about their children's safety and doing all
they can to keep their fmilies together. The most important
single change we need for American education is to find new ways to
help parents slow down their lives.

The mismatch in how American institutionsfrom a hools to
businesses--carve out time in the day-to-day life of the American
family is, to my mind, a serious impediment to how our young people
are growing up. We ask families to twist and turn--to go through
every possible contortion to fit into the structure and time needs
of schools or businesses or other institutions--instead of the
other way around. I believe very strongly that we really must
rethink what we are doing and how we use our time.

The best business leaders recognize that the early investment
families make on behalf of their children lea,:s to the promise of
a skilled and educated workforce in the future. This is why many
business leaders have been in the forefront of improving education
for many years now. Some of .these businesses are already
developing new ways that America's "time" can be used to help
families and the learning process.

We must see the value in job-sharing, flextime, and release time
for families--to give attention to the children. Schools at the
plant site, day care in the office, parents working at home without
stigma or financial loss--whatever it takes--we need to use all
our ingenuity to find new ways to connect families to their
children in these hectic times.

We are letting our children grow up, at times, almost alone--and
disconnected. The education of American children--their moral
development, their sense of citizenship, and academic growth--is
done in fits and starts. This is not how families want to raise
their children.

As part of our effort to increase family involvement in education,
I have suggested seven good practices that may be helpful to
parents and other family members. The Waphington Post called it
the "Riley Basics," and they really are basic homework for parenta.

First, take a time inventory to find the extra time so the family
can learn together. commit to learning something with your
children.

Second, commit yourself to high standards and set high expectations
for your children--challenge them in every possible way to reach
their full potential.

Third, limit television viewing on a school night to a maximum of
two hours, even if that means that the remote control may have to
disappear on occasion.

Fourth, read together. It is the starting point of all learning.

Fifth, make sure your children take the tough courses at school and
schedule daily time to check homework.

-4
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Sixth, make sure your child goes to school every day and support
community efforts to keep children safe and off the street late at
night.

And seventh, set a good example and talk directly to your children,
especially your teenagers, about the dangers of drugs and alcohol
and the values you want your children to have. Listen to what your
children have to say. Such personal talks, however uncomfortable
they make you feel, may save their lives.

At the same time, we know that the responsibility for extending and

deepening family involvement extends well beyond families.
Schools, communities, and businesses can all be part of a network
of support for families and students. I mentioned earlier some of
the steps businesses can t-Ike to create a climate conducive to

family involvement. Let mc now turn briefly to what schools can
do.

The disconnection between educators and parents requires our

attention. Otten, parents and educators talk past une another.
Many parents feel that their right to be involved in school

policy--to be cull participants in the learning process--is
ignored, frustrated, and sometimes even denied. T.,ey do not feel
valued, and they sometimes find education jargon to be a putdown.

Yet I know there are countless schools and educators who have
reached out to families and have been rewarded with higher test
scores, active PTA's, volunteers, tutors, mentors, strong
parent/community/school partnerships and "Security Dads" walking
the halls.

T hope educators everywhere will make family members feel welcome,
listen with an open ear, and reach out to parents as partners.
Educators can creatively use new technologyfrom voice mail, to
homework hotlines, to educational CD-ROM programs that are now on
the market--and even the old telephone--to get parents more
involved in the learning procese.

Finally, communities can promote greater family involvement in

learning. Communities can help to make schools safe and drug-free,
provide support services for parents, and encourage :clunteers to
serve aS mentors.

The report I reterrd to, "Strong Families, Streng Schools," is
subtitled "Building Community Partnerships for Learning." I am

cony. need that families, cchools, businesses, educators, and
communities all have an essential role to play If all our children
are to learn to high standards in safe, disciplined environments.
Working together, we can reinforce the _entral role of the family
in education--and bring out the best in every child.

Thank you.

PREPARED STATEMENT OF CAROLYN JAMSON

My name is Carolyn Jackson and I am a mother of three, ages 16,15 & 13. 1

have been an involved parent from the time my oldest child started Headstart. I
consider this chance to speak to the Subcommittee on Children, Famil), Drugs
and Alcoholism a great honor and opportunity. I am a strong advocate for Parent
Involvement.

First, I would like to tell )uu about the area in which I live and began my
strongest iniatiative as an involved parent. I live in New Haven, Conn. in the
Newhallville Community which is the largest black community in the city. Newhallville
is also known for Its drugs and violence. For example, during the week of Sept. 26.30th
there was a drive-by shooting at our community high school where three students were
,,hot as they were walking home from school. Newhallville has two elementarv schools

7
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(Lincoln Bassett & Martin Luther King School), one middle school (Jackie Robinson),
and one high school (Hillhouse High). It is within these elementary school walls that
the children find security, it is withih this middle school walls that the children find
puberty and peer pressure, it is within this high school walls that the children find more
peer pressure, goal setting and attitude adjustments. But in all these schools you will
find parents!

My children began school at Lincoln Bassett Community School. When my son
was in Kindergarten, I began volunteering in his class. The principal at that time was
Dr. Verde!! Roberts, who had a habit of going around introducing herself to the parents
and spending time with them. This allowed her to know what skills the parents possessed.
Soon my next job was helping out in the office because she discovered I had clerical
skills. Then came an opening as a paraprofessional in the school. She asked me if I was
interested in the job, I applied and was accepted. During this period I became President
of the P3%0. It was this time that issues were brought to my attention concerning the
needs of the students in the school. As an active parent in the school I was selected to
assist with the budget, however, I quickly became dismayed because the budget alloca-
tion did not allow us to provide services that we felt were needed. These services Includ-
ed, Teacher Assistants, Crossing Guards, Cafeteria Monitors, etc. The climate of the
school needed improvement. The principal and I met to strategize on how the parents
could help improve the school climate. We prioritized what we thought were the main
issues. The the teachers and parents were polled. The first issue that we identified was
to encourage greater parent participation.

The schools enrollment was 553 students, within a week every parent was called
and requested to serve on our various committees. First, the parents wanted a linkage
to the school, but was unsure about how to do it. Secondly, they were grateful to know
they were welcomed and needed. Third, they were surprised to realize that there were
different levels of involvement. I put together some workshops and events that involved
both the parents and teachers. We also developed a Homeroom Parent Dept. that re-
quired parents to assist in the classroom. Because of this process the parents and
teachers began to build a positive relationship. In building this relationship the building
climate began to change. The principal worked with the staff and students on curricu-
lum and the P.T.O. Executive Board worked on being a support linkage for them.
Based on the parents involvement in the schools' activities, many returned to school to
complete the requirement for their G.E.D., several others matriculated to our communi-
ty college and State University. Others went into business for themselves, including
opening Day Care Centers, Hair Salons. etc. I went on to become one of the Board of
Education's Chapter 1 Parent Liaison Workers and now I work for the Social Develop-
ment Department as a Substance Abuse Prevention Outreach Worker. I am also the
Chairperson for the Chapter I Parent Executive Board for the city. I am also the new
P.T.O. President for my daughters school.

Secondly, how has my involvement helped my children? First, it made for a safe
environment in and around the school for them to learn. The teachers and staff took
more time and effort with them. They were exposed to many different projects and
events which allowed for new experiences. It has provided them the opportunity to
travel and see other part of the country. Most importantly they are reassured by the
fact that they can depend on me for any and all support that is required. They also
know that I will be in attendance at their activities. I am reminded of the saying in our
home that is "IF YOU ARE EVER IN A JAM.. . HERE I AM."

Schools more so than ever must take a look at the whole child, with the many
problems that face American children, drugs, violence, killings, and teenage parents.
we shall and must spend more time and effort in training parents. Despite the
successes that children realize in school it is all for naught if the parents are not proper-
ly trained to provide assistance to the children at home.

I wish to publicly acknowledge the efforts and support Dr. James Comer for devel-
oping a plan that allows Parent Empowerment regardless of the Individual's residential
area, racial, economical or academic status.

Special thanks are also In order to Dr. Verde II Roberts for her understanding,
support and unrelenting devotion to the Parents and Children in the New Haven Public
schools.

Thanks and love to Jaychelle Nynae Jackson, Gloria Jean Jackson, Daily Gerard
Jackson, my children, for their love, patience, hat dwork, and being young people of
which I am truly proud.
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PREPARED STATEMENT OF JAMES CLAYPOOL

Robert E. Lee High School believes in the power of parental involvement in

education and we also believe that involvement can lead to increased student
achievement. In two years time, our test scores on state mandated tests of English
language skills have gone from a 45% passing nue average to an averagepassing

rate of 75%. Dining the same period, the incidence of gang related conflict in and

around the school has decreased considerably without a noticeable increase in

expulsions and with a very significant decrease in student discipline offenses. We
still have a long way to go, but the ship is heading in the right direction.

The first step to success in urban education is that the educators must educate

themselves, and not only in the academic sense. We cannot expect owconstituency

to do all the learning. I guarantee that the high school in which we work is not the

sameas the high school which we attended. So, we must be willing to learn about

the comrmmities and cultures from which our students come. That includes learning

languages and, most importantly, learning the details of thecommunities which we

serve. If we understand our students, and if we understand what they have been
taught at home, then we can make an impact on their lives. Ultimately, the path to

success in this area must include professional reform and rejuvenation. This area of
staff development could be reasonably supported with federal assistanceand

nurturing.
With the rapidly changing demographics in urban education today, and the

factors of poverty that dominate the lives of children, it is very important to be

flexible in defining what constitutes a family. The two parent nuclear family unit is

not the only measure of family involvement in the urban setting . In fact, the inner

city school that anticipates and awaits parents coming in large numbers to school
activities is probably doomed to frustration, at least until other measures are taken to

encourage parental involvement. Given the at risk nature of our student population,

we must redefine the family to include virtually any community organization or
student advocacy group that can contribute to the well-being of our students.

As educators, we must identify aggressively those individuals or groups in

our communities who are willing and able to assist our kids. It is not enough to
identify those =fides. We must invite them into the s:.hool environment, make

them feel wanted, and utilize their strengths for the good of all our students.
Furthermore, it is our duty to support those individuals and organizations, and to be

active in their operations outside the school The school cannot stand alone in

isolation, a citadel of high academic standards Instead, the school must present an
image of caring, of community activism and of openness to families in all their
manifestations From that image will result the laudab!:: goals of finnity involvement

and increasing academic achievement.
There are a multiplicity of factors contributing to an improved learning

environment, but foremost among those factors at Lee has been our philosophy to
study our various commtmities that contribute to the Lee student body, and to
identify and to support and, in fact, to help to develop the leadership that exists in

those communities. This philosophy of community development has assisted in
creating the belief among our ros.:*.ituency that the school as an institution cares
about families, students and the community in which they live. From a school that
had a truly "mala fama" among our Hispanic neighbors, for example, we are now
developing a reputation as an institution that is sensitive to the particular needs of
their children.

c.)
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It is extremely crucial to re-define the boundaries of school activities and to
include community outreach in the total school progam. The attitude of children
when they enter our doors will be impacted in a positive manner and attitudes
toward our learning environment will be optimistic. The school must be aggressive
in soliciting family involvement and actually go to families and other institutions in
the community. The school must have a human face for all to know in the
neighborhoods it serves and a caring presence to override the institutional coldness
that most urban schools passively promote by their mere presence. The service
mentality that is so necessary iu the private sector must become a part of public
education and the school must serve the community as well as the student body. If
we go to the chinches, to the elementary schools, to the festivals and represent the
high school as a caring and community centered institution then the community as a
whole, and the families themselves, will realize ow desire to improve their lives.

Many will not know, or understand, how their lives can be improved through
academics and advanced education and training, but they will mirror the openness of
the institution and become malleable for our teachers. With a positive foundation
and attittude, all students can learn. Trust of the educators will result from active
community development and with those conmiunity based efforts, a population that
has been perceived previously as uninterested and distant will become participatory
and responsive. The actual details of how to achieve this transformation will vary as
broadly as all the communities m our land. But an attitude of active community
development, combined with a refinement and expansion of the definition of the

family unit, can lead to success for any urban high school.
A final message that I would hIse to pass on to our federal colleagues is that

planning and development works In the high schools, the planning and
organization of educational programs must occur on the local level to meet the
needs of our diverse communities. The federal government has a very realistic role.
however, as supporter and resource for local programs, as well as the role of
objective observer, analyst and advisor. With properly trained and lonowledgeable
personnel, educational reform efforts can succeed. How to sustain those efforts,
and how to replicate them on a large scale, are questions the federal goarnment
may assist in answering. The family involvement initiative is a firm foundation for
future planning and development along these lines.

PREPARED STATEMENT OF WINTON I. GOODRICH

Horne-School Partnerships for Learning
Joint Initiutht of thc:

National Association of Partners in Education
National Education Association
Metropolitan Life Foundation

Mission

Provide training, technical assistance and support that will empower parents from all cultural
and socio-econontic backgrounds to become significant partners

in the education of their children.
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Overview;

The National Association of Partners in Education (NAPE) has entered a partnership with the
National Education Association (NEA) to provide a national "train the trainers" approach that will
create rapid dissemination of information and technical assistance for parents andeducators on

hos% to develop effective home-school partnerships With funding from the Metropolitan Life
Foundation, and research conducted by the NEA, seven interactive workshops have been created
to prepare educators, parents and community members to work together and promote educational

success for all children

CORA'
: Establish a national cadre of parent involvement trainers to rapidly disseminate information.
create volunteer partnership networks and share community resources effectively

2 Gather data to firther verify the authenticity and assess the impact of parent involvement
training in communities

Resource Modulcs
Overcoming Parent Anxieties, Fears and Concernt
Developing Leadership for Parent Involvement
Parent and Community Access in Schools
Communication Skills for Parents and Teachers
Strategies to Achieve Student Success
School-Based Decision Making
Workine with Urban and Rural Families from Diverse Cultures

Benefits.
. Receive research-based training designed and delivered by national partnership experts

Acquire ficld tested parental involvement training materials
Build regional painership infrastructure

Vermont Workplace Education Program
("vwEr)

arlilsted si Itil

Vermont Chamber of Commerce
Business-Education Partnership

MEP will work with businesses on a fee-for-service basis to comprehensively assess i.orkplace
skill development needs We will consult with management, employees, and framing providers to
reduce the gap between employees' current skills and moping skill requirements This
assessment process generates a kng-term workforce education plan informed and solidly
endoised by employres and management This service wili he offered en a reduced rate to
Vermont Chamber members.

The Vermont Workplace Education Piogram will enable your business to

Change the organization's culture so that the workplace is regarded as an environment
uhere learning occurs continuously

Achieve better success in your efforts to transform your workplace through
ream building

- new technologs
- ISO 9000
- Statisiical Process Control
- Continuous Quality-TOM

jiJ
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Vermont Initiative for
Mentoring

Protooted to

Senate Education Committee

managed by:

Vermont Chamber of Commerce Business-Education
Partnership

Mission:

Improve the quality of life-long learning and increase the level of economic opportunity for
Vermonters by creating menwr partnerships that lead to systemic reform of the relutionships
between schools, businesses and communities.

CcftaLs;

Establish a long-term mentor relationship with a caring, stable adult for every school child
in Vermont who wants/needs one

Facilitate the establishment of collaborative learning opportunities between educators,
business people and community members that build mentor program infrastructure

Institutionalize the development of comprehensive, K-16, "school-to-life" mentor
partnerships created to promote Goals 2000 and the Vermorn Green Mountain Challenge

Create mentor initiatives in every Vermont school district
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Workskills Intelligence and Training

CD ROM Technology
presented to:

Senate Education Committee

by:

Vermont Chamber of Commerce Business-Education
Partnership

cataLtz

Develop and continuously improve the technology-bved workskills learning model with

feedback from sttilents, parents, educators and business people

Provide parents with developmentally appropriate CDs they can use at home t,, better

plepare children of all ages for the rigors of life and work in the 2Ist century

Utilize CD ROM technology and current research to create highly motivating, interactive

learning programs that educators and business mentors can effectively use with students

Show students real world jobs that have a direct link to the skills and knowledge outlined

in the Vermont Common Core Curriculum and U S Dept of Labor SCANS Report

Attract funding to support continued research and develop-, cnt of the CD ROM

Generate revenues from the sale of Workskills CDs necessary to fund continued

partnership operations at the Vermont Chamber of Commerce

Provide students with technology-based career portfolio development tools
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VERMONT CHAMBER OF COMMERCE BUSINESS-EDUCATION PARTNERSHIP

Mission.; Improve the quality of life-long karning and increase the kyr! of economic opportunity for Vermonters
by creating partnerships that kod to systemic reform of the relationship between schaoh businesses and
communities

ACCOMPLISHMENTS

. Crealud a 501(a)3 non-profit corporation to access and better 1111117C community resources

Roxivad Vermont Ds.partment of Education Pannclsbip Recognition Award

Facilitatud creation/update of resource dam:toms in Brattleboro, Lamoille, St Johnsbun. end Rutland regions

Ilosted the National Assocumon of PartlICr, Fdticatiou Region I Conference

Publiabod and dish ibutod 3,000 semi-annual nev,dot..-rs statewide to othicators. business and conummity members

Authorixl and recerved a S5.000 grant creating the groundwork to build a &dance leanimg neloork

Facilitated the donation of 68 rocyclea computers from busine::ses to 2 schools

Fuhlidied Leading and Learning magactue article for statewide disn,bution and authored a chapter for the nntionalb
distributed book Ihe Vermont Reetructuring Field Gq,d0

Facilitated nxeipt of a S56,000 NYNEX Intergenerational Technology Mentoring pant thiough the Nall Assn
of tarunTs in Education to provide &outing and technical assiaanec in five Vermont regions

Creakal CD ROM ssorlskills teclutology prototype

rrovid,:d tc..hmony through Sen James leffords' Office for Me Reauthorvation of the Flenualiary and Secondary
Educatton Act

Prescniud state, .egional and nation:I partnership workshops

State Affiliate for the Nattonal Associatton of Fannon in Education

iih on-going V.01kplAce skilk and literacy assessment sersb.,:i to business, aud schools

Plans made to el,clop a Total Qualit, fomied hoepital* inittatrve with the VT Travel and Tourism Conn,i1

-0
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Senator DODD. Very good. The committee will stand adjourned.
[Whereupon, at 11:48 a.m., the committee was adjourned.]
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